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. * SR e e e - ~: INTRODUCTICN

a. Motivation | ' s ;o S
The original, and prevailing, motivation has been to -

learn about three different subjects, linked by the common
denominator of architectural education :
- Theofy of Design in Architecture
; Methodology for teaching History of Architecture
-~ Teaching methods on Architectural Edﬁcation, |
in order t; bé able to improve my teaching capacities as
senior lecfuref on ﬁrchitectural hiséory and tutor of desigﬁ,

for final projects of last year students of architecture on

the above méntioned.university.

It has not been my intention to analyse or criticise
the schools of architecture of d;eatBritain in order tg find
weaknesses or virtues, norbgo present conclusions about the
schools studied, but simply t; learn about the subjects ;lready
hamed, The studf of the schools £esulted naturally being |
placeé where the develoﬁment of those subjeats has mainly occurred
and where mést of the expertise is on the staff. f
b. The Work.

The work, considering its nature and extension, has been

divided into two parts.

o Part I. Part I is contained in two volumes, one of which is

LI - e
Yy ¢ :

the appendices, and it is the main part of the research done about

the subjects of interest and the Schools of Architecture selected.




The subject& of interest, mentioned above, are treated
comparatively at' the same level., : -

The information contained in this part basically covers -
until 1973, and some of its analysis, synthesis and conclusions

are used for Part 1I. SR SR A

. Part II. Part II developed mainly during 1974 and 1975,
contains a deeier loock into the teaching of History of Architecture

in the Schools of Architecture, considering: objectives, courses

contents and methods,

e

The analysis of the knowleége acquired in Britain and
the author'!s own experience will be used to propose the development
of a course, baéed on generai values, which could eventually be

dpplied in Venezuela.

Co qReasons for the introducfion.
Many doubts have ésme éo m} mind%'the ﬁoment'of Tru%af
arrived, as my supervisor once called it —ltﬁét is the momeﬁt ;o
start writing this work. Doubts mainl&.concerning this chapter
which, éppareﬁtly at least, seems not to have direct relation to
the research and its resﬁlts. ”It wasé matter not oniy to deéide
about the 5rientation of the dhap£er+but whétherﬁto put‘it aé én#
introduction or to leave it out altoéether, specially afterwards
I have accepted, gladly eﬁoughin spite of‘my direct interest,
not to try to compare British and Venezuélan schools of archit;cture,
because of the difficuléiéé of presenting a cleér enouéh picture*

of the Venezuelan situation so as to allow the examiners a strong

frame of reference to judge the accuracy of my analysis, what would

be a 'weakness'! for the academic work, according to my supervisor.




Even so, I believe there.to be arguments to try to
establish a first chapter in which.the differences between
architectural -education in.Britain and in Venezuela are presented
with reference to the architectural profession, and the realities
of both countries, in a general way, s0 as to serve as-perspective
in which to consider the position of the author of this work,
trying to learn the best of British architectural education with
his experience, and in some way-his mind, in Venezuelan reality.

In June 1973 I.was kindly asked to explain, at a tea=time -
talk, the work done so far (started. in September 1972) and being
at that moment in the analysis stage I deciﬁed to explain it
through examples of some schools of architecture,-and immediately
came to the conclusion that it would be difficult to speak about
a Venezuelan school of architecture without first presenting some
aspects of the reality that is permanently influencing architectural
education That conclusion produced the first draft of this chapter
and the summary that was distributed to the people invited on that
occasion (1) the content of which is about the same as the introduction
which follows.

This introduction has two mgin.purposesz first, when the
moment comes to translate this work into Spanish, to serve as a
very general introductign to the development of the architectural
profession and the architectural education in Britain, from which
any interested readerHAay decide to proceed further, making use
of the bibliography; secondly, to givg\the examiners or any other

possible reader a brief insight of Venezuelan reality and its

architectural education.



d. - Comparison between influences on architectural education
in Great .Britain and Venezuela.

Architecture is, in many ways, a .reflection of the society
in which we live and therefore we cannot look at it as a
profession or as education without. considering many different
factors influencing it and receiving its influence,

The differences between Venezuela and Great Britain are,-.
in fact,. so deep and varied as to have nothing in common in the -
past and very little in the present, consequently their architectures -
in practice and in education - are very different as well:.in spite.
of a certain international formalisme For this brief comparison
we will consider the followlng important factors :

- historical reasons : e

- cultural environment W F e
- physical environment .

~ development present and future. - T

-~ political influences

. Historical reasonse.

The study of the history of the architectural profession
is extremely interesting, and is closely related to the development
of architectural education,-it being important’to understand it.
For that reason-aéﬁppendix 1 in the respective volume, there is a
short review of that history, which is presented here in a summarised
waye

Although the first references to architects in some books
are to 'medieval architects' the first clear influences in

architecture as a profession may be found in the master masons of




e

the XVIth century. -

Inigo Jones has been deéscribed, and accepted, as the
first professional architect at the beginning of the XVIIth
century. That same century experience in the Office of Works
Was a basic step towards-becoming an architect, but the influence
of the Office was shortlived.,

After Jones, Webb and Pratt, ‘and later Wren bécame symbols
of*the profession, establishing at the end of the century the trend
of the 'éentlemenlérchifects'a'

The XVIIIth century brought important changes to the devel-
opment of the profession. At thé beginning the patronage of the
Crown was the main source of work by oneréidé} and by the other
the best architects opened their offices to the pupilage systema'

After that the patronage basséd”froﬁkthe Crown to the political

- iy

parties which were winning importance.

Towards the middle of the century fhEH'améteﬁrvérchitect;“'
flourished, later the industrial revolution meant not ohl&tﬁeﬁ |
patrons but new kinds of bpildings as well. |

'?”Dufihg the XIXth century several Societies of ‘architects

were formed, at first with more social then'professional interest.
At the same”time the ﬁupiié:’afterhoffice hours, started to attend
evening classes, mainly of dfawiﬁgﬂéhd artiéfic matterse

In 1834 the ‘Institute of British Architects was founded,
after that several prdvinéial societies were formed and in 1837
the Institute obtained a Royal Charter that meant an important
recognition to the body and to the profession;' °
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Voluntary exaﬁinétions were established by the Royal

Institute of British Architects, with relative success, in 1862,




From 1871 to 1887 the RIBA held important conferences = -

in which architectural education was considered. .In 1882- -

statutory examinations were set to become-a member of the Institute.
In 1894 the. first School of Architecture in the country

was created at Liverpool, at the same time the-Registration Bill -,

was battling its way through Parliament, -

The beginning of.the XXth century:saw the appearance of
several new schools of architecture mainly as part of:.schools of arts.

"In 1931 the Registration Act was approved and reformed in-
1938, bringing-into existence the Architects Registration Council- -
of the United Kingdom-(ARCUK) as an independent body. +

During the early fifties architectural education tended
to become more technological than:artistic, although the teaching
of the classic styles lasted-until the late fifties.

After the Oxford conference on-.architectural education'in
1958, the requirements for entry to the Schools of Architecture were
set at the same.level as that of other disciplines in universities,
and it was decided that teaching-should.beﬂbasedlon.research, and - -
that the Schools should be in Universitiesj. - the influence of science
became important in architectural education.. .

Between 1968 and 1970 the newly formed:Polytechnics started
forming Schools or Departments of Architecture, and have contributed
to architectural education and brought the number of schools recognised
by the RIBA to more.than 30, *

The positive influence of the Royal Institute of British

Architects since the last century until our day cannot be denied,

although not always praised.




- The relationship between the architectural profession and
architectural education is clearly established, although some.
practioners and educationalists accept the principle bui do no?
agree with the forme.

In Venezuela the architects have always been, and still are,
under the dominance of engineers who started years before as a
professional institution. Engineers of all specialities, and
architects, must be affiliated.to the Venezuelan College of Engineers(*)
to be able to act as sucho A society of architects (**) under:the
name of Venezuelan Society of Architects has been fighting for years
to gain official recognition, that must emanate:.from parliament, in
order to become the Venezuelan College - of Architects with full rights

and independent of the engineering profession.

This is due mainly to the .fact that schools, first, and
then Faculties of Engineering came into being before schools of
architecture, which started as.the second or third school within
those facultiese. - Engineering at the very beginning meant only - .
Civil Engineering until some.l5 or 20 years ago when diversification
began and mechanical and oil engineers' schools followedes . Over the
last 6 years or so Chemical Engineers schools have been created and
the next, before very long, will certainly be electronical engineering.
In 1830 the Academy of Mathematics was created (43) to teach
this discipline at university level. Some years later, in 1860,
an official decree was originated to rule the Academy in which the
existence of a union of engineers was mentioned. This union, under

the name of 'Colegio de Ingenieros de Venezuela'y, was officially

recognised in 1861. (*)

(*) Engineering College of Venezuela



The Academy, which was autonomous, was integrated with
the University (*) in 1893 as*tHé‘Fééﬁlty of Exact Sciences and
was reorganised in 1895 with four different branches: Military
Engineering, Agronomical Engineering, Cifil‘Eﬁgineefiﬁg and
Architecture. (44) This being the first architectural school'®
depending on an engineering environment, the pattern was to be
repeated in future schools. o

In 1946 the Faculty was reorganised and the name changed
to Faculty of Physical Sciences and.MathématiCS,with 3 established
schools: Engineering, Architecture and Sciences.  This organisation
was to be changed égain in 1953 when this Faculty dividéd itself into
two faculties: The Faculty of Architecture and.Pléhning, and the
Faculty of Engineering, with five schools: Civil, Industriéi,
Geological, Mining and Metéllﬁrgical Engineering.i

The official law regulating Engineering, Architecture and
other allied professionstwas prbmulgatéd only in.1958, as the. 'Law
for the Engineering College of Venezuela'. (**) ~The meaning of the
word College being in this case more like the eﬁﬁfessioﬁ trade union
in England or syndicate in the USA. The organisation has at this
moment (1973) about 11,500 members, of which about 1,200 are |
architects.(45)

That school of ‘architecture was followed by two more in |

1960 and 1962 at two regional universities and more recently (1972)

by a fourth also in Caracas, the capital city.

(*) Universidad Central de Venezuela (Central University of Venezuela)

(**) Ley del Colegio de Ingenieros de Venezuela.



. Cultural Environment.

S0 lar as cultural environment is concerned, the conditions
are even more different.  Great Britain is a .country with a long
history full of glorious traditions whose history until the
eleventh century received different influences by.war or peace,.
and since that time has developed as a very particular country
influencing large parts of the whole world by trade, war and peacee

- The architectural profession, as we have seen, developed
at the beginning as a prestige career orientated mainly to the
imposing-bgildings of nobility and depending very largely on a
high patronage. The good taste, or barely the taste, of the patron
influenced the outlook of the building, the autonomy of the architect
being very limited or non existent, which was very often more
important than the function and only compared to the importance of
the solidity and quality of materlals employed. ., The pupilage
system, exclusively first and accompanied by classes latgr,_ﬁainly
in drawing, were the architgctqralJtraining_fbr_morehthan a century
lasting well after formal courses and schools were functioning in
France and even in the United States of America.

Schools of architecture came into existence at the end of
the last century and the beginning of this principally in Schools
of Art, and only in the late fifties in Universities, and when the
new Polytechnics were created (1968-69) into them as well.
Architectural educationﬁibllowed thetscienpific and technological
trend of this highly developedﬁand industrialised country, but, as
far as I can see,. it was rarely if ever the spear-head of this
evolution.

Venezuela is a young country conquered by a handful of un-

educated Spaniards during the sixteenth century, but we can hardly



say that the Venezuelan culture as we know it today started at
that moment. The colonialism lasted until the second decade of
the nineteenth century when independence was won by a deadly
bloody war. So during this time, less than 300 years, the
country, not defined as such until well after independence, passed.
from a primitive culture sometthere in the stone ages to the Spanish-
European culture, with very few Spanish people and some thousands
of natives in a very thinly populated region larger than England.
During the first quarter of the nineteenth century the
cultural environment was very much influenced by Spain, but at
the same time opposed to it by natural resentment, and always
some 15 to 20 years late in respect of European developments.
Until the end of the last €entury, and even the first
decades -of this, all those who could afford it came to France to
study a profession, although in Latin-America, in Mexico  and Peru,
there have been universities since the fifteenth century, and
since the seventeenth century at Venezuela itself, probably for
the same reasons that some Englishmen did, as Robert Macleod
points out:
... since the 1860's, during which time an.increasing
number of bright young men had been going to France for .
- their architectural education. The centre of European
culture - indeed the centre of western culture - was,
in the second half of -the 19th century, France: and the
prime place in which formal architectural education was
then being . established was the Ecole des Beaux Arts in

Paris."...(46).

This European trend in education which in many ways has
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stayed to our day at primary and secondary level,.(47)

remaining as a humanistic rather than. generalistic education, (*)
changed abruptly to the American (U.S.A.) influence, particularly
on higher education, with the advent of the o0il industry in the
1920's, and increased with industrialisation from the 50's,onwar§s.

Architectural education and the architectural profession
has always been, in Venezuela, university based with European and
North-American influences, but with its own strong charactersitics
due to the evolution of the Universities as institution in a.
'milieu' very strongly politically influenced in which it has been
a stronghold of autonomy, freedom, and also revolution.

In fact, since 1918, the Latin-American universities, with
student movements that increased their representation on the Board
of Directors, and the permanent concern on political and social
facts of countries deeply involved in development, have become a
different type of University that cannot be compared.eithgr with
the French-Napoleonic type, nor the German, nor the American-
department orientated, nor the English-college orientated. (43)
Although structured in faculties like the French type, in whose
image it was created, it has incorporated in.some way the department
of the American university, but instead of being knowledge orientaéed,
'cognocentric', it has kept the man, human being, as the central
focus of its attention, t'anthropecentric', with a great emphasis on
the social role of the university and its end product, the gqualified
professional -in societyn

In spite of the enormous territorial extension of the
thinly populated Latin-American countries, the resulting long

distances between cities and capitals and the rather incipient

»

(*) Slightly changed towards specialisation in 1972.
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net of communications, they share many common roots and the

advantages and disadvantages, in different degrees, of the above

mentioned influences.

Great Britain, wifhithé ;;ccesé 6f its Empire and the
industriai revolu£ion of l?éO (49), more often gave than received
influence. Later on, with the end of colonialism and the
progressive economic indepenéence of the new countries, it has
kept its links with the worlibﬁt remains very much an island, which
is very strongly reflected in education =- sPeciall§ architectural

education - if we compare it with European countries, only a few

miles apart, with different kinds of institutions and educational

patternse.

. Physicél Environment.
As said before, even in moménés of é;;géest involvement
with the world, because of the extension of its Empire, Great
Eritain hasrproudlxlremained an isi;nd. ‘A European country,
although isolated when convenient; ﬁ;s had all thé advéntages
of’thehiéﬁ points of civilizatioﬁ. t |
Geographically placed in the 30°N. to 60°N. in which
are locaiéé fhe most develOpedlc;untrieshofthe world due partially
to its racés but mainly ts the climate, temperate and slightly
cold, with the four seasons clearly established.,
Great Britain ﬁas relati%ely good soil, no big mountains,
- good rains, fairly gOSd woodlands and isvdensely populated,
Létin-America belongs to the'so called third of under-
devel$§edcountrie§ oftthe world and alfhough Venezuela, £y1its
extreme ﬁafural richness, ié well above fﬁe average of most South-

“-, g

American and Central-American countries, it has a tropical climate,

12




extremely arid lands and deep almost unknown jungles in the °
Upper Orinoco river. The south of the country, pfbbably the
richest area potentially, is unpopulated in a generally thinly
populated country, cities and towns are only placed on the coast
with their backs to the land.

The climate is the same all'jeaf round and its soil varies
from some of the richest in the world ~ a depth of 7 to 8 meters
of vegetable soil - to the desert. |

These tremendous differences in the physical and® =
environmental conditions produces completely different redﬁiféments
for architects and architecture, although unfortunately ﬁatmalways
reflected in the external and formal appearanéé“of buildings;'
specially when they are relativély new. ‘ Later on the environment
imposes itself over the buildings that - very often badly - must
become part of an area or a city, here or there.
o Development, present and future.

Great Britain is placed among the well developed countries
of the world with a highly advanced 'technology that has naturally
influenced architecture as well as any other field of every day
life, Although it is convenient to remember that, at the same time,
it is a country and a people with deep traditions and somewhat
'conservateur' spirit, particularly true in architecture in sPife
of some leading outstanding tendencies, internationally well known.

This development of technology and science = specially
research - meant a new orientation on architecture and on
architectural education that passed from an artistic orientated
profession, based on project work fbllbwinghthe influence of

inspired masters, to a more scientific reaearch based education that
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has -developed lately towards the environmental concern. The
scientific research awareness is still there, but the very
speclific and detailed focus has left the way open to a more
wholistic concept of environment, not only physical but also
social and.cultural. R " r

In this milieu the schools of architecture in Universities
and Polytechnics have good,staff, excellent equipment,.good. . =
physical facilities and a sufficient budget, and are extremely
lucky to be able to keep thestudent population down to small
groups of 30 or 40 or even less, which allows:teaching methods
like: seminar, discussion, individual tutorials, and a good
studio work system. In fact the schools population variés between
150 and 300 students, with only one exception'in.the 500 range.

Perhaps the time is right to explain that in Great Britain
in the schools of architecture, using the name in a generic way,
are formed not only architects but also planners,jbuilders, land= -
scape architects, environmentalists (*), and a closely related
profession, unknown in Venezuela, the Surveyor. ' This great
variety, within what very broadly speaking can be considered the
architectural profession, reflects a trend towards diversification
more than specialisation. And also that from one school to .
another, even if they have supposedly the same objective,, to train
architects, there are big differences' in studies and on emphasis
that denotes a great feeedom existing in education in general. and
besides, I have been told, that no one knows for sure how an
architect should be trained.

Venezuela, on the contrary, depended until 1920 on the

culture of cocoa = the agricultural age - than on oil - the first

.

(*) Some schools have separated departments
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mineral age - and since-1950 on iron-steel and manufacturing
industries - industrial and second mineral age - in spite of which,
because of the last century's influence on education from France,
the universities still have about 65% of. the student population .on
humanities, 2% on agricultural studies and 33% (*) on.technological
studies (50). This proportion tends to be chéngedhtoyards a .more
technologically orientated, but that will apparently take at least
a decade to be achieved significantly. )
The schools of architecture in Venezuela are currently
influenced by some of the fashionable departmental organisations of
the USA universities that havebeen, most unfortunately, imitated
without the conditions in which the system can be operated, within
the completely different frame that the feudal concept of faculty
represents. .
Perhaps the most important facto;ﬁgt tﬁe schools of,
architecture is that they are deeply}éocially, and also politically
orientated, and the main problem, general to the university, 1s._the
tremendous annqél increase in the student population that makes,
PHysical facilities, staff, equipment and money continuously, scarce,
Although no architectural school in Venezuela has reached the
proportion of Buenos Aires, Argentina - 12,000 students - or Mexico
City - 2,000 students - the faculty in Caracas at the U.C.V;(**)rhas
more than 2,000, and the other two (***) have around 400 students each

with an annual increase of between 25 and 30%,.which Means doubling

in 3 yearsSees

(*) Includes Health (Medicine, Odonthology)
(#*) Universidad Central de Venezuela. The principal in the country.

(*#**) University of Zulia and University of Merida.
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The -three schools mentioned above belong to national
universities and because of that they cannot control or restrict
the number of students coming in from secondary education.

Until now in Venezuela the schools trained only.one kind
of professional, 'the architect', who must fulfill the tasks that
in England do architects, landscape architect, planner, and often
builder and surveyor, depgnding on his interest, although these
two last tasks are mainly done by engineefsu ,This demands of
the schools a very broad approach with all kinds of advantages
and disadvantagese.

With all the risks and.difficulties involved to foresee
possibilities and venture opinions about the future in the field
of architectural education, it is really difficult to avoid and
certainly not a very responsible thing to do, because the future
architects, starting their education today, will be out of the
schools in 6 years time in Venezuela, and 7 or 8 in Great Britain,
reaching positions of importance in some 12 to 15 years there and
perhaps 20 or 25 here, which means that even the responsibilities
to the future of the profession are different in time measured as they
are in quality and quantity.

Before going any further in any views about the foreseeable
future I should like to quote some architects and educationalists
wno are thinking and talking very responsibly about the subject.

"eee A reunification of education and practice would help
to prevent architecture from becoming an irrelevant
academic discipline and restore confidence in the
profession's ability to provide leadership during a

period of social change'. (51).
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",.. But an architecture based on the studies in

design process, the psychology of‘berception, the N

sociology, and the environmental science now taught

in many schools of architecture will almést’certainly

be more comfortable anaLmofe*aééeptable-tb therpublic

than most of that which is*currehtly'ﬁuilt;" (52)

MeeeWhat I do suggest, howeveriiis that the nature

of the profession will change, that fhe criteria by

which we admit people to it will have to be enlarged,

and that one of the terms on which people will enter it is

the acknowledgement of whole areas*necéssaiﬁlto the

building process in which they have ho'éomﬁeténce. The

need of the future is for a ﬁroféééional*stfuctﬁre with

an awareness of the necessity for*mutﬁal;dependency:

something we have not in the past ackndwleaged." (53)

In Great Britain it is easy to detect a growing awareness

for the conservation of buildings and areas of historic value,
or simply with a certain character, a tendency to mistrust and even
oppose the international modern 'sfyle',”énd in certain levels of
the architectural profession and education a big emphasis on the
necessity to design buildings and environment considering primarily
human physiological and psychological needs for which the variables
are relatively easy to identify and measure, at least in what concerns
physiological conditlons, but very difficult, not only to measure
but even to identify, when we come io psychological variables,
specially their inter-relations, This trend will certainly
prevail for a few years and then ... probably new standards for

housing will develop, the building process will set new constraints

17




on architects as Macleod says, and also new standards, for
leisure, being as it is the leisure time, running parallel with
better economical conditions, the big conquest of our time will
bring architecture closer to a natural environment.

Architecture in Venezuela is still following the way of
the formalistic international style with little, if any, concern
about the environment and the concept.of the building as climate
and behaviour modifier. Planners usually have or show little .
respect for public opinion and reaction to new plans and buildings,
although at the same time, the social concern is very deep on
housing, schooling and other programmes developed at schools of
architecture and official bodies, and certainly it is a real.
government preoccupation to try to solve this problem reflected:
in growing deficits. What will happen next?... some kind of
diversification and specialisation is neceded, some control of the
quality and quantity of éfchitects 'formed' and almost surely an
orientation towards what is the current trend in Great Britain, but,
most probably, in a very latin and quick way which will produce
a new 'style' of buildings in a.short time, ..

Architecture must have its place, and an important one, if
we understand our role in society, trying to find‘the answers we
need, and there is for sure not.only one but several answers to the

needs of human beings in our troubled civilisation.

o Political influences.
No matter how big or deep. are or may be the differences
briefly described so far, there is no doubt that the main difference

between Great Britain and Venezuela is the political influence on
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higher education and conéequéntlyi6ﬁ architectural education.

Political problems in Great Britain are important, they
form part of the day to day"iife and the communication media take
due care of them, but they do not affect the 1ifeﬂof thé%peopié in
so deep and complete & wayﬁaé Ehe& do in.Venézuelé;¥’

In Great Britain there are officiél plané, proposals, éné |
big poiitical lines on higher eduéatfén; universities and polytechnics
are supposed to have diffefent'objéétiégé - thoﬁgh#soaétimes these
are difficult to visualize. The right to go into theuni%grsig§\is
controlled by some requisifgs,*like levels on previohéheducafibn,

a selection is done, the ratio of cén&idafes to accept;d students

can be as high as 1:20.(*) Usualiy fhishsélectioﬁ is énwautonomous
process depending only on the ﬁﬁive;sity criteria and without political
interference. The students’ campa{gn§1aré more for better graﬁts

for those who get into the uﬁiversitieé than for better facilities

to get more students admitted.

Although the students are poii%icaliy édﬁéefnéd, party o
orientated and naturally in the opposition;“nd matter who is
governing, their activities are very varied and numerous, and rarely
interfere with the academic calendar or prejudice fhéfprogrammed or

—

expected levél of studieso

Most of the fiercest battles, thatﬂgeem like a.'park.promgnéde'
compared with the day to day activities of students at Venezuelan
universities, are concerned with welfare or economic facilities, like
the rent strike or the grants campaigne The exception was the world
wide movement of the late 60's for more ﬁarficipation that is, in

fact, almost non existent in Great Britain?judged.by Venezuelan

-
a ¥

standardsa
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Venezuelan universities have been and still are -today,
by tradition, the political focus of the main violence. ' Political
parties openly use the easily inflammable youth, not only of "
universities but of secondary education as well, to promote and
originate violence and riots, sometimes really dangerous. -~ Many
times an entire city has been paralised hy the students.threatening
and even fighting face to face with military forces.

The struggles are not for economical conditions - the -
studies are free, although’'there is no grant system - but.for more
freedom to get into the universities which is practically irrestricted
today, and for more and more power for the already well represented
student bodies, at all levels within the university. Political
parties press for free access to the universities on behalf of
democracy and ask the government for more money to keep pace with
the population increasee. This problem, an eminently political one;
becomes an academic nightmare when tﬁé population doubles in 3‘or
four years and the budget augments only 25 to 300%; staff is' difficult
to find, and building facilities remain more or less the’'same during
that time.

Besides that, political violence severely disrupts the
academic order to a point that in certain years - 1969 and 1972
for example - only 60 to 70% of the scheduled time was fulfilled and,
agailn, political pressures avoid anj measure to recover time,

This means that while in Great Britain the schools'of
architecture are getting groups of about 40*students, wiéh:high
levels as eﬁtry requirements, that can be taught almost individually
on a tutorial basis, with good physical facilities and enough
equiphent that augments year by year, the schools in Venezuela are

getting students with all kinds of levels,without any specific

requirements, from 200 to 800 in the first year alone, with buildings
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conceived for only 50 to 100 students = and equipment extfemely.

scarce - that could be taught only by very highly technological

and sophisticated methods Jjust now'beigé developed and for which
the staff is not prepared,

The possihilities of changing this situation in Venezuela
are as slim as the possibilities of changing the political conscience
of peoples and parties to allow the‘university to look for its own
orientation, Probably before that there will necessarily be a

critical moment of stand still, a moment that, by the way, may be

very close.

€. = Summary

Great Britain and Venezuela are countries belonging to
two different worlds, th;‘old and the ﬁé;;wwifi different ethnological
roots and cultures, all iﬁflﬁeﬁéiﬁéfits reépééfi;éfzgégﬁié&%d;g'éﬂa o
architectural education that in spite of the present world wide
society - in many respects - remain distinct from one another.

Appendix 2 represents an effort to synthetise the influencing

diff
erences- o8 - - - e e - g 2 W "r_i“htq" - 1" L -1 ¥ E o ot LW R g [ T WEORFOREEE L, N - - 3 - LT T
vl

f. Conclusion. -

i )

To be able to compare architectural education from two
different countries, its architecture and all environmental factors -
physical and cultural - as well_ as historical precedents must be =

considered, because in spite of clear formal similarities and apparent

levelling of cultures they still count heavily. | -

»
{
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Figure 1

GREAT BRITAIN (54) Architectural Profession and Education.

Profession Architecture Education

Medieval Architect Perpendicular Gothic

master-masons 1500-50 XVI th.2
influence '

1550~1600

XVII th C.
Prof.Arch.

Office of Works

Webb Pratt
Wren 1660-1700

Gentlemen architects

Crown patronage marly Georgian 1700-60 |Apprenti-~ XVIII th C.
classic ceshlp

Pol.Parties patronage

Amateur architects 2te Georgian 1760-1800
Industrial Revolution | classic

Pupilage

New buildings and
* patrons
Several Societies legency classic XIX th C

1834 Inst.of B.Arch. Drawing and evening

ictorian classes
igggl;§1:i‘g§:;:tles Revivals 1837-1900 |A.A. classes 1847
8 d °r Voluntary Exam.1862 RIBA
15671

Statutory Exam.l832 RIBA
Liverpool Sch.of Arch.l894

1887 RIBA Conferences

Registration Bill
Battle

dwardian 1900-~09 XX th C
Revivals Archein Sche.of Arts
1931 Georglan 1909-39 1958-60 Schools in Univ.
1938 Registration Revivals Tech.SCI.
Act. Modern 1939~ 1968=70 Schools in Polys.

ARCUK ) Architecture SOoC.Enve




Figure 2

VENEZUELA (55) Architectural Profession and Education

Profession Architecture Education

Discovery of America

XVI th C.
Spanish colonialism'
Fortress Age XVII th C.
- Italian engineer-
Military Engineering
1674. Caracas Cathedral
XVIII th C.
1760 Colonial Style
American Baroque
Canaries inf.housing XIX th C.

1830.Academy of Mathematics

Independence War

1860 Academy of Mathematics

1861 Engineering Official regulation.

gziizlezf 1895 School of Engineering
Architectural branch.
European Influence XX th C.
-French - Italian -
1930 Modern Style
1945/50 American inf. 1946 School of Architecture
1948 Venezuelan Society technology Caracas
of Architectse. ,
1958 Law of Eng.Coll. 1960 School of Architecture

of Venezuela | Zulia  Merida




REFERENCES

CHAPTER 1.

1) APPENDIX 2. Vera Guardia, Carlos. Comparison between
differences on architectural education in the United
Kingdom and Venezuela. Notes for Research Group meeting.
I.A.A.S. York, June 1973.

OBS References 2 to 42 correspond to APPENDIX.I

2) Kaye, Barrington. The development of the architectural
profession in Britain. pe.36

3) ibid pe33

4) ibid p.52°

5) Jenkins, Frank. Architect and Patron., p.69

6) Kaye, Barrington. op.cit., Delt5

7) Jenkins, Frankeop. cite., p.86

8) ibid p.90 | e

9) ibid p.l107

10)2Kaye, Barrington. 6p. Cite, P43

11) ibid p.45

12) ibid p.58

13) Jenkins, Frank. op. cit., p.llh

14) ibid p.191 f e

15) ibid p.195

16) Kaye, Barrington. op. cite., p.60

17) ibid p.6l

18) ibid p.6l

19) ibid p.63

20) ibid p.66

21) Jenkins, Franke ope cit., p.115

2l




22) Kaye, Barrington. op.cit., p.62

23) Jenkins, Frank. op. cit., p.l6éhhn

2L4) ibid p.167/8 |

25) Kaye, Barrington.op. cit., P97 |

26) ibid p.98 .

27) ibid p.98

28) Macleod, Robert. Style and Society. p.89

29) Kaye, Barrington. ope cit., p.100

30) ibid p.103

31) ibid p.102

32) ibid p.l29

33) Macleod, Robert. op. cite, p.89

34) Kaye, Barrington. ope. cit., p.130

35) ibid p.l132

36) ibid p.l4l/2

37)Macleod, Robert. op. cite., p.101l

28) Jenkins, Frank. ope. C‘:it., pPe201

39) Macleod, Robert. The life and death of the profession. RIBAJ.
April, 1971, p.151-153.

Lo) Musgrove, John. Personal interview. March, 1973.

41) Tzonos Panos. The development of the theory of design since
the beginning of the modern movement, from the point of
view of our days. Figure 1.

42) Macleod, Robert.ﬁ The life and death of the profession. RIBAJ.
April, 1971l. p.151-153,

L3) Arcila Farias, Eduardo. Historia de la Ingenieria en Venezuela.

(History of Engineering in Venezuela).

L) ivid UNIVERSITY
OF YORK

LIBRARY

=




45) CeI.V.'s figures. Colegio de Ingenieros de Venezuela
(Engineering College of Venezuela).
Venezuela has a population of about 11,000,000 inhabitants.

46) Macleod, Robert. op. cite., p.151-153.

47) Primary School is six years of compulsory education, from age
7 to 12, Secondary education is five years of free voluntary
education, from age 13 to 17. University education is free
from & up to 7 years studies, depending on the subject.

48) Basil, Esposito, Goyoaga, Jacobsen, Parodi, Perez, Vera Guardia,
Universidad del Zulia, Universidad Latinoamericana. (University
of Zulia, Latin-American University) Volume l.

4L9) Flinn, M.W. Origins of the industrial revolution. p.lt

50) Basil, Esposito, Goyoaga, Jacobsen, Parodi, Perez, Vera Guardia.
Ope Cite, Volume Il

51) Meikle, Alan. Education and Practice. RIBAJ. May, 1970. p.210

52) Broadbent, Geoffrey. Architecture in the future. RIBAJ. October
1970. p.l457-462

53) Macleod, Robert. ops cite, p.151~153

54) Kaye, Barrington. op.cit.
Jenkins, Frank. op.cit.
Macleod, Robert. op.cit.
Gibberd, Frederick. The Architecture of England. 1965.

55) Arcila Farias, Eduardo. op.cite
C.I.V. Colegio de Ingenieros de Venezuela (Engineering College of
Venezuela)
S.V.A. Sociedad Venezolana de Arquitectos (Venezuelan Society

= T
¥

of Architects).

26




chapter 1

METHODOLOGY

THE RESEARCH AND ITS




CHAPTER 1

l. THE RESEARCH AND ITS METHODOLOGY

l.1l Introductione.

1.2 The work step by step.
l.2.1 Preliminary reading
le2e2 Definition of subject
l.2.3 Sources of information
1l.20ht First questionnaire
0.20D Selecting schools
lo206 Visits
le2.7 A report
1l.2.3 Further correspondence
1.2.9 Analysis-synthesis
le2o10 Feed=back and evaluation

R l.2,11 Conclusion

lo.3 The methodology
le301 Form 1
le3.2 Form 2
lo363 Form 3
le3.4 Form &
lo3e5 Form 5
1.3.6 Form 6
le%.7 Form 7
103,88 Form 8

1.3.9 Form 9

27




o w2 143010 Form 10- - e
le3ell Form 11
lo3%012 Form 12
l.3.13 Form 13
le3o14 Form 14
le3,15 Form 15
1.3.16 Form 16

le301l7 Form 17
1.4 Shortcomings
lokol Of the work itself
lolte2 Of the methodology
1.5 SUMMARY

1.6 CONCLUSION

l.7 References

28




CHAPTER 1

1. THE RESEARCH AND ITS METHODOLOGY

Objectives 1. Explain the preparation, planning and
development of the research basis of this work.
2e Analyse the methodology used and, explain the

application usefulness, advantages and dis-

advantages of the graphics.

l.l Introduction

The introduction was devoted to a brief comparison between
the differences and causes of these differences influencing
architectural education in Great Britain and Venezuela. It
was a very useful exercise for the author after studying for
more than two years (1968 - 1971) the University of Zulia (1)
in its national - Venezuela - and international context -
Latin-America (2). This chapter must proceed to explain the
work done during two academic years at the Institute of
Advanced Architectural Studies in the University of York,
contained in Part 1l.

1.2 The work ~ step by step.

There is, most probably, nothing newhin the steps followed
during my work, but I am interested in following them thoroughly
because it is an experience, and it will certainly provide a
frame of reference to possible readers and will explain how
the methodology emerged, which, I hope, could be useful to
interested researchers in this field that I feel, now, is almost

unexplored at least in a comprehensive way.




le2.1l Preliminary reading

Following my supervisor's indications, I started
reading about the subjects of interest to me through some-
books, reports on conferences and articles in architectural
periodicals. This first reading background covered
September, October and the first half of November.

Details about this period may be found in
Appendix 3 (3).

1.2;2 Definition of subject.

At that moment, considering the vastness of
the field covered by my interest, it was decided to link
the three themes to a common subject, which should be to try
to find out how and how much the social implications of the
profession have influenced architectural education with
particular emphasis on my interests.

Time had also:-to be defined, and considering the
importance of the Oxford Conference (1958) on the development
of architectural education, the period should be 1958 to 1972,
1.2.3 Sources of Information.

The main sources of information should be the
Board of Education of the Royal Institute of British Architects -
RIBA - the Schools of Architecture, the courses and lecturers

related with the work of the Short Courses Programme of the

Institute of Advanced Architectural Studies of the University

of York.

All other sources deriving from these should be

used when relevant and reachable.

Several visits to the RIBA, Board of Education,

50



interviewing people and studying documents resulted in a
good general understanding of the Schools and an
appreciation of the kind of material it should be possible
to find, as well as the difficulties of following year by
year the development of the schools. The Board itself has
only the documents assembled by the schools for the Visiting
Board, once every five years, and keeps the documents only
until the next visit.

Authorization was asked of all schools to study
the documents existing at the Board of Education and a
favourable response was obtained from most of them (3).

Some more correspondence, involving requests for more
information, was originated during the work, as shown in
Appendix 6.

l.2.4 First .questionnaire.

At this stage, with some more reading done and
the documents that some schools sent, immediately after the
first letter informing me about the research, I was able to
develop a questionnaire with all the questions I felt, at that
moment, I nreded to ask the schools. The result was a huge
20 page document whose answers would take much more than that
and certainly a great deal of time,

Because of the amount of information needed and
the uselessness of sending such a questionnaire, sgveral
alternatives to develop the research were discussed with
the supervisor and it was finally agreed that only a sample
of schools, covering universities, Polytechnics and others

throughout the country would be used, the main information source
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being personal visits to schools and interviews with staff
and students.-

The questionnaire, nevertheless, should serve
as a base to look for the information and organise the
interviews. (4)
le2e5 Selecting schools.

. Declding to use some schools, it was important
to select well s0 as to get a representative sample. .. For
this purpose a very simple survey was done consulting and
exchanging ideas personally with some people, who, by their
position and experience, knew most of the schools or at least
a wide range of them.

The conditions were:

- the schools should represent universities as well as
polytechnics or other tyypes,

- they should cover the country, if possible,

- the development of the three subjects of interest should
be considered

-~ the sample should present the best or more representative
schoolse

Although 20 schools were mentioned by the 7 people
interviewed for the purpose, it was easy to see that some of
the schools were picked by a clear majority. Finally the
first six of the list were selected to which was later added
the Department of Architecture of Leeds Polytechnic for the
proximity to York, and being number seven in the selection.

The schools selected were: -

- University College London, School of Environmental Studies

-~ Architectural Association, School of Architecture
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- University of Cambridge, School of Architecture
- Portsmouth Polytechni<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>