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APPENDIX 1

ARCHITECTURAL PROFESSION AND EDUCATION IN GREAT BRITAIN,

Historically the architectural profession in Great
Britain, although difficult to date with precision , can be conside
red as an established profession since the seventeenth century with
Inigo Jonesg

"eoo Inigo Jones may be described as the first pro-
fessional English architecteeos " (2)

John Webb, Sir Roger Pratt among others.,
".oe Moreover there is considerable doubt whether
the occupation denoted in the modern world by the
style of architect, that is, someone who speciali=-
zes in the design of buildings ,existed at all be-
fore the seventeenth century. One school of thought

finds in the master-masons the predecessors of mo-

dern architectseocso''(3)

During the eighteenth century the architectural pro-
fession it seems to have developed considerably and with the support
of patronage.

" A fairly clear picture of the eighteenth century

architect emerges . Coming from almost every level

of society , he was, with the exception of the ar-
chitects in the Office of Works , almost invariably

supported by the patronage of the gentry or nobili-
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This patronage was not a new situation in England as we
can deduce quoting Frank Jenkins,

" The tradition of private patronage, so strong in eigh

teenth century England, may be traced back to the great

house-builders of the later sixteenth centuryoeeoo'" (5)
nor remained a privilege of nobility for very long,

" During the eiéhteenth century the Crown ceased to be

the most important source of patronage of the arts,and

architects, together with other artists, sought and fo-
und their patrons among the leaders of the great politi

cal partieseceeo! (6)

This meant as well as new patronage new types of buildings and evolution
in construction techniques,

" Parallel with the widening range of sources for archi-

tectural design we find, during the second half of the

eighteenth century, an increasing variety in the types

of building coming within the architect's province a-

mong them institutional and commercial buildings,town

halls and theatres. " (7)

Due to this change of patronage, although still far
from free to design according to his own taste or abilities, the ar-
chitect depended less of his patron taste and strong will of educated
gentlemen , and became more and more a professional,

" As patronage broadened and became less exclusive ,the

role of the architect became more closely defined and .

more exclusive, The development of professlonalism in
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architecture seems to have run parallel with the broade
ning of the field of architectural patronage, and we

must now give more detailed attention to the training

and status of the architect in the latter half of the
eighteenth century. " (8)

" By 1770 a definite pattern of training had evolved,
at any rate for the student in london a pupilage,ge -
nerally for anout five years, with an established ar-
chitect, and concurrently , lessons at a drawing scﬁg
ol , with the attendance at‘the Royal Academy ( foun-

ded in 1768 ) for lectures and exercises in drawing
from the cast, followed , when finances permitted,by

a period of study abroad, " (9)

This arely system of pupilage, which is the beginning
of the architectural education in England was to last for long, in fact
all the nineteenth century, and even today is possible to listen voices
remembering with no little nostalgia those days. At the beginning not
only based on architectural offices, became increasingly a matter of
architects as show clearly the figures in Kaye's book , where we can
see that from a 39 % of students based on architects offices in 1789,
goes up to 63 % in 1819, 76 % in 1849 , and 78 % after 1850 (10),

Towards the end of the century the profession had ex-
panded and architects were working in different conditions than befo-
re, encountering new 'highly-trained skill of the building craftsmen'!
(11) that imposed a need for the discussion and study among the archi
tects, s0 it was to emerge the first architectural society.,

"eee The first society composed only of architects ,



and the nearest approximation to a professional asso-
ciation in the eighteenth century of which any record
remains, was the Architect's Club, founded in 1791...+"(12)
" The foundation of the Architect's Club was a signi-
ficant step, for, as far as architecture was concer -
ned, it was the first truly professional organization
to be formed in this country, its member bound toge -
ther by their common interests and aims as architects."(13)

Unfortunately the life of this society although rich,

always selective, was not called to last very long , and soon others

were formed , foten in parallel, very profusely during the nineteenth

centurye.

The scene of the architectural profession and educa-

tion during the nineteenth century it is so interesting as difficult

to follow, by the deep changes in soclal conditions and therefore,ve-

ry hard to synthesise without omitting important facts.,

" "Innumerable other instances of private and collecti

ve patronage could be cited, but the examples given
must suffice to illustrate the nineteenth century sce

ne perhaps the most complex in the whole of architec-
ral history."(14)

" Nevertheless, the architectural achievement of the
nineteenth century is considerable, A profession still
facing problems of definition and organization, was
confronted, not only with rapid technological develop
ments but also with complex and far reaching social

changes +''(15)




For the purpose of this study we will not try to fo-
llow the technical and economic implications of the profession du -
ring the century, which we believe belongs rather to the domain of
architectural history, but instead the main developments of architec
tural societies and progress towards an educational system.

" A second somewhat less exclusive society was formed

in 1806, styling itself the London Architectural So -

ciety. This was also a study association"s...(16)

" Another society, founded in 1819, was the Architect's

and Antiquaries Club'"...(17)

"' The main characteristics of these early societies we

re the absence of rules relating to professional con -

duct, and the equality of members"oe.o(18)

This practice of forming societies went on and on du-
ring the century and probably the reason of their ephemeral e;istence
was that pointed out by Kaye, the lack of emphasis on professional con
duct. In 1831 the Architectural socliety, destined to a longer life
than its pregecessors (19) was founded, but it was not until the Ins-
titute of British Architects was formed that the one important socie-
ty came into existence, as history would prove later,

", .eCertainly, by 18322 architects were finding their

position between economic pressure 6n the one hand ,

and the competition of the unqualified and unscrupu-

lous on the other, intolerable without some means of
distinguishing before the public; two years later the

Institute of British Architects was founded.'(20)



T E T VTS YW WO TR T ¥ LW .

TR W T AT e u

".eeculminating in the Institute of British Architects,
founded in 1834, granted a Royal Charter and known to-
day , more familiarly, as the RIBA, The importance of
this body, and the part played in the realisation of
the professional aims of British Architects in the ni-
neteenth and early twentieth centuries , would be di-
fficult to exaggerate ".o.. (21)
Meanwhile the pupilage system , that no always func -
tionned very well, found some refreshing oasis.e.es
"eeo 8 unique office at the beginning of the nineteenth
century was that of Sir John Soane.e.e+Office hours we-
re from 9 a.m, to 8 p.m. with six weeks annual holiday.
Some thirty pupils were trained by Soane, and several
of them afterwards achieved considerable distinction
in their profession.'(22)
but not all offices provided good training and around the late thirties
an architectural student with all the flame of his elghteen years pro-
posed the foundation of a school formed by students(23). The fact is

that students needed how to learn drawing and posses some other artis-

tic and technical knowledges and skills to be able to profit of the ,
very often, inarticulated pupilage training, this produced some cla-

sses more than courses.
W In that year (1840) classes commenced at King's Co-
llege ,London, under William Hoskins, on the 'Arts of
Construction in connection with Civil Engineering and
Architecture', The following year T.L.Donaldson first

secretary to the Institute of British Architects,was
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appointed Professor of Architecture at University Co-

llege, where he devised a comparatively ambitious co-

urse, under the headings 'Architecture as a Science
and Architecture as an Art' a division reflecting the
nineteenth century attitude to architecture.'(24)

In spite of that development, very important, in 1847
the Architectural Association - still existing today with the largest
school of architecture in the country- was created as a result of a
new formed Society on Architectural Education and the Association of
Architectural Draughtsmen being amalgamated,(25) with the purpose of
providing architectural education.

" At a meeting of the Architectural Association on Oc-

tober 6,1855, the President, Alfred Bailey, suggested

the possibility of a diploma, to be taken by the stu-
dents at the end of their period of instruction'e...(26)

" At and Institute meeting of December 3, 1855, at

which the memorial was réad out, J.W.Papworth sugges-

ted that a public voluntary examination in architec =
ture should be conducted by a committee, to consist of
the two professors of architecture from University and

King's C;ileges, and the President of the RIBA",...(27)

Only in 1862 the Royal Institute of British Architects
introduced the voluntary examinations which were followed,almost imme=-
diately by a 'voluntary examination class'! established by the Architec
tural Association (28), institution that contributed during those pio=-
neering years to improve architectural education, apparently more than

the Institute itself if we accept the following quotations :



" The RIBA did very little during the middle decades

of the nineteenth century to further the cause of ar
chitectural education. The subject was discussed ét

a series of meetings of the Council in 1850"....(29)
", Despite a setback in the eighteen fifties, by
1862 the A.A. was developing so well that a witness
before the Royal Commission, when asked to state the
contribution of the RIBA in the field of architectu-
ral education, could not do better than refer the Co-
mmissioners to the activities of the junior associa .=
tion."(30)

The existence of the above mentionned classes and ma-
ny others in several institutions through out the main cities in the
country, according to Kaye, did not change the fact that the pupilage
was still the system of architectural training (31), and curiously e-
nough not always well supplemented.

" With regard to supplementary forms of instruction ,

the figures differed from area to area, In London,on-

ly five per cent of those pupils entering an architect's
office attended a school of art for additional lectu-
res, despite  the numerous institutions providing such
courses, whereas in Glasgow, eighty.per cent of pupils
attended a school of design, and in Liverpool , about
fifty per cent attended some additional courses of ins

truction., " (32)

Macleod stresses the problems that architects confron-

ted and discusses the situation existing, when the RIBA in 1882 esta-
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blished obligatory examination for associateship.

" Still apart from a few isolated centres in the coun
try where evening classes could be used to supplement
the training of articled pupils, there was no coherent
educational structure nationally to supplement the Ro
yal Institute of British Architects examination, when
it became obligatory for associateship in 1882. There
were,perhaps, advantages in this. Certainly the inmen
se and involved ideological debate that characterised
Victorian architecture could scarcely have existed wi-
thin a highly centralized national education program-
me like that of France. There were certainly disadvan
tages., The profession could scarcely justify itself to
the society it served unless it could define skills
which were unique to itself and offer tangible proof
that those who represenfed themselves as architects
had indeed acquired these skills, Closely related to
this was the realization that few of its members could

aspire to the higher levels of an intensely class-coqé-
cious society without the aid of recognized academic

qualifications."(33)

The examination was a success from the very beginning

due mainly to the professional eminence of the RIBA according to Ba -

rrington Kaye (34), and it must have had a decisive influence in the

succesive establishment of courses during the last decade of the nine

teenth and first of the twentieth centuries, and modification of the

existing to suit the demands of the examination as it happened in the
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Architectural Association in 1889, (35)

Heee In 1891 the Sheffield Society of Architects and
Surveyors started classes for architectural pupils,with
members voluntarily acting as tutorseeee

eee The Birmingham Afchitectural Association coopera-
ted with the Birmingham School of Art in 1892 , and is
sued a syllabus for a four year course of classes on
architecturee..o

ese In 1895, the Dundee Institute of Architecture Sci

ence and Art offered a three year course for an archi-

tectural certificateceso

eoe In 1894, ,the Uinversity of Liverpool, devoted a
chair to architecture , and a new 'School of Architec-~
ture and the allied Arts' was made Upoee

eee In 1895, the Glasgow and West Scotland Technical
College founded a chair of architectureeee

eoe IN 1900 a chair of architecture was set up at the

Royal College of Arts , South Kensington, and in the

same year an honours course in architecture was crea-

ted at Liverpool..e.

eee 1IN 19071 the Architectural Associatisn's day scho=-

ol was opened, and a chair of architecture was establi-

shed at Manchester Universityee..(36)

Architectural profession and education continued to de
velop side by side during the first two decades of the twentieth cen-

tury until the first world war, After that a new architecture is said

UNIVERSITY
OF YORK
LIBRARY



to have begun with the influence of Gropius and the Bauhaus, which it

was not broadly felt in England, where until the second world war was

not well accepted

The Schools' prestige improved névertheless, and by
1915 they were mentionned with praise.

"oee An editorial in the ‘Architect and Builder's Jo@g
nal'... said ¢ " The classical teaching of the Schools
reached its apotheosis at Stéﬁney( an architectural com
- petition ) . Almost without exception the 170 designs
showed quite definitely and unmistakeably the predomina
ting influence of the Schools. In how many instances
that influence has been direct and in how many it has,
so to speak., filtered through publications in which the
work has been illustrated is a matter of small impor -

tance'eees(37)

This situation, apparently was relented because of the
war, and the architectural education did not develop well enough until
the fiftiesese

# The intrusion of war in 1939, followed by the diffi-
culties and uncertainties of the immediate post-war
period. seriously delayed the development of architec
tural education which, one likes to think , would other-
wise have been adapted more readily to mid-twentieth
century conditions"eoeo(38)
The profession was giving important step to close its
ranks through a registration charter obtained first in 1932 and impro-

ved in 1938, more than a century after the Royal Charter of Incorpora-



tion, establishing the Council for Registration as an independent body
against the Institute opinion., Great changes in the building industry
produced changes in the profession.e.

"eeo For the trend within the profession in the early

years of the 20th century was to isolate the architgct

from the site by formalising all his re¢lationships with
it. There were many practical reasons for this, but one
result was that the necessary expertise for handling
problems on site was developed almost entirely by the
building industry , and not by the profession,''(39)

During the early fifties, accordign to professor John
Musgrove of University College London (40) the intensive programme to
provide school facilities , and in a lesser way housing, resulted in
amorientation towards a scientifically based design for the special
consideration given to internal environmental conditions. This view
point is shared by Panos Tzonos (41) in his study about the develop-
ment of the theory of design.

In 1958,the Oxford Conference of Schools of Architectu
re set by the Board of Education of the RIBA decided to establish high
entrance requirements for architectural studies, encourage schools in
Universities and base feaching on research, Most of these aims have
been fulfilled , rather successfully, bringing substantial changes to
architectural education . Discussion is going on if those changes ha-
ve been for better or worse , and if they were the more relevant or
not, but this is only natural and probably will go on as long as the
profession is alive,

Other matter for concern is the number of schools,the-



re are now ( 1973 ) thirty three schools of architecture : sixteen in
Universities , twelve in Polytechnics , three in Colleges of Art , one
in an Institute of Technology , and one independent schools . kach one

is free to set its own programme although there is a certain level to
be reached to gain or keep official recognition of the RIBA's Board of
Education, which is criticised as well for allowing too much freedom
as for too little,
In the last few years has been increasing strongly a
deep concern for social problems within the profession and education,
"eoo There is certainly a strong case at this moment
for the social sciences to have a central role in'the
statement of the problem', which has been traditionally,
the activity which the architect has wanted to preser -

ve for himself, " (42)
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REPORT

To : Prof. Robert K, Macleod
From : Carlos Vera Guardia

Post- graduate studies

September 1972 = March 1975

JAAS, University of York

PRELIMINARY READING,

Following your suggestion I started reading about:theo
ry of design, systematic design methods, methodology of teaching histo
ry of architecture and architectural education in Great Britain jsince
September 3rde. 1970

This reading went on, with the only interruptions of
the Courses mentionned below, until November 9th., when we discussed
the convenience of linking together the subjects of my interest in one
theme and the possibility of using the social concern of the architec-
tural profession, and its influence on architectural education as the
central theme. Thereafter 1 have included in my reading books and ar-
ticles on this particular aspect of the problem as much as the impor-
tant and relavance of the Oxford Conference , since we agreed to use
this event as a turnpoint of architectural education in Great Britain
in recent yearse.

SHORT TERM COURSES g

With the double purpose of increasing my knowledge of



History of Architecture and learn about Conservation I decided to fol=~
low some of the short term courses run by the 1.A.A.S,, which has pro-
ved to be of extreme interest, by the high standard of them.

The courses Hllowed , so far , are:
- Conservation of historic structures 17=29 Sept. 1972

- Conservation ¢ Analysis and recording

techniques in existing buiildings 9-13 Oct, 1972
- Seminar on urban archaeology | 16=-20 Oct. 1972
- The maintenance of historic buildings 29- 2 Jan/Feb. 1973
- Conservation and general improvement areas 19=25 Febe, 1975
- Open air museums 1= & March 1973

RE:SMRCH AND QUESTIONNAIRES,

Being decided the subject of my work it was clear that
a great deal of research was necessary to find the relevant and up-to-
date information,

Résearch will involve :

data collection ¢ documentary research, visits to the schools of archi

tecture, interviews, correspondence,visits to the

R.I1.B.A.
analysis : study classification and if possible graphication of
the data.
éynthesis : as to show evidence and find conclusions.
. evaluation : as to find out if the data is enough and the study
can derive to a possitive end.
feed-~back ¢ recollection of more data if felt necessary to achie

ve better results.




conclusions : results of the study in Great Britain; comparison
with Venezuela and efforts to establish a methodo-
logye.

At this stgge a questionnaire was written, Appendix 1°,
with a first idea in mind to send it to all the schools of architecture
but being as it is a very heavy document, following your suggestion
this was not done. Nevertheless it has been very useful to me, becau-
se it contains most of the questions whose answers , I am sure , I ne-
ed to the best achievement of my studies and my paper, and has been a
base'for the interviews, although it has not been possible to follow
it strictly by its extension.

Not being possible to send the questionnaire or visit
all the schools of architecture, which are 33 according to the RIBA
list, it was necessary to select some schools: the most relevant to

my work and at the same time showing a clear picture of tendencies in

architectural education in the country.,

SAMPLE OF SCHOQLS,

After you gave me your opinion about the schools that
could form a sample I decided that it should be interesting to do a
small survey amolig the persons of the lAAS and RIBA who might know
most of the schools of architecture . In Appendix 2 there is a list
of the persons consulted and the schools proposed.,

In Appendix 3 the general result of the survey with the
subjects for which the schools were mentionned as being of major inte-

rest. The results are very much coincident with your personal opinion,

»
Appendix 1 appears as APPENDIX 4 of the separate APPENDICES VOLUME



3

VISITS,

Starting on January 1973, a plan of visits has been go
ing on , and probably will go on next term from May, depending of the
analysis of the information collected so far.

- ReleB.A. Several visits have been made to the Board of Education ,
starting the first of them with an interview with Mr. Richard Gardner
from which emerged the convenience to ask autborization to the Schools
of Architecture and the Board of Education itself, to study the docu-
ments existing as a consequence of the tasks of the Visiting Board .
This was done by the I.A.A.S. and the results are seen in Appendix &4,
which shows fthat 21 Schools have granted permission, one answered ne-
gatively and 11 did not answer at all.

The study of the documents existing at the RIBA Board
of Efucation showed that they are only those which resulted of the vi
sit and a questionnaire established by the Visiting Board , and which
-understandable enough-= not always ére connected with my work. The ma-
in problem is that each school is visited only each five years and the
documents are kept only between visits, in consequence there is only
one set of documents, of a certain year of every school, what makes di-
fficult to follow year by year what has been happening in the period

chosen for the research, 1958-1972,

The documents studied there, of the schools of Cambrid
ge, Portsmouth, Newcastle, Polytechnic of Central London and Leeds ha-
ve been useful mainly for the prupose of knowing what kinds of document
are normally available to ask afterwards to the schools farthe more im

portants.

Before starting visits to the schools a very short ques



tionnaire was sent to all of them, principally to make them aware of
the kind of questions and documents interesting to the work, so that
they could be in some way prepared. Appendix 5. This proved to be a
good introduction in the schools visited and provided with ? straight
answers and documents sent by 17 schools. Appendix 4,
- Mro M. Shoul. The visit your proposed to Mr. Shoul past under secre
tary of the Board of Education, resulted very interesting and provi-
ded with valuable information about the schools of architecture,
- University College London.School of Environmental Studies,
Interviews e Prof. Reyner Banham
o Prof. John Musgraove
o Three J>rd. year students
Documents | . See Appendix 6.
- Architectural Associatione. School of Architecture.
Interviews . Paul Oliver
 Robert Garratt
., John Starling
o Panos Tzonos
o Post-grad. R. Covarrubias
o A 2nd, year student
o« Three entrance interviews
Documents « See Appendix 7,
- University of Newcastle. School of Architecture,
Interviews o Bruce Allsopp
o Peter Willis
o Prof, Alexander Hardy

o Post-grad. H. Romero



'« Three 2rd. year students
Documents . See Appendix &
- Portsmouth Polytechnic. School of Architecture
Interviews o Geoffrey Broadbent
o Barry Russell
o David Anstis
o Post-grad. R. Salim
. Post- grad, student ( semiology )
Documents o See Appendix 9
- University of Bristol. Department of Architecture
Intervievs o Thomas Burroughs
. Ben Farmer

« Richard Silverman

o One 5th, year student
Documents o S€€ Appendix 10
- University of Cambridge. School of Architecture
Interviews . Professor William Howell
. Marcial Echenique
Documents o See Appendix 11
- Leeds Polytechnic. Department of Architectural Studies
Interviews o Teo Matoff
o Mort Karp
o Nick Mercer
o Observation of the '""Dialogue '

Documents o With the exception of a Handbook the documents will

be sent in the near future.



CTHER DOCUMENTS.

As a consequence of the short questionnaire sent to the
Schools of Architecture and a request for written information 10 Schools

other than those visited have sent documents listed on Appendix 12.

BIBLIOGRAPHY .

During this time and specially at the beginning of the

work, first and second term, before the visits a certain amount of bo-

oks have been studied, read or consulted,and articles studied. They are

listed in Appendix 135.

TIMETABLL,

In a general way the work d?ne so far is in the time-
table prepared for the purpose of self-control. The main search for
information must be finisehd by the end of June, and the analysis of

the already collected data must start on April, as in fact is being do-

ne. See Appendix 1,

WORKING TIME,

During the time covered by this report my working time
has been mainly Monday to ¥riday, with and average of 35 hours a week,
With the exception of three weeks , from December 15th to January 7th,
two of them for holidays, and the other like the week of my trip to Ju-

goaslavia to attend international compromises in my condition of mem-

ber of a working group of Unesco and other international organizations.

Some reading of articles and reviews is usually made at home , besides

the time mentionned above,

»



PRELIMINARY CONCLUSIONS,

Although it is obviously too early to draw conclusions
relevants to the final purpose of the work it is possible, neverthe-
less, make some points about the experience and the procedure of the
work itself,
le The time spect so far has been most useful and I have learnt a very
great deal about architectural education, in general, and teaching me-
thods and design methods in particular. The experience has not been so
rich and rewarding in what methodology of teaching history of architec
ture is concerned,

2. It will be necessary to devote some more time to reading, at the sa
me time that analysing the information, because there is plenty of bi-
bliography relevant to the subject,

3, Apparently the information easy to get covers only the last few ye-
ars and it will not be easy to follow the architectural ?ducation sin
ce 1958 , year by year.

4, The visits have been very interesting and important because the in-
formation obtained in the interviews , with some eiceptions, is not
contained in the official documents or even written. Unfortunately this
is an expensive exercise, not covered by my scholarship, so that I am
afraid I'll not be able to visit many more schools, which will make lo

se the possibilities of more very productive interviews.

Carlos Vera Guardia
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APPENDIX 3

SAMPLE OF THE SCHOOLS OF ARCHITECTURE,

Result of Appendix 2 with the subjects of interest as mentionned.

Noe. of

mentions SCHOOLS Teaching Me Design M. Histosof Arch.
6 PORTSMOUTH - +H++++

6 AJA. +++++ - -
6 NEWCASTLE J— 4t
4 CAMBRIDGE - - -
b U.Co LONDON - ++ _
ot BERISTOL . +++ bt _
3 LEEDS POL. -
> POL;.C. LONDON ++ ++ -
3 STRATHCLYDE - ++

3 NOTTINGHAM ++ -
3 * HERIOT-WATT - -

5 * MANCHESTER - _
2 CARDIF¥

2 DUNDEE - -

2 BIRMINGHAM -

1 KINGSTON POL., +

1 POL,.S.B.LONDON

1 LIVERPOOL

1 MACK INTOSH +
1 OX¥ORD POL. + +

1 CANTERBURY +
1 CHELTENHAM +

+ Subject mentionned as strong in the School.
- Subject relatively strong.

* One of the proponents was doubtful.,



RESPONSE OF THE SCHOQLS OF ARCHITECTURE TO THE RESEARCH

SCHOOLS

BELFAST

BRISTOL

BATH

CAMBRIDGE
CARDIFFE

DUBLIN
EDINBURGH Univ,
GLASGOW
LIVERPOOL

U.Ce LONDON
MANCHESTER Unive
NEWCASTLE
NOTTINGHAM
SHEFFIELD
ABERDEEN
BIRMINGHAM
BRIGHTON POL.
CANTERBURY
DUNDEE;
EDINBURGH -

MACK INTOSH
HULL

KINGSTON POL,
LEEDS POL.
LEICESTER

AsA,

POL. S.B.LONDON
THAMES POL. LONDON
NORTH ¥OL, LONDON
POL, CENTRAL LONDON
MANCHESTER
OXFQRD POL,
PORTSMOUTH POL,

APPENDIX 4

Auth. to Answers
docoe in RIBA prel.quest,

+ +
+
+ +
+
+ 3
+
+ +
+ +
+ +
+
+

+
+

+
+ +
+
+
+
-*.
+
-+
+ +

NEGATIVE TO COOPERATE,

Sent
documents visits

+ +
+
+ +
+ +
+
+ +
-+
+ +
+
+
+
+
+
+ +
+ +
+

+ +



APPENDIX 5

QUESTIONNAIRE,

A GENERAL INFORMATION

1, Have the objectives of the School been influenced by the new social

implications of the profession?

deeply fairly slightly not

SRR

2, Why 2

30 When ?

B TEACHING METHODS

L, Have the teaching methods changed since 1958 at the School ?

radically fairly slightly not

5¢ When ¥

6. Why ?




7. What methods are most used ?

lectures seminars research SUrveys dissertation
programmed learning teaching machines individual study
studio work computer aided live project simulation
gaming team work others

C DESIGN METHODS

8. Has the School introduced the use of Systematic Design Methods ?

9o When ? ...

10. Why 2

11, What particular methods are used ?

D HISTORY OF ARCHITECTURE
12, Has the teaching of History of Architecture changed since 1958 2

deeply fairly slightly not

1%, What methods are most used ?



lectures seminars research surveys dissertation

studio work visits building analysis others
e
U

E SOCIAL EMPHASIS
14, Has the School developed a social emphasis on architectural educa-

tion 2 ..

De

16. when 2

17, In what subjects ?

February 1973,



APPENDIX 6

Documents obtained during visit to : University College London

SCHOOL OF ARCHITECTURE

- Research Bulletin Number 1 May 1971

- Research Bulletin Number 2 May 1972

- Be Sce Degree in Architecture , Planning , Building and Environmen-
tal Studies. Guide to Course and Course Units,.

- Information for applicants for B. Sc. Degree in Architecture,Plan-
ning, Building and Environmental Studies, |

- Information for applicantes for M.A., M¢Sc, in Architecture, Field
Experience Year, Diploma in Architecture,

- Information for applicants for M. Phil, Degree in Town Planning.

- Information for applicants for Research, M,Phil., and Ph, D, Degrees,

- Pilot study towards evaluation of first year teaching and learning

in the School of Environmental Studies. Session 71-72,

- Perception and Communication ( E.S.118 )

- Several week events sheetss

- Courses offered in the School of Environmental Studies 72-=73,

- Knowledge and Design. ( Paper ) Musgrove, Hillier, 0O'Sullivan,



APPENDIX 7

Documents obtained during visit to : Architectural Association

SCHOOL OF ARCHITECTUREL

- Application for entry.

- The A.A. now,

- The Architectural Association. January 25«29 , 1972,

- A.A., Library Bibliography. Architectural Education.

- Brent Project,

- A Newsheet by the Architectural Association, No., 5,

- A.A.Newsheet No. 10,

- General Studies Service Unit. Courses offered Spring Term 73,
- Week events list.

- Architectural History. Courses offered ( 8 handouts ).

~ General Studies Services Unit. ( 3 handouts).



APPENDIX 8

Documents obtained during visit to : University of Newcastle

SCHOOL OF ARCHITECTURE,

- University of Newcastle upon Tyne, General Information 1972-73.

- The Art and Profession of.Arcﬁitecture.

- Examination Papers in Architecture 1972.

- Entrance st

- Regulations for the Degrees of B.A, with Honours in Architectural
Studies and Bachelor of Architecture. 0ld and New Regulations 1972~73,

- Regulations for Higher Degrees and post-graduate Diplomas in the Fa-
-cultu of Arts. 1972-73,

- Course for the degree of B.A. in Architectural Studies 72-73,

- Newcastle Papers in Architecture and Building Sciences No.1

- A report on Balckfriars.,




APPENDIX 9

Documents obtained during the visit to ¢ Portsmouth Polytechnic
SCHOOL OF ARCHITECTURE

- Under ~-graduate Handbook. Notes for guidance., 1972 =73,

- Post-graduate Handbook, 1975 -73;
- A design process ('paper ) Geoffrey Broadbent,

- A Report on the Mathematics Content of the Course at P rtsmouth School
of Architecture., J.P.0'Keefe,

- Project 10 Colour , 1970 71,

- Teaching Methods ( paper ) Geoffrey Broadbent.

- Content of Design. History of Architecture. Year 1,

- The liberating Computer ( paper ) Geoffrey Broadbent.,

- Notes on the education fo an architect (paper ) Geoffrey Broadbent.,

- Methodology in the service of delight (paper) Geoffrey Broadbent.,

- Architectural Qﬁality ( paper) Geoffrey Broadbent.

- Resources for a School of Architecture (paper) Geoffrey Broadbent,

- Architectural Education. ( paper ) Geoffrey Broadbent.,

~ Educating Environmentalists. (paper ) John Musgrove,



APPENDIX 10

Documents obtained during visit to : University of Bristol

DEPARTMENT OF ARCHITECTURE

- General Prospectus o

- Department of Architecture Bristol,

- Programme of Short Term Courses, 1969-70, 1970-71, 1972-73.
- Programmes Year 1 ( 1 to 11 excepting 7 ) 1972-73,

- Programmes Year 2 ( 1 and 7 ) 1972-73,

- Programmes Year 3 ( 1 and 2 ) 1972-73,

- Programme Year 5. Combined B. Arch., B. Sc., Course work 1972-73.

- Several week events sheets,



APPENDIX 11

Documents obtained during visit to : University of Cambridge

SCHOOL OF ARCHITECTURE

- Cambridge Admission Prospectus 1973,
- Graduate Studies Prospectus 1972-=73,
- Handbook of the School of Architecture,
- Information for the Visiting Board 1971,
- Studio Programme 1971-=72.
o First Year
o Second Year
o Third Year
o Fourth Year
o Fifth Year,
- Studio Programme 1972-75.
. First Year
s Second Year
o« Third Year
o Fourth Year,.
- Examination Papers 1970, 1971, 1972,
‘= Standens Barn. Planning Brief,
- A.De May 1971, Models of Eknvironment,
- Activities and Form 1972.

- Models : a discussion. M. Echenique,



APPENDIX 12

Documents sent by the Schools of Architecture.

UNIVERSITY OF BATH.

- Prospectus 1973-74.

BRIGHTON PQLYTECHNIC,

- Faculty of Environmental Studies. Calendar 72-7J5.
"= Proposed B.A. Degree in Architectural Design.
CANTERBURY COLLEGE OF ART,

- School of Architecture. Handbook of Studies,

CARDIFF. THE UNIVERSITY OF WALES., INSTITUTE OF SCIENCE AND TECHNCLOGY,

-~ Prospectus 75-7>.

- The Welsh School of Architecture. The Second Degree in Architecture

Course Manual : Sessions 1972-73-74,

-~ School of Environmental Design. Welsh School of Architecture,
- Degree Examinations 1972. First Year.

- Degree Examinations 1972, Second Year.

- Degree Examinations 1972. Third Year,

- Degree Examinations 1972. Fifth Year,

KINGSTON PQLYTECHNIC,

- Kingston Polytechnic 1973,

- Architecture B.A, with Honours 1973,

- THE UNIVERSITY QF LIVERPOOL,

- School of Architecture at Liverpool. Prospectus of B.A, and B,Arch,

Coursese.

THE POLYTECHNIC OF CENTRAL LONDON.



» Information Handbook 72-~73.

UNIVERSITY OF MANCHESTER,

- School of Architecture, Prospectus Session 1972-73.
- Examination Papers. Session 1970~71 Architecture,
UNIVERSITY OF NOTTINGHAM.

- Faculty of Law and Social Sciences. Handbook 1972-73.
- Faculty of Law and Social Sciences 1973-74,

- Department of Architecture, Session 1972-75 B.A. Course.
- Department of Architecture B.Arch., Course 1G72-73,

- Faculty of Law and Social Sciences. Examinations

o Part 1

« Part 1l

o Be Arch,

o Faculty of Pure Science,

THE UNIVERSITY OF SHEFFIELD,

- Faculty of Architectural Studies., Handbook 1972-73.
- First Examination for the Degree of B.A.

- Second Examination for the Degree of B.A.

- Final Examination for the Degree of B.A.

-~ First Examination for Diploma in Architecture and Diploma leading to

M.A. in Architectures

- Examination for the Certificate in Professional Practice in Architec

ture,



APPENDIX 13

BIBLIOGRAPHY .

Books and Reports Studied,

- Ulm Conference on Design Method. Germany 1966 ( Report)
- Ulm Reporting Back Conference on Design Methods. 1967.(Report)
- Design Methods in Architecture., Portsmouth Symposium. Broadbent and

Ward.

- Conference on Design Methods. London 1962, Jones and Thornley.

- Style and Society. Robert Macleod,

- The development of the architectural profession . B. Kaye

- Architect and Patron. Fe. Jenkins,

- Teaching Methods. 1972, lI.A.A.5. Course.

- B.A.S.Ae. An interim report on architectural education. 1961,
- BeAoSeAe Buildiﬁg for people. Second report on architectural educa -

tion. 1 9620

B.,A.S.A, Aims and methods. Third report on architectural education.

1963,

- Towards an architect. S. Sutcliffe,

- Discussion on reseanch in architectural education.Cheltenham 1966,
- Seminar on architectural research in U,K. and Commonwealth Universi -

ties. Edinburgh 1972,

= Survey Methods in social investigation. C.A.Moser and G. Kalton,



Books read

- The erosion of history. Council for British Archaeology.

- The archaeological implications of proposed development in York.
P.V. Addyman and J.H.Rumsby.

- Protecting our Historic Buildings. Aguide to the lesgislation.

- Preservation Policy Group., Ministry of Housing and Local Government,

- Conservation Areas. Reprint of A.J. January 18th 1967,

- People and planning. Ministry of Housing and Local Government,

- Do you care about Historic Buildings ? Greater London Council.

Books consulted

- Introduction to design; M. Asimov.

- Systematic Method for designers. L Bruce Archer,

- Design Methods. Seeds of human futures., J.Ch. Jones.
-~ The Anatomy of Judgement. sJe.Abercrombie.

« Notes on the synthesis of form. Ch.Alexander,

-~ Changing ideals in modern architecture. P, Collins,
- The line of balance method. Ph. Lumsden,

- The psychology of learning. R. Borger and A.Seaborne.
- Urban Sociology. R.N.Morris.

- An introduction to cybernetics. W, Ross Ashby.

- Selection and Performance., Abercrombie and Stringer.

- Perception and communication. D.E.Broadbent.

. = Human Groups. We Sprott.



Articles studied,

-~ The processing and communication of research data. J. Taylor.
- How many architects ? O, Luder,

- Architecture as education. P. Stringer,

- The future pattern of demand. RIBA Secretariat,

- New directions in architectural education.M.MacEwen,
- Cambridge Conference Paper. Course frame work. RIBAJ, March 70.
- Choosing tomorrow's architect, G. Broadbent.

- Building architects. A. Corbett,

- The schools and the profession. A. Gordon.

- Lessons of Oxford. D.Hinton,

- The Cambridge Conference. M, Mac Ewen,

- Concentration of courses. RI1IBA, RIBAJ May 70,

- Education and practice .A.Meikle,

-~ Educating the architect. M.Mac Ewen,

- Role of the architect. P. Harrison,

- Education and people. D. Parkes,

- Teachinge E. Boyd.

- Form and control. P, Hammill,

- Rsearch and practice. Jo Kay.

- Continuing Education., C.E.D, Wooster,

- Education around architecture. L. Martin.,

-~ The lessons of Cambridge. E. Layton,

- The dynamics of designe. J. Lloyd,

-~ Learning by doinge. HeMorris.

- A post-graduate diSCipline. Mn carye



- SCAN: Education and pracrice, Je. Musgrove,

- Three loud cheers for psychology . M. Broady,

- Continuing education. RIBA. RIBAJ Sept. 70,

- The liberating computer., G. Broadbent.

- Teaching and learning. R. Maxwell.

- Board of Education Conference. RIBAJ no. 70,

- Responsible to whom ? P, Stringer.

- Ove Arup on the architect's human role. O, Arup.

- The life and death of the profession. R. ‘Macleod.

- A sense of responsibility. B, Allsopp.

- Only and academic flywheel ? R, Banham,

- Professional responsibility. G. Broadbent.

- Service to mankinde. A. Peccei,

- Alternative approaches to the environmental crisis. B, Commoner.
- P,C.U.,E, gets into stride continuing education. RIBAJ Nov. 70.

- A new approach to atchitectural research, B, Hillier and A, Leaman,
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QUESTIONNAIRE

INTRODUCTION,

During the last decades Architecture has become a pro
fession really concerned with the social facts of life in community ,
instead of being only a prestige career depending of noble patronage

or refined traditional taste,

Although not always in a leading position, architec -
ture has evolved trying to give an answer to the social problem of

housing low or middle income people.

This change in the profession has certainly produced

some changes in architectural education as well.

1958, with the Oxford Conference, is a significant da
te in the teaching of architecture in England, and many discussions

and changes have occured since that date.

Have these changes really responded to the important

social implicatioﬁs of architectural profession in our time ? Which

are these changes ¢

A RESEARCH .

As a post-graduate student at the Institute of Advan-
ced Architectural Studies of the University of York, interested prin-
cipally in : = Teaching Methods in Architecture ; - Methodology in Te
aching History of Architecture ; - Theory of Design ; my purpose is
to investigate the changes produced in the architectural education by
the real implication of architecture on the social facts of life, with

emphasis on those subjects,



The present questionnaire , visits , and documentary
research will be used as means during 1975, depending the detailed ti
metable of the responses received.

At the end conclusions will be intended as well as a
comparison with the schools of architecture existing in Venezuela,

An effort will be made to establish a method and docu
ments to make possible the same research, for comparative purposes,in

other countries, if someone is interested,

A. GENERAL INFORMATION

1o OBJECTIVES,

1.1.Which are the objectives of the School - Department, College,Divi

sion, Section- of Architecture 7

1.1.1. Before and up to 1958 %
1020 After 1958 2
1.1.3. Have they changed ?
101e3e1o When ?
101e5e20 Why ?
Tele3e30 How %
( please send documents available )

1.2.,Are the objectives well represented on the general syllabus ?
1062010 Why 2

1 .2.20 How 7

103.Are the objectives represented on the content of the different

- courses of the syllabus ?

A ®



1.3.1; In which of them ?
Te3420. Have this content changed since 1958 %
Te30201 How often ?
T1e3¢2+2+ In which way ¢
Te5+243¢ Have the changes kept accordance with the objecti

ves ?

1-3.2-3.19 why not ¢

2o SYLLABUS.

2.1 Does the syllabus respond to the objectives ?
2.1.1. Before 1958 ?
2¢1420 After 1958 7

2.2. Has the syllabus changed ?
2e2¢1o When 7

Lolele Why ?

202430 How ¢

( please send documents existing since 1958 )

3, COURSES.

3.1, Has each course a defined objective ( written ) ?
3.,%1+1o Before 1958 ?
Z,1.20 After 1958 2
3elo3s Has it changed ?
3¢1elte When 7%
3¢1e5. Why ?

301 -60 How 7

( please send documents if they exist )




Selo

Dede

Do the courses objectives correspond with the general School ob-

jectives 7

2ele1e Which courses ?

%ece2e Whyt not all of them ?

Do you think the courses objectives should correspond with the

School objectives 7

3e3e¢10o Why not ?

Do you think the courses objectives must be independent of School

objectives , when they are defined ?

34010 Why ?

3elte20o How should they be related to the common task of forming
an architect ?

3elte3s Why ?

Does the content or courses correspond to its own objectives ?

3eDele Why ?

3.5.2- How %

Has the content of courses changed 7
3,6.1. According to objectives changes ?

3.,6.2. According to syllabus changes ?

3,6.3., According to general School objectives changes ?
3,6.40 About the changes :

3.6elte1o Before 1958 %

3,6.4.20 After 1958 %

346063+ When ?

3.6eltelte Why ?

3.6.4te5. How ?

( please include new courses appeared after 1958, giving dates of ine

»>
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corporation and reasons )

4, ORGANIZATION,
441, How is the School organized ?
4Le1.1, Before 1958 %
hele2. After 1958 2
Le1e3o Changes after 1958 ?
" Lo1.4, What changes ?
be1e5¢ Why %
( please send documents or diagram if existing )
L.2. Administrative and academic organization do they correspond ?
4,2+.10 Are they independent %
4,2.2. Which is more influential in the School managing %
he3, Parficipation :
Le3.1s Do the staff participate in decision meking of the School?
Lhe3,2e At which level %
4,3.3, How important the participation is ?
4o3.,4s Does the participation reach academic, administrative or

both aspects 7

Le3.5 Since when do they participate ?
Le3.6. Has the participation had influence in changes in the Scho
ol ¢
4e3.7« In which way ?
4,3,8, Has the participation meant a better academic performance
of the staff ?
bolto Students participation :

bolte1e Do the students participate of decision making in the

L




School ?

bholte2.At which level ?

L,4,3, How important the participation is %

Lebolte Does the participation reach academic, administrative or
both aspects ?

LeliecS5e Since when do they ﬁérticipate ?

Lo4e6, Has the participation had influence in changes in the scho
ol 7

4olie7+In which way ?

4L, 4,8, Has the participation meant a better academic result of

students %

4,4,9, In which way and how significant is %

B. TEACHING METHODS

5. BEFORE 1958.

51, Which were the teéching methods most used ¥
5.1¢1¢ On theoretical subjects 7
5.1e2¢ On practical subjects 7
5¢1¢3s On seminars ?
5.1.4. On group work ?
5¢1¢9« On studio work on design ?
( please send documents when available )
S5e2¢ Which was the response of students 7
5.3+ Are there statistics about academic performance orresults of stu

dents 7



Seits Were teachers well prepared for those teaching methods %
55+ Were these teaching methods applied in all years of studies 7

5.5-1. In which of them ?

5.5.2. Why 2

6. AFTER 1958,
6.1, Have changes occured after 1958 2
6¢1.1. When ?
6e1e2s Why ?
6¢1+3. In what sense ?
6.1.4. On theoretical subjects ?
6.1.5. On practical subjects ?
6e1e6e On seminars ?
6.1.7. On group work ?
6.1.8, On studio work on design ?
6.2, Who was responsible for these changes ?
6.2.1. Administration ?
6.2.2+ Academic board ?
Gele3e Staff ?

6.2.4e Students ?

6.2.5. In which way were responsible ?

6.2.6. In what consist those changes ?
6.3. How was the response to the changes ?

6e%ele Of administration ?

6¢e3e2e Of academic board ?

6Ge3e3e Of staff 7

6e%.4s Of students ?



6.4 Were teachers well or better prepared to take profit of these
changes 7 . a

6.5, Are there statistics about the students performance after each
one of these changes 7

6.6o Were the new teaching methods applied to all years of studies ?
6.6¢1. In which of them 7
6,620 Why ?

6.6.3. How %

7. ABOUT THE CHANGES.,

7.1. Do you think that the changes were produced by the new social im
plications and responsibilities of architecture towards society?
7elele Why ?

71420 Were these changes in objectives ?

7.1e30, Were these changes in syllabus ?

7.1.4o Were these changes in course denomination ?

7e1e5¢ Were these changes in courses content ?

7.1.6. Were these changes significant or only superficial 2

7.2 Do you think that the changes were produced as a result of the
Oxford Conference 7
7.2¢1e Why ?
7.202¢ Were these changes in objectives 7
7.2.35o Were these changes in syllabus ?
7.2.4s Were these changes in courses denomination ?

7.2.5. Were these changes in courses content ?
7+2.60 Were these changes significant or only superficial ?

7.3. Which other reasons have produced changes since 1958, in your opi



nion ?

7.3.1 Were these changes consequences of changes in the profes-
sion ¥

7¢3e2e Were these changes in objectives ?

7¢3¢3s Were these changes in syllabus ?

7+.3.lte Were these changes in courses denomination ?

7¢3+s5¢ Were these changes in courses content 2

7.3.60o Were these changes significant or only superificial ?

8¢ SCHOOLS.IN UNIVERSITIES .

8.1 Do you think that the fact that many schools are in Universities

8¢20

has had possitive influence in architectural education 7

Belele Why ¢

8.1.2., Which has been the influence ?

8.1.3. How can we appreciate or appraise it ?

Has the School of Architecture in the University taken benefit of

contacts orr%lationships with other schools, departments or co =

lleges of the university 7

8.,2.1 What kind of benefit ?

8.2.2. What kind of relationship ?

8.2+3¢ With what schools, departments or colleges ?

Has the School of Architecture taken benefit of human resources

of other departments, schools or colleges of the university ?

8+3+1s In which proportion in relation to his own human resour -
ces 7

8.3.2+ Is this ( 8.3.1.) sporadic or permanent ?

8.%3.%. Is this really a benefit for the architectural education



or provoke disadjustment on the teaching of architecture ?
8.4, Has the School of Architecture taken benefit of equipment and/or
facilities of other departments, schools or colleges of the uni-
versity ¢
8.4e1. What kind of equipment or facility ?
Belte2, Is it a kind of equipment or facility difficulty available
to a school not attached to a university ?
8.4.3. In what proportion with the School own equipment and faci-
lities 7
8.4.4s Is this really a benefit , sporadic or permanent ?
BelteSe ;3 this really a benefit or rather has prevented the Scho-
ol of obtaining equipment and facilities ?
8.4.,6., Is this equipment and/or fécility indispensable or dispen-
sable to the school ?
.8,5. Do you think that the university has been important or not impor-
tant influence in the teaching methods of the School ?

8.5.1. What kind of influence ?

8.5.2. In what subjects ?

8.5.3, What teaching methods have been most influenced ?

8.5.l4ts What teaching methods have not been influenced ?

9., HUMAN RESOURCES.,

9,1 Do you think that the growth of student opulation has had inIluen
ce in the use or change of teaching methods ?
9.,1¢1. Why ?
9.,1.2¢ In what proportion ?

( please send statistics if available )



9.3. Has the number of staff increased according the the student popu-
lation growth ?
9.4, Which is the ratio staff/student ?
9.lte1s Before 1958 %
9ehe2s After 1958 ? ( year by year )
9.443, What are the reasons for the change, if any ?
Qoltelte When was the change produced ?
( please send statistics if available )
0.5, Has the School developed or experienced some new teaching method?
9.5¢1¢ Since when 7
Ge5+.2¢ By whom ?
9.,5+3¢ How has been applied 7
Q.5.4s What is the students response ?

9¢5¢5o What is the staff response ?
9e5e60 f; it a method valid for theoretical subjects ?
9.5¢7¢ Is it valid for practical subjects ?
9.5.8 Is it.valid for seminar ?
9,5.9. Is it valid for studio work ?
9.5.10;15 it valid for group work ?
Ge5e11eI8 it valid for individual study ?
9.5.12.Can you define or describe the method/s ?.
( please send documents if available )
9,6, Has the School done research or experienced some proposed or well
known teaching method/s 7%
9.6.1. Since when ?
9,642 Why ¢

906.3. By whom 7



Q9,604 How has been used ?

9.6.5, What was the students response ?

9.6.6. What was the staff response ?

9.6.7. Is it a method valid for theoretical subjects ?
9.6.8. Is it valid for practical subjects ?

9.6.9 Is it valid for seminar ?

9.6.10,I8 it valid for studio work %

9,6011.I8 it valid for group work ?

9.,6.12.I8 ti valid for individual study ?
9.6.13.Can you describe or define the method/s?

( please send documents if available )

C. DESIGN METHODS

10, BEFORE 1958

10,1, What kind of design methods were used at the School before that

date 7
10.1.1. Existed any theory ?

10.1.2¢ Do you know of any significant change on design methods
before that date 7

10¢1e30 1In uhatfconsisted them ?

10.1o40 Were they fully applied ?

1015« For how long ?

10.1.6 Is there any written definition or document about %

( please send documents if available )



11 AFTER 1958,
111, Has any change occured in design methods at the School since 1958%

~ 17%1.1, When ?

T1eT1e20
T1Me1650

1MeTolte

( please send

10745
1167460
1e1e70
11074080

117190

12.1 PN Has the

thods ?
12¢1e70
12¢71e20
12e1e50
120 1olte
1201650
121060
1201670

126108

wWhy ¢

In what consist ?

Can you describe the basis of the methods used or expe-
rienced at the School ?

documents if available )

which has been the students response ?

wWhich has been the staff response ?

which has been the result in design project ?

How can you appraise the results ?

Can you compare the results with latter results ?

12 INFLUENCES,

School received the influence of some known design me -

What methods 7

When ?

How has been applied ?

For how long ¢

Can you appreciate results ?

Has the School done some kind of appraisal ?

Has the School obtained some conclusions of the use of
method/s ?

Has the School derived some modifications to the method?

Please describe thea .



.( please send documents if available )

12.109o How wgs the students response 7

12.1.10. How was the staff response ?

12020 Has the School influenced some other schools with a design me -

12430

120

thod 7

1202010 What method 7

1242020 When ?

1242030 Which Schools ?

12.2.4o How was the influence given ?

12,205 Can the School appreciate the results ?

12.2.6. Has the School got any information of other schools a -
bout the results ?

12.2.7« Was that influence programmed or consequence of the de -
velopment of a method or experience at the School ?

12.2.8. Was that influence the result of the personal prestige
of some of the staff members ?

Do you think that the social implications of architecture as a

profession has had any influence in the use or development of de

sign methods at the schools in the last years %

1203¢1e Why ?

124302, How %

126363+ Since when 7

12.3.4o What other significant changes on architectural education
has been produced by the same reason ?
12.3%¢5. Are these other changes related or not to design method?

Do you think that design method can be systematic 7

12.4.1o To which extent ?



12442, Why 2

12¢%4e3s Do you know of any experience that proves your opinion?
12.444, How important may the creative steps be on design ?
12.445 How can the results of design methods be appraised ?

1245+ Has the theory of design methods really influenced architectural

education in kngland 7
12561, How ?
12.5.20 To which extent ?
12.5.3. Since wheﬁ ?
12.5.4. Has this influence been possitive or ﬁegative in the pre
paration of new architects 7
12¢5¢5¢ Why ?
12.5.6. How can this be assessed ?
13.6. Has the theory of systematic design methods really influenced ar
chitecture as a profession?
12,601, How ?
12,602 To which extent ? .
1246434 Since when 7

12.6.4o Has this influence been possitive or negative 2%

12645 Why %
12.6.6, How can this be assessed ?

12.6.7. Can any architectural office apply systematic design me-
thod ?

126,80 Why 2
127 Do you think that the R.1,B.A. has influenced the use of design

methods in schools or offices %

12.7.1 » How 2



121712-

1267050

1267 elte

Why ?
Since when?

Do you think that this kind of influence must be exerced

or not %

Why 2

D, METHODOLOGY OF HISTORY OF ARCHiTECPURE

13, EXISTING COURSES, . _

1%.,1, Has the School courses of History of Architecture ?

If the answer
132670
1302620
1363050
1302040

15e26¢D0

1362460

130247
136280
134249,
If the answer
130307
1265620

13e5e50

is No :

Had the*School course/s some time ¢
When 7

When was abandoned 7

Why 2

The'absence of the course has not been felt by students

or staff 7

Do the students replace the history of architecture in

some way ¢

Is there any idea to reinstall the course 7
why ?
With what importance ¢

is Yes 3

Which are the reasons to maintain it ?

Since when it exist ?

Is it useful to students or is it just a cultural asset ?



SRS

1343.lto Have the courses have significant changes since 1958 ?
13¢3e50 Why 2

133,60 In what they consist 2

13370 How is the student response ?

13¢3¢8¢ Are you inteﬁding'to maintain it as it is now ?
13390 Why 7

13¢3¢10,In which way ?

13.5.11cAre you intending to change it ?

13.3612.Why 2

13¢3¢13.In which way ¢

13,3, 14,Which are the present objectives ?

1303e15.How is it developed 7

13.3,16.Which is the content ?%

1303017 How is the'appraisal done ?

13,3.,38.Which teaching methods are used ?

13.3+19.Are the results satisfactory for the staff ?
13.3.209Havé you statistics about the qualifications and appro-

vals 7

14, COORDINATION,

14,1, Are the courses of history of architecture ( in case of being se
veral ) coordinated between them ?
The101e How 7
14.1.20 To which extent ?
14,103+ Is this coordination useful 7
14.1.4s Does it really work as an advantage for the students ?

1401050 Is it useful for the staff ?



14.2. Are the courses coordinated or related to other history courses

in the university ?
14,2010 How ?
14.2.2. To which extent ?
14.,2.3. Is this coordination useful ?

14,2.4 Is it really advantageous to the school ?
14.,2.5. What courses get more benefit ?
14.2.6o Is it really advantageous to the students 7
14,2.7. Is it really advantageous to the staff ?

1462480 Why ?
14.2.9. What are the advantages ?

14,3, Are the courses of history of architecture coordinated with other

courses within the school 7
14.%.1. To what courses ?

14,3%.,2. How ?
14,3.3%3, To which extent '

14.3.4, Why 2

14,3,5, What courses get more benefit of this coordination 7

14,%.,6, Why ?

14,3.7. Is this an effective or only theoretical coordination ?

14,%,8, How is the students response ?

14,3.9, How this affects the staff ?

14,%.,10.How this coordination operate at the programming level?

14,3,11.I5 the coordination done through the content of the co-
urses 7

14,3,12.18 the coordination done through the staff only ?

o



15, CONTENT,

15.1. Has the content of the courses of history of architecture a de~-

fined orientation 7
15¢1e1¢ What kindﬁof orientation 7

15.1.20 Does it correspond with the School objectives or/and
courses objectives 7

15¢1¢3¢ Is the content an end in itself or a means to some edu-
cational purpose ?

15.1.4ts What purpose ?

15.1.5. Is the content fix or may be changed ?

15.1.6., When ?

15-10?0 By whom %

E. SOCIAL EMPHASIS

16, IN THE SCHOOL .
16.1. Has the School a defined policy towards social emphasis in the

teaching of architecture 7

16.1.1. Is this clearly stated in the objectives 2
16.1.2. Is this defined in the syllabus ?

16.1.3o Is this defined in the courses structure ?
16.1.4s Is this defined in the courses content ?
16.1.50, Are the students aware of this fact ?
16.1.60 Do the students agree with this policy ?
16017« Is the staff aware of this fact ?

161,80 Do the staff agree with this policy ?



1602, Which are the subjects or courses in which the social emphasis
is expressed ?

16.2.1o How is this emphasis done in each case or course ?

16.3. Does the social emphasis influence the project work ?

| 16,3%.1+ How ?
160302 In which level %
160%¢3e To which extent ?

160%4o Does the social emphasis influence the formation of the architec
tural studente or he arrives to the School with this social preo
ccupation 7

- 16,4410 Are his social preoccupations clear 7
16, 4.2, Does the School of architecture clarifies it or orienta-
te him ?
16, 4te3¢ Is this social concern deepened or loosened from the be-
ginning to the end of the architectural studies ?
16t lte Can this social concern influence later his work as an
architect ?

- 16.,4.5. Have you examples ?

,I‘l?.ﬁE‘NV*IROMVIEI\JT .
i {7.1.;Ha$ the campus environment influence on the social awareness of
| ‘~1stﬁdents ?
174141, Wby 2
*.::{17.1.2. To which extent ?
i17f1.3. In which way 7
17o2f_D0‘youthink that the campus isolate the student of the real 1li-

‘fe environment 7

'



1750

17eDe

17,64

17e2¢1e Why ?

17.2+.2 To which extent ?

17.203%¢ Do you think this is possitive or negative %

17 e2elte Why %

17.2.5 How can this be solved ?

17.2.6+ Is the university student living in a campus a privile-
ged in England ?

Do you think that the campus isolate the staff ( ful}—time) of

the real life environment %

17e3¢1e Why ?

17+.3%¢2 To which extent ¢

17+3¢3e Do you think this is negative ?

1?03.40 Why ?
17.3.5. How can this fact be faced ?

Do you think that the life in a campus really facilitate social
relationships ? of 3

174070 Staff/étudents ?

17.4.20 Student / Student ?

17. 4.3, Staff / staff ?

17.4olts Or simply place them closer physically ?

Do you think that the architectural profession is aware enough
of its social duties ¢

17e5¢1e Why ¥

17.5.2+ In what proportion ?

Do you think the arcﬂitectural profession is more aware of its

social responsibilities than the architectural education ?

176e1e Why 2



17.6.2. In general ?

170603+ In particular in your School %

ABOUT THE QUESTIONNAIRE ,

1« The desirable should be to get several answers from each School of
Architecture , foe example : Head of the School
History of Architecture staff
Design staff
Syllabus and programming responsibles
Social courses gaff
Students.
2. Nevertheless , due to the extension, if that is not possible, the
Head of the School can fill in what he considers necessary and pass

the questionnaire to other members of the School, so that the ans: -

wers come from the more appropriate person. In this case pleaée indi
cate who 1s responsible for each part of the questionnaire,

3, The proceeding mentionned in 2, can be used with more than one ques=-
tionnaire is that is considered convenient. Also in this case plea-
se indicate the responsibles.

L4, In the cases where documents exist the answer is not‘neceasary if
the document is self-supporting and comprehensive.

5 1f the answers correspond to a group instead of individuéls,please

indicate it and the circumstances under which the answers were gi -

Veno » |
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ARCHITECTURAL ASSOCIATION

school of architecture

EXPLANATION TO GRAPHIC A.A.1

Objective : To study the A.A.* general organization.

- The A.A. was founded in 1847 , as a body to gather architects and
discuss about architecture., Very soon offered courses for candidates
to become architects.,

Its examination and courses were recognised officially
in 1906 for the RIBA Intermediate Examination, being the first School
to win such recognition, and in 1920 for the Final Examination.

- The A.A. has at present 4,000 members of all over the world and the

School of Architecture approximately 500 students, being the largest
in the country.

- The main authority is the Association's Council . The A.A., is for-
med by its membership, the School of Architecture, the Centre for
Advanced Studies in the Environment ( C.A.S.E.) and the Publications
Section.

- The School itself is headed by & Chairman , a Forum formed by staff
students and members, and an Acadenmic Committeef Besides the under-
graduate courses there are a Planning Department, a Graduate School,

and a Research Office -~ recently created,

" - CeAeS.E. run short courses - approx. one week- for practitioners

in architecture and allied professions.

4

<.~ = The Publications Section produces A.A.Q., a quarterly review on ar
f*i chitectural problems, A.A.Yearly, A.A., Newsheet and other occasional

. publications.

' r;?i(1) A.A.= Architectural Association.
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ARCHITECTURAL ASSOCIATION

school of architecture

EXPLANATION TO GRAPHIC A.A.2

Objective : To observe the studies organization within

the School.

- Entry requirements are similar to Schools in Universities and Poly-
technics. An interview = six month prior to the course-~ with staff
and students , as well as a portfolio with drawings are considered
important. In 1975 the average age of incoming students to first
year was 23 - 24 years.
- The purposes of the studies are not to teach a curriculum, but to
educate the individual and to integrate learning with living, L
- First Year is considered and introductory course., The middle School

formed by second, third and fourth year- until 1972- is considered the

educative stage. Fifth Year,that can be done immediately after the

middle school or taking one year out, is considered the professional

stage of the course,

:’- Students interested on professional qualification take one year out

p:‘after the middle school and the second after fifth year.

" « The School offers : Diploma Course on Planning and Urban Design =two

year-, Diploma Course 1in Architecture , with different options =-one

di“jﬁyéar-s and the Graduate Schoolj besides the undergraduate studies,

a—— - L el B B b ol bee - F e o Bl - Sy
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