Needs Analysis and Course Design for DaCwa Students:
Teaching Arabic for Specific Purposes (TASP)

By
Abdalla Musa Tair M\ojlammed

Submitted in accordance with the requirements for the degree of doctor of philosophy

Department of Arabic and Middle Eaétern Studies
The University of Leeds

The candidate confirms that the work submitted is his own and that appropriate credit has been given

where reference has been made to the 1W(:trk of others

June 1998



-ii-

Abstract

It was found that the field of Teaching Arabic as a Foreign Language (TAFL) is not totally
devoid of textbooks and research studies concerning Arabic for Specific Purposes (ASP).
Howevér, the greater part of these attempts lack a theoretical framework and, seemingly,
guidance. Such attempts therefore fail to achieve their goals; hence, the researcher formed
the opinion that a course for Teaching Arabic for Specific Purposes (TASP) needed to be
designed. A theoretical framework for needs analysis and course design was required

immediately as a first step.

As my research focused on Saudi Arabia, the question was: What 1s the most

important field to be taken as a case study? The obvious answer to this was Islamic Studies

because students do not primarily come to Saudi to study medicine, or technical subjects: it

1S a fact that, more than 90% of final level students on TAFL programmes want to improve

their Arabic in the field of Islamic Studies and more than 80% of them specifically chose

the Islamic mission (da€wa) for their target purpose.

It is the aim of this research to introduce the concept of Teaching Arabic for

Specific Purposes to the field of Teaching Arabic as a Foreign Language in Saudi Arabia. It

is in fact the groundwork to further detailed projects in this context. For this reason, an
investigation was conducted in the following areas: Language for Specific Purposes,
English for Specific Purposes, Language for Academic Purposes, Needs Analysis, and
Course and Syllabus Design in the field of Teaching Languages for Specific Purposes.

To bring the concept of Teaching Arabic for Specific Purposes into application, it

was essential to study how a course could be developed in the light of the needs of the

daCwa students in Saudi Arabia: the researcher undertook to assess and interpret the needs
and demands of the students, the subject of dawa, the teachers of daCwq, the TAFL

teachers, the administrative staff in the Faculties of Da®wa and TAFL Institutes in Saud;i
Arabia. To ensure valid results, difterent methods were employed, such as: questionnaires,

interviews and diagnostic tests. The findings of the needs analysis showed that reading was

the most required skill for the studentsof da“wa and a course was d‘?Signed to meet that

objective.



AFL:

ALECSO:

ans..
AS:
ASP:
AT:

CTEFLA:

EGAP:
ESAP:

ESP:
(id):
FL:
(fs)
FLT:

- FSD:
freq.:
oro..

1ibid.:

LGAP:
LSAP:
(md):
(ms):
MSA:

no..

-111-

Abbreviations

Arabic as a Foreign Language

Arab League Educational Cultural and Scientific Organisation

answer
Administrative staft
Arabic for Specific Purposes

Teachers of Arabic as a Foreign Language

Cambridge Certificate in the Teaching of English as a Foreign

Language to Adults

English for General Academic Purposes

English for Specific Academic Purposes
English for Specific Purposes

female dual

Foreign Language

female singular

Foreign Language Teaching

First Year students of the Faculties of Datwa
frequency

group

in same book

Imam Mohammed Ibn Saud Islamic University
[slamic University

the native language

the second language

Library of Congress
Language for General Academic Purposes

Language for Specific Academic Purposes

male dual

male singular
Modern Standard Arabic

number



Pl.:
per.:

qu.:
RSA:

SCC..

sem.:
ST

stu.:

TAAP:
TAFL:
TASP:

TS:
TSA:

Ljv-
plural

percentage

question

Royal Society of Arts Preparatory Certificate in the Teaching of
English as a Foreign Language

sections

semester

Subject Teachers of da¢wa

student

Teaching Arabic for Academic Purposes
Teaching Arabic as a Foreign Language
Teaching Arabic for Specific Purposes
Target Situation

Target Situation Analysis



-V-

Acknowledgements

Sldlall azaeyy 435 @il & saall

“All praise to Allah by whose grace the good works are achieved”

[t 1s my pleasure to express my deep thanks and sincere appreciation to my supervisor Dr
Dionisius A. Agius for his continuous help, patience and valuable comments during this
study. Many thanks are due to the Imam Muhammad Ibn Saud Islamic University (Riyadh)

for granting the financial support which enabled me to achieve this study.

Special thanks are due to all students and academic members of da“wa and TAFL

Institutes who helped me during my field study especially at the Imam University and the
Islamic University (Al-Madina). In addition, I would like to thank all members of Arabic
and Middle Eastern Studies Department at the University of Leeds for their assistance and
friendly atmosphere during my study. I am also grateful to Mr. Abdulla al-Nasir (the Saudi
Cultural Attaché, London), professor Raji Rammuny (Ann Arbor, Michigan), Professor

Mahmoud Sieny (Riyadh), Dr Su’aidi Safer (my previous colleague at Leeds University),
Ms S. F. Moultrie (York), Dr Mahmoud al-Batal (Atlanta, Georgia), Dr Mahdi Alosh (the

Ohio State University) and many other good people for their help, advice and

encouragement.

My gratitude is paid to my parents for their support and prayers for me. My deep

thanks are due to my beloved wife Norah for her support, patience and encouragement.

Finally, the arrival of my daughter, Lama, on the 18" of May 1998, shortly before the

submission of this thesis was of great significance to me; I wish her a future filled with joy.



-Vi-

Glossary of Arabic terms

agida: article of faith.

da‘a: " to pray, invoke, call for, supplicate (see da°wa and dTiva).

daiya: (pl. du“at) one who invites people to Islam.

da“wa: call to Islam/missionary call

figh: Islamic jurisprudence.

hadith: sayings and deeds of the prophet Muhammad (otherwise called
“tradition”).

hisba: enjoining what is right and forbidding what is wrong; the original

meaning 1S: “making sure that religious and moral injunctions of the Sharfa
were carried out, especially in the markets of Islamic cities and towns” (Netton
1992: 177-178).

‘ithar: honouring another above one’s self or thinking of another’s gain

rather than one’s own (i.e. being altruistic, to wish someone well, the

best).
khutba: sermon.
muhtasib: the appointed man to undertake on behalf of Muslims, the practice of

commanding the good and forbidding the evil.

shariCa: Islamic law.
sira: biography of the Prophet.
sunna: all the traditions and practices of the prophet Muhammad that have

become as models to be followed by Muslims.
tafsir: exegesis: explanation or interpretation of the Qur'an.

tawhid: “declaration of the oneness of God” (ibid.:248).

usul al-din: principles or fundamentals of Islam.
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CHAPTER ONE

1.1 Introduction

The inquiry of this research project is the needs analysis and course designing for

da®wa students. It 1s important first of all to give brief information about the Arabic

language and da‘wa.

Arabic, spoken by more than 150 million people, is essentially the language of
the Qur'an; it became the political and the administrative language of the early centuries
of Islam and found its way into several genres of literature and sciences referred to as
Classical Arabic. Structurally, the language has not changed over the centuries; the
exception is the vocabulary, which is different in Modern Standard Arabic, the official
language of the media in religion, political documents and education in general. In
addition, Modern Standard Arabic 1s the language spoken by the educated on formal
occasions such as conferences, on the radio and on television. Today, Arabic is one of
the six official languages spoken in the United Nations since 1974. On less formal
occasions, Arabic in its particular regional dialects is used, though an inter-dialectical

Arabic is gradually developing among educated Arabs from different Arab countries.

Classical Arabic is used today in academic circles by students of Arabic

language and literature and Islamic Studies in order to study texts and consult early

sources. In our case, students of datwa have to be familiar with Classical Arabic
sources and have the skill to analyse and interpret the language of the texts concerned;

they also require a solid foundation in Modern Standard Arabic to read commentaries of

a religious and political nature and they require skills to express themselves coherently

In the language.

Dawa (from da‘a “to call to Islam”™) is an old Islamic concept which concerns
the spreading of Islam within the Muslim and non-Muslim communities. The subject of
da’wa was not taught as a discipline in academic circles until fairly recently when Al-

Azhar University introduced it as part of its undergraduate curriculum some forty years

ago. The Saudi universities followed and it was first taught at the Islamic University in
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Al-Madina in 1386/1966 followed by Imam University in Riyadh in 1396/1976 and
Umm Al-Qura in Makkah fairly recent. Saudi graduates of da“wa are expected to teach
religion as an academic subject within the public education system and to assist the
[slamic community in adhering to the principles and morals of Islam. For non-Arab
graduates their area of specialism entails them in instructing and guiding their
communities in Islam as well as providing information on the religion and teachings of
Islam to non-Muslims at large. The field of da®wa comprises a range of subjects in

Islamic Studies such as Qur’an, hadith, tawhid, and figh and the graduate is expected to

have a comprehensive knowledge of these.

1.2 Scope of the study

The teaching of foreign languages has improved vastly during the last thirty years.
Much consideration has been given to the different aspects of teaching foreign
languages such as, planning curricula, teaching methods and evaluation. One significant
development clearly follows from giving more respect to the needs of the learners and
taking their motives into account at the first stage of curriculum planning. This
consideration raises new issues in the field of teaching foreign languages for specific
purposes. English, in particular, can be taken as a very good example; many books,
programmes and research studies have been produced in the field of Teaching English
as a Foreign Language for Specific Purposes (ESP), whereas in the case of Arabic there

have been few serious attempts to reach the same position.

It was found that the Arab world is not totally devoid of textbooks and research
concerning teaching Arabic for Specific Purposes (ASP). However, these attempts are
scattered and mostly of poor quality. Moreover, the greater part of these attempts lack a

theoretical framework and, seemingly, proper guidance. Such attempts theretfore fail to

achieve their goals. On the other hand, no courses for teaching Arabic for specific
purposes with a solid basis were found in the Arab World and in Saudi Arabia, in

particular, there was no evidence of any such courses.

This 1dea was in the mind of the researcher when he was asked by the Imam

Muhammad Ibn Saud Islamic University (IMU) in Riyadh (the sponsor of this research)
to base his doctoral thesis on planning curricula in Teaching Arabic as a Foreign
language (TAFL). It was the chance to escape from the traditional horizon of teaching

Arabic as a Foreign Language (AFL) in a country where no short courses exist and ali



-3-
courses are programmed to last at least two years. Of course, there was no single course
for teaching Arabic for Specific Purposes (TASP). Consequently, the time was
appropriate to mtroduce a new approach to the field of TAFL in Saudi Arabia and
maybe on this academic scale to TAFL world-wide. We are not claiming here that

TAFL programmes cannot be considered as academically oriented programmes where

students are preparing to study at university level, it is believed, however, that these
programmes do not differentiate between the two approaches, teaching Arabic for
General Purposes and teaching Arabic for Specific Purposes, whereas in the field of
Foreign Language Teaching (FLT) these two approaches are totally separated,
especially in English. Therefore, the task of this research is to launch TASP into the
field of TAFL by establishing a clear framework for needs analysis - the key factor in
this study - and for course design, which is entirely missing in the field of TAFL.

Indeed, it was a daunting task for the researcher to start in such a new field
where there is such a serious lack in literature. The real support to overcome that feeling
came from my advisor, Dr D. Agius, who in addition to his general help and assistance,

advised the researcher to meet and consult people who have experience in this field. The
researcher 1n this context met and consulted Professor R. Rammuny from the University
of Michigan (Ann Arbor), Professor M. al-Sieny from King Saud University in Riyadh,
Professor A. al-Rajehi from Alexandria University, Professor R. Tuaima from Sultan
Qaboos University in Muscat, Professor M. Bakalla from King Saud University in
Riyadh, Professor R. al-Suaisy from the Arab League Educational, Cultural and
Scientific Organisation (ALECSO) in Tunis, Dr. M. al-Batal from Emory University
and Middlebury College in Atlanta, and Dr. A. Shapan from al-Azhar University in
Cairo. These experts in the field of TAFL provided the researcher with enough
knowledge to go ahead with the project.

The question that had to be asked was: What is the most important field to be

taken as a case study? To answer the question it was imperative to survey the needs of
final level students of TAFL in Saudi Arabia, in addition to a sample of non-Arabs
working 1n Saudi Arabia. For the purpose of this survey two types of questionnaires
were designed (Appendices A and B). The researcher travelled to Saudi Arabia to visit
Makkah, Al-Madina, Riyadh and Abha to distribute the questionnaires (see map p vii).
Of the total sample 97 (74%) from TAFL institutes filled in the questionnaire and 367

(49.60%) of the total sample from non-Arabs working in Saudi Arabia were involved.
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The results of the survey confirmed that students do not primarily come to Saudi Arabia
to study medicine, or technical subjects; it is a fact that more than 91.75% of the final
level students of TAFL programmes want to improve their Arabic in the field of Islamic

Studies and when they were asked to point to a specific field 80.41% of them chose the

[slamic mission (da‘wa).

When the researcher had returned from his first academic trip he had to face
another challenge which was to establish the theoretical framework. And because there
was no significant theoretical literature in the field of TASP, the researcher had to base
the process of designing a course for TASP and the process of needs analysis on the
literature of English for Specific Purposes (ESP). Of course, TAFL literature was not
neglected as we reviewed the programmes, textbooks and research studies as well as
reviewing several textbooks and research studies related to TASP. In this context, the
researcher had to travel to Syria to enquire about two TASP courses run by the Institut
Francais d' Etudes Arabes in Damascus (the French Institute for Arabic Studies) and the

American Centre for Teaching English (the latter, occasionally, teach Arabic for
Specific Purposes [ASP]).

Reviewing ESP literature yielded certain principles and bases for needs
assessment and course design. It guided the researcher to the fact that reading is the

most important skill in the teaching of language courses for academic purposes (LAP).
It was also found that a skill-centred approach is just one of the useful approaches 1n
this field. It 1is, indeed, the appropriate one 1n the case of teaching Arabic for Academic

Purposes (TAAP) where the leamer 1s a user of the language more than merely a

learner. Likewise, this approach helps students to learn “how to learn” during the TAAP
course and then carry on improving their skills, abilities and knowledge after

completing the TAAP course. It is, in facf, impossible to provide students with the

whole vocabulary used in the field of dawa but possible, through this approach, to

teach students how to acquire the appropriate vocabulary by themselves.

We pin-pointed the da®wa specialism to be the subject of this research for

several reasons: 1) it was shown that 80.41% of the final level TAFL need to improve |

their Arabic and, ii) the field of da®wa is considered as one of the significant and

sensitive branches of Islamic Studies for those working in this field. They take the
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responsibility of teaching people Islam, answer any questions about Islam and its
application in real life; they need to be prepared sufficiently in Arabic to be able to read
the sources written in Modern Standard Arabic and to employ different reading

techniques to extract information from Classical Arabic sources.

The researcher had to go back to Saudi Arabia on his second academic trip to

investigate the needs of the First Year non-Arab Students of da®wa (FSD). To achieve

this task three instruments were used: 1. A questionnaire addressed to the FSD at the
Islamic University (IU) in Madina and Imam University (IMU) in Riyadh. The aim of
the questionnaire was to identify their subjective needs. The two universities were
chosen because the first accepts 75% of its capacity from non-Saudi students every year
including non-Arab students, the latter is the sponsor of this research and also, both

concentrate on Islamic Studies; 2. Diagnostic test, to identify the needs of the FSD

objectively;, 3. Interviews addressed to TAFL teachers (AT), da‘wa lecturers (ST) and
the administrative staff (AS).

The results of these instruments allowed us to specify the needs of the students,

including their current and future needs and the deficiency in their Arabic and learning

skills. In addition, basic information about the teachers of TAFL and da‘wa was

collected 1ncluding their needs, demands and attitudes towards TAAP. We were able to

define the needs of da“wa as a field of study from the teachers’ point of view. The

teachers made several suggestions as to the important skills and abilities datwa students
should have in order to achieve their goal. From the administrative staff we identified

what they would be prepared to for such a course. The results of the main field study led

to developing a part-time course of ten weeks for TAAP for the students of dawa.

1.3 Statement of the problem

The problem of the research is: How can we design a course for teaching Arabic for

Academic Purposes for the students of the Faculties of Da®wa at IU and IMU in Saudi

Arabia? To answer this question we need to consider some sub-questions as follows:

1. What are the needs of the students of datwa?

2. What are the needs of the target/learning situation?

3. What are tlhe demands of the da¢wa teachers?

4. What are the availability and constraints provided or imposed on the course?
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5. What type of course is suitable for the needs of the students?

6. On what framework can the course be designed?

7. What are the distinguishing attempts in the field of LSP course design to be taken as
a guide for TASP?

8. How the needs and demands can be employed in designing the proposed TAAP

COUrse.

Accordingly, the specific objectives of the research are to:
1) understand the situation of TASP in Saudi Arabia.

2) assess the need for TASP among TAFL students and the non-Arabs working 1n Saudi
Arabia.

3) identify the academic or the other fields that TASP is needed for.

4) establish a theoretical framework for learners' needs assessment and analysis.

5) establish a theoretical framework for TASP course design.

6) assess the needs of the students of da‘wa and related demands, availability and

constraints.

7) design a course for TAAP for the students of a selected field (in number 3 above)

8) present a teaching unit as an example of how the course can be implemented.

1.4 Methodology
We attempt in this research to employ a method that 1s thought to be the most
appropriate one to achieve the aims of this research clearly. In the first stage, we will

look into the TAFL programmes in Saudi Arabia in terms of their curricula, including

the teacher training programmes, the textbooks, valid research studies and books 1n the

TAFL field are also reviewed.

It 1s found that a good method of studying the current situation of TASP is to

make an initial field survey by conducting two questionnaires to assess the need for

TASP in the context of Saudi Arabia. The initial field survey aimed also to determine

areas that TASP is needed for.

The researcher thereafter attempt to review the ESP literature to define and
establish a clear picture of what 1s meant by LSP, LAP, curriculum, course, syllabus and

needs assessment. This review is to underpin developing a framework for TASP course

design. This stage leads us to review the former attempts in the field of ESP course

design where six well-known frameworks for ESP course design are reviewed. In the
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light of these six attempts we propose a theoretical framework for TASP/TAAP course
design. The pre-final stage is to put the proposed framework into application by a
second visit to Saudi Arabia in order to conduct a field study including a questionnaire,
diagnostic test and interviews. The analysis of the data will be organised in a way to
record the frequency of responses for each item in the questionnaire, interviews and the
diagnostic test and its proportion to the sample as a whole. This means of analysis is

sufficient to extract the needs of the students and the other demands.

At the end of the thesis, the researcher propose a part-time course for teaching

Arabic for Academic Purposes for da®wa students to be taught within ten weeks of the
academic year, three hours a day twice a week. A teaching unit of this course will be

presented as an example.

1.5 Outline of the research

The current thesis is divided into eleven chapters: Chapter One explains the scope of the

study. Chapter Two looks into the current situation ofteaching Arabic as a Foreign
Language and its literature and programmes in Saudi Arabia. The results of this chapter
show a remarkable unfamiliarity with teaching Arabic for Specific Purposes. Chapter
Three focuses on the need for teaching Arabic for Specific Purposes in Saudi. Two
groups of non-Arabic speakers are the subject of the study conducted through two
questionnaires. The first group comprises of non-Arab students in the final level of the

TAFL programme and the second group of non-Arabs of ditferent professions working

in the country. The aim is to know if there 1s a need for TASP and for what purposes
Arabic 1s needed.

The findings of this chapter were the groundwork for Chapter Four which

concentrates on providing a background about Language for Specific Purposes in terms

of Language for Academic Purposes (LAP), course and syllabus design and needs

analysis. These elements are surveyed in order to provide the researcher with a
theoretical framework for LSP course design as discussed in Chapter Five. In this
chapter the well-known work in the field of ESP and English for Academic Purposes
(EAP) was reviewed and a proposed framework for the design of a course for teaching

LSP in general and LAP in specific is extracted. This framework is the backbone of

developing a course for Teaching Arabic for Academic Purposes and in our case, for the

students of da“wa.
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In Chapter Six we will look into Needs Analysis, a framework for which an

assessment is made according to the demands and purposes of learning conducted

through a questionnaire, diagnostic test and interviews. Those taking part are the First

Year Students of the Faculties of Da®wa (FSD) in the Islamic University (IU) in Madina
and Imam Mohammed Ibn Saud Islamic University (IMU) in Riyadh; the teachers of

TAFL (AT), teachers of subjects of da®wa (ST) and the administrative staff (AS) in the

Faculties of Da®wa and the TAFL Institutes in both Universities. The target/learning

situation is analysed through subjects of da®wa analysis and language used analysis.

Principles for interpreting the needs are also formulated in this chapter.

Chapters Seven, Eight and Nine discuss the needs as reflected in the data
collected from the field study. Chapter Seven looks into the FSD questionnaire results,

Chapter Eight tackles the FSD diagnostic test results and Chapter Nine looks into the

AT, ST and AS interviews. The final results show that a need for a TASP course in

da®wa is necessary and the most emphasised skill is academic reading.

Chapter Ten focuses on the application of the theoretical framework of course

design. In this chapter a course for TAAP for da®wa students in Saudi Arabia is
developed. The main skill on this course is academic reading, though the other skills are

included. A model for course design takes into account the present Saudi educational

system and TAFL teachers who lack the proper training in TASP. As a practical

application, a unit for teaching academic reading is presented in this chapter. Chapter

Eleven summarises the findings of this thesis.
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CHAPTER TWC

TAFL literature and programmes in Saudi Arabia

2.1 Introduction

In a broad sense, Arabic traditionally has been studied as a classical language with a
view to understanding religious, literary and scientific texts and, in a non-Arab context,
a good translation was always a Key issue. In as far as teaching Arabic for functional
purposes it was, until fairly recently, totally neglected. The interest to teach Arabic as a

foreign language has only developed in the past 30 years. However, “with exception of
articles in Al-°Arabiyya, and more recently in journals such as Foreign Language Annals and others that

ars pedagogically oriented”, Sawaie (1995:153) rightly remarked that, “there is a paucity of items
to date in the field of Arabic pedagogy”’. If the above is the case for TAFL from Sawaie’s

perspective, the reality, is to some extent, more optimistic. There are in fact several
textbooks, research studies and programmes for TAFL around the world: the researcher
will endeavour in this chapter to Cover work which has been done in the field of TAFL
programmes in Saudi institutes as well as giving a general 1dea about research studies,
books, journals and textbooks published outside Saudi Arabia. The review of the
literature 1s designed to answer the following questions: what is the nature of TAFL

programmes in Saudi Arabia (their historical background, the current situation)? and,

how is TAFL treated world-wide?

2.2 Review of TAFL programmes in Saudi Arabial

Saudi universities were established some forty years ago, apart from those colleges

teaching Islamic Studies which were already in place. King Saud University was the

first to be established in 1377 /1957. The Teaching of Arabic as a Foreign Language in

Saudi Arabia came about after this date and the programme is now being implemented

in several institutes.

2.2:1 Historical background of TAFL programmes in Saudi Arabia
The first institute for TAFL was established at the same time as the Islamic University

in Al-Madina in 1386/1966, which offers 70% of its capacity to overseas students.

!Saudi Arabia, which currently has a population of 14 million, was united under the name Kingdom of
Saudi Arabia in 1351/ 1931.
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During the ten years between 1394/1974 and 1404 /1984, three institutes were
established for TAFL in Saudi Arabia: i) the Arabic Language Institute, King Saud
University in Riyadh in 1394/1974; ii) the Centre for TAFL in Makkah. This Centre
belonged originally to the King Abdul Aziz University, but in 1399 /1979 was

transferred to the Institute of Arabic Language for non-Arab Speakers. However, after

the establishment of Umm Al-Qura University in 1401/1981 in Makkah, the Institute
was encompassed by this new university; and iii) the Institute of TAFL to non-Arabs,
Imam Mohammed Ibn Saud Islamic University in Riyadh in 1401/1981. Despite the
official establishment of this Institute, the teaching of Arabic as a foreign language had
been undertaken by the Arabic Language Faculty at the Imam University in Riyadh four

years earlier (see map p vii).

The years between 1394/1974 and 1404/1984 saw a significant increase in the
price of oil which enabled the country to expand and develop the education system, thus
allowing Saudi Arabia to assume its responsibility towards the Arabic and Islamic
world as the country of the Islamic Holy Places and to play the role of a prosperous
nation. The Saudi government realised that carrying out this task effectively would
require taking the Arabic language and Islamic studies to students who were not able to
come to Saudi Arabia. Several centres for TAFL and Islamic studies were founded from
1399/1979 onwards, such as those in Djibouti, Indonesia, Japan, Mauritania, Senegal

and the USA. These centres were established with the aim of achieving general goals,
such as the introduction of Islamic culture and civilisation, the spreading of Arabic as a

language and the strengthening of friendly relations with other countries in the world in
the fields of science and culture (Jami‘at al-lmam 1415/1995: 400).

2.2:2 The current TAFL programmes in Saudi Arabia

In addition to the main four institutes of TAFL in Saudi Arabia, the Imam University in
Riyadh has six centres for Arabic and Islamic Studies outside the country in the cities of
Djibouti, Jakarta, Nouakchott, Ras al Khaimah, Tokyo and Washington DC. The

Islamic University in Al-Madina has only one institute for Arabic and Islamic Studies,

which is in Dakar. The Saudi government sponsors all these Institutes: teaching is free
and students are entitled to free accommodation, food, air tickets and monthly grants.
TAFL institutes are generally financed by universities, which, in their turn, are
responsible to the Saudi government. Administratively, several bureaucratic procedures

would appear to slow down projects: for example, the designing of curricula and the
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writing of adequate textbooks. In the past ten years the Ministry of Higher Education
has, with efficient management and expert advice, successfully trained Saudi
pedagogues to organise TAFL programmes in several institutions around the country.
Regrettably, no TAFL programmes have so far been established to cater for the many
foreign children studying in Saudi Arabia. Figure One below shows that three

universities out of seven - King Abdulaziz, King Fahad, and King Faisal - do not run

any TAFL programmes:
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Figure One: TAFL in the Saudi Higher Education system
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On investigating the programmes conducted by the Saudi TAFL institutes, it appeared
that their focus was to train students academically. This system has several constraints,
such as: (a) students must be in a specific age group (18-35), although exceptional cases
are considered; (b) students must have obtained a High School Certificate or equivalent;
(c) a limited quota of places are reserved for entrance; and (d) focus on degree-
programmes. In order to give a clear picture of these programmes, the information will
be discussed and organised in the light of: (a) programmes and objectives; (b) number

of students; (c) entrance qualifications; (d) levels of study; and (e) the future of

graduates.

Finally, we can say that the Saudi universities take great pains to ensure that

TAFL is run professionally both in Saudi Arabia and abroad. The government took an
interest in this programme and has encouraged the Saudi universities to develop and
constantly improve TAFL programmes in the country. Moreover, the Imam University

was given the green light and with an unlimited loan to carry out TAFL programmes

around the world as mentioned above.

2.2:2:1 Programmes and objectives

The TAFL units in the King Saud University, the Islamic University and Imam
University design and organise two-year programme while the Umm Al-Qura
University applies a three-year programme for the Teaching of Arabic to non-Arabic
Speakers. The aims and objectives of these TAFL programmes are: to teach Arabic and
Islam to non-Arabs; to train teachers; to conduct research; and, to foster co-operation

with Islamic countries.

The objectives of the four institutes are practically similar namely: to teach

Arabic to non-Arab students in order to communicate in Arabic and to qualify for

further studies at the university; to train TAFL teachers; and, to conduct research in the

field of TAFL.

The two or three year programmes fall into two divisions: intensive and non-
intensive programmes. The intensive programmes are designed to prepare students in
Arabic in order to be able to communicate and further their studies at university.
Concerning the Saudi TAFL programmes, textbooks are the core syllabus and all

curricula and syllabuses are supervised and monttored by the Ministry of Higher
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Education. In each case a teaching quality assurance committee in each university
monitors the standards of course design, assessment and examination procedures. The

following four tables present a broad picture of TAFL programmes in the country:

subjects weekly hours hours per
subject per
programme

! |Quan | 6 | s I 2 [ 1
2  |Quranandrecitation | | | 5 | 4 | 9
3 |Hadith o+ | 2 |1 | 3 |
4 |Figh | 1 1 | 2 1 | 3
5 |Tawhid | 0 v I 2 1 3
_—__—
7 {Tafsir {1 3 1 3
8 |Islamichistory | [ | ] 1 { 1
P e oyl L e | e
drills
10 [Phoneticdrills | | i1 { [ 11
1l |Dictaion | S5 | S5 | 4 | 4 [ 18
12 |Writing | 2 { 0 4 1 2
il NP PR PO O AP
15
14 [Composiion | | | 4 4 | 4
16 |Literarytexts | | | | 3 | 3
17 |Khitaba | | | ¥ 1 ] 1
— [Totalhows | 29 | 20 | 29 | 20 | 116

Table 2.1: Department of Teaching Arabic to Non-Arabic Speakers, Islamic University,
Al-Madina (al-Jami€at al-Islamiyya 1410/1990:5)

subjects hours per subject
H per programme
1 |Quranicrecitation | 2 | 2 | 2 | t | 7
2 |IslamicStudies | | {2 | 2 | = 4
il P P P Y P

comprehension 4 4
4 |Conversation | 2 | 2 | | & 4
5 |Writingpractice | 2 | 2 } 1t | | 05
6 |Extensivereading | 4 | 3 | 3 | 3 | 13
7 [Phonology tgrammar | 2 | [ | | 2
® |Voabulary | 2 | | | [ 5
0 [Composiion | 2 | 2 | 1 [ 1 | 6
10 [Intensivereading | | 3 | 3 | 3 | 9
11 {Grammar+syntax | | 2 { 2 | 4 | = 08
12 |Oralpractice | [ | 1 { 1 [ 2
13 |Literarytexts | | | 3 | [ 3
il I N 8

rhetoric
_ |Totalhowrs | 20 | 20 | 20 | 20 | 80

Table 2.2: Arabic Language Institute, King Saud University, Riyadh (King Saud
University 1987:2)
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subjects __elementary | intermediate | advanced | hours per
subject per
 sem. 1| sem.2| sem. 1] sem.2]sem.l| sem.2| programme

1 Qe 2 o 12 | [ | 4
2 |Quranictests | | 2 | 4 [ b 2
----_--“
4 |TextsfromMadith | | 2 | | | { | 2
5 |Hadith | 2 12 2] 2 | 8 |
6 [Figh | 1 12 | 2 (2] 2 | 8
7 [Twhd [ [ | 2| 3 [ 4
EEE N R - D D D
ﬂ-----__

History of the orthodox

Skl I I
n urlsrudence and faith -
12 [Readng | 6 | 5 | 4 | 3 | | | 18
13 [Readingandshortstories | |  { | [ 3] 3 | 6
14 |Conversation | 8 | s | [ o | o} 13
15 |Writing | 4 | 4 | [ | | | &
m---—“
17 |Generaldrilts | 2 | 2 | (| | | 4
18 [Calligaphy [ [ 2 [ v { { | | 3
19 |Grammar 0 @} | 3 1 3 |4 3 ] 13
20 |Dictaion | | {3 |} 2 { | ] 5 .
21 |Composition | | ] 3 | 3 }J 2} 2 f 10
22 |Literarytexts | | | 2 | 3 | 3 | 3 | il
23 |Libray o 0 0 [t v Vo2 ]
24 |Rhetoric ot | o 212 | 4

Arabic literature
| Total hours

Table 2.3: Arabic Language Institute for Non-Arabic Speakers, Umm Al-Qura
University, Makkah (Jami€at Umm Al-Qura 1406/1986:31-34)

subjects hours per subject
E— er programme
1 lQuan V3 |3 {3 p2 4
2 fHadith 1 {2 |2 4| 5
3 |Figh 7 v v 2
4 [Tawhd — ¢F It v 1t 2
5 fTafsir 1 v b 1T 11t
6 llslamichistoy —  } [ o} ]2 { 2
7 [Conversation | | 8 [ | [ 19 —
8 {Writing (s } 4 V5
9 [Reading | 6 | 4 | 5 | 3 | 18
10 |Dictation | ¢ 2 | 1 | v | 4
II-----—
12 |[Grammar+syntax | | 5 | 5 | 4 | 14
13 |Composition | 4 | 3 | 1
14 |Literarytexts 4 | | 2 {3 | 05
15 | Rhetoricand literary criticism | |} | 2 | 2
| [Totalhours | 25 | 25 | 25 | 25 | 100

Table 2.4: Institute of Teaching Arabic to Non-Arabic Speakers, Imam University,
Riyadh (JamiCat al-Imam 1983:19-21)
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Although the aim of these intensive programmes is to qualify students to study at
university, the programmes ignore an important side of this task which is the skills and
strategies required for the academic study. It needs to be said that TAFL programmes in
Saudi Arabia are based on rote learning (also common in other disciplines) rather than
improving the skills of reading and writing as well as abilities to interpret and analyse

texts which are required by students at university level.

For the non-intensive programmes, some institutes considered giving evening
courses for adults, for example, Imam University and King Saud University organise
courses in Arabic for foreigners working in Saudi Arabia. The only problem is that the
materials and textbooks used in these evening sessions are not designed for specific
needs. Candidates share the same curriculum used in the intensive programmes and in

the case of Imam University, the religious subjects are deleted from the programme

except for Muslim learners who can opt for these subjects.

It is possible to classify Saudi TAFL programme syllabuses into three sections:

religion, language and literature. These were created in response to the request of the

decision makers from the State and the universities, and in response to social demands
and educational needs. The question, however, is: do these requests take into account

the learners' needs or not?

Learners in this case are almost all Muslims and in fact they need Arabic
principally to help them to understand Islam: some religious subjects such as the Qur’an
can be either taught as a language subject to improve listening, speaking and vocabulary
or as a religious topic; thus, it can be taught at any level on the TAFL programme. A

survey of individual programmes shows that the Islamic University programme has 36

hours out of 116 hours for religion (31%), 77 hours for language (66%) and only 3
hours for literature; the King Saud University programme has 11 hours out of 80 for
Quran (14%), 63 hours for language (79%) and 6 hours for literature; the Umm Al-
Qura programme gives 43 hours out of 150 for religion (29%), 89 hours for language

(59%) and 17 hours for literature; and the Imam University programme has 23 hours out

of 100 for religion (23%), 70 hours for language (70%) and 7 hours for literature.

The tables above would seem to indicate that linguistic subjects dominate, but it

should be borne in mind that this area does not lack religious content; all these
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programmes, except for the King Saud programme, have a religious input of some sort

according to the religious orientation of these universities.

The number of students who studied in these Saudi institutes up until 1415/1995,
is 2269 at the Imam University, 2000 at the King Saud University and 3776 at the
Islamic University. Outside the country the figure 1s 4349 1n the intensive programme
conducted by the Imam University and only recently in 1415/1995 the University

founded a non-intensive programme with 200 students at the first level.

Admission criteria are standard: namely, candidates should have obtained a
Secondary School Certificate or its equivalent; for foreign Muslim applicants, a letter of
recommendation is required from an Islamic organisation in their country of origin.

Degree students must be between the ages of 18 and 35. No age is specified if

candidates are enrolled on non-intensive programmes, although approval of sponsorship
is required. The study period is normally two years divided into four levels, each level
consisting of one semester of sixteen weeks. The Umm Al-Qura programme is for three
years with three levels: elementary, intermediate and advanced level; each level has two

semesters. Graduates of these programmes are presumed to be academically qualified to
either attend any course in Arabic in the University or to take a one-year training course

to enable them to teach Arabic and Islamic Studies in their country of origin.

2.2:3 Teacher training programmes

Three out of four of the universities run teacher training programmes: the Arabic
Language Institute, King Saud University in Riyadh; the Institute of Arabic Language to
non-Arabic Speakers, Umm Al-Qura University in Makkah; and the Institute of

Teaching Arabic to non-Arabs, Imam Mohammed Ibn Saud Islamic University in

Riyadh. Specific aims are: a) to train and qualify Saudi and other teachers in TAFL and,

b) to raise the quality in teaching at the Arabic and Islamic Schools abroad.

The entrance requirements vary according to the aims of the programme though

standard qualifications are needed, such as: 1) a Secondary School Certificate; ii)
mastery of the Arabic language and fluency in another language (English is preferred);

iii) an age limit (up to the age of 50); and 1v) an Islamic organisation abroad has to

recommend candidates.
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2.2:3:1 The curriculum .
I. The Teachers’ Preparation Unit (King Saud University, Riyadh)
Candidates with no previous experience in Teaching Arabic as Foreign Language
complete a teacher training course in this unit. A diploma is awarded to graduates of

this course. A total of thirty-six hours is required; in addition, general linguistics (3

hours) and Arabic phonology (3 hours) are required for those candidates with no

linguistic background (King Saud Universityl987:17-21). The programme syllabuses

are shown in Table 2.5 below:

“ subjects
1 [Arabicmorphologyandsyntax | 3 [ | ]
2 [Contrastiveanderroranalysis | 3 | |
3 |Methodsof TAFL  } 3 |
4 | Teachingpractice | | 4 [
5 |Newtrendsin Applied Linguisties | 3 | |
6 |Lexicography | 3 | 1
7__ | Psycho-linguistics {3 | |
8 |Socio-linguistics {3 | |
9 | Arabicteachingmaterials | 3 |} |
10 |[Languagetests | 3 | |
11 |Audio-visualaids {1 | 1 |
12 [Topicsin Applied Linguistics | | | 3
| Total hours per programme

Table: 2.5: Teachers’ Preparation Unit, King Saud University, Riyadh

Ii. The In-Service Teacher Training Unit (King Saud University, Riyadh)
This programme is an intensive course for teachers who have already worked in the
field of TAFL. Teachers study 29 hours weekly for one semester of 16 weeks. On

average, eleven modules are presented in the course as listed in Table 2.6 (ibid.:21-24):

subjects total hours for the subject per week

1 |Teachingmethods - | ¢ 3 |
2 | Applied education | 4 2 [ ]
3 [Educationalpsychology | 2 [
4 [Classroom administration | [ |
5 |Oral presentation | 2 [ ]
6 | Writtenpresentation | 2 |
7 | Arabicgrammar | 7 | ]
'8 |Arabicphonology | 2 |}
9 |Languagetests 4 2 | |
10 | Instructionalaids | 2 | ] ]
11 |Islamicculture | 4 | [ ]
| Total hours per programme 4 5 ] 00 |

Table 2.6: Teacher Training Unit, King Saud University, Riyadh
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lii. General Diploma Unit (Umm Al-Qura University, Makkah)
Candidates study about 25 hours weekly for four semesters of 16 weeks, covering 30
subjects. The application phase involves only three hours weekly during the four
semesters, namely, research for one hour per week in semesters two and three and

TAFL training for one hour per week In semester four. The TAFL methodology

involves one hour per week in semester two as a research methodology (Jami€at Umm
Al-Qura 1406/1986:34-38). The programme in its theoretical phase involves 85 hours as

seen 1n Table 2.7 below:

E subjects total hours for the subject per week
 sem. 1| sem.2| sem.3 | sem.4

1 {Phomology | t | v { [
2

h

I U S U T
v D
2 | 2 {1
I S T T A
I R N
TAFLmethodology | 1 | 1 | 1 |
Quranicsciences | 1 | U [ 1 | 1
Articlesof Faith | 1 | 1 | [
12 | BiographyoftheProphet | 1 | 1 | | = |
13 |Islamicjurisprudence | 1 ] 1 | 1 | 1
Islamiccuttre | 1 | t f{ 1 | 1
Arabiclanguage 0 2 | 1 | i
Foreignlanguages | 2 [ 1 [ |
17 |Prelslamicprose | 2 | | [ ]
18 |Quranic linguisticstudies | | | | 2
19 |Umayyadpoery o | | 2 |
20 |Islamicprose 00001 1 1 2 |
21 [Rhetoic 0l 1 2 [
22 | Useofinstructionalaidsfor TAFL | | | 1 { 1
23 | Plamning curriculafor TAFL | | @} @ | 1
24 |Mdeology 0000 L p v 4 1
25 |Hadith 0000000000000 4 ol i | 1
26 |Ermoranalysis 000001 4 | 1 | ]
27 |CAbbasdpoery o ot | ] 2
28 | Andalusianpoety 000000 | T T3
29 |Linguisticpsychology | | T
24 | 18

Total hours per semester 24

Total hours per programme

Table 2.7: General Diploma Unit, Umm Al-Qura University, Makkah

o0
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iv. Special Diploma Programme (Umm Al-Qura University, Makkah)
Students attend 25 hours weekly for two semesters of 16 weeks covering approximately
23 subjects. The teaching practice of this programme has only one hour weekly in

semester one and another in semester two (ibid.:38-40). The total hours of this

programme is 48 and is broken down as follows, Table 2.8:
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week |

semester | semester 2
2
2

Hadith linguistic studies

CAbbasid prose and poe
Post-Classical poet

Rhetoric
TAFL methodolog

| _|Psycho-linguistics |
24

Total hours per programme 4

Table 2.8: Special Diploma Programme, Umm Al-Qura University, Makkah

N — et | ot | et | -]

i
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o
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v. Higher Diploma Programme (Imam University, Riyadh)
Candidates study in this Unit for two semesters of 32 weeks (16 weeks per semester).
The first semester usually focuses on theoretical matters and the second on practice

what is also taught in the first semester (Imam Muhammad Ibn Saud Islamic University

1983:41-47). There are 34 hours in total covering the programme, Table 2.9:

total hours for the subject per week
semester | semester 2

3

3

Morphology and grammar

Methodology in the teaching of religious subjects
Planning curriculum for TAFL

Instructional aids
Research approach

Total houtrs per semester | 20

Total hours per programme 34

“E

]

Table 2.9: Higher Diploma Programme, Imam University, Riyadh
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vi. Master's Programme Unit (Imam University, Riyadh)

Students study two years on this programme and then submit their dissertation. Before
joining this programme, students must have obtained their higher diploma. Each year is
divided into two semesters and the second year is devoted to study, research and writing
the dissertation. The second year consists of one semester (32 weeks) with twelve hours
per week and each module is taught for three hours a week. The four subjects taught in
the second year are (ibid.:48-51): i) Applied hinguistics, 1) Designing textbooks for
TAFL, iii) Planning curriculum for TAFL (based on Islamic Culture, and 1v) Psycho-

linguistics.

vii. General Diploma Programme (Imam University, Riyadh)

This programme is similar to the Higher Diploma Programme with the exception of: a)
students who have only obtained secondary school certificates can attend this course,
and b) students do not study semantics and lexicography (ibid.:51-56). This programme

does not lead to an MA programme.

viii. The Short Course (Imam University, Riyadh)
Candidates study for only one semester of 16 weeks. Two (5 and 6) out of the seven

subjects each have one hour weekly and as an application the other subjects are taught
theoretically, as seen in Table 2.10 below (ibid.:57-58):

e i
ver week

1 [General linguistics and phonetics | 3

Fundamentals in the teaching of foreign languages | 1

& [Methods inteaching relgioms subees |2

7 |lslamiceulture 0t

|| Total hours per week per programme 16

Table 2.10: Short Course, Imam University, Riyadh

ix. Short Course for TAFL and Subject Teachers of Religion (Imam University)
This course takes place over two months in the summer outside the country. Students
study 30 hours weekly followed by examinations. As there is a gap between the

students’ proficiency in the Arabic language and their knowledge of the Islamic culture,

the curriculum is designed to take that disparity into consideration. Thus, the curriculum

1s divided into three sections, namely, education, language and a combination of both

education and language studies (ibid.:60-64).
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Education

subjects total hours for the subject per
week

l--—
—

_
-_

Educational psycholog
Education

Methodology in teaching of religious subjects and applied
education

Methodology in TAFL and applied education
Total hours per week per programme

Table 2.11: TAFL Teachers’ Training: Short Courses, out31de the country (Education)

[~
Pyt

Language

subjects | total hours for the subject per
- week
theo application

Total hours per week per programme

Table 2.12: TAFL Teachers’ Training: Short Courses, outside the country (Language)

~J] L {WIEN
{

Education and Language

This section is a pairing of the two divisions with an extra module in orthography.

2.2:3:2 Point of view about the TAFL teachers' education

In the curriculum of the Saudi Teacher Training programmes, we notice that most of the
modules are theory based: for instance, students in the King Saud University are given
in the Teachers’ Preparation Unit 31 hours for the whole programme of theory and only
5 hours of practice (see Table 2.5), that i1s only 16.13%. The present researcher studied
for his Master's degree at the Imam University for approximately two years and had no
opportunity for teaching practice during that programme. If we take the Cambridge
Certificate in the Teaching of English as a Foreign Language to Adults (CTEFLA),
approximately 40% of the course is devoted to classroom observation and teaching

practice is linked with peer and tutor assessment. The one or four week CTEFLA

- . .
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courses usually cover the essentials of language teaching methodology, classroom

practice, language awareness and pronunciation.

A general observation of the TAFL teacher-training programmes in Saudi
Arabia is that they are long (between one and two years), and the theoretical side of the
teaching practice on such programmes presents a particular challenge. The problem is
that these programmes are not related to the actual needs ofthe teachers’ trainees.
Sieny, in an interview, confirmed this and added that the TAFL training programmes
are still traditional and need to be modernised in order to take advantage of the new

developments in the field of foreign language teaching.

2.3 Literature related to TAFL

In this section several textbooks, journals, books and research studies related to TAFL

will be reviewed.

2.3:1 Textbooks in Saudi Arabia
Currently, there are some significant textbooks relating to TAFL. In Saudi Arabia, the
Universities and the Ministry of Knowledge have taken charge of these textbooks. A

sample of these textbooks are reviewed below:

1. Silsilat ta¢lim al-lughat al-<arabiyya, Parts I-XXXVII. Riyadh: Imam Muhammad Ibn
Saud Islamic University, 1408/1987.

This is a complete curriculum of TAFL and the principles of Islamic sciences.

More than fifty experts and teachers have been consulted in carrying out this project. It

consists of thirty-seven textbooks, five teachers' manuals and eight dictionaries. The

curriculum 1s divided into four levels: each level has two semesters of sixteen weeks

each. The details of this project can be seen in Table 2.13 below:
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title (Arabic) title (English translation) total of
area textbooks

 One |Religion |DurGsminal-Quran | Studies in the Quran

Kitab al-Suwar Picture book (listening and speaking
. | drills

al-Qird’a wa I-kitaba Reading and writing 7

exercise Kurrasat al-khatt Calligraphy
book _

reference Dictionary
SOUTCES Dalil al-mu€allim Teacher’s guide
Studies in the Quran

Muhammad
Arabic
janguage
10

Kurrasat al-khatt
book |

reference | 31-MuCiam _
sources Dalil al-muC€allim Teacher’s guide

T e e e e e e e T e T B e e B ————E—
. _

Three | Religion Dur@s min al-Quran Studies in the Quran
al-Hadith Saying and deeds of the prophet
Muhammad
al-Figh | Islamic Jurisprudence
at-Tawhid a branch of ) Theolog

alFigh ~~ llislamic Jurisprudence |
at-Tawhid | (abranchof)Theology
Arabic
ngunge
13
book
Four [ Religion
Saying and deeds of the prophet
Muhammad
l.
SCTaRh aFSa [ lslamic hisory
Arabic
mgunge
WS {Comjupation
Cheratur
Rhetoric and criticism 15
e
book
sources

Table 2.13: Silsilat ta€lim al-lughat al-Carabivva
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The general aims of these textbooks are: i) to qualify learners to study at university level
where Arabic ‘i1s the medium of instruction, 11) to enable learners to understand the
media messages, iii) to speak, read and write fluently and 1v) to provide the learners
with satisfactdry religious instruction. The curriculum committee took into account all

the educational conditions in choosing the content and organising it. These textbooks

had been piloted for five years before its materials were available to learners.

This series is one of the best developments in the field of TAFL. The researcher
still remembers large orders from around the world asking for copies of the series.

However, the series is subjected to the conditions of the Imam University where there

are certain constraints imposed on the content of the series such as the emphasis laid on

the religious content and prohibition of pictures of people and animals in the textbooks.

ii. Fa “abdul-Rahim. Silsilat durus fi ta€lim al-lughat alCarabiyya wa thagafat
|-islamiyya. Al-Madina: al-Jami‘a al-Islamiyya, 1414/1994.

This series contains a complete set of textbooks for levels I to IV which includes
lessons in writing, reading, calligraphy, grammar, morphology, hadith and
jurisprudence, Qur'anic exegesis and literary texts. It is divided into two subject areas:
Arabic language and Islamic culture, the latter includes religious topics. The aims of
these textbooks are: a) religious - with the aim of providing learners with Islamic
knowledge, concepts and terminology facilitating the learning of subjects in Islamic
Studies at the university; and b) Arabic - with the aim of providing learners with
reading, writing and speaking skills in Arabic and enabling them to master different
styles of Arabic; the ultimate goal being to Arabic as a medium of instruction at the

university level. It is an enormous task, almost undertaken by one person

(Fa Cabdul-Rahim). Emphasis in this project is not given to methods and teaching aids.

No evaluation of the series has so far been done.

In short, it i1s evident that the Silsilat taclim [-lughat I-Carabiyya and

Silsilat durds fi taclim I-lughat [Carabiyya wa I-thagafa I-Islamivya are both targeted at
learners of university level (the Imam University and Islamic University). The emphasis
is on both the religious and the linguistic content as a result of the religious nature of the

two universities. The crucial question is: are these textbooks sufficient to build specific

knowledge and skills to enable learners to study effectively on a particular course? It



226-
seems that students are caught in the middle, in that there is not adequate emphasis on
Arabic and learning skills nor Islamic instruction. The need here is an emphasis on
TAFL, employing Islamic culture as a part of the programme and not as an independent
programme by itself. Classical Arabic should be taught, especially for students who are

going to study Islamic Studies at university level, as well as improving reading skills.

1. M. Sieny et al. 1403/1983. A/-CArabiyya lil-nashiin, Parts I-VI. Riyadh: Ministry of
Knowledge.

It 1s a set of textbooks targeted to young learners (11+) from levels one to six
with a teacher's manual for each level. There are also audio-visual aids for most of the
texts and drills. The project presents the contents in Modern Standard Arabic (MSA)
and gives learners an access to Arabic in an [slamic context. The aims are to understand
the language of the media and to communicate with Arabic speakers fluently. Based on
the principle of integrating skills with language and culture, these textbooks are
addressed to specific learners, not according to their needs, but their age. Despite its
target of young learners around the world, it does not take into account environmental
and cultural factors that differ from one country to another such as those in Indonesia
and the United States whose needs, orientations and learning facilities are different. It is
difficult, admittedly, to design a syllabus to suit all learners in different parts of the
world and the project may not receive support from some pedagogues. In essence the

work is certainly a step In the right direction and the need for textbooks and

programmes that concentrate on the learners' needs i1s now clearly recognised.

2.3:2 Textbooks elsewhere

We list here some other TAFL textbooks used elsewhere with brief comments:

I. Balkacem Baccouche and Sanaa Azmi. 1984. Conversations in Modern Standard

Arabic. New Haven: Yale University Press.
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