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Abstract

This thesis reports findings arising from the question: ‘How do socio-cultural
characteristics and maternal health influence the parenting patterns of families of
Pakistani origin living in Bradford?’ Parents play a significant role in the lives of
their children and a number of studies have been conducted on parenting and child
development and factors that influence parenting practices, among white indigenous
groups; but little is known about those of Pakistani families, and the influencing
factors. There is a particularly high concentration of Pakistani families in Bradford,
and the available BIB cohort database was important in selecting participants for this
study, which was attached to the Maternal and Child Health theme of the BIB
Research Cohort study and funded by CLARCH.

Using a qualitative methodology, including face-to-face interviews and ethnographic
observations the study explores the impact of health, level of education, religion,
acculturation and social support on Pakistani families’ parenting patterns. The data
was analysed by an initial coding, identifying themes, grouping of patterns, and

arriving at meaningful explanations.

The findings show that length of stay in the UK did not determine either the choice
of language spoken at home or the level of acculturation. Higher levels of education
were observed in the mothers who came to the UK than in those born in Bradford.
Participants with a high level of education were more likely to be in work and able
to provide robust, mentally stimulating learning environments. Most of the
participants reported having experienced or currently experiencing depression, the
majority do not seek professional help, but that of their family. Family support,
particularly with childcare and religion, strongly shape Pakistani families’ parenting

patterns.

The study concludes that the sacred-secular bridge should be minimised by getting
religious leaders involved in teaching key aspects of change or behaviour, in order to
better secure the Pakistani communities’ attention and interest. A range of
educational opportunities should be made available for Pakistani women who wish
to access higher education, and institutions should engage with the community to

know how they can best serve them.
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CHAPTER 1

INTRODUCTION AND BACKGROUND

1.1  Introduction

A parent is a child’s first love. But parenting a child is a complex and
challenging responsibility. It is also fulfilling, exciting and full of privileges
(Bornstein, 2009). Currently, there is increasing diversity in the parenting
population, estimated at 13.8 million families in Britain (Barlow et al., 2004;
Grigg and Hannon, 2011). Within this diversity there is a significant
representation of minority ethnic parents, whose ethnicity and culture could
affect their childrearing attitudes and practices (Barlow et al., 2004). However,
there are currently few culturally sensitive studies of parenting practices in the

different minority ethnic groups within the UK (Barlow et al., 2004).

Parenting practices are the specific behaviours, e.g., reading to and with the
children, regular visits to the library, attending to children’s homework etc., that
parents use when raising their children (Darling and Steinberg, 1993; Spera,
2005). Over time, a pattern develops, and often, these practices are learnt from
one generation of parents to the other. For instance, parents (e.g., mothers), when
they were growing-up (i.e., in childhood), learnt certain practices from their own
mothers (e.g., observance of reading time, mealtimes, etc.), and as the saying

goes, “like mother, like daughter”, these practices from many previous
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generations continue with the subsequent generation, thus, developing into
parenting patterns (Christensen, 2009).

In most cases, parents learn the act of parenting progressively and often draw on
their own childhood memories and experiences (Wilson, 2011). For ethnic
minority parents, who were immigrants or their descendants, these experiences
may not necessarily be congruent with the UK mainstream culture and
expectations, e.g., norms about how children should be brought up, including the
physical demonstration of affection. Such experiences are also less well

documented (Platt, 2005; Scott et al., 2006; Chaudhry et al., 2011).

Ethnicity, a sometimes self-determined and fluid concept, may determine most
parental goals, pursuits and behaviour, and culturally salient factors may define
what parents learn, accept and trust sufficiently to adapt and adopt in their
parenting practices in any given context (LeVine, 1988; Cardona et al. 2000;
Harkness and Super, 2002; Berry, 2005; Callanan, 2006). Apparent differences
owing to ethnicity, culture, beliefs and available resources tend to influence how
parents perform their duties (Sigel and McGillicuddy-De Lisi, 2002; Robinson
2007, 2009; Phoenix and Husain, 2007; Park and Kwon, 2009), but the interplay
of unparalleled resources, such as financial security, health and housing, and
socio-economic factors, such as religion, family, and support networks, on some
specific ethnic parents are often unclear. Whilst it is acknowledged that different
sets of values among diverse ethnic groups may affect the patterns of parenting
in many families (DoH, 1990; Aldgate, 2010), most research into parenthood
does not focus on the complexity of parental background and contemporary

expectations.
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In Britain, a number of studies have been conducted on parenting, child
development, and parenting styles and factors that influence parenting practices,
among white, indigenous groups. These are mostly indicative of white middle-
class status (e.g., Taylor, 2000; Woodhead, 2003; Kiernan, 2004; Peterson et al.,
2005; Spera, 2005; Scott et al., 2006; O’Connor and Scott, 2007; Stewart, 2007;
Kiernan and Huerta, 2008; Leyendecker et al., 2009; Kiernan and Mensah, 2010;
Smith, 2010). There remains a dearth of similar studies in some developing
countries, and fewer studies are available concerning ethnic groups residing
within the UK. For example, research on family life within the Pakistani
community in specific areas in the United Kingdom is scarce (Barlow et al.,
2004; Phoenix and Husain, 2007; Traviss et al., 2012). In recent times, it has
taken the behavioural upheaval observed among young people in Britain, to
provoke studies on parenting in some selected ethnic groups. Such research
endeavours have contributed to interventions put in place to resolve some of
these social problems. For example, several government initiatives led to the
development of various parenting programmes to support and improve parenting
skills in tackling these problems (Ghate et al., 2001; Barlow et al., 2004; Heath,
2004; Seaman et al., 2005; Scott et al., 2006). Nevertheless, research should
bring out not just the range of perspectives on parenting among different ethnic
groups, but should also focus on the perspectives of the small minority ethnic
voices within the broader minority groups, and within the larger majority

(Blakey et al., 2006; Phoenix and Husain, 2007; Leyendecker et al., 2009).
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1.2 The significance of this study

The disintegration in society, as well as the challenging and antisocial
behavioural problems observed in young people (such as the August 2011 riot)
has been blamed on poor parenting, and this continually places parenting under
scrutiny (Shakla, 2011; Rake, 2011). As a result, some families have been
referred to as ‘problem families’, intensifying family policy reviews and public
discourses on parenting whilst also questioning the competence of some parents
(DoH, 2000; Cameron, 2011; Grigg and Hannon, 2011). There are reasons to
believe that many factors influence how parents conduct both their own
behaviour and the affairs of their children. Some arguments suggest poor
parenting is due to limited parenting capacity, and an extensive amount of
published written evidence suggests that a number of factors, such as mental
illness and negative experiences in growing up could have an impact on
parenting capacity (Gerhardt, 2004; Stewart-Brown, 2005; Rutter, 2005; Cleaver,
2006; Reupert and Maybery, 2007; Brandon et al., 2010; Furedi, 2011; Rake,
2012). Others have argued that parenting is influenced by, and should be
considered within, the context in which it takes place, as well as the effect of
unequal levels of resources (e.g., wealth and health) on parents (Kotchick, and
Forehand, 2002; Graham, 2007). These support the notion put forward by some
that ‘good enough parenting’ requires recourse to some essential resources such
as finance, quality, skills, social network/support and materials (e.g., Hoghughi,
1998', 1998%). Certain research evidence suggests that the absence of such
essential resources will undermine the effectiveness of parenting (McLoyd,
1990; Ghate and Hazel, 2002; Attree, 2005; Mayhew and Bradshaw, 2005;

Blewett, 2007; Katz et al., 2007; Kiernan and Huerta, 2008; Kiernan and
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Mensah, 2010). Whilst both sides of the argument are relevant and plausible,
other scholars have advanced their arguments by emphasising the effect of the
present global economic meltdown. They claim that the current situation has
intensified other existing pressures within the UK and in turn have an impact on
parenting (Rake, 2012), implying that in considering these issues of inequalities
among the diverse families in Britain there should be a genuine appreciation for
individual, cultural and social background differences (Bailey, 2006; Grigg and

Hannon, 2011).

The United Kingdom has grown rapidly into a nation of immigrants. Its ethnic
composition continues to change, with increasing cultural diversity
(Brooomfield, 2004; Aldous, 2006). Diversity in the UK includes various strata:
multi-ethnicity; multi-culturalism; and multi-faith (Henley and Schott, 1989;
Owusu-Bempah, 2002; Barn et al., 2006). The 2001 UK population census,
though over a decade old, showed Black and Minority Ethnic (BME) groups to
be nearly eight per cent of the population or 4.6 million people. The Office of
National Statistics (ONS) ethnicity estimates to mid-2009 stood at over 12 per
cent [6.6 million]. The results on ethnicity for the 2011 population census will be
part of the second phase of data to be released between November 2012 — March
2013. This is slightly too late for inclusion in this thesis, as ethnicity data was not
included in the first release of the census in July 2012 (ONS, 2011"). However,
according to the 2001 census, South Asian groups accounted for about 50% or 2
million (Berthoud, 2001; Szczepura; 2005; Barn et al., 2006; Platt, 2009;
Robinson, 2009). The ONS mid-2009 ethnicity estimate for England and Wales,

showed the Pakistani group to be fifteen per cent [1.0 million] of the total BME
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figure [6.6 million], and approximately seven per cent of the Pakistani group

[67.7 thousands] were estimated to reside in Bradford (ONS, 2011?).

Given the above context, and because of the lack of literature, an important area
to consider is how specific factors influence parenting in minority ethnic
families. To promote the task, this thesis embarked on an exploratory study
among Pakistani families. It specifically explored influences on the parenting
patterns of Pakistani families. All parents, including Pakistani parents, play a
vital role in the lives of their children, and want the best for them (Barlow et al.,
2004; DfES 2007; Hallam and Creech, 2007). Undoubtedly, every parent desires
to have a child who is physically fit, and who acquires the relevant education and
skills to become a responsible adult in society (Soliday, 2004). Regardless of
ethnicity or culture, parenting in general can be a most challenging activity.
Parents are often under diverse pressures (Green and Parker, 2006; Rake, 2012).
The Pakistani community especially have had the additional pressure of making
sense of “living in two worlds” (Bhatti, 1999:19), which can make them
experience complex and dynamic family lives, and in turn, their children’s lives
can be both fascinating and complex (Bhatti, 1999). Also, Pakistani families
often experience inequality in most areas, such as poorer outcomes in health,
education, employment, poverty and housing (Husain et al., 1997; Shaw, 1998;
Bhatti, 1999; Bhopal, 1998, 2000; Abass, 2000; Gater et al., 2009). Hence, their
parenting norms deserve careful attention, in order to understand the range and
the issues significant to their community, and to support their identified needs.

While identifying the needs of children are crucial, it is equally vital to
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understand the needs of parents and the factors that influence their parenting

behaviour.

In seeking to understand the impact of factors on Pakistani families, this chapter
sets out the importance of this topic, and will continue to examine the context
and motivation for the research. It will also narrate the nature of the Pakistani
community’s migration and settlement in the UK, helping to locate families
historically and economically, and in turn, aid our understanding of the effects of
these on their childrearing practices. Finally, the chapter enumerates the research
objectives and gives an overview of the content of each subsequent chapter of

the thesis.

1.3 The context of the study
Parenting is an important, common and universal phenomenon involving a
lifelong commitment of personal relationships. It takes place in every society and

among all ethnic groups. Everyone that ever lived had parents (Cleaver, 2006).

Parenting, as it is widely acknowledged, influences many other important areas
of life and of the society. For example, health, social inequalities, factors or
determinants of parenting and the essential role that fathers play, or should play
in the development of their children (Stewart-Brown, 2005). In the UK context,
parenting has changed considerably over the years, due to increased diversity,
and demographic trends as discussed above. Therefore, the effect of ethnicity on
parenting needs to be considered in its own right, for the benefits it offers, for

example, deeper understanding, facilitation of social inclusion etc. Such
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consideration helps to challenge the often essentialist, ‘taken-for-granted’
theoretical assumptions that have been made over the years regarding minority
ethnic parenting behaviour (Chao, 2004; Phoenix and Husain, 2007; Robinson,
2007, 2009). Moreover, policy decision-makers, researchers, practitioners, and
to some extent, the public, may develop an appreciation, or an awareness of the
complexities and differences in parenting in diverse ethnicity. At the same time,
ethnicity is fluid and sometimes self-determined, for instance, in relation to race.
For example, the South Asian group is never a homogenous community
(Fleming and Gillibrand, 2009). When policies or interventions fail to make a
distinction between groups, they often overlook the effect of diversity of
language, values, beliefs and religious differences. This may lead to a simplistic
approach in dealing with differences inherent in groups, and may result in an

ineffective intervention among them.

Previously, parenting was mainly a private, domestic affair, in recent times,
family and parenting issues have become increasingly matters of debate in public
and policy contexts (Furedi, 2011; Rake, 2011). This may be a good thing, if it
highlights the significant role parents play or ought to play in the lives of their
children, and the responsibility attached to such duties (Bornstein, 2002; DfES,
2007; Holden, 2009). However, if it ‘blames and bewilders’ parents by only
pointing out their shortcomings, it can increase parenting pressure, making
parenting legalistic, daunting and unnatural (Shukla, 2011). If certain
expectations are placed on parents, it might also follow that there would be more
support for all parents and more provision for the UK to become a more family-

friendly society (UNICEF, 2007; Hunt, 2009; Diggins et al, 2011; Family &
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Parenting Institute (FPI, 2011)). For example, part of family-friendliness would
include work-balance, and possibly an understanding of cultural perspective in
ethnicity parenting. The cultural understanding of the role, quality, character and
style of parenting may differ and if viewed from a particular lens, may depict
some practices as more effective than others (Berry et al., 2002; Barlow et al.,

2004; Bradley and Corwyn, 2005; Spicer, 2010).

Pressures on parents are manifold and diverse: some are caused by genetic
factors inherent in parents themselves, e.g., health problems, physical or
psychological challenges (Diggins et al., 2011). Others could be outward e.g.,
safety issues, unhealthy work life patterns, ethnicity, social and financial
pressures (Rake, 2012), and yet others are societal, for example, governmental
pressure on parents to take responsibility for their children’s behaviour, the
neighbourhood and cultural influences or the context in which parenting is taking
place (Aldgate, 2006).  All these can place huge demands on most parents and
influence their patterns of parenting. These impacts can become more complex
and possibly even devastating for some families, especially minority ethnic
families, who may be struggling already. Some have argued that professionals or
experts should be prevented from influencing families, because their input has
caused parenting authority in families to diminish. This authority, without being
draconian, needs to be restored (Furedi, 2011). Such pressure may affect all
parents, but at present, not all perspectives are sought or brought to light through

research.
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Identifying parenting competence cannot be done effectively if the many factors
causing pressure for minority ethnic parents, and which can undermine their
parenting efforts, are not known or addressed appropriately in policies and
interventions, whether such policies are geared towards health improvements, or
the improvement of parenting skills (e.g., DoH, 1995; 2006, 2007, 2009a, 2009b,
2010). This study aims to improve knowledge in this area by deepening our
understanding of factors that might influence a specific ethnic minority group’s

parenting practices.

Differences within and between ethnic groups could also shape parenting
patterns. Some groups may be accustomed to a regular and dynamic society;
while others may be slow to respond to change (Craig et al., 2007). Research,
and consequently, policies and interventions (i.e., practice) need to reflect
different possibilities. However, policy may need to be implemented at a steadier
pace, as some have observed that current UK family policies change too
frequently and continue to increase parenting responsibilities. The contemporary
view of parenting is also seen as placing more demand on parents, particularly
women, for instance, combining care-giving with employment and other intricate
matters, such as education or the provision of a robust home learning
environment for children (Perry, 2002; Okagaki and Luster, 2009; Sylva et al.,
2010). Critics have also noted that in spite of the frequent changes to family
policies, parenting in the West has become increasingly isolated and
individualised (Tickell, 2012; Rake, 2012). Many parents, especially minority
ethnic groups with lower economic status, may be ill prepared for these

continuously changing policies and increasing parental responsibilities. The

27 |Page



extent to which this is true among minority ethnic families is unclear, as their
perspectives are underrepresented in both research and policy. This research can

add to the available knowledge by giving them a voice.

1.4  Location of data collection

Bradford is a large city within its own district in the West Yorkshire region. It is
a city of quite a diverse population, and a particularly high concentration of
Pakistani families (ONS, 2004; Darlow et al., 2005; Shackle, 2010). According
to the last census, the percentage of Pakistani families stood at twenty-two
(Bradford NHS, 2001). The city of Bradford is the eighth most deprived in the
country, with high levels of infant and general morbidity and mortality (Bradford
and District Infant Mortality Commission, Bradford Council and Bradford &
Airedale PCT, 2009), and acknowledged health inequalities within the city.
Outside of London, Bradford’s population has the second highest proportion of
Muslims (Office of National Statistics, 2004), although there are other religions
represented amongst the Pakistani group, such as Sikhs and Hindus (Phillips,
2000). The Pakistani community within the city are mostly Muslims and are

among the most deprived (Darlow et al., 2005).
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1.5  How my interest in the study developed

Parents are highly valued by their children in the part of the world (Nigeria)
where the researcher grew up. For example, we refer to mothers, as gold - for
their affectionate and nurturing tendencies - and fathers, as the mirror. Children
believe that parents, especially, mothers, go through many challenges because of
their children. Oftentimes, mothers ensure the health and existence of their
children in spite of hardship and limited resources. This has a bearing on my
desire to understand parenting and the factors that influence such activity.
Therefore, the possibility of a link between the Pakistani community parenting
practices and socio-cultural factors (mainly religion and culture) was part of my

thinking in undertaking this explorative study. Also, in reviewing the literature,
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there were suggestions of cognitive development-related concerns amongst
Pakistani children at three years of age. This spurred my interest because most
children at age three - preschool age - are likely to be with their mothers or
caregivers at home. My desire was intensified to investigate the impact of
different socio-economic factors on Pakistani parents. In addition, various
research evidence indicated poorer outcomes, and specific health problems
among the Pakistani group, which prompted the idea of combining the impact of
health concerns with socio-cultural factors, at the home level, in the study. With
regard to the Pakistani group residing in deprived areas, the literature shows that
poor neighbourhoods can have an impact on the well-being of the residents
(Shinn and Toohey, 2003). In general, the majority of those affected tends to be

ethnic minority families.

Given the background of Bradford mentioned above, and the socio-economic
position of the Pakistani community living there, it makes an ideal location to
use in this study. Probably most important, my doctoral research studentship
was attached to the Maternal and Child Health theme of the Born-in-Bradford
Research Cohort study and was funded by the Collaboration for Leadership in
Applied Health Research and Care (CLARCH) - who also identified the
research location. This was an important context for the research, which might
have influenced its feasibility and perhaps its credibility to the research
participants. Once this was in place, I started to research an appropriate
framework that would be suitable for examining individuals within the home
setting, their community and the wider society. The result of this search is

detailed in chapter 2.
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The remainder of this section explores the historical background of the South
Asian migration into the UK and the nature of the settlement in Bradford.
Additionally, the chapter will determine the health and socio-economic factors

that will be the focus of this study.

1.6. South Asian migration into the UK
1.6.1 The early history

Some scholars have identified that the initial South Asian contact with the UK
dated back to 1600 with the establishment of the East India Company (e.g.,
Visram, 2002; British Library: 2012 (online)). They identified earlier settlers
mainly at three levels. The first were the personal servants of administrators and
adventurers, who accompanied their respective masters home. The second were
seamen, who carried out menial tasks on British merchant ships, and the third
were more affluent travellers, such as Mahatma Gandhi, who came to Britain for
adventure, excitement and professional study. However, the total number of
immigrants involved in all three categories was relatively small, compared to the
subsequent migration of the group (Visram, 1986; Ballard, 2003; Singh and

Vertovec, 2003).

1.6.2. Later Arrival
Later on, other arrivals came as economic migrants by the end of the Second
World War, when Britain had a shortage of domestic labourers. The immigrants

were mostly farmers, who arrived (with other South Asians), to fill this shortfall
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(Bachu, 1985). They were in search of ‘greener pastures’, and had anticipated an
absence from their motherland of just a few years, with decent jobs and
remuneration in the UK, which would enhance their social status on their return.
They envisaged the higher income earned would enable them to become land
and homeowners through sending money home, and that, upon their return, they
would be richer and better placed in their community (Anwar, 1979 cited in
Bhatti, 1999). However, life in the UK was not as promising as they had
envisaged. Firstly, in the UK, ‘there was a strong preference for white European
workers', as opposed to ‘aliens’ (Abbas, 2000: 4). Secondly, since education was
not on the immigrants’ agenda, as employment and housing was (Abbas, 2000),
they only occupied the lowest positions in the UK market, doing menial and
‘unattractive jobs that local people did not want’ (Barker, 1984; Brown, 1990;
International Council on Human Rights Policy, 2010). Even then, the meagre
earnings produced more income than they had access to in their homeland
(Ballard, 2003). Typically, the Pakistani community, like most other ethnic
minority immigrants, occupied the lowest stratum of the UK labour market
(Dayha (1974: 83; Abbas, 2000). Their meagre earnings only supported basic
living expenses and resulted in modest savings (Henley and Schott, 2001). This
meant their earlier dreams were either unfulfilled or not quickly realised (Barker,
1984; Shaw, 2000; Henley and Schott, 2001). The majority of the immigrants
were Muslim men from the western and eastern parts of Pakistan, mainly Mirpur

and Sylhet, the remainder of the population consisted of other South Asians.
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1.6.3. Immigrants and British current South Asian population
As the rapid growth of the British South Asian population continued by chain
migration, four main categories became prominent. The first category, the
Gujaratis, from districts in Saurashtra and the gulf of Cambay, is mostly (about
80%) Hindus, and the remainder Muslim. The second category comprising
Punjabis from the Jullunur Doab is around 80% Sihks and the remainder either
Hindu or Christian. The third category is substantially Muslim from the Mirpur,
Rawalpindi and Guraj districts, and lastly are the Bangladeshis from the Sylhet
district in the north-east (Ballard, 2003). Of the four categories, “the Sylhetis and
Mirpuris communities have not, as yet, been able to carve out trajectories of
upward mobility... as their Gujarati and the Doabi Punjabi peers” (Ballard:
2003:7). The Mirpur district is one of the least developed regions of Pakistan,
comprising both lowland and hilly areas, difficult to irrigate, and so highly
dependent on its high annual rainfall for farming (Shaw, 2004). The Mirpuri
community have little education, but stringent clan loyalty (or “biraderi”’). Even
their British born offspring, who have a profound exposure to English social,
cultural and linguistic conventions are still ardently committed to “their own
ancestral roots, expectations and loyalties” (Ballard, 1994, 2003). This is evident
in two main ways: settlement and marriage. The majority of the settlers organise
their domestic lives “on their own terms” by formulation of “ethnic colonies”
(close-knit communities), throughout cities in the UK (Balard, 2003; Ilcan,
2002). Furthermore, they usually prefer marriages to cousins, and the majority of
their marriages are between first cousins (Shaw, 2000; Bawer, 2003; Charsley,
2007). Mirpuris tend to reinforce family connectedness, to produce intensely

bound communities, via these marriages to close relatives (Ballard, 2003;
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Charsley, 2007). This helps to fortify the notion of ‘biraderi’ against other clans,
also permitting them to retain ownership of land and property, thus keeping
available wealth within the clan (Shackle, 2010). In a UK context, this form of
marriage and settlement can have implications for assimilation, acculturation,

social mobility and health (Ballard, 2003; Hasan, 2009).

1.6.4 The immigrants initial settlement in the UK
When the immigrant men realised a return to their homeland was not imminent,
they sent for their wives or fiancés and children, to join them. Most of them have
since ‘settled’ in Britain (Blakemore and Boneham, 1994). This settlement
steadily became more permanent and family orientated (Anwar, 1979; Modood,
1991; Abbas, 2000). Despite this settlement in the UK, the community maintains
strong kinship links, with those back home. The Asian immigrants did not desire
a “cultural migration in that the parents did not come with any desire to copy
western styles of life” (Bhatti (1999: 24). They had kept to this resolve by
retaining their own languages (e.g., Urdu) rather than learning the host (English)
language. This is, however, more common with the women than with the men. It
appears in the early days that, in order to survive, some of the male immigrants
adapted to more westernised styles, discarding some of their religious and
cultural traditions (Dayha, 1988). Furthermore, the Spokesperson of the Bradford
Council of Mosques demonstrated the view of remaining distinct in his speech
“As a minority, you close ranks and don't move forward so fast for fear of losing

or diluting your identity" (Shackle, 2010).

34| Page



1.6.5 Patterns of Immigrants’ later settlement in major cities

The majority of the Asian immigrant population of the period settled in urban
areas such as London, Bradford, Manchester and Liverpool, which could be in
order to access better opportunities and an adequate transportation system. A
good number of the Pakistani community moved into the West Midlands and
Yorkshire, particularly, Birmingham and Bradford (Lupton and Power, 2004;
Anto-Awuakye, 2009). In Bradford, for instance, they lived in close-knit
communities and occupied most of the relatively cheap back-to-back housing
(Shaw, 2004). The preference of life together in a close community setting is an
important feature of most South Asian families. Even younger, married and
British born members of the community prefer to live in close proximity to their
parents and or extended families (Abbas, 2000). This is usually because of the
younger generation’s desire to continue the religious and cultural traditions of
their parents. It is also as a defence against racism (Garcia-Coll et al., 1995), and
more recently for support, particularly with childcare. Cluster living is widely
modelled in Bradford and other cities, such as Birmingham (Abass, 2000).
Another reason may well be to perpetuate a lifestyle with which they were
already familiar before migration, where many of the Pakistanis lived in
extended families, with up to three generations living in one household, and
families lived in close vicinity to each other and were knowledgeable about the
affairs of others (Dayha, 1974; Ballard, 1994, Abbas, 2000; Alexander, 2004).

The UK often refers to these areas of cluster settlement as the ‘zones of
transition’ (Marshall, 1998). These are areas vacated by mobile Britons during
the so-called ‘white flight’— when upper and middle class whites left urban areas

and moved into the suburbs, to create a homogeneous white community (Rex
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and Moore, 1967). Because of the relocation of employment opportunities, the
neighbourhoods vacated became increasingly impoverished (Owen and Johnson,
1996; Abbas, 2000). Many ethnic minority groups occupied these types of
neighbourhood, for their relatively cheap accommodation. This mass gathering
around deprived areas of cities and communities may have forged the origin of
concentrated and perpetuated poverty and, consequently, the socioeconomic
challenges confronting ethnic minorities in those communities. It is always
possible that deprived communities could produce additional stresses for the
families living there (Scott et al., 2006). The best dimensions of parenting, in
these contexts, may largely depend on the quality of the neighbourhoods and the
nature of the risks inherent within them (Shinn and Toohey, 2003). Unless these
issues are considered in research conclusions, they are likely to be flawed, as it is
possible to misinterpret contextual influences as individual parenting

characteristics (Shinn and Toohey, 2003).

1.7 Need of further exploration of minority ethnic parenting

Whilst there have been an increasing number of studies about children, young
people and family life in general, relatively few studies have focused on minority
ethnic groups (Phoenix and Husain, 2007). There are fewer still British studies
that directly relate parent and child outcomes for minority ethnic groups (Platt,
2005). As mentioned earlier, some studies are being prompted in various
disciplines, exploring question(s) relating to parenting, health and child rearing
owing to the social problem mentioned earlier in paragraph 1.1 and the increase

in the UK BME population (Whiting, 1963; Nazroo, 2001; Szczepura, 2005;
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Holden, 2009). Some researchers focused their study on the BME groups, but
largely overlooked cultural diversity (D’Souza and Gracia, 2004; Cantle, 2010;

Ali and Frederickson, 2010).

According to Aldous (2006: 1635), cultural beliefs have an impact on the value
parents place on their children’s education and certainly on childrearing, parent—
child interactions with respect to schooling and involvement with the school.
Research evidence has identified gaps in the study of parenting practices and
culture of specific ethnic minority groups (Maiter and George, 2003; Barn et al.,
2006; Phoenix and Husain, 2007; Elias and Yee, 2009). In addition, evidence
suggests that more could be done regarding the social, cultural, economic, and
health factors affecting BME parenting practices (Rauh, 2003; Traviss et al.,
2012). Research has yet to provide an understanding of how different (e.g.,
health and socio-cultural related) stressors determine the parenting patterns of
the Pakistani community, and this study hopes to fill that gap. Understandably,
diverse stressors affect all parents. However, owing to their different
opportunities and life chances, it often results in different outcomes for particular
groups (Graham, 2004; Graham and Kelly, 2004; Platt, 2005; Cheng, 2007). It is
also well acknowledged that some groups or families face more challenges than

others (DCSF, 2008).

As a result, attempts must be made to understand how ethnic minority families
construct their own needs and challenges. A better understanding, through
adequate investigation and explanation of the Pakistani families’ construct of

their parenting experiences and behaviour, may help professionals’
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understanding of the development of Pakistani children and enhance
interventions (Aldgate et al., 2006; Huey and Polo, 2008). We will now examine

these health and socio-cultural factors.

1.8 Health and socio-cultural factors influences on BME parenting

It is well acknowledged that ‘health is wealth’, and a healthy parent could
become a productive member of and a promoter of wealth and sustainability in
the society (Le Galés-Camus, 2006:1). Conversely, ill health, particularly
mental illness, is characterised by isolation, financial hardship, risks for children
and is a key cause of poverty and poverty a main cause of illness (Le Galés-
Camus, 2006; Reupert and Maybery 2007). According to the Royal College of
Psychiatrists (RCP, 2010: 11), ‘mental illness is the single largest source of
burden of disease in the UK. It has a wide range of psychiatric symptoms, such
as schizophrenia, major depression and anxiety, and bipolar disorder, that lingers
and affects functionality in living skills, social interactions, family relationships,

jobs, and/or education (Johnson, 1997; Reupert and Maybery (2007: 362).

In the UK also, postnatal depression affects 13% of women following childbirth
(O’Hara and Swain, 1996; RCP, 2010). Maternal mental illness has a significant
impact on children, as parental functioning is influenced by the symptoms,
behaviours and expressions of the illness (Falkov, 2004; Reupert and Maybery,
2007). Therefore, the ‘Think child, think parent, think family’ policy, regarding
parents with mental health challenges and the welfare of children acknowledged

that there is ‘no health without mental health’ (Diggins et al., 2011).
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Currently, minority ethnic groups within the UK face diverse health-related
challenges. These can be related directly to inequality and a variety of poor
outcomes, such as socioeconomic deprivation and the problems of poor
environment or the quality of one’s neighbourhood (Kotchick and Forehand,
2002; Sampson, 2003; Rauh et al., 2003; Seaman et al., 2005). Attempts have
been made to redress some of these issues. For instance, recent influences and
requirements of the Race Relations Amendment Act (2000) have mandated the
field of medicine to identify and address issues of healthcare services to a diverse
population. Particularly, the NHS is to examine healthcare delivery to the ethnic
minority population. Since it takes a well parent to look after a child, health is a
parent’s personal resource. In general, parents need personal resources and
psychological well-being to provide supportive care to their children (Belsky,

1984; Hoghughi, 2004).

In this study, we investigate the impact of negative maternal mental health and
psychological well-being, i.e., antenatal or postnatal depression, anxiety and
mood swings, amongst other things, on Pakistani mothers’ parenting pattern. So
far, research has shown an association of maternal warmth, responsiveness and
positive parent-child interactions with social, linguistic and cognitive outcomes
in children which, in turn, influence their future academic achievement (Brody et

al., 1994; Figueroa-Moseley et al., 2006; Waylen and Stewart-Brown, 2008).

Other studies show that when mothers have depression, they demonstrate

negative behaviours that are detrimental to the child’s development. These
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studies specifically observed behaviours such as withdrawal, irritability,
harshness, parenting aggravation and low warmth towards the child (Murray and
Cooper, 1997; Sinclair and Murray, 1998; Kurstjens and Wolke, 2001; Petrou et
al., 2002; Oates et al., 2004; Shuang, 2007; Wilson and Durbin, 2010; Tse et al.,
2010). Thus, parental mental illness can affect the process of attachment or
bonding with their child, and influence parental ability to socially connect with
the broader society. The findings of this study could increase our knowledge in

this regard, concerning the parenting patterns of Pakistani families.

Acculturation is a process that minority ethnic groups may have to go through, in
order to settle adequately within the UK society and system. This may be one of
the reasons why it is quite common, in research, to link race/ethnicity and
outcomes together (Gunaratnam, 2003; Phoenix and Hussain, 2007; Chaudhry,
2011). The literature often use these terms (race and ethnicity) interchangeably,
whereas in general, “ethnicity refers to a community that is assumed to share
common cultural practices and history, encapsulating religion, language and
territory” (Phoenix and Hussain, 2007: 4). Culture, according to Spicer (2010:
28), is the shared system of meaning in and through which humans live that
shapes the expectations and hopes that parents have for their children and affects
how they understand messages about being parents from their families and
friends, as well as from professionals and the media. Bradley and Corwyn (2005:
468) surmise that culture helps determine both how parents interpret the needs of

children and how they react to those needs.
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Acculturation, therefore, takes place at the cultural and psychological levels of
individuals, affecting and changing their behaviour (Pires and Stanton, 2000;
Luijters et al., 2006; Chaudhry, 2011). In this respect, immigrant parents face the
dilemma of maintaining and retaining their own cultural identity and cultural
pride (Barlow et al., 2004; Bannor et al., 2009; Benjamin, 2009). On foreign soil,
they may not be able to express fully the “folk theories of childrearing that
dictate the customary parental practices” they believe in (Ogbu, 1981, in
Kotchick and Forehand, 2002: 259). They face the challenge of ascertaining the
perpetuation of the norm by subsequent generations, as they raise their children
in a culture alien to them (Inman et al., 2007). It will be useful, therefore, to
know how families of Pakistani origin, living in the city of Bradford, perceive
themselves within UK society and how they construct the meaning they attribute
to their experiences in relation to childrearing (Owusu-Bempah, 2002). As
Luijters et al. maintain, (2006: 561, cited Chun, 1983), ‘[ethnic minority]
individuals continually strive to place and define themselves in a world of
relationships and meanings... [Thus], the sense of identity emerges as an
individual clarifies these issues and s/he learns to place oneself within the total

configuration’.

A vital part of the (minority ethnic) self-placement within the whole (majority) is
acculturation and indexed through the language of communication. This study
explores the language used in Pakistani families, especially in parent-child
interactions, to inform on the school-readiness and preparation for outside
socialising of the child as a preschooler. This will also reveal the level of

maternal acculturation (if born outside of the UK), into the British culture.
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The concept of ethnicity also encapsulates religion, especially among minority
ethnic communities. In a multi-faith society such as the UK, religion tends to
affect various aspects of life, including parenting. Many parents would want to
maintain their religious beliefs and practices (Horwath et al., 2008). The
Pakistani community in Bradford predominantly practices Islam, and normally
imports Imams from Pakistan as Mosque leaders to reinforce their religious
practices (Shackle, 2010). Religion, therefore, would likely be reflected in their
parenting practices and it is both useful and needful to investigate this within the

present study.

Despite the current UK demographic trends of increasing instability in family
situations, disengaged families, an increase in lone parenting (ONS, 2004),
changing working patterns and family lifestyles (Anto-Awuakye, 2009), the
Pakistani communities manage to maintain continual adherence to traditional
family values of high rates of marriage (Berthoud, 2001). Scholars have
observed that South Asian migrants are not only more likely to implement
traditional norms incorporating a higher value on marriage and larger families,
but to include extended family living within a single household (Bhatti, 1999;
Ballard, 2003; Qadir et al., 2005). This creates an immediate access-point to a
support network within families and amongst the group. The present study will
also benefit from an exploration of how the support network of the extended

family influences the parenting practices of Pakistani women.

Education is by no means a guaranteed access to jobs, but without it, access to

formal and well-paid jobs is difficult. In this way, the maternal level of education
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is a clear indicator of social status (Stromquist, 1989). Low educational
achievement creates future disadvantage and a variety of other negative
outcomes, especially for minority ethnic groups (Cassen and Kingdon, 2007;
Abugamar, 2011). Scholars perceive a low level of parental education as a risk,
indicating low-level academic achievement in children, but a significant level of
maternal education is linked to high-quality parenting and to children’s
achievement in general (Garbarino, 2001; Magnuson 2007; Augustine and
Crosnoe, 2010). A learned parent, for instance, can adequately engage a child in
mentally stimulating activities and utilise the available resources within the
community to contribute to the child’s development. On the other hand, a parent
with a low-level of education may desire this, but could be handicapped in
seeing it materialise. This study will explore Pakistani mothers’ level of
education, and how it impacts on their parenting practices, for example, in
engaging children in mentally stimulating activities, (such as, reading, singing
songs, arts & crafts, puzzle games, constructive play, visiting local libraries,

writing etc.).

In summary, this chapter introduces and states the rationale underlying the
present study. It explains how the initial South Asian community migrated to the
UK, and the subsequent chain migration that followed. It introduces the specific
socio-cultural factors, namely health (especially, maternal mental health), level
of education, religion, integration (or acculturation) and social support, which
this study explores. It is, therefore, imperative to restate here that it is as yet

unclear how these factors influence minority ethnic parenting, as very little
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literature explores the wider economic, social, religious and cultural contexts of

Bradford Pakistani parents (Abbas, 2000; Anto-Awuakye, 2009). This is the gap

that this study attempts to fill. In order to tackle the scarcity of research on the

influence of health and socio-cultural factors on Pakistani families, this research

investigates the research question: ‘How do socio-cultural characteristics and

maternal health influence the parenting practices of families of Pakistani origin

living in Bradford?’

1.9. Research aims

The research objectives are:

1.

To explore Pakistani women’s experiences of living in the UK among those
who were ‘Born in Bradford’, ‘Brought to Bradford’ as children and who
‘Came to Bradford’ as adults and are living in Bradford city.

To identify significant differences in the experience of these three Pakistani
women’s groups.

To understand how different health and socio-cultural factors determine how
Pakistani families raise their children.

To observe Pakistani mother-child interactions in exploring parenting
patterns.

To understand the interplay of culture and religion in the Pakistani families’

parenting patterns.
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1.10  Overview of the Chapters of the Study

The general plan of each of the chapters of this thesis comprises an introduction,
the body of discussion, and a conclusion. This chapter introduces and gives
context to the study, setting out the aims and the importance of the study to the
field of ethnicity and parenting in general, and Pakistani families in particular.
Chapter 2 analyses the contents, quality and usefulness of modern parenting
theories to determine their appropriateness for this study. In Chapter 3, the
concepts of ethnicity and parenting are examined. Chapter 4 considers the socio-
cultural factors that are the subject of investigation in the current study. It
examines available literature on how these factors might affect ethnic minority
parents. Chapter 5 focuses on the South Asian families in particular, delineating
some of the pertinent literature in this area of study. Chapter 6 gives a detailed
account of the research methodology used in the study and described the process

of data analysis employed.

The result chapters (7 to 11) relay the findings of the study in accordance with
the research objectives and situated within the Bronfenbrenner-Belsky
Framework (BBF) of the Ecology of Parenting and in relation to the impact of
the contextual and /or socio-cultural factors on the parenting patterns of families
of Pakistani origin. Chapter 11, however, focuses on the findings of the
ethnographic observation including the use of the HOME Inventory in assessing
the quality of physical and home environments. Chapter 12 examines how

mothers’ parenting patterns compare. Finally, chapter 13 discusses the findings
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of the study and suggests possible directions for future research in this area,

before concluding.

1.11 Conclusion
The findings of the present study may enhance a better understanding of the way
parents of Pakistani origin living in Bradford raise their children. The study uses
a combination of Belsky’s (1984) determinant of parenting and an ecological
theoretical framework (Bronfenbrenner, 1979/1986). It employs a qualitative
(ethnographic) technique of face-to-face interviews with mothers and
ethnographic observations of mothers and their children. These techniques can
help with the discovery of people’s views and perspectives and can aid in
developing explanations of social phenomena (Hancock, 1988).  For example,
ethnographic interview questions are designed to guide the researcher into how
the view of culture affects the lives of those researched (Thomas, 2011). The
technique centres on the construct of meanings of individuals' actions and
explanations, facilitating a better understanding of the cultural interpretation of
peoples’ actions. This chapter gives an overview of the Pakistani communities’
immigration to the UK, the settlement of some members of the group in
Bradford, and discussion of the challenges they have faced. It explains how
health and socio-cultural factors, maternal mental health, level of education,
religion, acculturation and support network might influence parenting patterns.
The next chapter will examine parenting theories and justify the choice of

framework chosen for this study.
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CHAPTER 2

THEORETICAL FRAMEWORKS OF PARENTING

2.1 Introduction

In the introductory chapter, we explored Pakistani migration to the UK. We saw
how some members of the group came to live within the Bradford metropolis.
This background helped to establish the historical and social context of the
Pakistani group’s residency in the UK and in particular, Bradford. In this
chapter, we are going to examine some theories researchers have put forward
about parenting, in order to assess their usefulness and appropriateness for the
present study. In total, three theories were relevant to parenting only, as other
theories explore child development and only give mention to the role of parents.
The three theories are Belsky (1984) determinants of parenting, Ecological
theory, and Parental Acceptance-Rejection theory (otherwise known as
PARTheory). Often there are challenges in fitting the evidence of research
findings into one view, without missing out subtle and essential insights that
might emerge from a new research study (Bhatti, 1999). When faced with this
limitation, it is often possible to combine a number of similar theories, which

was the approach taken by this study. The final choice is a combination of two:
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Belsky and Bronfenbrenner’s ecological theories. This chapter examines the
theories individually, emphasising the interconnectedness of nature and nurture

in relation to parenting, as currently agreed by scholars.

2.2 The Nature versus Nurture

The nature-nurture debate has been a long-standing discourse and to some
extent, has now assumed a steady state. Bornstein (2006) asserts, in the
introduction to his book, “parenting includes genetic endowment and direct
effects of experience that manifest themselves through parent’s beliefs and
behaviours”. The purpose here is not to elaborate on the arguments, rather to
establish a common foundation for the theories examined, and the reality of
parenting and how they affect the present study. Since “nature abhors a
vacuum”, the act of parenting also, does not take place in a vacuum: the
understanding of it can be placed within the theories. Proponents of the nature
component argue that genetic variations (genes) are responsible for individual
and group differences in human behaviour. Others maintain that genetic
differences are opposed to flexibility and change in human behaviour (Scarr and
Weinberg, 1983; Plomin and Daniels, 1987; Plomin, 1994; Lalumiére et al.,
1996), for example, with reference to parents’ level of education and children’s
academic attainment. Nature component proponents would argue that parents
with a high level of education have better resources (ability, confidence, better
jobs, income etc.) than parents with a low level of education. If parents with high
levels of education transmit the genes to their offspring, that ability will be
evident throughout the family line. Consequently, a high level of education will
generate better income, through access to better jobs: highly educated families
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would, as a result, have more income and resources, which would enable them to
live in better neighbourhoods, and possibly have better access to facilities and
improved health outcomes. Whilst this could happen, it is not exclusively the
case, as, it would be tantamount to saying that only parents with the right genes
can be good enough parents. If this is the case, then government policies will be
ineffective in effecting change, as policy cannot affect genes per se. On the other
hand, nurture component proponents would argue that environmental effects
have more effect on children’s educational attainments (Plug and Vijverberg,
2003). Therefore, poor environment will produce detrimental parenting
behaviours and child outcomes. This notion will identify and generate more
inequality, as only those living in ideal environments, as the notion implies,

would have a high level of education.

Controversies over what influences the process of parents’ childrearing
behaviour and development in children: i.e., nature or nurture, have recently
given way to new findings, showing evidence of the interconnectivity of the
genetic (nature) and environmental (nurture) factors (Shonkoff and Phillips,
2000). Consequently, no disparity exists between the two; that is, it is no longer a
case of nature against nurture, but “nature through nurture”. As Shonkoff and
Phillips (2000:41) also maintained, “nature is inseparable from nurture”. It is
now commonly acknowledged that both genetic and environmental factors play a
significant role in behavioural development and, indeed, in various economic
outcomes (Scarr and Weinberg, 1983; Plomin, 1990a, 1990b; Shonkoff and
Phillips, 2000; Plug and Vijverberg, 2003; Rutter et al., 2005; Moffitt et al.,

2006; DelLisi et al., 2010; Schaffer and Kipp, 2010). This background suggests
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the exploration of theories that assume the interplay of nature and nurture not
only in child development, but also in parenting. It is necessary, however, to
consider how these theories contribute to the research project.

2.3 The importance of theories

Theories are part of established knowledge, determined by strict rules of
evidence and rigorous peer review and are useful in any research (Shonkoff and
Phillips, 2000; Anderson et al., 2005). They ensure models used in research can
function in harmony with the reality of happenings in society; for instance, in
unifying both the theory of the practice of parenting and the task of parenting.
Theory also helps in constructing frameworks of what is known, and acts as a
useful model for further exploration (White and Klein, 2002; Anderson et al.,
2005). It was observed by Tudge et al., (2009: 3) that theory “provides a
framework within which to explain connections among the phenomena under
study, and to provide insights leading to the discovery of new connections”. As
an exploratory study, this research uses theory as an a priori specification to
help with the initial construct of the study and the accurate review of research
designs (Eisenhardt, 1989; Alaranta, 2006), to ensure that future research can

examine and evaluate these theories in order to arrive at a coherent conclusion.

The implication is that theory and research can improve practice. Moreover,
competency based practice would require a theory. Hence, both theory and
practice require regular revisiting in order to enable modifications and consider
diverse views and perspectives, e.g., of different ethnic groups (Crawford and

Walker, 2007; Robinson, 2007; Bryman, 2008; Robinson, 2009; Trevithick,
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2009). This ensures an appropriate comprehension and interpretation of differing
cultural values and practices, and it may unravel the various needs of diverse
ethnic groups, as represented in modern-day Britain. In turn, a better
understanding of the needs of respective ethnic groups is enabled, which is
essential for the adequate provision of impartial policies and services. As
Owusu-Bempah (2002: 306) put it, “we can only understand people by
respecting and studying how they understand themselves”. In undertaking this
present study, we examined a number of theories in order to gain a better
understanding of what we know currently and to have a more holistic view of

parenting (Maynard and Thomas, 2004).

2.4  Parenting Theories

Scholars have put forward several theories in the area of family life. The
majority of them deal with childhood development; in effect, relatively few
theories focus exclusively on parenting. The exploration of the subject of
parenting, however, almost always entails recourse to childhood development.
This may be because of the important contribution of parenting to child
development and the fact that the lives of parents and children are closely knit
(Kotchick and Forehand, 2002; Luster and Okagaki, 2009). The following
theories provide vital clues into gaining an understanding of the influences on

parenting.

2.4.1 PARTheory
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PARTheory postulates that parents may be hostile and rejecting or warm and
loving towards their children (Hussain and Munaf, 2012). Its advocates, Rohner
et al., (2011: 1) purport that PARTheory is an evidence-based theory of
socialisation and lifespan development that attempts to predict and explain the
main causes, consequences and other correlates of interpersonal, and especially
parental, acceptance and rejection in the USA and worldwide. Researchers have
tested the PARTheory by conducting research across cultures and significant
ethnic groups in the USA and around the world (Rohner et al., 2009). The theory
attempts to answer five classes of questions through its three subtheories:
personality subtheory; coping subtheory; and socio-cultural systems subtheory
(Rohner and Khaleque, 2010). These sub-theories broadly cover issues of
behavioural, cognitive, social and emotional development in the functioning of
children and adults. The overall theory posits that parents may be warm and
loving or hostile and rejecting, with each pattern of behaviour affecting the
personality and development of their children (Hussain and Munaf, 2012). We

will now examine the sub-theories in turn.

2.4.2 PARTheory Postulates:

2.4.2.1 Personality Subtheory
PARTheory has defined personality as “an individual’s more or less stable set of
predispositions to respond. These include affective, cognitive, perceptual and
motivational dispositions and actual modes of responding (the observable
behaviours) in various life situations and contexts (Rohner et al., 2011: 5). The
definition supports the connectivity of nature (emotional, biological and

learning), and nurture (environmental) factors and the sequence or order of
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events across time and space (Rohner et al., 2011). Personality subtheory
attempts to predict and explain key personality or psychological, in particular
mental health related, consequences of perceived parental acceptance and
rejection. It poses two questions, firstly, “Is it true, that children everywhere
respond in essentially the same way when they perceive themselves to be
accepted or rejected by their parents or other attachment figures?” Secondly, it
asks, “To what degree do the effects of childhood rejection extend into adulthood
and old age?” Beginning with basic human needs, i.e., expectation of comfort,
support, care, safety, nurture etc., from central attachment figures, the theory
posits the response that can be expected. When these basic needs are not
satisfied, children (and adults, i.e., parents) are predisposed to respond
emotionally and behaviourally in specific ways (Rohner et al., 2011). Parents are
the primary caregivers for their children under normal circumstances and would
normally provide for these basic needs. Significant others, such as the extended
family, nursery staff and school teachers, for instance, could be included for
infants and children; peers may be included for adolescents; whilst spouses, in-

laws, and the extended family may be included for adults.

Children, in particular, tend to derive a sense of emotional comfort and security
from the quality of the relationship they have with their attachment figures,
usually their parents (Ainsworth et al., 1978; Ainsworth, 1989; Bowlby, 1982;
Colin, 1996). When individuals feel rejected, it could affect them differently.
However, in general, individuals who feel rejected are more likely to become
anxious and insecure, and attempt to eradicate these feelings by increasingly

seeking acceptance. The theory, however, added that this acceptance-seeking
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tendency is usually temporary, as such individuals develop dependency. Younger
children, for example, could manifest dependency by clinging to parents,
whining or crying: older children and adults may continually seek reassurance,
approval or support, as well as comfort, affection or solace from prominent
figures in their lives. The theorists identify dependence and independence as a
continuum, with both at either ends of the continuum. The needs of independent
people were satisfied adequately; therefore, they are free from frequent yearning
or behavioural bids for succour from attachment figures. The theory identifies
other behavioural tendencies that could result from the feeling of rejection, in
addition to the dependency mentioned earlier. It supports the view that rejection,
by parents or other attachment figures, can also lead to hostility, aggression,
passive aggression, or psychological problems, emotional unresponsiveness,
immature dependence or defensive independence, impaired self-esteem,
impaired self-adequacy, emotional instability and negative worldview (Rohner et

al., 2011).

2.4.2.2 PARTheory’s Coping Subtheory
According to the theory, it is possible and, in fact, expected that a small
proportion of individuals who feel rejected will be able to cope and thrive
emotionally despite their experience of rejection. These are referred to as
“copers”. Hence, this sub-theory deals with the question of how some rejected
persons manage to cope with the psychological problems that most experience.
However, this is the least developed theoretical and empirical process of the
whole theory, for, as yet, we know very little with great certainty of what may be

responsible for “copers” ability to cope. As a result, a multi-factor -

54 |Page



individualistic perspective is employed. This has three components: Self; Other;

and Context.

First, the ‘Self’, the individual’s personal (mental) resources may facilitate their
ability to thrive. Second, ‘Other’, including the personal and interpersonal
characteristics of the rejecting parent(s) and other attachment figures, as well as
the form, frequency, duration and severity of rejection may have an effect. Third,
‘Context’, refers to other significant people (e.g., mentors) in the individual’s life
and within the environment, with whom the person grew up. This theory,
therefore, takes the view that all other things being equal, the likelihood of
children being able to cope with perceived parental rejection will improve with

the presence of a warm, supportive, alternative caregiver or attachment figure.

2.4.2.3 PARTheory Sociocultural systems model and subtheory

This third aspect of the theory has its historical roots in Kardiner’s (1939, 1945)
work, which majored on examining individuals and their societies. It also bears a
notable resemblance to Bronfenbrenner’s ecological model (discussed below).
The sociocultural subtheory recognises the complex ecological (family,
community and sociocultural) context in which a child grows up, and
consequently attempts to predict and explain worldwide causes of parental
acceptance and rejection. For example, it posits that the likelihood of parents
displaying any given behaviour (acceptance or rejection) is shaped mostly by the
maintenance systems of that society (Rohner et al., 2011). It recognises that
family experiences and the intervening experiences of the natural environment in

which the family lives, the maintenance of the systems of its society, peers and
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other adults in the society and the institutional expressive systems (e.g., religious
traditions, preferences, non-survival-related beliefs and behaviour, etc.) work
together to shape parents’ behaviour. The traditional PARTheory explained here
focuses on parental acceptance and rejection, but at the turn of the century
(around 1999), there was a paradigm shift from parental to interpersonal
acceptance and rejection. This new dimension emphasised that perceived
rejection by an attachment figure at any point in life tends to be associated with
the same cluster of personality dispositions found among children and adults
rejected by parents in childhood (Khaleque, 2007; Rohner and Khaleque, 2010).
This aspect of the theory is similar to Belsky’s model discussed below, of the
background (childhood) of parents as a determinant of how well (or ill)
equipped, they are for child rearing. Furthermore, this new dimension extends its
focus to all aspects of interpersonal acceptance-rejection, e.g., sibling

acceptance-rejection, teacher acceptance-rejection, etc.

2.4.3 Advantages and disadvantages of PARTheory
The theory is ideal in that it supports the employment of a multi-method research
strategy and draws from the literary and historical understandings of earlier
years. Moreover, it draws from the conceptual framework of other previous
studies and helps to provide its own conceptual framework for integrating
empirical studies of parental acceptance-rejection. The framework is adequate in
answering some questions as to the what, how and why, of acceptance-rejection
in parents. It has been used widely in diverse cultures and amongst various

ethnic groups, which might render it a more culturally sensitive tool than other
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frameworks. In addition, the framework acknowledges rejection as the behaviour
of an attachment figure, not as a judgemental or evaluative tool of determining
good and bad parents, as might be implied in the West. However, it is evident
that the most developed part of the theory is the personality sub-theory; more
work is required to develop other two aspects. There are several indications from
the authors that work is under way towards improving the theory. An integral
part of its use for data collection is the account of the child who perceives
acceptance or rejection, meaning that the theory would only be suitable for older
children who are able to express themselves and are able to understand the
concepts of acceptance and rejection. It is not suitable for 2 to 3 year olds. On
the other hand, the theory might be used to find out about parents’ childhood
experiences and whether they perceive acceptance or rejection, which may be
affecting their current parenting practices. If we use the theory in this manner, it
becomes retrospective, and subject to memory recall issues, and such accounts
may be difficult to tease out. Further, the theory may be useful in finding out
how parents feel and why they feel that way (i.e., how they perceive acceptance
or rejection). Data gathered from such may not be useful for future policy and
current intervention to effect a change. Moreover, parents would have to use
their long-term memory, which may not now be accurate, and any intensely
negative experience may be exaggerated. The essence of this study is not to
determine parental growing up experiences (past) only, but to explore what has
been and is currently affecting their manner of parenting, of which experience
might be a decisive factor. As Ogbu, (cited in Kotchick and Forehand, 2002:264)

reinforced, “In every socio-cultural niche, parenting is guided by both past and
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current conditions that dictate which child behaviours are most desirable and

which childrearing practices are most effective at promoting those outcomes.”

The model could also be ideal when investigating and explaining behavioural
challenges in (grown-up) children and possibly in exploring reasons for parental
hostility and aggression towards them. Whilst this theory will not be used for
these reasons, we will acknowledge its link with other theories and allude to this
where applicable in the study. As mentioned earlier, if we use the well-
developed personality aspect of PARTheory to investigate parents’ childhood
experiences, it will render detailed explanation of parents’ developmental
history, as Belsky (1984) packaged under personal psychological resources of

parents.

2.5 Ecological Theory

The second theory is Ecological theory, a context-based (bio-ecological) model,
which supports a bidirectional relationship between parents and their children
and between the parent and the context (Avan and Kirkwood, 2010). The
framework can be applied across disciplines and has the capacity to explore from
children’s essential developmental domains through to general human
development [i.e., from cradle to grave]: we use it in this study to explore
parenting. As PARTheory above, ecological theory can be a useful model in
predicting parenting processes and child outcomes by exploring the diverse

settings within which parents and their children function (Bronfenbrenner, 1979;
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Meyers, 1998). This is particularly useful as the framework is assessable
empirically, so it can be used to make vital contributions to community
interventions or public health and policy decisions (Kotchick and Forehand,

2002; Avan and Kirkwood, 2010).

2.5.1 Bronfenbrenner’s Ecological Framework
From a sociological perspective, ecological systems theory can be used to
explain parenting concepts in relation to the interactions of individuals within
society (Crawford and Walker, 2007). This perspective often uses a broader view
to explain individuals’ interactions and their influences by examining different
strata of the society in which the parents live (Hall, 2008; Rohner et al., 2011).
An example of this approach is Bronfenbrenner’s ecological framework. Whilst
Bronfenbrenner describes the influences of environmental factors on children,
this study will use the theory to explore their influences on parenting. For
instance, where the framework shows the developing child embedded in a series
of environmental systems, this study places parents in the centre of this series of
factors that might interact with each other, as well as the parents
(Bronfenbrenner and Morris, 2006). In this way, the framework will enhance our
understanding of the impact of these multiple influences on parenting (Sudbury,
2010). This is particularly useful in showing how social context presents both
opportunities and challenges that might influence parenting patterns (Kotchick

and Forehand, 2002; Avan and Kirkwood, 2010).
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Bronfenbrenner (1979) argued that development does not occur in a vacuum;
rather the environmental setting impacts the developing person. Similarly, there
could be individual, community and socio-cultural influences on parenting.
Bronfenbrenner’s framework described the model of systems as a collection of
elements with relationships, which describe how one element affects the others
(Sudbery, 2010). He identifies the ecological environment as four subsystems, in
the way they act or interact with the processes of the individual, context and time
(Smith et al., 2003; Bronfenbrenner and Morris, 2006). A system would usually
have its boundary, but the characteristics of any layer of the system may affect
the conduct of other systems. Hence, changing an element in one system, - e.g.,
if the level of maternal education changes at the microsystem level, from
illiteracy to educated, it could easily alter or initiate changes in other segments
(mesosystem and exosystem) or the larger system as a whole — i.e., macrosystem
(Sudbery, 2010). Using Bronfenbrenner’s concept would mean viewing
influences on parenting as belonging to part of a diverse system. This makes
ecological theory amenable to examining the influence of individual, family,
community, and socio-cultural level factors on parenting practices (Ji, 2007).
Diagram 2.1 below shows the position of parents in the four subsystems, using

Bronfenbrenner’s model.

Microsystem: e.g.,
parents relationship
with child.

Society

Mesosystem: e.g.,
links between home
and neighbourhood,

religious setting
Exosystem: e.g.,
parents experiences in
the workplace

Community

Family

Macrosystem: e.g.,
Societal factors /
culture

IIndividual




2.5.2 Bronfenbrenner’s web of systems
Applying the framework, we situate the parent at the individual level, or in the
microsystem layer (core) of the cycle. From there, he/she interacts with the child,
family members, extended family network and other intimate carers, e.g., in care
giving processes. At this (individual or microsystem) level, the immediate
surrounding and its structures, both within and between families and the
environment, directly affect the parent. Through bi-directional relationships,
which emerge between parents and children in the same home environment, the
child’s distinctive characteristics affect his/her parents, siblings, other close-by
caregivers such as grandparents, nursery staff and neighbourhood, just as much
as they affect the child (Ji, 2007; Waylen and Stewart-Brown, 2008). That is,
caregivers influence the child as well as the child influencing their beliefs,
lifestyle and behaviour (Smith et al., 2003; Ji, 2007). For example, a child may
influence his or her parents’ sleeping patterns and the choice or use of a language
at home. For instance, a child may positively influence his or her immigrant
parent to speak English instead of the parents’ language. The child’s preference
for the English language may provoke the immigrant parents to learn English or
provide the necessary motivation to go through the acculturation process.

Children can also affect parents negatively, such as altering their sleeping
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patterns; this may impinge on the emotional and psychological wellbeing of the
parents, especially if this alteration causes minimal sleep and persists for a

lengthy period.

The next level is the mesosystem, which refers to relationships that emerge
between the parent’s core settings and the impact on their behaviour elsewhere
(Meyers, 1998). This is also the family level, where what transpires between the
nuclear family and the extended family, religious setting, and neighbourhood
could affect the parent’s conduct. The layer represents the level at which a
network of interactions between personal settings takes place (Berk, 2000;
Sudbery, 2010). For example, a parent’s investment of time in reading to the
child, might affect his/her cognitive functioning in school, but work
commitments may also restrict a parent’s time (Piotrkowski, 2004; Sidhu et al.,

2008).

The exosystem (the community) level accommodates both the microsystem
(individual parent) and mesosystem (the family). This is where a larger societal
influence is assumed, and where even though parents may or may not have direct
interaction they are still affected by it (Ji, 2007). A hectic parental work
schedule, for example, could limit access to community support services, and
might affect the quality of care a child receives. In turn, the child’s emotional
well-being could be limited, having a negative impact on the parent, who can
easily feel guilty about not providing ‘adequate care’ for the child. It could also
limit a parent’s awareness of what is available within the community and the

ability to advocate for better services there. The outermost (society context) layer
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defines where customs, cultural beliefs and legislation interact and influence
other systems. This invariably can affect parenting practice. For example, in the
South Asian culture, parents prepare children from their earliest years for their
eventual adult role, in which males traditionally stay with their parents and take
care of the entire family, whilst females support their spouses, and care for the
house and children (Roland, 1988; Roopnarine and Hossain, 1992; Jambunathan
and Counselman, 2002). The interaction of the respective levels with each other
reflects the integrated and complex nature of parenting (Crawford and Walker,

2007).

The ecological framework could serve as a practical model in research in studies
pertaining to the social and cultural context of parenting. Findings from some
studies that utilised the ecological concept reported that parenting practices often
influence child outcomes, such as academic performance (Maccoby and Martin,
1983; Seginer, 2006). Evidence in the literature on the understanding of the
broader social and cultural environmental influences on BME parenting is scant
(Hotchick and Forehand, 2002; Traviss et al., 2012). The ecological framework,
however, provides the possibility of exploring these complexities. Jay Belsky
takes the work of Bronfenbrenner further in his model of the determinants of

parenting.

2.6 Belsky’s (1984) determinants of parenting

Belsky’s research on child maltreatment also examined influences on parents

whilst raising their children. He proposed that childrearing patterns are
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influenced by the characteristics of the individual parent and the child and also of
the context in which the parent-child relationships take place (Plug and
Vijverberg, 2003). Concerning child maltreatment, Belsky wanted to find out
whether similar factors influenced parents who were not performing as expected,
and parents that were functioning properly. This would support the notion that
whatever influences parenting would determine how parents carry out the task of
childrearing, which in turn would be relevant in the development of the child.
This investigation identified the three broad determinants of parenting: personal
psychological resources of parents; characteristics of the child; and contextual

sources of stress and support. We examine these sequentially:

2.6.1 Personal psychological resources of parents

Belsky posits that parents are products of their background, or developmental
history, which would have had an impact on their personalities and hence, their
parenting behaviour. According to previous research, environments that would
enable optimal child functioning would be characterised in the early years of life
by warmth, having adequate attention, stimulating activities, and sensitive,
responsive and non-restrictive caregiving. As the child grows, parents would use
induction or reasoning, consistent discipline and expressions of warmth to build
healthy individuals, with positive self-esteem, regularised internal controls, and
who are able to perform on both social and educational fronts (Baumrind, 1971;
McCall et al., 1973; Maccoby and Martin 1983; Maynard and Harding, 2010;
Smith, 2010). Belsky also argued that, if across their childhood, parents were

raised to become sensitive, mature and psychologically healthy adults, then, they
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in turn, would be better placed to be able to provide comparable developmentally
flexible and growth-promoting care for their children. Conversely, if these
resources were lacking in the parents while they were growing up, they may not
display the required maturity, or be psychologically equipped and sensitive
enough in their parenting efforts. For example, if parents experienced
maltreatment in their childhood, they, in turn, may maltreat their own children
(Belsky, 1984). Although in general, the question of maturity may occur in case
of first-time mothers, teenage mothers, and adults with mental health problems,
evidence has shown that first-time mothers interact more affectionately,
sensitively and in a more stimulating manner as they get older (Russell, 20006).
This still indicates possible immaturity and vulnerability whilst they are
inexperienced at infant care giving. Teenage mothers, also, are presumed to be
less mature psychologically and often show less desirable childrearing practices,
are less realistic in their expectations and can also be less responsive towards the
needs of their new-borns (Roosa et al., 1982; DCSF, 2007). Most of these
teenage mothers will still be at secondary school, or will have left school at a
minimum age, and are likely to be unmarried. They may have had little or no
support during pregnancy, labour or delivery, which could increase their risk of
difficulty in parenting their children (Kiernan, 1995; DiCenso et al., 2002;
Swann et al., 2003; DCSF, 2007; Essex and Pickett, 2008). Even with these
scenarios, proper discretion may be required, as some mothers belonging to
certain communities may marry and have children young, as in some South

Asian communities.
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Belsky (1984) used three distinct sets of data to link parents’ psychological well-
being to parental functioning. First, he used data of mothers with mental health
challenges, especially depression, which can undermine parenting efficacy.
Maternal depression results in a range of symptoms that could be hostile and
insensitive and that can easily compromise the development of children (Berg-
Neilsen et al., 2002; Oates et al., 2004; Kiernan and Huerta, 2008). The second
data set consisted of parents who were separated from depressed parents in their
growing up years. Such stressful experiences could pose a risk, not only of
depression repeating itself, but also of difficulties in caring for young children

and may lead to compromised care of children.

Finally, Belsky undertook some inter-generational studies, and used research
studies of some fathers (when they were children). Some of these fathers, when
growing up, had high-level paternal involvement, others had a low-level. Belsky
used these findings to forecast a high level of involvement for the two groups of
fathers in their paternal roles of caring for their own children. He explained this
by Bronfenbrenner’s (1960) Freudian theories of identification and male
personality development. This explains why highly involved fathers produced
highly involved offspring, who provided the same experience for their own
children, whereas, fathers with low-level paternal care, with the possibility of
weak identification, developed a compensatory process prompting sons to parent
their children in a way that is contrary to their own experiences. A number of
studies have linked different parenting behaviour and parent-child relationships
to differences in the development of children (Wise, 2003).
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2.6.2 Child Characteristics

This is the second aspect of the determinants of parenting put forward by Belsky.
He maintained that parenting is easier or more challenging according to the
characteristics of the child, particularly the child’s temperament (Gauvain and
Fagot, 1995; Atella et al., 2003; Hagekull and Bolin, 2003). Thus, parents who
perceive their infant’s temperament to be difficult would usually have less
interaction with them (Miyake et al., 1985; Kochanska et al., 2004; Pelco and
Reed-Victor, 2003; Neitzel and Stright, 2004; Russell, 2006). The best parent-
child relationship is determined by the best fit of parent and child temperament -

indicating the point at which the mother finds the child’s temperament amenable.

2.6.3 Contextual sources of stress and support

Belsky’s third factor of the determinants of parenting is the contextual sources of
stress and support. It was at this point that Belsky linked-up to an ecological
perspective (discussed above) — and stressed the positive impact of support on
psychological well-being in general, and mental health in particular. Overall,
support relates positively to parental functioning, as it provides love and
interpersonal (emotional) acceptance from others, instrumental assistance
(providing information, advice or physical help) and social expectations (giving
instruction, teaching, training and guidance on what is or is not acceptable
behaviour). Belsky also pointed out certain sources of stress to support, such as
the marital relationship, or social network, although this can also be a positive
factor when the appropriate level of desired support is received. He also

identified work, unemployment and redundancy as sources of stress.
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2.7 Advantages and disadvantages of Belsky’s model

Belsky’s model is useful for identifying what determines or influences the way
parents carry out the task of childrearing, and why there may be differences in
parenting. The framework takes note of the historical account of a parent’s
own development. However, it does not account for change that could occur at
any stage of life. This can be due to health, accidents, or unforeseen
circumstances (failed marriages, lone parenting, illness, death etc.). The
framework covers certain aspects, particularly dyadic relationships, where
parents and children affect each other, and the way parents raise their children,
yet there are other multiple factors influencing parenting patterns, which were
overlooked. For instance, it ignores issues of cultural approaches to parenting,
religion, beliefs about children and their development and parents’ expectations
of the future that could affect what they do and how they do it at present
(Bornstein, 1991; Wise, 2003). It also overlooks the broader social context, and
economic factors and influences, such as social conditions, social exclusion,
racism, migration, neighbourhood quality, etc. There are short-term effects and
long-term factors that could influence some parents to act differently in different
contexts. For example, some parents, in order to give their children better
chances (long term) that eluded them (e.g., education, job prospects, access to
diverse economy, more choices) in life, would be more aspirational in the way
they raise their children (short term). Also, immigrants, who are uncertain of
what the future holds (short term), and where they will live (and settle) in the
future, may want to raise children who are flexible, and can fit into multiple

societies (long term). The usefulness of this theory is that, amongst other things,
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it explores parents’ resources and sources of support and also stresses (e.g.,
maternal level of education, extended family support, and acculturation) that
could help or hinder their parenting practices. When these resources are available
and utilised (e.g., high level of education), they can help to enhance parent-child
relationships or to promote parents’ resilience to a given, though foreign, context
in which they might find themselves. This may be the case for Pakistani parents
living in the UK. However, when these resources are lacking (e.g., low levels of
education), they may undermine the parenting effort or place limits on parental
vision and aspirations. This useful aspect can be linked with the provision of the

ecological theory, which we considered above.

2.8 Framework for the present study

Initially, we proposed to use ecological theory, but amended this when we
examined other theories. Having explored the benefits of each framework and
undertaken more work to research the theories, and given thorough consideration
to the relevant model that would appropriately answer the question of this

research, Belsky’s determinants of parenting seemed better suited.

Belsky used ecological theory to formulate the three broad aspects of the
determinants framework (Kotchick and Forehand, 2003; Luster and Okagaki,
2005), making Belsky’s (1984) model relatively more up-to-date than the
original Bronfenbrenner (1979) ecological theory. Therefore, Belsky’s (1984)
model can provide the framework with which this study can explore
Bronfenbrenner’s (1979) Ecological theory. In order to explore the influence of

contextual factors on parenting, it is possible to examine Belsky’s model within
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an ecological framework and this combination is hereby termed, the
Bronfenbrenner-Belsky Framework (BBF) to provide a theory of context that
allows a deeper understanding of how parenting may be influenced by contextual
factors. Kotchick and Forehand, refer to this framework as the ecology of
parenting as shown in diagram 2.2a., below and adapted in diagram 2.2b., further

down.

Belsky’s
determinants: parents
and child
characteristics at the

Social Context

micro and
mesosystems. The
hird is situated at the
social context layer.

Financial
Standing

Child

Physical
Characteristics

Ethnicity/

Parenting

Psychological
Functioning

Attachment  Parent
istory

Life Events

Neighborhood Quality

Diagram 2.2a:  The ecology of parenting — embedding Belsky’s framework.
Source: Kotchick and Forehand, 2002: 259

This model is further reconstructed to show the factors considered in the study as
depicted in diagram 2.2b. Some of the factors appear in more than one level, e.g.,
the level of education. Although, it is a personal resource of the parent, the skills
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derived are used in interacting with the wider society and can determine the

quality of such interaction.

SOCIETY
Acculturation

COMMUNITY

Ethnicity/
Culture

Religion

Parent

Parenting

lNDlVlDy

Level of Education

Parent

Health

Social
Network

Extended family Reh‘_glo?s
Institutions
support

Level of
Education

Neighbourhood

Religion

Diagram 2.2b — Adapted Web of systems showing sociocultural factors explored in
the study

2.9 Conclusion

71| Page



This chapter explored three different theories and examined both their
advantages and disadvantages. In a sense, all the theories are interlinked, and the
chapter alludes to aspects of overlap amongst the theories. PARTheory will not
be used owing to its limitations of time and the factors covered. The theory is,
however, ideal for children who understand and can articulate the concept of
rejection, or to explore parents’ feeling of acceptance-rejection, when they were
growing up. This would require the use of long time memory, which may not
now be accurate. It has been possible to link the two remaining theories,
Bronfrenbrenner’s and Belsky’s together, in order to have a more robust
conceptual framework for the study. Essentially, the study will focus on
Belsky’s (1984) determinants of parenting, but within an ecological framework
to emphasise the influence of contextual factors. The next chapter will examine

the literature on how ethnicity influences parenting.
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CHAPTER 3

ETHNICITY AND PARENTING

3.1 Introduction

The primary aim of this chapter is to review the existing literature on ethnicity
and parenting. This is crucial, given the current diversity of the UK population.
Evidence recorded in the literature of assumptions made about BME parenting
were usually based on data consisting of much of the majority ethnic groups’
norms and less, or more inadequate, minority ethnic data (Kotchick and
Forehand, 2002). Some research found that when researchers are from minority
ethnic groups, they can present a different interpretation, because of the different
experiences they have brought to the research (Chao, 1994; McLoyd et al., 2000;
Phoenix and Hussain, 2008). Current understanding of ethnicity, particularly in
the UK context, still lacks adequate presentation in the area of ethnicity and
parenting, supporting Demo’s and Cox’s (2000: 889) suggestion of the “need to
redouble our efforts to understand childrearing in its ethnic and cultural context”.
Conducting this review will help to inform this study and to locate its

contribution within the body of existing knowledge.

3.2 What is Ethnicity?
The definition of ethnicity has shifted in meaning over time as people have
constructed different uses and boundaries (Goulborne and Solomos, 2003). The

cultural dictionary defines it as “Identity with or membership in a particular
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racial, national, or cultural group and observance of that group's customs, beliefs,
and language.” It is widely acknowledged that there is no scientific or biological
basis for racial segregation, but only as a social construction (Gunranatam, 2003;
Robinson, 2007, Kotchick and Forehand, 2002; Robinson, 2009). The term
“ethnicity” merely connotes a people or tribe, whilst an ethnic group will usually
refer to a people, tribe or group-identification with a shared religion, language,
geography, and often physical appearance and all its attending culture (Senior
and Bhopal, 1994; Sewell, 2009). In addition, Fernando (2002: 13) contributed
to this knowledge that race is primarily physical, culture is sociological, and
ethnicity is psychological. This helps in understanding Hall’s (1992: 257/8)
stance that, “we all speak from a particular place, out of a particular history, out
of a particular experience, we are all ...ethnically located, and our ethnic
identities are crucial to our subjective sense of who we are”. Often people may
choose which characteristics they want to define themselves by at any given
point in time, this shows the fluidity of the concept, when it does not relate to

genetic or historical ancestry (Bolaffi et al. cited in Karlsen and Nazroo, 2006).

The term ethnic group, specifically ‘minority ethnic group’ often connotes a
difference (including physical appearance), associated with negative inferences,
and it can convey disadvantage or inferiority. This is not particularly helpful, as
research might further reinforce this notion (Gumaratnam, 2003; Sewell, 2009).
There are some families amidst the so-called minority ethnic groups, who have
managed upward mobility into the medium and upper classes, although these
may be relatively few when compared to the majority ethnic group (Ballard,

2003). Nevertheless it becomes practical to use the term minority ethnic group
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to explore differences in experience and outcome. In this context, the effect of
ethnicity upon the south Asian families, especially Pakistani mothers, awaits

exploration.

3.3. What is Parenting?

Barlow et al (2004) cited Alvy’s (1988) assertion that parenting is one of
society’s most ‘personal and possibly most important activities’ (Barlow et al.,
2004), and Cowan et al., (2005: xi) claim it is “fundamental to the survival and
success of the human race ... and its primary object of attention and action is the
child”. There is no consensus on the most suitable definition of parenting, though
researchers have made many attempts to describe the concept. Hoghughi
(2004:5) defined it “as purposive activities aimed at ensuring the survival and
development of children”. He acknowledges that to do this requires access to
certain core resources. This definition presents what parents ‘do’ and ‘should do’
in order to fulfil their social, legal and other obligations in any given social

context (James and James, 2008) and is both limited and simplistic.

Firstly, it is limited as it implies that parents are the only actors in parenting,
whereas parenting entails parent-child relationships with a substantial bi-
directional relationship (Loulis and Kuczynski, 1997; Shonkoff and Phillip,
2000; Penn, 2005; Waylen and Stewart-Brown, 2008). Secondly, it is simplistic
to assume that the input of purposive activities with children will equal output
(i.e., desired child outcomes). This creates room for error. Evidence from the
literature attests to the fact that modern parenting is fraught with challenges; for
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example, limited resources, social inequality, economic hardship or poverty,
mental and physical health problems, network and support issues and the
possibility of separation/divorce (Hoghughi, 2004; Katz et al., 2007a; Katz et al.,
2007b; Palmer et al., 2008). Since these challenges potentially affect the
effectiveness of parenting (Belsky, 1984), they increase the possibility of biasing
the definition of parenting. This could occur, for example, by defining parenting
in such a way as to assume that a parent who cannot afford basic essentials due
to lack of resources is a bad parent. The definition needs to be flexible, and to
recognise the universal values of parenting that exist across cultures and/or
socioeconomic status in order to avoid situations in which parents may be
systematically provoked into feeling incompetent and inadequate in raising their
children (Zeitlin et al., 1995; Evans et al., 2008; Hudson, 2009). In their study of
parenting in ordinary families, Waylen and Stewart-Brown (2008: 3) defined
parenting as, ‘a process or group of activities (occasionally regarded as
socialisation) (Maccoby, 1992), the ultimate aim of which is to help children
develop into happy, well-adjusted, competent, productive, caring members of
society (Bradley and Wildman, 2002), able to establish and maintain healthy
relationships with others’. No doubt, a researcher must work with the definition
that most appropriately suits his/her study and this definition is more robust than
the previous one, as it indicates progression in parenting and emphasises specific

indicators observable in a well-developed child.

Perhaps, however, the definition is more suited to “ordinary families”, and not
those who might find themselves in not-so-ordinary families. The types of

families that live in “two worlds” (Bhatti, 1999) are possibly constrained by
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contextual factors and their beliefs and culture, which may differ from those in
the ordinary families. Then again, if the terms ‘ordinary families’ as used by the
authors were meant to imply or describe all European, white and Westernised
families, then that is misleading. Since, European, white and westernised, is also,
not a homogeneous group. English white families too, have diverse socio-
economic backgrounds, and their (e.g., parents) level of education would
significantly influence their socio-economic statuses. Moreover, in relation to
health, the notion of ‘poor people behaving poorly’ is irrespective of ethnicity;
but has been found to be consistently related to “poor childhood conditions, low

levels of education...” (Lynch et al., 1997: 809).

However, whilst the parenting of ethnic minority families shares some overlap, it
is also distinct from parenting in westernised ordinary families. The area of
possible overlap means parenting is, in the words of Bornstein (2009: x),
“pleasures, privileges, and profits as well as frustrations, fears and failures.”
Even then, Frabutt (1999: 245) maintained “Parenting in minority families
involves a complex interplay of several factors that impinge upon the nature and

quality of parenting.”

In a more recent study by Keller et al (2009: 412), which focused on the early
months of life, the authors defined parenting as a “cultural practice that enables
children’s development and the acquisition of competence in a particular socio-
cultural environment from birth onwards”. We prefer this definition because it
places parenting deeply in the cultural domain and alludes to parental preference
or influence within their socio-cultural setting, presumably also acknowledging
the resources available to parents within that context. Park and Kwon (2009)
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argued that parental beliefs on how to raise children are fundamental to the

cognitive aspects of parenting.

Hale-Benson (1986) buttressed this further, by highlighting the essential
differences between the worldviews of Africans and Europeans. She explained
that vital differences in worldviews result in cultural variations between ethnic
groups; these in turn, lead to disparities in socialisation practices and,
consequently, lead to ethnically based variations in childrearing, and how these
children communicate, learn and process information. As regards worldviews,
there are suggestions that Europeans and Americans place value on
independence, individuality and personal empowerment, and this is embedded in
their childrearing practices (Varnum et al., 2010). African and Asian cultures
have been observed to place a higher emphasis on interdependence. Hence, they
raise their children to be collective, cooperative, obedient, respecting of
authority, and sharing (Barlow et al., 2004; Leyendecker et al., 2009; Davis-

Kean and Sexton, 2009).

Park and Kwon (2009) argued that parents choose their parenting practice based
on their belief system. Substantial amounts of research evidence have suggested
many factors influence parental beliefs - factors such as cultural background
(e.g., Hess et al., 1980; Frankel and Roer-Bornstein, 1982; Goodnow et al.,
1984), and level of education (Stevens, 1984; Keller et al., 2009; Park and
Kwon, 2009; Hartas et al., 2011). Also, the background and personal experiences
of parents, their socio-economic status, economic resources, religious and

spiritual beliefs and political conditions influence values connected to the goals
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of parenting and expectations of children (Ninio, 1979; Stevens, 1984; Elias and
Ubriaco, 1986; Park and Kwon, 2009; Rasmussen, 2009). This will also have an
impact on what parents consider necessary or acceptable for their parenting
practices in any given context (Goodnow and Collins, 1990; McLoyd et al.,

2000).

3.4 Ethnicity and Culture in parenting

It is acknowledged that the way individuals do and view things differs in ethnic
groups depending on how and where they grew up (Henley and Schott, 2001;
Hughes, 2003; Hughes et al., 2006; Leyendecker, et al., 2009). The
understanding of parental roles and responsibilities tends to vary according to a
groups’ culture, and childrearing beliefs and parenting practices are largely
influenced by parents’ ethnic background and the level of resources to which
they have access (Leyendecker et al., 2009). For example, many of the
observable variations in parenting practices of some minority ethnic groups are
largely due to cultural backgrounds and religious beliefs. A relevant example of
this may be the parenting patterns of families of Pakistani origin compared with
patterns observed in European families. Anto-Awuakye (2009) found in her
research that informal or folk theories of parenting still form part of Pakistani
families’ parenting practices. However, the majority of the existing research on
ethnic communities’ parenting practices were based on Westernised
psychological traditions, and would have failed to locate the origin of some
ethnic groups’ repertoire of parenting principles within their own culture (Ogbu,

1981; Okagaki and Luster, 2009). In addition, Modood et al., (1997) found that
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the South Asian community reported a stronger faith identity than ethnic
identity, and class identification intersected their faith and ethnic identifications.
This suggests that exploration of socio-cultural factors might generate findings
that could increase our knowledge about minority ethnic parenting practices.
Understanding the subjects of ethnicity and parenting are explored under two
broad headings: parenting styles, practices and ethnicity, and contextual factors
(Phoenix and Husain, 2007). We examine parenting styles and practices in this

chapter and will consider the contextual factors in the following chapter.

3.5 Ethnicity, parenting styles and practices

Most of the research undertaken over the years has focused on parenting styles,
and accordingly, has classified almost all parents (Elias and Yee, 2009). Darling
and Steinberg (1993: 488) defined parenting style as the ‘“constellation of
attitudes toward the child that are communicated to the child and that, taken
together, create an emotional climate in which the parent’s behaviours are
expressed”. Studies of the parenting styles of families were conducted initially
with adolescents utilising Baumrind’s (1968) model (Baumrind, 1991; Aunola et
al., 2000; Afifi, 2007; Elias and Yee, 2009). Baumrind, from her studies,
conceptualised three typologies of parenting: authoritative; authoritarian; and
permissive parenting. In total, four categories of parenting are common in
research; a fourth, added to the original (three) by Maccoby and Martin (1983),
was termed ‘uninvolved parenting’. In the main, the typology was constructed
from the dimensions of warmth (responsiveness), conflict and control strategies.
The underlying principles of these typologies were their description of the

normal variations in parenting, revolving around control (Darling, 1999).
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Authoritative parents encourage children’s independence and individuality and
use responsive attitudes with appropriate control to optimise the development of
competent behaviour in children (Chen et al., 1997; Leyendecker et al., 2009).
According to the theorists, these parents rank high on measures of warmth and
responsiveness as well as on measures of control and maturity (Maccoby and

Martin, 1983).

On the other hand, authoritarian parents are more demanding and directive, and
not responsive (Darling, 1999). They possess many characteristics associated
with interdependence, and they rank high on measures of control while scoring
low on measures of responsiveness, warmth, and bidirectional communication
(Maccoby and Martin, 1983; Leyendecker et al., 2009). Permissive parents are
more responsive, but with little control, though some of these according to
Darling (1999), may be ‘more conscientious, engaged and committed to the
child’. These parents are less likely to set and enforce strict rules and boundaries
for their children (Leyendecker et al., 2009). Finally, neglectful-uninvolved (or
disengaged) parents are neither responsive nor able to control their children
(Darling, 1999), thereby scoring low on measures of responsiveness, warmth,
and control. There is no UK work on parenting style and ethnicity. However, a
number of pieces of USA research and articles suggest that African and Asian
parenting styles differ from those of the Europeans and Americans (Frabutt,

1995; McLoyd et al., 2000; Phoenix and Husain, 2007).

Nonetheless, scholars have contested applying a parenting style typology

universally, as it mainly represents and normalises the parenting practices of
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westernised parents, and may not be applicable to non-westernised parents
(Chao, 1994; Stewart et al., 2000; Phoenix and Husain, 2007; Robinson, 2007,
2009). This, they claim amounts to judging ethnic minority parents’ behaviour
by the standards of the majority group, has led to a pathological interpretation of
the minority groups (Berthoud, 2001; Phoenix and Husain, 2007; Robinson,

2009).

Some have argued that the concept of authoritarian parenting, often attributed to
African-Asian parents, may be ethnocentric, and not accurately reflect, or
wrongly interpret the parenting practices of these groups (Chao, 1994; Gorman,
1998; Maiter and George, 2003). Also, the effectiveness, or otherwise, of a
typology is only relevant within the given social context in which it is practiced.
For instance, authoritative parenting associated with outstanding academic
performance found amongst European-American children did not have similar
associations in African and Asian American children, whose parents would
normally be classed as authoritarian (Darling and Steinberg, 1993; Darling,
1999; Phoenix and Husain, 2007). In addition, Chao (1994), elucidating from an
East Asian perspective, reveals that parenting styles have varied cultural
meanings. She argued that an authoritarian parenting style must be understood
from an Asian-American cultural perspective for it not to be given the negative
connotation of the Western perspective (Chao, 1994; Barry et al., 2009). Other
researchers found a ‘no-nonsense’ approach of supportive, involved, effective
monitoring, consistent discipline related to positive emotional, behavioural,
educational and social outcomes to parenting among rural African American

families (Brody and Flor, 1998; Brody et al., 2002; phoenix and Husain, 2007).
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Chao also cited discipline as one area of significant difference, which has created
a misunderstanding between the Black and Minority Ethnic (BME) and the
majority groups. The literature described the use of corporal punishment and
authoritarian parenting styles as characteristics of BME groups, particularly,
African and Asian families (Chao, 1994; Segal, 1999; Robinson, 2007). Other
studies found changes to this assertion that a generational shift has begun among
BME groups (in Britain) regarding child rearing practices. They are increasingly
using co-operative strategies more than physical control in discipline: less use of

physical discipline (Hylton, 1997; Robinson, 2007).

The conclusion from Whaley’s (2000) review of the literature suggests that
physical discipline has different effects in westernised and non-westernised
families. Whilst it is linked with disruptive disorders in Europeans families, no
such link was found in African American families; in white families negative
behaviours both result in spanking and emanate from it, but in black families,
spanking follows negative behaviour and not vice versa. This, however, should
neither give way to unwarranted assumptions about ethnic minority families, nor
‘essentialise’ a practice to the detriment of children and permit their abuse. In
the study of Punjabi families in Britain, Dosanjh and Ghuman (1996), found that
both first and second generations of Punjabi mothers do not approve of physical
punishment as a way of disciplining their children, although a minority would

use it ‘as a last resort’ (Dosanjh and Ghuman, 1996: 172).
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3.6 Ethnicity and Fatherhood

Another area of interest within the topic of ethnicity-parenting is fatherhood. The
UK research on fatherhood is extremely scarce, much of what we know about
ethnicity and parenting having focused mostly on mothers, with few exceptions
(e.g., Hauari and Hollingworth, 2009; Salway et al., 2009). No doubt,
mothering is paramount to the development of children, but overlooking the role
of fathers only provides a partial presentation of parenting knowledge (Phares,
1996; Barnard and Solchany, 2002; Bornstein et al., 2007), as parents can have
and do contribute distinct influences in the home and towards the development
of the child (Campos, 2008; Harris, 2010). Also, there is some research evidence
linking paternal involvement with desirable child outcomes (Flouri and

Buchanan, 2004; Waylen and Stewart-Brown, 2008; Harris, 2010).

The literature presents views of ‘absent fathers’ in some ethnic minority groups
and a traditional practice of unequal sharing of parenting responsibilities
between couples (McVicker Seth, et al., 2005; Phoenix and Husain, 2007).
Whilst there may be cultural variations in the role of fathers as caregivers, some
practices of fathers in minority groups have countered several of these negative
stereotypes. Minority ethnic families on low income, and non-resident fathers,
who are educated and working are more likely to be involved at some level with

their children (Coley, 2001; Campos, 2008; APA, 2012).

Historically, Milkie et al., (2002) observed that mothers were more actively

involved in several dimensions of child rearing, including disciplining children,
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playing with children, providing emotional support, and monitoring children’s
activities. Current social demands expect fathers to get involved in all aspect of
childcare and childrearing (Milkie et al., 2002; Olavarria, 2003; Lamb and
Tamis-Lemonda, 2004; Every Parent Matters (DfES), 2007; Wall and Arnold,
2007; Hauari and Hollingworth, 2009).  This inequality in parenting
responsibilities is not limited to ethnic minorities or to a particular set of
families, but is believed to be present across diverse family types (Deutsch,
2001). It has also been observed that where parents share parenting duties
equally, it is the result of a strongly-shared ideology and a shared commitment to

parenting (Deutsch, 2001).

LaRossa (1988) delineated two elements, the culture and the conduct of
fatherhood, in his Fatherhood and Social Change study. He defined the culture
of fatherhood as shared norms, values and beliefs surrounding men’s parenting
and, the conduct of fatherhood as what fathers do, i.e., their paternal behaviour
(p451). This is expressed in a recent study by Salway (2009) and her colleagues,
which studied fatherhood among Asian ‘groups’ in order to understand the
experiences of Asian fathers, identified as Bangladeshi Muslims, Pakistani
Muslims, Gujarati Hindus and Punjabi Sikhs (p5). They found a culture of
fatherhood where men considered that the act of becoming a father was a
significant life event and a key component of their self-identities. Many did not
want to be associated with the typical authoritarian Asian father figure; rather
they associated fatherhood with commitment, responsibility and pride. The study
found that the conduct of fathers ranged from direct to indirect care for and of

their children. Most fathers contributed materially, some were involved in caring,
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bathing, personal childcare, and some provided sole personal childcare, across all
groups. This is consistent with findings in other research that show some fathers
become primary caregivers for their children (West et al., 2009). The authors
found that fathers provided nurture and protection for their children, “by
supporting educational achievement, providing social, cultural and religious
resources, supporting emotional development and providing discipline” (Salway
et al., 2009: 6). The fathers raised concerns about the vices in the wider society
such as, drugs, alcohol, pre-marital sex, etc., as bad influences that caused them
to be ancious for their children. This, in addition to the stereotypical perception
of their own community that would see them as domesticated fathers caused
them concerns. This shows the need to eradicate gender stercotypes and

encourage more fathers’ involvement in the society.

Hauari and Hollingsworth (2009) examined parenting beliefs and the practices of
fathers from four ethnic groups: White British; Black African; Black Caribbean;
and Pakistani. Their study findings are similar to the former, that fathers’ roles
are changing relative to societal expectations but that certain key roles remain
within the fathers’ domain. These include bread winning, discipline and
protection. They have particularly observed “in both Pakistani and black
families, the father’s ability to engender a greater level of respect in his children
is seen as important in ensuring that children grow up to be disciplined and well
behaved in society, and this parental behaviour is seen as ‘normative’ in these
cultures” (p44). This seems to suggest that black children, particularly black
youths, benefit from authoritarian discipline or father figures (Deater-Deckard et

al., 1996). The general indication is that most fathers are playing a greater role in
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childrearing, but there is still a need for more participation, especially in

challenging gender stereotypes.

3.7 Conclusion

This chapter examined the concepts of ethnicity and parenting in the existing
literature. It explored the influence of culture and beliefs in ethnic minority
parenting and revealed the pivotal roles that both fathers and mothers play in
childrearing. The next chapter will examine socio-cultural factors to see how

these contextual factors impinge on ethnic minority families’ parenting patterns.
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CHAPTER 4

SOCIOCULTURAL INFLUENCES ON ETHNIC
MINORITY PARENTING

4.1 Introduction

In the last chapter, we examined ethnicity and parenting, in the quest to
identify how the former can impinge on the latter. The focus of this chapter
is on the socio-cultural factors, mostly contextual, that could directly or
indirectly influence the parenting patterns of minority ethnic groups in
general and families of Pakistani origin in particular. There is consistent
evidence that contextual factors influence parenting, but the specific ways in
which these affect the parenting practices of ethnic minority families is not
clear (Kotchick and Forehand, 2002; Phoenix and Husain, 2007). We begin

with the exploration of the influence of moving culture.

4.2 Contextual influences on Parenting Characteristics

4.2.1 Moving cultures
Culture and cultural awareness surround us from birth (Henley and Schott,
2001; Keller et al., 2009). Culture, as defined by Owusu-Bempah (2002:
304) “is a composite structure of the real and the symbolic: beliefs,
mythology, religion, ideas, sentiments, institutions and objects of a given
group transmitted generationally and internalised in varying degrees by its

members. It includes childrearing practices, kinship patterns and the ethics
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governing interpersonal relationships”. When applied to the notion of
migration, and indeed settlement, it implies that people moving from one,
known or familiar, to another alien, or unknown culture. When parents are
involved in this process of moving between cultures, it could be
psychologically complex, as cultural transition is neither a simple variable
nor a stress free process (Phinney et al, 2006). Neither do such transitions
between cultures always involve two stagnant cultures, but cultures that
could be highly dynamic and possibly evolving (Pires and Stanton, 2000).
Adjusting to take on another’s culture, therefore, could become more
challenging for some parents than others. For example, research conducted
in various domains of work in the UK, reveals culture and ethnicity as causes
of communication problems and conflicts (Luijters, et al. 2006). These
studies also suggest culture and ethnicity create barriers to effective and
satisfying relationships in practitioner-patient communication in health
services, responsible for differences in parenting patterns and access to many
needed services (Patel, 1995; Harmsen, 2003; Nisbett, 2003; Schouten and
Meeuwesen, 2006). This indicates that significant cultural differences still
permeate the UK social strata and more is yet to be learnt about UK diverse

cultures (Zeitlin et al., 1995).

Similarly, culture and ethnicity are implicated in parenting when moving
from one culture to another. There are also sub-cultures within every culture,
which can be influenced by social class, employment, levels of education,
neighbourhood quality, length of stay in a region of domicile, etc., and

different unwritten rules of social conduct could apply which may cause
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friction between cultures otherwise viewed as a whole (Henley and Schott,
2001). We established in previous chapters that cultural values influence
parenting and childrearing behaviours (Kotchick and Forehand, 2002),
meaning that cultural values are part of the parents’ resources that inform
their understanding of how to take care of their children. In a sense,
acculturation — the process of cultural exchange influences this, in the course
of exchanging of cultures (Bornstein, 2006). It can be argued that
acculturation could destabilise parents, as the familiar culture they hold dear
may conflict with the culture in the host country e.g., independent versus
interdependent worldviews and practices, explained below (Triandis, 1990,
2001). Before we consider acculturation, we will examine the concepts of

independent versus interdependent worldviews.

4.3 Independent versus interdependent worldviews

Parenting takes place in every culture, but with different social orientations
(Robinson, 2007; Varnum et al., 2010). These could be independent or
interdependent in nature (Triandis, 1990, 2001). An independent orientation
emphasises individualism, self-direction and self-expression (Varnum et al.,
2010), whilst interdependent orientation endorses collectivism, harmony,
loyalty and connection (Varnum et al., 2010). In general, societal values
influence parental behaviours and interaction, but within cultural differences
do exist (Super and Harkness, 1994; Robinson, 2007). Some have argued

that these two basic values are fundamental attributes that distinguish one

90| Page



culture from another (Varnum et al., 2010) and separate Western from non-

Western cultures (Kagitcibasi, 1996; Robinson, 2007).

Scholars reckon Europeans tend to be individualist-independent, whilst
Africans and Asians have been observed to be collectivist-interdependent
(Varnum et al., 2010). However, these assertions might not generalise to the
groups concerned due to inter and intra differences among cultural groups.
Further, it does not imply that one worldview is better than the other.
Rather, there are positive and negative aspects to both worldviews. Besides,
the contexts and the range of options individuals, families and groups are

accessible to, in respective culture may be dissimilar (Varnum, 2011).

For instance, Lau (2003: 95) explained that “the importance given to
interdependence and the need to preserve harmonious family relationships
has given rise to structures that do not conform to western European norms,
such as extended family groups within the same household”. Extended
families and respect for elders (or authority figures) for instance, are
essential parts of the collectivistic (such as Asian’s) culture — and the
disruption of these serve as a source of stress for BME families (Dwivedi,
2002; Robinson, 2007). Conversely, these ‘collective and cooperative’ views
could also be oppressive and gender-biased - e.g., in allocation of tasks and
limited educational opportunities for women - and therefore, problematic,
resulting often in conflicts, dissonance and ill health (Sonuga-Barke et al.,
1998; Sonuga-Barke and Mistry, 2000) . Then again, it may be argued that

irrespective of worldviews “familiarity leads to liking; familiarity breeds
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contempt” (Norton et al., 2007: 97) and that when people live too closely to
each other, it can engender conflicts. In simil