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!ōǎǘǊŀŎǘ  
 

Mental health problems for children and young people are on the increase, and schools are 

recognised as being at the forefront of providing support through early interventions in the primary 

years to offer mental health and well-being interventions as an effective preventative measure. !ƛƳΥ 

¢Ƙƛǎ ǎǘǳŘȅ ƛƴǾŜǎǝƎŀǘŜŘ ǿƘŜǘƘŜǊ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ƛƴǘŜǊǾŜƴǝƻƴǎ ŦƻǎǘŜǊƛƴƎ 

ǘƘŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŀǊŜ ŀŎŎŜǇǘŀōƭŜ ŀƴŘ ŦŜŀǎƛōƭŜ ǘƻ ŘŜƭƛǾŜǊ ƛƴ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎ ǘƻ 

ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎΦ 5ŜǎƛƎƴ ŀƴŘ aŜŀǎǳǊŜΥ A narrative review led to a 

ǉǳŀǎƛπŜȄǇŜǊƛƳŜƴǘŀƭ ŘŜǎƛƎƴ ǎǘǳŘȅ ǿƛǘƘ ŀ ƳƛȄŜŘ ƳŜǘƘƻŘ Řŀǘŀ ŎƻƭƭŜŎǝƻƴ ƳŜǘƘƻŘΦ aŀƛƴ ƻǳǘŎƻƳŜ 

ƳŜŀǎǳǊŜǎΥ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΣ ǘƘŜ tƻǎƛǝǾŜ ŀƴŘ bŜƎŀǝǾŜ !ũŜŎǘ {ŎƘŜŘǳƭŜ ǘƻ ƳŜŀǎǳǊŜ 

ǎǘǳŘŜƴǘǎϥ ōŀƭŀƴŎŜ ƻŦ ǇƻǎƛǝǾŜ ŀƴŘ ƴŜƎŀǝǾŜ ŜƳƻǝƻƴǎΣ ǇǊƻǾƛŘƛƴƎ ƛƴǎƛƎƘǘǎ ƛƴǘƻ ƛƴŘƛǾƛŘǳŀƭ ŜƳƻǝƻƴŀƭ 

ǎǘŀǘŜǎΦ ¢ƻ ƳŜŀǎǳǊŜ ǎǘǳŘŜƴǘǎϥ ǇǊƻπǎƻŎƛŀƭ ōŜƘŀǾƛƻǳǊ ŀƴŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŘƛŶŎǳƭǝŜǎΣ ǳǎƛƴƎ ǘƘŜ {ǘǊŜƴƎǘƘǎ 

ŀƴŘ 5ƛŶŎǳƭǝŜǎ vǳŜǎǝƻƴƴŀƛǊŜ ŦƻǊ ǎǘǳŘŜƴǘǎ ǿƛǘƘ ǘŜŀŎƘŜǊ ŀƴŘ ǇŀǊŜƴǘ ƛƴŦƻǊƳŀƴǘ ǊŜǇƻǊǘǎΣ ŀƴŘ ŀ 

ŘŜǎƛƎƴŜŘ ǉǳŜǎǝƻƴƴŀƛǊŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǘƻ ƳŜŀǎǳǊŜ ŀŎŎŜǇǘŀōƛƭƛǘȅ ŀƴŘ ŦŜŀǎƛōƛƭƛǘȅ ƻŦ ǘƘŜ ŬǾŜ 

ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅϥ ƛƴǘŜǊǾŜƴǝƻƴΣ ǿƛǘƘ ǉǳŀƭƛǘŀǝǾŜ Řŀǘŀ ŦǊƻƳ ǎǘǳŘŜƴǘ ŦƻŎǳǎ ƎǊƻǳǇǎ 

ŀƴŘ ǘŜŀŎƘŜǊ ƛƴǘŜǊǾƛŜǿǎΦ tŀǊǝŎƛǇŀƴǘǎΥ ¸ŜŀǊ р ǇǊƛƳŀǊȅ ǎŎƘƻƻƭ ǎǘǳŘŜƴǘǎΣ ǘŜŀŎƘŜǊǎ ŀƴŘ ǇŀǊŜƴǘǎ ŦǊƻƳ 

ǘƘǊŜŜ ǎŎƘƻƻƭǎ ǇŀǊǝŎƛǇŀǘŜŘ ƛƴ ǘƘŜ ǎǘǳŘȅΦ wŜǎǳƭǘǎΥ ¢ƘŜ ƴŀǊǊŀǝǾŜ ǊŜǾƛŜǿ ƛŘŜƴǝŬŜŘ ǘƘŀǘ ¦Y ǎŎƘƻƻƭ 

ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ƛƴǘŜǊǾŜƴǝƻƴǎ Řƻ ƴƻǘ ǘŀǊƎŜǘ ǘƘŜ ŬǾŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ 

ŎŀǇŀŎƛǘȅΩΣ ȅŜǘ ŀƴ ŜǾŀƭǳŀǝƻƴ ƻŦ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ƛƴǘŜǊǾŜƴǝƻƴ ŜƴŎƻƳǇŀǎǎƛƴƎ ǘƘŜǎŜ ŎƻƳǇƻƴŜƴǘǎ 

ǎǳƎƎŜǎǘǎ ǘƘŀǘ ƛǘ ǿƻǳƭŘ ōŜ ŀŎŎŜǇǘŀōƭŜ ŀƴŘ ŦŜŀǎƛōƭŜ ƛƴ ŀ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ 

ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎΦ /ƻƴŎƭǳǎƛƻƴΥ 5ŜǎǇƛǘŜ ŜƴŎƻǳǊŀƎƛƴƎ ƻǳǘŎƻƳŜǎΣ ǘƘƛǎ ǊŜǎŜŀǊŎƘ ƘƛƎƘƭƛƎƘǘǎ 

ǘƘŜ ƴŜŜŘ ŦƻǊ ŦǳǊǘƘŜǊ ǊŜǎŜŀǊŎƘ ǘƻ ōŜǧŜǊ ǳƴŘŜǊǎǘŀƴŘ ƛƴǘŜǊǾŜƴǝƻƴ ŜũŜŎǝǾŜƴŜǎǎΣ ƛƳǇƭŜƳŜƴǘŀǝƻƴ 

ōŀǊǊƛŜǊǎΣ ŀƴŘ ŎƻǎǘπŜũŜŎǝǾŜƴŜǎǎΣ ŦŀŎƛƭƛǘŀǝƴƎ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ƛƳǇŀŎǜǳƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ǘƘŀǘ ŀǊŜ 

ŀŎŎŜǇǘŀōƭŜ ŀƴŘ ŦŜŀǎƛōƭŜ ƛƴ ǎǳǇǇƻǊǘƛƴƎ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘΦ 
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!ŎƪƴƻǿƭŜŘƎŜƳŜƴǘǎ 
 

CƛǊǎǘƭȅΣ L ǘƘŀƴƪ 5Ǌ 5ǳǎŀƴŀ 5ƻǊƧŜŜ ŦƻǊ ƘŜǊ ŜƴŘƭŜǎǎ ǎǳǇǇƻǊǘΣ ǇŀǝŜƴŎŜΣ ŀƴŘ ǿƛǎŘƻƳΦ {ƘŜ Ƙŀǎ 

ŜƴŎƻǳǊŀƎŜŘ ŀƴŘ ƴǳŘƎŜŘ ƳŜ ǘƻ ǇŜǊǎŜǾŜǊŜ ǘƘǊƻǳƎƘƻǳǘ ŀƴ ŀƳŀȊƛƴƎ ƭŜŀǊƴƛƴƎ ƧƻǳǊƴŜȅΦ L ǿƻǳƭŘ ŀƭǎƻ ƭƛƪŜ 

ǘƻ ǘƘŀƴƪ tǊƻŦŜǎǎƻǊ [ƻǳƛǎŜ ¢ǊŀŎŜȅ ŦƻǊ ƘŜǊ ǎǳǇǇƻǊǘ ŀƴŘ ŀŘǾƛŎŜ ŀǘ ǾŀǊƛƻǳǎ Ǉƻƛƴǘǎ ǘƘǊƻǳƎƘƻǳǘ Ƴȅ ǎǘǳŘƛŜǎΦ  

 

L ǿƻǳƭŘ ŀƭǎƻ ƭƛƪŜ ǘƻ ǘƘŀƴƪ ǘƘŜ ǎŎƘƻƻƭǎ ŦƻǊ ǘƘŜƛǊ ƛƴǘŜǊŜǎǘ ƛƴ ǘƘƛǎ ǊŜǎŜŀǊŎƘ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎϥ 

ǿŜƭƭπōŜƛƴƎΣ ǿƛǘƘƻǳǘ ǿƘƛŎƘ ǘƘƛǎ ǎǘǳŘȅ ǿƻǳƭŘ ƴƻǘ ƘŀǾŜ ƘŀǇǇŜƴŜŘΦ ¢ƘŜƛǊ ǿƻǊƪ ǿƛǘƘ ǘƘŜ ǎǘǳŘŜƴǘǎ ŀƴŘ 

ǘƘŜƛǊ ŦŜŜŘōŀŎƪ ƻƴ ǘƘƛǎ ǎǘǳŘȅ Ƙŀǎ ōŜŜƴ ƛƴǾŀƭǳŀōƭŜΦ ! ǘƘŀƴƪ ȅƻǳ ŀƭǎƻ ƎƻŜǎ ǘƻ DŜƻǊƎŜΣ ǘƘŜ ǾƻƭǳƴǘŜŜǊ 

ǾƻƛŎŜƻǾŜǊ ƻƴ ǘƘŜ ǾƛŘŜƻǎΣ ǘƻ ǿƘƻƳ L ŀƳ ƛƴŘŜōǘŜŘΣ ŀǎ ƘŜ ƘŀŘ ǘƘŜ ǇŜǊŦŜŎǘ ǾƻƛŎŜΦ  

 

L ǿƻǳƭŘ Ŭƴŀƭƭȅ ƭƛƪŜ ǘƻ ǘƘŀƴƪ Ƴȅ ŘŜŀǊŜǎǘ ƘǳǎōŀƴŘ ŦƻǊ ǇǳǩƴƎ ǳǇ ǿƛǘƘ Ƴȅ Ŏƻƴǎǘŀƴǘ ŎƘŀǧŜǊƛƴƎ 

ŀōƻǳǘ ŀǎǇŜŎǘǎ ƻŦ ǘƘŜ ǎǘǳŘȅ ǎƻ L ŎƻǳƭŘ ǘŀƭƪ ƻǳǘ ƭƻǳŘ ǘƻ ƳȅǎŜƭŦΦ /ƻƴǎŜǉǳŜƴŎŜǎΣ L ǘƘƛƴƪ ƻŦ ŘƛǎǘŀƴŎŜ 

ƭŜŀǊƴƛƴƎΦ  

 

  



р 

ƻŦ плр 

 
р 

 
 

 

!ǳǘƘƻǊΩǎ 5ŜŎƭŀǊŀǝƻƴ 
 

L ŘŜŎƭŀǊŜ ǘƘŀǘ ǘƘƛǎ ǘƘŜǎƛǎ ƛǎ ŀ ǇǊŜǎŜƴǘŀǝƻƴ ƻŦ ƻǊƛƎƛƴŀƭ ǿƻǊƪΣ ŀƴŘ L ŀƳ ǘƘŜ ǎƻƭŜ ŀǳǘƘƻǊΦ ¢Ƙƛǎ 

ǿƻǊƪ Ƙŀǎ ƴƻǘ ǇǊŜǾƛƻǳǎƭȅ ōŜŜƴ ǇǊŜǎŜƴǘŜŘ ŦƻǊ ŀ ŘŜƎǊŜŜ ƻǊ ƻǘƘŜǊ ǉǳŀƭƛŬŎŀǝƻƴ ŀǘ ǘƘƛǎ ¦ƴƛǾŜǊǎƛǘȅ ƻǊ 

ŜƭǎŜǿƘŜǊŜΦ !ƭƭ ǎƻǳǊŎŜǎ ŀǊŜ ŀŎƪƴƻǿƭŜŘƎŜŘ ŀǎ ǊŜŦŜǊŜƴŎŜǎΦ 
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5ŜŘƛŎŀǝƻƴǎ 
 

 

¢Ƙƛǎ ǎǘǳŘȅ ƛǎ ŘŜŘƛŎŀǘŜŘ ǘƻ ŀƭƭ ǘƘŜ ŎƘƛƭŘǊŜƴ ǿƘƻ ƘƻǇŜ ŦƻǊ ǇƻǎƛǝǾŜ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ 

ōǳǘ ŬƴŘ ƛǘ Ƨǳǎǘ ƻǳǘ ƻŦ ǊŜŀŎƘΦ  
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ÉEx  ÉŸĦŔċũШċŰĬШEůŸƣŔŸŰċũШxĲċƖŰŔŰŊ 

ÉE ?  ÉƓĲĦŔċũШEĬƨĦċƣŔŸŰċũШ ĲĲĬƚШċŰĬШ?ŔƚċĤŔũŔƣǃ 

ÉÂÉÉ  ÉƣċƣŔƚƣŔĦċũШÂċĦťċŊĲШŉŸƖШƣőĲШÉŸĦŔċũШÉĦŔĲŰĦĲƚ 

Éì9  ÉĲũŉрìŸƖũĬШ9ċƓċĦŔƣǃ 

Ñ  ÑőĲůċƣŔĦШċŰċũǃƚŔƚ 

Ñ  ÑƖċŰƚċĦƣŔŸŰċũШ ŰċũǃƚŔƚ  

Öu  ÖŰŔƣĲĬШuŔŰŊĬŸů 

Ö f9E[ ÖŰŔƣĲĬШ ċƣŔŸŰƚШfŰƣĲƖŰċƣŔŸŰċũШ9őŔũĬƖĲŰќƚШEůĲƖŊĲŰĦǃШ[ƨŰĬ 

ìc§  ìŸƖũĬШcĲċũƣőШ§ƖŊċŰŔƚċƣŔŸŰ 
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мΦ  LƴǘǊƻŘǳŎǝƻƴ 
 

[ƛŦŜ ƛǎ ŀ ƧƻǳǊƴŜȅ ǿƘŜǊŜ ǿŜ ǎƘƻǳƭŘ ƘŀǾŜ ŜǾŜǊȅǘƘƛƴƎ ǿŜ ƴŜŜŘ ǘƻ ƭŜŀŘ ŀ ƘŀǇǇȅ ŀƴŘ ǎǳŎŎŜǎǎŦǳƭ 

ƭƛŦŜΣ ǿƘƛƭŜ ŀƭǎƻ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŀǘ ǘƘŜǊŜ ǿƛƭƭ ōŜ ŎƘŀƭƭŜƴƎŜǎΣ ǎƻƳŜ ƘŀǊŘŜǊ ǘƘŀƴ ƻǘƘŜǊǎΦ ¸ƻǳƴƎ ǇŜƻǇƭŜ 

ŀǊŜ ŬƴŘƛƴƎ ǘƘŀǘ ǘƘŜƛǊ ƭƛŦŜΩǎ ƧƻǳǊƴŜȅ Ƙŀǎ ƛƴŎǊŜŀǎƛƴƎƭȅ ƳƻǊŜ ŀƴȄƛŜǘȅ ŀƴŘ ǎǘǊŜǎǎΣ ŀũŜŎǝƴƎ ǘƘŜƛǊ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ όaI².ύΦ Lƴ нлмтΣ ƻƴŜ ƛƴ ŜǾŜǊȅ ŜƛƎƘǘ рπ ǘƻ мфπȅŜŀǊπƻƭŘǎ όbI{ 5ƛƎƛǘŀƭΣ нлмтύ 

ƛŘŜƴǝŬŜŘ ǿƛǘƘ ŀ ƳŜƴǘŀƭ ŘƛǎƻǊŘŜǊΦ ¢Ƙƛǎ ŬƎǳǊŜ ƛƴŎǊŜŀǎŜŘ ǘƻ ƻƴŜ ƛƴ ǎƛȄ ōȅ нлнм όbI{ 5ƛƎƛǘŀƭΣ нлннύΤ ōȅ 

нлноΣ ǘƘƛǎ ƘŀŘ ƛƴŎǊŜŀǎŜŘ ŀƎŀƛƴ ǘƻ ƻƴŜ ƛƴ ŬǾŜ όbI{ 5ƛƎƛǘŀƭΣ нлноύΦ aƛƴŘ όнлнпύ ŜǎǝƳŀǘŜŘ ǘƘŀǘ ǘƘŜ 

ƴǳƳōŜǊ ƻŦ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜ ǿƛǘƘ ŀ ƳŜƴǘŀƭ ŘƛǎƻǊŘŜǊ ǿƛƭƭ ōŜ ŀōƻǳǘ ƻƴŜ ƛƴ ŦƻǳǊ ƛƴ нлнпΦ ¢ƘŜ 

ǘǊŀƧŜŎǘƻǊȅ ŘƻŜǎ ƴƻǘ ƭƻƻƪ ǇǊƻƳƛǎƛƴƎΦ  

 

¢ƘŜ ²ƻǊƭŘ IŜŀƭǘƘ hǊƎŀƴƛǎŀǝƻƴ ό²Ihύ ŦƻǳƴŘ ǘƘŜǊŜ ƛǎ ŀƴ ƛƴŎǊŜŀǎƛƴƎ ƴŜŜŘ ŦƻǊ ŀŎŎŜǎǎ ǘƻ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘ ǎǳǇǇƻǊǘ ŦƻǊ ŀŘƻƭŜǎŎŜƴǘǎ ό²IhΣ нлмоύΦ ¢Ƙƛǎ ƛǎ ŘǳŜ ǘƻ ƛƴŎǊŜŀǎŜŘ ƭŜǾŜƭǎ ƻŦ ŘŜǇǊŜǎǎƛƻƴΣ ǿƘƛŎƘ Ŏŀƴ 

ƭŜŀŘ ǘƻ ǎǳƛŎƛŘŜΣ ǘƘŜ ǘƘƛǊŘ ƭŜŀŘƛƴƎ ŎŀǳǎŜ ƻŦ ŘŜŀǘƘ ŦƻǊ мрπ ǘƻ нфπȅŜŀǊπƻƭŘǎ ό²IhΣ нлнрύΦ ¢ƘŜ ²IhΩǎ 

ŎƻƳǇǊŜƘŜƴǎƛǾŜ ΨaŜƴǘŀƭ IŜŀƭǘƘ !Ŏǝƻƴ tƭŀƴ нлмоπнлнлΩ ό²IhΣ нлмфύΣ ƴƻǿ ŜȄǘŜƴŘŜŘ ǘƻ нлолΣ 

ŜƳǇƘŀǎƛǎŜǎ ǘƘŀǘ ǘƘŜ Ǉƭŀƴ ŀƛƳǎ ǘƻ ŦƻǎǘŜǊ ǎǘǳŘŜƴǘǎϥ ǇƻǎƛǝǾŜ ǎŜƴǎŜ ƻŦ ƛŘŜƴǝǘȅΣ ŜƴŀōƭƛƴƎ ǘƘŜƳ ǘƻ 

ƳŀƴŀƎŜ ǘƘŜƛǊ ǘƘƻǳƎƘǘǎΣ ŜƳƻǝƻƴǎΣ ŀƴŘ ǎƻŎƛŀƭ ǊŜƭŀǝƻƴǎƘƛǇǎΣ ǳƭǝƳŀǘŜƭȅ ƭŜŀŘƛƴƎ ǘƻ ŀ ƘŜŀƭǘƘȅ ŀǩǘǳŘŜ 

ǘƻǿŀǊŘ ƭŜŀǊƴƛƴƎ ŘǳǊƛƴƎ ǘƘŜƛǊ ŜŘǳŎŀǝƻƴŀƭ ȅŜŀǊǎΦ ¢ƘŜ av aŜƴǘŀƭ IŜŀƭǘƘ hǊƎŀƴƛǎŀǝƻƴ ό²ƘŜǿŜƭƭΣ нлнмύ 

ǎǘŀǘŜǎ ǘƘŀǘ тр҈ ƻŦ ǘƘƻǎŜ ǿƛǘƘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŎƻƴŘƛǝƻƴǎ ǎǘŀǊǘ ŘŜǾŜƭƻǇƛƴƎ ǘƘŜƳ ōŜŦƻǊŜ ǘƘŜ ŀƎŜ ƻŦ муΣ 

ŀƴŘ ǎŜǾŜƴ ƻǳǘ ƻŦ ǘŜƴ ȅƻǳƴƎ ǇŜƻǇƭŜ ǿƛǘƘ ŀ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǇǊƻōƭŜƳ ƘŀǾŜ ƴƻǘ ƘŀŘ ǎƛƎƴƛŬŎŀƴǘ ƘŜƭǇ ŀǘ ŀ 

ȅƻǳƴƎ ŀƎŜΦ hǘƘŜǊ ǊŜǎŜŀǊŎƘ Ƙŀǎ ƛŘŜƴǝŬŜŘ ǘƘŜ ƴŜŜŘ ŦƻǊ ǎǘǳŘŜƴǘǎ ǘƻ ƘŀǾŜ ƎǊŜŀǘŜǊ ǇƻǎƛǝǾŜ ǎŜƭŦπŎƻƴǘǊƻƭΣ 

ŀǎ ŎƘƛƭŘƘƻƻŘ ǎŜƭŦπŎƻƴǘǊƻƭ ǇǊŜŘƛŎǘǎΣ ŀƳƻƴƎ ƻǘƘŜǊ ǎƻŎƛŜǘŀƭ ƛǎǎǳŜǎΣ ŀƴ ŀŘǳƭǘΩǎ ǇƘȅǎƛŎŀƭ ŀƴŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ 

όaƻŶǧ Ŝǘ ŀƭΦΣ нлммύΦ ¢ƘŜ ²ƻǊƭŘ IŜŀƭǘƘ hǊƎŀƴƛǎŀǝƻƴ όнлмфŀύ ƭŀǳƴŎƘŜŘ ŀ Ǝƭƻōŀƭ ŎƻƳƳǳƴƛǘȅ ǘƻƻƭƪƛǘ ǘƻ 

ƛŘŜƴǝŦȅ ǎǘǳŘŜƴǘǎΩ ƭƛŦŜ ǎƪƛƭƭǎΦ ¢ƘŜ ŬǊǎǘ ƻŦ ǘƘŜ ǘǿŜƭǾŜ ƛŘŜƴǝŬŜŘ ǎǳŎŎŜǎǎ ŎǊƛǘŜǊƛŀ ǎǘŀǘŜǎΣ ϦCƛƴŘ ƴŜǿ 
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ŜũŜŎǝǾŜ ǿŀȅǎ ƻŦ ǘƘƛƴƪƛƴƎΦϦ ¢Ƙƛǎ ƛǎ ǊŜǉǳƛǊŜŘ ƛŦ ǿŜ ǿŀƴǘ ǎǘǳŘŜƴǘǎ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ŎƻƳǇƭŜȄƛǝŜǎ ƻŦ 

ƭƛǾƛƴƎ ƛƴ ǘƻŘŀȅΩǎ ǿƻǊƭŘΦ  

 

 ²Ƙƛƭǎǘ ǎŜǊǾƛŎŜǎ ǎǳŎƘ ŀǎ /ƘƛƭŘ ŀƴŘ !ŘƻƭŜǎŎŜƴǘ aŜƴǘŀƭ IŜŀƭǘƘ {ŜǊǾƛŎŜǎό/!aI{ύ1 ŀƴŘ 

ŎƘŀǊƛǘŀōƭŜ ƻǊƎŀƴƛǎŀǝƻƴǎ Ŏŀƴ ǎǳǇǇƻǊǘ ŀƴŘ ǇǊƻǾƛŘŜ ŦƻǊ ȅƻǳƴƎ ǇŜƻǇƭŜ ǿƘƻ ŀǊŜ ǊŜŦŜǊǊŜŘΣ ǎŎƘƻƻƭǎ ŀǊŜ 

ƻƊŜƴ ŎƻƴǎƛŘŜǊŜŘ ǎǝƭƭ ǘƻ ōŜ ǘƘŜ ōŜǎǘ ǇƭŀŎŜ ǘƻ ŜŘǳŎŀǘŜ ȅƻǳƴƎ ǇŜƻǇƭŜ ŀōƻǳǘ ǿƘŀǘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƳŜŀƴǎ 

ŦƻǊ ǘƘŜƳ όaŀ Ŝǘ ŀƭΦΣ нлноύΣ Ƙƻǿ ǘƻ ǊŜŎƻƎƴƛǎŜ ǇƻǘŜƴǝŀƭ ǎȅƳǇǘƻƳǎΣ ŀƴŘ Ƙƻǿ ǘƘŜȅ Ŏŀƴ ƘŜƭǇ ǘƘŜƳǎŜƭǾŜǎ 

ōȅ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǿƘŀǘ ƛǎ ƘŀǇǇŜƴƛƴƎ ǿƛǘƘ ǘƘŜƛǊ ƳƛƴŘ ŀƴŘ ōƻŘȅ ό.ƻƴŜƭƭ Ŝǘ ŀƭΦΣ нлмуΤ [ŀƴƎŦƻǊŘ Ŝǘ ŀƭΦΣ 

нлмпΤ aŀ Ŝǘ ŀƭΦΣ нлноύΦ  

 

In the UK, the researcher, as a teacher and school counsellor, had experience working with 

primary school students who were finding life at school challenging due to mental health difficulties; 

students became worried and anxious and, at times, said they had suffered from depression. 

According to the Mental Health Foundation (2021), students with good MHWB generally feel 

positive, manage the challenges of day-to-day life, are optimistic, and understand their own 

potential. Students, however, with mental health difficulties find personal thoughts disrupt their 

emotions, which can lead to anxiety and possible depression. Students spend a lot of their time on 

social media, and the words anxiety and depression, along with autism, dyspraxia, and dyslexia, 

were frequently used by students in school conversations when discussing how they were feeling. 

The students wanted to talk about what anxiety and depression meant to them. The researcher in 

this thesis asks whether we sometimes underestimate what is ƘŀǇǇŜƴƛƴƎ ƛƴ ƻǳǊ ǎǘǳŘŜƴǘǎΩ ƭƛǾŜǎ ŀƴŘ 

 
1 /ƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜϥǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǎŜǊǾƛŎŜǎ π bI{ 

 

https://www.nhs.uk/mental-health/children-and-young-adults/mental-health-support/mental-health-services/
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whether internet access has increased very young students' knowledge of mental health, but 

without developing fundamental skills of discernment.  

 

Following this experience, the researcher began investigating the provision of school 

interventions and their impact on students. The researcher found that school interventions often 

addressed only one or two mental health issues, prompting a search to identify a multi-component 

school intervention for MHWB that could be integrated into the UK's Personal, Social, Health, and 

9ŎƻƴƻƳƛŎ όt{I9ύ ŜŘǳŎŀǘƛƻƴ ŎǳǊǊƛŎǳƭǳƳΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ǿŀǎ ƛƴǘǊƻŘǳŎŜŘ ǘƻ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ΨǎŜƭŦ-world 

ŎŀǇŀŎƛǘȅΩ ό5ƻǊƧŜŜΣ нлнмύΣ ǿƘƛŎƘ ōŜŎŀƳŜ ǘƘŜ ŦƻŎǳǎ ƻŦ ǘƘŜ ŘŜǎƛƎƴŜŘ aI². ǇǊƛƳŀǊȅ ǎŎƘƻƻƭ 

intervention, ΨA Little Bit of PsychologyΩΣ as part of the research study.  

 

This research aimed to determine whether a school intervention with a multi-component 

approach could support students as young as 10 years old in recognising ways to self-regulate their 

emotions and behaviours, leading to more positive MHWB. These multi-components are derived 

ŦǊƻƳ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ό5ƻǊƧŜŜΣ нлнмύΦ !ŎŎƻǊŘƛƴƎ ǘƻ 5ƻǊƧŜŜ όнлнмύΣ the five 

components of the ΩǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ό{²/ύ should be fostered to address well-being. In recent 

years, we have seen several school interventions for MHWB, such as mindfulness and meditation 

programmes, being incorporated into many schools as part of Personal, Social, Health, and Economic 

(PSHE) education, to provide students with skills to support self-regulation. However, the research 

literature highlights the effectiveness of balancing targeted and universal, multi-component 

intervention programmes in schools aimed at promoting positive mental health. School intervention 

programmes that equip students with practical skills and knowledge related to mental health not 

only help pupils manage their own wellbeing but also encourage supportive relationships among 

peers and staff (Weare & Murray, 2004; Weare, 2015).  
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In reviewing the literature on school interventions in the UK for MHWB, the researcher 

found that many interventions focused on bullying and friendship issues, delivered through PSHE 

programmes. Some interventions have been targeted at the needs of specific students, and this 

means they are not universal, with a danger of leaving other students at risk as they are excluded 

from mental health interventions and from gaining the skills needed for positive MHWB in the future 

(Fazel et al., 2014). More recent school interventions have adopted an interactive approach to social 

and emotional learning, focusing on interrelated skills that enable students to apply the knowledge 

they have gained, understand and manage their emotions, problem-solve, and build positive 

relationships (Goldberg et al., 2018; Weare & Nind, 2011). According to Werner-Seidler et al. (2017), 

interventions implemented at a young age are more effective because behavioural changes occur 

more quickly than those implemented in older age groups, as students can become set in their ways 

and harmful routines can be embedded in day-to-day situations. Multiple-domain interventions, 

including schools, communities, and parents, also improve students' and young adults' MHWB due 

to the interdependence among families, teachers, and parents (Sancassiani et al., 2015).  

 

A systematic review and network meta-analysis of 1512 full-text articles (Caldwell et al., 

2019) of school-based interventions to prevent anxiety and depression concluded that there is not 

enough evidence of the effectiveness of prevention interventions in schools. The research suggests 

that there is little evidence that cognitive behavioural interventions reduce anxiety (Caldwell et al., 

2019). Fazel and Kohrt (2019) suggest that defining and evaluating prevention programmes is 

concerning, as the analysis may not account for existing disorders or the prevention of new ones, 

which are key aspects of a study's preventive and treatment effects and believe an intervention for 

ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛƴ ǎǘǳŘŜƴǘǎ ǎƘƻǳƭŘ ōŜ ΨŘŜƳƻƴǎǘǊŀǘŜŘ ōȅ ŀ ǎŎƘƻƻƭ-based randomised controlled trial of 

modular, evidence-based practice, allowing for flexibility and individualisation, alongside family 

components, quality assessment, and iƳǇƭŜƳŜƴǘŀǘƛƻƴ ǎǳǇǇƻǊǘΩ όCŀȊŜƭ & Kohrt, 2019).  
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Other research on promoting well-being in schools and resilience in primary schools found 

that teaching specifically with specialist staff is challenging, as the required intervention must be 

integrated into the school's overall systems (Banerjee et al., 2016). Earlier research has found that 

young students need a deeper understanding of why we behave and think the way we do, as well as 

of the impact others have on our lives, which can alter our intrinsic nature and shape our extrinsic 

identity (Hennessy & Heary, 2009). Other studies have been critical of school interventions, raising 

concerns about teachers' ability to deliver effective school-based mental health interventions. 

Stallard et al. (2014, p. 190) state that the FRIENDS universal school-based intervention "when 

teachers deliver interventions in mental well-being, the effectiveness of the intervention is 

ǊŜŘǳŎŜŘΦϦ IƻǿŜǾŜǊΣ ¸ŀƭŜ ¦ƴƛǾŜǊǎƛǘȅΩǎ w¦[9w ŦŜŜƭƛƴƎ ǿƻǊŘǎ ŎǳǊǊƛŎǳƭǳƳΣ Ŏƻ-created by Brackett et al. 

(2019), indicates that when lessons focus on integrating emotional awareness into the academic 

curriculum, both academic and emotional competence improve.  

 

Despite research suggesting that effective school interventions are needed to support 

MHWB among students, changes in MHWB school interventions have been driven primarily by 

different governments. These changes have driven numerous school interventions, some of which 

have remained in schools in one form or another. Han and Weiss (2005) suggest that teachers will 

continue to implement an intervention programme following adequate training beyond the initial 

phase; however, the ongoing implementation of mental health programmes remains a recurring 

problem for schools. hƴŜ ǿŀȅ ǘƻ ŜƴǎǳǊŜ ǘŜŀŎƘŜǊǎ ŎƻƴǝƴǳŜ ƛƳǇƭŜƳŜƴǝƴƎ aI². ƛƴǘŜǊǾŜƴǝƻƴǎ ƛǎ ǘƻ 

ƛƴǘŜƎǊŀǘŜ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŜŘǳŎŀǝƻƴ ƛƴǘƻ ŎƻǊŜ ŎǳǊǊƛŎǳƭŀΣ ǘƘŜǊŜōȅ ƛƴŎǊŜŀǎƛƴƎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƭƛǘŜǊŀŎȅ 

ŀƳƻƴƎ ŜŘǳŎŀǘƻǊǎ ŀƴŘ ǎǘǳŘŜƴǘǎΦ !ƴ ƛƴǘŜǊǾŜƴǝƻƴ ǘƘŀǘ ǇǊƻǾƛŘŜǎ ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘ Ƴŀȅ 

ŜũŜŎǝǾŜƭȅ ƛƴǘŜƎǊŀǘŜ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŜŘǳŎŀǝƻƴ ōȅ ŦƻǎǘŜǊƛƴƎ ŀ ƪƴƻǿƭŜŘƎŜπŀƴŘπǎƪƛƭƭǎ ŎǳǊǊƛŎǳƭǳƳ ŦƻŎǳǎŜŘ 

ƻƴ ŎƻǇƛƴƎ ǎƪƛƭƭǎΣ ǳǎƛƴƎ ǎǘǊŀǘŜƎƛŜǎ ǘƻ ƳŀƴŀƎŜ ǎǘǊŜǎǎ ŀƴŘ ŀƴȄƛŜǘȅΣ ŜƴŎƻǳǊŀƎƛƴƎ ŘƛŀƭƻƎǳŜ ŀƳƻƴƎ ǎǘǳŘŜƴǘǎ 

ŀōƻǳǘ ƳŜƴǘŀƭ ƘŜŀƭǘƘΣ ŀƴŘ ǇǊƻǾƛŘƛƴƎ ƪƴƻǿƭŜŘƎŜ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ŜƳƻǝƻƴǎΣ ǘƘƻǳƎƘǘǎΣ ŀƴŘ ōŜƘŀǾƛƻǳǊǎΣ 
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ŀǎ ǿŜƭƭ ŀǎ ŦƻǎǘŜǊƛƴƎ ǎŜƭŦπŀǿŀǊŜƴŜǎǎΦ ¢ƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŎƻƳǇƻƴŜƴǘǎΣ ǿƛǘƘ ǘƘŜƛǊ ŬǾŜ ŎŀǇŀŎƛǝŜǎ 

ŘƛǎŎǳǎǎŜŘ ƭŀǘŜǊ ƛƴ ǘƘƛǎ ǎǘǳŘȅΣ Ƴŀȅ ǇǊƻǾƛŘŜ ǘƘŜ ƴŜŎŜǎǎŀǊȅ ǘƻƻƭǎ ǘƻ ǊŜŎƻƎƴƛǎŜ ŀƴŘ ƳŀƴŀƎŜ ƳŜƴǘŀƭ ƘŜŀƭǘƘ 

ƴŜŜŘǎΦ 

 

¢Ƙƛǎ ǊŜǎŜŀǊŎƘ ǎǳǇǇƻǊǘŜŘ ǘƘŜ ǘƘŜƻǊŜǘƛŎŀƭ ǊŜǎŜŀǊŎƘ ǉǳŜǎǘƛƻƴΣ Ψ¢ƻ ǿƘŀǘ ŜȄǘŜƴǘ Řƻ ǇǊƛƳŀǊȅ 

school MHWB ƛƴǘŜǊǾŜƴǘƛƻƴǎ ǘŀǊƎŜǘ ǘƘŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ŀ ΨǎŜƭŦ-world capacityΩΚ The theoretical 

ǉǳŜǎǘƛƻƴ ƭŜŘ ǘƻ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǉǳŜǎǘƛƻƴǎΥ ²Ƙŀǘ ƛǎ ǘƘŜ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩΚ And why is it important for 

the mental health of young people? How could ΨǎŜƭŦ-world capacityΩ support long-term MHWB for 

primary-aged children?  

 

By conducting a narrative review to determine whether primary schools in the UK target the 

components of the SWC, the researcher examined the outcomes of school interventions, 

ƎƻǾŜǊƴƳŜƴǘ ƛƴƛǘƛŀǘƛǾŜǎΣ ŀƴŘ ƘŜŀƭǘƘ ƻǊƎŀƴƛǎŀǘƛƻƴǎΩ ƛƴƛǘƛŀǘƛǾŜǎΦ The study suggests future directions for 

school interventions on MHWB, such as trialling a multi-component intervention aligned with 

psychological theories. This approach could provide the best support for young people and ensure 

they have the skills and tools to navigate thŜƛǊ ƭƛŦŜΩǎ ƧƻǳǊƴŜȅΦ The researcher recognised the ΨǎŜƭŦ-

ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ and its five components as an opportunity to develop a school intervention for 

primary-aged students after identifying a possible gap in the narrative review: schools addressed 

only one or two aspects of mental health disorders when providing MHWB knowledge and skills to 

support primary students through a multi-component school intervention.  

 

Following the narrative review, the researcher developed a school intervention focused on 

ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ based on a constructed logic model. Logic models are a method for planning a 

series of steps to ensure outcomes are achieved when implementing a programme or project (Hayes 
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et al., 2011). A logic model is a logical framework that states assumptions with long-term 

ƛƳǇƭƛŎŀǘƛƻƴǎΦ ¢Ƙƛǎ ǎǘǳŘȅΩǎ ŀǎǎǳƳǇǘƛƻƴǎ ƛƴŘƛŎŀǘŜŘ ǘƘŀǘ ŀ ƳǳƭǘƛŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘ ǿŀǎ ƴŜŜŘŜŘ ŦƻǊ ŀ 

school intervention to support students' MHWB, help them manage their thoughts and emotions, 

develop knowledge and skills about how their minds and bodies work, and adopt a more positive 

attitude toward themselves. The logic model focused on an intervention that could provide teaching 

staff with a programme to deliver to students to support their MHWB and not assume teachers 

would become therapists to resolve students' mental health difficulties. The assumption was that 

teachers would be the educators. Other assumptions include participants, students, and school 

staff's willingness to train and learn, and the communityΩǎ ƛƴǾƻƭǾŜƳŜƴǘ. The researcher's logic model 

(see Appendix A) began with an overall framework that guided the intervention through its steps. 

The logic model informed the design of the school intervention to address the research question. 

The logic model and intervention's design are discussed in Chapter 3.  

 

The intervention for this research is a universal, whole-school-based approach grounded in 

ǘƘŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ό5ƻǊƧŜŜΣ нлнмύΦ ¢ƘŜ ŎƻƳǇƻƴŜƴǘǎ ŀǊŜ ŀƎŜƴŎȅΣ ƘŀǾƛƴƎ ŀ ǎŜƴǎŜ 

of purpose, solidity of self, connecting and disconnecting, and the self-other world. It was theorised 

that an acceptable, feasible school intervention, such as a curriculum programme fostering the five 

ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩΣ Ƴŀȅ ƭŜŀŘ ǎǘǳŘŜƴǘǎ ǘƻ ŀ ŘŜŜǇŜǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜƳǎŜƭǾŜǎ 

and, in turn, to the development of self-regulation skills. The five components were introduced 

through a multi-sensory teaching and learning approach to provide students with the knowledge and 

skills to understand themselves better, enabling them to make decisions that felt intrinsically right 

for them. The intervention needed to be subject-based, similar to a universal PSHE school-based 

intervention. The researcher also included safeguards in the intervention to limit in-depth personal 

discussions in the classroom, to support students and adults.  
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 ¢ƻ ǇǊƻǾƛŘŜ ŀ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴ ŦƻǊ ¸ŜŀǊ р ǎǘǳŘŜƴǘǎΣ ōƻǳƴŘŀǊƛŜǎ ǿŜǊŜ ƴŜŜŘŜŘ ǘƻ ŜƴǎǳǊŜ ǘƘŜ 

ǎŀŦŜƎǳŀǊŘƛƴƎ ƻŦ ŀƭƭ ǇŀǊǝŎƛǇŀƴǘǎΣ ƛƴŎƭǳŘƛƴƎ ǎǘǳŘŜƴǘǎΣ ǘŜŀŎƘŜǊǎΣ ŀƴŘ ǇŀǊŜƴǘǎΦ ¢ƘŜ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴΣ 

ŘŜǎƛƎƴŜŘ ǿƛǘƘ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŬǾŜ ŎƻƳǇƻƴŜƴǘǎΣ ǿŀǎ ƛƴǘŜƎǊŀǘŜŘ ƛƴǘƻ ƴƛƴŜ олπƳƛƴǳǘŜ ƭŜǎǎƻƴǎ 

ŀǎ ǇŀǊǘ ƻŦ ŀ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴ ǿƛǘƘƛƴ ŀ ƳǳƭǝπǎŜƴǎƻǊȅ ƭŜŀǊƴƛƴƎ ŀƴŘ ǘŜŀŎƘƛƴƎ ǇǊŀŎǝŎŜΣ ǿƘŜǊŜ 

ǎǘǳŘŜƴǘǎ ŎƻǳƭŘ Ǝŀƛƴ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜƛǊ aI².Σ ŀƴŘ ǿŀǎ ǘǊƛŀƭƭŜŘ ǳǎƛƴƎ ƛƴǘŜǊǾŜƴǝƻƴ 

ŀƴŘ ŎƻƴǘǊƻƭ ƎǊƻǳǇǎΣ ƴƻǘ ǘŀǊƎŜǘŜŘ ŀǘ ǎƳŀƭƭ ƎǊƻǳǇǎΣ ǎǘǳŘŜƴǘǎ ǿƛǘƘ ǎǇŜŎƛŀƭ ƴŜŜŘǎΣ ƻǊ ƎŜƴŘŜǊπǎǇŜŎƛŬŎ ƻǊ 

ǎƻŎƛƻŜŎƻƴƻƳƛŎŀƭƭȅ ŘƛǎŀŘǾŀƴǘŀƎŜŘ ƎǊƻǳǇǎΤ ŀ ǳƴƛǾŜǊǎŀƭ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴ ŦƻǊ aI². ǿƛǘƘ ŀ Ƴǳƭǝπ

ŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘΦ  

 

LƴŦƻǊƳŜŘ ōȅ ǘƘŜ ŬƴŘƛƴƎǎ ƻŦ ǘƘŜ ƴŀǊǊŀǝǾŜ ǊŜǾƛŜǿΣ ǘƘŜ ŜƳǇƛǊƛŎŀƭ ǊŜǎŜŀǊŎƘ ǉǳŜǎǝƻƴ όƘŜǊŜŀƊŜǊΣ 

ǘƘŜ ǊŜǎŜŀǊŎƘ ǉǳŜǎǝƻƴύ ƛƴ ǘƘƛǎ ǘƘŜǎƛǎ ŀǎƪǎ ǿƘŜǘƘŜǊ ŀƴ ƛƴǘŜǊǾŜƴǝƻƴ ǘƘŀǘ ŦƻǎǘŜǊǎ ǘƘŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ŀƴ 

ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ƛǎ ŀŎŎŜǇǘŀōƭŜ ŀƴŘ ŦŜŀǎƛōƭŜ ǘƻ ŘŜƭƛǾŜǊ ƛƴ ǎŎƘƻƻƭǎ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎϥ aI².Φ ¢ƘŜ 

ǊŜǎŜŀǊŎƘŜǊ ŀǎƪǎ ǘƘŜ ǉǳŜǎǝƻƴΣ Ψ²ƻǳƭŘ ŀƴ ƛƴǘŜǊǾŜƴǝƻƴ ǿƛǘƘ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ōŜ ŀŎŎŜǇǘŀōƭŜ ƛŦ ƛǘ 

ǿŜǊŜ ŀǇǇǊƻǇǊƛŀǘŜΣ ǇǊƻǾƛŘŜŘ ǘƘŜ ƴŜŎŜǎǎŀǊȅ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎΣ Ŝŀǎȅ ǘƻ ŀŎŎŜǎǎΣ ŀƴŘ ŀŘŜǉǳŀǘŜ ǘƻ 

ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎ ƛƴ ǘƘŜƛǊ aI².Κ !ƴŘ ǿƻǳƭŘ ŀƴ ƛƴǘŜǊǾŜƴǝƻƴ ǿƛǘƘ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ōŜ ŦŜŀǎƛōƭŜ ƛƴ 

ǇǊƻǾƛŘƛƴƎ ǘŜŀŎƘŜǊ ǘǊŀƛƴƛƴƎΣ ǊŜǎƻǳǊŎŜǎΣ ŀŘŘǊŜǎǎƛƴƎ ǝƳŜ ŎƻƴǎǘǊŀƛƴǘǎΣ ŎƻƴǎƛŘŜǊƛƴƎ ǘƘŜ ŜƴǾƛǊƻƴƳŜƴǘ ŀƴŘ 

ǘŜŎƘƴƛŎŀƭ ƴŜŜŘǎ ŀƴŘ ŀŘŘǊŜǎǎƛƴƎ ǊƛǎƪΚΩ 

 

¢ƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŀƴŘ ƛǘǎ ŎƻƳǇƻƴŜƴǘǎΣ ƎǊƻǳƴŘŜŘ ƛƴ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ǘƘŜƻǊƛŜǎΣ ƻũŜǊ ŀ 

ǳƴƛǉǳŜ ŀǇǇǊƻŀŎƘ ǘƻ ƛƳǇƭŜƳŜƴǝƴƎ ŀƴ aI². ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴ ǘƘŀǘ Ƴŀȅ ōŜ ŀŎŎŜǇǘŀōƭŜ ŀƴŘ 

ŦŜŀǎƛōƭŜ ǿƛǘƘƛƴ ŀ t{I9 ŎǳǊǊƛŎǳƭǳƳ ƛƴ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎΦ 9ǎǎŜƴǝŀƭ ŀǎǇŜŎǘǎ ƻŦ ŜǾŀƭǳŀǝƴƎ ŦŜŀǎƛōƛƭƛǘȅ ŦƻŎǳǎ 

ƻƴ ǘƘŜ ǎǳŎŎŜǎǎŦǳƭ ŘŜƭƛǾŜǊȅ ƻŦ ŀƴ ƛƴǘŜǊǾŜƴǝƻƴ ǇǊƻƎǊŀƳƳŜΣ ƛƴŎƭǳŘƛƴƎ ǘŜŀŎƘŜǊ ǘǊŀƛƴƛƴƎΣ ŎƭŀǎǎǊƻƻƳ 

ǊŜǎƻǳǊŎŜǎΣ ǝƳŜ ŎƻƴǎǘǊŀƛƴǘǎΣ ǘŜŎƘƴƛŎŀƭ ƴŜŜŘǎΣ ǊƛǎƪǎΣ ŀƴŘ ǘƘŜ ƻǇŜǊŀǝƻƴŀƭ ŜƴǾƛǊƻƴƳŜƴǘΦ ¢ƘŜ 

ŀŎŎŜǇǘŀōƛƭƛǘȅ ƻŦ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ƛǎ ƳŜŀǎǳǊŜŘ ōȅ ƛǘǎ ŀŘŜǉǳŀǘŜ ǇǊƻǾƛǎƛƻƴ ƻŦ ǎƪƛƭƭǎ ŀƴŘ ƪƴƻǿƭŜŘƎŜ ǘƻ 

ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ aI².Σ ƛǘǎ ŀǇǇǊƻǇǊƛŀǘŜƴŜǎǎΣ ǊŜŀǎƻƴŀōƭŜƴŜǎǎΣ ŜŀǎŜ ƻŦ ŀŎŎŜǎǎΣ ŎƻƳǇƭƛŀƴŎŜ ŀƴŘ 
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ǎŀŦŜƎǳŀǊŘƛƴƎ ƻŦ ǇŀǊǝŎƛǇŀƴǘǎ ƛƴ ǘƘŜ ǎǘǳŘȅΦ ¢ƘŜ ŜǎǎŜƴǝŀƭ ŀǎǇŜŎǘǎ ŀƴŘ ǘƘŜƛǊ ǊŜƭŜǾŀƴǘ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ 

ǊŜǎŜŀǊŎƘ ǉǳŜǎǝƻƴϥǎ ŀŎŎŜǇǘŀōƛƭƛǘȅ ŀƴŘ ŦŜŀǎƛōƛƭƛǘȅ ŀǊŜ ŘƛǎŎǳǎǎŜŘ ƛƴ /ƘŀǇǘŜǊǎ оΣ пΣ ŀƴŘ сΦ 

 

Lƴ ŀƴǎǿŜǊƛƴƎ ǘƘŜ ǊŜǎŜŀǊŎƘ ǉǳŜǎǘƛƻƴΣ ΨLǎ ŀ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǘƛƻƴ ŦƻǎǘŜǊƛƴƎ ǘƘŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ŀ 

ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŀŎŎŜǇǘŀōƭŜ ŀƴŘ ŦŜŀǎƛōƭŜ ǘƻ ŘŜƭƛǾŜǊ ǘƻ ǎǘǳŘŜƴǘǎ ƛƴ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎ to support 

MHWBΚΩ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ǎƻǳƎƘǘ ǘƻ ƛƴǾŜǎǘƛƎŀǘŜ ǿƘŜǘƘŜǊ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ǘƘŜƻǊƛŜǎ which became a 

framework for the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ could help students understand how they could help 

themselves. This, hopefully, would lead to greater autonomy, possibly changing students' thinking 

and behaviours, and increasing confidence and self-esteem, which in turn would alleviate future 

anxiety and depression. The researcher had previously introduced psychological concepts in a small-

group setting at a school where they taught before this research study. The students found the 

psychological theories relevant. They were able to apply the knowledge to situations when needed.  

 

The researcher designed and developed a curriculum for the intervention to introduce the 

five components of the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ which the researcher has identified through keywords 

from the componentsΩ ŎǊƛǘŜǊƛŀ ŀƴŘ ƭƛƴƪŜŘ ǘƘŜǎŜ ǘƻ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ǘƘŜƻǊƛŜǎ ǎǳŎƘ ŀǎ 9ǊƛŎ .ŜǊƴŜΩǎ 

transactional analysis (Berne, 196мύΣ /ŀǊƭ wƻƎŜǊǎΩǎ ǎŜƭŦ-ŀŎǘǳŀƭƛȊƛƴƎ ǘƘŜƻǊȅΣ όwƻƎŜǊǎΣ мфсмύΣ YŀǊǇƳŀƴΩǎ 

ŘǊŀƳŀ ǘǊƛŀƴƎƭŜ όYŀǊǇƳŀƴΣ мфсуύ ŀƴŘ 5Ǌ {ƛŜƎŀƭΩǎ ǿƛƴŘƻǿ ƻŦ ǘƻƭŜǊŀƴŎŜ (Siegel, 1999) alongside the 

workings of the mind and body, enabling students to have a greater understanding of themselves, 

their relationships with others, whether at school or home, leading to a more positive and fulfilling 

life as an adolescent.  

 

Presently, psychology is not taught as a subject in primary schools. Although not part of the 

national curriculum, it is taught as an A-level subject, and introducing it to primary schools would be 

challenging. Some aspects, though, are already taught through the PSHE curriculum, such as 
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mindfulness and positive thinking through well-being lessons. Psychological theories, as discussed 

later in this study, are presented through counselling, which has helped people understand their 

behaviours, emotions, and thoughts, leading to greater autonomy and a recognition of how past 

behaviours are closely linked to their past experiences, whether in family, work, or social 

interactions (Seligman et al., 2005).  

 

The ǘƘŜǎƛǎΩǎ empirical research strategy employed a mixed methods approach, utilising pre- 

and post-questionnaires to measure the ƛƴǘŜǊǾŜƴǘƛƻƴΩǎ quantitative impact, establish a mental 

health baseline, and provide post-evaluation results, as discussed in the methodology chapter. A 

ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ questionnaire was designed and tested for reliability, but not validated. Schools 

were invited to participate with intervention and control groups to substantiate development 

changes. Focus group interviews with students and teachers provided qualitative data, including 

ǎǘǳŘŜƴǘǎΩ ǎǘŀǘŜƳŜƴǘǎ ŀōƻǳǘ ǘƘŜƛǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ǘƘŜƻǊƛŜǎ ŀƴŘ ǘƘŜƛǊ ŦŜŜƭƛƴƎǎ ŘǳǊƛƴƎ ǘƘŜ 

programme's delivery. A reflexive thematic analysis provided insight into participants' responses and 

their overall feelings about what they learnt from the programme. The researcher designed and 

produced interactive materials for students, which included videos (see Appendix B), lesson plans, 

resources for role-plays, discussions, and art activities. The materials comprised nine lessons, each 

with an introduction, primary focus, and summary. The intervention was delivered over a summer 

term by teachers who had voluntarily taken up training to deliver the programme. The training was 

conducted online with the researcher and completed via Google Drive, utilising after-school inset 

time with support. Convenience sampling was employed, as although the researcher contacted 

many schools locally and beyond, none were forthcoming. A large school academy with both primary 

and secondary schools, based throughout the UK, informed their primary school headteachers of the 

research opportunity and invited school staff to get in touch with the researcher if they wanted to 

be involved.  
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Schools that opted in were contacted and provided with a detailed presentation of the 

programme. However, a prerequisite for being a participant school was having a trained school-

based counsellor, listener, or Emotional Literacy Support Assistant (ELSA) staff member in place to 

address any issues raised by students or teaching staff. For this reason, the study followed several 

ethical guidelines such as autonomy, welfare, avoiding harm, justice, and legal requirements under 

government legislation such as the United Nations Convention on the Rights of the Child (1989) 

ratified in the UK in 1993 (DfE,2010)Σ /ƘƛƭŘǊŜƴΩǎ !Ŏǘ нллп (Legislation.gov. uk, 2025a), including 

safeguarding, and the Mental Health Act 2007 (Legislation.gov.uk, 2025b). The research project 

complies with ethical, legal, and professional frameworks, such as those outlined by the British 

Association for Counselling and Psychotherapy (BACP, 2025), primarily because it includes focus 

group sessions and one-to-one interviews with teachers. There are also standards required by 

statutory and regulatory authorities to be taken into account. The Universities UK Concordat 

supports research integrity, honesty, rigour, transparency, open communication, and respect. This 

ǊŜǎŜŀǊŎƘ ǇǊƻƧŜŎǘ ŎƻƳǇƭƛŜŘ ǿƛǘƘ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ ¸ƻǊƪΩǎ ŜǘƘƛŎŀƭ ƎǳƛŘŜƭƛƴŜǎΦ 

 

¢Ƙƛǎ ǘƘŜǎƛǎ ŀƛƳǎ ǘƻ ŀƴǎǿŜǊ ǘƘŜ ǊŜǎŜŀǊŎƘ ǉǳŜǎǝƻƴǎ ŀƴŘ ƛǎ ǎǘǊǳŎǘǳǊŜŘ ŀǎ ŦƻƭƭƻǿǎΥ /ƘŀǇǘŜǊ н 

ǇǊŜǎŜƴǘǎ ŀ ƴŀǊǊŀǝǾŜ ǊŜǾƛŜǿ ǘƘŀǘ ŀŘŘǊŜǎǎŜǎ ǘƘŜ ǘƘŜƻǊŜǝŎŀƭ ǉǳŜǎǝƻƴ ƻŦ ǘƘŜ ŜȄǘŜƴǘ ǘƻ ǿƘƛŎƘ ǇǊƛƳŀǊȅ 

ǎŎƘƻƻƭ aI². ƛƴǘŜǊǾŜƴǝƻƴǎ ǘŀǊƎŜǘ ǘƘŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ŀ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩΦ ¢ƘŜ ƴŀǊǊŀǝǾŜ ǊŜǾƛŜǿ 

ŜȄŀƳƛƴŜǎ ǘƘŜ ƭƛǘŜǊŀǘǳǊŜ ƻƴ ¦Y ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎΣ ǘƘŜƛǊ ŘŜǎƛƎƴΣ ŀƴŘ ǘƘŜƛǊ ƛƳǇŀŎǘ ƻƴ ǎǘǳŘŜƴǘǎϥ 

aI².Φ Lƴ /ƘŀǇǘŜǊ оΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ƛƴǘǊƻŘǳŎŜǎ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ό5ƻǊƧŜŜΣ 

нлнмύ ŀƴŘ ǘƘŜ ŘŜǎƛƎƴ ƻŦ ǘƘŜ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴΣ Ψ! [ƛǧƭŜ .ƛǘ ƻŦ tǎȅŎƘƻƭƻƎȅΩό![.htύΦ /ƘŀǇǘŜǊ п 

ǇǊŜǎŜƴǘǎ ǘƘŜ ƳŜǘƘƻŘƻƭƻƎȅΣ Řŀǘŀ ŎƻƭƭŜŎǝƻƴΣ ŀƴŘ ŀƴŀƭȅǎƛǎ ƳŜǘƘƻŘǎΦ /ƘŀǇǘŜǊ рΣ ƛƴ ŀƴǎǿŜǊƛƴƎ ǘƘŜ 

ŜƳǇƛǊƛŎŀƭ ǉǳŜǎǝƻƴ ΨLǎ ŀƴ ƛƴǘŜǊǾŜƴǝƻƴ ŦƻǎǘŜǊƛƴƎ ǘƘŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ŀ ǎŜƭŦπǿƻǊŘ ŎŀǇŀŎƛǘȅ ŀŎŎŜǇǘŀōƭŜ 

ŀƴŘ ŦŜŀǎƛōƭŜ ǘƻ ŘŜƭƛǾŜǊ ƛƴ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎϥ aI².ΚΣ ǇǊŜǎŜƴǘǎ ŬƴŘƛƴƎǎ ŦƻǊ ōƻǘƘ 
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ƻŦ ǘƘŜ ǎǘǳŘȅΦ  
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нΦ bŀǊǊŀǝǾŜ wŜǾƛŜǿ  

 

Ψ¢ƻ ǿƘŀǘ ŜȄǘŜƴǘ Řƻ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭ-being interventions target the 

ŎƻƳǇƻƴŜƴǘǎ ƻŦ ŀ ΨǎŜƭŦ-world capacityΩ? 

 

This narrative review examines the provision of MHWB school interventions in primary 

schools. It explores the progress in implementing these interventions to enhance students' MHWB. 

In researching intervention outcomes, the researcher reflects on the support from government 

initiatives and other agencies. Upon examining the existing resources provided to schools, the 

researcher reviewed whether any primary school interventions targeted the five components of 

ǘƘŜ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ to help meet the long-term needs of primary students in terms of MHWB 

support. 

 

The researcher chose a narrative review because this study did not collect data for a meta-

analysis or a systematic review, nor did it employ a prespecified method for synthesising findings. 

Instead, it utilised a narrative review approach, drawing upon a diverse range of research literature 

to provide a comprehensive overview of developments in school-based interventions within the 

United Kingdom. This methodology enables the researcher to explore and interpret the existing 

body of research without the constraints imposed by rigid protocols. The process of selecting and 

meaningfully grouping relevant sources facilitates a nuanced understanding of the breadth and 

complexity of issues about school interventions. 

 

As part of the narrative review, key terms were identified, including mental health, well-

being, intervention, schools, primary, and UK. The literature search encompassed databases such 

as PsycINFO, Psych OVID, ProQuest, ERIC, Scopus, Google Scholar, and ResearchGate. This process 
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enabled the identification of potential gaps in the provision of interventions designed to support 

the MHWB of primary-aged students. 

 

The theoretical research question guiding this study is: ΨTo what extent do primary school 

MHWB interventions target the components of the Ψself-world capacityΩ?Ω To address this 

overarching question, the researcher considered the following questions: What constitutes the 

Ψself-world capacityΩ? Why is the Ψself-world capacityΩ essential for mental health and well-being 

within school interventions? What are the five components of the Ψself-world capacityΩ, and what 

justifies their inclusion in mental health and well-being interventions in schools? 

 

The scope of the narrative review is delimited where possible to UK primary schools, 

ǊŜŦƭŜŎǘƛƴƎ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ǇǊƻŦŜǎǎƛƻƴŀƭ ŜȄǇŜǊƛŜƴŎŜ ǿƛǘƘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭ-being interventions 

in this educational context. The review is situated within subjectivist and interpretivist paradigms, 

as it seeks to establish how various components of school-based interventions have addressed 

student mental health and well-being over time.  

 

нΦм aŜƴǘŀƭ IŜŀƭǘƘ ŀƴŘ ²Ŝƭƭπ.ŜƛƴƎ LƴǘŜǊǾŜƴǝƻƴǎ ƛƴ tǊƛƳŀǊȅ {ŎƘƻƻƭǎ 

 

¢ƻ ǳƴŘŜǊǎǘŀƴŘ ǿƘŀǘ ƛǎ ƳŜŀƴǘ ōȅ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ŦƻǊ ǎǘǳŘŜƴǘǎΣ ǿƘƛŎƘ Ŏŀƴ 

ǎƻƳŜǝƳŜǎ ōŜ ǊŜŦŜǊǊŜŘ ǘƻ ŀǎ ŜƳƻǝƻƴŀƭ ǿŜƭƭπōŜƛƴƎ ƛƴ ŎƘƛƭŘǊŜƴΣ ǘƘŜ bŀǝƻƴŀƭ LƴǎǝǘǳǘŜ ŦƻǊ IŜŀƭǘƘ ŀƴŘ 

/ŀǊŜ 9ȄŎŜƭƭŜƴŎŜ όbL/9Σ нлмсΣ ǇΦ нύ ŘŜŬƴŜǎ ǿŜƭƭπōŜƛƴƎ ŀǎΥ  

 

ΨǎƻŎƛŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ ǿŜƭƭπōŜƛƴƎ ŀǎ ōŜƛƴƎ ƘŀǇǇȅΣ ŎƻƴŬŘŜƴǘΣ ŀƴŘ ŦǊŜŜ ŦǊƻƳ ŀƴȄƛŜǘȅ ƻǊ 

ŘŜǇǊŜǎǎƛƻƴΦ tǎȅŎƘƻƭƻƎƛŎŀƭ ǿŜƭƭπōŜƛƴƎ ŜƴŎƻƳǇŀǎǎŜǎ ōŜƛƴƎ ŀǳǘƻƴƻƳƻǳǎΣ ǇǊƻōƭŜƳπǎƻƭǾƛƴƎΣ 

ƳŀƴŀƎƛƴƎ ŜƳƻǝƻƴǎΣ ŜȄǇŜǊƛŜƴŎƛƴƎ ŜƳǇŀǘƘȅΣ ŀƴŘ ōŜƛƴƎ ǊŜǎƛƭƛŜƴǘ ŀƴŘ ŀǧŜƴǝǾŜΦ CƛƴŀƭƭȅΣ ǎƻŎƛŀƭ 
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ǿŜƭƭπōŜƛƴƎ ƛǎ ŎƘŀǊŀŎǘŜǊƛǎŜŘ ōȅ ƎƻƻŘ ǊŜƭŀǝƻƴǎƘƛǇǎ ǿƛǘƘ ƻǘƘŜǊǎ ŀƴŘ ǘƘŜ ŀōǎŜƴŎŜ ƻŦ ōŜƘŀǾƛƻǳǊŀƭ 

ǇǊƻōƭŜƳǎΣ ǎǳŎƘ ŀǎ ōŜƛƴƎ ŘƛǎǊǳǇǝǾŜΣ ǾƛƻƭŜƴǘΣ ƻǊ ōǳƭƭȅƛƴƎ όbL/9Σ нлмсΣ ǇΦ нύΦ 

 

aƛƴŘ όнлнрύ ŘŜŬƴŜǎ ƎƻƻŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŦƻǊ ммπ ǘƻ муπȅŜŀǊπƻƭŘǎ ŀǎ ƎŜƴŜǊŀƭƭȅ ŦŜŜƭƛƴƎ ŀōƭŜ ǘƻ 

ŎƻǇŜ ōȅ ŎŀƭƳƭȅ ǘƘƛƴƪƛƴƎ ŀōƻǳǘ ǘƘƛƴƎǎΤ ƛǘ ƛǎ ŀōƻǳǘ Ƙƻǿ ǿŜ ǘƘƛƴƪΣ ŦŜŜƭ ŀƴŘ ŀŎǘΦ aŜƴǘŀƭ ƘŜŀƭǘƘ ǿƛƭƭ ōŜ 

ǾŜǊȅ ŘƛũŜǊŜƴǘ ŦƻǊ ŜǾŜǊȅƻƴŜΦ tƻƻǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎ ǿƘŜƴ ǿŜ Ŏŀƴƴƻǘ ŎƻǇŜ ǿƛǘƘ ǘƘŜ ǿŀȅ ǿŜ ŀǊŜ 

ǘƘƛƴƪƛƴƎΣ ŦŜŜƭƛƴƎ ƻǊ ōŜƘŀǾƛƴƎΦ ¢ƘŜ ǎǘŀǘŜ ƻŦ ǿŜƭƭπōŜƛƴƎ ƛǎ ŀƴ ƻǾŜǊŀƭƭ ǎŜƴǎŜ ƻŦ ōŜƛƴƎ ŎƻƳŦƻǊǘŀōƭŜΣ ƘŀǇǇȅΣ 

ŀƴŘ ƘŀǾƛƴƎ ŀ ǎŜƴǎŜ ƻŦ ǇǳǊǇƻǎŜΣ ǿƘƛŎƘ ŎƻƳŜǎ ŦǊƻƳ ƘŀǾƛƴƎ ƎƻƻŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘΦ ¢Ƙƛǎ ŘŜǎŎǊƛǇǝƻƴ 

ŜƴŎƻƳǇŀǎǎŜǎ ǿƘŀǘ ǿŜ ǿƻǳƭŘ ŀƭƭ ǿŀƴǘ ȅƻǳƴƎ ǇŜƻǇƭŜ ǘƻ ŜȄǇŜǊƛŜƴŎŜΦ bŜǾŜǊǘƘŜƭŜǎǎΣ ǿŜ ŬƴŘ ǘƘŀǘ ȅƻǳƴƎ 

ǇŜƻǇƭŜΩǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǎŜŜƳǎ ǘƻ ōŜ ŘŜŎƭƛƴƛƴƎ ŘŜǎǇƛǘŜ ƛƴŎǊŜŀǎŜŘ ŦǳƴŘƛƴƎ ŦǊƻƳ ƎƻǾŜǊƴƳŜƴǘǎΣ 

ƛƴƛǝŀǝǾŜǎΣ ƎƻǾŜǊƴƳŜƴǘ ōƻŘƛŜǎ ŀƴŘ ƻǘƘŜǊ ƻǊƎŀƴƛǎŀǝƻƴǎ ό²ŀŘƳŀƴ Ŝǘ ŀƭΦΣ нлнпύΦ 

 

{ƛƴŎŜ /h±L5πмф ƛƴ нлнлΣ ǘƘŜǊŜ Ƙŀǎ ōŜŜƴ ŀƴ ƛƴŎǊŜŀǎƛƴƎ ƴǳƳōŜǊ ƻŦ ȅƻǳƴƎ ǇŜƻǇƭŜ ǇǊŜǎŜƴǝƴƎ 

ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎǎǳŜǎ ŜǾŜǊȅ ȅŜŀǊ όWHO, 2022ύΦ2 Lƴ aŀǊŎƘ нлнрΣ ǘƘŜ ¦Y DƻǾŜǊƴƳŜƴǘ ŀƎŀƛƴ Ǉǳǘ 

ŎƘƛƭŘǊŜƴϥǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƻƴ ǘƘŜ ŀƎŜƴŘŀΣ ŀƛƳƛƴƎ ǘƻ ǇǊƻƎǊŜǎǎ ǘƘŜ Ψ/ƘƛƭŘǊŜƴΩǎ ²ŜƭƭōŜƛƴƎ ŀƴŘ {ŎƘƻƻƭǎ 

.ƛƭƭΣ нлнпπнлнрΩ ό¦Y tŀǊƭƛŀƳŜƴǘΣ нлнрύ ǘƘǊƻǳƎƘ ƎƻǾŜǊƴƳŜƴǘ ƭŜƎƛǎƭŀǝƻƴΦ ¢ƘŜ ŘŜŬƴƛǝƻƴ ƻŦ ΨŎƘƛƭŘΩ ƛǎ 

ŀƴȅ ǇŜǊǎƻƴ ǳƴŘŜǊ ǘƘŜ ŀƎŜ ƻŦ му ƛƴ ǘƘŜ ¦YΣ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜ ŀǊŜ ŘŜŬƴŜŘ ŀǎ ǘƘƻǎŜ ŀƎŜŘ мсπмт 

όƭŜƎƛǎƭŀǝƻƴΦƎƻǾΦǳƪ нлнрŎύΦ ¢ƘŜ ǝǘƭŜ ƻŦ ǘƘƛǎ ōƛƭƭ ǎǳƎƎŜǎǘǎ ǘƘŀǘ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘ ƛǎ ŎƻƴǎƛŘŜǊƛƴƎ ŀ ǎŜǊƛŜǎ 

ƻŦ ƳŜŀǎǳǊŜǎ ǘƻ ǎǳǇǇƻǊǘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ƛƴ ǎŎƘƻƻƭǎΦ IƻǿŜǾŜǊΣ ŘŜǎǇƛǘŜ ǇǊƻǇƻǎŀƭǎ ǎǳŎƘ 

ŀǎ ƛƴŎƭǳŘƛƴƎ ŀ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǇǊŀŎǝǝƻƴŜǊ ƛƴ ŀƭƭ ƳŀƛƴǘŀƛƴŜŘ ǎŎƘƻƻƭǎ ŀƴŘ ŀ ƴŀǝƻƴŀƭ ǇǊƻƎǊŀƳƳŜ ǘƻ 

ƳŜŀǎǳǊŜ ŀƴŘ ǊŜǇƻǊǘ ƻƴ ǎǘǳŘŜƴǘǎϥ ǿŜƭƭπōŜƛƴƎ ƛƴ ǎŎƘƻƻƭǎΣ ǘƘŜǎŜ ǎǳƎƎŜǎǘŜŘ ŀƳŜƴŘƳŜƴǘǎ ƛƴ ǘƘŜ ƭŀǎǘ 

ǊŜŀŘƛƴƎ ƘŀǾŜ ƴƻǘ ȅŜǘ ōŜŜƴ ƛƴŎƻǊǇƻǊŀǘŜŘ ƛƴǘƻ ǘƘƛǎ ōƛƭƭΦ {ŎƘƻƻƭǎΣ ǘƘŜǊŜŦƻǊŜΣ ǿƛƭƭ ƴƻ Řƻǳōǘ ōŜ ŜȄǇŜŎǘŜŘ 

ǘƻ ŎŀǊǊȅ ƻƴ ǘǊȅƛƴƎ ǘƻ ƭŜŀŘ ƻƴ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎ ǘƘŜ ōŜǎǘ ǿŀȅ ǘƘŜȅ ŎŀƴΣ 

 
²ƻǊƭŘ IŜŀƭǘƘ hǊƎŀƴƛǎŀǝƻƴ ŘŜŬƴƛǝƻƴ ƻŦ ȅƻǳƴƎ ǇŜƻǇƭŜ ƘǧǇǎΥκκǿǿǿΦǿƘƻΦƛƴǘκǎƻǳǘƘŜŀǎǘŀǎƛŀκƘŜŀƭǘƘπ
ǘƻǇƛŎǎκŀŘƻƭŜǎŎŜƴǘπƘŜŀƭǘƘ 



оп 

ƻŦ плр 

 
оп 

 
 

 

ƪƴƻǿƛƴƎ ǘƘŀǘ ƳƻǊŜ ǘƘŀƴ ƻƴŜ ƛƴ ŬǾŜ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜ ƛƴ 9ƴƎƭŀƴŘ ƴƻǿ ƘŀǾŜ ŀ ŘƛŀƎƴƻǎŀōƭŜ 

ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŎƻƴŘƛǝƻƴ ό5ƻI ϧ bI{ 9ƴƎƭŀƴŘΣ нлнрύΦ 

 

¢ƘŜ ²ƻǊƭŘ IŜŀƭǘƘ hǊƎŀƴƛǎŀǝƻƴΩǎ ό²Ihύ ŀŎǝƻƴ Ǉƭŀƴ ŦƻǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ό²IhΣнлмоύ ŎƻƴŬǊƳǎ 

ǘƘƛǎ ǾƛŜǿ ŀǎ ǘƘŜȅ ŦƻǳƴŘ ǘƘŀǘ ǘƘŜǊŜ ƛǎ ŀƴ ƛƴŎǊŜŀǎƛƴƎ ƴŜŜŘ ŦƻǊ ŀŎŎŜǎǎ ǘƻ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǎǳǇǇƻǊǘΣ ǿƛǘƘ 

ŎƻƴŎŜǊƴǎ ŦǊƻƳ ǎƳƻƪƛƴƎ ŀƴŘ ŀƭŎƻƘƻƭ ŀōǳǎŜ ƛƴ ȅƻǳƴƎ ǇŜƻǇƭŜ ǘƘǊƻǳƎƘ ǘƻ ǎǳƛŎƛŘŜǎ ŦǊƻƳ ŀŎŎŜǎǎƛƴƎ ǎƻŎƛŀƭ 

ƳŜŘƛŀΦ ¢ƘŜǎŜΣ ŎƻƳōƛƴŜŘ ǿƛǘƘ ǘƘŜ ǇŀƴŘŜƳƛŎ ƛƴ нлнлΣ ƘŀǾŜ ƛƴŎǊŜŀǎŜŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎǎǳŜǎ ƛƴ ȅƻǳƴƎ 

ǇŜƻǇƭŜΦ 9ƛƎƘǘȅ ǇŜǊ ŎŜƴǘ ƻŦ ȅƻǳƴƎ ǇŜƻǇƭŜ ǿƛǘƘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƴŜŜŘǎ ŀƎǊŜŜŘ ǘƘŀǘ ǘƘŜ /h±L5πмф 

ǇŀƴŘŜƳƛŎ ƘŀŘ ƳŀŘŜ ǘƘŜƛǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǿƻǊǎŜ ό¸ƻǳƴƎ aƛƴŘǎΣ нлнлύΦ ¢ƘŜǊŜ ƛǎ ǎǝƭƭ ŀ ƭƻƴƎ ǿŀȅ ǘƻ Ǝƻ 

ƛƴ ǇǊƻǾƛŘƛƴƎ ǎǳǇǇƻǊǘ ŦƻǊ ǎŎƘƻƻƭǎΣ ŀǎ ǘƘŜ ǘŀǎƪ ǊŜƳŀƛƴǎ ǘƻ ŜǉǳƛǇ ǎŎƘƻƻƭǎ ǿƛǘƘ ŎƻǳƴǎŜƭƭƻǊǎΣ ǊŜǎƻǳǊŎŜǎΣ 

ǘǊŀƛƴƛƴƎΣ ŀƴŘ ŀƴ aI². ŎǳǊǊƛŎǳƭǳƳ ǘƘŀǘ ǘŜŀŎƘŜǊǎ Ŏŀƴ ǿƻǊƪ ǿƛǘƘΣ ŀǎ ǿŜƭƭ ŀǎ ǇǎȅŎƘƻƭƻƎƛǎǘǎ ǿƘƻ Ŏŀƴ 

ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎ ǿƛǘƘ ƴŜŜŘǎ ōŜȅƻƴŘ ǿƘŀǘ ǘƘŜȅ Ŏŀƴ ǊŜŎŜƛǾŜ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳΦ ¢Ƙƛǎ ƛǎ ƴŜŎŜǎǎŀǊȅ ǎƻ 

ǘƘŀǘ ȅƻǳƴƎ ǇŜƻǇƭŜ ƘŀǾŜ ǘƘŜ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜƛǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ όwŜƛƴƪŜ Ŝǘ ŀƭΦΣ 

нлммύ  

 

Lƴ {ŜǇǘŜƳōŜǊ нлнлΣ ǘƘŜ ²Ih ŀƴŘ ǘƘŜ ¦ƴƛǘŜŘ bŀǝƻƴǎ LƴǘŜǊƴŀǝƻƴŀƭ /ƘƛƭŘǊŜƴΩǎ 9ƳŜǊƎŜƴŎȅ 

CǳƴŘ ό¦bL/9Cύ ǎƛƎƴŜŘ ŀ ƴŜǿ Ƨƻƛƴǘ ǇǊƻƎǊŀƳƳŜΣ ΨaŜƴǘŀƭ IŜŀƭǘƘ ŀƴŘ tǎȅŎƘƻǎƻŎƛŀƭ ²ŜƭƭπōŜƛƴƎ ŀƴŘ 

5ŜǾŜƭƻǇƳŜƴǘ ƻŦ /ƘƛƭŘǊŜƴ ŀƴŘ !ŘƻƭŜǎŎŜƴǘǎΩ ό¦bL/9CΣ нлнпύΣ ŀǎ ǘƘŜ /h±L5πмф ǇŀƴŘŜƳƛŎ ǇǊŜǎŜƴǘŜŘ 

ǎƛƎƴƛŬŎŀƴǘ ŎƘŀƭƭŜƴƎŜǎ ŦƻǊ ŎƘƛƭŘǊŜƴ ŀŎŎŜǎǎƛƴƎ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ǎŜǊǾƛŎŜǎΦ Lƴ {ŜǇǘŜƳōŜǊ нлнпΣ 

ŦƻǊǘȅ ōǳǎƛƴŜǎǎŜǎ ŀƴŘ ƻǊƎŀƴƛǎŀǝƻƴǎ ǎŜƴǘ ŀƴ ƻǇŜƴ ƭŜǧŜǊ ǘƻ ǘƘŜ ¦ƴƛǘŜŘ bŀǝƻƴǎ DŜƴŜǊŀƭ !ǎǎŜƳōƭȅΣ ƭŜŘ 

ōȅ ¦bL/9C ŀƴŘ ǘƘŜ Dƭƻōŀƭ /ƻŀƭƛǝƻƴ ŦƻǊ ¸ƻǳǘƘ aŜƴǘŀƭ IŜŀƭǘƘΣ ŎŀƭƭƛƴƎ ŦƻǊ ŀƴ ƛƴŎǊŜŀǎŜ ƛƴ ǿƻǊƭŘ ŦǳƴŘƛƴƎ 

ŦƻǊ ŎƘƛƭŘǊŜƴϥǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ƛƴŎƭǳŘƛƴƎ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ŜȄǇƭŀƴŀǝƻƴΣ ǿƘƛŎƘ ƻǳǘƭƛƴŜǎ ǘƘŜ ƴŜŜŘ ǘƻ 

ǎǳǇǇƻǊǘ ŎƘƛƭŘǊŜƴϥǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎΥ 
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ΨaŜƴǘŀƭ ƘŜŀƭǘƘ ŘŜǘŜǊƳƛƴŜǎ ŜƳƻǝƻƴŀƭΣ ƛƴǘŜƭƭŜŎǘǳŀƭΣ ǇƘȅǎƛŎŀƭ ŀƴŘ ǎƻŎƛŀƭ ǿŜƭƭπōŜƛƴƎΦ Lǘ 

ǎƘŀǇŜǎ Ƙƻǿ ǿŜ ǘƘƛƴƪΣ ŦŜŜƭ ŀƴŘ ŀŎǘ ŀƴŘ ŎƻƴŦŜǊǎ ƻǳǊ ŀōƛƭƛǘȅ ǘƻ ƘŀƴŘƭŜ ǎǘǊŜǎǎΣ ōǳƛƭŘ ŀƴŘ ƳŀƴŀƎŜ 

ǊŜƭŀǝƻƴǎƘƛǇǎΣ ŀƴŘ ƳŀƪŜ ŎƘƻƛŎŜǎ ǘƘŀǘ ŀũŜŎǘ ƻǳǊ ƭƛǾŜǎ ŀƴŘ ǘƘƻǎŜ ƻŦ ǘƘŜ ǇŜƻǇƭŜ ŀǊƻǳƴŘ ǳǎΦ 

aŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎ ƛƳǇƻǊǘŀƴǘ ŀǘ ŜǾŜǊȅ ǎǘŀƎŜ ƻŦ ƭƛŦŜΣ ŜǎǇŜŎƛŀƭƭȅ ŦƻǊ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜΦ 

²ƘŜƴ ŎƘƛƭŘ ŀƴŘ ȅƻǳǘƘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎ ǇǊƛƻǊƛǝǎŜŘΣ ǘƘŜ ƛƳǇŀŎǘ ƻƴ ȅƻǳƴƎ ƭƛǾŜǎ ōƻǘƘ ƴƻǿ ŀƴŘ 

ŦƻǊ ǘƘŜ ŦǳǘǳǊŜ ƛǎ ǎƛƎƴƛŬŎŀƴǘΣ ƛƴŎƭǳŘƛƴƎ ƛƳǇǊƻǾŜŘ ǉǳŀƭƛǘȅ ƻŦ ƭƛŦŜΣ ƛƴŎǊŜŀǎŜŘ ƭƛƪŜƭƛƘƻƻŘ ƻŦ 

ŎƻƳǇƭŜǝƴƎ ŜŘǳŎŀǝƻƴΣ ƭƻƴƎπǘŜǊƳ ŜŎƻƴƻƳƛŎ ǊŜǘǳǊƴǎΣ ŀƴŘ ƭƻǿŜǊ ǊŀǘŜǎ ƻŦ ǇǊŜƳŀǘǳǊŜ ƳƻǊǘŀƭƛǘȅΦ 

IƻǿŜǾŜǊΣ ǘƘŜ ŎƻƴǎŜǉǳŜƴŎŜǎ ƻŦ ŦŀƛƭƛƴƎ ǘƻ ŀŘŘǊŜǎǎ ŎƘƛƭŘ ŀƴŘ ȅƻǳǘƘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŎƻƴŘƛǝƻƴǎ 

ŜȄǘŜƴŘ ƛƴǘƻ ŀŘǳƭǘƘƻƻŘΦ CƛƊȅ ǇŜǊ ŎŜƴǘ ƻŦ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŎƻƴŘƛǝƻƴǎ ŘŜǾŜƭƻǇ ōŜŦƻǊŜ ǘƘŜ ŀƎŜ ƻŦ 

мп ŀƴŘ ƘŀǾŜ ǘƘŜ ǇƻǘŜƴǝŀƭ ǘƻ ƛƳǇŀƛǊ ōƻǘƘ ǇƘȅǎƛŎŀƭ ŀƴŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ƭƛƳƛǘ ŎƘƛƭŘǊŜƴΩǎ 

ƻǇǇƻǊǘǳƴƛǝŜǎ ǘƻ ƭŜŀŘ ŦǳƭŬƭƭƛƴƎ ƭƛǾŜǎΦ !ŘŘƛǝƻƴŀƭƭȅΣ ǎǳƛŎƛŘŜ ƛǎ ǘƘŜ ŦƻǳǊǘƘ ƭŜŀŘƛƴƎ ŎŀǳǎŜ ƻŦ ŘŜŀǘƘ 

ŀƳƻƴƎ мрπ ǘƻ мфπȅŜŀǊπƻƭŘǎ Ǝƭƻōŀƭƭȅ ό¦bL/9CΣ нлнпύΦ 

 

hǘƘŜǊ ǊŜǎŜŀǊŎƘ ǇǊŜǎŜƴǘǎ ǳǎ ǿƛǘƘ ǎǘǳŘƛŜǎ ŦǊƻƳ ǘƘŜ ²IhΩǎ ŀŎǝƻƴ Ǉƭŀƴ ŦƻǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘΣ 

ǿƘƛŎƘ ŦƻǳƴŘ ǘƘŀǘ ǘƘŜǊŜ ƛǎ ŀƴ ƛƴŎǊŜŀǎƛƴƎ ƴŜŜŘ ŦƻǊ ŀŎŎŜǎǎ ǘƻ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǎǳǇǇƻǊǘ ŦƻǊ ŀŘƻƭŜǎŎŜƴǘǎ 

ǿƻǊƭŘǿƛŘŜΦ ¢ƘŜƛǊ ŎƻƳǇǊŜƘŜƴǎƛǾŜ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀŎǝƻƴ ǇƭŀƴΣ ΨaŜƴǘŀƭ IŜŀƭǘƘ !Ŏǝƻƴ tƭŀƴ нлмо π 

нлнлΩ ό²IhΣ нлмфŀύΣ ƴƻǿ ŜȄǘŜƴŘŜŘ ǘƻ нлолΣ ǎǘŀǘŜǎ ǘƘŀǘ ǘƘŜ Ǉƭŀƴ Ƙŀǎ ŀƴ ŜƳǇƘŀǎƛǎ ƻƴ ŎƘƛƭŘǊŜƴ 

ƘŀǾƛƴƎ ŀ ǇƻǎƛǝǾŜ ǎŜƴǎŜ ƻŦ ƛŘŜƴǝǘȅΣ ǿƛǘƘ ǘƘŜ ŀōƛƭƛǘȅ ǘƻ ƳŀƴŀƎŜ ǘƘŜƛǊ ǘƘƻǳƎƘǘǎΣ ŜƳƻǝƻƴǎΣ ŀƴŘ ǎƻŎƛŀƭ 

ǊŜƭŀǝƻƴǎƘƛǇǎΣ ƭŜŀŘƛƴƎ ǘƻ ŀ ƘŜŀƭǘƘȅ ŀǩǘǳŘŜ ǘƻ ƭŜŀǊƴƛƴƎ ǿƘƛƭǎǘ ƛƴ ŜŘǳŎŀǝƻƴΦ {ƛƴŎŜ ǘƘŜƴΣ ǘƘŜ ²IhΩǎ 

Ψ{ǇŜŎƛŀƭ LƴƛǝŀǝǾŜ ŦƻǊ aŜƴǘŀƭ IŜŀƭǘƘ нлмф π нлноΩΣ ŜȄǘŜƴŘŜŘ ǘƻ нлнп ǿƛǘƘ Ǉƭŀƴǎ ŦƻǊ ŀŘŘƛǝƻƴŀƭ 

ŦǳƴŘƛƴƎΣ ǿŀǎ ƛƴǘǊƻŘǳŎŜŘ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀŎǝƻƴ ǇƭŀƴΦ IŜƴŎŜΣ ŀƭƭ ȅƻǳƴƎ ǇŜƻǇƭŜ ƘŀǾŜ 

ōŜŜƴ ŀƭƭƻǿŜŘ ǘƻ ǎǘǊƛǾŜ ŦƻǊ ǘƘŜ ƘƛƎƘŜǎǘ ǎǘŀƴŘŀǊŘ ƻŦ aI².Σ ŜƴǎǳǊƛƴƎ ǘƘŀǘ ƴƻ ƻƴŜ ƛǎ ƭŜƊ ōŜƘƛƴŘ ό²IhΣ 

нлмфύΦ 
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DƻǾŜǊƴƳŜƴǘǎ ŀƴŘ ǿƻǊƭŘ ƻǊƎŀƴƛǎŀǝƻƴǎ ŀǊŜ Ŏƻƴǝƴǳŀƭƭȅ ǘǊȅƛƴƎ ǘƻ ŀŘŘǊŜǎǎ ǘƘŜ ƛƴŎǊŜŀǎƛƴƎ ǊƛǎŜ 

ƛƴ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǇǊƻōƭŜƳǎΣ ŀƴŘ ǇǊƛƳŀǊƛƭȅΣ ǘƘŜ ŦƻŎǳǎ ƛǎ ƴƻǿ ƻƴ ǇǊŜǾŜƴǝƻƴ ŀƴŘ ōǊƛƴƎƛƴƎ ǎŎƘƻƻƭǎ ǘƻ 

ǘƘŜ ŦƻǊŜŦǊƻƴǘ ōȅ ǇǊƻǾƛŘƛƴƎ ƛƴǘŜǊǾŜƴǝƻƴǎ ǘƘŀǘ ǿƛƭƭ ǎǳǇǇƻǊǘ ƭƻƴƎπǘŜǊƳ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎǎǳŜǎ ŦƻǊ ǘƘŜ 

ŦǳǘǳǊŜ ό²Ih ϧ ¦bL/9CΣ нлнмύΦ 

 

!ǎ ǇǊŜǾƛƻǳǎƭȅ ŀŎƪƴƻǿƭŜŘƎŜŘ ƛƴ ǘƘŜ ƛƴǘǊƻŘǳŎǝƻƴ ƻŦ ǘƘƛǎ ǎǘǳŘȅΣ ǎǘǳŘƛŜǎ ǎƘƻǿ ǘƘŜ ƴǳƳōŜǊ ƻŦ 

ǎǘǳŘŜƴǘǎ ǿƛǘƘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎǎǳŜǎ Ƙŀǎ ǎǘŜŀŘƛƭȅ ǊƛǎŜƴ ǎƛƴŎŜ ǘƘŜ ǇŀƴŘŜƳƛŎ ƛƴ нлнл ŀƴŘ Ƙŀǎ ǎŜŜƴ 

ŎƘƛƭŘǊŜƴ ǎŜǾŜǊŜƭȅ ŀũŜŎǘŜŘΦ !ŎŎƻǊŘƛƴƎ ǘƻ 9ƴƎƭŀƴŘΩǎ ΨaŜƴǘŀƭ IŜŀƭǘƘ ƻŦ /ƘƛƭŘǊŜƴ ŀƴŘ ¸ƻǳƴƎ tŜƻǇƭŜΩǎΩ 

ǎǳǊǾŜȅΣ ǘƘŜǊŜ Ƙŀǎ ōŜŜƴ ŀ ǇǊƻōŀōƭŜ ƛƴŎǊŜŀǎŜ ƛƴ ŘƛǎƻǊŘŜǊǎ ƻŦ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ƻŦ ŎƘƛƭŘǊŜƴ 

ƛƴ нлнл ŦǊƻƳ ƻƴŜ ƛƴ ǎƛȄ όмс҈ύ ƛƴ ŎƘƛƭŘǊŜƴ рπ ǘƻ мсπȅŜŀǊπƻƭŘǎ ŎƻƳǇŀǊŜŘ ǘƻ ƻƴŜ ƛƴ ƴƛƴŜ όмм҈ύ ƛƴ нлмт 

ŀŎǊƻǎǎ ŀƭƭ ŜǘƘƴƛŎ ƎǊƻǳǇǎΣ ƎŜƴŘŜǊΣ ŀƴŘ ŀƎŜ όbI{ 5ƛƎƛǘŀƭΣ нлнмύΦ Lǘ ǿŀǎ ǊŜŎƻƎƴƛǎŜŘ ǘƘŀǘ ǘƘŜ ƛƳǇŀŎǘ ƻŦ 

ǘƘŜ ǇŀƴŘŜƳƛŎ ƻƴ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛƴ ŎƘƛƭŘǊŜƴ ǿƻǳƭŘ ƭƛƪŜƭȅ ǊŜƳŀƛƴ ǘƘƛǎ ǿŀȅ ŦƻǊ ǎƻƳŜ ǝƳŜΦ ¢ƘŜ Ƴƻǎǘ 

ǊŜŎŜƴǘ ǎǳǊǾŜȅ ƛƴ нлно ǊŜǾŜŀƭŜŘ ŀƴ ƛƴŎǊŜŀǎŜ ƛƴ ŎƘƛƭŘǊŜƴ ǿƛǘƘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǇǊƻōƭŜƳǎΣ ǿƛǘƘ ƻƴŜ ƛƴ 

ŦƻǳǊ όнт҈ύ ƻŦ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜ ŀƎŜŘ уπ ǘƻ мсπȅŜŀǊπƻƭŘǎ όbŜǿƭƻǾŜπ5ŜƭƎŀŘƻ Ŝǘ ŀƭΦΣ нлноύΦ  

 

¢ƘŜ /ƘƛƭŘǊŜƴΩǎ /ƻƳƳƛǎǎƛƻƴŜǊ ŎƻƴŬǊƳǎ ƛƴ ǘƘŜƛǊ ǊŜǇƻǊǘΣ ƻŦ ǘƘŜ ƛƴŎǊŜŀǎŜŘ ƴǳƳōŜǊ ƻŦ ŎƘƛƭŘǊŜƴ 

ōŜƛƴƎ ǊŜŎƻǊŘŜŘ ǿƛǘƘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎǎǳŜǎ ŦƻǊ ǘƘŜ ȅŜŀǊǎ нлннπнлноΣ όhŶŎŜ ƻŦ ǘƘŜ /ƘƛƭŘǊŜƴΩǎ 

/ƻƳƳƛǎǎƛƻƴŜǊΣ нлмуύ ǘƘŀǘ ŀƴ ŜǎǝƳŀǘŜŘ нтлΣллл ŎƘƛƭŘǊŜƴ όну҈ύ ǿŜǊŜ ǎǝƭƭ ŀǿŀƛǝƴƎ ŦǳǊǘƘŜǊ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘ ǎǳǇǇƻǊǘ ŀƊŜǊ ŀ ǊŜŦŜǊǊŀƭΣ ŀƴŘ ǘƘŀǘ ƭŜǎǎ ǘƘŀƴ ƘŀƭŦ ƻŦ ǘƘƻǎŜ ǿƛǘƘ ŀ ǇǊƻōŀōƭŜ ƳŜƴǘŀƭ ŘƛǎƻǊŘŜǊ ƘŀŘ 

ǊŜŎŜƛǾŜŘ ŀǘ ƭŜŀǎǘ ƻƴŜ ŎƻƴǘŀŎǘ ŦǊƻƳ /ƘƛƭŘǊŜƴ ŀƴŘ ̧ƻǳƴƎ tŜƻǇƭŜΩǎ aŜƴǘŀƭ IŜŀƭǘƘ {ŜǊǾƛŎŜǎ ǿƛǘƘƛƴ ǘƘŜ 

ȅŜŀǊΦ 

 

Lǘ ƛǎ ōŜŎŀǳǎŜ ƻŦ ǘƘŜ ƭŀŎƪ ƻŦ ǝƳŜƭȅ ǎǳǇǇƻǊǘ ŦƻǊ ŎƘƛƭŘǊŜƴ ǘƘŀǘ ǘƘŜ ƴŜŜŘ ǘƻ ǇǊƻǾƛŘŜ ǎŎƘƻƻƭ 

ƛƴǘŜǊǾŜƴǝƻƴǎ ŦƻǊ aI². Ƙŀǎ ƛƴŎǊŜŀǎŜŘ ŎƻƳǇŀǊŜŘ ǘƻ ол ȅŜŀǊǎ ŀƎƻΤ ǎƻƳŜ Ƴŀȅ ǎŀȅ ǘƘŀǘ ǎǳǇǇƻǊǘ ŦƻǊ 

ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛƴ ǎŎƘƻƻƭǎ Ƙŀǎ ƴŜǾŜǊ ōŜŜƴ ŀǎ Ǿƛǘŀƭ ŀǎ ƛǘ ƛǎ ǘƻŘŀȅ ŎƻƳǇŀǊŜŘ ǘƻ ȅŜŀǊǎ ŀƎƻ ό²ŀŘƳŀƴ Ŝǘ 
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ŀƭΦΣ нлнпύΣ ŀǎ ōŜƘŀǾƛƻǳǊŀƭ ǇǊƻōƭŜƳǎ ƛƴ ǎŎƘƻƻƭπŀƎŜŘ ŎƘƛƭŘǊŜƴ ƘŀǾŜ ƛƴŎǊŜŀǎŜŘΦ hǘƘŜǊ ǎǘǳŘƛŜǎ ǉǳŜǎǝƻƴ 

ǿƘŜǘƘŜǊ ǘƘŜǊŜ Ƙŀǎ ōŜŜƴ ŀƴ ŀŎǘǳŀƭ ƛƴŎǊŜŀǎŜ ƛƴ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎǎǳŜǎ ƛƴ ȅƻǳƴƎ ǇŜƻǇƭŜ ƛƴ ǘƘŜ ƭŀǎǘ 

ŘŜŎŀŘŜΦ ! ǊŜǾƛŜǿ ƻŦ ŀ ƳŜǘŀπŀƴŀƭȅǎƛǎ ƻŦ нс ǎǘǳŘƛŜǎ ƻŦ ǊŀǘŜǎ ƻŦ ŘŜǇǊŜǎǎƛƻƴ ǿƛǘƘ слΣллл ƻōǎŜǊǾŀǝƻƴǎ 

ǿƛǘƘ ŎƘƛƭŘǊŜƴ ŀƴŘ ŀŘƻƭŜǎŎŜƴǘǎ ōƻǊƴ ōŜǘǿŜŜƴ ǘƘŜ ȅŜŀǊǎ мфсл ŀƴŘ мффл ǎƘƻǿŜŘ ǘƘŜǊŜ ǿŀǎ ƴƻǘ 

ŜƴƻǳƎƘ ŜǾƛŘŜƴŎŜ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜ ƘȅǇƻǘƘŜǎƛǎΣ ŀǎ ǘƘŜ ǊŜǎŜŀǊŎƘ ǊŜƭƛŜŘ ǳǇƻƴ ǊŜŎŀƭƭ ŦǊƻƳ ǇŜƻǇƭŜ 

ǊŜƳŜƳōŜǊƛƴƎ ǘƘŜƛǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǎǘŀǘŜ ŀǘ ŀ ȅƻǳƴƎ ŀƎŜ όtŀǘŜƭ Ŝǘ ŀƭΦΣ нллтύΦ  

 

Lƴ ǊŜŎŜƴǘ ȅŜŀǊǎΣ ǘƘŜǊŜ Ƙŀǎ ōŜŜƴ ŀ ƎǊƻǿƛƴƎ ǘǊŜƴŘ ǘƻǿŀǊŘǎ ǎŎƘƻƻƭǎ ǎǳǇǇƻǊǝƴƎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ 

ŀƴŘ ǿŜƭƭπōŜƛƴƎΣ ŀǎ ŜǾƛŘŜƴŎŜŘ ōȅ ŀ ǎǘŜŀŘȅ ǎǘǊŜŀƳ ƻŦ ǊŜǎŜŀǊŎƘ ǘƘŀǘ Ƙŀǎ ƭŜŘ ǘƻ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ 

ŀŘŘǊŜǎǎƛƴƎ ǾŀǊƛƻǳǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎǎǳŜǎ ŀƴŘ ōŜƘŀǾƛƻǳǊǎ όCŀȊŜƭ Ŝǘ ŀƭΦΣ нлмпύΦ {ŎƘƻƻƭǎΣ ŜŘǳŎŀǝƻƴ 

ŘŜǇŀǊǘƳŜƴǘǎΣ ŀƴŘ ǘƘŜ ¦Y DƻǾŜǊƴƳŜƴǘ ƘŀǾŜ ōŜŜƴ ǳƴŘŜǊ ǇǊŜǎǎǳǊŜ ŦƻǊ Ƴŀƴȅ ȅŜŀǊǎ ǘƻ ŘŜǾŜƭƻǇ 

ƛƴǘŜǊǾŜƴǝƻƴǎ ǘƘŀǘ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎ ƛƴ ǘƘŜƛǊ ǇǊƛƳŀǊȅ ȅŜŀǊǎ όhΩwŜƛƭƭȅ Ŝǘ ŀƭΦΣ нлмуŀύΦ {ǘǳŘŜƴǘǎΩ ƭƛŦŜ 

ŎƘŀƴƎŜǎ ǘƘǊƻǳƎƘ ǘƘŜ ȅŜŀǊǎΣ ŀƴŘ ǘƘŜ /h±L5πмф ǇŀƴŘŜƳƛŎ ǎƘƻǿŜŘ ǘƘŜǊŜ ƛǎ ƛƴŎǊŜŀǎƛƴƎ ŜǾƛŘŜƴŎŜ ƻŦ ǘƘŜ 

ŜũŜŎǘǎ ƻŦ ǘƘŜǎŜ ŎƘŀƴƎŜǎ ƻƴ ƳŜƴǘŀƭ ƘŜŀƭǘƘΦ ¢ƘŜǊŜ ƛǎ ŀƴ ƛƴŎǊŜŀǎƛƴƎ ƴŜŜŘ ǘƻ ŎƘŀƴƎŜ Ƙƻǿ ǿŜ ŘŜƭƛǾŜǊ 

ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ǘƻ ŜǉǳƛǇ ǎǘǳŘŜƴǘǎ ǿƛǘƘ ǘƘŜ ǎƪƛƭƭǎ ŀƴŘ ƪƴƻǿƭŜŘƎŜ ǘƻ ƳŀƴŀƎŜ ǘƘŜƛǊ ŜƳƻǝƻƴǎΣ 

ǘƘƻǳƎƘǘǎΣ ŀƴŘ ōŜƘŀǾƛƻǳǊǎ ŀƴŘ ŦŜŜƭ ƘŀǇǇȅ ŀƴŘ ŎƻƳŦƻǊǘŀōƭŜΦ LƴǘŜǊǾŜƴǝƻƴǎ ǘƘŀǘ ŎƻƳōƛƴŜ ƛƴǘŜƎǊŀǝǾŜ 

ǎǘǊŀǘŜƎƛŜǎ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳ ƘŀǾŜ ǘƘŜ ƎǊŜŀǘŜǎǘ ǇƻǘŜƴǝŀƭ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎϥ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπ

ōŜƛƴƎ όCŀȊŜƭ Ŝǘ ŀƭΦΣ нлмпύΦ 

 

As the number of young people struggling with their mental health has been growing, 

schools are at the forefront when it comes to providing the best mental health support they can for 

their students. Teachers have stated that mental health and well-being are sometimes prioritised 

over the curriculum. In a teacher survey, nearly 90% reported supporting students significantly 

more than when they started teaching. Among those surveyed, 70% of teachers believed that 

students' mental health had deteriorated substantially. Young Minds (2024) states that teachers in 
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a survey reported that one in five students in their class may need mental health support, and yet 

they have no skills or time to support the students. A participant in the Young Minds (2024) study 

remarked: 

 

Ψ¢ŜŀŎƘŜǊǎ ŀǊŜ ŀǘ ŎŀǇŀŎƛǘȅΣ ŀƴŘ ǘƘŜǊŜ ƛǎ ƴƻ ǝƳŜ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜǎŜ ŎƘƛƭŘǊŜƴ ŜũŜŎǝǾŜƭȅΦ 

²Ŝ ŀǊŜ ƴƻǘ ŎƻǳƴǎŜƭƭƻǊǎ ƻǊ ǘƘŜǊŀǇƛǎǘǎΣ ŀƴŘ L ǿƻǊǊȅ ǘƘŜ ǘƻƻƭǎ ǿŜ ŀǊŜ ǘƻƭŘ ǘƻ ǳǎŜ ǿƛǘƘ ǘƘŜǎŜ 

ŎƘƛƭŘǊŜƴ ŀǊŜ ƛƴŎƻƴǎƛǎǘŜƴǘ ŀƴŘ Ƴŀȅ Řƻ ƳƻǊŜ ƘŀǊƳ ǘƘŀƴ ƎƻƻŘΦ ²Ŝ ŀǊŜ ŜȄǇŜǊǘǎ ŀǘ ǘŜŀŎƘƛƴƎΣ ƴƻǘ 

ƳŜƴǘŀƭ ƘŜŀƭǘƘΤ ƛŦ ǿŜ ǿŜǊŜΣ ǿŜ ǿƻǳƭŘ ƘŀǾŜ ōŜǧŜǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƻǳǊǎŜƭǾŜǎΣ ŀƴŘ ƳŀȅōŜ ƳƻǊŜ 

ǘŜŀŎƘŜǊǎ ǿƻǳƭŘ ǎǘŀȅ ƛƴ ǘƘŜ ǇǊƻŦŜǎǎƛƻƴ ό¸ƻǳƴƎ aƛƴŘǎΣ нлнпύΦ 

 

5ŜǎǇƛǘŜ ǘŜŀŎƘŜǊǎϥ ŎƻƴŎŜǊƴǎΣ ƛƴ нлмт ǘƘŜ ¦Y DƻǾŜǊƴƳŜƴǘ ŜƴŎƻǳǊŀƎŜŘ ǎŜŎƻƴŘŀǊȅ ǎŎƘƻƻƭǎ ǘƻ 

ŀǇǇƻƛƴǘ ŀ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƭŜŀŘŜǊ ǘƻ ƻǾŜǊǎŜŜ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛƴƛǝŀǝǾŜǎ ŀƴŘ ŜƴǎǳǊŜ ŀ ŎƻƻǊŘƛƴŀǘŜŘ 

ŀǇǇǊƻŀŎƘ ǘƘǊƻǳƎƘ ŀ ƎƻǾŜǊƴƳŜƴǘ ƛƴƛǝŀǝǾŜ ǘƻ ƘŀǾŜ ŀ ǎŜƴƛƻǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƭŜŀŘ ƛƴ ŜǾŜǊȅ ǎŎƘƻƻƭ ōȅ 

нлнрΦ ¢ƘŜǊŜ ǿŀǎ ƴƻ ŦǳƴŘƛƴƎ ŦƻǊ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎΤ ƘƻǿŜǾŜǊΣ ŎƘŀǊƛǘŀōƭŜ ƻǊƎŀƴƛǎŀǝƻƴǎ ǎǳŎƘ ŀǎ 

ΨtƭŀŎŜн.ŜΩ ƘŀǾŜ ƘŀŘ ŦǳƴŘƛƴƎ ƛƴ ǎƻƳŜ ŀǊŜŀǎ ƻŦ ǘƘŜ ¦Y ǘƻ ǇǊƻǾƛŘŜ ǎŎƘƻƻƭ ŎƻǳƴǎŜƭƭƛƴƎ όDǊŀƴǘ Ŝǘ ŀƭΦΣ 

нлноύΣ ƻũŜǊƛƴƎ ǎŎƘƻƻƭǎΣ ŎƻǳƴǎŜƭƭƻǊǎ ŀƴŘ ǎǳǇǇƻǊǘ ǘƘǊƻǳƎƘ ǾŀǊƛƻǳǎ ǘƘŜǊŀǇƛŜǎΣ ǿƘƛŎƘ ŎƻƴŬǊƳǎ ǘƘŀǘ 

ǘƘŜǊŜ ƘŀǾŜ ōŜŜƴ ǎƛƎƴƛŬŎŀƴǘ ŎƘŀƴƎŜǎ ƛƴ ǘƘŜ ƭŀǎǘ ŘŜŎŀŘŜΦ  

 

hƴŜ ǉǳŜǎǝƻƴ ǘƘŀǘ ƴŜŜŘǎ ǘƻ ōŜ ŀǎƪŜŘ ƛǎΣ ǿƛǘƘ ǎǘǳŘŜƴǘǎϥ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǇǊƻōƭŜƳǎ ƛƴŎǊŜŀǎƛƴƎΣ 

ǿƘŀǘ Ƙŀǎ ōŜŜƴ ǇǊƻǾƛŘŜŘ ƛƴ ǎŎƘƻƻƭǎ ŀōƻǳǘ ǎǳǇǇƻǊǘ ŀƴŘ aI². ƛƴǘŜǊǾŜƴǝƻƴǎ ŀƴŘ ǿƘŜǘƘŜǊ ŀƴȅ ƻŦ 

ǘƘŜǎŜ ŀŎǝƻƴǎ ƘŀǾŜ ƘŀŘ ŀ ǇƻǎƛǝǾŜ ŜũŜŎǘ ƻƴ ǎǘǳŘŜƴǘǎΚ !ǎ ǘƘŜ ǿƻǊƭŘ ŎǊŜŀǘŜǎ ƳƻǊŜ ŎƘŀƭƭŜƴƎŜǎ ŦƻǊ 

ȅƻǳƴƎ ǇŜƻǇƭŜΣ ǿŜ Ƴǳǎǘ ŎƻƴǎƛŘŜǊ ǿƘŀǘ ƳƻǊŜ ǿŜ Ŏŀƴ Řƻ ƛƴ ǎŎƘƻƻƭǎΦ This view is supported by Kaman 

et al. (2024) in this quote; 
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¢ƘŜ ŎǳƳǳƭŀǝǾŜ ƛƳǇŀŎǘ ƻŦ Ǝƭƻōŀƭ ŎǊƛǎŜǎ ǇƻǎŜǎ ǎƛƎƴƛŬŎŀƴǘ ŎƘŀƭƭŜƴƎŜǎ ǘƻ ǘƘŜ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘ ƻŦ ŎƘƛƭŘǊŜƴ ŀƴŘ ŀŘƻƭŜǎŎŜƴǘǎΦ ¢ŀǊƎŜǘŜŘ ǇǊŜǾŜƴǝƻƴ ŀƴŘ ƛƴǘŜǊǾŜƴǝƻƴ ŜũƻǊǘǎ ŀǊŜ ǳǊƎŜƴǘƭȅ 

ƴŜŜŘŜŘ ǘƻ ƘŜƭǇ ȅƻǳƴƎ ǇŜƻǇƭŜ ƴŀǾƛƎŀǘŜ ǘƘŜǎŜ ŎǊƛǎŜǎ ŀƴŘ ƳƛǝƎŀǘŜ ǘƘŜƛǊ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ŜũŜŎǘǎ 

όYŀƳŀƴ Ŝǘ ŀƭΦΣнлнпύΦ 

 

Lƴ ǊŜǎŜŀǊŎƘƛƴƎ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΣ ƛƴ ŎƻƴǎƛŘŜǊƛƴƎ ǿƘŀǘ ƳƻǊŜ ǿŜ Ŏŀƴ Řƻ ƛƴ 

ǎŎƘƻƻƭǎ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎϥ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎΣ ǊŜŎƻƎƴƛǎŜǎ ǘƘŀǘ ǘƘŜǊŜ Ƴŀȅ ōŜ ŀƴ 

ŀǎǎǳƳǇǝƻƴ ǘƘŀǘ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎΣ ŘŜƭƛǾŜǊŜŘ ōȅ ǘŜŀŎƘŜǊǎΣ ǿƛƭƭ ǊŜǎƻƭǾŜ ǎǘǳŘŜƴǘǎϥ ƳŜƴǘŀƭ ƘŜŀƭǘƘ 

ƛǎǎǳŜǎΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ǊŜŎƻƎƴƛǎŜǎ ǘƘƛǎ ŀǎǎǳƳǇǝƻƴ ōȅ ŎƭŜŀǊƭȅ ŦƻŎǳǎƛƴƎ ƻƴ ŀ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ 

ŎǳǊǊƛŎǳƭǳƳ ƛƴǘŜǊǾŜƴǝƻƴ ǘƻ ŜƴǎǳǊŜ ǘŜŀŎƘŜǊǎ Řƻ ƴƻǘ ōŜŎƻƳŜ ǘƘŜǊŀǇƛǎǘǎ ōǳǘ ŜŘǳŎŀǘƻǊǎ ƻŦ ǿƘŀǘ ǎǘǳŘŜƴǘǎ 

ƳƛƎƘǘ ƭŜŀǊƴ ŀōƻǳǘ ǘƘŜ ǿŀȅ ǘƘŜƛǊ ƳƛƴŘ ŀƴŘ ōƻŘȅ ǿƻǊƪΣ ǿƛǘƘ ǇǎȅŎƘƻƭƻƎȅ ƘŜƭǇƛƴƎ ǘƘŜƳ ǘƻ ǳƴŘŜǊǎǘŀƴŘ 

ƳƻǊŜ ŀōƻǳǘ ǘƘŜƛǊ ŦŜŜƭƛƴƎǎΣ ǘƘƻǳƎƘǘǎ ŀƴŘ ŜƳƻǝƻƴǎΣ ƭŜŀŘƛƴƎ ǘƻ ŀ ǇƻǎǎƛōƭŜ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ Ƙƻǿ ǎŜƭŦπ

ǊŜƎǳƭŀǝƻƴ Ŏŀƴ ǎǳǇǇƻǊǘ ǘƘŜƳ Řŀȅ ǘƻ ŘŀȅΦ  

 

нΦн {ǳǇǇƻǊǘ ŦǊƻƳ DƻǾŜǊƴƳŜƴǘ LƴƛǝŀǝǾŜǎ ƻǊ hǘƘŜǊ !ƎŜƴŎƛŜǎ 

 

hǾŜǊ ǝƳŜΣ ǘƘŜ ŦƻŎǳǎ ƻƴ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ƛƴ ǎŎƘƻƻƭǎ Ƙŀǎ ŜǾƻƭǾŜŘ ǎƛƎƴƛŬŎŀƴǘƭȅΦ 

.ŜŦƻǊŜ нлллΣ ǘƘŜ ǇǊƛƳŀǊȅ ŜƳǇƘŀǎƛǎ ǿŀǎ ƻƴ ōŜƘŀǾƛƻǳǊŀƭ ƛǎǎǳŜǎΣ ŀǎ ϥƳŜƴǘŀƭ ƘŜŀƭǘƘϥ ǿŀǎ ŀǎǎƻŎƛŀǘŜŘ 

Ƴŀƛƴƭȅ ǿƛǘƘ ǎǘǳŘŜƴǘǎ ŜȄƘƛōƛǝƴƎ ŜƳƻǝƻƴŀƭ ŀƴŘ ōŜƘŀǾƛƻǳǊŀƭ ƻǊ ǎǇŜŎƛŀƭ ƴŜŜŘǎ όwƻǘƘƜ Ŝǘ ŀƭΦΣ нллуύΦ 

aƻǊŜ ǊŜŎŜƴǘƭȅΣ ƛǘ Ƙŀǎ ǎƘƛƊŜŘ ǘƻǿŀǊŘǎ ŜƳƻǝƻƴŀƭ ŀƴŘ ǎƻŎƛŀƭ ǿŜƭƭπōŜƛƴƎΣ ǿƛǘƘ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ 

ōŜƘŀǾƛƻǳǊǎ ŀƴŘ Ƙŀōƛǘǎ ƛƴƅǳŜƴŎŜŘ ōȅ ǊŀǇƛŘ ǘŜŎƘƴƻƭƻƎƛŎŀƭ ŀŘǾŀƴŎŜƳŜƴǘΣ ǿƘƛŎƘ Ƙŀǎ ǳƴŘƻǳōǘŜŘƭȅ 

ƘŜƛƎƘǘŜƴŜŘ ŀǿŀǊŜƴŜǎǎ ƻŦ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎǎǳŜǎ ŀƳƻƴƎ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜ ό/ƭŀǊƪŜ Ŝǘ ŀƭΦΣ 

нлмпύΦ IƻǿŜǾŜǊΣ ǘƘŜǊŜ ƛǎ ƻǾŜǊǿƘŜƭƳƛƴƎ ŜǾƛŘŜƴŎŜ ǘƘŀǘ ŎƘƛƭŘǊŜƴΩǎ aI². Ƙŀǎ ŎƘŀƴƎŜŘ ǎƛƎƴƛŬŎŀƴǘƭȅ 

ŦƻƭƭƻǿƛƴƎ /h±L5πмфΣ ŀũŜŎǝƴƎ ǎŎƘƻƻƭǎΣ ƎƻǾŜǊƴƳŜƴǘ ƘŜŀƭǘƘ ǎŜǊǾƛŎŜǎΣ ŀƴŘ ƻǘƘŜǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ 

ƻǊƎŀƴƛǎŀǝƻƴǎ όCŜƎŜǊǘ Ŝǘ ŀƭΦΣ нлнлΤ bŜǿƭƻǾŜπ5ŜƭƎŀŘƻ Ŝǘ ŀƭΦΣ нлноύΦ  



пл 

ƻŦ плр 

 
пл 

 
 

 

Lƴ ŀŘŘƛǝƻƴ ǘƻ ƎƻǾŜǊƴƳŜƴǘ ŀƴŘ ŀƎŜƴŎȅ ŀŎǝƻƴ ǘƻ ǎǳǇǇƻǊǘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ƛƴ 

ǎŎƘƻƻƭǎΣ ǘƘŜǊŜ Ƙŀǎ ōŜŜƴ ŎƻƴǎƛŘŜǊŀōƭŜ ǊŜŎƻƎƴƛǝƻƴ ƻŦ aI². ǇǊƻōƭŜƳǎ ŀƳƻƴƎ ȅƻǳƴƎ ǇŜƻǇƭŜΣ ƻƊŜƴ 

ǘƘǊƻǳƎƘ ŎƻƴǘǊƛōǳǝƻƴǎ ŦǊƻƳ ǿŜƭƭπƪƴƻǿƴ ǇǳōƭƛŎ ŬƎǳǊŜǎ όDǊƻƴƘƻƭƳ ϧ ¢ƘƻǊƴƛŎǊƻƊΣ нлннύΦ ¢Ƙƛǎ Ƙŀǎ 

ǳƴŘƻǳōǘŜŘƭȅ ǊŀƛǎŜŘ aI². ŀǎ ŀƴ ƻǇŜƴ ǘƻǇƛŎ ƻŦ ŘƛǎŎǳǎǎƛƻƴΣ ǿƘƛŎƘΣ ŀƭǘƘƻǳƎƘ ŀƴ ƛƳǇƻǊǘŀƴǘ ƛǎǎǳŜ ŦƻǊ 

ƳŀƴȅΣ ǇŀǊǝŎǳƭŀǊƭȅ ǘƘŜ ȅƻǳƴƎΣ Ƙŀǎ ƴŜǾŜǊ ōŜŜƴ ŘƛǎŎǳǎǎŜŘ ǎƻ ƻǇŜƴƭȅΦ Lǘ ƛǎ ƴƻǘ ǳƴǳǎǳŀƭ ǘƻ ƘŜŀǊ ƻŦ 

ŘŜŀǘƘǎ ŎŀǳǎŜŘ ŀǎ ŀ ŎƻƴǎŜǉǳŜƴŎŜ ƻŦ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎǎǳŜǎΦ IƻǿŜǾŜǊΣ ǘƘŜǊŜ ƛǎ ŀƴ ƛƴŎǊŜŀǎƛƴƎ ƭŀŎƪ ƻŦ 

ǘǊǳǎǘ ƛƴ ǊŜŎŜƛǾƛƴƎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǎŜǊǾƛŎŜǎ ŀǎ ǿŀƛǝƴƎ ƭƛǎǘǎ ƎŜǘ ƭƻƴƎŜǊΣ ǿƛǘƘ ȅƻǳƴƎ ǇŜƻǇƭŜ ōŜƛƴƎ ǊŜŦŜǊǊŜŘ 

ǘƻ /ƘƛƭŘ ŀƴŘ !ŘƻƭŜǎŎŜƴǘ aŜƴǘŀƭ IŜŀƭǘƘ {ŜǊǾƛŎŜǎ ǿŀƛǝƴƎ ƻǾŜǊ ŀ ȅŜŀǊ ŦƻǊ ǘǊŜŀǘƳŜƴǘ ōŜǘǿŜŜƴ ǘƘŜ 

ȅŜŀǊǎ нлно ŀƴŘ нлнпΣ ǿƘƛŎƘ ƛǎ ŀƴ ƛƴŎǊŜŀǎŜ ƻŦ ƻǾŜǊ рн҈ ŦǊƻƳ ǘƘŜ ǇǊŜǾƛƻǳǎ ȅŜŀǊ ό¸ƻǳƴƎ aƛƴŘǎΣ нлнрύΦ 

Lǘ ǎŜŜƳǎ ǎƻƳŜ ȅƻǳƴƎ ǇŜƻǇƭŜ Ŏŀƴ ǿŀƛǘ ǳǇ ǘƻ ǘǿƻ ȅŜŀǊǎΦ  

 

¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ǊŜŎƻƎƴƛǎŜŘ ŀ ƴŜŜŘ ǘƻ ǊŜǾƛŜǿ aI². ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ǘƘŀǘ ƘŀǾŜ ǇǊƻǾƛŘŜŘ 

ƛƳǇŀŎǜǳƭ ǎǳǇǇƻǊǘ ǘƻ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜ ǿƛǘƘ aI².Φ ¢Ƙƛǎ ǊŜǾƛŜǿ ŜȄŀƳƛƴŜǎ ǘƘŜ ǎǳŎŎŜǎǎŜǎ 

ŀƴŘ ŎƻƴǎƛǎǘŜƴŎƛŜǎ ƻǾŜǊ ǘƘŜ ȅŜŀǊǎ ŀƴŘ ŘƛǎŎǳǎǎŜǎ ǎŜǾŜǊŀƭ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ǘƘŀǘ ƘŀǾŜ ǇƻǎƛǝǾŜƭȅ 

ƛƳǇŀŎǘŜŘ ŎƘƛƭŘǊŜƴΩǎ aI².Φ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ŜȄŀƳƛƴŜǎ ǘƘŜ ƛƳǇŀŎǘ ƻŦ ǳƴƛǾŜǊǎŀƭ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ 

ŀƴŘ ǿƘŀǘ ǘƘƛǎ ƳŜŀƴǎ ǿƘŜƴ ŀ ǎŎƘƻƻƭ ŀŘƻǇǘǎ ŀƴ ƛƴŎƭǳǎƛǾŜ ǿƘƻƭŜπǎŎƘƻƻƭ ŀǇǇǊƻŀŎƘ όhΩ/ƻƴƴƻǊ Ŝǘ ŀƭΦΣ 

нлмуύΦ ¢ƘŜ ǊŜǾƛŜǿ ŀƭǎƻ ŜȄŀƳƛƴŜǎ ǘƘŜ ǊƻƭŜ ƻŦ ǘƘŜ ¦Y DƻǾŜǊƴƳŜƴǘ ŀƴŘ ƻǘƘŜǊ ŀƎŜƴŎƛŜǎ ƛƴ ǎǳǇǇƻǊǝƴƎ 

aI². ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎΣ ǿƘŜǘƘŜǊ ǘƘŜƛǊ ǎǘǊŀǘŜƎƛŜǎ ƘŀǾŜ ƭŜŘ ǘƻ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ǿƛǘƘ ŀ 

ǇŀǊǝŎǳƭŀǊ ŦƻŎǳǎ ƻǊ ŀ ŘƛũŜǊŜƴǘ ŀƎŜƴŘŀΣ ŀƴŘ ǿƘŜǘƘŜǊ ǘƘŜ ǊŜǎǳƭǘǎ ƘŀǾŜ ŘǊƛǾŜƴ ŀƴȅ ŎƘŀƴƎŜǎ ƛƴ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘ ǇƻƭƛŎȅΦ  

 

Lƴ мфумΣ ǘƘŜ ²Ih ōŜƎŀƴ ǇƭŀƴƴƛƴƎ ŀ ƴŜǿ ǇǊƻƎǊŀƳƳŜ ŎŀƭƭŜŘ ΨIŜŀƭǘƘ tǊƻƳƻǝƻƴΩ ό²IhΣ 

мфумύΦ .ȅ WŀƴǳŀǊȅ мфусΣ ǘƘŜ ΨIŜŀƭǘƘ ŦƻǊ !ƭƭ ōȅ ǘƘŜ ¸ŜŀǊ нлллΩ ƛƴƛǝŀǝǾŜ ό²IhΣ мфусύ ǿŀǎ ŜǎǘŀōƭƛǎƘŜŘ 

ƛƴ 9ǳǊƻǇŜΦ hƴŜ ƻŦ ǘƘŜ ŦǳƴŘŀƳŜƴǘŀƭ ŀǎǇŜŎǘǎ ƻŦ ƘŜŀƭǘƘ ǇǊƻƳƻǝƻƴ ǘƘŀǘ ǿŀǎ ǿƛŘŜƭȅ ŀŎŎŜǇǘŜŘ ŀǎ 

ŜǎǎŜƴǝŀƭ ǿŀǎ ǇǊƻǾƛŘƛƴƎ ǇŜƻǇƭŜ ǿƛǘƘ ƛƴŦƻǊƳŀǝƻƴ ŀƴŘ ƭƛŦŜ ǎƪƛƭƭǎΣ ƛƴŎƭǳŘƛƴƎ ŎƻǇƛƴƎ ǎƪƛƭƭǎΣ ŀƴŘ 
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ǎǘǊŜƴƎǘƘŜƴƛƴƎ ǎƻŎƛŀƭ ƴŜǘǿƻǊƪǎ ŀƴŘ ǎƻŎƛŀƭ ǎǳǇǇƻǊǘΦ !ǘ ǘƘŀǘ ǝƳŜΣ ΨƳŜƴǘŀƭ ƘŜŀƭǘƘΩ ŀƴŘ ΨǿŜƭƭπōŜƛƴƎΩ 

ǿŜǊŜ ƴƻǘ ŎƻƳƳƻƴƭȅ ŘƛǎŎǳǎǎŜŘ ŀƴŘ ǿŜǊŜ ƴƻǘ ƻƴ ǘƘŜ ŀƎŜƴŘŀ ŦƻǊ ȅŜŀǊǎ ǘƻ ŎƻƳŜΦ LǊƻƴƛŎŀƭƭȅΣ ǘƻŘŀȅΣ ǿŜ 

Ƴŀȅ ŎƻƴǎƛŘŜǊ ǎƻŎƛŀƭ ƴŜǘǿƻǊƪǎ ŀǎ ŀ ŎƻƴǘǊƛōǳǘƻǊȅ ŦŀŎǘƻǊ ǘƻ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŎƘŀƭƭŜƴƎŜǎΣ ǇŀǊǝŎǳƭŀǊƭȅ 

ŀƳƻƴƎ ȅƻǳƴƎ ǇŜƻǇƭŜ όbŜǿƭƻǾŜπ5ŜƭƎŀŘƻ Ŝǘ ŀƭΦΣ нлноύΦ IƻǿŜǾŜǊΣ ōŀŎƪ ƛƴ мфупΣ ǘƘŜ ƛƴǘŜǊƴŜǘ ǿŀǎ ǎǝƭƭ 

ƛƴ ƛǘǎ ƛƴŦŀƴŎȅΦ aŀƴȅ ǿƻǳƭŘ ƴƻǘ ƘŀǾŜ ōŜŜƴ ŀǿŀǊŜ ƻŦ ǿƘŀǘ ǿŀǎ ǘƻ ŎƻƳŜ ƛƴ ǘŜǊƳǎ ƻŦ ƳŜƴǘŀƭ ƘŜŀƭǘƘ 

ƛǎǎǳŜǎ ǎǳǊǊƻǳƴŘƛƴƎ ǎƻŎƛŀƭ ƳŜŘƛŀ ŀƴŘ ƴŜǘǿƻǊƪƛƴƎΦ 

 

Lƴ мффмΣ ǘƘŜ ¦Y DƻǾŜǊƴƳŜƴǘ ŀŘƻǇǘŜŘ ǘƘŜ ²IhΩǎ ǊŜŎƻƳƳŜƴŘŀǝƻƴǎ ƛƴ ŀ ƎǊŜŜƴ ǇŀǇŜǊΣ Ψ¢ƘŜ 

IŜŀƭǘƘ ƻŦ ǘƘŜ bŀǝƻƴΩ όIa{hΣ мффнύΦ hƴŜ ƻŦ ƛǘǎ ǎƛȄǘŜŜƴ ǇƻǘŜƴǝŀƭ ŀǊŜŀǎ ŦƻǊ ŀŎǝƻƴ ǿŀǎ ƳŜƴǘŀƭ ƛƭƭƴŜǎǎΣ 

ǿƛǘƘ ǎŜǾŜǊŀƭ ƛƳǇƻǊǘŀƴǘ ƛǎǎǳŜǎ ŦƻǊ ǎŎƘƻƻƭǎϥ ƘŜŀƭǘƘ ǇǊƻƳƻǝƻƴΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ ŎƻƻǊŘƛƴŀǝƻƴ ƻŦ ǘƘŜ 

ƘŜŀƭǘƘ ŜŘǳŎŀǝƻƴ ŎǳǊǊƛŎǳƭǳƳ ƛƴ ǘƘŜ ȅŜŀǊ нлллΣ ǿƘƛŎƘΣ ȅŜŀǊǎ ƭŀǘŜǊΣ ǿŜ ŎƻǳƭŘ ǊŜŎƻƎƴƛǎŜ ŀǎ ǘƘŜ 

tŜǊǎƻƴŀƭΣ {ƻŎƛŀƭΣ IŜŀƭǘƘ ŀƴŘ 9ŎƻƴƻƳƛŎ όt{I9ύ3 ŜŘǳŎŀǝƻƴ ŎǳǊǊƛŎǳƭǳƳΦ {ƳƛǘƘ Ŝǘ ŀƭΦ όмффнύ ŘƛǎŎǳǎǎ ǘƘŜ 

ƴŜŜŘ ǘƻ ǳǎŜ ŎǳǊǊƛŎǳƭǳƳ ƳŀǘŜǊƛŀƭǎΣ ŘŜǾŜƭƻǇ ƘŜŀƭǘƘπǊŜƭŀǘŜŘ ǇƻƭƛŎƛŜǎΣ ƛƴǾƻƭǾŜ ƻǳǘǎƛŘŜ ŀƎŜƴŎƛŜǎΣ ŀƴŘ 

ŜƴǎǳǊŜ ǘƘŀǘ ǘŜŀŎƘŜǊǎ ǳƴŘŜǊǎǘŀƴŘ ǿƘŀǘ ŀ ƘŜŀƭǘƘπǇǊƻƳƻǝƴƎ ǎŎƘƻƻƭ ŜƴǘŀƛƭǎΦ ¢ƘŜ ǊŜǇƻǊǘ ǎǳƎƎŜǎǘǎ ǘƘŀǘ 

Ƴŀƴȅ ǘŜŀŎƘƛƴƎ ǎǘŀũ ǿŜǊŜ ŎƻƴŎŜǊƴŜŘ ŀōƻǳǘ Ƙƻǿ ǘŜŀŎƘƛƴƎ ƘŜŀƭǘƘ ŜŘǳŎŀǝƻƴ ǿƻǳƭŘ ƛƳǇŀŎǘ ǘƘŜ 

ƴŀǝƻƴŀƭ ŎǳǊǊƛŎǳƭǳƳ ƛŦ ƎƛǾŜƴ ŎǳǊǊƛŎǳƭǳƳ ǝƳŜΦ bƻǘ ƳǳŎƘ Ƙŀǎ ŎƘŀƴƎŜŘ ǊŜƎŀǊŘƛƴƎ ǘƘŜ ŎƘŀƭƭŜƴƎŜ ƻŦ 

ƛƴŎƻǊǇƻǊŀǝƴƎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛƴƛǝŀǝǾŜǎ ƛƴǘƻ ŀ ǾŜǊȅ ǇŀŎƪŜŘ ŎǳǊǊƛŎǳƭǳƳΦ  

 

.ȅ мффтΣ ǘƘŜ 5ŜǇŀǊǘƳŜƴǘ ŦƻǊ 9ŘǳŎŀǝƻƴ ŀƴŘ 9ƳǇƭƻȅƳŜƴǘ ό5Ŧ99Σ мффтύ ŀƴŘ ǘƘŜ ǇǳōƭƛŎŀǝƻƴ 

9ȄŎŜƭƭŜƴŎŜ ƛƴ {ŎƘƻƻƭǎ ŀƴŘ {ŀǾƛƴƎ [ƛǾŜǎΥ hǳǊ IŜŀƭǘƘƛŜǊ bŀǝƻƴ όDh±Φ¦YΣ мфффύ ƭŜŘ ǎŎƘƻƻƭǎ ǘƻ ŜǎǘŀōƭƛǎƘ 

ǘƘŜƳǎŜƭǾŜǎ ŀǎ ΨIŜŀƭǘƘȅ {ŎƘƻƻƭǎΩΦ ¢ƘŜ ΨIŜŀƭǘƘȅ {ŎƘƻƻƭǎ tǊƻƎǊŀƳƳŜΩΣ ƭŀǳƴŎƘŜŘ ƛƴ мффуΣ ŜǾƻƭǾŜŘ ƛƴǘƻ 

ǘƘŜ ΨIŜŀƭǘƘȅ {ŎƘƻƻƭǎ !ǿŀǊŘΩΣ ǿƛǘƘ Ƴŀƴȅ ǎŎƘƻƻƭǎ ƛƴǾŜǎǝƴƎ ƛƴ ƛǘΦ IŜŀƭǘƘ ŀǳǘƘƻǊƛǝŜǎ ǿŜǊŜ ŀōƭŜ ǘƻ 

ǇǊƻǾƛŘŜ ŀŘǾƛŎŜ ŀƴŘ ǊŜǎƻǳǊŎŜǎ ŦƻǊ ǘƘŜ ΨIŜŀƭǘƘȅ {ŎƘƻƻƭΩ ǎŎƘŜƳŜΣ ōǳǘ ǘƘŜǊŜ ǿŀǎ ƴƻ ŦǳƴŘƛƴƎ ŦƻǊ ǎǇŜŎƛŬŎ 

 
3 t{I9 ŎƘŀƴƎŜŘ ŦǊƻƳ tŜǊǎƻƴŀƭ {ƻŎƛŀƭ IŜŀƭǘƘ 9ŘǳŎŀǝƻƴ ƛƴ нллу ǘƻ tŜǊǎƻƴŀƭ {ƻŎƛŀƭ IŜŀƭǘƘ 9ŎƻƴƻƳƛŎ  



пн 

ƻŦ плр 

 
пн 

 
 

 

ƛƴǘŜǊǾŜƴǝƻƴǎ ƛƴ ǎŎƘƻƻƭǎ όwƻƎŜǊǎ Ŝǘ ŀƭΦΣ мффуύΦ !ǘ ǘƘŀǘ ǝƳŜΣ ŀ ƴŜǿ ƴŀǝƻƴŀƭ ŎǳǊǊƛŎǳƭǳƳΣ ƭŀǳƴŎƘŜŘ ōȅ 

wƻƴ 5ŜŀǊƛƴƎΣ ƭŜŘ ǘƻ ŀ ŎƻƴǎƛŘŜǊŀōƭŜ ǊŜŘǳŎǝƻƴ ƛƴ ƻǇǇƻǊǘǳƴƛǝŜǎ ŦƻǊ ƘŜŀƭǘƘ ŜŘǳŎŀǝƻƴΣ ǿƛǘƘ ƭƛƴƪǎ ǘƻ 

ǇǎȅŎƘƻƭƻƎƛŎŀƭ ŀǎǇŜŎǘǎ ǊŜŘǳŎŜŘ ōȅ ǎŜǾŜƴǘȅ ǇŜǊ ŎŜƴǘΣ ŀǎ ƛƴƛǝŀƭƭȅ ǎŜǘ ƻǳǘ ƛƴ ǘƘŜ ΨIŜŀƭǘƘ ƻŦ ŀ bŀǝƻƴΩ 

ό.ǊƻǿƴΣ мффпύΦ .ȅ мфффΣ ǘƘŜ bŀǝƻƴŀƭ IŜŀƭǘƘȅ {ŎƘƻƻƭ {ǘŀƴŘŀǊŘ όbI{{Τ 5Ŧ99Σ мфффύ ǿŀǎ ƛƴǘǊƻŘǳŎŜŘΣ 

ǿƛǘƘ ƘŜŀƭǘƘ ŀǳǘƘƻǊƛǝŜǎ ŀƴŘ ŜŘǳŎŀǝƻƴ ŘŜǇŀǊǘƳŜƴǘǎ ŎƻƭƭŀōƻǊŀǝƴƎ ǿƛǘƘ ƭƻŎŀƭ ŀǳǘƘƻǊƛǝŜǎ ŀƴŘ 

ŎƻƳƳǳƴƛǝŜǎ ǘƻ ŜǎǘŀōƭƛǎƘ ŀ ƳǳŎƘπƴŜŜŘŜŘ ǇŀǊǘƴŜǊǎƘƛǇ ŦƻǊ ǇƻƭƛŎȅ ŀƴŘ ŎǳǊǊƛŎǳƭǳƳ ŘŜǾŜƭƻǇƳŜƴǘ ƛƴ 

ƘŜŀƭǘƘΦ ¢ƘŜ ǊŜǾƛǎŜŘ ƴŀǝƻƴŀƭ ŎǳǊǊƛŎǳƭǳƳ ŦƻǊ t{I9 ƛƴ мфффΣ ŎŀƭƭŜŘ ǘƘŜ ΨCǊŀƳŜǿƻǊƪ ŦƻǊ tŜǊǎƻƴŀƭ {ƻŎƛŀƭ 

ŀƴŘ IŜŀƭǘƘ 9ŘǳŎŀǝƻƴΩ όt{I9ύΣ ƛƴŎƭǳŘŜŘ ƘŜŀƭǘƘ ŜŘǳŎŀǝƻƴ ŎƻǾŜǊƛƴƎ ƳŜƴǘŀƭ ŀƴŘ ǇƘȅǎƛŎŀƭ ƘŜŀƭǘƘ ŦƻǊ 

ǘƘŜ ƪŜȅ ǎǘŀƎŜǎΤ ǘƘŜ ǊŜǾƛǎŜŘ t{I9 ŎǳǊǊƛŎǳƭǳƳ ƘŀŘ ƴƻǿ Ǉǳǘ ŜƳƻǝƻƴŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ōŀŎƪ ƛƴǘƻ 

ǘƘŜ ŎǳǊǊƛŎǳƭǳƳ όaƻǊǊƛǎƻƴ Ŝǘ ŀƭΦΣ нллнύΦ 

 

¢ƘŜ Ψ9ǾŜǊȅ /ƘƛƭŘ aŀǧŜǊǎΩ ό9/aύ ŦǊŀƳŜǿƻǊƪ ό5C9{ύ4 ƛƴƛǝŀǝǾŜ ǿŀǎ ƭŀǳƴŎƘŜŘ ƛƴ нллоΣ ŀƴŘ ŀ 

ǎǘǊƻƴƎ ŎƻƴƴŜŎǝƻƴ ǿƛǘƘ {ƻŎƛŀƭ ŀƴŘ 9Ƴƻǝƻƴŀƭ !ǎǇŜŎǘǎ ƻŦ [ŜŀǊƴƛƴƎ ό{9![ύ ŀƴŘ 9/a ǿŀǎ ŜǎǘŀōƭƛǎƘŜŘ ƛƴ 

нллрΦ 9/a Ƴŀƛƴƭȅ ŦƻŎǳǎŜŘ ƻƴ ŀ ŎƘƛƭŘϥǎ ǿŜƭƭπōŜƛƴƎ ōǳǘ ƘŀŘ ƴƻ ǊŜŀƭ ŦƻŎǳǎ ƻƴ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŜŘǳŎŀǝƻƴ 

ƻǊ ǇǊƻǾƛǎƛƻƴ ŦƻǊ ǎǘǳŘŜƴǘǎ ƛƴ ǎŎƘƻƻƭ ǿƘƻ ƘŀŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎǎǳŜǎΣ ǿƘƛŎƘ ƛǎ Ǉƻǎǎƛōƭȅ ǿƘȅ ǘƘŜ ƛƴƛǝŀǝǾŜ 

Ψ{ƻŎƛŀƭ ŀƴŘ 9Ƴƻǝƻƴŀƭ !ǎǇŜŎǘǎ ƻŦ [ŜŀǊƴƛƴƎΩ ό{9![ύ ƛƴ нллр ǿŀǎ ƛƴǘǊƻŘǳŎŜŘ ǘƻ ƻũŜǊ ŀ ǿƘƻƭŜπǎŎƘƻƻƭ 

ŀǇǇǊƻŀŎƘ ǘƻ ǇǊƻƳƻǝƴƎ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ ǎƪƛƭƭǎ ǘƻ ǎǳǇǇƻǊǘ ǇƻǎƛǝǾŜ ōŜƘŀǾƛƻǳǊ ŀƴŘ ŜƳƻǝƻƴŀƭ ǿŜƭƭπ

ōŜƛƴƎ ƛƴ ǘƘŜ ƘƻǇŜ ǘƘŀǘ ǘƘƛǎ ǿƻǳƭŘ ƭŜŀŘ ǘƻ ŜũŜŎǝǾŜ ƭŜŀǊƴƛƴƎ ŀƴŘ ǊŜƎǳƭŀǊ ŀǧŜƴŘŀƴŎŜ ƛƴ ǎŎƘƻƻƭǎ ό5Ŧ9{Σ 

нллрύΦ ¢Ƙƛǎ ƛƴƛǝŀǝǾŜ ƎŜƴŜǊŀǘŜŘ ŎƻƴǎƛŘŜǊŀōƭŜ ŘƛǎŎǳǎǎƛƻƴ ǊŜƎŀǊŘƛƴƎ ƛǘǎ ƳŜǊƛǘǎΤ ƘƻǿŜǾŜǊΣ ǎƻƳŜ ǊŜǇƻǊǘǎ 

ǉǳŜǎǝƻƴŜŘ ƛǘǎ ōŜƴŜŬǘǎΣ ŎƛǝƴƎ ƛǘǎ ǊŜǎƻǳǊŎŜπƛƴǘŜƴǎƛǾŜ ƴŀǘǳǊŜ ŀƴŘ ǘƘŜǊŀǇŜǳǝŎ ŀǇǇǊƻŀŎƘ ό/ǊŀƛƎΣ нллтΤ 

9ŎŎƭŜǎǘƻƴŜ ϧ IŀȅŜǎΣ нллфύΦ 

 

 
4 ¢ƘŜ 5ŜǇŀǊǘƳŜƴǘ ŦƻǊ 9ŘǳŎŀǝƻƴ ŀƴŘ {ƪƛƭƭǎ ό5Ŧ9{ύ ōŜŎŀƳŜ ǘƘŜ 5ŜǇŀǊǘƳŜƴǘ ŦƻǊ /ƘƛƭŘǊŜƴΣ {ŎƘƻƻƭǎ ŀƴŘ 

CŀƳƛƭƛŜǎ ό5/{Cύ ƛƴ Wǳƭȅ нллтΣ ǘƘŜƴ ŎƘŀƴƎŜŘ ǘƻ 5C9 ƛƴ нлмлΦ wŜŦŜǊŜƴŎŜǎ ǘƻ 5Ŧ9{Σ 5/{CΣ ŀƴŘ 5Ŧ9 ŀǊŜ ǳǎŜŘ 
ǎȅƴƻƴȅƳƻǳǎƭȅ ǘƘǊƻǳƎƘƻǳǘ ǘƘƛǎ ǇŀǇŜǊΦ 
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Lƴ нлммΣ ŀƴƻǘƘŜǊ ƛƴƛǝŀǝǾŜΣ ǿƛǘƘ ŀ ƎƻǾŜǊƴƳŜƴǘ ǎǘǊŀǘŜƎȅ ŘƻŎǳƳŜƴǘ ǝǘƭŜŘ Ψbƻ ƘŜŀƭǘƘ ǿƛǘƘƻǳǘ 

ƳŜƴǘŀƭ ƘŜŀƭǘƘΣΩ ƻǳǘƭƛƴŜŘ ǇǊƻǇƻǎŀƭǎ ǘƻ ƛƳǇǊƻǾŜ ƳŜƴǘŀƭ ǿŜƭƭπōŜƛƴƎ ŀŎǊƻǎǎ ŀƭƭ ŀƎŜ ƎǊƻǳǇǎ ŀƴŘ ǎŜŎǘƻǊǎ ƻŦ 

ǎƻŎƛŜǘȅ ό/ƭŀǊƪ Ŝǘ ŀƭΦΣ нлнпύΦ IƻǿŜǾŜǊΣ ǘƘƛǎ ǿŀǎ ƴƻǘ ŜȄǇƭƛŎƛǘƭȅ ŀƛƳŜŘ ŀǘ ǎŎƘƻƻƭǎΦ bŜǾŜǊǘƘŜƭŜǎǎΣ ǘƘƛǊǘŜŜƴ 

ȅŜŀǊǎ ƻƴΣ ǘƘŜǊŜ ƛǎ ǎǝƭƭ ƭƛǧƭŜ ǊŜƎǳƭŀǝƻƴ ŀƴŘ ƛƴǎǳŶŎƛŜƴǘ ǘǊŀƛƴƛƴƎ ǘƻ ǎǳǇǇƻǊǘ ǿŜƭƭπōŜƛƴƎ ǎŜǊǾƛŎŜǎ ό/ƭŀǊƪ Ŝǘ 

ŀƭΦΣ нлнпύΦ  

 

¢ƘŜ ƎƻǾŜǊƴƳŜƴǘ ǊŜŎƻƎƴƛǎŜŘ ǘƘŀǘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǿŀǎ ōŜŎƻƳƛƴƎ ŀ ǇǊƻōƭŜƳ ǘƘŀǘ ƴŜŜŘŜŘ 

ŀŘŘǊŜǎǎƛƴƎΦ Lƴ нлмр ǘƘŜ ƎƻǾŜǊƴƳŜƴǘ ǿƛǘƘ ǘƘŜ bŀǝƻƴŀƭ IŜŀƭǘƘ {ŜǊǾƛŎŜ όbI{ύ ƛƴǘǊƻŘǳŎŜŘ ŀ ōǊŀƴŘπƴŜǿ 

ƎǳƛŘŀƴŎŜ ŦƻǊ ǎŎƘƻƻƭǎΣ ΨCǳǘǳǊŜ ƛƴ aƛƴŘΩΣ ŀ ŘƻŎǳƳŜƴǘ ƻǳǘƭƛƴƛƴƎ ŀƴ ŀƳōƛǝƻǳǎ ŬǾŜπȅŜŀǊ Ǉƭŀƴ ŦƻǊ 

ǘǊŀƴǎŦƻǊƳƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǎŜǊǾƛŎŜǎ ό5ƻI ϧ bI{ 9ƴƎƭŀƴŘΣ нлмрύ ǿƘƛŎƘ ǿŀǎ ǇǊƻŘǳŎŜŘ ƛƴ 

ŎƻƴƧǳƴŎǝƻƴ ǿƛǘƘ ǘƘŜ t{I9 !ǎǎƻŎƛŀǝƻƴ ǘƻ ƘŜƭǇ ǎŎƘƻƻƭǎ ǇǊƻǾƛŘŜ ŀƎŜπŀǇǇǊƻǇǊƛŀǘŜ ǘŜŀŎƘƛƴƎ ƻƴ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘ ǇǊƻōƭŜƳǎΣ ŦǊƻƳ ŀƴȄƛŜǘȅ ŀƴŘ ŘŜǇǊŜǎǎƛƻƴ ǘƻ ŜŀǝƴƎ ŘƛǎƻǊŘŜǊǎ ŀƴŘ ǎŜƭŦπƘŀǊƳΦ  

 

 Wǳǎǘ ǘƘǊŜŜ ȅŜŀǊǎ ƭŀǘŜǊΣ ƛƴ нлмуΣ ǘƘŜ 5ŜǇŀǊǘƳŜƴǘ ŦƻǊ 9ŘǳŎŀǝƻƴ ǎǳǇǇƻǊǘŜŘ ǘƘŜ {ǇŜŎƛŀƭ 

9ŘǳŎŀǝƻƴŀƭ bŜŜŘǎ ŀƴŘ 5ƛǎŀōƛƭƛǘȅ ό{9b5ύ /ƻŘŜ ƻŦ tǊŀŎǝŎŜ ŀƴŘ ƎǳƛŘŜŘ ǎŎƘƻƻƭǎ ƛƴ ŀ ŘƻŎǳƳŜƴǘ ŎŀƭƭŜŘ 

ΨaŜƴǘŀƭ IŜŀƭǘƘ ŀƴŘ .ŜƘŀǾƛƻǳǊ ƛƴ {ŎƘƻƻƭǎ нлмуΩ ό5Ŧ9Σ нлмуύΣ ǿƘƛŎƘ ƻǳǘƭƛƴŜŘ ǎǘǊŀǘŜƎƛŜǎ ŦƻǊ ǎǳǇǇƻǊǝƴƎ 

ŎƘƛƭŘǊŜƴ ǿƛǘƘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎǎǳŜǎ ǘƘŀǘ ƳŀƴƛŦŜǎǘ ŀǎ ōŜƘŀǾƛƻǳǊŀƭ ŘƛŶŎǳƭǝŜǎΦ Lǘǎ Ǝƻŀƭ ǿŀǎ ǘƻ ǎǳǇǇƻǊǘ 

ǎŎƘƻƻƭ ǎǘŀũ ƛƴ ǊŜŎƻƎƴƛǎƛƴƎ ŀ ǎǘǳŘŜƴǘ ǿƛǘƘ ŀ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǇǊƻōƭŜƳΣ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŜ ƭƛƴƪ ōŜǘǿŜŜƴ 

ōŜƘŀǾƛƻǳǊǎ ŀƴŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘΣ ŀƴŘ ǇǊƻǾƛŘƛƴƎ ǎǳǇǇƻǊǘ ǿƘŜƴ ǿƻǊƪƛƴƎ ǿƛǘƘ ƻǳǘǎƛŘŜ ŀƎŜƴŎƛŜǎτŀƴƻǘƘŜǊ 

ǇƻǎƛǝǾŜ ǎǘŜǇ ŦƻǊǿŀǊŘ ŦƻǊ ŎƭŀǎǎǊƻƻƳ ǎǘǳŘŜƴǘǎΦ ¢ƘŜ ǊŜǇƻǊǘ ǎǘŀǘŜŘ ǘƘŀǘ ǎŎƘƻƻƭ ǎǘŀũ Ŏŀƴƴƻǘ ŀŎǘ ŀǎ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘ ŜȄǇŜǊǘǎ ŀƴŘ ǎƘƻǳƭŘ ƴƻǘ ǘǊȅ ǘƻ ŘƛŀƎƴƻǎŜ ŎƻƴŘƛǝƻƴǎΦ IƻǿŜǾŜǊΣ ǘƘŜȅ Ƴǳǎǘ ǳǎŜ ǘƘŜ {ǘǊŜƴƎǘƘǎ ŀƴŘ 

5ƛŶŎǳƭǝŜǎ ǉǳŜǎǝƻƴƴŀƛǊŜ ŀƴŘ ǘƘŜ .ƻȄŀƭƭ tǊƻŬƭŜΦ5 όbǳǊǘǳǊŜ ¦YΣ нлмуύΦ ¢ƘŜ ǇǊƻŬƭŜ ƛǎ ŀƴ ŀǎǎŜǎǎƳŜƴǘ 

ǘƻƻƭ ǳǎŜŘ ǘƻ ŜǾŀƭǳŀǘŜ ȅƻǳƴƎ ǇŜƻǇƭŜϥǎ ǎƻŎƛŀƭΣ ŜƳƻǝƻƴŀƭΣ ŀƴŘ ōŜƘŀǾƛƻǳǊŀƭ ŘŜǾŜƭƻǇƳŜƴǘΦ ¢ƘŜ ŀŎǝƻƴǎ 

 
5 ǿǿǿΦōƻȄŀƭƭǇǊƻŬƭŜΦƻǊƎ 
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ǘŀƪŜƴ ŀǊŜ ǇŀǊǘ ƻŦ ŀƴ ŀǎǎŜǎǎƳŜƴǘ ΨǇƭŀƴπŘƻπǊŜǾƛŜǿΩ ǇǊƻŎŜǎǎΦ Lǘ ǿŀǎ ŬǊǎǘ ƛƴǘǊƻŘǳŎŜŘ ƛƴ ǘƘŜ мфслǎ ŀƴŘ ƛǎ 

ƴƻǿ ǘƘŜ Ƴƻǎǘ ŎƻƳƳƻƴƭȅ ǳǎŜŘ ŦƻǊƳŀƭ ƳŜǘƘƻŘ ŦƻǊ ƳŜŀǎǳǊƛƴƎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ƛƴ 

ŎƘƛƭŘǊŜƴ όaŀǊǎƘŀƭƭ Ŝǘ ŀƭΦΣ нлмтύΦ Lƴ ǘƘŜ ƳŜŀƴǝƳŜΣ ǘhe UK Government funded the National Health 

Service (NHS) proposed mental health support teams in schools after Green's 2017 paper, 

Ψ¢ǊŀƴǎŦƻǊƳƛƴƎ /ƘƛƭŘǊŜƴ ŀƴŘ ¸ƻǳƴƎ tŜƻǇƭŜϥǎ aŜƴǘŀƭ IŜŀƭǘƘ tǊƻǾƛǎƛƻƴ Ψ ό5I{/ ϧ 5C9Σ нлмтύ ǿƘƛŎƘ ǿŀǎ 

an initiative to address the gaps between schools and mental health services so students with 

moderate mental health issues were able to get timely and appropriate support. Once again, 

teachers have the responsibility of being the champions of addressing mental health issues in the 

classroom. 

 

Lƴ hŎǘƻōŜǊ нлмфΣ Ƨǳǎǘ ǎƛȄ ƳƻƴǘƘǎ ōŜŦƻǊŜ ǘƘŜ ǎǘŀǊǘ ƻŦ /h±L5πмфΣ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘ ƛǎǎǳŜŘ ŀ 

ǊŜǇƻǊǘ ŎŀƭƭŜŘ Ψ{ǘŀǘŜ ƻŦ ǘƘŜ bŀǝƻƴΣΩ ǿƘƛŎƘ ǎǘŀǘŜŘ ǘƘŀǘ ƴŜŀǊƭȅ ур҈ ƻŦ млπмрπȅŜŀǊπƻƭŘǎ ƛƴ 9ƴƎƭŀƴŘ ǿŜǊŜ 

ǊŜƭŀǝǾŜƭȅ ƘŀǇǇȅ ǿƛǘƘ ǘƘŜƛǊ ƭƛǾŜǎ ƻǾŜǊŀƭƭΣ ǿƛǘƘ ƻƴƭȅ р҈ ǎŀȅƛƴƎ ǘƘŜȅ ǿŜǊŜ ǳƴƘŀǇǇȅ ǿƛǘƘ ǘƘŜƛǊ ƭƛǾŜǎ 

ό5Ŧ9Σ нлмфύΦ ¢ƘŜǎŜ ǎǘŀǝǎǝŎǎ ǉǳŜǎǝƻƴ ǘƘŜ ƴŜŜŘ ŦƻǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛƴǘŜǊǾŜƴǝƻƴǎ ƛŦ ǎǘǳŘŜƴǘǎ ŀǊŜ 

ǊŜƭŀǝǾŜƭȅ ƘŀǇǇȅΦ ¢ƘŜƴ ŎŀƳŜ ǘƘŜ /h±L5πмф ǇŀƴŘŜƳƛŎ ƛƴ нлнлΣ ǿƘƛŎƘ ƛǎ ǎŀƛŘ ǘƻ ƘŀǾŜ ƘŀŘ ŀ 

ŎƻƴǎƛŘŜǊŀōƭŜ ƛƳǇŀŎǘ ƻƴ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ όbŜǿƭƻǾŜπ5ŜƭƎŀŘƻ Ŝǘ ŀƭΦΣ нлноύΦ 

 

!ǘ ǘƘƛǎ ǝƳŜΣ ǘƘŜ /ƘƛƭŘǊŜƴΩǎ /ƻƳƳƛǎǎƛƻƴŜǊΣ !ƴƴŜ [ƻƴƎŬŜƭŘΣ ǿƘŜƴ ŀǎƪŜŘ ƛŦ ǘƘŜ bI{ ŀƴŘ ǘƘŜ 

DƻǾŜǊƴƳŜƴǘ ǿŜǊŜ ŦŀŎƛƴƎ ǳǇ ǘƻ ƛƴŎǊŜŀǎƛƴƎ ŘŜƳŀƴŘǎ ŦƻǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǎŜǊǾƛŎŜǎΣ ǿŀǊƴŜŘ ǘƘŀǘ 9ƴƎƭŀƴŘ 

ǿŀǎ ŀ ŘŜŎŀŘŜ ŀǿŀȅ ŦǊƻƳ ǇǊƻǾƛŘƛƴƎ ŘŜŎŜƴǘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǎŜǊǾƛŎŜǎ ŦƻǊ ŀƭƭ ŎƘƛƭŘǊŜƴΥ 

 

 Ψ¢ƘŜ ƎƻǾŜǊƴƳŜƴǘ ŘƻŜǎ ƴƻǘ ƘŀǾŜ ŀ Ǉƭŀƴ ŦƻǊ ŀ ŎƻƳǇǊŜƘŜƴǎƛǾŜ ǎŜǊǾƛŎŜ ƛƴ ŜǾŜǊȅ ŀǊŜŀΣ 

ŀƴŘ ǘƘŜǊŜ ƛǎ ǎǝƭƭ ƴƻ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ŀ ŎƻǳƴǎŜƭƭƻǊ ƛƴ ŜǾŜǊȅ ǎŎƘƻƻƭΣ ǿƘƛŎƘ ǿƻǳƭŘ ƳŀƪŜ ŀ ƘǳƎŜ 

ŘƛũŜǊŜƴŎŜΩ όhŶŎŜ ƻŦ ǘƘŜ /ƘƛƭŘǊŜƴΩǎ /ƻƳƳƛǎǎƛƻƴŜǊΣ нлнлΣ ǇΦоύΦ  
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¢ƘŜ ǇǊƻǾƛǎƛƻƴ ƻŦ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǎŜǊǾƛŎŜǎ ƛƴ ǎŎƘƻƻƭǎ Ƙŀǎ ǇǊƻƎǊŜǎǎŜŘ ŎƻƴǎƛŘŜǊŀōƭȅ ŦǊƻƳ ǘƘŜ 

ƛƴǘǊƻŘǳŎǝƻƴ ƻŦ ǘƘŜ ΨIŜŀƭǘƘȅ {ŎƘƻƻƭ !ǿŀǊŘΩ ƛƴ мффф ǘƻ {ŜǇǘŜƳōŜǊ нлнлΦ ¢ƘŜ ƴƻƴπǎǘŀǘǳǘƻǊȅ ǎǘŀǘǳǎ ƻŦ 

ǘƘŜ ŀǿŀǊŘ ƘƛƴŘŜǊŜŘ ǘƘƛǎ ǇǊƻƎǊŜǎǎ ǳƴǝƭ нлнлΣ ǿƘŜƴ ǇŀǊǘ ƻŦ ǘƘŜ t{I9 ŎǳǊǊƛŎǳƭǳƳ ōŜŎŀƳŜ ǎǘŀǘǳǘƻǊȅΦ 

IŜŀƭǘƘ ŜŘǳŎŀǝƻƴ ōŜŎŀƳŜ ŀ ǎǘŀǘǳǘƻǊȅ ǊŜǉǳƛǊŜƳŜƴǘ ƛƴ 9ƴƎƭƛǎƘ ǎŎƘƻƻƭǎ ǘƘǊƻǳƎƘ ǘƘŜ /ƘƛƭŘǊŜƴ ŀƴŘ 

{ƻŎƛŀƭ ²ƻǊƪ !Ŏǘ нлмтΦ !ǎ ǇŀǊǘ ƻŦ ǘƘŜ ǎǘŀǘǳǘƻǊȅ ƎǳƛŘŀƴŎŜ ƻƴ ǇƘȅǎƛŎŀƭ ŀƴŘ ƳŜƴǘŀƭ ǿŜƭƭπōŜƛƴƎ 

ŜŘǳŎŀǝƻƴΣ ǇǊƛƳŀǊȅ ŀƴŘ ǎŜŎƻƴŘŀǊȅ ǎŎƘƻƻƭǎ Ƴǳǎǘ ƭŜŀǊƴ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ŜǾŀƭǳŀǝƴƎ ǎŎƘƻƻƭπōŀǎŜŘ 

ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛƴǘŜǊǾŜƴǝƻƴǎΦ ¢ƘŜ ƎƻǾŜǊƴƳŜƴǘ ŎƻƴǝƴǳŜǎ ǘƻ ǇǊƻƳƻǘŜ ŀ ǿƘƻƭŜπǎŎƘƻƻƭ ŀǇǇǊƻŀŎƘ ǘƻ 

ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ό5C9Σ нлнмύΦ {ƛƴŎŜ ƛƴǘǊƻŘǳŎƛƴƎ ǘƘŜ ŬǊǎǘ t{I9 ŎǳǊǊƛŎǳƭǳƳΣ ǘƘŜ 

ƎƻǾŜǊƴƳŜƴǘ Ƙŀǎ ƭƻƴƎ ǎƻǳƎƘǘ ǘƻ ŀŶǊƳ ƳŜƴǘŀƭ ǿŜƭƭπōŜƛƴƎ ŀǎ ŀ ǎǘŀǘǳǘƻǊȅ ǊŜǉǳƛǊŜƳŜƴǘ ƛƴ ŎƘƛƭŘǊŜƴΩǎ 

ŜŘǳŎŀǝƻƴΦ Lƴ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎΣ ƭŜŀǊƴƛƴƎ ƛƴŎƭǳŘŜŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŀƴŘ ŘƛǎŎǳǎǎƛƴƎ ŜƳƻǝƻƴǎΦ 5ǳǊƛƴƎ 

ǘƘƛǎ ǝƳŜΣ ǘƘŜǊŜ ǿŜǊŜ Ƴŀƴȅ ŎƻƴŎŜǊƴǎ ŀōƻǳǘ ǎƳƻƪƛƴƎ ŀƴŘ ŀƭŎƻƘƻƭ ŀōǳǎŜ ƛƴ ȅƻǳƴƎ ǇŜƻǇƭŜ ŀƴŘ 

ǎǳƛŎƛŘŜǎ ŦǊƻƳ ŀŎŎŜǎǎƛƴƎ ǎƻŎƛŀƭ ƳŜŘƛŀΣ ǿƛǘƘ ǘƘŜ ǇŀƴŘŜƳƛŎ ƛƴ нлнл ƛƴŎǊŜŀǎƛƴƎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎǎǳŜǎ ƛƴ 

ȅƻǳƴƎ ǇŜƻǇƭŜ όtŀǘŀƭŀȅ ϧ DŀƎŜΣ нлмфύΦ 

 

¢ƘŜ 5ŜǇŀǊǘƳŜƴǘ ƻŦ 9ŘǳŎŀǝƻƴ ŦǳƴŘŜŘ ǘƘŜ Ϧ9ŘǳŎŀǝƻƴ ŦƻǊ ²Ŝƭƭπ.ŜƛƴƎϦ ǊŜǎŜŀǊŎƘ ǇǊƻƧŜŎǘΣ 

ǿƘƛŎƘ ŜǾŀƭǳŀǘŜŘ ǎŎƘƻƻƭπōŀǎŜŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛƴǘŜǊǾŜƴǝƻƴǎ ŦǊƻƳ нлмт ǘƻ нлноΦ ¢ƘŜ ƎƻǾŜǊƴƳŜƴǘ 

ǊŜǇƻǊǘŜŘ ƴƻ ǎǘŀǝǎǝŎŀƭƭȅ ǎƛƎƴƛŬŎŀƴǘ ƛƳǇŀŎǘ ƻƴ ȅƻǳǊ ǇŜƻǇƭŜϥǎ ŜƳƻǝƻƴŀƭ ŘƛŶŎǳƭǝŜǎΤ ƘƻǿŜǾŜǊΣ ŀƊŜǊ 

ǎŜǾŜǊŀƭ ƳƻƴǘƘǎΣ ŀƴ ƛƴŎǊŜŀǎŜ ƛƴ ǎǘǳŘŜƴǘǎΩ ŜƳƻǝƻƴŀƭ ŘƛŶŎǳƭǝŜǎ ǿŀǎ ƻōǎŜǊǾŜŘ ŦƻƭƭƻǿƛƴƎ ǘƘŜ 

ƛƴǘŜǊǾŜƴǝƻƴ ό¢ƘƻǊƴǘƻƴ Ŝǘ ŀƭΦΣ нлнрύΦ !ǎ ǿƛǘƘ ŀƭƭ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎΣ ǘƘŜǊŜ ŀǊŜ Ƴŀƴȅ ƭƛƳƛǘŀǝƻƴǎΣ ǎƻ 

ǘƘŜ ƎƻǾŜǊƴƳŜƴǘ ŎƻƴǝƴǳŜǎ ǘƻ ǇǊƻƳƻǘŜ ŀ ǿƘƻƭŜπǎŎƘƻƻƭ ŀǇǇǊƻŀŎƘ ŀƴŘ ŜƴŎƻǳǊŀƎŜǎ ǎŎƘƻƻƭǎ ǘƻ 

ŜǾŀƭǳŀǘŜ ƛƴǘŜǊǾŜƴǝƻƴǎ ŀŎǊƻǎǎ ŀƭƭ ƪŜȅ ǎǘŀƎŜǎΦ 

 

¢ƘƻǳƎƘ ǘƘŜǊŜ ƛǎ ŜǾƛŘŜƴŎŜ ǘƘŀǘ ǘƘŜ ¦Y DƻǾŜǊƴƳŜƴǘ ƛǎ ŎƻƳƳƛǧŜŘ ǘƻ ƛƳǇǊƻǾƛƴƎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ 

ŦƻǊ ǘƘƻǳǎŀƴŘǎ ƻŦ ǇŜƻǇƭŜ ŀǎ ŀ ǇǊƛƻǊƛǘȅΣ ŀǎ ǎŜŜƴ ƛƴ ƛǘǎ /h±L5πмф aŜƴǘŀƭ IŜŀƭǘƘ ŀƴŘ ²ŜƭƭōŜƛƴƎ wŜŎƻǾŜǊȅ 

tƭŀƴ ōȅ ǘƘŜ 5ŜǇŀǊǘƳŜƴǘ ƻŦ IŜŀƭǘƘ ŀƴŘ {ƻŎƛŀƭ /ŀǊŜ ό5I{/Σ нлнмύΣ ōŀŎƪŜŘ ōȅ ϻрлл Ƴƛƭƭƛƻƴ ǿƻǊǘƘ ƻŦ 
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ƎƻǾŜǊƴƳŜƴǘ ŦǳƴŘƛƴƎ ŦƻǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǊŜŎƻǾŜǊȅΣ ǘƘŜ ŬǊǎǘ ƛƴƛǝŀǝǾŜ ŦǳƴŘŜŘ ǿŀǎ ŀ нлнм ƎƻǾŜǊƴƳŜƴǘ 

ǇǳōƭƛŎŀǝƻƴΣ ϥtǊƻƳƻǝƴƎ ŀƴŘ {ǳǇǇƻǊǝƴƎ aŜƴǘŀƭ IŜŀƭǘƘ ŀƴŘ ²ŜƭƭōŜƛƴƎ ƛƴ {ŎƘƻƻƭǎ ŀƴŘ /ƻƭƭŜƎŜǎϥ ό5Ŧ9Σ 

нлнмύΣ ǿƘƛŎƘ ƛƴŎƭǳŘŜŘ ŀ ǎŜŎǝƻƴ ƻƴ ƛƳǇƭŜƳŜƴǝƴƎ a whole-school approach to mental health and 

wellbeing. The second was to understand the SEND Code of Practice, which encompasses four main 

ŀǊŜŀǎΣ ƻƴŜ ƻŦ ǿƘƛŎƘ ƛǎ ΨǎƻŎƛŀƭ-ŜƳƻǘƛƻƴŀƭ ŀƴŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŘƛŦŦƛŎǳƭǘƛŜǎΩ ό5Ŧ9 ϧ 5I{/Σ нлнмύΦ Lƴ 

ŀŘŘƛǝƻƴΣ ƛƴ нлнмΣ ǘƘŜ ¦Y DƻǾŜǊƴƳŜƴǘ ŀǧŜƳǇǘŜŘ ǘƻ ǇƭŀŎŜ ŘŜŘƛŎŀǘŜŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǇǊŀŎǝǝƻƴŜǊǎ 

ǿƘƻ ǉǳŀƭƛŬŜŘ ǘƘǊƻǳƎƘ ŀƴ bI{ 9ƴƎƭŀƴŘ ŎƻǳǊǎŜ ƛƴ ŀƭƭ ƳŀƛƴǘŀƛƴŜŘ ǎŎƘƻƻƭǎΦ Lƴ ǘƘŜ ŘŜōŀǘŜΣ ŀǎ ǇǊŜǾƛƻǳǎƭȅ 

ƳŜƴǝƻƴŜŘ ƛƴ ǘƘƛǎ ŎƘŀǇǘŜǊΣ ǿƘŜƴ ǇǊƻƎǊŜǎǎƛƴƎ ǘƘŜ /ƘƛƭŘǊŜƴΩǎ ²ŜƭƭōŜƛƴƎ ŀƴŘ {ŎƘƻƻƭǎ .ƛƭƭ нлнпπнлнрΦ 

Stephen Morgan, Parliamentary Under-Secretary for the Department of Education, stated on 13th 

March 2025: 

 

Ψ²Ŝ ƪƴƻǿ ǘƘŀǘ ŀǎ Ƴŀƴȅ ŀǎ ƴƛƴŜ ƛƴ мл ǎŎƘƻƻƭǎ ƘŀǾŜ ŀ ŘŜǎƛƎƴŀǘŜŘ ƭŜŀŘ ŦƻǊ ǎǘǳŘŜƴǘǎΩ 

ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǘƘŀǘ ƳƻǊŜ ǘƘŀƴ ǘƘǊŜŜπǉǳŀǊǘŜǊǎ ƻŦ ǘƘŜƳ ƘŀǾŜ ōŜƴŜŬǘŜŘ ŦǊƻƳ 5C9πŦǳƴŘŜŘ 

ǘǊŀƛƴƛƴƎΣ ƘŜƭǇƛƴƎ ƭŜŀŘŜǊǎ ǘƻ ŜƳōŜŘ ŜũŜŎǝǾŜ ǿƘƻƭŜπǎŎƘƻƻƭ ƻǊ ǿƘƻƭŜπŎƻƭƭŜƎŜ ŀǇǇǊƻŀŎƘŜǎ ǘƻ 

ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭōŜƛƴƎΦ aȅ ŘŜǇŀǊǘƳŜƴǘ ǿƛƭƭ ŎƻƴǝƴǳŜ ǘƻ ǎǳǇǇƻǊǘ ŜŘǳŎŀǝƻƴ ǎǘŀũ ŀƴŘ 

ǇǊƻǾƛŘŜ ƎǳƛŘŀƴŎŜ ŀƴŘ ǇǊŀŎǝŎŀƭ ǊŜǎƻǳǊŎŜǎ ǘƻ ƘŜƭǇ ǎŎƘƻƻƭǎ ŜƳōŜŘ ŜũŜŎǝǾŜ ǿƘƻƭŜπǎŎƘƻƻƭ ƻǊ 

ǿƘƻƭŜπŎƻƭƭŜƎŜ ŀǇǇǊƻŀŎƘŜǎ ǘƻ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭōŜƛƴƎΩ όIŀƴǎŀǊŘΦǇŀǊƭƛŀƳŜƴǘΦŎƻΦǳƪΦмоǘƘ 

aŀǊŎƘΣнлнрύΦ 

 

IƻǿŜǾŜǊΣ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘϥǎ ŎƘŀƴƎŜǎ ǘƘƛǎ ȅŜŀǊ Ƴŀȅ ŀũŜŎǘ ǘƘƛǎ ǇǊƻǾƛǎƛƻƴ ŀǎ bI{ 9ƴƎƭŀƴŘ 

ƳŜǊƎŜǎ ǿƛǘƘ ǘƘŜ 5ŜǇŀǊǘƳŜƴǘ ƻŦ IŜŀƭǘƘ ŀƴŘ {ƻŎƛŀƭ /ŀǊŜ ό²ƛǎŜΣ нлнрύΦ ²ƛƭƭ ǘƘŜ ŦǳƴŘǎ ŀƴŘ ǊŜǎƻǳǊŎŜǎ 

ǎǝƭƭ ōŜ ŀǾŀƛƭŀōƭŜΚ 
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¢ƘŜǊŜ ƛǎ ǎǝƭƭ ŀ ƭƻƴƎ ǿŀȅ ǘƻ Ǝƻ ƛƴ ǇǊƻǾƛŘƛƴƎ ǎǳǇǇƻǊǘ ŦƻǊ ǎŎƘƻƻƭǎΣ ŀǎ ǘƘŜ ǘŀǎƪ ƻŦ ŜǉǳƛǇǇƛƴƎ 

ǎŎƘƻƻƭ ŎƻǳƴǎŜƭƭƻǊǎ ǿƛǘƘ ǊŜǎƻǳǊŎŜǎΣ ǘǊŀƛƴƛƴƎΣ ŀƴŘ ŜŘǳŎŀǝƻƴ ǊŜƳŀƛƴǎΦ ¢Ƙƛǎ ƛǎ ŜǎǎŜƴǝŀƭ ǘƻ ŜƴǎǳǊŜ 

ȅƻǳƴƎ ǇŜƻǇƭŜ ƘŀǾŜ ǘƘŜ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜƛǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘΦ 

 

¢Ƙƛǎ ǎǘǳŘȅ ƘƛƎƘƭƛƎƘǘǎ ǘƘŜ ŎƘŀƭƭŜƴƎŜǎ ƛƴ ǇǊƻǾƛŘƛƴƎ ǊƻōǳǎǘΣ ŎƻƴǎƛǎǘŜƴǘΣ ŀƴŘ ǇǊŀŎǝŎŀƭ ǎǳǇǇƻǊǘ 

ŦƻǊ ǎǘǳŘŜƴǘǎϥ ƳŜƴǘŀƭ ƘŜŀƭǘƘΦ bǳƳŜǊƻǳǎ ƎƻǾŜǊƴƳŜƴǘ ŀƎŜƴŎƛŜǎ ŀƴŘ ŎƘŀǊƛǝŜǎ ƘŀǾŜ ǎƻǳƎƘǘ ǘƻ ǎǳǇǇƻǊǘ 

ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜϥǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎΦ tƻǎǎƛōƭȅ ōŜŎŀǳǎŜ ƻŦ ǘƘƛǎΣ ǘƘŜȅ ƘŀǾŜ ŀ 

ŘƛũŜǊŜƴǘ ǇŜǊŎŜǇǝƻƴ ƻŦ ǿƘŀǘ ǎǘǳŘŜƴǘǎ ƴŜŜŘΤ ǎŎƘƻƻƭǎ Ƴŀȅ ƘŀǾŜ ǘƻ ǊŜƭȅ ƻƴ ƻǳǘǎƛŘŜ ŀƎŜƴŎƛŜǎ ŦƻǊ 

ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ƛƴǘŜǊǾŜƴǝƻƴǎ ŦƻǊ ǎƻƳŜ ǝƳŜΦ 

 

нΦо LƴǘŜǊǾŜƴǝƻƴǎΣ LƳǇŀŎǘ ƻƴ {ǘǳŘŜƴǘǎ  

 

¢ƘŜ ²ƻǊƭŘ IŜŀƭǘƘ hǊƎŀƴƛǎŀǝƻƴ ǎǘŀǘŜǎ ǘƘŀǘΣ ƛƴ ŀŘŘƛǝƻƴ ǘƻ ǘƘŜ ƘŜŀƭǘƘ ǎŜŎǘƻǊΣ ǘƘŜ ŜŘǳŎŀǝƻƴ 

ǎŜŎǘƻǊ ƛǎ ŜǎǎŜƴǝŀƭ ŦƻǊ ǇǊƻƳƻǝƴƎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǘƘǊƻǳƎƘ ŎƘƛƭŘ ŀƴŘ ȅƻǳǘƘ ŘŜǾŜƭƻǇƳŜƴǘ ǇǊƻƎǊŀƳƳŜǎΣ 

ǘƘŜǊŜōȅ ŜƴƘŀƴŎƛƴƎ ǘƘŜ ǿŜƭƭπōŜƛƴƎ ƻŦ ȅƻǳƴƎ ǇŜƻǇƭŜ ό²IhΣ нлмуύΦ ¢ƘŜ ¦Y Ƙŀǎ ǇǊŜǾƛƻǳǎƭȅ ǊŜƭƛŜŘ ƻƴ 

ƘŜŀƭǘƘŎŀǊŜ ǎŜǩƴƎǎ ǘƻ ǇǊƻǾƛŘŜ ȅƻǳƴƎ ǇŜƻǇƭŜ ǿƛǘƘ ǘƘŜ ƴŜŎŜǎǎŀǊȅ ƛƴǘŜǊǾŜƴǝƻƴǎ ŀƴŘ ǎǳǇǇƻǊǘΦ 

!ƭǘŜǊƴŀǝǾŜ ŜƴǾƛǊƻƴƳŜƴǘǎΣ ǎǳŎƘ ŀǎ ǎŎƘƻƻƭǎ ǘƘŀǘ ǇǊƻƳƻǘŜ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǇǊƻƎǊŀƳǎΣ ŀǊŜ ƴƻǿ ŎǊǳŎƛŀƭ 

ŦƻǊ ǇǊƻƳƻǝƴƎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ό²IhΣ нлмуύΦ ¢Ƙƛǎ ƛǎ ŦǳǊǘƘŜǊ ŎƻƴŬǊƳŜŘ ōȅ ǘƘŜ 9ŘǳŎŀǝƻƴŀƭ tƻƭƛŎȅ 

LƴǎǝǘǳǘŜ ό/ǊŜƴƴŀπWŜƴƴƛƴƎǎΣ нлнмύΦ 

 

¢ƘŜ ŎǳǊǊŜƴǘ ¦Y ƎǳƛŘŀƴŎŜ ŦǊƻƳ ǘƘŜ bŀǝƻƴŀƭ LƴǎǝǘǳǘŜ ŦƻǊ IŜŀƭǘƘ ŀƴŘ /ŀǊŜ 9ȄŎŜƭƭŜƴŎŜ όbL/9ύ 

ǳƴŘŜǊ ΨǎƻŎƛŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ ǿŜƭƭπōŜƛƴƎ ƛƴ ǇǊƛƳŀǊȅ ŜŘǳŎŀǝƻƴΩ ǎǳƎƎŜǎǘǎ ŀ ǊŀƴƎŜ ƻŦ ƛƴǘŜǊǾŜƴǝƻƴǎ ŦƻǊ 

ŘŜǾŜƭƻǇƛƴƎ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ ǿŜƭƭπōŜƛƴƎ ǿƘƛŎƘ ŀǊŜ ƛƴǘŜƎǊŀǘŜŘ ƛƴǘƻ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳ ƛƴǾƻƭǾƛƴƎ ǎŜƭŦπ

ŀǿŀǊŜƴŜǎǎΣ ǎŜƭŦπǊŜƎǳƭŀǝƻƴΣ ǎƻŎƛŀƭ ŀǿŀǊŜƴŜǎǎΣ ǊŜǎǇƻƴǎƛōƭŜ ŘŜŎƛǎƛƻƴπƳŀƪƛƴƎ ŀƴŘ ǊŜƭŀǝƻƴǎƘƛǇ ǎƪƛƭƭǎ 
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ŘŜƭƛǾŜǊŜŘ ōȅ ǘŜŀŎƘŜǊǎ ƻǊ ōȅ ŀǇǇǊƻǇǊƛŀǘŜƭȅ ǘǊŀƛƴŜŘ ǎǇŜŎƛŀƭƛǎǘǎ ƛƴ ǊŜŎŜƛǇǘ ƻŦ ŎƭƛƴƛŎŀƭ ǎǳǇŜǊǾƛǎƛƻƴ όbL/9Σ 

нлннύΦ 

 

!ŎŎƻǊŘƛƴƎ ǘƻ aŀǊƪǎ όнлммύΣ ŀ ǎŎƘƻƻƭΩǎ ŜƴǾƛǊƻƴƳŜƴǘ ƛǎ ǿŜƭƭπǎǳƛǘŜŘ ǘƻ ŘŜƭƛǾŜǊƛƴƎ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘ ǇǊƻƎǊŀƳƳŜǎ ŦƻǊ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜ ƻǳǘǎƛŘŜ ƘŜŀƭǘƘŎŀǊŜ ǎŜǩƴƎǎΣ ŀǎ ƛǘ Ŏŀƴ ƻũŜǊ 

ŎƻƴǎƛǎǘŜƴŎȅΣ ƳƻƴƛǘƻǊƛƴƎΣ ƅŜȄƛōƛƭƛǘȅΣ ŀƴŘ ŀ ǊŀƴƎŜ ƻŦ ƛƴǘŜǊǾŜƴǝƻƴǎΦ ¢ƘŜ ōŜƴŜŬǘ ƻŦ ŀ ǎŎƘƻƻƭ ŀŘƻǇǝƴƎ 

aI². ƛƴǘŜǊǾŜƴǝƻƴǎ ƛǎ ǘƘŀǘ ǘƘŜȅ ŎǊŜŀǘŜ ŀ ƘŜŀƭǘƘƛŜǊ ŜƴǾƛǊƻƴƳŜƴǘ ŦƻǊ ǇŜƻǇƭŜ ƛƴ ǘƘŜ ōǊƻŀŘŜǊ 

ŎƻƳƳǳƴƛǘȅ όhΩ/ƻƴƴƻǊ Ŝǘ ŀƭΦΣ нлмуύΦ ¢ƘŜǊŜ ƛǎ ŀ ƎǊŜŀǘ ŘŜŀƭ ƻŦ ŜǾƛŘŜƴŎŜ ŎƻƳƛƴƎ ŦƻǊǿŀǊŘ ǘƘŀǘ ǎǳƎƎŜǎǘǎ 

ǘƘŀǘ ǎŎƘƻƻƭǎ ǿƛǘƘ ŀ ΨǿƘƻƭŜ ǎŎƘƻƻƭ ŀǇǇǊƻŀŎƘΩ ƛƴ ǿƘƛŎƘ ŀƭƭ ŎƘƛƭŘǊŜƴΣ ǎŎƘƻƻƭ ǎǘŀũΣ ǇŀǊŜƴǘǎκŎŀǊŜǊǎΣ 

ƎƻǾŜǊƴƻǊǎΣ ŀƴŘ ƻǳǘǎƛŘŜ ŀƎŜƴŎƛŜǎ ŀǊŜ ƛƴŎƭǳŘŜŘ ƛƴ ŀƴȅ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛƴǘŜǊǾŜƴǝƻƴǎΣ ŀǎ ǘƘŜǎŜ ǎŎƘƻƻƭǎ 

ƘŀǾŜ ǘƘŜ ōŜǎǘ ƻǳǘŎƻƳŜǎ όYƘŀƴΣ нлмсΤ ²Ŝƭƭǎ Ŝǘ ŀƭΦΣнллоύΦ 

 

!ƭǘƘƻǳƎƘ Ƴŀƴȅ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ŦƻǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ƘŀǾŜ ǘŀƪŜƴ ǇƭŀŎŜ ƛƴ 

ǎŎƘƻƻƭǎ ƻǾŜǊ ǘƘŜ ƭŀǎǘ ŘŜŎŀŘŜΣ ǿƛǘƘ ǎƻƳŜ ƘŀǾƛƴƎ ǎǳŎŎŜŜŘŜŘ ƛƴ ƳŀƪƛƴƎ ŀƴ ƛƳǇŀŎǘ ƻƴ ŎƘƛƭŘǊŜƴΩǎ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘΣ ƻǘƘŜǊ ƛƴǘŜǊǾŜƴǝƻƴǎ ƘŀǾŜ ƘŀŘ ŘƛŶŎǳƭǝŜǎ ōŜƛƴƎ ƳŀƛƴǘŀƛƴŜŘ ŘǳŜ ǘƻ ƭŀŎƪ ƻŦ ǝƳŜΣ ŦǳƴŘǎ ƻǊ 

ōŜŎŀǳǎŜ ǘƘŜȅ ƘŀǾŜ ƴƻǘ ƘŀŘ ǘƘŜ ƛƳǇŀŎǘ ǘƘŀǘ ǿŀǎ ŜȄǇŜŎǘŜŘ όaŀǊŎƘ Ŝǘ ŀƭΦΣ нлннύΦ ¢Ƙƛǎ ƴŀǊǊŀǝǾŜ ǊŜǾƛŜǿ 

ŜȄŀƳƛƴŜǎ ǘƘŜ ŎƘŀƭƭŜƴƎŜǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛƴǘŜǊǾŜƴǝƻƴǎ ƛƴ ǎŎƘƻƻƭǎ ŦŀŎŜΣ ǘƘŜƛǊ !ŎƘƛƭƭŜǎΩ ƘŜŜƭΣ ŀƴŘ Ƙƻǿ 

ǿŜ Ŏŀƴ ƛƳǇǊƻǾŜ ǘƘŜ ǎŜǊǾƛŎŜǎ ǿŜ ŘŜƭƛǾŜǊ ǘƻ ŎƘƛƭŘǊŜƴ ǘƘǊƻǳƎƘ ǘƘŜǎŜ ƛƴǘŜǊǾŜƴǝƻƴǎΦ 

 

¦ƴƛǾŜǊǎŀƭ ŀƴŘ ǘŀǊƎŜǘŜŘ ƛƴǘŜǊǾŜƴǝƻƴǎΦ ! ǳƴƛǾŜǊǎŀƭ ƛƴǘŜǊǾŜƴǝƻƴ ǿƛƭƭ ŎƻǾŜǊ ǿƘƻƭŜ ǇƻǇǳƭŀǝƻƴ 

ƎǊƻǳǇǎΣ ǿƘƛŎƘ ƛǎ ƻƊŜƴ ǇǊŜŦŜǊǊŜŘ ōŜŎŀǳǎŜ ƛǘ ƛǎ ǘƘŜ ƭŜŀǎǘ ƛƴǘǊǳǎƛǾŜ ŀƴŘ ƎŜƴŜǊŀƭƭȅ ƛƴŜȄǇŜƴǎƛǾŜ 

ό{ǘƻŎƪƛƴƎǎ Ŝǘ ŀƭΦΣ нлмсύΦ ¢ŀǊƎŜǘŜŘ ƛƴǘŜǊǾŜƴǝƻƴǎ ǿƛƭƭ ŦƻŎǳǎ ƻƴ ƛƴŘƛǾƛŘǳŀƭǎ ƛƴ ǎǇŜŎƛŬŎ ƎǊƻǳǇǎ ǿƘƻ 

ǊŜǉǳƛǊŜ ǎǇŜŎƛŬŎ ƘŜƭǇΣ ǿƘƛŎƘ Ŏŀƴ ōŜ ƳƻǊŜ ǇǊƻōƭŜƳŀǝŎ ŀǎ ǎƳŀƭƭ ƎǊƻǳǇǎ ŀǊŜ ƴŜŜŘŜŘΣ ǇǊŜǎŜƴǝƴƎ ƳƻǊŜ 

ŜȄǇŜƴǎƛǾŜ ƻǊƎŀƴƛǎŀǝƻƴŀƭ ŀƴŘ ŀŘƳƛƴƛǎǘǊŀǝǾŜ ƛǎǎǳŜǎ ŦƻǊ ǎŎƘƻƻƭǎ ό{ǘƻŎƪƛƴƎǎ Ŝǘ ŀƭΦΣ нлмсύΦ ¦ƴƭŜǎǎ ǘƘŜ 

ƎƻǾŜǊƴƳŜƴǘ ǇǊƻƳƻǘŜǎ ǘƘŜƳΣ Ƴŀƴȅ ƛƴǘŜǊǾŜƴǝƻƴǎ ǿƛƭƭ ōŜ ŘŜǎƛƎƴŜŘ ŀƴŘ ǘǊŀƛƴƛƴƎ ŘŜƭƛǾŜǊŜŘ ōȅ 
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ǊŜǎŜŀǊŎƘŜǊǎ ƻǊ ŜŘǳŎŀǝƻƴŀƭ ŎƻƳǇŀƴƛŜǎ ǘƘŀǘ ŘŜǾŜƭƻǇ ǇǊƻƎǊŀƳƳŜǎ ŀƴŘ ǘǊŀƛƴƛƴƎ ŦƻǊ ǎŎƘƻƻƭǎΦ ¢ƘŜ {9![ 

ǇǊƻƎǊŀƳƳŜ ǿŀǎ ƛƴǘǊƻŘǳŎŜŘ ǘƘǊƻǳƎƘ ǘƘŜ tŜǊǎƻƴŀƭΣ {ƻŎƛŀƭΣ ŀƴŘ IŜŀƭǘƘ 9ŘǳŎŀǝƻƴ όt{I9ύ ǇǊƻƎǊŀƳƳŜǎ 

ŀƴŘ ƛǎ ƴƻǿ ƛƴŎƻǊǇƻǊŀǘŜŘ ƛƴ ǾŀǊƛƻǳǎ ŦƻǊƳǎ ƛƴ Ƴƻǎǘ ǎŎƘƻƻƭǎ ǘƻŘŀȅ όCƻǊƳōȅΣ нлммύΦ 

 

¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ǊŜǾƛŜǿŜŘ ǾŀǊƛƻǳǎ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ƛƴ ǘƘŜ ¦Y ƻǾŜǊ ǘƘŜ ƭŀǎǘ ŘŜŎŀŘŜ ŀƴŘ 

ŜȄǇƭƻǊŜŘ ƻǘƘŜǊ ƛƴǘŜǊƴŀǝƻƴŀƭ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ǘƘŀǘ ŜȄǇƭƛŎƛǘƭȅ ǎǳǇǇƻǊǘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπ

ōŜƛƴƎΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ǘƘŜƴ ƴŀǊǊƻǿŜŘ ǘƘŜ ǎŜŀǊŎƘ ǘƻ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ƛƴ ¦Y ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎ ƻǊ 

ǘƘƻǎŜ ǘǊƛŀƭƭŜŘ ƛƴ ¦Y ǎŎƘƻƻƭǎΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ǎŜƭŜŎǘŜŘ ¦Y ƛƴǘŜǊǾŜƴǝƻƴǎ ǘƘŀǘ ƘŀǾŜ ǳƴŘŜǊƎƻƴŜ 

ƴǳƳŜǊƻǳǎ ǊŜǾƛŜǿǎ ǘƻ ŜǎǘŀōƭƛǎƘ ǘƘŜƛǊ ƻǳǘŎƻƳŜǎΦ ¢Ƙƛǎ ǿŀǎ ŀŎƘƛŜǾŜŘ ōȅ ŀǎŎŜǊǘŀƛƴƛƴƎ ǿƘŀǘ ǊŜǎŜŀǊŎƘŜǊǎ 

ƘŀŘ ǊŜǇƻǊǘŜŘ ƻƴ ǘƘŜ ŜũŜŎǝǾŜƴŜǎǎ ƻŦ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ŀƴŘ ǿƘŀǘ ǘƘŜȅ ƭŀŎƪŜŘ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎ 

ƛƴ ǎŎƘƻƻƭǎ ǘƘǊƻǳƎƘ ǘƘŜ aI². ƛƴǘŜǊǾŜƴǝƻƴΦ 

 

Lƴ ǘƘŜ ¦YΣ ŀ ǊŀƴŘƻƳƛǎŜŘ ŎƻƴǘǊƻƭƭŜŘ ǘǊƛŀƭ ƻŦ ǘƘŜ tǊƻƳƻǝƴƎ !ƭǘŜǊƴŀǝǾŜ ¢ƘƛƴƪƛƴƎ {ǘǊŀǘŜƎƛŜǎ 

όt!¢I{ύ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴ ǿŀǎ ŎƻƴŘǳŎǘŜŘ ƛƴ нлмоΣ ƛƴǾƻƭǾƛƴƎ пр ǎŎƘƻƻƭǎ ƻǾŜǊ н ȅŜŀǊǎΣ ŦƻƭƭƻǿƛƴƎ ŀ 

ŎǳǊǊƛŎǳƭǳƳ ǘƘŀǘ ǇǊƻƳƻǘŜŘ ŀƭǘŜǊƴŀǝǾŜ ǘƘƛƴƪƛƴƎ ǎǘǊŀǘŜƎƛŜǎΦ ¢ƘŜ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴ ŀƛƳŜŘ ǘƻ ƘŜƭǇ ŀƭƭ 

ŎƘƛƭŘǊŜƴ ŀƎŜŘ п ǘƻ мм ƳŀƴŀƎŜ ǘƘŜƛǊ ōŜƘŀǾƛƻǳǊΣ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜƛǊ ŜƳƻǝƻƴǎ ŀƴŘ ǿƻǊƪ ǿŜƭƭ ǿƛǘƘ 

ƻǘƘŜǊǎΦ Lǘ ǿŀǎ ŘŜƭƛǾŜǊŜŘ ōȅ ŎƭŀǎǎǊƻƻƳ ǘŜŀŎƘŜǊǎ ǘƘǊƻǳƎƘ ƭŜǎǎƻƴǎ ƻƴ ǘƻǇƛŎǎ ǎǳŎƘ ŀǎ ŦŜŜƭƛƴƎǎ ŀƴŘ 

ǇǊƻǾƛŘŜŘ ǇŀǊŜƴǘǎ ǿƛǘƘ ƳŀǘŜǊƛŀƭǎ ǘƻ ŎƻƴǝƴǳŜ ƭŜŀǊƴƛƴƎ ŀǘ ƘƻƳŜΦ ¢ƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ƘƛƎƘƭƛƎƘǘŜŘ ǘƘŜ 

ƴŜŜŘ ŦƻǊ ǎǘŀũ ǘƻ ōŜ ōŜǧŜǊ ǎǳǇǇƻǊǘŜŘΣ ǿƛǘƘ ŀ ƎǊŜŀǘŜǊ ŜƳǇƘŀǎƛǎ ƻƴ ŀǿŀǊŜƴŜǎǎ ƻŦ ŜƳƻǝƻƴŀƭ ƘŜŀƭǘƘ 

ŀƴŘ ǿŜƭƭπōŜƛƴƎ ƛƴ ǎŎƘƻƻƭǎ όIǳƳǇƘǊŜȅ Ŝǘ ŀƭΦΣ нлмоύΦ ¢Ƙƛǎ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴΣ ŘŜƭƛǾŜǊŜŘ ōȅ .ŀǊƴŀǊŘƻΩǎΣ 

ƛǎ ǎǝƭƭ ŀǾŀƛƭŀōƭŜ ƻƴ ǘƘŜƛǊ ǿŜōǎƛǘŜΤ ƘƻǿŜǾŜǊΣ ǘƘŜ ƴǳƳōŜǊ ƻŦ ǎŎƘƻƻƭǎ ŀŎŎŜǎǎƛƴƎ ǘƘŜƛǊ ǊŜǎƻǳǊŎŜǎ ƛǎ 

ǳƴƪƴƻǿƴΦ  

 

.ŀǊƴŀǊŘƻΩǎ ŀŘŀǇǘŜŘ ǘƘŜ t!¢I{ ŎǳǊǊƛŎǳƭǳƳ ǘƻ ŜƴǎǳǊŜ ƛǘ ǿŀǎ ǎǳƛǘŀōƭŜ ŦƻǊ ¦Y ǎŎƘƻƻƭǎΤ ƘƻǿŜǾŜǊΣ 

ǘŜŀŎƘŜǊ ŦŜŜŘōŀŎƪ ǎǳƎƎŜǎǘǎ ƛǘ ǊŜƳŀƛƴŜŘ ǘƻƻ Ψ!ƳŜǊƛŎŀƴƛȊŜŘΩ όIǳƳǇƘǊŜȅ Ŝǘ ŀƭΦΣ нлмсύΦ aŀƴȅ 
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ǊŀƴŘƻƳƛǎŜŘ ŎƻƴǘǊƻƭƭŜŘ ǘǊƛŀƭǎ ŎƻƴŘǳŎǘŜŘ ŀŎǊƻǎǎ ǾŀǊƛƻǳǎ ŎƻǳƴǘǊƛŜǎ ƘŀǾŜ ŦƻǳƴŘ ǘƘŀǘ t!¢I{ Ƙŀǎ 

ŎƻƴǘǊƛōǳǘŜŘ ǘƻ ƛƳǇǊƻǾŜƳŜƴǘǎ ƛƴ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ ƻǳǘŎƻƳŜǎ ŦƻǊ ŎƘƛƭŘǊŜƴ ŀǘ Ǌƛǎƪ ό/ǊŜŀƴ ϧ 

WƻƘƴǎƻƴΣ нлмоύΦ {ƻƳŜ ŎƘƛƭŘǊŜƴ ŀƭǎƻ ƎŀƛƴŜŘ ŀŎŀŘŜƳƛŎ ŀǧŀƛƴƳŜƴǘ ό{ŎƘƻƴŦŜƭŘ Ŝǘ ŀƭΦΣ нлмрύΦ IƻǿŜǾŜǊΣ 

ŀŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ 9ŘǳŎŀǝƻƴ 9ƴŘƻǿƳŜƴǘ CƻǳƴŘŀǝƻƴ όIǳƳǇƘǊŜȅ Ŝǘ ŀƭΦΣ нлмсύΣ ƛǘ ŘƛŘ ƴƻǘ ŀǇǇŜŀǊ ǘƻ 

ǇƻǎƛǝǾŜƭȅ ƛƳǇŀŎǘ ŎƘƛƭŘǊŜƴΩǎ ŀŎŀŘŜƳƛŎ ƻǳǘŎƻƳŜǎ ƛƴ ǘƘŜ ¦YΦ Lƴ ǎƻƳŜ ŎŀǎŜǎΣ t!¢I{ ƭŜŘ ǘƻ ƭŜǎǎ ƛƳǇŀŎǘ 

ǘƘŀƴ ǘƘŜ ǎǘŀƴŘŀǊŘ ǎŎƘƻƻƭ ǇǊƻǾƛǎƛƻƴ ŦƻǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘΦ  

 

! ǇǊŀŎǝŎŀƭ ƛƴǘŜǊǾŜƴǝƻƴ ŎŀƭƭŜŘ Ψ¢ƘƛƴƪπCŜŜƭπ5ƻΣΩ ōŀǎŜŘ ƻƴ ŎƻƎƴƛǝǾŜ ōŜƘŀǾƛƻǳǊŀƭ ǘƘŜǊŀǇȅ ό/.¢ύ 

ǇǊƛƴŎƛǇƭŜǎ ŀƴŘ ƛƴŎƻǊǇƻǊŀǝƴƎ ŀ ǇǎȅŎƘƻŜŘǳŎŀǝƻƴ ŎƻƳǇƻƴŜƴǘΣ ƛǎ ŀ ŎƻƳǇǳǘŜǊƛǎŜŘ ǇǊƻƎǊŀƳ ǘƘŀǘ ǳǎŜǎ 

ǊŜƭŀǘŀōƭŜ ŎŀǊǘƻƻƴ ŎƘŀǊŀŎǘŜǊǎ ǘƻ ƎǳƛŘŜ ǇŀǊǝŎƛǇŀƴǘǎ ǘƘǊƻǳƎƘ ŀŎǝǾƛǝŜǎΣ ǉǳƛȊȊŜǎΣ ŀƴŘ ǇǊŀŎǝŎŀƭ ŜȄŜǊŎƛǎŜǎΣ 

ŀŎŎƻƳǇŀƴƛŜŘ ōȅ ƳǳǎƛŎΦ ¢ŜŀŎƘŜǊǎ ƛƴ ǎŎƘƻƻƭǎ ǳǎŜ ǘƘŜ ǇǊƻƎǊŀƳΣ ŀƴŘ ŀƭǘƘƻǳƎƘ ƛǘ Ƙŀǎ ƻƴƭȅ ōŜŜƴ ǘǊƛŀƭƭŜŘ 

ƛƴ ǘƘŜ ¦YΣ ƛǘ ƛǎ ŀƭǎƻ ǳǎŜŘ ƛƴ !ǳǎǘǊŀƭƛŀƴ ǎŎƘƻƻƭǎΦ ¢ƘŜ ǇǊƻƎǊŀƳ ŜũŜŎǝǾŜƭȅ ƭƛƴƪǎ ǘƘƻǳƎƘǘǎΣ ŦŜŜƭƛƴƎǎΣ ŀƴŘ 

ōŜƘŀǾƛƻǳǊǎ ŀƴŘ ƛƴŎƻǊǇƻǊŀǘŜǎ ŀ ǇƻǎƛǝǾŜ ŀǎǎŜǎǎƳŜƴǘ ŘƛŀǊȅΦ Lǘ ŦƻŎǳǎŜǎ ƻƴ ŜƳƻǝƻƴŀƭ ǊŜŎƻƎƴƛǝƻƴΣ 

ǇƻǎƛǝǾŜ ǘƘƛƴƪƛƴƎΣ ŜƳƻǝƻƴŀƭ ƳŀƴŀƎŜƳŜƴǘ ŀƴŘ ǇǊƻōƭŜƳπǎƻƭǾƛƴƎΣ ƳŀƪƛƴƎ ƛǘ ŀ ǾŀƭǳŀōƭŜ ǘƻƻƭ ƛƴ ǊŜŀƭπ

ǿƻǊƭŘ ǎŎŜƴŀǊƛƻǎ ό{ǘŀƭƭŀǊŘ Ŝǘ ŀƭΦΣ нлммύΦ ! ǇǊƻƻŦπƻŦπŎƻƴŎŜǇǘ ǎǘǳŘȅ ƛƴǘŜǊǾŜƴǝƻƴ ǿŀǎ ŎƻƴŘǳŎǘŜŘ ǿƛǘƘ мо 

ǇŀǊǝŎƛǇŀƴǘǎΣ ǿƛǘƘ ŀ ƳŜŀƴ ŀƎŜ ƻŦ мнΦп ȅŜŀǊǎ ό!ǧǿƻƻŘ Ŝǘ ŀƭΦΣ нлмнύΦ ¢ƘŜ ǎǘǳŘȅϥǎ ŎƻƴŎƭǳǎƛƻƴǎ ǎǘŀǘŜ 

ǘƘŀǘ ǘƘŜ ǇǊƻƎǊŀƳ ǇǊƻǾƛŘŜŘ ƛƳƳŜŘƛŀǘŜ ǘƘŜǊŀǇŜǳǝŎ ōŜƴŜŬǘǎ ŀƴŘ ǿŀǎ ŀ ǾƛŀōƭŜ ƻǇǝƻƴΣ ǿƛǘƘ ǇƻǎƛǝǾŜ 

ŦŜŜŘōŀŎƪ ŀōƻǳǘ ƛǘǎ ŜũŜŎǝǾŜƴŜǎǎ ό!ǧǿƻƻŘ Ŝǘ ŀƭΦΣ нлмнύΦ Lǘ ƛǎ ǳƴŎƭŜŀǊ ǿƘȅ ǘƘƛǎ ƛƴǘŜǊǾŜƴǝƻƴ Ƙŀǎ ƴƻǘ 

ōŜŜƴ ǊŜǎŜŀǊŎƘŜŘ ƛƴ ƳƻǊŜ ŜȄǘŜƴǎƛǾŜ ǘǊƛŀƭǎ ƛƴ ǘƘŜ ¦YΣ ŀǎ ƛǘ ƛǎ ŜƛǘƘŜǊ ŀ ǳƴƛǾŜǊǎŀƭ ƻǊ ǘŀǊƎŜǘŜŘ 

ƛƴǘŜǊǾŜƴǝƻƴΦ  

  

hƴŜ ƻŦ ǘƘŜ Ƴƻǎǘ ǿƛŘŜƭȅ ŘƛǎŎǳǎǎŜŘ ǇǊƻƎǊŀƳƳŜǎ ŀƳƻƴƎ ǊŜǎŜŀǊŎƘŜǊǎ ƛǎ CwL9b5{Σ ŀ ǎŎƘƻƻƭπ

ōŀǎŜŘ ǇǊŜǾŜƴǝǾŜ ƛƴǘŜǊǾŜƴǝƻƴ ŦƻǊ ŎƘƛƭŘǊŜƴ ǘƘŀǘ ǳǝƭƛǎŜǎ ŎƻƎƴƛǝǾŜπōŜƘŀǾƛƻǳǊŀƭ ǘƘŜǊŀǇȅ ǘƘǊƻǳƎƘ Ǉƭŀȅπ

ōŀǎŜŘ ŀƴŘ ŜȄǇŜǊƛŜƴǝŀƭ ƭŜŀǊƴƛƴƎΦ Lǘ ŀƛƳǎ ǘƻ ƘŜƭǇ ƛƴŎǊŜŀǎŜ ŎƻǇƛƴƎ ǎƪƛƭƭǎ ǘƘǊƻǳƎƘ ǎǘƻǊƛŜǎΣ ƎŀƳŜǎΣ 

ǾƛŘŜƻǎΣ ŀƴŘ ŀŎǝǾƛǝŜǎΦ ¢ƘŜ ²Ih ŜƴŘƻǊǎŜŘ CwL9b5{ ŀǎ ǘƘŜ ƻƴƭȅ ŜǾƛŘŜƴŎŜŘ ōŀǎŜŘ ƛƴǘŜǊǾŜƴǝƻƴ ŀǘ ŀƭƭ 
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ƭŜǾŜƭǎ  ό{ǘŀƭƭŀǊŘ Ŝǘ ŀƭΦΣ нллтύ ŀƴŘ ǊŜŎƻƳƳŜƴŘŜŘ ōȅ ǘƘŜ ¦Y 5ŜǇǘ ƻŦ 9ŘǳŎŀǝƻƴ ΨaŜƴǘŀƭ IŜŀƭǘƘ ŀƴŘ 

.ŜƘŀǾƛƻǳǊ ƛƴ {ŎƘƻƻƭǎΣ 5ŜǇŀǊǘƳŜƴǘŀƭ !ŘǾƛŎŜ ŦƻǊ {ŎƘƻƻƭ {ǘŀũΣ нлмсΣ Ω ό5Ŧ9Σ нлмсύ ŀǎ ŀƴ ŜũŜŎǝǾŜ 

ǇǊƻƎǊŀƳƳŜ ŦƻǊ ǘƘŜ ǇǊŜǾŜƴǝƻƴ ŀƴŘ ǘǊŜŀǘƳŜƴǘ ƻŦ ŀƴȄƛŜǘȅ ŀƴŘ ŘŜǇǊŜǎǎƛƻƴ ƛƴ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳǘƘ 

ό.ŀǊǊŜǧ Ŝǘ ŀƭΦΣ нлллΤ tŀƘƭ ϧ .ŀǊǊŜǧΣ нллтύΦ The programme has been researched many times over 

the years. The overview of results suggests promise for this intervention in school-based settings, 

as FRIENDS has been shown to reduce anxiety symptoms in both targeted children and children 

across schools ό.ǊƛŜǎŎƘ Ŝǘ ŀƭΦΣ нлмлΤ IƛƎƎƛƴǎ ϧ hΩ{ǳƭƭƛǾŀƴΣ нлмрΤ {ǘŀƭƭŀǊŘ Ŝǘ ŀƭΦ, 2014). 

 

Ψ½ƛǇǇȅΩǎ CǊƛŜƴŘǎΩ ƛǎ ŀ ǎŎƘƻƻƭπōŀǎŜŘ ǎƻŎƛŀƭπŜƳƻǝƻƴŀƭ ƭŜŀǊƴƛƴƎ ǇǊƻƎǊŀƳƳŜ ŦƻǊ рπ ǘƻ тπȅŜŀǊπ

ƻƭŘǎΦ ¢ƘŜ tŀǊǘƴŜǊǎƘƛǇ ŦƻǊ /ƘƛƭŘǊŜƴ όнлнрύΣ ŀŎŀŘŜƳƛŎǎΣ ŀƴŘ ǎǇŜŎƛŀƭƛǎǘǎ ƛƴ ŜŘǳŎŀǝƻƴŀƭ ǊŜǎƻǳǊŎŜǎ Ƨƻƛƴǘƭȅ 

ŘŜǾŜƭƻǇŜŘ ǘƘŜ ǇǊƻƎǊŀƳƳŜΦ ¢ƘŜ ŦǳƴŘŀƳŜƴǘŀƭ ŎƻƴŎŜǇǘ ƛǎ ǘƘŀǘ ƛŦ ȅƻǳ Ŏŀƴ ǘŜŀŎƘ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴ Ƙƻǿ ǘƻ 

ŎƻǇŜ ǿƛǘƘ ŘƛŶŎǳƭǝŜǎΣ ǘƘŜȅ ǎƘƻǳƭŘ ōŜ ōŜǧŜǊ ŀōƭŜ ǘƻ ƘŀƴŘƭŜ ǇǊƻōƭŜƳǎ ŀƴŘ ŎǊƛǎŜǎ ƛƴ ŀŘƻƭŜǎŎŜƴŎŜ ŀƴŘ 

ƭŀǘŜǊ ƭƛŦŜΦ An evaluation by the Education Endowment Foundation (EEF) and the Partnership for 

Children found no objective evidence of improved emotional self-regulation (EEF, 2018). Emotional 

literacy and coping skills were not significantly improved (Clarke, 2011; Clarke et al., 2014). 

 

¢ƘŜ ΨLƴŎǊŜŘƛōƭŜ ¸ŜŀǊǎΩ ǇǊƻƎǊŀƳƳŜ ǎǘǊŜƴƎǘƘŜƴǎ ǇŀǊŜƴǘπŎƘƛƭŘ ƛƴǘŜǊŀŎǝƻƴǎ ŀƴŘ ŀǧŀŎƘƳŜƴǘǎ 

όIŀȅŜǎ Ŝǘ ŀƭΦΣ нлнлύΦ Lǘ ƛǎ ŀƴ ƛƴǘŜǊƭƻŎƪƛƴƎ ǇǊƻƎǊŀƳƳŜ ǘŀǊƎŜǝƴƎ ŎƘƛƭŘǊŜƴΣ ǇŀǊŜƴǘǎΣ ŀƴŘ ǘŜŀŎƘŜǊǎ ǘƻ 

ǇǊƻƳƻǘŜ ŜƳƻǝƻƴŀƭΣ ǎƻŎƛŀƭΣ ŀƴŘ ŀŎŀŘŜƳƛŎ ŎƻƳǇŜǘŜƴŎŜΣ ŀƛƳƛƴƎ ǘƻ ǇǊŜǾŜƴǘΣ ǊŜŘǳŎŜΣ ŀƴŘ ǘǊŜŀǘ 

ōŜƘŀǾƛƻǳǊŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ ǇǊƻōƭŜƳǎ ƛƴ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴΦ ¢ƘŜ ǎƘƻǊǘπǘŜǊƳ ŜũŜŎǘǎ ŀǊŜ ǇǊƻƳƛǎƛƴƎΣ ŀƴŘ 

ƻǳǘŎƻƳŜǎ ǿŜǊŜ ǇƻǎƛǝǾŜ ǿƘŜƴ ŜŀǊƭȅ ƛƴǘŜǊǾŜƴǝƻƴ ǿŀǎ ǇǊƻǾƛŘŜŘΣ ŜǎǇŜŎƛŀƭƭȅ ŦƻǊ ŎƘƛƭŘǊŜƴ ǿƛǘƘ ŎƻƴŘǳŎǘ 

ǇǊƻōƭŜƳǎ ό²ŜōǎǘŜǊπ{ǘǊŀǧƻƴ Ŝǘ ŀƭΦΣ нлммŀύΦ ! ǊŜŎŜƴǘ ǎǘǳŘȅ ŀƭǎƻ ŎƻƴŬǊƳǎ ǘƘŀǘ ǘƘŜ ǇǊƻƎǊŀƳƳŜ Ƙŀǎ 

ƘŀŘ ǇƻǎƛǝǾŜ ƻǳǘŎƻƳŜǎ ŦƻǊ ŎƘƛƭŘǊŜƴ ǿƛǘƘ ƳƻǊŜ ŎƘŀƭƭŜƴƎƛƴƎ ǘŜƳǇŜǊŀƳŜƴǘǎΦ  

 



рн 

ƻŦ плр 

 
рн 

 
 

 

Ψ!ǘ ƭŜŀǎǘ ǘƘŜ L¸ ǇǊƻƎǊŀƳ ŀŎƘƛŜǾŜǎ Ŝǉǳŀƭƭȅ ǎŀǝǎŦŀŎǘƻǊȅ ǊŜǎǳƭǘǎ ŦƻǊ ŎƘƛƭŘǊŜƴ ǿƛǘƘ 

ΨŎƻƳǇƭƛŎŀǘŜŘΩ ǾŜǊǎǳǎ ΨŜŀǎƛŜǊΩ ǘŜƳǇŜǊŀƳŜƴǘǎ όIǳƛƧȊŜǊπ9ƴƎōǊŜƴƎƘƻŦ Ŝǘ ŀƭΦΣ нлноΣ ǇмупуύΦ 

 

'Learning Together' is a whole-school programme that aims to improve the school 

environment, reduce bullying and aggression, and promote student health and well-being. This 

programme focused on developing social and emotional skills and had small but significant effects 

on bullying; however, it did not have the same effect on reducing aggression (Bonell et al., 2018). 

 

hǘƘŜǊ ƛƴǘŜǊǾŜƴǝƻƴǎΣ ǎǳŎƘ ŀǎ ǘƘŜ {9![ ǇǊƻƎǊŀƳƳŜΣ ǿƘƛŎƘ ŜƳǇƭƻȅŜŘ ŀ ǿƘƻƭŜπǎŎƘƻƻƭ 

ŀǇǇǊƻŀŎƘ ǘƻ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ ƭŜŀǊƴƛƴƎΣ ŀƭǎƻ ŀǇǇŜŀǊŜŘ ǘƻ ƘŀǾŜ ƴƻ ǊŜǇƻǊǘŜŘ ƛƳǇŀŎǘ ƻƴ ƻǳǘŎƻƳŜǎΦ 

The SEAL programme ǿŀǎ ŦƻǳƴŘ ǘƻ ƘŀǾŜ ŀ ƭŀŎƪ ƻŦ ŎƻƴǎƛǎǘŜƴŎȅ όhΩ/ƻƴƴƻǊ Ŝǘ al., 2018), although this 

did not affect the outcomes, the impact of the SEAL programme has been disappointing as it did 

not have an impact on social-emotional skills (Humphrey et al., 2013) ΨDƻƛƴƎ ŦƻǊ DƻŀƭǎΩΣ ƘƻǿŜǾŜǊΣ 

ǿƘƛŎƘ ǿŀǎ ŘŜǾŜƭƻǇŜŘ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜ ǇǊƛƳŀǊȅ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ ŀǎǇŜŎǘǎ ƻŦ ǘƘŜ {9![ ǇǊƻƎǊŀƳƳŜ ƛƴ 

ǘƘŜ ¦YΣ ǊŜǇƻǊǘŜŘ ŀ ǇƻǎƛǝǾŜ ƛƳǇŀŎǘ ƻƴ ǘƘƻǎŜ ŎƘƛƭŘǊŜƴ ǎŜƭŜŎǘŜŘ ŦƻǊ ŜȄǘǊŀ ǎǳǇǇƻǊǘ ό9Ǿŀƴǎ ϧ .ƻƴŘΣ 

нлнлύΣ ǿƘƛŎƘ ǉǳŜǎǝƻƴǎ ǿƘŜǘƘŜǊ ŀ ǎƳŀƭƭ ƎǊƻǳǇ ǿƻǊƪǎ ōŜǧŜǊ ǿƛǘƘ ǘƘŜǎŜ ǘȅǇŜǎ ƻŦ ƛƴǘŜǊǾŜƴǝƻƴǎΦ ¢ƘŜ 

Ψ¢Ŝƴ 9ƭŜƳŜƴǘ aŀǇΩ ƻŦ {9![ ǇǊƻƳƻǘŜŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ōȅ ƛŘŜƴǝŦȅƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ǇŜǊǎǇŜŎǝǾŜǎ ƻƴ ǘƘŜƛǊ 

ŜƴǾƛǊƻƴƳŜƴǘΣ ǎŜƭŦπŜǎǘŜŜƳΣ ŜƳƻǝƻƴŀƭ ǇǊƻŎŜǎǎƛƴƎΣ ǎŜƭŦπƳŀƴŀƎŜƳŜƴǘΣ ŀƴŘ ǎƻŎƛŀƭ ǇŀǊǝŎƛǇŀǝƻƴΣ 

ȅƛŜƭŘƛƴƎ ǇƻǎƛǝǾŜ ǊŜǎǳƭǘǎΦ ¢Ƙƛǎ ƛƴǘŜǊǾŜƴǝƻƴ ŦǊŀƳŜǿƻǊƪ ŦƻŎǳǎŜŘ ǇǊƛƳŀǊƛƭȅ ƻƴ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǎƪƛƭƭǎ 

ǊŀǘƘŜǊ ǘƘŀƴ ŀ ǇǊŀŎǝŎŀƭ ŎǳǊǊƛŎǳƭŀǊ ǇǊƻƎǊŀƳƳŜ όhΩwŜƛƭƭȅ Ŝǘ ŀƭΦΣ нлмуōύΦ  

 

hǘƘŜǊ ƛƴǘŜǊǾŜƴǝƻƴǎ ƘŀǾŜ Ƴŀƛƴƭȅ ŦƻŎǳǎŜŘ ƻƴ ōǳƭƭȅƛƴƎ ŀƴŘ ŦǊƛŜƴŘǎƘƛǇ ƛǎǎǳŜǎΦ aƻǎǘ ƻŦ ǘƘŜǎŜ 

ƘŀǾŜ ōŜŜƴ ŘŜƭƛǾŜǊŜŘ ǘƘǊƻǳƎƘ ǎŎƘƻƻƭǎϥ t{I9 ǇǊƻƎǊŀƳǎΦ ¢ƘŜǊŜ Ƙŀǎ ōŜŜƴ ŀ ǾƛŜǿ ǘƘŀǘ ǎƻƳŜ 

ƛƴǘŜǊǾŜƴǝƻƴǎ ƘŀǾŜ ōŜŜƴ ǘŀǊƎŜǘŜŘ ŀǘ ǘƘŜ ƴŜŜŘǎ ƻŦ ǎǇŜŎƛŬŎ ŎƘƛƭŘǊŜƴΦ ²Ƙƛƭǎǘ ǘƘŜǎŜ ƘŀǾŜ ōŜŜƴ ǳǎŜŦǳƭ ƛƴ 

ǇǊƻǾƛŘƛƴƎ ǇǊŜǾŜƴǘŀǝǾŜ ǎǘǊŀǘŜƎƛŜǎΣ ǘƘŜȅ ƭŜŀǾŜ ƻǘƘŜǊ ŎƘƛƭŘǊŜƴ ŀǘ Ǌƛǎƪ ŀǎ ǘƘŜȅ ƳŀǘǳǊŜΣ ŀǎ ǘƘŜȅ ŀǊŜ 
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ŜȄŎƭǳŘŜŘ ŦǊƻƳ ǘƘŜǎŜ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛƴǘŜǊǾŜƴǝƻƴǎ ŀƴŘ ŦǊƻƳ ƎŀƛƴƛƴƎ ǘƘŜ ǎƪƛƭƭǎ ƴŜŜŘŜŘ ŦƻǊ ǇƻǎƛǝǾŜ 

ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ƛƴ ǘƘŜ ŦǳǘǳǊŜ όCŀȊŜƭ Ŝǘ ŀƭΦΣ нлмпύΦ 

 

{ȅǎǘŜƳŀǝŎ ǊŜǾƛŜǿǎ ƻŦ ǾŀǊƛƻǳǎ ǎŜƭŦπǊŜƎǳƭŀǝƻƴπōŀǎŜŘ ƛƴǘŜǊǾŜƴǝƻƴǎ ƘŀǾŜ ōŜŜƴ ŎƻƴŘǳŎǘŜŘ 

ǿƻǊƭŘǿƛŘŜΦ ¢ƘŜǎŜ ƘŀǾŜ ŎŜƴǘǊŜŘ ƻƴ ǎŜƭŦπǊŜƎǳƭŀǝƻƴ ŀǎ ƘŀǾƛƴƎ ŀ ǎƛƎƴƛŬŎŀƴǘ ǊƻƭŜΣ ŀǎ ƘŀǾƛƴƎ ǎŜƭŦπ

ǊŜƎǳƭŀǘƻǊȅ ŎŀǇŀŎƛǝŜǎ ƳŜŀƴǎ ōŜƛƴƎ ŀōƭŜ ǘƻ ŜũŜŎǝǾŜƭȅ ƳŀƴŀƎŜ ȅƻǳǊ ǘƘƻǳƎƘǘǎΣ ŦŜŜƭƛƴƎǎΣ ŀƴŘ ŜƳƻǝƻƴǎ 

ǘƘǊƻǳƎƘ ŀŎǝƻƴǎ ǘƘŀǘ ǎǳǇǇƻǊǘ ƎƻƻŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ό.ŀǳƳŜƛǎǘŜǊ ϧ ±ƻƘǎΣ нллтΤ DŀƎƴƻƴ 

Ŝǘ ŀƭΦΣ нлмсύΦ ¢ƘŜǊŜŦƻǊŜΣ ƘŀǾƛƴƎ ǎŜƭŦπǊŜƎǳƭŀǘƻǊȅ ŎŀǇŀōƛƭƛǝŜǎ ŎƻƴǘǊƛōǳǘŜǎ ǘƻ ƎƻƻŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘΤ 

ŎƻƴǎŜǉǳŜƴǘƭȅΣ ƛǘ ƛǎ ƴƻǘ ǎǳǊǇǊƛǎƛƴƎ ǘƘŀǘ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ƘŀǾŜ ƛƴŎƻǊǇƻǊŀǘŜŘ ǎƻƳŜ ƻŦ ǘƘŜǎŜ ǎƪƛƭƭǎ 

ŦƻǊ ŎƘƛƭŘǊŜƴ ǘƻ ƭŜŀǊƴΦ  

 

{ŜƭŦπǊŜƎǳƭŀǝƻƴ ƛƴǘŜǊǾŜƴǝƻƴǎ ǿŜǊŜ ŜǾŀƭǳŀǘŜŘ ƛƴ ŀ ǎǘǳŘȅ ŎƻƳǇǊƛǎƛƴƎ мт ŎƭǳǎǘŜǊπǊŀƴŘƻƳƛǎŜŘ 

ǘǊƛŀƭǎ ŀƴŘ он ǊŀƴŘƻƳƛǎŜŘπŎƭǳǎǘŜǊ ǘǊƛŀƭǎΦ ¢ƘŜǊŜ ǿŜǊŜ ŎƻƴǎƛǎǘŜƴǘ ƛƳǇǊƻǾŜƳŜƴǘǎ ƛƴ ǎŜƭŦπǊŜƎǳƭŀǝƻƴ 

ŀŎǊƻǎǎ мс ƻŦ нм ŎǳǊǊƛŎǳƭǳƳπōŀǎŜŘ ƛƴǘŜǊǾŜƴǝƻƴǎΣ п ƻŦ у ƳƛƴŘŦǳƭƴŜǎǎ ŀƴŘ ȅƻƎŀ ƛƴǘŜǊǾŜƴǝƻƴǎΣ р ƻŦ ф 

ŦŀƳƛƭȅπōŀǎŜŘ ǇǊƻƎǊŀƳǎΣ п ƻŦ с ŜȄŜǊŎƛǎŜπōŀǎŜŘ ǇǊƻƎǊŀƳǎΣ ŀƴŘ п ƻŦ с ǎƻŎƛŀƭ ŀƴŘ ǇŜǊǎƻƴŀƭ ǎƪƛƭƭǎ 

ƛƴǘŜǊǾŜƴǝƻƴǎΦ /ǳǊǊƛŎǳƭǳƳπōŀǎŜŘ ƛƴǘŜǊǾŜƴǝƻƴǎ ŀǊŜ ǘƘŜ Ƴƻǎǘ ŎƻƳƳƻƴ ŀǇǇǊƻŀŎƘ ŦƻǊ ŘŜǾŜƭƻǇƛƴƎ ǎŜƭŦπ

ǊŜƎǳƭŀǝƻƴΣ ŜǎǇŜŎƛŀƭƭȅ ƛƴ ȅƻǳƴƎŜǊ ŀƎŜ ƎǊƻǳǇǎ όtŀƴŘŜȅ Ŝǘ ŀƭΦΣ нлмуύΦ  

 

¢ƘŜ ƭŀǎǘ ŘŜŎŀŘŜ Ƙŀǎ ǎŜŜƴ ŀ ƳƻǊŜ ŘƛǊŜŎǘ ŀǇǇǊƻŀŎƘ ǘƻ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ ƭŜŀǊƴƛƴƎΣ ŀǎ 

ƛƴǘŜǊǾŜƴǝƻƴǎ ŦƻŎǳǎ ƻƴ ƛƴǘŜǊǊŜƭŀǘŜŘ ǎƪƛƭƭǎ ǘƘŀǘ ŜƴŀōƭŜ ǎǘǳŘŜƴǘǎ ǘƻ ŀǇǇƭȅ ǘƘŜ ƪƴƻǿƭŜŘƎŜ ǘƘŜȅ ƘŀǾŜ 

ƎŀƛƴŜŘΣ ǳƴŘŜǊǎǘŀƴŘ ŀƴŘ ƳŀƴŀƎŜ ǘƘŜƛǊ ŜƳƻǝƻƴǎΣ ǇǊƻōƭŜƳπǎƻƭǾŜΣ ŀƴŘ ōǳƛƭŘ ǇƻǎƛǝǾŜ ǊŜƭŀǝƻƴǎƘƛǇǎ 

όDƻƭŘōŜǊƎ Ŝǘ ŀƭΦΣ нлмуύΦ LƴǘŜǊǾŜƴǝƻƴǎ ƛƳǇƭŜƳŜƴǘŜŘ ŀǘ ŀ ȅƻǳƴƎ ŀƎŜ ŀǊŜ ƳƻǊŜ ŜũŜŎǝǾŜΦ .ŜƘŀǾƛƻǳǊŀƭ 

ŎƘŀƴƎŜǎ ƻŎŎǳǊ ƳƻǊŜ ǉǳƛŎƪƭȅ ǘƘŀƴ ǘƘƻǎŜ ƛƳǇƭŜƳŜƴǘŜŘ ƛƴ ƻƭŘŜǊ ŀƎŜ ƎǊƻǳǇǎ ŀǎ ǎǘǳŘŜƴǘǎ Ŏŀƴ ōŜŎƻƳŜ 

ǎŜǘ ƛƴ ǘƘŜƛǊ ǿŀȅǎ ŀƴŘ ƘŀǊƳŦǳƭ ǊƻǳǝƴŜǎ Ŏŀƴ ōŜ ŜƳōŜŘŘŜŘ ƛƴ ŘŀȅπǘƻπŘŀȅ ƭƛŦŜ ό²ŜǊƴŜǊπ{ŜƛŘƭŜǊ Ŝǘ ŀƭΦΣ 

нлмтύΦ aǳƭǝǇƭŜπŘƻƳŀƛƴ ƛƴǘŜǊǾŜƴǝƻƴǎ ŀƭǎƻ ŀǇǇŜŀǊ ǘƻ ǎǳŎŎŜǎǎŦǳƭƭȅ ƛƳǇǊƻǾŜ ŎƘƛƭŘǊŜƴϥǎ ŀƴŘ ȅƻǳƴƎ 
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ŀŘǳƭǘǎϥ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ōȅ ƭŜǾŜǊŀƎƛƴƎ ǘƘŜ ƛƴǘŜǊŘŜǇŜƴŘŜƴŎŜ ŀƳƻƴƎ ŦŀƳƛƭƛŜǎΣ ǘŜŀŎƘŜǊǎΣ 

ŀƴŘ ǇŀǊŜƴǘǎ ό{ŀƴŎŀǎǎƛŀƴƛ Ŝǘ ŀƭΦΣ нлмрύΦ  

 

Given that there have been some positive outcomes for mental health in children and 

ȅƻǳƴƎ ǇŜƻǇƭŜΣ ǎƘƻǳƭŘƴΩǘ ǿŜ ōŜ ǎŀǘƛǎŦƛŜŘ ǿƛǘƘ ƻǳǊ ŎǳǊǊŜƴǘ ŀǇǇǊƻŀŎƘ ǘƻ ǇǊƻǾƛŘƛƴƎ ǎǳǇǇƻǊǘ ŦƻǊ ƳŜƴǘŀƭ 

health in schools? It appears from the research discussed earlier in this chapter that we must 

continue to work to improve outcomes for ŎƘƛƭŘǊŜƴΩǎ aI².Φ ¢ƘŜ ŜƴǾƛǊƻƴƳŜƴǘ ƛƴ ǿƘƛŎƘ ǿŜ ƭƛǾŜ ƛǎ 

constantly changing, both technologically and environmentally. With social media and climate 

change data frequently in the news and having gone through a pandemic, it is a challenging time 

for young people to understand what is happening in their world. We have already witnessed the 

effects of the COVID-19 pandemic in 2020, bringing new challenges for all children worldwide. 

According to the 2019 Youth Risk Behaviour Survey, the data showed an increased percentage of 

youths who felt sad or hopeless for at least 2 weeks and reported little engagement in their usual 

activities (Delaney, 2019).  

 

Many systematic reviews investigating the impact of school interventions on mental health 

have suggested various outcomes, with some recommending changes such as a more multifaceted 

approach, multi-domain interventions, or increased teacher training (Bjerre et al., 2021). A multi-

gated approach is where several sequential assessments of a student take place over a year to 

identify children with the most urgent needs in mental health support, such as self-harm or suicide. 

A multi-domain approach combines several areas of control or spheres of knowledge under a single 

program. In this case, a school intervention may provide for several mental health issues, such as 

coping, recognition, awareness, acceptance, self-esteem or regulation. Of those reviewed, many 

did not demonstrate a significant improvement in mental health among schoolchildren (Wells et 

al., 2003). There seems to be a small amount of evidence that, amongst those researchers who 
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have reviewed interventions over the last decade, there is some impact on children who have been 

involved with school mental health interventions and yet, despite the opportunity for the diversity 

of interventions, many have frequently remained focused on behaviour and social communication 

(Mackenzie & Williams, 2018). However, there has been an increase in mindfulness interventions in 

recent years, and interventions such as the Mindfulness in School Programme (MiSP) have shown 

that they can reduce stress and enhance well-being in children (Dunning et al., 2019; Zoogman et 

al., 2015). 

 

There has been a problem with implementing school-based interventions, as in some cases, 

insufficient care and attention have been given to their implementation. Being genuinely confident 

in results is impossible (Evans & Bond, 2020). Teachers may, for example, modify aspects of an 

intervention due to resource or time constraintsΦ /ƘŀƴƎŜǎ Ƴŀȅ ōŜ ŦƻǊ ǘƘŜ ōŜǘǘŜǊ ƻǊ ŘŜŜƳŜŘ ΨƎƻƻŘ 

ŜƴƻǳƎƘΩΦ ²ƘŀǘŜǾŜǊ ƘŀǇǇŜƴǎ ƛƴ ŀ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǘƛƻƴΣ ǘƘŜ Řŀǘŀ on changes need to be recorded to 

identify how the different intervention components influence programme outcomes (Bjerre et al., 

2021). 

 

aŀƴȅ ǊŜǾƛŜǿǎ ƘŀǾŜ ǎǳƎƎŜǎǘŜŘ ǘƘŀǘ ŀ ǿƘƻƭŜ ǎŎƘƻƻƭ ŀǇǇǊƻŀŎƘ ƛǎ ƴŜŜŘŜŘ όhΩwŜƛƭƭȅ Ŝǘ ŀƭΦΣ 

2018b). ¢ƘŜ ŎƘƛƭŘǊŜƴΩǎ ƛƴǾƻƭǾŜƳŜƴǘ ƛƴ ǘƘŜƛǊ ƭŜŀǊƴƛƴƎ Ƴǳǎǘ ŀƭǎƻ ōŜ ǇŀǊǘ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳƳŜΣ ŀǎ ǘƘŜƛǊ 

needs are sometimes unmet (Evans et al., 2015). Teachers have not delivered some interventions 

as they have not had dedicated adults to deliver the intervention programme. More emphasis is 

also placed on multi-gated school interventions that incorporate social and emotional components, 

as well as environmental and contextual elements, for children, parents, and staff (Fazel & Kohrt, 

2019). 
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!ƭǘƘƻǳƎƘ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘ Ƙŀǎ ƳŀŘŜ ŀ ŦƻŎǳǎŜŘ ŜũƻǊǘ ƛƴ ǘƘŜ Ǉŀǎǘ ǘƻ ǎǳǇǇƻǊǘ ŎƘƛƭŘǊŜƴΩǎ 

ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǘƘǊƻǳƎƘ ǾŀǊƛƻǳǎ ƛƴƛǝŀǝǾŜǎΣ ǘƘƛǎ ǎǳǇǇƻǊǘ Ƙŀǎ ōŜŜƴ ǎƻƳŜǿƘŀǘ ŎƻƴǝƴƎŜƴǘ ǳǇƻƴ ǇƻƭƛǝŎŀƭ 

ǇǊƛƻǊƛǝŜǎ ŀƴŘ ǎǳōƧŜŎǘ ǘƻ ŎƘŀƴƎŜΦ 9ŀǊƭƛŜǊ ƛƴ ǘƘƛǎ ŎƘŀǇǘŜǊΣ ŀ ŘƛǎŎǳǎǎƛƻƴ ƛǎ ǇǊŜǎŜƴǘŜŘ ƻƴ ǘƘŜ ƴǳƳōŜǊ ƻŦ 

ƎƻǾŜǊƴƳŜƴǘ ƛƴƛǝŀǝǾŜǎ ƛƴ ŎƻƭƭŀōƻǊŀǝƻƴ ǿƛǘƘ ǾŀǊƛƻǳǎ ƛƴǎǝǘǳǝƻƴǎ ǘƻ ŬƴŘ ǘƘŜ ōŜǎǘ ǎƻƭǳǝƻƴ ŦƻǊ 

ŀŘŘǊŜǎǎƛƴƎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǇǊƻōƭŜƳǎ ŀƳƻƴƎ ȅƻǳƴƎ ǇŜƻǇƭŜ όIŀƴƴƛƎŀƴ ϧ /ƻũŜȅΣ нлммύΦ !ǘ ǝƳŜǎΣ 

ƴƻǘƘƛƴƎ Ƙŀǎ ōŜŜƴ ŎƻƴǎƛǎǘŜƴǘ ό/ŀƭƭŀƎƘŀƴ Ŝǘ ŀƭΦΣ нлмтύΦ /ƻǳƭŘ ǘƘŜ ƛƴŎƻƴǎƛǎǘŜƴŎȅ ŀǊƛǎŜ ŦǊƻƳ ǘƘŜ 

ƎƻǾŜǊƴƳŜƴǘ ƛƴƛǝŀƭƭȅ ŘƛǊŜŎǝƴƎ ǇƻƭƛŎȅ ƛƴŘŜǇŜƴŘŜƴǘƭȅΣ ƭŀǘŜǊ ǿƻǊƪƛƴƎ ŀƭƻƴƎǎƛŘŜ ǘƘŜ bŀǝƻƴŀƭ IŜŀƭǘƘ 

{ŜǊǾƛŎŜΣ ŀƴŘ Ŭƴŀƭƭȅ ŎƻƭƭŀōƻǊŀǝƴƎ ǿƛǘƘ ƘŜŀƭǘƘ ŀǳǘƘƻǊƛǝŜǎ ŀƴŘ ƻǘƘŜǊ ƻǊƎŀƴƛǎŀǝƻƴǎ ǘƻ ǇǊƻǾƛŘŜ ǎŎƘƻƻƭǎ 

ǿƛǘƘ ƎǳƛŘŀƴŎŜ ƻƴ ǇǊƻƳƻǝƴƎ ŎƘƛƭŘǊŜƴϥǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘΚ ¢Ƙƛǎ ŀǇǇǊƻŀŎƘ ƳƛƎƘǘ ƭŜŀŘ ǘƻ ƎǊŜŀǘŜǊ ǎǳŎŎŜǎǎ 

ƛƴ ƛƴǘŜƎǊŀǝƴƎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛƴƛǝŀǝǾŜǎ ƛƴǘƻ ǎŎƘƻƻƭǎΦ  

 

Lǘ Ƙŀǎ ōŜŜƴ ŎƻƴǎƛŘŜǊŜŘ ǘƘŀǘ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘ ŀƭƻƴŜ ǎƘƻǳƭŘ ƴƻǘ ŘǊƛǾŜ ǇƻƭƛŎȅ ōǳǘ ǊŀǘƘŜǊ ōŜ 

ǇŀǊǘ ƻŦ ŀ ǳƴƛŬŜŘ ŀǇǇǊƻŀŎƘ ǘƻ ŜƴǎǳǊŜ ǘƘŜ ŎƻƴǎƛǎǘŜƴǘ ŀƴŘ ǎǳŎŎŜǎǎŦǳƭ ǇǊƻǾƛǎƛƻƴ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ƛƴ ǎŎƘƻƻƭǎΣ ŀŘƻǇǝƴƎ ŀ ǿƘƻƭŜπǎŎƘƻƻƭ ŀǇǇǊƻŀŎƘ όIŀǊǘ ϧ hΩwŜƛƭƭȅΣ нлннύΦ 

²ƛǘƘƻǳǘ ǘǊŀƛƴƛƴƎ ŦƻǊ ǎŎƘƻƻƭ ǎǘŀũΣ  ŀƴ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ Ƙƻǿ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎǎǳŜǎ ƳŀƴƛŦŜǎǘ ƛƴ ȅƻǳƴƎ 

ǇŜƻǇƭŜ Ƴŀȅ ǇǊƻǾŜ ŎƘŀƭƭŜƴƎƛƴƎΦ ! ǿŜƭƭπŘŜǎƛƎƴŜŘ ƛƴǘŜǊǾŜƴǝƻƴ ǇǊƻƎǊŀƳƳŜ ǿƛǘƘ ŀ ǎǘǊƻƴƎ ƪƴƻǿƭŜŘƎŜ 

ŀƴŘ ǎƪƛƭƭǎ ōŀǎŜ Ƴŀȅ ŜƴƘŀƴŎŜ ǘƘŜ ǎŎƘƻƻƭΩǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǎǇŜŎƛŬŎ aI². ƛǎǎǳŜǎΦ IƻǿŜǾŜǊΣ ǘƘŜǊŜ 

ŀǇǇŜŀǊǎ ǘƻ ōŜ ǾŜǊȅ ƭƛǧƭŜ ǊŜǎŜŀǊŎƘ ƻƴ ǿƘŀǘ ŎƻƴǎǝǘǳǘŜǎ ǘƘŜ Ƴƻǎǘ ŜũŜŎǝǾŜ aI². ƛƴǘŜǊǾŜƴǝƻƴΣ ƻƴŜ 

ǘƘŀǘ ŜƴŎƻƳǇŀǎǎŜǎ ŀƭƭ ǘƘŜ ǇƻǎƛǝǾŜ ƻǳǘŎƻƳŜǎ ƻŦ ƻǘƘŜǊ ƛƴǘŜǊǾŜƴǝƻƴǎ ŀƴŘ ŎƻƳōƛƴŜǎ ǘƘŜƳ ƛƴǘƻ ŀ 

ŎƻƳǇǊŜƘŜƴǎƛǾŜΣ ǳƴƛǾŜǊǎŀƭ ŀǇǇǊƻŀŎƘΦ ¢Ƙƛǎ ŀǇǇǊƻŀŎƘ ǿƻǳƭŘ ŀƭǎƻ ŘŜǘŜǊƳƛƴŜ ǿƘŜǘƘŜǊ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ 

ƛǎ ŜũŜŎǝǾŜ ŀƴŘΣ ƛŦ ƴƻǘΣ ǿƘŀǘ ŀŘŘƛǝƻƴŀƭ ǎǳǇǇƻǊǘ ƛǎ ƴŜŜŘŜŘΦ  

 

Lƴ ǎǳƳƳŀǊƛǎƛƴƎ ƛƴǘŜǊǾŜƴǝƻƴǎ ǘǊƛŀƭƭŜŘ ƛƴ ǎŎƘƻƻƭǎ ŀŎǊƻǎǎ ǘƘŜ ¦YΣ ǘƘŜ ǇƻǎƛǝǾŜ ŀƴŘ ΨŎƻǳƭŘ Řƻ 

ōŜǧŜǊΩ ŀǇǇǊƻŀŎƘŜǎ ŀǊŜ ƴƻǘŜŘΦ aŀƴȅ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ŦƻǊ aI². ŀŘŘǊŜǎǎ Ƨǳǎǘ ƻƴŜ ƻǊ ǘǿƻ 

ŎƻƳǇƻƴŜƴǘǎΣ ǎǳŎƘ ŀǎ ōǳƭƭȅƛƴƎ ŀƴŘ ŀƴȄƛŜǘȅΦ hǘƘŜǊ ƛƴǘŜǊǾŜƴǝƻƴǎ ƛƴŎƻǊǇƻǊŀǘŜ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ 
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ŀǎǇŜŎǘǎΣ ǿƘƛƭŜ ǎƻƳŜ ƛƴŎƭǳŘŜ ŎƻƳƳǳƴƛŎŀǝƻƴΣ ŀƴŘ ƻǘƘŜǊǎ ŦƻŎǳǎ ƻƴ ǎŜƭŦπŜǎǘŜŜƳ ŀƴŘ ǎŜƭŦπǊŜƎǳƭŀǝƻƴΦ 

{ǘǳŘŜƴǘǎ ƘŀǾŜ ƘŀŘ ƻǇǇƻǊǘǳƴƛǝŜǎ ǘƻ ǳǎŜ /.¢ ƛƴǘŜǊǾŜƴǝƻƴǎ ǘƻ ǎƻƭǾŜ ǇǊƻōƭŜƳǎΦ ¢ƘŜǊŜ ƛǎ ŀƭǎƻ ŀ ƴŜŜŘ 

ŦƻǊ ǝƳŜ ŀƴŘ ǘǊŀƛƴƛƴƎ ŦƻǊ ǎŎƘƻƻƭ ǎǘŀũΦ {ƻƳŜ ǎǳƎƎŜǎǘ ǘƘŀǘ aI². ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ǎƘƻǳƭŘ ƛƴǾƻƭǾŜ 

ŎƘƛƭŘǊŜƴ ƛƴ ŘŜǎƛƎƴƛƴƎ ǘƘŜƛǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƭŜŀǊƴƛƴƎ ό/ƘƛƴƎ Ŝǘ ŀƭΦΣ нлнпύΦ 

 

{ŜǾŜǊŀƭ ǎǘǳŘƛŜǎ ƛƴ ǘƘƛǎ ǊŜǾƛŜǿ ƘŀǾŜ ǎƘƻǿƴ ǘƘŀǘ aI². ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ƘŀǾŜ ƴƻǘ ȅŜǘ 

ōŜŜƴ ǘƘŜ Ƴƻǎǘ ŜũŜŎǝǾŜ ŀǇǇǊƻŀŎƘ ŦƻǊ ǎǳǇǇƻǊǝƴƎ ǎǘǳŘŜƴǘǎ ŀǘ ǎŎƘƻƻƭΦ ¢Ƙƛǎ ƭŜŀŘǎ ǘƻ ǘƘŜ ǉǳŜǎǝƻƴΦ !ǊŜ 

ǘƘŜǊŜ ŀƴȅ ƎŀǇǎ ƛƴ ǘƘŜ ŎǳǊǊŜƴǘ ǇǊƻǾƛǎƛƻƴ ƻŦ aI². ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎΚ LŦ ǎƻΣ ǿƘŀǘ ŀǊŜ ǘƘƻǎŜ ƎŀǇǎΚ 

Iƻǿ Ŏŀƴ ŀ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴ Ŭƭƭ ǘƘƻǎŜ ƎŀǇǎ ǘƻ ǎǳǇǇƻǊǘ ŎƘƛƭŘǊŜƴΩǎ aI².Κ  

 

¢ƘŜǊŜ ŀǇǇŜŀǊǎ ǘƻ ōŜ ǊŜƭŀǝǾŜƭȅ ƭƛǧƭŜ ƭƛǘŜǊŀǘǳǊŜ ƻƴ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ǎŎƘƻƻƭ 

ƛƴǘŜǊǾŜƴǝƻƴ ŦƻǊ aI².Σ ŀƴŘ ƴƻƴŜ ǘƻ ŘŀǘŜ Ƙŀǎ ŎƻƴǎƛŘŜǊŜŘ ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘ ǘƘŀǘ 

ƛƴŎƻǊǇƻǊŀǘŜǎ ǘƘŜ ŬǾŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩΦ ¢ƘŜ ǊŜǾƛŜǿ ŜȄǇƭƻǊŜǎΣ ǘƘǊƻǳƎƘ ǘƘŜ 

ƭƛǘŜǊŀǘǳǊŜΣ Ƙƻǿ ǘƘƛǎ ƛƴǘŜǊǾŜƴǝƻƴ ŎƻƴŎŜǇǘΣ ǿƛǘƘ ƛǘǎ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŀƴŘ ŎƻƳǇƻƴŜƴǘǎΣ ƳƛƎƘǘ ƘŜƭǇ 

ŀŘŘǊŜǎǎ ǘƘŜ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƴŜŜŘǎ ƻŦ ǎƻ Ƴŀƴȅ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜΦ  

 

¢ƘŜ ǊŜǾƛŜǿ ǎŜŀǊŎƘŜŘ ŦƻǊ ƛƴǘŜǊǾŜƴǝƻƴǎ ǘƘŀǘ ŦƻŎǳǎŜŘ ƻƴ ŀƴȅ ƻŦ ǘƘŜ ŬǾŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ 

ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩΦ ¢ƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ƛǎ ǘƘŜ ǎǘŀǘŜ ƛƴ ǿƘƛŎƘ ŎƻƎƴƛǝƻƴΣ ŀũŜŎǘΣ ŀƴŘ ŀǿŀǊŜƴŜǎǎ 

ŀǊŜ ǎƻ ƛƴǘŜƎǊŀǘŜŘ ǘƘŀǘ ǘƘŜȅ ŘŜǘŜǊƳƛƴŜ ǘƘŜ ǎŜƭŦ ŀƴŘ ƛǘǎ ǊŜŀƭƛǘȅ ƛƴ ǊŜƭŀǝƻƴ ǘƻ ƻǘƘŜǊǎ ŀƴŘ ǘƘŜ ǿƻǊƭŘ 

ŀǊƻǳƴŘ ǘƘŜƳ ό5ƻǊƧŜŜΣ нлнмύΦ Lƴ /ƘŀǇǘŜǊ оΣ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŀƴŘ ƛǘǎ ǊƻƭŜ ǿƛǘƘƛƴ ŀƴ aI². 

ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴ ŀǊŜ ŦǳǊǘƘŜǊ ŘƛǎŎǳǎǎŜŘΦ  

 

¢ƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ƛǎ ŀ ǇǊŀŎǝŎŀƭΣ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ŎƻƴŎŜǇǘ ǘƘŀǘ ŎƻƴǎƻƭƛŘŀǘŜǎ ǎŜǾŜǊŀƭ 

aI². ƛǎǎǳŜǎ ŀƴŘ ǎŜǊǾŜǎ ŀǎ ŀ ŦǊŀƳŜǿƻǊƪ ŦƻǊ ŀ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴΦ ¢ƘŜ ŬǾŜ ƪŜȅ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ 

ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŀƴŘ ǘƘŜƛǊ ƳŜŀƴƛƴƎǎ ŀǊŜΤ 
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¶ {ŜƭŦπƻǘƘŜǊπǿƻǊƭŘ ŦƻŎǳǎ ό{h²CύΥ Ƙƻǿ ŀǿŀǊŜ ŀǊŜ ǿŜ ƻŦ ƻǳǊǎŜƭǾŜǎκƘƻǿ ǿŜ Ŭǘ ƛƴ   

¶ /ƻƴƴŜŎǝƻƴ ƻǊ ŘƛǎŎƻƴƴŜŎǘ ό/h5ύΥ Ƙƻǿ ǿŜ ŀǊŜ ŎƻƴƴŜŎǘŜŘκŀǧŀŎƘŜŘ ǘƻ ƻǘƘŜǊǎ  

¶ {ƻƭƛŘƛǘȅ ƻŦ ǎŜƭŦ ό{h{ύΥ ƘŀǾƛƴƎ ŀ ŬȄŜŘ ǎŜƭŦ ƻǊ ŀ ǘǊŀƴǎƛŜƴǘ ǎŜƭŦ  

¶ {ŜƴǎŜ ƻŦ ǇǳǊǇƻǎŜ ό{htύΥ ƭŜŀǊƴƛƴƎ ǘƻ ƭƛƪŜ ȅƻǳǊǎŜƭŦκƘŀǾŜ ŀ ǇǳǊǇƻǎŜ  

¶ !ƎŜƴŎȅ ό!ύΥ ōŜƛƴƎ ǎŜƭŦπŀǿŀǊŜκƘŀǾƛƴƎ ōƻǳƴŘŀǊƛŜǎ 

 

{ŜǾŜǊŀƭ ǊŜǾƛŜǿǎ ƻŦ ǎŎƘƻƻƭπōŀǎŜŘ ƛƴǘŜǊǾŜƴǝƻƴǎ ƘŀǾŜ ǎǳƎƎŜǎǘŜŘ ǘƘŀǘ ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘΣ 

ǿƘƻƭŜπǎŎƘƻƻƭ ŀǇǇǊƻŀŎƘ ǘƻ ǳƴƛǾŜǊǎŀƭ aI². ƛƴǘŜǊǾŜƴǝƻƴǎ ƛǎ ƴŜŎŜǎǎŀǊȅ ǘƻ ƛƳǇǊƻǾŜ ŎƘƛƭŘǊŜƴΩǎ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘ όCŀȊŜƭ ϧ YƻƘǊǘΣ нлмфύΦ {ŜǾŜǊŀƭ ǎǘǳŘƛŜǎ ƘŀǾŜ ƛŘŜƴǝŬŜŘ ŀ ŦŜǿ ƛƴǘŜǊǾŜƴǝƻƴǎ ǘƘŀǘ ŜȄǇƭƛŎƛǘƭȅ 

ƳŜƴǝƻƴ ŀƭƭ ǘƘŜ ƪŜȅǿƻǊŘǎ ŦƻǊ ǘƘŜ ŬǾŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŎƻƳǇƻƴŜƴǘǎΣ ŀǎ ǎƘƻǿƴ ƛƴ /ƘŀǇǘŜǊ о όǎŜŜ 

¢ŀōƭŜ оΦнύΦ  

 

²ƘŜƴ ǊŜǾƛŜǿƛƴƎ ǘƘŜ ƛƳǇŀŎǘ ƻŦ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴǎΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ǎŜŀǊŎƘŜŘ ŦƻǊ ƪŜȅǿƻǊŘǎ ƛƴ 

ǘƘŜ ŀƴŀƭȅǎƛǎ ƻǊ ŘŜǎŎǊƛǇǘƻǊǎ ǇǊƻǾƛŘŜŘ ƛƴ ǘƘŜ ǊŜǎŜŀǊŎƘ ǇŀǇŜǊǎ ŀƴŘ ƻƴ ǘƘŜ ǿŜōǎƛǘŜǎ ƻŦ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ 

ǇǊƻƎǊŀƳƳŜǎΦ ¢Ƙƛǎ ƛǎ ŦǳǊǘƘŜǊ ŘƛǎŎǳǎǎŜŘ ƛƴ /ƘŀǇǘŜǊǎ о ŀƴŘ пΦ ¢ƘŜ ŀƛƳ ǿŀǎ ǘƻ ǳǝƭƛǎŜ ƪŜȅǿƻǊŘǎ ǘƻ 

ƛŘŜƴǝŦȅ ŀǎǇŜŎǘǎ ƻŦ aI². ƛǎǎǳŜǎ ŎǳǊǊŜƴǘƭȅ ǳƴŘŜǊǊŜǇǊŜǎŜƴǘŜŘ ƛƴ ¦Y ƛƴǘŜǊǾŜƴǝƻƴǎ. This information 

helped identify that many school interventions for MHWB do not encompass all five components of 

the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ. The question for the researcher at this point was: ΨIs an intervention that 

ŦƻǎǘŜǊǎ ǘƘŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ŀ ΨǎŜƭŦ-world capacityΩ acceptable and feasible to deliver in primary 

schools to support ǎǘǳŘŜƴǘǎΩ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭ-being?Ω  

 

The researcher hopes to bring together more components in a universal programme. 

However, achieving this, the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ intervention requires a knowledge and skill base. 

The researcher decided to include psychological theories in a knowledge and skills-based 

curriculum, allowing children to explore and learn about their thoughts, feelings, and emotions to 
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build resilience in their teenage years. This may be possible through a universal, multi-component, 

whole-school MHWB intervention encapsulated within a PSHE curricular programme. The empirical 

research involved designing an intervention for primary schools to support MHWB, which became 

ƪƴƻǿƴ ŀǎ Ψ! [ƛǘǘƭŜ .ƛǘ ƻŦ tǎȅŎƘƻƭƻƎȅΩ ό![.htύΦ 
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оΦ Ψ{ŜƭŦπ²ƻǊƭŘ /ŀǇŀŎƛǘȅΩ ŀƴŘ ǘƘŜ 5ŜǾŜƭƻǇƳŜƴǘ ƻŦ Ψ! [ƛǧƭŜ .ƛǘ ƻŦ tǎȅŎƘƻƭƻƎȅΩ  

 

оΦм LƴǘǊƻŘǳŎǝƻƴ 
 

While many school interventions have focused on specific mental health and well-being 

(MHWB) aspects, such as behaviour and social communication (Mckenzie et al., 2018), other MHWB 

interventions have been firmly grounded in either a single or dual theoretical framework, such as 

CBT in dealing with bullying or the provision of mindfulness training (Chodkiewicz & Boyle, 2017). 

The narrative review of Chapter 2 identified an essential gap in interventions that combine multiple 

components, including psychological attributes. Tegada-Gallardo (2020) suggests that multi-

component positive psychology interventions effectively boost well-being in the school context. This 

ƭŜŘ ǘƻ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǘƛƻƴ ǇǊƻƎǊŀƳƳŜΣ ǿƘƛŎƘ ŀƛƳǎ ǘƻ ŜǉǳƛǇ 

students with knowledge and skills, each tailored to different life events and experiences. The 

innovative programme was designed and trialled to encompass the self-world capacities as a multi-

component approach linked to psychological theories through knowledge and skills components, 

including: 

 

¶ Effective communication skills to foster positive relationships. 

¶ {ƪƛƭƭǎ ŜƴŀōƭƛƴƎ ǎǘǳŘŜƴǘǎ ǘƻ ƛŘŜƴǘƛŦȅ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊǎϥ ǇŜǊŎŜǇǘƛƻƴǎ ƻŦ ΨǎŜƭŦΩ ǘƻ ōǳƛƭŘ ǎŜƭŦ-

esteem and confidence. 

¶ Have a sense of agency so they can set boundaries for themselves, build confidence, and 

take control. 

¶ Having the knowledge and skills to know that changing your mindset is possible and that 

there is no fixed self. 
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¶ Recognising that it is acceptable to have compassion for yourself and others, unconditional 

positive regard for yourself and others, and understanding what that looks like in practice. 

 

!ƴ ƛƴǘǊƻŘǳŎǘƛƻƴ ǘƻ ǇǎȅŎƘƻƭƻƎȅ ǿŀǎ ŀǘ ǘƘŜ ŦƻǊŜŦǊƻƴǘ ƻŦ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ƳƛƴŘ from the outset 

of the research project, as previous experience teaching students, both as a teacher and as a 

qualified student counsellor, had led the researcher to use psychological theories to support 

students' mental health and well-being. The researcher was eager to collaborate with primary 

schools, having taught and provided mental health counselling to this age group. The researcher 

found that starting the school intervention in Year 5 or 6 may equip students with the skills 

necessary for transitioning into secondary school, as they have a deeper understanding of 

themselves and the ability to cope with change and new environments while remaining true to 

themselves. Transitioning can be challenging, resulting in stress and anxiety for students, as well as 

poor transition outcomes, which are associated with lower attainment (Spernes, 2022). This 

transition occurs when students move from one social identity to another (Harris & Nowland, 2021).  

 

¢Ƙƛǎ ŎƘŀǇǘŜǊ ŘƛǎŎǳǎǎŜǎ ǘƘŜ ƻǊƛƎƛƴǎ ƻŦ ǘƘŜ ΨǎŜƭŦ-world capacityΩ and its significance in the study. 

The chapter introduces self-regulation, its role in promoting good mental health and well-being, and 

ƛǘǎ ŎƭƻǎŜ ŀƭƛƎƴƳŜƴǘ ǿƛǘƘ ǘƘŜ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ (Dorjee, 2021). The chapter introduces the ΨǎŜƭŦ-

ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ and its multi-component approach, justifying its relevance in this study and 

explaining how its components play a crucial role in scaffolding a potential MHWB school 

intervention. The chapter offers insight into how the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ components are identified 

through keywords from various MHWB UK school interventions, demonstrating that the more 

prominent UK school interventions do not appear to have a multi-component approach addressing 

ǘƘŜ ΨǎŜƭŦ-world capacityΩ. The chapter explains that in establishing the need for a new school 

intervention using a multi-component approach that incorporates self-world capacities, the 
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intervention, with its knowledge and skills base, can contribute to the PSHE curriculum in UK primary 

schools. The chapter further elucidates how the researcher integrated the five components into a 

curriculum by applying psychological theories to develop a school intervention programme 

acceptable and feasible for primary school Year 5 students. Finally, the chapter explores how the 

ǇǊƻƎǊŀƳƳŜ ŎŀƭƭŜŘ Ψ! [ƛǘǘƭŜ .ƛǘ ƻŦ tǎȅŎƘƻƭƻƎȅΩ ό![.htύΣ ǿƛǘƘ ƛǘǎ ǇƘŀǎŜǎΣ ǿŀǎ ŘŜǾŜƭƻǇŜŘ ŦƻǊ ŘŜƭƛǾŜǊȅ 

and assessment in UK primary schools, involving lesson planning over nine weeks. This included 

resources and data collection for the intervention and control groups, as well as pre- and post-

intervention measurements. 

 

оΦн Ψ{ŜƭŦπ²ƻǊƭŘ /ŀǇŀŎƛǘȅΩΣ [ƛƴƪƛƴƎ tǎȅŎƘƻƭƻƎƛŎŀƭ ¢ƘŜƻǊƛŜǎ  

 

оΦнΦм hǊƛƎƛƴǎ ƻŦ Ψ{ŜƭŦπ²ƻǊƭŘ /ŀǇŀŎƛǘȅΩ 

 

Self-regulation capacity refers to the ability to effectively manage thoughts, feelings, and 

emotions through actions that support good mental health and well-ōŜƛƴƎ ōȅ ŎƘŀƴƎƛƴƎ ƻƴŜΩǎ 

behaviour (Baumeister & Vohs, 2007; Gagnon et al., 2016). Bandura (1991) states that social and 

internal factors influence the system of self-regulation and that άself-regulation is a multifaceted 

phenomenon that operates through several subsidiary cognitive processes, including self-

monitoring, standard setting, evaluative judgment, self-appraisal, and affective self-ǊŜŀŎǘƛƻƴέ 

(Bandura, 1991, p. 282). 

 

However, self-regulatory capacities are considered the fundamental building blocks of a 

person's selfΦ ¢ƘŜ ΨǎŜƭŦΩΣ ŀ ŎŜƴǘǊŀƭ ŎƻƴŎŜǇǘ ƛƴ wƻƎŜǊǎϥǎ ǘƘŜƻǊȅ ƻŦ ǇŜǊǎƻƴŀƭƛǘȅ όwƻƎŜǊǎΣ мфсоύΣ ǊŜŦŜǊǎ ǘƻ 

the self or self-concept, which comprises ideas, perceptions, and values associated with the concept 

ƻŦ ΨƳŜΩ ƻǊ ΨLΩΦ wƻƎŜǊǎ ŜȄǇƭŀƛƴǎΣ ά ǘƘŜ ƛƴŘƛǾƛŘǳŀƭΩǎ ƭƛŦŜ ƛǎ ƴƻ ƭƻƴƎŜǊ ŘŜŦƛƴŜŘ όǘƘƻǳƎƘ ƛǘ Ƴŀȅ ōŜ ƛƴŦƭǳŜƴŎŜŘύ 
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ōȅ ƻƴŜΩǎ ŦŀƳƛƭȅΣ ǎƻŎƛŀƭ ŎƭŀǎǎΣ ŎƻƭƻǳǊΣ ŎƘǳǊŎƘΣ ƻǊ ƴŀǘƛƻƴΦ ²Ŝ ŎŀǊǊȅ ǘƘŜ ōǳǊŘŜƴ ƻǳǊǎŜƭǾŜǎ ƻŦ ŘƛǎŎƻǾŜǊƛƴƎ 

ƻǳǊ ƛŘŜƴǘƛǘȅέ (Rogers, 1983, p. 34). 

 

 The perceived self will influence that person's perceptions of the world and consequent 

behaviours. By regulating these behaviours and perceptions, a person can stay connected to and 

grounded in their sense of self, even when experiencing strong feelings despite social factors. The 

self-regulatory capacities include self-care, which requires knowledge and skills to care for an 

individual's physical, emotional, and mental health needs. Personal growth is not a fixed trait 

(Dweck, 2006) but rather a continuous journey in which we explore our capacity for self-care. The 

ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ encompasses both the capacities for self and the care of self, including a sense 

of purpose and agency, and considers how we can adapt and engage with the broader world beyond 

ourselves. The ΨǎŜƭŦ-world capacity's ŦƛǾŜ ŎƻƳǇƻƴŜƴǘǎΣ ǿƘƛŎƘ ŎƻƳǇǊƛǎŜ ǘƘŜ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩΣ 

entwine to provide a holistic effect described by Dorjee (2021, p.5) as ΨΧŀƴ ƛƴǘŜƎǊŀǘŜŘ ǘǊŀƛǘ ƻǊ ǘǊŀƛǘ ƻŦ 

ŎƻƎƴƛǘƛƻƴΣ ŀŦŦŜŎǘ ŀƴŘ ŀǿŀǊŜƴŜǎǎ ǳƴŘŜǊƭȅƛƴƎ ƻǳǊ ǎŜƴǎŜ ƻŦ ǎŜƭŦ ŀƴŘ ǊŜŀƭƛǘȅΦΩ The ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ, as 

a multi-component approach to support positive mental health and well-being, was the researcher's 

first consideration for a new school-based intervention. Its multi-component approach aims to 

provide a more coherent, comprehensive framework for social and emotional well-being, rather 

than focusing on only one or two behavioural, social, ŀƴŘ ŜƳƻǘƛƻƴŀƭ ŀǎǇŜŎǘǎ ƻŦ ŀ ŎƘƛƭŘΩǎ ŜȄǇŜǊƛŜƴŎŜǎ 

during primary school. 

 

The ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ is considered an integrated trait that supports a person's sense of 

self and mental health and well-being. ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŀƴŘ ƛǘǎ ŎƻƳǇƻƴŜƴǘǎ ƛƴŎƭǳŘŜ ΨǎŜƭŦ-other-

ǿƻǊƭŘ ŦƻŎǳǎΩ όǘƘŜ ŜȄǘŜƴǘ ǘƻ ǿƘƛŎƘ ǿŜ ǇǊƛƳŀǊƛƭȅ ŦƻŎǳǎ ƻƴ ƻǳǊǎŜƭǾŜǎ ƻǊ ƘŀǾŜ ŀ ōǊƻŀŘŜǊ ƳƻǊŜ ƛƴŎƭǳǎƛǾŜ 

ǎŜƴǎŜ ƻŦ ǎŜƭŦύΤ ΨŎƻƴƴŜŎǘƛƻƴ ƻǊ ŘƛǎŎƻƴƴŜŎǘΩ όƘŀǾƛƴƎ ŀ ǎŜƴǎŜ ƻŦ ŎƻƴƴŜŎǘƛƻƴ ǿƛǘƘ ƻǘƘŜǊǎ ŀƴŘ ǘƘŜ ǿƻǊƭŘ 

ƳƻǊŜ ōǊƻŀŘƭȅύΤ ΨǎƻƭƛŘƛǘȅ ƻŦ ǎŜƭŦΩ όŦƛȄŜŘ ǎŜƭŦ ƻǊ ŀ ŎƘŀƴƎŜŀōƭŜ ŀƴŘ ǘǊŀƴǎƛŜƴǘ ǎŜƴǎŜ ƻŦ ǎŜƭŦύΤ ΨŀƎŜƴŎȅΩ 
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όōŜƛƴƎ ŀōƭŜ ǘƻ ŎƻƴǘǊƻƭ ǿƘƻ ǿŜ ŀǊŜ ŀƴŘ ǿƘƻ ǿŜ ŀǎǇƛǊŜ ǘƻ ōŜύΤ ΨǎŜƴǎŜ ƻŦ ǇǳǊǇƻǎŜ ƭƻŎǳǎΩ όƘŀǾƛƴƎ ŀ ǎŜƴǎŜ 

of purpose focused on self or a wider self-transcending locus), (Dorjee, 2021). Combining these 

components is crucial for enhancing self-regulation, mental health, and overall well-being. 

 

оΦнΦн ! Ψ{ŜƭŦπ²ƻǊƭŘ /ŀǇŀŎƛǘȅΩ ŀƴŘ Ψ! [ƛǧƭŜ .ƛǘ ƻŦ tǎȅŎƘƻƭƻƎȅΩ 

 

¢ƘŜ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ƛƴǘŜǊǾŜƴǘƛƻƴ, A Little Bit of Psychology (ALBOP), focuses on 

understanding the psychology of well-being rather than on behaviours or expectations of social 

communication. It links what we know about ourselves and what we do not know. It provides a 

practical, nonjudgmental way to learn how we think and behave, so that everyone can recognise 

themselves as unique.  

 

Having different components is not unusual for an MHWB intervention in schools; the 

difference is that this multi-component intervention involves knowledge and skills supported by 

psychology that do not appear to be encapsulated in a curriculum specifically for mental health and 

well-being. Using psychology as the knowledge and skills base by exploring psychological theories 

used today in mental health interventions by professionals such as counsellors, psychotherapists, 

and psychologists, the researcher believes it is a subject topic which would fit well with the personal, 

social, health and economic (PSHE) education alongside the relationships, sex and health education 

(RSHE) curriculum as perhaps a stand-alone programme which would provide the knowledge and 

skills to support self-regulation. The RSHE programme includes a mental health section in the 

primary curriculum at Key Stage Two, with an emotional and well-being pack that focuses on change, 

loss, and grief. However, the researcher noted that the RSHE curriculum does not appear to adopt a 

multi-component approach that incorporates all ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǿƛǘƘƛƴ 

psychological theories (PSHE, 2021). 
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Philosophy for children has been taught in schools for some time, often ǊŜŦŜǊǊŜŘ ǘƻ ŀǎ Ψtп/Ω 

(SAPERE, 2025) and Ƙŀǎ ǇƭŀȅŜŘ ŀƴ ƛƳǇƻǊǘŀƴǘ ǊƻƭŜ ƛƴ ŘŜǾŜƭƻǇƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ŀǘǘƛǘǳŘŜǎ across all age 

groups, boosting confidence and self-esteem, which can lead to improving behaviour and well-being 

(Gorard et al.Σ нлмрύΦ ¢ƘŜǊŜ ŀǊŜ ŀǎǇŜŎǘǎ ƻŦ ǘƘŜ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǘƘŀǘ ƘŀǾŜ ŀƭǊŜŀŘȅ ōŜŜƴ ƛŘŜƴǘƛŦƛŜŘ 

in the P4C curriculum subject, which indicates that significant subjects such as philosophy and 

psychology do have a role to play in providing students with a good understanding of how we think, 

feel and behave and the effects of these actions on ourselves and others. Philosophy is mentioned 

here as an example of a subject that would have been unlikely to appear in a primary curriculum, but 

it has been taught in the early years for some time; so, why not psychology?  

 

Some will argue that students between the ages of ten and eleven are not mature enough or 

do not possess the cognitive ability to grapple with some complex psychological issues that have 

been researched and evaluated over the years. However, an argument can be made that learning 

new concepts through new vocabulary is beneficial, as, according to Emerging Minds (2025), which is 

a national workforce centre for child mental health in Australia, students between nine and twelve 

years of age can engage in more sophisticated and complex conversations during this phase of 

development, particularly around their area of interest. They become more interested in facts and 

knowledge and learn how to do things, demonstrating their understanding. Meaning is enhanced 

when students can revisit concepts with vocabulary language, possibly even more so when an adult 

explains the meaning behind the concepts and vocabulary (Hargrave & Sénéchal, 2000). Could this 

new concept of well-being capacities be an argument for a new subjecǘ ǳƴŘŜǊ ΨƳŜƴǘŀƭ ƘŜŀƭǘƘ 

ŜŘǳŎŀǘƛƻƴϥ ƻǊ ΨōŜƘŀǾƛƻǳǊŀƭ ǎŎƛŜƴŎŜǎϥ, or as an addition to PSHE? The Ψself-world capacityΩ 

encompasses five well-being concepts that offer a more balanced perspective on life satisfaction in a 

positive state (Dorjee, 2021; Dorjee & Roeser, 2022). Linking these aspects to psychology can 
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provide knowledge and skills that help children and young people understand the science behind the 

issues they face in their lives and the connection this has to their mental health. 

 

оΦнΦо Ψ{ŜƭŦπ²ƻǊƭŘ /ŀǇŀŎƛǘȅΩ !ŎǊƻǎǎ ŀ /ƘƛƭŘΩǎ {ŎƘƻƻƭ ¸ŜŀǊǎ 

 

¢ƘŜ ΨǎŜƭŦ-world capacityΩ ƛƴǘŜǊǾŜƴǘƛƻƴ aims to offer children knowledge and skills from 

various psychological theories to understand how their conscious mind influences their thinking and 

behaviour. This would help them decide how to react, respond, and rely on their thoughts to build a 

more secure self-identity, leading to self-actualisation. Carl Rogers (1961) and Maslow (1987) 

describe self-actualisation as a genuine understanding and realisation of who you are, with the 

potential to fully utilise your abilities. 

 

²ƘŜǘƘŜǊ ǘƘƛǎ ƛƴǘŜǊǾŜƴǘƛƻƴ ǿƻǳƭŘ ǇǊƻǾƛŘŜ ǎǘǳŘŜƴǘǎ ǿƛǘƘ ŀ ƳƻǊŜ ǇǊƻŦƻǳƴŘ ǎŜƴǎŜ ƻŦ ΨǎŜƭŦΩ 

would be difficult to measure; however, the programme would assess the students' mental health 

and well-being before and after the intervention. The intervention aims to assess the acceptability 

and feasibility of the program, which could potentially deliver support for students with MHWB. As 

previously mentioned in Chapter 1, the essential elements of the feasibility focus on delivering an 

intervention programme that considers teacher training, resources, time constraints, technical 

needs, risk, and the operational environment. The acceptability of the programme is measured by its 

appropriateness, reasonableness, ease of access, compliance, safeguarding of participants in this 

study, and its provision of skills and knowledge to support students with their MHWB. The essential 

aspects and relevant components are shown in Table 3.1.  
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¢ŀōƭŜ оπм 
 
9ǎǎŜƴǝŀƭ 9ƭŜƳŜƴǘǎ ŀƴŘ ǘƘŜƛǊ /ƻƳǇƻƴŜƴǘǎ ŦƻǊ !ŎŎŜǇǘŀōƛƭƛǘȅ ŀƴŘ CŜŀǎƛōƛƭƛǘȅ 

!ŎŎŜǇǘŀōƛƭƛǘȅ  CŜŀǎƛōƛƭƛǘȅ  

!ǇǇǊƻǇǊƛŀǘŜ ς {ǘǳŘŜƴǘǎ ŀƴŘ ǘŜŀŎƘŜǊǎ ŬƴŘ ǘƘŜ 
ǇǊƻƎǊŀƳƳŜ ŀŎǝǾƛǝŜǎ ǊŜƭŜǾŀƴǘΣ ŜƴƎŀƎƛƴƎΣ ŀƴŘ 
ōŜƴŜŬŎƛŀƭ ǘƻ ǘƘŜƛǊ ƻǿƴ ƎƻŀƭǎΦ  

ѸѸ 
ѸѸ 

¢ŜŀŎƘŜǊ ǘǊŀƛƴƛƴƎ π ¢ŜŀŎƘŜǊǎ ǊŜǇƻǊǘ ǊŜŎŜƛǾƛƴƎ 
ŀŘŜǉǳŀǘŜ ǎǳǇǇƻǊǘ ŦƻǊ ŘŜƭƛǾŜǊƛƴƎ ǘƘŜ 
ǇǊƻƎǊŀƳƳŜ ǘƘǊƻǳƎƘ ǘǊŀƛƴƛƴƎ ŀƴŘ ƻƴƎƻƛƴƎ 
ŀǎǎƛǎǘŀƴŎŜΦ  

ѸѸ 

tǊƻǾƛǎƛƻƴ ƻŦ ǎƪƛƭƭǎ ŀƴŘ ƪƴƻǿƭŜŘƎŜ π {ǘǳŘŜƴǘǎ 
ŀƴŘ ǘŜŀŎƘŜǊǎ ŬƴŘ ǘƘŀǘ ǘƘŜ ǇǊƻƎǊŀƳƳŜϥǎ ǎƪƛƭƭǎ 
ŀƴŘ ƪƴƻǿƭŜŘƎŜ ŎǳǊǊƛŎǳƭǳƳ ƘŜƭǇǎ ǘƘŜƳ ōŜǧŜǊ 
ǳƴŘŜǊǎǘŀƴŘ ǘƘŜƳǎŜƭǾŜǎΣ ǿƘƛŎƘ ǎǳǇǇƻǊǘǎ ǘƘŜƛǊ 
aI².Φ 

ѸѸ 
ѸѸ 
ѸѸ 
ṉṉ 

/ƭŀǎǎǊƻƻƳ ǊŜǎƻǳǊŎŜǎ ς ¢ŜŀŎƘŜǊǎ ŬƴŘ ǘƘŜ 
ǊŜǎƻǳǊŎŜǎ ƳŀƴŀƎŜŀōƭŜ ŀƴŘ ƴƻǘ ƻǾŜǊƭȅ ŎƻƳǇƭŜȄΦ 

ѸѸ 
ѸѸ 

wŜŀǎƻƴŀōƭŜƴŜǎǎ π ¢ŜŀŎƘŜǊǎ ŬƴŘ ǘƘŜ 
ǇǊƻƎǊŀƳƳŜϥǎ ŀŎǝǾƛǝŜǎ ǾŀƭǳŀōƭŜΣ ǿƻǊǘƘǿƘƛƭŜΣ 
ŀƴŘ ƳŀƴŀƎŜŀōƭŜΦ 

ѸѸ ¢ƛƳŜ ŎƻƴǎǘǊŀƛƴǘǎ ς ¢ŜŀŎƘŜǊǎ ŬƴŘ ǘƘŜ 
ǇǊƻƎǊŀƳƳŜ Ŭǘǎ Ŝŀǎƛƭȅ ƛƴǘƻ ǘƘŜ ǎŎƘƻƻƭ ǎŎƘŜŘǳƭŜ 
ǿƛǘƘƻǳǘ ŎǊŜŀǝƴƎ ŜȄǘǊŀ ōǳǊŘŜƴǎ ŦƻǊ ǎŎƘƻƻƭ ǎǘŀũΦ 

ѸѸ 

9ŀǎŜ ƻŦ ŀŎŎŜǎǎ ς {ǘǳŘŜƴǘǎ ŀƴŘ ǘŜŀŎƘŜǊǎ ŬƴŘ 
ǘƘŜ ǊŜǎƻǳǊŎŜǎ ǇǊƻǾƛŘŜŘ ŦƻǊ ǘƘŜ ǇǊƻƎǊŀƳƳŜ 
Ŝŀǎȅ ǘƻ ŀŎŎŜǎǎ ŀƴŘ ǳǎŜ  

ѸѸ hǇŜǊŀǝƻƴŀƭ 9ƴǾƛǊƻƴƳŜƴǘ ς ¢ŜŀŎƘŜǊǎ ŬƴŘ ǘƘŜ 
ǇǊƻƎǊŀƳƳŜ Ŏŀƴ ōŜ ŀǎǎƛƳƛƭŀǘŜŘ ƛƴǘƻ ŀƴ ŜȄƛǎǝƴƎ 
ŎǳǊǊƛŎǳƭǳƳΣ ǿƛǘƘ ƻǇǇƻǊǘǳƴƛǝŜǎ ŦƻǊ ŎǊƻǎǎς
ŎǳǊǊƛŎǳƭŀǊ ƭƛƴƪǎΦ 

ѸѸ 

{ŀŦŜƎǳŀǊŘƛƴƎ ƻŦ ǇŀǊǝŎƛǇŀƴǘǎ π ¢ŜŀŎƘŜǊǎ ŀƴŘ 
ǇŀǊŜƴǘǎ ŬƴŘ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ŀŎǝǾƛǝŜǎ 
ŀŎŎŜǇǘŀōƭŜ ŦƻǊ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎ  

ѸѸ ¢ŜŎƘƴƛŎŀƭ ŀƴŘ ƻǘƘŜǊ ƴŜŜŘǎ ς ¢ŜŀŎƘŜǊǎ ŀƴŘ 
ǎǘǳŘŜƴǘǎ ŬƴŘ ǘƘŜ ǾƛŘŜƻǎ ŀƴŘ ƻƴƭƛƴŜ ǊŜǎƻǳǊŎŜǎ 
ƘŜƭǇŦǳƭ ŀƴŘ ŀŎŎŜǎǎƛōƭŜΦ 

ѸѸ 
Ѹ 

/ƻƳǇƭƛŀƴŎŜ π ¢ŜŀŎƘŜǊǎ ŬƴŘ ǘƘŜ ǇǊƻƎǊŀƳƳŜ 
ŀƭƛƎƴǎ ǿƛǘƘ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇǊƛƻǊƛǝŜǎ ŀƴŘ 
ƻōƧŜŎǝǾŜǎΦ  

ѸѸ wƛǎƪ ς ¢ŜŀŎƘŜǊǎ ŀǊŜ ŀǿŀǊŜ ǘƘŀǘ ǘƘŜ 
ǇǊƻƎǊŀƳƳŜΣ ǘƘǊƻǳƎƘ Ǌƛǎƪ ŀǎǎŜǎǎƳŜƴǘ ŀƴŘ 
ǎǘŀŶƴƎ ǊŜǉǳŜǎǘǎΣ Ƙŀǎ ŀŘŘǊŜǎǎŜŘ ǇƻǎǎƛōƭŜ 
ǳƴƛƴǘŜƴŘŜŘ ƴŜƎŀǝǾŜ ŎƻƴǎŜǉǳŜƴŎŜǎΦ 

ѸѸ 

YŜȅ  

vǳŀƴǝǘŀǝǾŜ ς ¢ŜŀŎƘŜǊǎΩ ǎǳǊǾŜȅΣ {²/ ǉǳŜǎǝƻƴƴŀƛǊŜΣ /5D ǎǳǊǾŜȅΣ t!b!{π/Σ {5v 
vǳŀƭƛǘŀǝǾŜ ς¢ŜŀŎƘŜǊ ƛƴǘŜǊǾƛŜǿǎΣ {ǘǳŘŜƴǘ ŦƻŎǳǎ ƎǊƻǳǇǎΣ /5D ŦŜŜŘōŀŎƪ 

 

Developmentally, we need children to recognise in themselves when they are loved, know 

what it feels like to trust and be trusted, and understand what it means to feel safe. We need them 

to be optimistic and resilient, to have control over their lives. IdeƴǘƛŦȅƛƴƎ ǘƘŜ ΨǎŜƭŦΩ ǿƻǳƭŘ 

undoubtedly be a long-term project; this intervention could provide a basis for a long-term approach 

worth considering. The intervention does not need to remain at nine weeks, and there is potential to 

develop it into a longer-term provision for MHWB. Evidence suggests that school mental health 

ǇǊƻƎǊŀƳƳŜǎ ƘŀǾŜ ŎƻƴǘǊƛōǳǘŜŘ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ŀŎŀŘŜƳƛŎ ǇǊƻƎǊŜǎǎ (Brackett et al., 2012). 
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оΦнΦп [ƛƴƪƛƴƎ ǘƘŜ Ψ{ŜƭŦπ²ƻǊƭŘ /ŀǇŀŎƛǘȅΩ ǘƻ tǎȅŎƘƻƭƻƎƛŎŀƭ ¢ƘŜƻǊƛŜǎ 

 

In researching the interventions that have taken place in the United Kingdom (UK) within the 

last decade, as discussed in the narrative review, there has been a variety of universal school 

interventions that, according to research, provide support in their programmes to address some of 

ǘƘŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩΦ ¢ƘŜǎŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǘƛƻƴǎ ǘƘŀǘ ƭƛƴƪ ǘƻ 

the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ were identified by establishing keywords associated with their linked ΨǎŜƭŦ-

ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ component and specific psychological theories. The keywords also helped identify a 

focus for each lesson designed for the ALBOP programme. The researcher used brainstorming to 

develop the links. This brainstorming process led to keywords that linked the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ 

components to psychological theories. One component in particular that was difficult to attach to a 

ǘƘŜƻǊȅ ǿŀǎ ǘƘŜ ŎƻƳǇƻƴŜƴǘ ϥŎƻƴƴŜŎǘ ŀƴŘ ŘƛǎŎƻƴƴŜŎǘΩΣ ǿƘƛŎƘ ǿƻǳƭŘ ƘŀǾŜ ōŜŜƴ ƭƛƴƪŜŘ ǿƛǘƘ WƻƘƴ 

.ƻǿƭōȅΩǎ ŀǘǘŀŎƘƳŜƴǘ ǘƘŜƻǊȅ ό.ƻǿƭōȅΣ мфсф; 197уύΣ ƘƻǿŜǾŜǊΣ ŀŦǘŜǊ ŀ ŘƛǎŎǳǎǎƛƻƴ ǿƛǘƘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ 

ǎǳǇŜǊǾƛǎƻǊǎΣ ƛǘ ǿŀǎ ŘŜŎƛŘŜŘ ǘƻ ŦƻŎǳǎ ƻƴ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǳǎƛƴƎ wƻƎŜǊΩǎ ŎƻǊŜ ŎƻƴŘƛǘƛƻƴǎ ΨǳƴŎƻƴŘƛǘƛƻƴŀƭ 

ǇƻǎƛǘƛǾŜ ǊŜƎŀǊŘΣ ŜƳǇŀǘƘȅΣ ŀƴŘ ŎƻƴƎǊǳŜƴŎŜΩ ŀƴŘ ǘƘǊƻǳƎƘ ǘƘŜǎŜ ǘǊŀƛǘǎ ǿŜ Ŏŀƴ ōŜ ŎƻƴƴŜŎǘŜŘ ƻǊ 

disconnected (Rogers, 1980). Therefore, the leading attachment theory was adapted to suit the 

audience, specifically 10- to 11-year-old students. The keywords for the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ are 

shown in Table 3.2. 

¢ŀōƭŜ оπн 
 

Ψ{ŜƭŦπ²ƻǊƭŘ /ŀǇŀŎƛǘȅΩ !ǎǎƛƎƴŜŘ YŜȅǿƻǊŘǎ wŜƭŀǝǾŜ ǘƻ tǎȅŎƘƻƭƻƎƛŎŀƭ ¢ƘŜƻǊƛŜǎ 

 

Self-Other-
World Focus 

(SOWF) 

Connect/ 
Disconnect 

 (COD) 

Solidity of  
Self (SOS) 

Sense of 
Purpose  
(SOP) 

Agency  
(A) 

Present Attachment Fixed Compassion Boundaries 

Change Relationship Changeable Self Destiny 

Acceptance Behaviours Communication Unconditional Self-esteem 
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The keywords have been chosen because they strongly identify with the five capacity 

components and their associated psychologies. For example, the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ component 

Ψ!ƎŜƴŎȅΩ ǊŜƭŀǘŜǎ ǘƻ ŀǿŀǊŜƴŜǎǎ ƻŦ ǿƘƻ ǿŜ ŀǊŜ ŀƴŘ whom we ŀǎǇƛǊŜ ǘƻ ōŜΦ YŀǊǇƳŀƴΩǎ 5ǊŀƳŀ ¢ǊƛŀƴƎƭŜ 

(Karpman, 1968) is a theory that supports this component of the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ. The drama 

triangle involves setting boundaries, which can foster positive self-esteem and help children 

understand what it feels like to be in charge of their destiny. The keywords were derived from the 

descriptors of the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ components and relevant psychological theories. They are 

summarised here in the five individual components of the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ (see Table 3.3). 

 

¢ŀōƭŜ оπо 
 
¢ƘŜ {²/ ƛǎ [ƛƴƪŜŘ ǘƻ tǎȅŎƘƻƭƻƎƛŎŀƭ ¢ƘŜƻǊȅ ŀƴŘ wŜƭŜǾŀƴǘ YŜȅǿƻǊŘǎ 

SELF-OTHER-WORLD FOCUS 
(the extent to which we primarily focus on ourselves or have a broader, more inclusive sense of self). 

Psychological theory Relevance to Self-Other-World component 

Gestalt/Fritz Perls (1951; Tillett, 
1984) refers to being aware of 
ǎŜƴǎŀǘƛƻƴǎ ǿƛǘƘƛƴ ƻƴŜǎŜƭŦ ŀƴŘ ƻƴŜΩǎ 
environment, allowing one to 
respond fully and reasonably to 
situations. 

 

This concept is linked to Gestalt therapy, which examines how we live 
in the present, how we can change our mindset, and how we can 
accept that each of us is in control of our reality (Perls et al., 1951).  
Can students become aware of what they are doing, how they are 
doing it, and how they can change themselves? At the same time, can 
they learn to accept and value themselves and others?  

Keywords PRESENT, CHANGE, ACCEPTANCE 

 

CONNECTION OR DISCONNECTION 
(having a sense of connection with others and the world more broadly). 

Psychological theory Relevance to Connection/Disconnection component 

 
Carl Rogers's (Rogers,1951) 
personality theory 

 
 

 This theory fosters self-awareness, self-compassion, and compassion for 
others. It also encourages us to accept others and ourselves for who we 
are. We can create these positive relationships by developing key 
communication skills and utilising Carl Rogers' personality theory, which 
emphasises unconditional positive regard, self-concept, and self-worth. 
This theory posits that self-worth is significant through interaction with 
others.  

Keywords ATTACHMENT, RELATIONSHIP, BEHAVIOURS 
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SENSE OF PURPOSE 1 

(having a sense of purpose focused on self or a broader self-transcending locus) 

Psychological theory Relevance to Sense of Purpose 1 component 

Carl Rogers (Rogers,1961). - Self 

 

This links to the person-centred approach (Rogers, 1961). Carl Rogers 

believed that people needed to be authentic to be happy with their lives; 

for this to happen, they required unconditional positive regard. He also 

believed that we must be open to experience, trust ourselves, be present 

in the moment, and take responsibility for our choices. Today, we might 

view unconditional positive regard as both compassion for others and 

self-compassion. Rogers felt that knowing your true self led to self-

actualisationτhaving a sense of purpose. People move away from an 

external locus of evaluation to an internal locus of evaluation, and in 

doing so, hopefully find their true selves. 

Keywords COMPASSION, SELF and UNCONDITIONAL 

 SENSE OF PURPOSE 2 

(having a sense of purpose focused on self or a broader self-transcending locus) 

Psychological theory Relevance to Sense of Purpose 2 component 

 

Stephen C Hayes - Acceptance 

and Commitment Therapy (ACT) 

 

 

 

 

Maslow (Maslow, 1987) - 

Self-actualisation 

 

ACT encourages people to accept their thoughts and feelings rather than 

fighting them or feeling guilty about them. It also encourages being 

flexible about how you might feel, being committed to facing your issues 

rather than avoiding them and using mindfulness to find a positive way to 

support you.  

 

Maslow's hierarchy of needs theory suggests that people are motivated 

when they have a sense of purpose in life, often expressed as goals. 

Finding that purpose means we must address our needs first, and the 

most basic is at the bottom of the pyramid. As our needs are met, we rise 

to the top of the pyramid, becoming individuals with a good 

understanding of ourselves and our purpose in life. 

 

Is there a way for students to identify with who they are as people and 

feel comfortable?  

Keywords COMPASSION, SELF, UNCONDITIONAL 

SOLIDITY OF SELF 
(fixed self or a changeable and transient sense of self). 

Psychological theory Relevance to the Solidity of Self component 

Life script & 
Transactional Analysis  
(Eric Berne, 1961) 

 
 

Berne suggests that the life script is an unconscious decision about our 
future pathway as adults made early in life. It is reinforced through 
parental conditions and influences and evidenced by life's activities, 
experiences, and situations. As children, we can make decisions about 
our future lives that may have difficult consequences for us as adults if 
we do not achieve what we have ǎŎǊƛǇǘŜŘ ŦƻǊ ƻǳǊǎŜƭǾŜǎΦ Ψ[ƛŦŜ ǎŎǊƛǇǘΩ ƛǎ 
about learning to discover that there is no fixed self and that we can 
change our future (Berne, 1961) 

 

Keywords FIXED, CHANGEABLE, COMMUNICATION. 
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AGENCY 

(being able to control who we are and whom we aspire to be)  

Psychological theory Relevance to the Agency component  

Drama Triangle  

Stephen Karpman 

(Karpman,1968) 

 

 

Stephen Karpman first described the drama triangle as a model of 

dysfunctional social interactions, explaining why we might find 

ourselves in conflict situations. There are three roles, as they involve a 

series of transactions moving from the rescuer to the victim to the 

perpetrator in various reciprocal movements. Unconsciously, we often 

adopt one of these three roles. Sometimes this is okay, but other times 

we may feel unhappy and need to escape the triangle. The person 

learns to understand their role and how to take control of the 

situation, leading to taking charge of their destiny. Moving out of the 

triangle makes them willing to set boundaries and build self-esteem. 

This helps them regain a sense of control and comfort.  

Keywords BOUNDARIES, DESTINY, SELF-ESTEEM 

 

 

оΦнΦр tǎȅŎƘƻƭƻƎƛŎŀƭ ¢ƘŜƻǊƛŜǎ π wŜŀǎƻƴǎ ŦƻǊ /ƘƻƛŎŜ 

 

For each ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ component, a relevant psychological theory enables the school 

intervention to take the form of a knowledge-and-skills programme that can be taught in the 

classroom. The ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ serves as a base and scaffold, with its central provision being a 

multi-component approach that fosters a holistic model. The researcher identified relevant theories 

by examining each ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ component, its description, and its purpose, outlined by 

Dorjee (2021).  

 

Reflection: The researcher became familiar with psychological theories while training to 

teach and studying to become a fully qualified counsellor. During the counselling training, a 

ǊŜŎǳǊǊŜƴǘ ǘƘŜƳŜ ǿŀǎΣ Ψ²Ƙȅ ŀǊŜ ǿŜ ƴƻǘ ǘŜŀŎƘƛƴƎ ǇǎȅŎƘƻƭƻƎȅ ǘƻ ǎǘǳŘŜƴǘǎ ƛƴ ǎome format or another 

ƛƴ ǘƘŜ ǇǊƛƳŀǊȅ ȅŜŀǊǎΚΩ IŀǾƛƴƎ ǿƻǊƪŜŘ ƛƴ ǎŎƘƻƻƭǎ ŦƻǊ ǎŜǾŜǊŀƭ ȅŜŀǊǎ ŀǎ ŀ ǘŜŀŎƘŜǊΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ was 

introduced to several well-being interventions, such as the social and emotional aspect of learning 
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(SEAL) (DfES, 2005), but few interventions addressed psychology and used theoretical frameworks. 

The researcher recognised that psychology seeks to predict and influence cognitive and emotional 

thoughts, actions, and behaviours, and wondered whether providing the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ 

components in a knowledge and skills platform grounded in psychological theories may support 

students' understanding and self-regulation.  

 

оΦнΦс wŜƭŀǝƴƎ Ψ{ŜƭŦπ²ƻǊƭŘ /ŀǇŀŎƛǘȅΩ /ƻƳǇƻƴŜƴǘǎ ǘƻ ¦Y LƴǘŜǊǾŜƴǝƻƴǎ 

 

Eight UK interventions were selected, including MHWB school interventions in UK schools 

over the last 15 years. The focus is on prominent UK interventions and their impact over the years. 

The researcher reviewed only UK interventions that had been trialled or implemented in UK schools, 

as other countries had numerous variables to consider for this study, including differences in 

education policies, reporting, and methods for recording the results of school interventions for the 

mental health and well-being of primary school children. These UK interventions were chosen as 

they were predominantly aimed at supporting students in UK primary schools to reduce mental 

health issues, which were anxiety, depression, social communication, friendship issues or bullying. 

These school interventions were not solely for primary school-aged students but also aimed at 

benefiting early years children, with the hope that they would provide longer-term support as 

students progressed through their school years. The selection criteria included UK-based 

interventions that provided mental health support for students in primary schools and had been 

previously reviewed by researchers.  

 

The UK interventions selected had been evaluated by researchers using systematic and 

scoping reviews, as well as published grey literature, such as organisational or commissioned 

reports. .ȅ ǳǎƛƴƎ ǘƘŜ ŀǎǎƛƎƴŜŘ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ keywords as a reference tool, examining these 
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ƛƴǘŜǊǾŜƴǘƛƻƴǎ ƘŜƭǇŜŘ ŘŜǘŜǊƳƛƴŜ ǿƘŜǘƘŜǊ ¦Y ƛƴǘŜǊǾŜƴǘƛƻƴǎ ƛƴŎƭǳŘŜŘ ŀƴȅ ƻŦ ǘƘŜ ŦƛǾŜ ΨǎŜƭŦ-world 

capacity' components.  

 

The keywords relate to the five components of the self-world capacity and are strongly 

linked to the psychological theories underlying the school intervention developed as part of this 

study. Having reviewed the eight interventions, there is strong evidence that they have included at 

least one or two ŎƻƳǇƻƴŜƴǘǎ ƛƴ ǘƘŜƛǊ ǇǊƻƎǊŀƳƳŜǎΦ IƻǿŜǾŜǊΣ ƭƛǘǘƭŜ ŜǾƛŘŜƴŎŜ ŎƻƴŦƛǊƳǎ ǘƘŀǘ ΨǎŜƭŦ-

world capacityΩ is fully developed in any UK school interventions for MHWB. 

 

When examining these interventions, the researcher aimed to identify what had been 

included by correlating keywords with information from the literature and available documentation. 

This has not always been easy, as some programmes were unavailable in the public domain, so 

reliance was made on the research papers and articles. The ΨChart of UK School Interventions for 

Mental Health and Well-beingΩ provides a matching of evidence using components of ΨǎŜƭŦ-world 

ŎŀǇŀŎƛǘȅΩ (see Table 3.4) 
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¢ŀōƭŜ оπп 
 
¢ƘŜ /ƘŀǊǘ ƻŦ ¦Y {ŎƘƻƻƭ LƴǘŜǊǾŜƴǝƻƴǎ  

Interventionς 
theoretical model 
and content 

Intervention 
setting, 
structure and 
delivery 

Overview of results 
extracted from research 
papers 

Evidence of SWC: Sense of 
purpose (SOP), Agency (A), 
Solidity of self (SOS), 
Connection or Disconnect 
(COD), and Self-Other-World 
Focus (SOWF)  

Think, Feel, Do;  
 
This practical 
intervention is based 
on Cognitive 
Behavioural Therapy 
(CBT) principles and 
psychoeducation, and 
uses a computerised 
program featuring 
relatable cartoon 
characters. 
Activities, quizzes, and 
practical exercises link 
thoughts, feelings, and 
behaviours, focusing 
on emotional 
recognition, positive 
thinking, emotional 
management, and 
problem-solving 
(Stallard et al., 2011). 

 
 

The 
intervention 
was delivered 
through six 45-
minute 
multimedia 
sessions using a 
CD-ROM. Each 
session was led 
by a 
professional, 
such as a 
teacher, nurse, 
or psychologist 
assistant, who 
was crucial in 
guiding the 
participants. 

This was a proof-of-concept 
study intervention for 13 
participants with a mean 
age of 12.4 years (Attwood 
et al., 2012). The study was 
small-scale and 
predominantly involved 
male participants, so the 
results should be 
interpreted cautiously. CBT 
provides targeted and 
universal interventions for 
emotional health. The 
study's conclusions indicate 
that the programme 
provided immediate 
therapeutic benefits, 
particularly anxiety-related 
measures, and was a viable 
option for student 
intervention in primary 
schools (Mackenzie & 
Williams, 2018). Feedback 
about the programme was 
positive. (Attwood et al., 
2012). 

Provided participants with a 
focus on both positive and 
negative feelings, guidance on 
how to manage them through 
breathing exercises, mind games, 
and visualisation techniques. 
Taught participants how to 
recognise and examine feelings 
and thoughts in different 
situations. 
 
This program explores the link 
between COD and how we can 
relate to others and change our 
behaviours, feelings, and 
thoughts. It also tentatively 
connects to SOWF, where 
participants become aware of 
significant sensations within 
themselves and their 
environment, enabling them to 
respond fully to changing 
situations. 
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¢ŀōƭŜ оΦп ŎƻƴǝƴǳŜŘ 
The Chart of UK School Interventions  
 

Intervention, 
theoretical model and 
content 

Intervention 
setting, structure 
and delivery 

Overview of results 
extracted from 
research papers 

Evidence of SWC: Sense of 
purpose (SOP), Agency (A), 
Solidity of self (SOS), 
Connection or Disconnect 
(COD), and Self-Other-World 
Focus (SOWF)  

Promoting Alternative 
Thinking Strategies 
(PATHS):  
 
Comprehensive 
programme for 
promoting emotional 
and social 
competencies. 
Reducing aggression and 
behaviour problems in 
primary school-aged 
children. Used in a multi-
year universal 
prevention model, 
ŀŘŀǇǘŜŘ ōȅ .ŀǊƴŀǊŘƻΩǎ 
NI for the UK. 
(pathseducation.co.uk) 

(Kusché & Greenberg, 
2012). 

Ideally, it should be 
introduced at the 
start of the school 
year and continued 
three times a week 
for a minimum of 
20-30 minutes, for 
two to three days a 
week, throughout 
the academic year. 
It should be 
delivered by trained 
teachers in the 
classroom, using 
teacher scripts, 
pictures, activity 
sheets, photos, 
posters, and home 
activities. 

Many Cross-
Referenced Controlled 
Trials of PATHS have 
been undertaken 
outside the UK, but 
the few conducted in 
the UK report little or 
no benefit for child 
social-emotional 
outcomes, including 
behaviour (Berry et al., 
2016; Humphrey et al., 
2016). 

Has several components, 
including social and emotional 
learning skills, such as 
increased self-control, a sense 
of responsibility, 
understanding and use of the 
vocabulary of logical reasoning 
and problem-solving, emotions 
and emotional states, the 
ability to recognise feelings in 
oneself and others, and 
understanding how one's 
behaviours affect others.  
 
These skills are linked to SOWF 
and may also be linked to COD 
and A 

 

Intervention, theoretical 
model and content 

Intervention 
setting, 
structure 
and delivery 

Overview of results 
extracted from 
research papers 

Evidence of SWC: Sense of 
purpose (SOP), Agency (A), 
Solidity of self (SOS), 
Connection or Disconnect 
(COD), and Self-Other-World 
Focus (SOWF) 
 

½ƛǇǇȅΩǎ CǊƛŜƴŘǎΥ  
School-based social-emotional 
learning programme for 5- to 7-
year-olds.Developed jointly by 
the Partnership for Children, 
academics, and specialists in 
educational resources. If you 
can teach young children how 
to cope with difficulties, they 
will be better equipped to 
handle problems and 
challenges as they grow into 
adolescence and later life. 
(www. 
partnershipforchildren.org.uk) 

The 
programme 
is taught to 
the whole 
class by 
trained 
teachers. 

An evaluation by the 
EEF and the 
Partnership for 
Children found no 
objective evidence of 
improved emotional 
self-regulation. 
Emotional literacy and 
coping skills were not 
found to have 
improved significantly 
(Clarke, 2011; Clarke et 
al., 2014; EEF, 2018) 

Six modules cover feelings, 
communication, friendship, 
conflict, change and loss, and 
moving forward. 
This programme is linked to 
COD, SOP, and SOWF. 
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¢ŀōƭŜ оΦп ŎƻƴǝƴǳŜŘ 
The Chart of UK School Interventions 

Intervention, 
theoretical model and 
content 

Intervention setting, 
structure, and delivery 

Overview of 
results extracted 
from research 
papers 

Evidence of SWC: Sense of 
purpose (SOP), Agency (A), 
Solidity of self (SOS), Connect 
or Disconnect (COD), and Self-
Other-World Focus (SOWF) 

FRIENDS: 
A school-based 
preventive intervention 
for children, using CBT, 
play-based, and 
experiential learning 
approaches to develop 
CBT. 
Aimed at helping 
increase coping skills 
through stories, games, 
videos, and activities. 
Endorsed by the WHO 
(WHO, 2004) and 
recommended by the UK 
Dept for Education. 
(Mental Health and 
Behaviour in Schools: 
departmental advice for 
school staff, 2016 (DfE, 
2016). 

The acronym FRIENDS 
stands for the 
intervention's 
components: F = 
Feelings; R = Remember 
to relax; I = I can do it; E 
= Explore solutions; N = 
Now reward yourself; D 
= Do not forget to 
practise; S = Smile, stay 
calm. This is a 10-12-
week resilience 
programme for whole 
classes or as a targeted 
intervention. It consists 
of ten one-hour 
teacher-led lessons. 

(Barrett et al., 2000; 
Pahl & Barrett, 2007). 

The overview of 
results suggests 
there is promise 
for this 
ƛƴǘŜǊǾŜƴǘƛƻƴΩǎ ǳǎŜ 
in school-based 
settings, as 
FRIENDS has been 
shown to reduce 
anxiety symptoms 
among universal 
and targeted 
schoolchildren.  
(Briesch et al., 
2010; Higgins ϧ hΩ 
Sullivan, 2015; 
Stallard et al., 
2014). 

CBT-based and focuses on 
resilience and reducing 
symptoms of anxiety and 
depression.  
Children are taught to recognise 
the physical symptoms of 
anxiety and are provided with 
behavioural skills, such as 
relaxation techniques, and 
cognitive skills, including 
positive self-talk.  
 
The skills learnt with FRIENDS 
link with SOWF, as the 
programme teaches students to 
be aware of their sensations, 
enabling them to respond 
effectively. 

 

Intervention, theoretical model 
and content 

Intervention setting, 
structure and delivery 

Overview of 
results extracted 
from research 
papers 

Evidence of SWC: Sense 
of purpose (SOP), Agency 
(A), Solidity of self (SOS), 
Connection or Disconnect 
(COD), and Self-Other-
World Focus (SOWF) ς  

SEAL:  
Resources and activities relating 
ǘƻ Ψ{ƻŎƛŀƭ ŀƴŘ 9Ƴƻǘƛƻƴŀƭ 
!ǎǇŜŎǘǎ ƻŦ [ŜŀǊƴƛƴƎΩΦ Piloted 
the initiative in twenty-five 
English local authorities in 
September 2004. In June 2005, 
the materials were made 
available to all primary schools 
in England, implementing and 
embedding SEAL (for children 
aged 3- to 11-years-old which 
was also taught in secondary 
schools. (DfES, 2005). (Smith et 
al., 2018). 

SEAL aims to provide a 
curriculum that 
develops social and 
emotional skills within 
a structured and 
progressive 
framework. It offers 
class-based, quality-
first teaching to 
children aged 3 to 16. 

Delivered by teachers, 
along with books and 
web-based materials, 
for classroom use. 

Many reviews 
focus on the 
inconsistency of 
the programme 
delivered by 
teachers in 
different schools. 
The view is that 
the programme 
failed to 
significantly 
impact children's 
social and 
emotional skills.  

Aims to support children 
aged 3- to 16-years-old in 
developing personal and 
social self-awareness. 

Managing feelings, 
motivation, empathy, and 
social skills. 

 

This program is linked to 
A, SOP, and COD. 
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Table 3.4 continued 
The Chart of UK School Interventions 

 
 

Intervention, theoretical 
model and content 

Intervention setting, 
structure and 
delivery 

Overview of 
results extracted 
from research 
papers 

Evidence of SWC: Sense of 
purpose (SOP), Agency (A), 
Solidity of self (SOS), Connection 
or Disconnect (COD), and Self-
Other-World Focus (SOWF) ς  

Mindfulness in Schools 
Programme (MiSP) 
Learning involves 
directing attention to 
immediate experiences 
with an open mind. 
Aims to teach children 
how to remain calm and 
relaxed by stepping back 
ŦǊƻƳ ƭƛŦŜΩǎ ōǳǎȅƴŜǎǎ ǘƻ 
gain space and clarity 
(MYRIAD, 2008), 
(Kuyken et al., 2013). 

Nine scripted lessons 
tailored for 
secondary schools 
delivered by trained 
MiSP teachers. 

Results show less 
depression in 
children ς the 
more they 
practised 
mindfulness, the 
fewer depression 
cycles they had 
(Kuyken et al., 
2013). However, 
the MYRIAD trials 
suggest the 
mindfulness 
intervention had 
no impact 
(MYRIAD, 2008). 

It teaches you how to be present 
in the moment, encourages you to 
have compassion for yourself, and 
helps you set healthy boundaries. 

 
These skills are all linked to A, SOP 
and SOWF. 

Intervention, 
theoretical model 
and content 

 Intervention 
setting, 
structure, and 
delivery 

Overview of results 
extracted from 
research papers 

Evidence of SWC: Sense of 
purpose (SOP), Agency (A), 
Solidity of self (SOS), 
Connection or Disconnect 
(COD), and Self-Other-
World Focus (SOWF) ς  

Incredible Years (IY): 
The programme is 
designed to target 
children, parents, 
and teachers, 
promoting 
emotional well-
being. 
Social and academic 
competence is 
needed to prevent, 
reduce, and treat 
behavioural and 
emotional problems 
in young children. 
The focus is on 
strengthening 
parent-child 
interactions and 
attachments 
(Hayes et al., 2020). 

 Teacher-led, 
with 42 hours 
(6 days) of 
monthly 
workshops led 
by a facilitator. 

The short-term 
effects are 
promising. The 
complex programme 
involves parents and 
teenage children 
(Webster-Stratton 
et al., 2011b). A 
recent study also 
confirms that the 
programme has had 
positive outcomes 
for children with 
more challenging 
temperaments 
(Huijzer-
Engbrenghof, 2023). 

Classroom-based, with the 
teacher focusing on the 
child's understanding and 
communication of feelings, 
managing anger, practising 
friendship and 
communication skills, and 
emotional regulation, as 
well as school readiness.  
 
This programme is linked to 
A, SOWF, and COD. 
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Table 3.4 continued 
 
The Chart of UK School Interventions  

 

Intervention, 
theoretical model and 
content 

Intervention setting, 
structure and 
delivery 

Overview of 
results extracted 
from research 
papers 

Evidence of SWC: Sense of purpose 
(SOP), Agency (A), Solidity of self 
(SOS), Connection or Disconnect 
(COD), and Self-Other-World Focus 
(SOWF) ς  

Learning Together: 
Whole-school 
programme designed to 
enhance the school 
environment, reduce 
bullying and aggression, 
and promote student 
health and well-being. 
Restorative practice is 
embedded in regular 
classes, includes circle 
time, use of restorative 
language, and use of an 
enhanced social and 
emotional learning 
curriculum 
(Bonell et al., 2018). 

Staff training in 
restorative practice 
is needed. Policies 
and systems 
modified in the 
school with a student 
social and emotional 
skills curriculum 
(Bonell et al., 2018; 
Warren et al., 2020). 

The programme 
had small but 
significant effects 
on resolving 
bullying, but did 
not affect 
reducing 
aggression. 
(Bonell et al., 
2018). 
 

The restorative practice in the 
programme is linked to SOWF and 
possibly to COD regarding conflict 
communication. 

 

Each of the eight MHWB UK interventions is identified with information describing the 

theoretical model and content, setting, structure, and delivery; an overview of the results; and a 

final column that identifies an aspect of the intervention using keywords from the five components 

ƻŦ ǘƘŜ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ. It provides an overview of results from research trials, aiming to identify 

ƛƴǘŜǊǾŜƴǘƛƻƴǎ ǘƘŀǘ ŀŘŘǊŜǎǎ ǘƘŜ ΨǎŜƭŦ-world capacityΩ components and pinpoint gaps in the provision 

of MHWB in schools related to these components. The chart identifies MHWB interventions 

discussed in Personal, Social, Health, and Economic (PSHE) educational programmes and in 

government papers, or researched in depth by researchers and academic institutions.  

 

The eight interventions present an opportunity to identify what each may provide in terms 

of MHWB support. Keywords have been assigned to each intervention to establish its potential 
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contributions to the components of the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ. None of the eight interventions 

includes all five ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ components. 

 

¢ƘŜ Ψ¢ƘƛƴƪΣ CŜŜƭΣ 5ƻΩ ǎƳŀƭƭ ƎǊƻǳǇ ƛƴǘŜǊǾŜƴǘƛƻƴ ƛǎ ōŀǎŜŘ ƻƴ /ƻƎƴƛǘƛǾŜ .ŜƘŀǾƛƻǳǊŀƭ ¢ƘŜǊŀǇȅ 

(CBT) principles. The intervention was targeted at primary-aged children, with a focus primarily on 

boys. It was a school-based intervention designed to reduce emotional symptoms in children and 

young people. The results showed a positive result for CBT as a therapeutic universal or targeted 

emotional health intervention. However, the small sample size limits the validity of the findings 

(Attwood et al., 2012; Stallard et al., 2011). The intervention helped children become aware of 

significant sensations within themselves, enabling them to accept what was happening and make 

changes to resolve issues in their environment. The keywords Ψpresent, change, and acceptanceΩ 

connect this intervention to the self-other-world component in the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ. There was 

no evidence to suggest that agency, sense of purpose, or solidity of self was a focus of the 

ƛƴǘŜǊǾŜƴǘƛƻƴΦ bŜǾŜǊǘƘŜƭŜǎǎΣ ǘƘŜ ƛƴǘŜǊǾŜƴǘƛƻƴ Ψ¢ƘƛƴƪΣ CŜŜƭΣ 5ƻΩ ǊŜŦƭŜŎǘŜŘ ŀ ǘŜƴǘŀǘƛǾŜ ƭƛƴƪ ǿƛǘƘ the 

keyword ΨrelationshipsΩ linked to the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ component connect/disconnect. It seemed 

to focus primarily on the present and on how we can accept our feelings and make changes, 

emphasising CBT. 

 

The Promoting Alternative Thinking Strategies (PATHS) programme promotes emotional and 

social competencies while reducing aggression and behavioural problems in primary school-aged 

children. Used in a multi-year universal prevention model and was adapted bȅ .ŀǊƴŀǊŘƻΩǎ bL ŦƻǊ ǘƘŜ 

UK. This programme has several components, which include social and emotional learning skills, 

comprising increased self-control, a sense of responsibility, understanding and use of the vocabulary 

of logical reasoning and problem-solving, emotions and emotional states, the ability to recognise 

feelings in oneself and others, and an understanding of how one's behaviours affect others. The 
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ƪŜȅǿƻǊŘǎ ƛŘŜƴǘƛŦƛŜŘ ǿŜǊŜ Ψrelationships, acceptance, and behavioursΩΣ ǿƘƛŎƘ ŀǇǇŜŀǊ ǊŜƭŜǾŀƴǘ ǘƻ ǘƘƛǎ 

intervention. These keywords are linked to the concepts of self-other-world and 

connect/disconnect components of the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ. Agency could also be considered in this 

intervention, with the relevant keyword being ΨboundariesΩΣ ŀǎ ǎǘǳŘŜƴǘǎ ƭŜŀǊƴ ǿƘŀǘ ōƻǳƴŘŀǊƛŜǎ ƳŜŀƴ 

for their safety. 

 

The FRIENDS programme, which incorporates CBT, utilises play-based and experiential 

learning approaches to develop cognitive behavioural skills. Aimed at helping increase coping skills 

through stories, games, videos, and activities. Group sessions for parents are an effective 

programme for the prevention and treatment of anxiety and depression in children and youth 

(Barrett et al., 2000; Pahl & Barrett, 2007). The FRIENDS intervention focuses on resilience and 

reducing symptoms of anxiety and depression. Children are taught to recognise the physical 

symptoms of anxiety and are provided with behavioural skills, such as relaxation techniques, and 

cognitive skills, including positive self-talk. The skills learnt with FRIENDS link with a self-other-world, 

as the programme teaches students to be aware of sensations within themselves, enabling them to 

ǊŜǎǇƻƴŘ ŜŦŦŜŎǘƛǾŜƭȅΦ ¢ƘŜ ƪŜȅǿƻǊŘǎ ǘƘŀǘ ƭƛƴƪ ǿƛǘƘ ǘƘƛǎ ǇǊƻƎǊŀƳƳŜ ŀǊŜ Ψpresent, change and 

ŀŎŎŜǇǘŀƴŎŜΩ. Students are taught to relax and accept themselves through positive self-talk.  

 

The Social and Emotional Aspects of Learning (SEAL) is a programme of resources and 

ŀŎǘƛǾƛǘƛŜǎ ǊŜƭŀǘƛƴƎ ǘƻ Ψ{ƻŎƛŀƭ ŀƴŘ 9Ƴƻǘƛƻƴŀƭ !ǎǇŜŎǘǎ ƻŦ [ŜŀǊƴƛƴƎΩΦ ¢ƘŜ 5ŜǇŀǊǘƳŜƴǘ ŦƻǊ /ƘƛƭŘǊŜƴΣ 

Schools and Families (DfES) piloted the initiative in twenty-five English local authorities in September 

2004. In June 2005, the materials were made available to all primary schools in England, and funding 

was provided to local authorities to support primary schools in implementing and embedding SEAL 

for children aged 3- to 11-years-old, which was also taught in secondary schools. (DfES, 2005). Some 

schools still use it, but the UK Government no longer promotes it. The SEAL initiative aims to support 
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children aged 3- to 16-years-old in developing personal and social self-awareness and managing 

feelings, motivation, empathy, and social skills. The key words that link to this programme are 

ΨōƻǳƴŘŀǊƛŜǎΩ from the agency, and the ΨselfΩ is linked to a sense of purpose and ΨrelationshipsΩ, which 

is linked to connect/disconnect. In developing social skills, students likely learn to listen to one 

another, a skill derived from Carl Rogers' personality theory (Rogers, 1963). 

 

½ƛǇǇȅΩǎ CǊƛŜƴŘǎ ƛǎ ŀ ǎŎƘƻƻƭ-based social-emotional learning programme for 5ςto 7-year-olds. 

The Partnership for Children, academics, and specialists in educational resources jointly developed 

the programme. The fundamental concept is that if you can teach young children how to cope with 

difficulties, they will be better equipped to handle problems and crises in adolescence and later life 

(partnershipforchildren.org.uk). The six modules cover feelings, communication, friendship, conflict, 

change and loss, and moving forward. These skills in the programme are linked to keywords and 

ΨrelationshipsΩ related to the connect/disconnect of the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ components. Other 

keywords include Ψchange and acceptanceΩ, which are related to the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ component 

of self-other-world, and ΨcommunicationΩ is related to the sense of purpose component of ΨǎŜƭŦ-

ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ. 

 

Incredible Years is a comprehensive programme that targets children, parents, and teachers, 

promoting emotional well-being. According to Hayes et al. (2020), social and academic competence 

is needed to prevent, reduce, and treat behavioural and emotional problems in young children. The 

focus is on strengthening parent-child interactions and attachments. In the classroom, the teacher 

emphasises the child's understanding and expression of feelings, anger management, friendship and 

communication skills, emotional regulation, and school readiness. The keywords identified for this 

programme include Ψrelationships, communication, self, acceptance, changeΩ, which link to ΨǎŜƭŦ-

ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ components: solidity of self, self-other-world, and connect/disconnect. The 
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programme focuses on communicating how expressing your feelings can sometimes require 

confidence. However, understanding why you feel the way you do requires a sense of self. 

 

The Mindfulness in Schools Programme (MiSP) learning involves directing attention to 

immediate experiences with an open mind. Teacher-led in developing students' ability to undertake 

mindfulness, breathwork, and present-moment thinking. MiSP was selected for use in the My 

Resilience in Adolescence (MYRIAD) programme in 2015, as evidence of its ease of transferability 

across ŀƎŜ ƎǊƻǳǇǎ όa¸wL!5Σ нллуύΦ ¢ƘŜ ŦƛǊǎǘ aƛ{tΣ ŎŀƭƭŜŘ ΨǎǘƻǇΣ ōǊŜŀǘƘŜΣ ŀƴŘ ōŜΩΣ ƛƴǾƻƭǾŜŘ ƭŜŀǊƴƛƴƎ ǘƻ 

sit still and watch the breath, to be aware of different body parts, to walk mindfully, and to become 

more aware of how the body feels under stress. This programme is linked to keywords such as 

'present, change, acceptance', key components of the self-other-world. When you can use 

mindfulness as a skill, you can reflect on yourself and set boundaries, which helps you develop 

unconditional love for yourself. Mindfulness helps students feel present, accept who they are and 

how they can change, and calm their bodies (Zenner et al., 2014). The keywords for these actions are 

ΨboundariesΩ, which link to agency and Ψcompassion and selfΩ, which link to a sense of purpose, both 

components of the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ. 

 

Learning Together is a whole-school programme designed to enhance the school 

environment, reduce bullying and aggression, and promote student health and well-being (Bonell et 

al., 2018). Use of restorative practice embedded in regular classes. This includes circle time, the use 

of restorative language, and the implementation of an enhanced, skills-based social-emotional 

curriculum. The restorative practice in the programme aims to manage emotions and social 

relationships. The keywords Ψrelationships and behavioursΩ from the connect/disconnect component 

of ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ are linked in this programme about conflict communication. Additionally, 

linked keywords include ΨchangeΩ and ΨcommunicationΩ, which relate to the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ 
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component of the solidity of self, as students learn to change and communicate effectively in social 

relationships.  

 

The ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ, with its five components, offers a multi-component approach to 

MHWB, facilitating a scaffold for a knowledge and skills-based curriculum that supports primary-

aged students. A psychological approach, utilising chosen theories relevant to the students, would 

ŜƳǇƭƻȅ ǘƘŜ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǎŎŀŦŦƻƭŘΣ ǿƛǘƘ ƛǘǎ Ƴǳƭǘƛ-component structure, to deliver an 

acceptable and feasible intervention for primary school students in the Year 5 age range as part of a 

PSHE curriculum. The process of designing an intervention is complex. However, the ΨǎŜƭŦ-world 

ŎŀǇŀŎƛǘȅΩ components provide a suitable framework. 

 

оΦо ¢ƘŜ 5ŜǾŜƭƻǇƳŜƴǘ ƻŦ Ψ! [ƛǧƭŜ .ƛǘ ƻŦ tǎȅŎƘƻƭƻƎȅΩ 

 

оΦоΦм wŀǝƻƴŀƭŜ ŦƻǊ ǘƘŜ 5ŜǾŜƭƻǇƳŜƴǘ ƻŦ ǘƘŜ Ψ! [ƛǧƭŜ .ƛǘ ƻŦ tǎȅŎƘƻƭƻƎȅΩ tǊƻƎǊŀƳƳŜ 

 

The rationale for developing the Ψ! [ƛǘǘƭŜ .ƛǘ ƻŦ tǎȅŎƘƻƭƻƎȅΩ(ALBOP) programme was to 

support students' MHWB with a multi-component intervention, given that UK interventions typically 

employ only one to three components at most, rather than a comprehensive multi-component 

approach to supporting children's mental health and well-being in schools. The YƛƴƎΩǎ ¢Ǌǳǎǘ ¸ƻǳǘƘ 

Index 2021 found that nearly a quarter of young people believe life is significantly more challenging 

for them, particularly since the COVID-19 lockdown όYƛƴƎΩǎ ¢ǊǳǎǘΣ нлнмύΦ This underscores the 

pressing need for evidence-based interventions in schools to support children and young people as 

they spend a significant portion of their formative years in a safe, secure, and inclusive environment. 
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The narrative review discussed how many school interventions have improved mental health 

and well-being, including social and emotional communication, behaviours, resilience, and self-

ŜǎǘŜŜƳΦ IƻǿŜǾŜǊΣ ǎƻƳŜ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǘƛƻƴǎ ƘŀǾŜ ƴƻǘ ƛƳǇǊƻǾŜŘ ǎǘǳŘŜƴǘ ƻǳǘŎƻƳŜǎ όhΩwŜƛƭƭȅ et al., 

2018bύΦ Lƴ нлнмΣ ǘƘŜ 99C ǇǳōƭƛǎƘŜŘ ŀ ōƻƻƪƭŜǘ ǘƛǘƭŜŘ ΨDǳƛŘŀƴŎŜ ƻƴ LƳǇǊƻǾƛƴƎ {ƻŎƛŀƭ ŀƴŘ 9Ƴƻǘƛƻƴŀƭ 

Learning in Primary Schools' (EEF, 2021). The guidance focuses on practical solutions derived from 

research to support students' social and emotional learning. For example, when students experience 

anger, frustration, or sadness, they can learn calming strategies, positive self-talk, and effective goal-

setting techniques. The guidance encourages schools to review their social and emotional learning 

(SEL) provision and incorporate the best guidance for their school and students. CASEL6 guidance 

recommends various programmes that support MHWB. However, upon examination, the 

programmes are mainly from the USA, and teachers have found that the language used in these 

programmes can confuse students (Humphrey et al., 2016). 

 

¢ƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ŜȄǇŜǊƛŜƴŎŜ ŀǎ ŀ ǘŜŀŎƘŜǊ ŀƴŘ ǎŎƘƻƻƭ ƭŜŀŘŜǊ has led to recognition that 

teachers' time is limited. This was at the forefront of providing an intervention programme to 

schools that was easy for staff to access and fun for students. The researcher envisioned a multi-

sensory programme with video content and activities that involved art, discussions, and role-plays. 

Formulating lessons that were practical and accessible within 30-minute sessions, while integrating 

psychological theories and working within the constraints of safeguarding students, was a significant 

challenge.  

 

The research study aimed to determine the acceptability and feasibility of a school 

intervention to support primary school children's mental health and well-being, potentially as part of 

 
6 ƘǧǇǎΥκκŎŀǎŜƭΦƻǊƎκ 
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the PSHE curriculum. The acceptability and feasibility of the school intervention, as defined in 

Chapter 1 and earlier in this chapter, involve a designed intervention that explores the use of 

psychology as a teaching subject in a modified form through the scaffolding of the ΨǎŜƭŦ-world 

ŎŀǇŀŎƛǘȅΩ. These objectives were crucial in guiding the programme's research and development. 

IƻǿŜǾŜǊΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ŜȄǇŜǊƛŜƴŎŜ in teaching and counselling young children was a strong 

motivator in developing the ALBOP programme. Although therapy was not part of the intervention 

programme, the knowledge gained, discussions, and role-plays could enable the children to examine 

more closely how they perceive and value themselves. In the short term, it is hoped that this may 

help support them as they transition from Year 6 to Year 7 in secondary school. This programme 

could be further developed to provide a more comprehensive knowledge and skills base for later 

years by expanding to include more recent theories, such as compassion therapy. Following a pilot 

programme with diverse socio-economic communities and neurodiverse children, there may be an 

opportunity to adapt the programme to address participants' varying needs. 

 

оΦоΦн /ƻƴŎŜǇǘǳŀƭƛǎŀǝƻƴ ŀƴŘ /ƻƴǘŜƴǘ 5ŜǾŜƭƻǇƳŜƴǘ 

 

As stated in the introduction, the concept of a school intervention being acceptable and 

feasible to support mental health and well-being for primary students arose when the researcher 

was teaching individual primary-aged students who were struggling to access their learning due to 

various mental health issues such as anxiety, relationship fallouts and social communication in 

general. As a fully qualified teacher and student counsellor, the researcher introduced relevant 

psychological theories to address the problems they were experiencing. Although the number of 

students was low, school staff began to notice differences in some students' behaviour, and the 

students themselves reported feeling better about themselves and noticing positive changes in their 
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behaviour in class. Some of these students were neurodiverse and found the skills and knowledge 

helpful in understanding how their emotions, feeling and thoughts influenced their behaviours. 

 

In developing the logic model discussed in Chapter 1, the researcher considered its 

underlying assumptions when drafting the model for this studyΦ ¢ƘŜ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƛǎ ǘƘŀǘ ǘƘŜ ΨǎŜƭŦ-

ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǿƛǘƘ ƛǘǎ ŦƛǾŜ ŎƻƳǇƻƴŜƴǘǎ was to support students through a knowledge and skills 

curriculum to support their mental health, not to address mental health difficulties, but to help them 

understand what is happening in their minds and bodies, thereby supporting self-regulation. The 

researcher designed a multi-component school intervention to develop knowledge and skills, 

combining ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ components and examining their relationships with psychological 

theories. The primary purpose of the intervention was to deliver it to young students in class, either 

as a stand-alone topic to support PSHE or as an additional subject, such as psychology, which is not 

currently taught in UK primary schools. 

 

The researcher considered that a whole-school, multi-component intervention would be 

visually stimulating and appropriate for children aged 10- to 11-years-old, engaging them in learning 

through discussion and role-plays. Engaging evidence-based teaching practices (AERO, 2023) that 

support working with students' extended and short-term memory suggest management steps, 

including guidance, opportunities for feedback, discussions, and opportunities to practice. This 

approach found that students gain efficacy, which in turn affects their learning outcomes. The nine-

week lessons included a short video tutorial that introduced the topic and explored the 

psychological theory through a range of real-life experiences students could relate to, often school-

related experiences they had themselves. There was a focus on ease of use and understanding for all 

children and adults involved. 
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A comprehensive risk assessment was completed (see Appendix C), including an evaluation 

of the need for an in-house school counsellor or listener to ensure that ethical practices are in place 

to safeguard students who might need to explore their emotions outside the classroom. The risk 

assessment aimed to identify potential risks before, during, and after the programme in the 

participating schools. Any identified risk must have an action plan to address it, along with an 

assessment of its impact, so that the programme is safe and free of issues that could harm 

participants in the study or anyone coming into contact with it. An example of a risk would be: ΨIŀǎ 

ǎǳǇǇƻǊǘ ōŜŜƴ Ǉǳǘ ƛƴ ǇƭŀŎŜ ǘƻ ǇǊƻǾƛŘŜ ŦƻǊ ǘƘƻǎŜ ŎƘƛƭŘǊŜƴ ǿƘƻ ǿƛǎƘ ǘƻ ƘŀǾŜ ŘŜŜǇŜǊ ŎƻƴǾŜǊǎŀǘƛƻƴǎΚΩ 

The risk issue here is that during the programme, there may be triggers to past trauma with children 

gaining knowledge and skills in the intervention, and this may cause feelings of sadness or difficult 

emotions and behaviours. There needs to be a discussion with staff on the issues for themselves and 

others involved in the intervention as sometimes learning about the mind and body can cause us to 

think about past and present events which make us feel sad and in some cases this can trigger 

unwanted feelings, thoughts, emotions and behaviours so for this reason a school counsellor or 

listener was present each week during the whole period of the intervention to ensure everyone felt 

safe and supported. Any disclosure will be handled in accordance with the school's usual child 

protection and safeguarding procedures. Providing fully qualified counsellors/listeners, bound by 

their ethical practices and registered with their respective professional bodies, reduces the risk to 

vulnerable children. It provides the school with a mechanism for safeguarding and child protection. 

 

оΦоΦо 5ŜǾŜƭƻǇƳŜƴǘ ƻŦ tǊƻƎǊŀƳƳŜ {ǘǊǳŎǘǳǊŜ ŀƴŘ wŜǎƻǳǊŎŜǎ 

 

The steps involved in designing and implementing the ALBOP programme for schools; 
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¶ By brainstorming, links emerge between the SWC components and psychological 

theories  

¶ 5ŜǎƛƎƴƛƴƎ ǎǘǳŘŜƴǘǎΩ {²/ ǉǳŜǎǘƛƻƴƴŀƛǊŜ ǿƛǘƘ ǘƘŜ {²/ ŎƻƳǇƻƴŜƴǘǎ ŀƴŘ ǇǎȅŎƘƻƭƻƎƛŎŀƭ 

theories 

¶ Designing the lesson plans for the nine weeks with a topic related to the 

components and psychological theories 

¶ Designing video clips using the CANVA programme 

¶ Writing text for the video clips for voiceover  

¶ Record a voiceover and match it up with slides 

¶ Write up activities for lessons and design and prepare resource worksheets for 

students 

 

¢ƘŜǎŜ ōǊŀƛƴǎǘƻǊƳƛƴƎ ƴƻǘŜǎ όǎŜŜ ¢ŀōƭŜ оΦрύ ǿŜǊŜ ǘƘŜ ŬǊǎǘ ƭƛƴƪǎ ǘƻ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩΣ ǳǝƭƛǎƛƴƎ 

ǘƘŜ ǘƘŜƻǊƛŜǎ ǘƘŀǘ ƛƴŦƻǊƳŜŘ ƛǘǎ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘΦ 
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¢ŀōƭŜ оπр 
 
.ǊŀƛƴǎǘƻǊƳŜŘ [ƛƴƪǎ .ŜǘǿŜŜƴ ǘƘŜ {²/ /ƻƳǇƻƴŜƴǘǎ ŀƴŘ tǎȅŎƘƻƭƻƎƛŎŀƭ ¢ƘŜƻǊƛŜǎ  

Self-Other-World-Focus 
(The extent to which we primarily focus on ourselves or have a broader, more inclusive sense of 

self) 
 

Gestalt therapy aims to help individuals become aware of significant sensations within themselves and 
their environment, enabling them to respond fully and reasonably to situations. 

 
The aim of the self-other-world focus using Gestalt is to help children become aware of what they are 
doing, how they are doing it, and how they can change themselves, while also learning to accept and value 
themselves and others. They would be taught the skills and knowledge to understand where they fit in this 
world, in the present, without worrying about the past or the future. This would hopefully be a grounding 
experience, laying the groundwork for self-awareness. They would have knowledge and skills they can refer 
to whenever they are confused, worried, or anxious. This would build on mindfulness skills taught in earlier 
yearsτbeing aware in the present moment of everything around them, including their thoughts, feelings, 
and emotions.  
 

ά²ƘŀǘŜǾŜǊ ȅƻǳ ŀǊŜ ŘƻƛƴƎΣ ŀǎƪ ȅƻǳǊǎŜƭŦΣ -  
 What is ǘƘŜ ǎǘŀǘŜ ƻŦ Ƴȅ ƳƛƴŘΚέ ς Dalai Lama, 1999 

 

 

Connect or Disconnect 
(Having a sense of connection with others and the world more broadly). 

Attachment Theory ς John Bowlby and Mary Ainsworth explored attachment as a significant emotional 
bond between a child and their primary caregiver. This early attachment, formed with warmth and love 
by the primary caregiver, helps the infant develop healthy emotions. This influence fosters trust in others, 
promotes self-awareness, and prompts reflection on their needs, ultimately enabling them to ask for 
help.  

 

Should children be taught about the significance and impact of having a warm, loving parent caregiver? 
How would this impact their future relationships? Would it be possible to share with children that 
relationships with others are formed by their experiencesτthat attachment to others and their significance 
in their lives affects their well-being? Some things to consider are dependence on others, examining 
patterns of behaviour, fear, self-awareness, anxiousness, self-compassion, and accepting others and 
oneself. Building on mindfulness skills developed in earlier years, children recognise that everything, 
including our relationships with others, is changeable. Having worked to discover their true selves, children 
will hopefully develop self-awareness to examine their life stories 
further.   
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¢ŀōƭŜ оΦр ŎƻƴǝƴǳŜŘ 
 
Brainstormed Links Between the SWC Components and Psychological Theories  

 

Solidity of Self  
(Fixed self or a changeable and transient sense of self). 

 

Transactional Analysis (TA) is a theory that allows us to understand how we behave psychologically in 
various situations. It is a theory of how we communicate. It explains how, as children, we have 
experiences that can lead us to ŎǊŜŀǘŜ ŀ ΨƭƛŦŜ ǎŎǊƛǇǘΣΩ ǿƘƛŎƘΣ ƛƴ ƭŀǘŜǊ ƭƛŦŜΣ can become an issue, both 
behavioural and/or psychological. Through the ego-state model, Parent (P), Adult (A), and Child (C).  

 

Teaching children that ǿŜ ŀǊŜ ƴƻǘ ΨŦƛȄŜŘΩ and that we have many opportunities to change who we are may 
be a relief for some, particularly those with low self-esteem and/or little confidence. Teaching the TA life 
script would enable children to understand better their own life script, its potential impact on them, and 
how to recognise related patterns and behaviours. Teaching about ego-states would help them recognise 
communication patterns ς not being an adult does not necessarily mean they cannot relate to this ego 
state; being an adult in a communication may well be a situation where the child is self-regulated. 

 Learning how to be a child, a parent, and an adult may help them become more regulated once they can 
recognise the theory in action. This is the transient part, moving from one ego state to another.  
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¢ŀōƭŜ оΦр ŎƻƴǝƴǳŜŘ 
 
.ǊŀƛƴǎǘƻǊƳŜŘ [ƛƴƪǎ .ŜǘǿŜŜƴ ǘƘŜ {²/ /ƻƳǇƻƴŜƴǘǎ ŀƴŘ tǎȅŎƘƻƭƻƎƛŎŀƭ ¢ƘŜƻǊƛŜǎ  

 

Sense of Purpose Locus 

(Having a sense of purpose focused on self or a broader self-transcending locus. 

 

Carl Rogers and Maslow ς Person-ŎŜƴǘǊŜŘ ŀǇǇǊƻŀŎƘΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ ΨLƴǘŜǊƴŀƭ [ƻŎǳǎ ƻŦ 9ǾŀƭǳŀǘƛƻƴΩΦ 
¦ƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŜ ŀǳǘƘŜƴǘƛŎ ΨLƴǘǊƛƴǎƛŎ {ŜƭŦΩ ŀƴŘ ǘƘŜ ΨƻǊƎŀƴƛǎƳƛŎΩ ǎŜƭŦ, and the impact of unconditional 
ǇƻǎƛǘƛǾŜ ǊŜƎŀǊŘ ŀƴŘ aŀǎƭƻǿΩǎ ǎŜƭŦ-ŀŎǘǳŀƭƛǎŀǘƛƻƴ ǘƘŜƻǊȅΦ 9ǊƛŎ .ŜǊƴŜΩǎ [ƛŦŜ {ŎǊƛǇǘ ό¢!ύ 
 
We must learn to be fully open to experiences, to live in the present moment, and to understand that we 
can trust ourselves, make decisions, and take responsibility for our choices. We are entitled to treat 
ourselves with kindness, compassion, and, most of all, unconditional positive regard. We will then come to 
know and understand the authentic self, leading to self-actualisation.  
The early years of mindfulness study, focusing on skills such as staying in the present moment, will provide a 
foundation for further learning in later years.  
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¢ŀōƭŜ оΦр ŎƻƴǝƴǳŜŘ 
 
.ǊŀƛƴǎǘƻǊƳŜŘ [ƛƴƪǎ .ŜǘǿŜŜƴ ǘƘŜ {²/ /ƻƳǇƻƴŜƴǘǎ ŀƴŘ tǎȅŎƘƻƭƻƎƛŎŀƭ ¢ƘŜƻǊƛŜǎ  

 

Agency  
(being able to control who we are and whom we aspire to be) 

 

Karpman - Drama Triangle - Involving a continuing series of complementary and reciprocal transactions 
which look honest but are not. Often, messages are concealed in social transactions driven by personal 
trauma, hidden agendas and ulterior motives. 

 

We often discuss the importance of setting boundaries to self-regulate and care for ourselves. We are all 
entitled to personal agency, the right to determine our destiny. Teaching the drama triangle to children 
would allow them to understand how we sometimes get pulled in different directions and move away from 
our true selves. This can unintentionally cause conflict for us and others. It can lead to guilt and shame, 
which often persist and prevent us from being happy. It can also sometimes lead to low self-esteem and a 
lack of confidence.  

 

The mindfulness skills would provide a foundation for children to use when being open to exploring the 
concepts of difficult situations they sometimes encounter, whether with friends or relatives. The skills 
would provide a buffer when feelings and thoughts begin to surface, whether in a discussion or role-play, as 
part of the learning.  

 

 

 

 

 

 

 

 

The researcher began by understanding each component of the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ, 

identifying the relevant psychological theory, and then using the links to determine a lesson's focus. 

L ŀƳ ƻƪ ƘŜǊŜΦ  
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Additionally, using a matrix, the researcher identified the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ and a psychological 

theory that supported the individual component; they then tailored the questions to link the 

capacity component with the relevant theory. This was to ensure there was a provision for 

measuring the outcomes of the intervention programme, as discussed in the methodology chapter. 

The researcher used a matrix to design the student questionnaire on ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ and 

psychological theories. (see Table 3.6)  

 

¢ŀōƭŜ оπс 
 
Matrix for the Development of the SWC Student Survey  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Self -Other-World

I understand I can change

myself at any time 

I understand that others 
may change what they 

believe 

I understand the world and 
my environment can 

change 

Fred Perl -Gestalt

Connect or 

Disconnect

I understand that it's 
important to be self-aware

I understand that we need 
to ask for help

I understand that being 
connected to others is 

important

Bowlby's Attachment 
Theory/Carl Rogers 
Personality Theory

Solidity of Self

I understand I may change 
the way I think as I grow 

older

I understand that I can 
change myself at any time

I understand that what I 
want may change as I grow 

older

Eric Berne's Life Script

Transactional Analysis
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Table 3.6 continued 
 
Matrix for the Development of the SC Student Questionnaire  

 

 

 

 

 

 

 

 

 

A lesson plan was drafted for each lesson (see Appendix D); the introduction outlined the 

main aims and what to expect. This was followed by the primary input, which introduced the 

psychological theory and was reinforced with a recap of the lesson's key points. The lesson plan 

included activities, prepared resources, and resources that the teacher needed to provide. 

 

The researcher created the images using CANVA, an online graphic design platform, and 

Giphy, an online database of animated characters, to align with the lesson's content in each video. 

Agency

I understand I can choose 
who I want to be

I understand how I can take 
care of myself in conflict 

situations

L ǳƴŘŜǊǎǘŀƴŘ ǿƘȅ L ŘƻƴΩǘ 
always feel in control of my 

emotions

Karpman's 

Drama Triangle

Sense of Purpose

I understand how I can 
help others positively and 

take care of myself

I understand how I can 
make a positive difference 
to my family and friends.

I understand why 
compassion is important to 

me and others

I understand why it's 
important to love myself

I understand I can make a 
positive difference in the 

world

I understand why it's 
helpful to feel you have a 

purpose in life

Carl Rogers -Theory of Self

Stephen Hayes -Acceptance and 
commitment

Maslow's Hierachy of Needs
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An example of a slide is shown below (Fig. 3.2). The design of the video clips was sensitive, as it was 

essential to consider the students' age group and ensure the language was suitable and appropriate 

for them. Since there would be only one set of video clips, presented in any school in the UK, they 

needed to be suitable for a varied student audience.  

 

CƛƎǳǊŜ оπм 
 
!ƴ 9ȄŀƳǇƭŜ ƻŦ ŀ {ƭƛŘŜ ŦǊƻƳ ǘƘŜ LƴǘŜǊǾŜƴǝƻƴ tǊƻƎǊŀƳƳŜ 

 

 

 

 

 

 

 

 

The video clips were designed, and the commentary script for each slide was adapted to 

match the video's action (see Appendix E). The commentary script was reviewed and adapted 

several times to ensure it aligned with the video and characters and conveyed the information 

effectively. 

 

Once the slides for each lesson had been designed, a voiceover was sought, but this proved 

challenging, as the researcher had to outsource the task. However, a volunteer came forward. As 

they trained for voiceover work, they could record the voiceover in a studio, using prepared dialogue 

alongside each slide. The dialogue explains the characters' actions and the learning message relating 

to the psychological theory.  
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Once the video had been prepared, the lesson activities were developed. These activities 

included role-plays using dialogue, question-and-answer sessions, and creating artwork. All the 

activities had a purpose related to the lesson content, as observed in the video session. Some 

activities were individual, and some were designed for group work. The researcher intended some 

flexibility for the teacher delivering the lessons. This allowed some lessons to be extended or 

shortened depending on the class's needs and the lesson, with a choice between group and 

individual activities. The researcher provided lesson activities and their instructions in the lesson 

planning (see Appendix D). The first lesson introduced the aims of the ALBOP programme over the 

nine weeks, a second and third lesson focused on the effects of emotions on the mind and body and 

three parts of the brain, with the five components of the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ with their 

psychological theories following on, with each video having a recall at the end of the video (see Fig. 

3.2). 

CƛƎǳǊŜ оπн 
 
¢ƘŜ [Ŝǎǎƻƴ tƭŀƴ hǾŜǊǾƛŜǿ  

²ŜŜƪ м 

 
LƴǘǊƻŘǳŎǝƻƴ ς ƻǳǘƭƛƴƛƴƎ ǘƘŜ ŀƛƳǎ ŀƴŘ ǘƘŜ {²/ ǉǳŜǎǝƻƴƴŀƛǊŜΣ ǿƘƛŎƘ ǘƘŜ ǎǘǳŘŜƴǘ ŎƻƳǇƭŜǘŜǎ ŀǘ ǘƘŜ ǎǘŀǊǘ ŀƴŘ 
ŜƴŘ ƻŦ ǘƘŜ ƴƛƴŜπǿŜŜƪ ƛƴǘŜǊǾŜƴǝƻƴΦ ¢Ƙƛǎ ƛƴŦƻǊƳǎ ǘƘŜ ǎǘǳŘŜƴǘǎ ǘƘŀǘ ǘƘŜȅ Ŏŀƴ ǿŀǘŎƘΣ ƭƛǎǘŜƴΣ ŀƴŘ ǇŀǊǝŎƛǇŀǘŜ ƛƴ 
ŀŎǝǾƛǝŜǎ ƻǾŜǊ ŜƛƎƘǘ ǿŜŜƪǎΣ ŀƴŘ ǊŜǾƛǎƛǘ ŀƴȅǘƘƛƴƎ ǘƘŜȅ ǿŀƴǘΦ 

 

²ŜŜƪ н 

 
¢Ƙƛǎ ƭŜǎǎƻƴ ŦƻŎǳǎŜǎ ƻƴ Ƙƻǿ ǘƘŜ ƳƛƴŘ ŀƴŘ ōƻŘȅ ǿƻǊƪ ǘƻƎŜǘƘŜǊ ŀƴŘ Ƙƻǿ ǘƘŜȅ ǊŜŀŎǘ ƛƴ ŎŜǊǘŀƛƴ ǎƛǘǳŀǝƻƴǎΦ Lǘ 
ƛƴǘǊƻŘǳŎŜǎ ǘƘŜ ƘƻǊƳƻƴŜǎ ŀŘǊŜƴŀƭƛƴŜΣ ŎƻǊǝǎƻƭΣ ŀƴŘ ǎŜǊƻǘƻƴƛƴΣ ǿƘƛŎƘ ŀŎǘ ƭƛƪŜ ƘƻǊƳƻƴŜǎΦ ¢ƘŜ ƭŜǎǎƻƴ ǘŜŀŎƘŜǎ 

ǎǘǳŘŜƴǘǎ Ƙƻǿ ǘƻ ŎŀǊŜ ŦƻǊ ǘƘŜƛǊ ƳƛƴŘǎ ŀƴŘ ōƻŘƛŜǎΦ  
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²ŜŜƪ о 

 
¢Ƙƛǎ ƭŜǎǎƻƴ ƛƴǘǊƻŘǳŎŜǎ ǘƘŜ ǘƘǊŜŜ ǇŀǊǘǎ ƻŦ ǘƘŜ ōǊŀƛƴ ŀƴŘ ǘƘŜƛǊ ŜǎǎŜƴǝŀƭ ǊƻƭŜǎΦ Lǘ ŜȄǇƭŀƛƴǎ ǘƘŜ ŬƎƘǘΣ ƅƛƎƘǘΣ ŀƴŘ 
ŦǊŜŜȊŜ ǊŜǎǇƻƴǎŜΣ ǘƘŜ ǿƛƴŘƻǿ ƻŦ ǘƻƭŜǊŀƴŎŜΣ ƘȅǇƻŀǊƻǳǎŀƭΣ ŀƴŘ ƘȅǇŜǊŀǊƻǳǎŀƭΣ ŀƴŘ ǿƘŀǘ ǘƘŜǎŜ ŎƻƴŎŜǇǘǎ ƳŜŀƴ 

ŦƻǊ ǳǎ ŀƭƭΦ  

 
 

 
 

²ŜŜƪ р 

 
¢Ƙƛǎ ƭŜǎǎƻƴ ƛƴǘǊƻŘǳŎŜǎ ǘƘŜ ŘǊŀƳŀ ǘǊƛŀƴƎƭŜ ŀƴŘ ŜȄǇƭŀƛƴǎ Ƙƻǿ ǿŜ Ŏŀƴ ŎƘŀƴƎŜ ƻǳǊ ǊƻƭŜǎ ŀƴŘ ŀŎƘƛŜǾŜ ŀ ōŜǧŜǊ 

ƻǳǘŎƻƳŜ ōȅ ƳƻǾƛƴƎ ǘƻ ŀ ƳƻǊŜ ŦŀǾƻǳǊŀōƭŜ Ǉƻǎƛǝƻƴ ƛƴ ƛǘΦ  

 

 
²ŜŜƪ с 

 
¢Ƙƛǎ ƭŜǎǎƻƴ ŜȄǇƭƻǊŜǎ ŀǧŀŎƘƳŜƴǘΣ ŦƻŎǳǎƛƴƎ ƻƴ ΨŎƻƴƴŜŎǘŜŘ ǘƻ ƻǘƘŜǊǎΩ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǿƘŀǘ ǘƘŀǘ ƳŜŀƴǎ ŦƻǊ ǳǎτ
ŜƴŎƻƳǇŀǎǎƛƴƎ ƭƛǎǘŜƴƛƴƎΣ ƎŜǎǘǳǊƛƴƎΣ ǊŜǎǇƻƴŘƛƴƎΣ ǊŜƅŜŎǝƴƎΣ ŀƴŘ ōŜƛƴƎ ŜƳǇŀǘƘŜǝŎΣ ǇŀǝŜƴǘΣ ƎŜƴǳƛƴŜΣ ŀƴŘ 

ƴƻƴƧǳŘƎƳŜƴǘŀƭΦ 

 
 

²ŜŜƪ т 

 
¢Ƙƛǎ ƭŜǎǎƻƴ ŘƛǎŎǳǎǎŜǎ ǘƘŜ Ψ[ƛŦŜ ǎŎǊƛǇǘΩ ŀƴŘ Ƙƻǿ ǿŜ ƻƊŜƴ ƳŀƪŜ ŎƘƻƛŎŜǎ ŀōƻǳǘ ƻǳǊ ƭƛǾŜǎΣ ŜǎǇŜŎƛŀƭƭȅ ǿƘŜƴ ǿŜ 

ŀǊŜ ǾŜǊȅ ȅƻǳƴƎΣ ŀƴŘ ǿŜ Ŏŀƴ ŎƘŀƴƎŜ ǘƘƻǎŜ ŎƘƻƛŎŜǎ ƛŦ ǿŜ ǿŀƴǘ ǘƻΦ  

 

 
²ŜŜƪ п 

 
¢Ƙƛǎ ƭŜǎǎƻƴ ŜȄŀƳƛƴŜǎ Ƙƻǿ ǿŜ Ŏŀƴ ŀƭǘŜǊ ƻǳǊ ǇŜǊŎŜǇǝƻƴΣ ǿƘŜǘƘŜǊ ƛǘ ƛǎ ŀŎŎŜǇǘŀōƭŜΣ ŀƴŘ ǘƘŜ ǊŜŀǎƻƴǎ ōŜƘƛƴŘ ƛǘΦ  
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²ŜŜƪ у 

 
¢Ƙƛǎ ƭŜǎǎƻƴ ƛǎ ǘƘŜ ŬǊǎǘ ƻŦ ǘǿƻ ƻƴ tǳǊǇƻǎŜ ŀƴŘ Ƙƻǿ ǿŜ Ŏŀƴ ōŜ ƻǳǊ ŀǳǘƘŜƴǝŎ ǎŜƭǾŜǎ ōȅ ōŜƛƴƎ ŎƻƳǇŀǎǎƛƻƴŀǘŜ 

ǿƛǘƘ ƻǳǊǎŜƭǾŜǎΦ  

 
 

²ŜŜƪ ф 

 
¢ƘŜ ǎŜŎƻƴŘ ƭŜǎǎƻƴ ƻƴ ΨtǳǊǇƻǎŜΩ ŜȄŀƳƛƴŜǎ aŀǎƭƻǿΩǎ IƛŜǊŀǊŎƘȅ ƻŦ bŜŜŘǎ ŀƴŘ Ƙƻǿ ǿŜ Ŏŀƴ ŬƴŘ ƻǳǊ ǘǊǳŜ 

ǇǳǊǇƻǎŜ ŀǎ ƛƴŘƛǾƛŘǳŀƭǎΦ ¢ƘŜ ƭŜǎǎƻƴ Ŏŀƴ ŎƻƴŎƭǳŘŜ ǿƛǘƘ ǘƘŜ ǎŜŎƻƴŘ {²/ ǉǳŜǎǝƻƴƴŀƛǊŜΣ ƻǊ ŀƴ ŀŘŘƛǝƻƴŀƭ ǿŜŜƪ 
Ŏŀƴ ōŜ ŀŘŘŜŘ ǘƻ ǊŜǾƛǎƛǘ ǘƻǇƛŎǎ ōŜŦƻǊŜ ǘŀƪƛƴƎ ǘƘŜ ǎŜŎƻƴŘ ǉǳŜǎǝƻƴƴŀƛǊŜΦ 

 

Other Information: At the end of each lesson, a signal is given to stop the video, allow 

activities to take place, and then resume the video for the lesson summary. 

 

Activities: Several individual and group activities are available for neurodiverse students. The 

activities reinforce the skills and knowledge viewed in the video. The lesson is designed to last 30 

minutes, but can be adjusted to accommodate various activities. 

 

Research evidence indicates that when teachers have well-prepared and well-managed 

resources during lessons, and lessons are well-paced, fit for purpose, and tailored to students' 

needs, those students receive the highest ratings for self-reliance (Siraj et al., 2014). For the 

intervention to be acceptable and feasible, the content and its resources needed to be understood 

by all students and teachers, with provision for students to ask questions and experience learning 

through a multi-sensory approach.  
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оΦоΦп tƘŀǎŜǎ ƻŦ 5ŜǾŜƭƻǇƳŜƴǘ ƻŦ ǘƘŜ LƴǘŜǊǾŜƴǝƻƴ 
 

tƘŀǎŜ м /ƻƻǊŘƛƴŀǝƻƴ 5ŜǾŜƭƻǇƳŜƴǘ DǊƻǳǇ. The researcher decided a three-phase approach 

was necessary to provide a credible, reliable, and valid intervention. The first phase is an exploratory 

exercise with teachers, counsellors, and special needs teachers through a coordination development 

group (CDG). The CDG consisted of two school counsellors, two special-needs teachers, and two 

class teachers. The aim was to explore the material provided in the programme, which includes short 

videos, lesson plans, resources, and measurement data documents. The lesson plan identified 

learning questions and aims, resources provided and required, pre-elicitation teaching, introduction, 

activities for individual and group work, provision for diversity, and summaries. The CDG met for a 

short video session over four weeks, during which they discussed the material under review. This 

provided both positive and negative feedback, along with suggestions for improvement and 

reflections on participants' perceptions of the programme, which are discussed in the methodology 

chapter of this study. This helped to ensure the programme was appropriate and ethically safe for 

the next stage. It was an essential part of the development process, as it was the first feedback from 

professionals working daily with children and young people in schools. Their experience working 

with children in the class, given their level of understanding, was significant, particularly through 

videos exploring new psychological theories. The researcher had to consider the practicalities of the 

activities, including students working individually and in groups, and students from diverse 

environments with varied experiences. The programme required surveys, questionnaires, interviews, 

focus groups, and a comprehensive risk evaluation (see Appendix C). Ethical approval was obtained 

from the University of York authorities. 

 

Phase 1 allowed the CDG to scrutinise the video clips and dialogue. Feedback was noted, and 

the video and dialogue were adapted. For example, the first dialogue for the video clips included 
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words related to the parts of the brain, which were categorised as reptilian, mammalian, and 

neocortex. After discussions with the CDG, these terms evolved to represent a dinosaur brain, a 

feeling-and-emotions brain, and a thinking (or learning) brain. It was discussed in the CDG whether 

students at 10- to 11-years-old would understand the hormone names cortisol and adrenaline; the 

CDG decided that they felt students could familiarise themselves with these names, and so the 

researcher felt confident this was acceptable, and feedback from the teachers in participating in the 

study also felt they were acceptable. 

 

tƘŀǎŜ н tƛƭƻǘ {ǘŀƎŜΦ Phase 2 was the pilot stage, where a local school volunteered to try the 

programme in the spring term of the academic year. However, due to the impact of COVID-19, 

students and staff needed to get back into routine, and with a demanding catch-up curriculum, the 

school decided it could not support a nine-week programme. It was too late to establish an 

alternative school, so it was decided to push ahead with Phase 3 in the summer term. 

 

tƘŀǎŜ оΥ 9ƴƎŀƎƛƴƎ tǊƛƳŀǊȅ {ŎƘƻƻƭǎ ǿƛǘƘ ![.htΦ  

Phase 3 involved several primary schools trialling the ALBOP programme for 9 weeks in the 

classroom, with training and data collection weeks on either side. The researcher received support 

from a large academy. It emailed out an information sheet on the project to all its primary schools in 

England. As a result of this introduction, several schools contacted the researcher.  

 

The next stage was to set up training with the teachers so they could understand and deliver 

the programme to the Year 5 students in both the control and intervention groups. The researcher 

also arranged access to the programme, including videos, activities, resources, and planning through 

Google Drive. During Phase 3, the researcher met with the school class teachers, who participated in 
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the intervention and control groups via Zoom, as this method was easy and comfortable for the 

teachers. Recruiting schools was challenging: the researcher approached many schools, but only 

when an academy came forward could the researcher find schools willing to participate in the study. 

The schools' volunteering also determined the geographic and economic areas. A review of the 

study's sampling process is discussed in the methodology chapter. 

 

оΦп /ƻƴŎƭǳǎƛƻƴ ƛƴ ǘƘŜ 5ŜǎƛƎƴ ƻŦ Ψ! [ƛǧƭŜ .ƛǘ ƻŦ tǎȅŎƘƻƭƻƎȅΩΦ 

 

The development of the ALBOP programme would not have been possible without the 

multi-components of the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩΦ ¢ƘŜ ŎŀǇŀŎƛǘȅΩǎ ǎŎŀŦŦƻƭŘƛƴƎ Ǉƭŀȅǎ ŀƴ ŜǎǎŜƴǘƛŀƭ ǊƻƭŜ ƛƴ 

the feasibility and acceptability of the intervention programme. Taking each component and 

examining its contribution to supporting students' mental health and well-being provides a base that 

can be modified with this intervention programme and possibly with others. Research would 

determine whether ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ is not age-specific and could serve as a basis for students 

younger or older than those in this study. Linking psychological theories to the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ 

provides students with content on knowledge and skills, delivered in a fun and comprehensible way. 

However, more importantly, it may have led the students to ŎƻƴǎƛŘŜǊ ƻǘƘŜǊ ŀǎǇŜŎǘǎ ƻŦ ǘƘŜ ΨǎŜƭŦΩ they 

had not considered before.  
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пΦ aŜǘƘƻŘƻƭƻƎȅ 
 

 

пΦм /ƘŀǇǘŜǊ hǾŜǊǾƛŜǿ 

 

aŜǘƘƻŘƻƭƻƎȅ ƛǎ ǘƘŜ ƪŜȅ ǘƻ Ƙƻǿ ǊŜǎŜŀǊŎƘŜǊǎ ŀŎǉǳƛǊŜ ƪƴƻǿƭŜŘƎŜ ŀōƻǳǘ ǘƘŜ ǿƻǊƭŘ ǘƘŜȅ ƭƛǾŜ ƛƴΦ 

Lǘ ƛǎ ƴƻǘ Ƨǳǎǘ ŀōƻǳǘ ŀƴŀƭȅǎƛƴƎ ǘƘŜ Řŀǘŀ ǘƘŜȅ ŎƻƭƭŜŎǘ ōǳǘ ŀƭǎƻ ŀōƻǳǘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ Ƙƻǿ ǘƘŜȅ ŎƻƭƭŜŎǘ ƛǘ 

ŀƴŘ ǊŜŎƻƎƴƛǎƛƴƎ ǿƘŀǘ ƛǎ ǿƻǊǘƘ ƪƴƻǿƛƴƎ ό{ŎƻǧΣ нлмпύΦ ¢ƘŜ ƳŜǘƘƻŘƻƭƻƎȅ ŎƘŀǇǘŜǊ ƛƴ ǘƘƛǎ ǘƘŜǎƛǎ ŜȄǇƭŀƛƴǎ 

ǘƘŜ ǊŜǎŜŀǊŎƘŜǊϥǎ ƳŜǘƘƻŘǎ ŀƴŘ ǘƘŜ ǊŜŀǎƻƴǎ ōŜƘƛƴŘ ǘƘŜƛǊ ŘŜŎƛǎƛƻƴǎΦ Lǘ ǎǘŀǊǘǎ ōȅ ƻǳǘƭƛƴƛƴƎ ǘƘŜ 

ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǘƘŜ ǊŜǎŜŀǊŎƘ ƳŜǘƘƻŘƻƭƻƎȅ ŦǊƻƳ ǘƘŜ ƛƴƛǝŀƭ ǎǳōƳƛǎǎƛƻƴ ƻŦ ǘƘŜ ǎǘǳŘȅ ǇǊƻǇƻǎŀƭ ǘƻ ǘƘŜ 

Ŭƴŀƭ ǊŜǎŜŀǊŎƘ ŀƴŀƭȅǎƛǎΦ ¢ƘŜ ǇǊƻŎŜǎǎ ǿŀǎ ƎǳƛŘŜŘ ōȅ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ŜǇƛǎǘŜƳƻƭƻƎƛŎŀƭ ŀƴŘ ƻƴǘƻƭƻƎƛŎŀƭ 

ǎǘŀƴŎŜΣ ǿƘƛŎƘ ǇƭŀȅŜŘ ŀ ǇƛǾƻǘŀƭ ǊƻƭŜ ƛƴ ǎƘŀǇƛƴƎ ǘƘŜ ǊŀǝƻƴŀƭŜ ŦƻǊ ǘƘŜ ǊŜǎŜŀǊŎƘ ŘŜǎƛƎƴ ŀƴŘ ƳŜǘƘƻŘǎΦ ¢ƘŜ 

ǊŜǎŜŀǊŎƘ ŀǇǇǊƻŀŎƘΣ ƛƴ ǘǳǊƴΣ ƭŜŘ ǘƻ ŀ ǘƘŜƻǊŜǝŎŀƭ ŦǊŀƳŜǿƻǊƪ ŜƴŎƻƳǇŀǎǎƛƴƎ ŀƴ ƛƴŘǳŎǝǾŜ ƴŀǊǊŀǝǾŜ 

ǊŜǾƛŜǿ ǘƻ ŘŜǾŜƭƻǇ ŜƳǇƛǊƛŎŀƭ ƎŜƴŜǊŀƭƛǎŀǝƻƴǎ ŀōƻǳǘ ǇǊƻǾƛŘƛƴƎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ όaI².ύ 

ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ŦƻǊ ǎǘǳŘŜƴǘǎ ƛƴ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎΦ ¢Ƙƛǎ ΨōƻǧƻƳπǳǇ ŀǇǇǊƻŀŎƘΩ ƭŜŘ ǘƻ ǘƘŜ ǘƘŜƻǊȅ 

ǘƘŀǘ ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ aI². ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴ ŎƻǳƭŘ ōŜ ŘŜǾŜƭƻǇŜŘ ŀǎ ŀ ŎƻƴǘǊƛōǳǝƻƴ ǘƻ ǘƘŜ ¸ŜŀǊ 

р t{I9 όtŜǊǎƻƴŀƭΣ {ƻŎƛŀƭΣ IŜŀƭǘƘ ŀƴŘ 9ŎƻƴƻƳƛŎ 9ŘǳŎŀǝƻƴύ ŎǳǊǊƛŎǳƭǳƳΦ ¢Ƙƛǎ ƭŜŘ ǘƻ ŘŜŘǳŎǝǾŜ ǊŜǎŜŀǊŎƘ 

όCƛŦŜ ϧ DƻǎǎƴŜǊΣ нлнпύΣ ǿƘƛŎƘ ŜƳǇƭƻȅŜŘ ŀ ƳƛȄŜŘ ƳŜǘƘƻŘǎ ŀǇǇǊƻŀŎƘ ǘƻ Řŀǘŀ ŎƻƭƭŜŎǝƻƴ ǘƻ ŜȄǇƭƻǊŜ ǘƘŜ 

ŀŎŎŜǇǘŀōƛƭƛǘȅ ŀƴŘ ŦŜŀǎƛōƛƭƛǘȅ ƻŦ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ƛƴǘŜǊǾŜƴǝƻƴ ǇǊƻƎǊŀƳƳŜ ƛƴ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎΦ 

¢ƘŜ ŎƘŀǇǘŜǊ ƻǳǘƭƛƴŜǎ ǘƘŜ ǊŜǎŜŀǊŎƘ ǎǘǊŀǘŜƎȅΣ ƛƴŎƭǳŘƛƴƎ ƛƴŦƻǊƳŀǝƻƴ ƻƴ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ŀƴŘ ƛǘǎ 

ƳŜŀǎǳǊŜƳŜƴǘΣ ǘƘŜ ƛƴǾƻƭǾŜƳŜƴǘ ƻŦ ¸ŜŀǊ р ǎǘǳŘŜƴǘǎΣ ǎŎƘƻƻƭ ǎǘŀũΣ ŀƴŘ ǇŀǊŜƴǘǎΣ ŜǘƘƛŎŀƭ ŎƻƴǎƛŘŜǊŀǝƻƴǎΣ 

Řŀǘŀ ŎƻƭƭŜŎǝƻƴΣ ŀƴŘ ŀƴŀƭȅǎƛǎ ƳŜǘƘƻŘǎΦ  
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пΦн LƴǘǊƻŘǳŎǝƻƴ 

 

Before this study, the researcher embarked on a personal journey deeply intertwined with 

the subject matter. This journey involved working closely with students who were grappling with 

ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎǎǳŜǎΦ 5ǳǊƛƴƎ ǘƘƛǎ ǘƛƳŜΣ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǳƴŘŜǊǎtanding of their feelings and 

emotions, the researcher, as a teacher, explained to the students, ensuring the language was 

ŀǇǇǊƻǇǊƛŀǘŜ ǘƻ ǘƘŜƛǊ ŀƎŜ ƎǊƻǳǇΣ ǾŀǊƛƻǳǎ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ǘƘŜƻǊƛŜǎΣ ǎǳŎƘ ŀǎ {ǘŜǇƘŜƴ YŀǊǇƳŀƴΩǎ Ψ¢ƘŜ 

5ǊŀƳŀ ¢ǊƛŀƴƎƭŜΩ όYŀǊǇƳŜƴΣмфсуύ ǿƘƛŎƘ ƛs a theory on how to try and avoid getting drawn into 

situations where you might end up becoming a rescuer, perpetrator or victim. The researcher 

observed a significant shift in students' understanding of their own emotions and those of others. 

The students told the researcher that their newfound understanding had helped them think more 

about how they were feeling and how they reacted to situations that made them uncomfortable. 

The students said they began to recognise that they could change their behaviours, leading to better 

outcomes for themselves and others. This personal experience prompted the researcher to ask: Why 

aren't certain aspects of psychology taught to younger students? Could this knowledge serve as a 

foundation for developing self-regulation skills?  

 

Self-regulation is the ability to manage emotions and behaviour in response to situational 

demands (Baumeister & Vohs, 2004). Self-regulation is crucial for children in supporting their MHWB 

from primary to secondary school, as both cognitive and emotional functions, whether voluntary or 

automatic, require regulation. Lewis and Todd (2007) aptly describe the self-regulation process:  

 

Ψ! ŎƭŀǎǎƛŎ ŜȄŀƳǇƭŜ ƻŦ ǊŜƎǳƭŀǘƛƻƴ ƛǎ ǘƘǳǎ ŀ ǘƘŜǊƳƻǎǘŀǘΦ ¢ƘŜ ŦǳǊƴŀŎŜ ƛǎ ƴƻǘ ǎƻƳŜǘƘƛƴƎ ȅƻǳ ǿŀƴǘ 

to stay on, nor to turn on and off haphazardly. It is something you want to control, regulate, make 

ǊŜƎǳƭŀǊΦΩ (Lewis & Todd, 2007 p407) 
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The researcher sought to establish whether there was a provision for an intervention that 

encompassed aspects of psychology from behavioural theorists to support understanding of how the 

mind and body work together, thereby facilitating the self-regulation of students' emotions and 

behaviours. Ideally, the intervention would comprise several theories, incorporating knowledge and 

skills to support MHWB in primary schools. The questions led to a PhD proposal for a small-scale 

research study that explored possible psychological theories for an intervention to support students' 

mental health and well-being. During the exploratory phase of the research study, the researcher 

opted for a scoping review rather than a systematic review, as there was no meaningful question to 

answer at the outset, as is typically the case in a systematic review (Munn et al., 2018a). At the start 

of the research study, the researcher sought specific characteristics, such as teaching psychology in 

primary schools. The search strategy focǳǎŜŘ ƻƴ ΨǿƘŀǘ ƛƴǘŜǊǾŜƴǘƛƻƴǎ Řƻ ǎŎƘƻƻƭǎ ƘŀǾŜ ŦƻǊ ƳŜƴǘŀƭ 

health and well-ōŜƛƴƎΩ ŀƴŘ ǿƘŜǘƘŜǊ ǇǎȅŎƘƻƭƻƎȅ ƘŀŘ ōŜŜƴ ƛƴŎƭǳŘŜŘ ŀǎ ŀ ǎǳōƧŜŎǘΦ A substantive 

scoping review found that school interventions to support students' MHWB in primary school 

tended to address only one or two issues at a time, such as bullying or anxiety (Werner-Seidler et al., 

2017). Evidence also suggested that researchers argued for a more multi-component approach to 

MHWB interventions, as discussed in Chapter 2.  

 

5ǳǊƛƴƎ ŀ ŘƛǎŎǳǎǎƛƻƴ ǿƛǘƘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ǎǳǇŜǊǾƛǎƻǊΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ǿŀǎ ƛƴǘǊƻŘǳŎŜŘ ǘƻ ǘƘŜ 

ŎƻƴŎŜǇǘ ƻŦ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ό5ƻǊƧŜŜΣ нлнмύΣ ŎƻƳǇǊƛǎƛƴƎ five components that support self-

regulation. This led to a narrowing of the scope of the review and the theoretical research question: 

Ψ¢ƻ ǿƘŀǘ ŜȄǘŜƴǘ Řƻ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭ aI². ƛƴǘŜǊǾŜƴǘƛƻƴǎ ǘŀǊƎŜǘ ǘƘŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ŀ Ψself-world 

capacityΩΚΩ ¢ƘǊƻǳƎƘ ŀ ōǊŀƛƴǎǘƻǊƳƛƴƎ ŜȄŜǊŎƛǎŜΣ ǘƘŜ ŦƛǾŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ were 

identified as a multi-component approach, and the researcher identified associations between the 

ŎƻƳǇƻƴŜƴǘǎ ƻŦ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŀƴŘ ǎǇŜŎƛŦƛŎ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ǘƘŜƻǊƛŜǎΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ŘŜǎƛƎƴŜŘ ŀƴ 

intervention to help students acquire knowledge and skills through teaching and learning, thereby 
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supporting self-regulation. The linking of the components and theories is discussed in Chapter 6. The 

scoping review identified interventions that lacked a multi-component approach, as discussed in the 

narrative review of this paper, which enabled the evolution of the research ǉǳŜǎǘƛƻƴ ΨLǎ ŀƴ 

ƛƴǘŜǊǾŜƴǘƛƻƴ ŦƻǎǘŜǊƛƴƎ ǘƘŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ŀ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŀŎŎŜǇǘŀōƭŜ ŀƴŘ ŦŜŀǎƛōƭŜ ǘƻ ŘŜƭƛǾŜǊ ƛƴ 

primary schools to support ǎǘǳŘŜƴǘǎΩ MHWBΚΩΦ  

 

пΦо wŜǎŜŀǊŎƘ tƘƛƭƻǎƻǇƘȅ 

 

At the outset of any research project, philosophical considerations in epistemology and 

ontology inform the theoretical perspective, shaping the research methodology and subsequent 

methods (Willig, 2019a). The researcher knew their ontological and epistemological position as a 

counsellor and teacher. The researcher needed to be aware of any assumptions about what there 

was to know about humans and the world they all live in, and how the researcher came to make 

those assumptions, considering the belief systeƳ ǘƘŜȅ ƎŀǘƘŜǊŜŘ ŦǊƻƳ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊǎΩ 

experiences and in addition, how they learnt to understand those beliefs and learn from them 

(Morgan, 2007). As the researcher believed the research was important for studentsΩ aI²., they 

sought to investigate whether an intervention could provide a multi-component approach using the 

ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŎƻƳǇƻƴŜƴǘǎΦ 

 

Therefore, with an epistemological view of the research and its limitations, the researcher 

needed to develop a reflective awareness of any assumptions about what is known in this research 

and how they came to know about the knowledge gained (Willig, 2019b). The epistemology of this 

research study leads to what is said about the data and how its meaning is theorised (Braun & 

Clarke, 2006). The primary research paradigms within the theoretical perspective, each operating 

under different ontological and epistemological assumptions, are positivism, interpretivism, realism, 
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and pragmatism (Park et al., 2020). Positivism is a paradigm that focuses on measurement and 

reason, seeking accurate knowledge through neutral, measurable observation of actions 

ό!ƭƘŀǊŀƘǎƘŜƘ Ŝǘ ŀƭΦΣ нлнлύΦ Lƴ ŎƻƴǘǊŀǎǘΣ ƛƴǘŜǊǇǊŜǘƛǾƛǎƳ ŦƻŎǳǎŜǎ ƻƴ ǇŜƻǇƭŜΩǎ ǘhoughts and ideas in 

relation to their social and cultural factors. It assumes that reality is subjective, so interpretive 

approaches focus on questioning and observation to gather a rich understanding of what is being 

investigated (Thanh & Thanh, 2015). Positivism is often associated with quantitative data collection 

methods, whereas interpretivism is associated with qualitative methods (Saunders & Bezzina, 2015). 

Whether direct or critical, realism research philosophy relies on reality being independent of the 

ƘǳƳŀƴ ƳƛƴŘΣ ŘƛǊŜŎǘ ǊŜŀƭƛǎƳ ŦƻŎǳǎŜǎ ƻƴ Ψ²Ƙŀǘ ȅƻǳ ǎŜŜ ƛǎ ǿƘŀǘ ȅƻǳ ƎŜǘΩ (Saunders et al., 2019) with a 

reliance on the human senses; however, in critical realism, there is an understanding that although 

reality exists independent of human senses and cannot be observed, we can observe it through 

ǇŜǊŎŜǇǘƛƻƴǎ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜǎ ό.ƘŀǎƪŀǊΣ нлнлύΦ ¢ƘŜǊŜŦƻǊŜΣ ƛǘ ƛǎ ǇƻǎǎƛōƭŜ ǘƘŀǘ ΨǿƘŀǘ ȅƻǳ ǎŜŜ ƛǎ ƴƻǘ ǿƘŀǘ 

ȅƻǳ ƎŜǘΦΩ ¢ƘŜ ŘƛǎŎǊŜǇŀƴŎȅ ōŜǘǿŜŜƴ ǊŜŀƭƛǘȅ ŀƴŘ ǿƘŀǘ ǿŜ ƻōǎŜǊǾŜ Ŏŀƴ stem from deeper systemic 

issues or inequalities.  

 

The researcher believes that positivism, interpretivism, and pragmatism are integral to the 

theoretical framework that supports and addresses the research question. The positivist view is that 

empirical research is based on measurement and observation (Park et al., 2020), a hypothetic-

deductive method which works alongside a deductive quantitative approach. In this thesis, 

questionnaires are used to assess knowledge and skills related to students' mental health and well-

being (Cacioppo et al., 2004). The researcher believes there is also a potential argument that the 

qualitative approach in this study, with its observational student focus groups and teacher 

interviews, where the researcher has aimed to be as objective and controlled in its qualitative 

methods, also fits the positivist paradigm, as the researcher seeks to establish the objective truth  
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with internal validity and reliability, whilst external validity may be questionable in this study, as 

discussed later in the discussion chapter (Kivunja & Kuyini, 2017).  

 

Interpretivism emphasises the influence of social and cultural factors on individuals (Leavy, 

2022). In this case, the researcher employed a qualitative approach, holistically reviewing the data 

and encompassing participants' actions, thoughts, and meanings. This supported the qualitative data 

in developing themes and codes for the reflexive thematic analysis. 

 

Pragmatism emphasises the importance of using the best tools to investigate data, and in 

this study, it addressed its different aspects through its philosophical traditions. For qualitative data, 

this means the researcher's involvement and subjectivity when analysing the study's data, which is 

suited to a reflexive thematic approach (Morgan, 2007; Saunders et al., 2019). For quantitative data, 

SPSS7 (Statistical Package for the Social Sciences) provides statistical analysis. 

 

9ǎǘŀōƭƛǎƘƛƴƎ ŀ ǘƘŜƻǊŜǝŎŀƭ ŦǊŀƳŜǿƻǊƪ ŜƴŀōƭŜǎ ǳǎ ǘƻ ŘŜǘŜǊƳƛƴŜ ǘƘŜ Ƴƻǎǘ ǎǳƛǘŀōƭŜ ǊŜǎŜŀǊŎƘ 

ŀǇǇǊƻŀŎƘΦ ¢Ƙƛǎ ŘŜŎƛǎƛƻƴ ƛƴŦƻǊƳǎ ǘƘŜ ŘŜǎƛƎƴ ƻŦ ǘƘŜ ǊŜǎŜŀǊŎƘ ƳŜǘƘƻŘΦ ¢Ƙƛǎ ƭŜŀŘǎ ǘƻ ŎƻƭƭŜŎǝƴƎ ŀƴŘ 

ŀƴŀƭȅǎƛƴƎ ǘƘŜ ǎǘǳŘȅϥǎ Řŀǘŀ ǎƻ ǘƘŀǘ ƛǘǎ ƳŜǘƘƻŘƻƭƻƎȅ Ŏŀƴ ŀŎƘƛŜǾŜ ƛǘǎ ŀƛƳǎΣ ƎƛǾƛƴƎ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ 

ŎƻƴŬŘŜƴŎŜ ƛƴ ǘƘŜ ŬƴŘƛƴƎǎ ό{ŎƻǧΣ нлмпύΦ ¢ƘŜ ǎǘǳŘȅΩǎ ŦǊŀƳŜǿƻǊƪ ƛǎ ǎƘƻǿƴ ƛƴ CƛƎΦ п Φм 

 

 

 

 

 

 

 
7 L.a {t{{ {ƻƊǿŀǊŜ 

https://www.ibm.com/spss


млф 

ƻŦ плр 

 
млф 

 
 

 

CƛƎǳǊŜ пπм 
 
¢ƘŜ {ǘǳŘȅΩǎ CǊŀƳŜǿƻǊƪ Cƭƻǿ /ƘŀǊǘ 

 

 

 

 

 

 

 

 

пΦп wŜǎŜŀǊŎƘ !ǇǇǊƻŀŎƘ 

 

Research approaches inform decisions about how to answer research questions or test 

hypotheses, particularly in analysing the collected data. Research approaches involve both inductive 

and deductive approaches. There is also an abductive approach, which was not considered for this 

study, as it would rely on the observer in each school, potentially yielding different outcomes since 

each observer would interpret the information provided in the intervention differently (Saunders et 

al., 2019). The researcher recognises that, even with an inductive and deductive approach, 

inequalities persist, as each school has different cohorts and teachers with varying interpretations of 

the intervention, despite the researcher's efforts to establish relevant knowledge and skills in a 

controlled manner. 

 

As the researcher sought to establish which interventions were being provided in schools to 

support MHWB and whether any of them included ŎƻƳǇƻƴŜƴǘǎ ƻŦ ŀ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩΣ ǘƘŜ 

research study began with a scoping review, an inductive approach. Inductive approaches involve 
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generating theories from the research rather than relying on an already established theory (Braun & 

Clarke, 2013). The scoping review identified a gap in providing schools with interventions that have a 

multi-ŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘΣ ŦƻŎǳǎƛƴƎ ƻƴ ǘƘŜ ΨǎŜƭŦ-world ŎŀǇŀŎƛǘȅΩ ŎƻƳǇƻƴŜƴǘǎΦ 

 

Following the narrative research, the researcher formulated a hypothesis to be tested using 

a deductive approach. ¢ƘŜ ƘȅǇƻǘƘŜǎƛǎ ƛƴ ǘƘƛǎ ǎǘǳŘȅ ƛǎ ΨƛŦ ŀ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǘƛƻƴ ƛƴŎƻǊǇƻǊŀǘŜǎ ŀƭƭ ŦƛǾŜ 

components of the self-world capacity, then the school intervention, if acceptable and feasible, 

could support students' mental health and well-ōŜƛƴƎΩΦ Deductive approaches begin with a theory 

and build upon it through research (Proudfoot, 2023). The theory supporting this hypothesis is that 

students with the five coƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ ΨǎŜƭŦ-world capacityΩ within a framework of psychological 

theories in a knowledge and skills primary school curriculum can support students' mental health 

and well-being. 

 

This enabled the research question, whether an intervention fostering the components of 

ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ, a multi-component approach to MHWB as a school intervention, would be 

acceptable and feasible to deliver in primary schools to support ǎǘǳŘŜƴǘǎΩ aI².. In addition, 

alongside the deductive approach in this study, an inductive approach sought insights from the 

collected data to develop the working theory. 

 

 The difference between inductive and deductive methods lies in how they observe reality. 

The inductive approach typically employs qualitative methods to identify patterns from 

observations, interviews, and focus groups, thereby enabling the researcher to develop a 

hypothesis. In contrast, deductive methods are quantitative, in which the researcher has a theory to 

test and verify. 
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vǳŀƭƛǘŀǝǾŜ ǊŜǎŜŀǊŎƘ ŀŘŘǊŜǎǎŜǎ ŀ ǊŜǎŜŀǊŎƘ ǇǊƻōƭŜƳ ōȅ ŀƴŀƭȅǎƛƴƎ ǊŜǎǇƻƴǎŜǎΣ ŦƻǊƳǳƭŀǝƴƎ ŀ 

ƎŜƴŜǊŀƭ ƘȅǇƻǘƘŜǎƛǎΣ ŀƴŘ ƎŀǘƘŜǊƛƴƎ ŜǾƛŘŜƴŎŜ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜ ǘƘŜƻǊȅϥǎ ŜũŜŎǝǾŜƴŜǎǎΦ IƻǿŜǾŜǊΣ 

ǉǳŀƴǝǘŀǝǾŜ ǊŜǎŜŀǊŎƘ ŜƳǇƭƻȅǎ ǾŀǊƛŀōƭŜǎ ŀƴŘ ŜȄŀƳƛƴŜǎ ǘƘŜƛǊ ŜũŜŎǘǎ ƻƴ ƻƴŜ ŀƴƻǘƘŜǊΦ Lƴ ǘƘƛǎ ǎǘǳŘȅΣ ǘƘŜ 

ǾŀǊƛŀōƭŜǎ ŀǊŜ ōƻǘƘ ǝƳŜ ŀƴŘ ƎǊƻǳǇǎΦ ¢ƘŜ ǉǳŜǎǝƻƴǎ ƛƴ ŀ ǉǳŀƴǝǘŀǝǾŜ ǊŜǾƛŜǿ Ŏŀƴ ōŜ ƴŀǊǊƻǿŜŘ ƻǊ ǘƻǇƛŎπ

ōŀǎŜŘ ǘƻ ŎƻƭƭŜŎǘ ƳŜŀǎǳǊŀōƭŜ Řŀǘŀ ǳǎƛƴƎ ƛƴǎǘǊǳƳŜƴǘǎΣ ǎǳŎƘ ŀǎ ǎǳǊǾŜȅǎ ŀƴŘ ǉǳŜǎǝƻƴƴŀƛǊŜǎΦ ¢ƘŜ Řŀǘŀ 

ŀǊŜ ŀƴŀƭȅǎŜŘ ǳǎƛƴƎ ǎǘŀǝǎǝŎŀƭ ƳŜǘƘƻŘǎ ǘƻ ŜȄǇƭƻǊŜ ŀƴŘ ŎƻƳǇŀǊŜ ǊŜƭŀǝƻƴǎƘƛǇǎ ōŜǘǿŜŜƴ ƎǊƻǳǇǎΦ ¢ƘŜ 

ŀŘǾŀƴǘŀƎŜ ƻŦ ǉǳŀƴǝǘŀǝǾŜ Řŀǘŀ ƛǎ ǘƘŀǘ ƛǘ ŀƭƭƻǿǎ ŦƻǊ ƳǳŎƘ ǉǳƛŎƪŜǊ ŀƴŀƭȅǎƛǎ ŜȄǘǊŀŎǝƻƴ ǿƛǘƘ ōƛŀǎ ŀƴŘ 

ǾŀƭǳŜǎ ŎƻƴǘǊƻƭƭŜŘ ǘƘǊƻǳƎƘ ǊŜƭƛŀōƛƭƛǘȅ ŀƴŘ ǾŀƭƛŘƛǘȅ ǎŎƻǊŜǎΦ Lƴ ǉǳŀƭƛǘŀǝǾŜ ǊŜǎŜŀǊŎƘΣ ǘƘŜ Řŀǘŀ ǘȅǇƛŎŀƭƭȅ 

ƘŀǾŜ ƴƻ ǾŀǊƛŀōƭŜǎΣ ƻǊ ŀǘ ƭŜŀǎǘ ƴƻƴŜ ŀǊŜ ƛŘŜƴǝŬŜŘΦ IƻǿŜǾŜǊΣ ǘƘǊƻǳƎƘ ŜȄǇƭƻǊŀǘƻǊȅ ƛƴǘŜǊǾƛŜǿǎ ŀƴŘ 

ŘƛǎŎǳǎǎƛƻƴǎΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ƻōǘŀƛƴŜŘ Řŀǘŀ ƛƴ ǘƘŜ ŦƻǊƳ ƻŦ ǘǊŀƴǎŎǊƛōŜŘ ƛƴǘŜǊǾƛŜǿ ǎŎǊƛǇǘǎΣ ƻōǎŜǊǾŀǝƻƴǎΣ 

ŀƴŘ ǇŀǊǝŎƛǇŀƴǘ ŘƛǎŎǳǎǎƛƻƴǎΦ ¢Ƙƛǎ Řŀǘŀ ǿŀǎ ǘƘŜƴ ŀƴŀƭȅǎŜŘ ƛƴǘƻ ǘƘŜƳŜǎ ǘƘǊƻǳƎƘ ŎƻŘƛƴƎΣ ǳƭǝƳŀǘŜƭȅ 

ƭŜŀŘƛƴƎ ǘƻ ŎƻƴŎƭǳǎƛƻƴǎ ŀōƻǳǘ ǘƘŜ ǇǊƻŎŜǎǎ ŀƴŘ ǘƘŜ ǊŜǎŜŀǊŎƘ ǉǳŜǎǝƻƴǎΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ŀŘƻǇǘŜŘ ŀ 

ǊŜƭŀǝǾŜ ǇƻǎƛǝƻƴΣ ŀŎƪƴƻǿƭŜŘƎƛƴƎ ǘƘŀǘ ǘƘŜƛǊ ōƛŀǎ ŀƴŘ ǾŀƭǳŜǎ ǿƻǳƭŘ ƛƴƅǳŜƴŎŜ ǘƘŜ ǇǊƻŎŜǎǎΦ ²ƘƛƭŜ 

ǉǳŀƴǝǘŀǝǾŜ ŀƴŘ ǉǳŀƭƛǘŀǝǾŜ ƳŜǘƘƻŘǎ Ŧƻƭƭƻǿ ǎƛƳƛƭŀǊ ǎǘŜǇǎΣ ǘƘŜȅ ŀǊŜ ǊŜƭƛŀōƭŜ ŦƻǊ ŘƛũŜǊŜƴǘ ǘƻƻƭǎ 

ό/ǊŜǎǿŜƭƭ ϧ DǳǧŜǊƳŀƴΣ нлнлΤ vǳŜƛǊƽǎ Ŝǘ ŀƭΦΣ нлмтύΦ 

 

пΦр wŜǎŜŀǊŎƘ {ǘǊŀǘŜƎȅ 

 

The rationale, based on the study's aims for the development and choice of methods, as well 

as the forms in which the methodology is employed, was driven by the researcher's interest in 

determining how an intervention programme encompassing the components of the ΨǎŜƭŦ-world 

ŎŀǇŀŎƛǘȅΩ for Year 5 students would support their MHWB. A cause-and-effect relationship in which 

the researcher provides the knowledge and skills to the students in the intervention groups: What 

would be the effect? By controlling variables, this study focuses on the intervention and control 

groups and on the periods before and after the intervention. The researcher can gather data to test 
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the hypothesis that the intervention was acceptable and feasible for supporting students' mental 

health and well-being. For this reason, the process lent itself to a quasi-experimental design, as the 

intervention programme sought to change a variable (Howitt & Cramer, 2020), namely the students' 

knowledge and skills in dealing with their MHWB. A hypothesis could be formulated by assessing the 

relationship between the variables before and after the intervention (Taber, 2019). 

 

The quasi-experimental research method, aligned with the positivist research paradigm, 

assumes that knowledge can be studied objectively, particularly when a quantitative approach is 

employed. In addition, the inclusion of a control group strengthened the quasi-experimental design. 

However, having a control group, there is always the possibility of the John Henry effect (Gammon & 

Bornstein, 2018), a specific form of the Hawthorne effect, in which the control group is aware of 

their participation in a study alongside their peers in the intervention group and may consequently 

modify their behaviour. This is where reliance is placed on the training and design of the 

intervention to negate these possibilities, as it is an assumption that these behaviours will affect the 

overall results. Using control groups in a quasi-experimental research design has been a long-

standing approach since approximately the 1900s (Solomon, 1949), as control groups help rule out 

that the effects of any training or intervention account for the ƎǊƻǳǇΩǎ ǊŜǎǳƭǘǎΦ /ƻƴǘǊƻƭ ƎǊƻǳǇǎ 

indicate what might occur in the absence of intervention (White & Sabarwal, 2014). The researcher 

decided on a control group alongside the intervention group to increase validity and reliability, 

minimise bias, and establish a cause-and-effect relationship by keeping all conditions the same 

except for the variable being measured.  

 

¢ƘŜ ǎǘǳŘȅΩǎ quasi-experimental research framework, grounded in research philosophies, led 

to a mixed methods research design that employed qualitative and quantitative data collection. The 

mixed methods approach is both inductive and deductive, as the qualitative approach, considered a 
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ΨōƻǘǘƻƳ-ǳǇΩ ŀǇǇǊƻŀŎƘΣ ƛǎ ƻōǎŜǊǾŀǘƛƻƴŀƭΣ ŀƴŘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ƛǎ ŎƭƻǎŜ ǘƻ ǘƘŜ ŘŀǘŀΦ ¢ƘǊƻǳƎƘ ŎƻŘƛƴƎΣ 

emergent themes are analysed (Braun & Clarke, 2013). The deductive design, centred around the 

quantitative approach, relies on data to answer the research question; the researcher is more 

distant. The quantitative data collected through surveys and questionnaires provides a top-down 

approach. The mixed methods approach facilitates data triangulation by incorporating various 

contrasting viewpoints from the same study (Olsen, 2004). 

 

Data triangulation aims to mitigate the limitations of each method and enhance the validity 

and reliability of findings in mixed methods research, which combines qualitative and quantitative 

approaches, by cross-validating or corroborating results across methods. This study aims to minimise 

bias by employing multiple methods (Creswell et al., 2003; Johnson & Onwuegbuzie, 2004). In this 

study, the researcher aims to use a concurrent, integrated and unified approach. Concurrent results 

encourage the researcher to employ different epistemic and ontological approaches combined with 

quantitative and qualitative methods. Erzberger and Kelle (2003) explain that the relationship 

between qualitative and quantitative findings can be complicated. The theoretical concepts are the 

triangle's points and sides (see Fig. 4.2). However, when results disagree, the researcher will be less 

confident (Blatchford et al., 2003). The results may be complementary or divergent. 
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CƛƎǳǊŜ пπн 
 
LƭƭǳǎǘǊŀǝƴƎ ǘƘŜ ¢ǊƛŀƴƎǳƭŀǝƴƎ ¢ǊƛŀƴƎƭŜ  

 

Notes: The triangle provides insight into how triangulation takes place within a theoretical and 

empirical research study (Erzberger & Kelle, 2003)  

 

The researcher considered other methodologies. Action research would have been a 

suitable strategy for this study, as the intervention focuses on learning and is delivered practically 

(Leavy, 2021). However, an action research strategy does not always start with a theoretical 

research question before an empirical one emerges. The researcher was unaware of the empirical 

question at the outset of the study. However, action research would have helped inform the 

researcher about problems and weaknesses in the design and delivery of the intervention in a real-

world setting, as it focuses on students and participants and is often employed in the social sciences, 

allowing for both qualitative and quantitative research. Action research is viewed as a means of 

changing practice rather than developing theory (Whitehead et al., 2003). This study employed a 

mixed methods approach with a collaborative design; the participants were the study subjects, 

rather than having a sense of ownership, which is not generally associated with action research. It 

was not possible to employ a case study approach, as it typically involves studying a single event, 
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person, or activity. The researcher sought to conduct a quasi-experimental design to establish a 

longer-term solution. 

 

The primary focus of quasi-experimental research is either exploratory or explanatory, and 

this approach is often used when researchers challenge an existing theory (Yilmaz, 2013). Other 

methodologies, such as grounded theory and ethnographic research, were not considered because 

they do not align with the study's methodology. Grounded theory and ethnography rely on inductive 

methods with qualitative data. In contrast, a mixed methods approach was preferred to validate 

both qualitative and quantitative data collected during the intervention in schools. The researcher 

also considered dual methods as a strategy for the study, with the option of either not integrating 

the qualitative and quantitative data results or doubling the results. Braun and Clarke (2013) state 

that no approach is inherently right or wrong, as any knowledge generated is distinct and therefore 

will have distinct theoretical and methodological frameworks. 

 

пΦс wŜǎŜŀǊŎƘ tǊƻŎŜǎǎ 

 

In the theoretical phase, the researcher initially considered adopting a systematic review 

approach, selecting keywords to collate all empirical evidence on school interventions supporting 

MHWB in the UK, with a focus on primary schools. Systematic reviews require specific, focused 

questions to define search terms and specify which criteria are included or excluded (Munn et al., 

2018b). At this point in the research, the researcher did not have a straightforward theoretical 

question and soon became aware that most available research on school interventions focused on 

secondary schools, many of which were not in the UK. Gathering relevant research evidence from 

primary school interventions led to the decision to conduct a scoping review. 
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As an inductive approach, the scoping review was more suited to addressing the research's 

needs and answering the researcher's questions about providing school interventions in primary 

schools to support MHWB. The scoping review is a rigorous and transparent method ideal for 

reviewing a body of literature and examining emerging evidence on less specific questions (Arksey & 

hΩƳŀƭƭŜȅ, 2005; Munn et al., 2018b). This crucial step laid the foundation for the empirical research. 

 

The scoping review aimed to identify school interventions implemented to support MHWB 

in primary schools over the last 10 years. The primary focus at that time was to identify the 

outcomes of providing school interventions for MHWB. As a result of the scoping review, the 

researcher uncovered evidence from various studies suggesting that schools require a multi-

component approach rather than a one- or two-component approach. The multi-component 

approach is directly linked to the provision of the Ψself-world capacitȅΩ to support self-regulation, as 

discussed in Chapter 3. 

 

Lƴ ŎƻƭƭŀōƻǊŀǘƛƻƴ ǿƛǘƘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ǎǳǇŜǊǾƛǎƻǊΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ǿŀǎ ƛƴǘǊƻŘǳŎŜŘ ǘƻ ǘƘŜ 

ŎƻƴŎŜǇǘ ƻŦ ΨǎŜƭŦ-world ŎŀǇŀŎƛǘȅΩ (Dorjee, 2021), as discussed in Chapter 3, a multi-component 

approach to support self-regulation. The scoping review evolved into a narrative review, with the 

research question: To what extent do primary school mental health and well-being interventions 

tŀǊƎŜǘ ǘƘŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ŀ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩΚ ¢ƘŜ ǎŎƻǇƛƴƎ ǊŜǾƛŜǿ ƛŘŜƴǘƛŦƛŜŘ ǘƘŜ ƎŀǇ ƛƴ ǇǊƻǾƛŘƛƴƎ 

mental health and well-being interventions with a multi-component approach. Meanwhile, the 

researcher began to recognise links between the multi-components ƻŦ ǘƘŜ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ 

(Dorjee, 2021) and various psychological theories. So, the question was how the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ 

could help primary school students and how they would access these components as an intervention 

in the classroom. How would this be tested? Would linking psychological theories with the multi-

component approach allow a programme to deliver a comprehensive set of individual topics as a 
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ǿƘƻƭŜ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǇǊƻƎǊŀƳƳŜΣ ǘƘŜǊŜōȅ ŜƴƘŀƴŎƛƴƎ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ƛƴ ǘƘŜ ǇǊƛƳŀǊȅ 

classroom? Was this approach different from other interventions? The linking of the ΨǎŜƭŦ-world 

ŎŀǇŀŎƛǘȅΩ components, as identified in Chapter 3, to psychological theories led to the design of a 

school interventionΣ Ψ! Little .ƛǘ ƻŦ tǎȅŎƘƻƭƻƎȅΩ ό![.htύΣ as a possible PSHE intervention subject in 

primary schools, an empirical research study. This led to a research question: Is an intervention that 

fosters all componeƴǘǎ ƻŦ ŀ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŀŎŎŜǇǘŀōƭŜ ŀƴŘ ŦŜŀǎƛōƭŜ ǘƻ ŘŜƭƛǾŜǊ ƛƴ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎ 

ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ aI².? The process of arriving at the research question is outlined below (see 

Fig. 4.3 and Fig. 4.4) 

 

CƛƎǳǊŜ пπо 
 
¢ƘŜƻǊŜǝŎŀƭ vǳŜǎǝƻƴǎ 

 

 

CƛƎǳǊŜ пπп 
 
[ŜŀŘƛƴƎ ǘƻ ŀƴ 9ƳǇƛǊƛŎŀƭ wŜǎŜŀǊŎƘ vǳŜǎǝƻƴ 

  

To what extent do 
primary school mental 
health and well-being 
school interventions 

target the 
components of SWC ?

What is SWC? 

Why is it important for 
the mental health of 

young people?

How could SWC 
support long term 
mental health and 

well-being for primary 
children? 

Is an intervention fostering 
the components of SWC 

acceptable and feasible to 
deliver in primary school to 
support students MHWB? 

Would an intervention with  
SWC be acceptable if it 

were appropriate, provide 
the necessary knowledge 
and skills, easy to access 
and adequate to support 
students in their MHWB ?

Would an intervention with 
SWC be feasible in 

providing teacher training, 
resources, addressing time 
constraints, considering the 
environment and technical 
needs and addressing risk?
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пΦт wŜǎŜŀǊŎƘ 5ŜǎƛƎƴ  

 

Traditionally, research in the psychology of education focused on understanding and 

improving education through a scientific approach that would provide objective knowledge to 

enhance students' learning. Therefore, school statistical analysis has traditionally been measured 

quantitatively (Campbell et al., 2003). However, this single approach in education research does not 

allow participants to engage in deeper reflection when involved in research whose nuances cannot 

be easily quantified, which is why educational research is often considered uniquely quantitative 

(Yilmaz, 2013). Therefore, a high-quality research design must answer the research questions while 

providing a foundation for sound decision-making, procedures, and structures that enable more 

accessible yet balanced data analysis (Leavy, 2021). 

 

Before selecting data collection and analysis methods in any research design, researchers 

must examine their philosophical assumptions, particularly those that will affect their research 

questions. As discussed in this chapter, the researcher is aware of their epistemological and 

ƻƴǘƻƭƻƎƛŎŀƭ ŀǎǎǳƳǇǘƛƻƴǎΣ ǿƘƛŎƘ ŀǘ ǘƘŜ ƻǳǘǎŜǘ ǿŜǊŜ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ǘƘŜƻǊŜǘƛŎŀƭ ǉǳŜǎǘƛƻƴǎΣ ǿƘƛŎƘ 

ƛƴŎƭǳŘŜŘ ΨwƘŀǘ Ŏŀƴ ǿŜ ƪƴƻǿΩ ŀōƻǳǘ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǘƛƻƴǎ ǇǊƻǾƛŘƛƴƎ ŀƴ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ multi-

component approach to support MHWB and ΨƘƻǿ Ŏŀƴ ǿŜ ƪƴƻǿ ƛǘΩΣ ƭŜŀŘƛƴƎ ǘƻ ŀ research question: 

Would an intervention be acceptable and feasible for students as part of a PSHE programme to 

support students aI².Κ ¢ƘŜ ŘŜǎƛƎƴΣ ǘƘŜǊŜŦƻǊŜΣ ƘŀŘ ǘƻ ŀŘŘǊŜǎǎ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ǇƘƛƭƻǎƻǇƘƛŎŀƭ 

positions, as discussed in the introduction of this chapter. It employed a quasi-experimental study to 

test the hypotheses, examining the cause-and-effect relationship between the variables, participants 

and pre- and post-intervention. A mixed methods approach combining quantitative and qualitative 

methods was designed to address the research question and to inform data collection and analysis. 

The researcher's epistemological position determines the study's methodology, influencing the 
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relationship between the participant and the researcher. This position, in turn, promotes the design 

method through data analysis, which will hopefully yield new knowledge to answer the research 

question and test the hypothesis (Carter & Little, 2007). This simple relationship is illustrated below 

(see Fig. 4.5). 

 

CƛƎǳǊŜ пΦр 

¢ƘŜ {ƛƳǇƭŜ wŜƭŀǝƻƴǎƘƛǇ ōŜǘǿŜŜƴ 9ǇƛǎǘŜƳƻƭƻƎȅΣ aŜǘƘƻŘƻƭƻƎȅΣ ŀƴŘ aŜǘƘƻŘ ό/ŀǊǘŜǊ ϧ [ƛǧƭŜΣ нллтύΦ 

 

 

Methods are the most flexible tool for the researcher; they are pragmatic but also an 

intrinsic component of the research process; however, they are influenced by the methodology of 

the research project with its objectives, the epistemological position of the researcher, the research 

question and the study design (Carter & Little, 2007). This study uses a quasi-experimental design 

with a mixed methods approach, including an intervention and a control group selected via a non-

equivalent groups design. The intervention and control groups received pre- and post-intervention 

tests, but only the intervention group received the nine-week ALBOP intervention; this is a pre-post-

test non-equivalent groups design. The question is whether participants who received the 
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intervention showed a significant positive attitude because of increased knowledge and skills to 

support MHWB, and whether this increase was greater than that of the control group, which did not 

receive the intervention (Wright, 2006). Groups were not randomly selected; participants were 

selected conveniently. The difference between quasi-experimental and experimental designs is that 

participants in quasi-experimental designs are selected based on groupings such as age ǊŀǘƘŜǊ ǘƘŀƴ 

randomly (Andrade, 2021). 

 

Quasi-experimental research provides a framework for protocols and procedures that use 

two sets of variables: one as a dependent variable and the other as an independent variable to 

measure differences. Quantitative research can be analysed in terms of cause-and-effect 

relationships (Bryman et al., 2011). The relationships are analysed by having intervention groups 

receive the entire programme while the control group receives the regular school curriculum.  

 

пΦу wŜǎŜŀǊŎƘ aŜǘƘƻŘǎ 

 

Various research methods include quantitative, qualitative, descriptive, analytical, applied 

fundamental, exploratory and conclusive. Every one of these research methods is suited to a 

particular type of research. Research methods include practical activities such as sampling, data 

collection, data management, data analysis, and, finally, reporting on the research outcomes (Carter 

& Little, 2007). Quantitative and qualitative methods are preferred in the social sciences, particularly 

in educational research, as they provide more detailed analyses of the situation under study. Relying 

on a single research method, whether quantitative or qualitative, is sometimes insufficient (Creswell 

et al., 2004). 
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It is now very common to use qualitative and quantitative methods in combination; the most 

frequently used combination is a mixed methods approach, which can be concurrent or sequential. 

This next section explains the reasons the researcher chose mixed method research, the justification 

for the choice, and the steps following the progression of the study over time in the phases, 

including the sampling of participants, data collection through interviews, focus groups, and surveys, 

and finally, how the data was analysed. 

 

пΦуΦм aƛȄŜŘ aŜǘƘƻŘǎ 

 

There are three main techniques for collecting data: mono-, multi-, and mixed methods. The 

mono method uses a single qualitative or quantitative method. The multi-method, or dual-method, 

is when the researcher chooses approaches to collect data using the same quantitative or qualitative 

method. Thirdly, there is the mixed methods paradigm. This method can be applied across diverse 

methodological and theoretical approaches (Creswell & Clark, 2017).  

 

In mixed methods research, researchers can use a practical, outcome-oriented approach to 

answer the research question (Johnson & Onwuegbuzie, 2004). It is a significant approach or 

research paradigm that combines elements of both qualitative and quantitative research methods, 

including viewpoints, statistical data collection, theme analysis, and inference techniques to 

understand the correlation between the two paradigms better, thereby providing greater validity 

(Johnson & Onwuegbuzie, 2004; Johnson et al., 2007). Guba and Lincoln (2005) suggest that these 

two research paradigms can be blended to achieve the best possible outcome that covers all 

research possibilities. 
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According to Creswell and Clark (2007), the methodological perspective is that mixed 

methods involve an entire process, from the research question to the philosophical assumptions and 

worldly perspectives a researcher brings to the research. Schwandt (2000) states that all research is 

interpretative. Researchers must be able to align with any paradigm and use whichever they prefer, 

as quantitative and qualitative methods are not inherently linked to any particular paradigm (Greene 

et al., 1989). vǳŜǎǝƻƴǎ ŀōƻǳǘ ǿƘŜǘƘŜǊ ŀƴŘ Ƙƻǿ ǘƻ ŎƻƳōƛƴŜ ǘƘŜǎŜ ǇƘƛƭƻǎƻǇƘƛŎŀƭ ŦǊŀƳŜǿƻǊƪǎ ƛƴ ƳƛȄŜŘ 

ƳŜǘƘƻŘǎ ǊŜƳŀƛƴ ƘƛƎƘƭȅ ŘŜōŀǘŜŘ όDǊŜŜƴŜΣ нллуύΦ 

 

In history, the mixed methods approach, with its two methodologiesτquantitative 

(deductive) and qualitative (inductive)τhas identified that qualitative and quantitative methods 

should not be mixed, as they are philosophically opposed (McKim, 2017). The qualitative method has 

an interpretative approach, seeking to understand phenomena through participants' perspectives, 

whilst the quantitative method, with its positivist approach, seeks truth through a systematic, 

objective process (Howe, 1988). Qualitative followers, known as constructivists and interpretivists, 

reject positivists as they consider multiple realities and that research generalisations are not 

embedded in time and context and cannot fully evaluate causes and effects (Johnson & 

Onwuegbuzie, 2004). Since then, the mixed method has proven to be a reliable and popular 

approach. 

 

The primary philosophy of a mixed methods approach is pragmatism, which seeks 

knowledge and theory and considers multiple viewpoints and perspectives. The mixed methods 

approach provides a more comprehensive understanding of the phenomenon under investigation. A 

deductive and inductive design for quantitative and qualitative data enables the researcher to 

integrate the data and explain or evaluate issues to answer the research question (Creswell & Plano, 

2011). 
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In the mixed methods design, qualitative data focuses on observing and understanding 

participants' behaviour or motivations. It aims to explain why and how something is happening, 

which is difficult to explain through numbers. It looks for those nuances through participants' 

thoughts, feelings, and expressions. Qualitative data is regarded as inductive in its method, as it 

yields discoveries that inform theory or hypothesis (Morgan, 2013). Bygrave (as cited in Shaw, 1999) 

states that a qualitative approach encourages the development of practical and theoretical 

understanding, and this inductive approach may be more beneficial than deductive reasoning. 

Qualitative methods, assumptions, and perspectives challenge reality with subtle biases (Morse & 

/ƘǳƴƎΣ нллоύΦ {ƻΣ ǎƘƻǳƭŘ ǿŜ ŎƻƴǎƛŘŜǊ ǿƘŜǘƘŜǊ ǉǳŀƭƛǘŀǘƛǾŜ ǎǘȅƭŜ ǉǳŜǎǘƛƻƴǎ ŀǊŜ ŦǊƻƳ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ 

ǊŀǘƘŜǊ ǘƘŀƴ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘΩǎ ǇŜǊǎǇŜŎǘƛǾŜΣ ŜƴŀōƭƛƴƎ a focus and direction? Also, are researchers 

contained by the environment or the participants? Gill & Johnson (cited in Saunders &Bezzina, 2015) 

ǎǘŀǘŜ ǘƘŀǘ ǊŜǎŜŀǊŎƘŜǊǎ Ƴǳǎǘ ŀƭǎƻ ΨƎŜǘ ŎƭƻǎŜΩ ǘƻ ǇŀǊǘƛŎƛǇŀƴǘǎ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜƛǊ ǎǳōƧŜŎǘƛǾŜ 

understanding of reality. Qualitative data is not just a series of interviews; it is a valuable way to 

understand human behaviour, opinions, and experiences through non-numerical methods. 

 

Quantitative methods, however, are seen as objective, and the researcher should aim to 

eliminate bias and remain detached from the objects of study while justifying the stated hypothesis 

(Tashakkori & Teddlie, 1998). Quantitative methods are suited to testing theories. They provide a 

general picture of a situation and produce results, but they neglect its realities. Quantitative 

approaches are usually deductive and theory-driven (Gelo et al., 2008). 

 

Mixed methods, therefore, could be considered two very different paradigms. However, 

they can also be flexible in their approach, as they allow triangulation (Olsen, 2004) and ensure data 

accuracy. Campbell and Fiske (as cited in Johnson et al., 2007) introduced the first idea of 

triangulation, which is using one method as part of validation to show that the variance results from 
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the phenomenon, not from the method being qualitative or quantitative. Denzin (as cited in Johnson 

et al., 2007) later outlined how to triangulate across methodologies within the same study. The 

mixed methods approach evolved into a between-methods approach, which helped eliminate bias in 

the study's results. A typical structure for triangulation is to have qualitative and quantitative data 

under separate headings for both collection methods and data collection. In the discussion Chapter, 

qualitative and quantitative research results are presented, as they may support or contradict one 

another (Creswell et al., 2004). So, do multiple or mixed method designs overcome the limitations of 

a single method? Again, simultaneous or sequential triangulation of multiple qualitative methods, or 

the combination of qualitative and quantitative methods, provides a more balanced perspective, 

moving toward holism (Morse & Chung, 2003). 

 

пΦуΦн WǳǎǝŦȅƛƴƎ ǘƘŜ /ƘƻƛŎŜ ƻŦ aŜǘƘƻŘ 

 

The researcher decided that a qualitative and quantitative approach would assess the 

acceptability and feasibility of the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ school intervention delivered in primary 

schools to support students' MHWB. When combined, qualitative and quantitative data complement 

each other, providing a comprehensive understanding of the results. Explaining the rationale for 

both methods is important as it shows that both data types are essential to answering the research 

questions (Creswell et al., 2004). Acceptability and feasibility provided the study with a broad set of 

assessment criteria for participants' experiences, which could be measured using both quantitative 

and qualitative methods. Table 3.1 provides an overview of the different aspects and their 

components available for assessment. It identifies which method was used for each measurement, 

using coloured ticks to indicate measurements relative to measurements obtained by both 

quantitative and qualitative methods.  



мнр 

ƻŦ плр 

 
мнр 

 
 

 

Qualitative data from semi-structured interviews, focus group notes, and feedback forms 

provided depth and, through thematic analysis, themes to address the research questions. 

Qualitative research is typically associated with interpretivism or constructivism paradigms. As the 

researcher focused on what the participants felt about the intervention, through the focus group 

sessions and teacher interviews, the researcher was able to gain a realistic view of what transpired 

over the weeks of the delivery of the intervention, leading to a deeper understanding of what was 

being investigated (Thanh & Thanh, 2015). 

 

Quantitative data helps to explore statistical results; in this study, the researcher used SPSS. 

Having a quantitative data set enables educationalists to see the numbers on the intervention's 

impact, and this data is more readily available for scrutiny (Yardley & Bishop, 2017). The quantitative 

data collection in this study relied on a questionnaire completed by participants pre- and post-

intervention, leading to descriptive analyses and analyses of variance between groups over time 

using an analysis-of-variance program. Quantitative data analysis aims to determine significant 

differences between variables, thereby identifying patterns and trends that help triangulate 

quantitative and qualitative data. 

 

The Coordination Development Group (CDG) feedback sessions, as qualitative data, were 

necessary to ensure the intervention was suited to vocabulary, style, and content, and to consider 

safeguarding. This was important as any material available in schools needs to be vetted before 

being shown to students. Teachers regularly do this when accessing various online materials for 

classroom teaching and learning. The feedback session allowed the researcher to work with the 

group to discuss each slide, the various activities, and the planning documents. Feedback was 

recorded in a logbook, and any resulting adjustments were made to the corresponding slide, 

activities, or planning as needed. 
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The CDG survey, as quantitative data, contributed to developing a safe and feasible 

intervention for students of all ages through the group participants' responses. The results of this are 

discussed in the results and discussion chapters. 

 

Data can be collected sequentially or concurrently (see Fig. 4.6). Collecting data concurrently 

with equal priority provides a more practical approach for the researcher, as one phase is not 

dependent on the other and expands the possibility of mixing both methods in different ways; the 

choices are where both sets of data converge together to find relationships through comparative 

ŘŀǘŀΣ ŜƴŀōƭƛƴƎ ŀƴ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴ ƻŦ ǘƘŜ ǊŜǎǳƭǘǎΣ ƻǊ ǘƘŜ Řŀǘŀ ŎƻƭƭŜŎǘŜŘ ƛǎ ΨŜȄǇƭŀƴŀǘƻǊȅ ǎŜǉǳŜƴǘƛŀƭΩ ƛƴ ƛǘǎ 

process, with quantitative followed by qualitative data collection and interpretation which would 

ƛƴŘƛŎŀǘŜ ƻƴŜ ƛǎ ŘŜǇŜƴŘŜƴǘ ƻƴ ǘƘŜ ƻǘƘŜǊΦ ¢ƘŜ ƭŀǎǘ ŘŜǎƛƎƴ ƛǎ ŜȄǇƭƻǊŀǘƻǊȅΣ ǿƛǘƘ ŀƴ ΨŜȄǇƭƻǊŀǘƻǊȅ 

ǎŜǉǳŜƴǘƛŀƭΩ ŘŜǎƛƎƴΣ ŀƴŘ ǘƘŜ datasets are reversed; in this case, qualitative is dominant, followed by 

quantitative, and eventual interpretation (Creswell & Plano Clark, 2011). 

 

CƛƎǳǊŜ пπс 

aƛȄŜŘ aŜǘƘƻŘǎ wŜǎŜŀǊŎƘ 5ŜǎƛƎƴǎ  

 

 

 

 

 

 

 

(Creswell & Plano, 2011) 
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In this study, all the data were collected concurrently. The researcher could not assume that 

the data collected would corroborate one another. Data cannot be combined to produce a rounded 

reality (Saunders et al., 2009). Some results may lead to corroboration, in which the same results are 

obtained from qualitative and quantitative methods. Alternatively, elaboration, where the 

qualitative data are analysed, explains how the quantitative findings apply to specific areas of the 

research data, and complementarity, where the qualitative and quantitative results differ (Rossman 

& Wilson, 1994). There could also be a contradiction between qualitative data and quantitative 

results, leading to conflict. The researcher decided to use triangulation across two data sets, the 

emerging themes, the reflexive thematic analysis of the semi-structured interviews, and the 

statistical analysis of the questionnaires, to ensure a holistic analysis of what had transpired for the 

participants during the research process. The results of the data collection are discussed in Chapter 

6. 

 

пΦуΦо ¢ƛƳŜ IƻǊƛȊƻƴ 

 

The research began with a narrative review of ƛƴǘŜǊǾŜƴǘƛƻƴǎ ƛƴ ǎŎƘƻƻƭǎ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ 

mental health that had been implemented, which was narrowed to the MHWB school intervention 

in primary schools. The narrative review also included researching policies for interventions in 

schools for the mental health of students, the provision for students learning how to self-regulate, 

and finally, the capacities of the ΨǎŜƭŦ-world capacityΩ, which led to the research questions. A logic 

model was designed, as discussed in Chapters 1 and 3, and, in light of it, an intervention design 

began to emerge. The intervention followed three phases (see Table 4.1) except phase 2, which 

could not occur because a school could not commit due to the impact of COVID-19 and the students' 

return to school. The phases and actions are briefly detailed below, and a discussion of the phases is 

included later in this chapter. There was extensive rewriting across all phases as the researcher 
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developed an acceptable, feasible curriculum to support mental health and well-being in primary 

schools.  

¢ŀōƭŜ пπм 
 
¢ƘŜ {ǘǳŘȅΩǎ ¢ƛƳŜƭƛƴŜ ƻŦ ǘƘŜ ¢ƘǊŜŜ tƘŀǎŜǎ 

 

 

LƴǘŜǊǾŜƴǘƛƻƴ ¢ƛƳŜƭƛƴŜ 

¢ƛƳŜƭƛƴŜ !Ŏǘƛƻƴ wŜǎǳƭǘǎκbƻǘŜǎ 

tƘŀǎŜ м {ŜŜƪ ǊŜǾƛŜǿ ƻŦ ƳŀǘŜǊƛŀƭ 
Ǿƛŀ ƻǳǘǎƛŘŜ ǎƻǳǊŎŜǎ ŀƴŘ 
ŀƳŜƴŘ ŀǎ ƴŜŎŜǎǎŀǊȅΦ  

/ƻƻǊŘƛƴŀǘƛƻƴ 5ŜǾŜƭƻǇƳŜƴǘ DǊƻǳǇ ό/5Dύ ŦŜŜŘōŀŎƪ ς ǊŜŎƻǊŘŜŘ 
ŀƴŘ ŦŜŘ ƛƴǘƻ tƘŀǎŜ нΦ 
¢Ƙƛǎ ǿŀǎ ŘƻƴŜ ƻǾŜǊ ŦƻǳǊ ƻƴŜπƘƻǳǊ ǎŜǎǎƛƻƴǎ ƻǾŜǊ ŦƻǳǊ ǿŜŜƪǎΦ 
9ŀŎƘ ǇŀǊǘƛŎƛǇŀƴǘ ŘƛŘ ƴƻǘ ŀǘǘŜƴŘ ŀƭƭ ǎŜǎǎƛƻƴǎΦ  

tƘŀǎŜ н ¦ƴŘŜǊǘŀƪŜ ǘǊƛŀƭǎ ƻŦ 
ƭŜǎǎƻƴǎ ƛƴ Ǉƛƭƻǘ ǎŎƘƻƻƭǎΦ 

bƻǘ ŀōƭŜ ǘƻ ǇǊƻŎŜŜŘ ŘǳŜ ǘƻ ǘƘŜ ǎŎƘƻƻƭϥǎ ƛƴŀōƛƭƛǘȅ ǘƻ ŎƻƳƳƛǘ ŘǳŜ 
ǘƻ ǘƘŜ ƛƳǇƭƛŎŀǘƛƻƴǎ ƻŦ /h±L5πмфΦ ¦ǎŜ /5D ŦŜŜŘōŀŎƪ ŀǎ tƘŀǎŜ нΦ 
wŜŘŜǎƛƎƴ ǘƘŜ ƛƴǘŜǊǾŜƴǘƛƻƴ ǇǊƻƎǊŀƳƳŜ ŦƻǊ tǊƛƳŀǊȅ ǎŎƘƻƻƭǎ ŀŦǘŜǊ 
ǘƘŜ Ǉƛƭƻǘ ǇƘŀǎŜΦ 

tǊŜπtƘŀǎŜ о wŜǾƛŜǿ ŀƴŘ ǇǳōƭƛǎƘ ǘƘŜ 
ƛƴǘŜǊǾŜƴǘƛƻƴ ƻŦ ƭŜǎǎƻƴǎ 
ƛƴǘƻ ŀ ǾƛŘŜƻ ŀƴŘ ŀ 
ōƻƻƪƭŜǘκŦƻƭŘŜǊΦ /ƻƴǘŀŎǘ 
ǾŀǊƛƻǳǎ ŜŘǳŎŀǘƛƻƴ 
ŘŜǇŀǊǘƳŜƴǘǎ ŀǘ ǎŎƘƻƻƭǎ 
ǘƻ ŘƛǎŎǳǎǎ ǊŜǎŜŀǊŎƘΦ 

¢Ƙƛǎ ǿŀǎ ƭƻŎŀǘŜŘ ƻƴ DƻƻƎƭŜ 5ǊƛǾŜΣ ƛƴ ŀ ŦƻƭŘŜǊ ƭŀōŜƭƭŜŘ ϥǎŎƘƻƻƭǎϥ 
ŦƻǊ ŀŎŎŜǎǎΦ !ŦǘŜǊ ƴǳƳŜǊƻǳǎ ŜƳŀƛƭǎ ŀƴŘ ƘŀƴŘπŘŜƭƛǾŜǊŜŘ ƭŜǘǘŜǊǎ ǘƻ 
ƭƻŎŀƭ ǎŎƘƻƻƭǎΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ŎƻƴǘŀŎǘŜŘ ŀ ¦Y !ŎŀŘŜƳȅ ǘƘŀǘ 
ƛƴǾƛǘŜŘ ǎŎƘƻƻƭǎ ǘƻ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ǘƘŜ ǊŜǎŜŀǊŎƘ ǎǘǳŘȅΦ ¢ƘŜ 
ƘŜŀŘǘŜŀŎƘŜǊ ǿŀǎ ŎƻƴǘŀŎǘŜŘΦ  

tƘŀǎŜ о ¢ŜŀŎƘŜǊ ¢ǊŀƛƴƛƴƎ Ǿƛŀ 
¢ŜŀƳǎκDƻƻƎƭŜΦ  

!ƭƭ ǎŎƘƻƻƭ ǎǘŀŦŦ ƛƴǾƻƭǾŜŘ ƛƴ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ǊŜŎŜƛǾŜŘ ƻƴƭƛƴŜ 
ǘǊŀƛƴƛƴƎ Ǿƛŀ ¢ŜŀƳǎκDƻƻƎƭŜΦ ¦ǎŜŘ ǘƘŜ ǎƘŀǊŜŘ ŦƻƭŘŜǊΦ ¢Ƙƛǎ ǿŀǎ 
ŀǾŀƛƭŀōƭŜ ƻƴŜ ƳƻƴǘƘ ōŜŦƻǊŜ ǘƘŜ ƛƴǘŜǊǾŜƴǘƛƻƴ ǎǘŀǊǘŜŘ ƛƴ ǎŎƘƻƻƭǎΦ 
¢ƘŜ ǘŜŀŎƘŜǊǎ ŎƻǳƭŘ ŀŎŎŜǎǎ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊϥǎ ǘƛƳŜ ŀǘ ŀƴȅ ǘƛƳŜΦ 

 tǊŜςŀǎǎŜǎǎƳŜƴǘǎ ŦƻǊ 
ǎǘǳŘŜƴǘǎΣ ǘŜŀŎƘŜǊǎ ŀƴŘ 
ǇŀǊŜƴǘǎ 

¢ƘŜ ǘŜǎǘǎ ǿŜǊŜ ŀŘƳƛƴƛǎǘŜǊŜŘ ǘƻ ǘƘŜ ƛƴǘŜǊǾŜƴǘƛƻƴ ŀƴŘ ŎƻƴǘǊƻƭ 
ƎǊƻǳǇǎ ƛƴ ǎŎƘƻƻƭǎ ōŜŦƻǊŜ ǘƘŜ ƛƴǘŜǊǾŜƴǘƛƻƴ ǿŀǎ ŘŜƭƛǾŜǊŜŘ ƛƴ ŎƭŀǎǎΦ  

 LƴǘŜǊǾŜƴǘƛƻƴ ƭŜǎǎƻƴǎΦ ¢ƘŜ ƴƛƴŜπǿŜŜƪ ƭŜǎǎƻƴǎ ǘƻƻƪ ǇƭŀŎŜ ƛƴ ǎŎƘƻƻƭǎ ǿƛǘƘ ƛƴǘŜǊǾŜƴǘƛƻƴ 
ƎǊƻǳǇǎΦ 

 tƻǎǘπŀǎǎŜǎǎƳŜƴǘǎ ŦƻǊ 
ǎǘǳŘŜƴǘǎΣ ǘŜŀŎƘŜǊǎ ŀƴŘ 
ǇŀǊŜƴǘǎ 

¢ƘŜ ǇƻǎǘπƛƴǘŜǊǾŜƴǘƛƻƴ ǘŜǎǘ ǿŀǎ ŀŘƳƛƴƛǎǘŜǊŜŘ ǘƻ ōƻǘƘ ǘƘŜ 
ƛƴǘŜǊǾŜƴǘƛƻƴ ŀƴŘ ŎƻƴǘǊƻƭ ƎǊƻǳǇǎΦ  

 CƻŎǳǎ ƎǊƻǳǇǎ ƻŦ рπс 
ǎǘǳŘŜƴǘǎΦ 

!ŦǘŜǊ ǘƘŜ ƛƴǘŜǊǾŜƴǘƛƻƴΣ ƛƴǘŜǊǾƛŜǿǎ ǘƻƻƪ ǇƭŀŎŜ ǿƛǘƘ ǘƘŜ ŦƻŎǳǎ 
ƎǊƻǳǇǎ ƛƴ ŜŀŎƘ ǇŀǊǘƛŎƛǇŀǘƛƴƎ ǎŎƘƻƻƭΦ  

 ¢ŜŀŎƘŜǊ LƴǘŜǊǾƛŜǿǎ ¢ŜŀŎƘŜǊ ƛƴǘŜǊǾƛŜǿǎ ǿŜǊŜ ŎƻƴŘǳŎǘŜŘ ǿƛǘƘ ŀƭƭ ǎŎƘƻƻƭǎ ŀŦǘŜǊ ǘƘŜ 
ƛƴǘŜǊǾŜƴǘƛƻƴΦ  

 /ƻƭƭŜŎǘƛƻƴ ƻŦ Řŀǘŀ  5ŀǘŀ ŎƻƭƭŜŎǘƛƻƴ ǘƻƻƪ ǇƭŀŎŜ ŘǳǊƛƴƎ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊϥǎ Ǿƛǎƛǘǎ ǘƻ 
ǎŎƘƻƻƭǎΦ  

 5ŀǘŀ ŀƴŀƭȅǎƛǎ ς ǎƻǊǘ ŀƴŘ 
ŎƭŜŀƴ ǳǇΦ 

LŘŜƴǘƛŦȅƛƴƎ ǳǎŀōƭŜ Řŀǘŀ ŀƴŘ Řŀǘŀ ǘƘŀǘ ǿŀǎ ƴƻǘ ǳǎŀōƭŜ ŘǳŜ ǘƻ ŀ 
ƭŀŎƪ ƻŦ ǇŀǊŜƴǘŀƭ ǇŜǊƳƛǎǎƛƻƴ ǿŀǎ ŀ ƭƻƴƎ ǇǊƻŎŜǎǎΦ  
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The strategy for collecting quantitative data was based on a cross-sectional positivist 

methodology over 9 to 12 weeks (Braun & Clarke, 2022). 

 

пΦуΦп  {ŀƳǇƭƛƴƎ 

 

Sampling is an essential step in the research process, as the sampling choice determines the 

quality of the inferences the researcher draws from the findings. However, sampling in mixed 

method research can be complex, whether the research is conducted concurrently or sequentially. 

Typically, random sampling aligns with quantitative methods, while non-random sampling, such as 

purposive or convenience sampling, is used in quantitative studies (Gelo et al., 2008; Robinson, 

2014). 

 

The researcher did not use random sampling as a strategy for the study, as it is typically used 

in social research surveys, which select from a list, such as an electoral roll (Robinson, 2014). 

Convenience sampling was selected. This was because the researcher had limited options, as they 

were restricted to schools willing to participate in the study, which is not a random cross-section of 

students. 

 

Convenience sampling is used in qualitative and sometimes quantitative research as the 

researcher's choice meets the required criteria, such as Year 5 students in primary schools. A first-

come, first-served approach was not feasible in this study, as the researcher had only a few schools 

willing to participate. The issue with convenience sampling is that the sample can be so broad that 

any generalisations may be unwarranted; therefore, the researcher must consider ways to narrow 

the scope of generalisations (Onwuegbuzie & Collins, 2007). In this study, all the students were in 

Year 5 in primary schools, yet they were geographically and demographically different. The 
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researcher considered this sampling choice acceptable, as the goal was not to generalise to a whole 

population but to gain insights into a phenomenon. In this study, the impact of the ΨǎŜƭŦ-world 

ŎŀǇŀŎƛǘȅΩ, with its psychologically theory-based approach, was acceptable and feasible for year 5 

students to support their MHWB. 

 

Coordination Development Group (CDG) participants were recruited through opportunity 

sampling. However, this could also be considered convenient, as the two counsellors, two special-

needs teachers, and two teachers were known to the teacher through previous working lives. 

Sampling this way may not yield a representative sample, and the researcher's choice of participants 

for the CDG may introduce bias when reviewing the intervention and providing feedback, as 

discussed in Chapter 6. 

 

tŀǊǝŎƛǇŀƴǘǎΥ ǎŎƘƻƻƭǎΣ ƴǳƳōŜǊ ƻŦ ǎǘǳŘŜƴǘǎΦ tŀǊǝŎƛǇŀƴǘǎ ǿŜǊŜ ǊŜŎǊǳƛǘŜŘ ŦǊƻƳ ǎŎƘƻƻƭǎ ǿƛƭƭƛƴƎ 

ǘƻ ǇŀǊǝŎƛǇŀǘŜ ƛƴ ǘƘŜ ǎǘǳŘȅΦ bƻ ǎǇŜŎƛŬŎ ǎŎƘƻƻƭǎ ǿŜǊŜ ǘŀǊƎŜǘŜŘΣ ōǳǘ ŀƭƭ ǿŜǊŜ ǊŜƎƛǎǘŜǊŜŘ ǿƛǘƘ ŀ ƭŀǊƎŜ 

ŀŎŀŘŜƳȅΣ ǘƘŜ ƻƴƭȅ ǊŜŦŜǊŜƴŎŜ ŀƳƻƴƎ ǘƘŜ ǎŎƘƻƻƭǎΦ ¢ƘŜ ǎŎƘƻƻƭǎ ǿŜǊŜ ƛƴ ŘƛũŜǊŜƴǘ ǇŀǊǘǎ ƻŦ 9ƴƎƭŀƴŘΦ 9ŀŎƘ 

ǎŎƘƻƻƭ ǿŀǎ ŀ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭΣ ŀƴŘ ǘƘŜ ǎǘǳŘŜƴǘǎ ǿƘƻ ǇŀǊǝŎƛǇŀǘŜŘ ƛƴ ōƻǘƘ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ŀƴŘ ŎƻƴǘǊƻƭ 

ƎǊƻǳǇǎ ǿŜǊŜ ƛƴ ¸ŜŀǊ р ς ǘƘŀǘ ƛǎΣ ōŜǘǿŜŜƴ мл ŀƴŘ мм ȅŜŀǊǎ ƻƭŘΦ bƻ Řŀǘŀ ǿŜǊŜ ŎƻƭƭŜŎǘŜŘ ƻƴ ŀƎŜ ƻǊ 

ƎŜƴŘŜǊΣ ŀǎ ǘƘŜ ǎǘǳŘȅ ǿŀǎ ŘŜǎƛƎƴŜŘ ŦƻǊ ŀƭƭ ¸ŜŀǊ р ǎǘǳŘŜƴǘǎΦ ¢ƘŜ ǎƻŎƛƻπŜŎƻƴƻƳƛŎ data were collected 

from the school dashboard during the study (see Fig. 4.7). 
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CƛƎǳǊŜ пπт 
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Because the data are not segregated by school, the chart above provides an overview of 

gender similarities across schools. However, there is a sharp difference between schools I and 2 

concerning free school meals. The study did not analyse differences in the theme's comments across 

schools, as it is about the feasibility and acceptability of an intervention for all schools. Although this 

would have been further research, it would have led the researcher in a different direction in 

determining whether interventions should be developed to suit the demographics of all schools. 

 

The flow chart (see Fig. 4.8) outlines the number of students invited to participate in the 

study and those with parental consent. This study took place between May and July 2023. At the 

start of the school recruitment process, the researcher had five primary schools willing to take part, 

but one headteacher left and another withdrew due to time constraints. So, this left three schools 

with control groups ς one school, which had a local sister school, did not return the documentation, 

and the other control group school could not obtain parental consent. As a result, there was only 

one control group. 

Demographics School 
1 

School 
2 

School 
3 

Girls 46% 51% 48% 

Boys 54% 49% 52% 

EFSM (Free school meals) 51% 18% 29% 

Local child deprivation rate 13% 17% 24% 

Proportion of Ethnic Minority 56% 28% 42% 



мон 

ƻŦ плр 

 
мон 

 
 

 

мтс {¢¦59b¢{ Lb±L¢95 ¢h 

t!w¢L/Lt!¢9 

мр ǎǘǳŘŜƴǘǎ ŦǊƻƳ м 

ǎŎƘƻƻƭ ƘŀŘ 

ǇŀǊŜƴǘŀƭ ŎƻƴǎŜƴǘ 

рф ǎǘǳŘŜƴǘǎ ŦǊƻƳ о 

ǎŎƘƻƻƭǎ ƎŀǾŜ 

ǇŀǊŜƴǘŀƭ ŎƻƴǎŜƴǘ 

/hb¢wh[ Dwh¦t  

уу {ǘǳŘŜƴǘǎ ŦǊƻƳ о 

ǎŎƘƻƻƭǎ ǊŜŎǊǳƛǘŜŘΦ 

рф ǎǘǳŘŜƴǘǎ Řŀǘŀ 

ŀǾŀƛƭŀōƭŜ 

Lb¢9w±9b¢Lhb Dwh¦t 

уу {ǘǳŘŜƴǘǎ ŦǊƻƳ о 

ǎŎƘƻƻƭǎ ǊŜŎǊǳƛǘŜŘΦ 

то ǎǘǳŘŜƴǘǎ ƘŀŘ ƴƻ 

ǇŀǊŜƴǘŀƭ ŎƻƴǎŜƴǘ 

мр ǎǘǳŘŜƴǘǎ Řŀǘŀ 

ŀǾŀƛƭŀōƭŜ 

нф ǎǘǳŘŜƴǘǎ ƘŀŘ ƴƻ 

ǇŀǊŜƴǘŀƭ ŎƻƴǎŜƴǘ 

CƛƎǳǊŜ пπу 

Schools with Student Numbers that Participated In the Intervention  

 

 

 

 

 

 

 

 

 

 

 

The CDG had six participants recruited by the researcher through known contacts when 

working in schools. The researcher aimed to provide participants with an overview of the 

intervention to ensure its acceptability and suitability in terms of language, understanding, and 

safeguarding for a year 5 class. As all participants in this group had experience working with students 

in this age range, either through teaching in schools or through counselling sessions, the researcher 

felt they had achieved a balance to ensure the validity of their feedback on the suitability and 

acceptability of the intervention for schools. 
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пΦуΦр tƘŀǎŜǎ ƻŦ {ǘǳŘȅ 

 

The intervention timeline is discussed briefly earlier in this chapter. In further detail, the 

research study was designed in three phases.  

 

¶ Phase 1. Coordination Development Group (CDG). The first phase was that of a coordination 

development group. Once the researcher had developed the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ 

Intervention programme, ALBOP, it was presented to the CDG, comprising two teachers, two 

special-needs coordinators, and two school counsellors, to assess safety, suitability, content, 

understanding, and age appropriateness. Data were collected through verbal feedback, 

notes taken by the researcher during four weekly 1-hour Zoom meetings, and a survey to 

collect individual feedback on the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ intervention programme. A review of 

the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ intervention programme was made, and adjustments were made 

before embarking on Phase 2.  

 

¶ Phase 2. The ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ intervention programme was due to be trialled, but the 

school that had volunteered to run the pilot could not commit to the term before Phase 3. 

Therefore, it was decided to push ahead with Phase 3.  

 

¶ Phase 3. The researcher received a response from an academy that provided the research 

details to its schools and subsequently enlisted support from several schools. The ΨǎŜƭŦ-world 

ŎŀǇŀŎƛǘȅΩ LƴǘŜǊǾŜƴǘƛƻƴ ǇǊƻƎǊŀƳƳŜΣ ϥ ! [ƛǘǘƭŜ .ƛǘ ƻŦ tǎȅŎƘƻƭƻƎȅΩ ό![.htύΣ ǿŀǎ ŘŜƭƛǾŜǊŜŘ ōȅ ǘƘŜ 

ǎŎƘƻƻƭΩǎ ǘǊŀƛƴŜŘ ǘŜŀŎƘŜǊǎ ƻǾŜǊ ƴƛƴŜ ǿŜŜƪǎ ōŜǘǿŜŜƴ !ǇǊƛƭ нлно ŀƴŘ Wǳƭȅ нлно ǿƛǘƘ ƴƛƴŜ ол-

minute weekly sessions. The researcher contacted the school via email, shared a Google 

Drive link, and met with each school in person during this period. This supported school staff 
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and enabled the researcher to monitor progress, implement data collection, and address any 

issues during the intervention delivery in class. The ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ intervention 

programme was aimed at and delivered to Y5 students in the intervention group. There was 

also a control group in the same year as part of the school academy, which completed the 

pre- and post-intervention questionnaires. Each school's volunteer students were 

interviewed as focus groups to ascertain their views on the ΨǎŜƭŦ-world cŀǇŀŎƛǘȅΩ intervention 

programme. Permission was sought from parents and school staff in accordance with the 

ethical standards agreed at the outset of the study. The teachers who delivered the ΨǎŜƭŦ-

ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ intervention programme, ALBOP, were asked to complete a short 

questionnaire at the programme's end and be interviewed. In addition, ALBOP teaching 

plans allowed teachers to annotate how each lesson went, what went well, and what 

transpired during the lesson, as discussed in the discussion chapter. There was also an 

opportunity for parents to provide informal feedback. However, there was no take-up by 

parents of the parent evening sessions via Zoom. 

 

пΦуΦс  LƳǇƭŜƳŜƴǘŀǝƻƴ ƻŦ ǘƘŜ Ψ! [ƛǧƭŜ .ƛǘ ƻŦ tǎȅŎƘƻƭƻƎȅΩ tǊƻƎǊŀƳƳŜ 

 

A review of over 200 SEL programmes (Durlak et al., 2011) found that students enrolled in 

high-quality programmes showed reduced emotional distress and fewer conduct problems than 

those enrolled in low-quality programmes. The review also noted that low-quality programme 

outcomes included school staff believing that SEL programmes do not work, which could negatively 

affect related programmes in the future. It is, therefore, important to ensure that evidence-based 

programmes are implemented within a set of identified practices, such as good initial training, 

ongoing technical assistance, and administrative leadership (Ellis, 2010). The researcher provided the 

schools with an inclusive package of lesson plans and resources already designed and printed. The 
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lesson plans were in a folder and accessible on a shared Google Drive. A working A5 file with copies 

of all the lesson resources was provided for each class, including an overview of each lesson, its aims 

and objectives. This is so the teacher can refer to the file and have the video playing for the lesson. 

The lesson plans included the following headings and can be viewed in full (see Appendix D); 

 

-resources needed before the lesson provided by the school (pens, coloured pencils, extra 

ŎƻǇƛŜǎ ƻŦ ǎǘǳŘŜƴǘǎΩ ŘƻŎǳƳŜƴǘǎ ƴŜŜŘŜŘ ŦƻǊ ǘƘŜ ƭŜǎǎƻƴΣ ǘŀōƭŜǘǎΣ ƘŜŀŘǇƘƻƴŜǎΣ ŜǘŎ.) 

-resources needed in the lesson provided in the research (pictures, example sheets) 

-learning question 

-learning aims 

-pre-elicit teaching words (new vocabulary, e.g. Hyperarousal) 

-introduction (play video lesson) 

-activities for individuals and groups 

-using video (instructions for use) 

-provision for diversity 

-summary 

 

The researcher delivered 1:1 training and discussion sessions with the schools involved in 

the study, using Google. Parent evenings on Zoom were also offered and set up, but no parents took 

up the opportunity to discuss the programme. The difficulties concerning participant involvement 

are discussed later in Chapter 6. Access to the videos and resources was all online, but the 

researcher also delivered all copies of consent forms and information sheets to the schools. S&D 

questionnaires, PANAS and SWC questionnaires (see Appendix F) were printed, provided in advance, 

and sent to schools. In addition, there should have been enough photocopied printed resources for 

every lesson. As a teacher, the researcher knew that schools are busy, so having everything prepared 
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supported the programme's deliverability. The teachers were delighted to receive all the paperwork, 

which was carefully labelled and sectioned into packs for each lesson. 

 

Successful implementation is not just about the weeks the intervention is delivered; it is also 

important to have teachers as positive role models to sustain commitment and motivation. 

Programmes embedded into the school's curriculum are more likely to be successful (Schultes, 

2023). The researcher experienced an embedded SEL programme while working in a school with a 

daily mindfulness training practice for students after lunch; the researcher believes this helped 

students immensely during afternoon self-regulation sessions. An intervention including ΨǎŜƭŦ-world 

ŎŀǇŀŎƛǘȅΩ, with its psychological elements, could be a programme that could be subject-based, either 

within PSHE or as a science subject under a subject name such as behavioural science. These 

possibilities are further discussed in Chapter 6. 

 

пΦуΦт 5ŜǎƛƎƴ ƻŦ Ψ{ŜƭŦπ²ƻǊƭŘ /ŀǇŀŎƛǘȅΩ ŀƴŘ Ψ! [ƛǧƭŜ .ƛǘ ƻŦ tǎȅŎƘƻƭƻƎȅΩ  

 

Chapter 3 ŘƛǎŎǳǎǎŜǎ ǘƘŜ Ψself-world cŀǇŀŎƛǘȅΩ LƴǘŜǊǾŜƴǘƛƻƴΣ ƴŀƳŜŘ ǘƘŜ ΨA Little Bit of 

tǎȅŎƘƻƭƻƎȅΩ (ALBOP) programme, and its development and rationale for its content. This chapter 

discusses this as part of the research design process, with the data measurement questionnaire and 

its 18 questions linked to the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ and psychological theories, using a Likert scale.  

 

After ALBOP was drafted, the CDG reviewed it and amended it based on the group's 

participants' feedback. The discussion chapter reviews the CDG feedback. Teachers then reviewed 

the programme before being delivered to Y5 students. School staff were allowed to contact the 

researcher regularly during the programme delivery to ensure any issues or problems could be 

addressed. 
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пΦуΦу vǳŀƭƛǘŀǝǾŜ wŜǎŜŀǊŎƘ aŜǘƘƻŘǎ 

 

To undertake qualitative research effectively, the researcher's epistemological stance must 

be grounded in the practical knowledge they bring to the study. This alignment should also 

encompass their views on supporting the mental health and well-being of primary-aged students. 

These unconscious forces can influence researchers' actions, making it crucial to recognise their 

intentions and assess their potential impact on the research (Scott, 2014).  

 

Carter and Little (2007) provide a diagram (Fig. 4.9) that appears to depict a complex yet 

precise relationship among method, methodology, and epistemology in qualitative research. This 

diagram is a good indication of the relationships involved in research and the implications of 

epistemology for qualitative research. Awareness of these contributions was crucial to the 

researcher's decisions during the study.  

CƛƎǳǊŜ пπф 

The Contributions of Method, Methodology, and Epistemology  

 

 

(Carter & Little, 2007). 
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Carter and Little (2007) highlight that a crucial aspect of the research process is the 

relationship between the research question and the chosen methodology. The methodology is 

shaped by the researcher's epistemological stance, which encompasses their existing knowledge and 

justifies their selection of research methods. Epistemology also shapes the relationship between the 

researcher and the participants, thereby influencing the quality of the methods. This study used 

qualitative research methods, including interviews with teachers and focus groups with students. 

This method facilitated data collection, management, and analysis to evaluate the feasibility and 

acceptability of an intervention by all participants. The collected data played a crucial role in 

answering the research question. In the following section, the researcher discusses the selected 

qualitative data collection methods. This includes interviews with teachers and focus groups, data 

familiarisation, data coding, and data analysis through reflexive thematic analysis. The reasons for 

these choices, along with the identified positives and negatives of the data analysis, will also be 

discussed. 

 

vǳŀƭƛǘŀǝǾŜ ǊŜǎŜŀǊŎƘ ƳŜǘƘƻŘǎ ς Řŀǘŀ ŎƻƭƭŜŎǝƻƴΦ 

 

¦ǎŜ ƻŦ LƴǘŜǊǾƛŜǿǎ ŀƴŘ CƻŎǳǎ DǊƻǳǇǎΦ Participants, including students and teachers, were 

asked to participate in individual interviews and focus groups voluntarily. Interviews and focus 

groups are suited to experience-type research questions and for exploring, understanding, and 

perception research questions (Braun & Clarke, 2013). Before the programme's delivery, parental 

permission and student and teacher consent forms (see Appendix G) were provided with 

information on the programme. Ethical considerations were followed in accordance with the study's 

ethical guidelines. 
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A semi-structured interview technique was adopted to gain an in-depth, contextualised 

understanding of the students' experiences participating in lessons over the preceding nine weeks 

and the teacher's experiences working with the programme. The teacher selected students for the 

focus group interviews on the day of the interviews. The researcher asked for an eclectic mix of 

individuals to be interviewed. However, they could not ascertain if this was the case, as no individual 

student data had been collected. This was not included in the research study plan and did not have 

ethical approval. 

 

Qualitative data in the form of semi-structured interviews provided an appropriate means of 

answering the research question, enabling the researcher to communicate face-to-face with 

participants whilst allowing them to have a voice regarding their feelings about the ALBOP 

programme and their experiences. The researcher used a Ψƴƻƴ-ŘƛǊŜŎǘƛǾŜ ƛƴǘŜǊǾƛŜǿƛƴƎΩ ǎǘȅƭŜ, where 

the interviewer takes a non-judgmental stance and uses active listening to encourage interviewees 

to respond more freely. A non-directive interview has been recognised as a method to uncover a 

ǇŜǊǎƻƴΩǎ ŦŜŜƭƛƴƎǎ ŀƴŘ ǘƘƻǳƎƘǘǎ ŀƴŘ ŀƭƭƻǿ them to explore further any questions they may have had 

about their experience, unbiasedly (Rogers, 1945, p. 282). 

 

 Their teacher asked students if they wanted to participate voluntarily in the focus groups. 

They were encouraged to voice their views. As the researcher cannot fully know what the students' 

experience of the nine weeks of the ALBOP intervention would have been, questions were prepared 

to gather data relevant to the research question, as discussed in this chapter. The focus group 

sessions with the students in their natural setting provide an easy way to conduct a question-and-

answer session, as they are familiar with this format in class. As the researcher was comfortable in 

this environment, having had previous experience in schools, the focus group interviews were 

relaxed, and participants were forthcoming, providing rich, explanatory, in-depth, and sensitive 
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narrative data. Conversations, in this way, are a rich source of knowledge and should not be taken 

for granted (Brinkman, 2016).  

 

The benefit of focus groups is that the researcher might gain insights that would not emerge 

in a one-on-one setting, as the group dynamic can reduce the perceived power imbalance between 

the researcher and participants (Braun & Clarke, 2013). There was also the opportunity for the 

students in the focus group to feel safe and unchallenged, which can lead to empowerment, as they 

are not in a whole-class scenario. The flow of the questions helped the researcher provide a 

narrative for the participants. In some cases, the researcher rearranged the questions to facilitate 

the free flow of the conversation. 

 

The researcher provided the overview at the start of the interview, outlining the ground 

rules. These included students raising their thumbs before speaking so no one talked over anyone, 

and ensuring that all students in the group could hear what their peers contributed to the session. 

Students were told that there was no right or wrong answer and that they were free to discuss 

anything about their experiences with the programme; however, if they were uncomfortable with 

anything, they could talk about it with the school listener rather than in the focus group. The ethical 

guidelines and considerations were outlined in the risk assessment (see Appendix C) provided to 

ǎŎƘƻƻƭǎ ŀǘ ǘƘŜ ƻǳǘǎŜǘ ƻŦ ǘƘŜ ǾƛǎƛǘΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ǊƻƭŜΣ as discussed in this chapter, is essential for 

getting students to talk; it is about facilitating, not controlling (Bloor, 2000). 

 

Disadvantages of focus groups were identified: the narrative is confined to a single focus 

group session per school, and there is no opportunity to follow up on individual participants' views 

or experiences to provide a more in-depth analysis (Braun & Clarke, 2013). It can also be difficult for 

a researcher to act as a facilitator whilst managing the group, and logistical issues can arise. In one 
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school, the focus group took place in a room near the school's reception area, and the researcher 

had to pause the interview because, at the same time, the photocopy machine was in use; the noise 

ǿŀǎ ǘƻƻ ƭƻǳŘ ǘƻ ƘŜŀǊ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŎƻƴǘǊƛōǳǘƛƻƴΦ CƻŎǳǎ ƎǊƻǳǇǎ ƻŦŦŜǊ ŀ ŦƭŜȄƛōƭŜ, controlled way to 

gather data. However, there is a potential for unreliable responses, so probing is effective (Bernard, 

2000). Focus groups need to be organised in quite a lot of detail to ensure both the researcher and 

the students have a positive experience. Once the data had been collected from the sessions, the 

researcher began analysing students' talk sequences and examining their narratives, which are 

imperative for understanding the data (Silverman, 2013). While this is very important for the 

researcher, it was also time-consuming, so researchers need to allocate enough time to a study. 

 

Each focus group in the three schools had six participants, selected by their class teacher. 

Although each group differed in gender, all were from the same year group. A class teacher from 

each school was interviewed individually. 

 

The CDG in Phase 1 was not a strictly focused group and did not include individual 

interviews. Their role was primarily to provide feedback on the intervention programme after 

viewing the videos, activities, and resources. They also had an opportunity to complete an online 

survey discussed in the results and discussion chapters. 

 

5ŜǾŜƭƻǇƳŜƴǘ ƻŦ LƴǘŜǊǾƛŜǿ vǳŜǎǝƻƴǎΦ The interview and focus group questions (see 

Appendix H) were chosen to elicit the views and impressions of the intervention group and the class 

teacher delivering the ALBOP programme. Only students with parental consent could participate in 

the focus group interviews. A few open-ended questions focused on specific areas of the 

programme, as the interviews lasted only 30 minutes. 
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Individual interviews were conducted with the teacher who delivered the ALBOP 

programme. The interview questions had a different focus, but all the questions in the student focus 

groups and teacher interviews focused on the research question: Is an intervention fostering the 

components of a self-world capacity acceptable and feasible to deliver in primary school to support 

ǎǘǳŘŜƴǘǎΩ aI².?  

 

In writing the student focus group and interview questions, the researcher focused on the 

research question, with the flexibility to be more deductive in the interview process; however, there 

was little time to delve deeper as the interviews took place in the schools on a penultimate day 

before the end of term, so there was only a short window of time for data collection from the 

schools. 

 

In the student focus group questions, there was an introduction to outline the interview's 

focus, the rules for listening to others, and information on safeguarding for students. The questions 

consisted of four main areas. The first question focused on the video lessons and what students 

thought of them, notably how the videos introduced the lesson's subject. The questions then went 

on to determine if students found the videos easy to understand, watch, and listen to, as the 

researcher, when developing the intervention programme, had wanted to ensure a multi-sensory 

approach to support learning for all different needs in the class. The questions began to probe 

deeper, asking the students how they felt about learning about the mind and body, how they can 

affect our emotions, and whether they felt this had changed any aspect of their behaviour. The 

questions moved to a lighter tone, returning to the videos, their length, visuals, and the number 

provided. The reason for this sandwich-ǘȅǇŜ ŀǇǇǊƻŀŎƘ ǿŀǎ ǘƻ ǎŜŜƪ ΨƎƻƭŘƛƭƻŎƪǎΩ ǾƛŜǿǇƻƛƴǘǎ ŦǊƻƳ ǘƘŜ 

students on whether they felt the videos were just right, ok or too much, but also to elicit responses 

allowing students to share their feelings about what they had experienced (Braun & Clarke, 2013). 
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The questions for students were aimed at discussing the practical activities, whether they 

had enjoyed them, and whether they had learnt anything from them. The questions focused on the 

conversations they may or may not have had with their peers during the nine weeks (see Appendix 

H). The researcher felt that these questions were the most revealing, as they centred on what the 

students had experienced firsthand and what they felt they had learned from the discussions. The 

last questions were to wrap up the interview, ensure the students were allowed to say what they 

wanted, and, hopefully, leave them with a positive feeling that they had contributed to the group 

discussion. 

 

The four main question headers were chosen to identify topics supporting the research 

questions, as identified below (see Table 4.2). They also allow students to share their viewpoints 

unrelated to a question. The researcher was aware of the unique situation and that, as the focus 

group interview would eventually become a transcript and later data for RTA, any feedback on the 

programme would be valuable. 

 

¢ŀōƭŜ пπн 
 
{ǘǳŘŜƴǘ CƻŎǳǎ DǊƻǳǇ LƴǘŜǊǾƛŜǿ vǳŜǎǝƻƴǎ ¢ƻǇƛŎǎ ǿƛǘƘ ǘƘŜƛǊ aŀƛƴ IŜŀŘƛƴƎǎ  

 

As a counsellor and teacher, the researcher has had experience with the interview technique 

over the years. This links with the researcher's epistemological and ontological stance in this study. 

Ch/¦{ Dwh¦t v¦9{¢Lhb I9!59w{ [9!bLbD ¢h²!w5{ L59b¢LC¸LbD 

¢ƘƛƴƪƛƴƎ ŀōƻǳǘ ǘƘŜ ǾƛŘŜƻ ƭŜǎǎƻƴǎ !ŎŎŜǎǎƛōƛƭƛǘȅΣ ŦŜŀǎƛōƛƭƛǘȅΣ ŀƴŘ ƭŜŀǊƴƛƴƎ 

¢ƘƛƴƪƛƴƎ ŀōƻǳǘ ǘƘŜ ǇǊŀŎǘƛŎŀƭ ŀŎǘƛǾƛǘƛŜǎ LƴŎƭǳǎƛǾƛǘȅΣ ƳŜŀƴƛƴƎŦǳƭ ŜƴƧƻȅƳŜƴǘ 

/ƻƴǾŜǊǎŀǘƛƻƴǎ  9ƳƻǘƛƻƴǎΣ ǎƘŀǊƛƴƎΣ ŀƴŘ ŘƛǎŎǳǎǎƛƻƴ 

hǘƘŜǊ ǘƘƻǳƎƘǘǎ  !ŎŎŜǎǎΣ ƭŜŀǊƴƛƴƎΣ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ 
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¢ƘŜ ƛƴǘŜǊǾƛŜǿ ǘŜŎƘƴƛǉǳŜ ƛǎ ǘƻ ǊŜǎǘŀǘŜ ŀƴ ƛƴǘŜǊǾƛŜǿŜŜΩǎ ǊŜǎǇƻƴǎŜ ŀƴŘ ƛƴŎƻǊǇƻǊŀǘŜ ƛǘ ƛƴǘƻ ƭŀǘŜǊ 

questions throughout the interview, as Willig (2019b) recommended. This demonstrates that the 

researcher is listening and allows the interviewer to check that their understanding of the 

ǇŀǊǘƛŎƛǇŀƴǘΩǎ ŎƻƳƳŜƴǘǎ ƛǎ ŎƻǊǊŜŎǘΦ ¢Ƙƛǎ ǎǘǊŀǘŜƎȅ ŀƭǎƻ ǇǊƻǾƛŘŜǎ ŎƻƘŜǊŜƴŎŜ ŀƴŘ ŎƻƴǘƛƴǳƛǘȅΣ ǎǳǇǇƻǊǘƛƴƎ 

the interviewees and the interviewer in their roles. 

 

The teacher interview questions were also semi-structured interviews. They took a different 

pathway, as the questions focused on the programme's practical aspects, including the ease of 

delivery for teachers and the concepts of the lessons, which support new knowledge and skills to 

support the MHWB of students. The teacher's question headers aligned with the questions, enabling 

ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ǘƻ ƛƴŦŜǊ ŦǊƻƳ ǘƘŜ ǘŜŀŎƘŜǊΩǎ ǊŜǎǇƻƴǎŜǎ the acceptability and feasibility of the ALBOP 

programme as a class intervention to support MHWB (see Table 4.3). 

 

¢ŀōƭŜ пπо 
 
¢ŜŀŎƘŜǊ LƴǘŜǊǾƛŜǿ vǳŜǎǝƻƴ ¢ƻǇƛŎǎ ǿƛǘƘ ǘƘŜƛǊ aŀƛƴ IŜŀŘƛƴƎǎ  

 

¢9!/I9w v¦9{¢Lhb I9!59w{ [9!bLbD ¢h²!w5{ !//9t¢!.L[L¢¸ !b5 
C9!{L.L[L¢¸ 

DŜƴŜǊŀƭ ŦŜŜƭƛƴƎǎ ƻƴ ƛƴǘŜǊǾŜƴǘƛƻƴΦ Lǎ ƛǘ ŘŜƭƛǾŜǊŀōƭŜ ǘƻ ǎǘǳŘŜƴǘǎΚ 
9ƴǾƛǊƻƴƳŜƴǘκǘŜŎƘƴƛŎŀƭκǊƛǎƪκŜŀǎŜ ƻŦ 
ŀŎŎŜǎǎκǎŀŦŜƎǳŀǊŘƛƴƎκŎƻƳǇƭƛŀƴŎŜκŀŘŜǉǳŀŎȅΚ  

/ƻƳƳǳƴƛŎŀǘƛƻƴ ǇǊƛƻǊ ǘƻ ŀƴŘ Ǉƻǎǘπ
ƛƴǘŜǊǾŜƴǘƛƻƴΦ  

!ŎŎŜǎǎ ǘƻ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ŀƴŘ ǊŜƭƛŀōƛƭƛǘȅ ƻŦ ǎǳǇǇƻǊǘ 
ǿƛǘƘ ǘǊŀƛƴƛƴƎΦ 

LƳǇƭŜƳŜƴǘŀǘƛƻƴ ƛǎǎǳŜǎΦ 5ƛŦŦƛŎǳƭǘƛŜǎ ǿƘƛŎƘ ŀǊƻǎŜκǊŜǎƻǳǊŎŜǎκŀƴŘ ǘƛƳŜ 
ŎƻƴǎǘǊŀƛƴǘǎΦ 

LƳǇŀŎǘ ƻŦ ![.ht ƻƴ ǎǘǳŘŜƴǘǎΦ bƻǘƛŎŜŀōƭŜ ŎƘŀƴƎŜǎ ŦƻǊ 
ǎǘǳŘŜƴǘǎκǎǳŎŎŜǎǎκŀǇǇǊƻǇǊƛŀǘŜƴŜǎǎκǊŜŀǎƻƴŀōƭŜƴŜǎǎΚ 

/ƻƴǘǊƛōǳǘƛƻƴ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ǘƻ ǘƘŜ 
ǿƘƻƭŜ ǎŎƘƻƻƭΦ 

LƴǘŜǊǾŜƴǘƛƻƴ ŜŦŦŜŎǘ ƻƴ ƻǘƘŜǊ ŀǊŜŀǎ ƻŦ ǘƘŜ ǎŎƘƻƻƭΦ 

hǘƘŜǊ ǾƛŜǿǎ ǿƘƛŎƘ ƘŀǾŜ ƴƻǘ ōŜŜƴ 
ƛƴŎƭǳŘŜŘΦ 

/ŀǘŎƘ ǳǇ ƻƴ ŀƴȅǘƘƛƴƎ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ƳƛƎƘǘ ƘŀǾŜ 
ƳƛǎǎŜŘ ƛƴ ǘƘŜ ƛƴǘŜǊǾƛŜǿ ǉǳŜǎǘƛƻƴǎΦ 
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¢ƘŜ ǘŜŀŎƘŜǊ ƛƴǘŜǊǾƛŜǿ ǉǳŜǎǝƻƴǎ ōŜƎŀƴ ǿƛǘƘ ŀ ƎŜƴŜǊŀƭ ǉǳŜǎǝƻƴ ŀōƻǳǘ Ƙƻǿ ǘƘŜȅ ŘŜǎŎǊƛōŜŘ 

ǘƘŜ ǇǊƻƎǊŀƳƳŜϥǎ Ƴŀƛƴ ŀƛƳǎΦ ¢Ƙƛǎ ǉǳŜǎǝƻƴ ǿŀǎ ƛƴǘŜƴŘŜŘ ǘƻ ƛŘŜƴǝŦȅ ǿƘŜǘƘŜǊ ǘƘŜǊŜ ǿŀǎ ŀ ƳƛǎƳŀǘŎƘ 

ōŜǘǿŜŜƴ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ŀƛƳ ŀƴŘ ǘƘŜƛǊ ǊŜǎŜŀǊŎƘ ǉǳŜǎǝƻƴΣ ŀƴŘ ǿƘŀǘ ǘƘŜ ǘŜŀŎƘŜǊ ŦŜƭǘ ǘƘŜ ![.ht 

ƛƴǘŜǊǾŜƴǝƻƴ ƘŀŘ ŘŜƭƛǾŜǊŜŘ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘǎ ƻǾŜǊ ǘƘŜ ƴƛƴŜ ǿŜŜƪǎΦ ¢Ƙƛǎ ƛƴŦƻǊƳŀǝƻƴ ǿƻǳƭŘ ƛŘŜƴǝŦȅ ŀƴȅ 

ƳƛǎŎƻƴŎŜǇǝƻƴǎΣ ƭƛƳƛǘŀǝƻƴǎΣ ƻǊ ŎƻƴŦǳǎƛƻƴ ǘƘŀǘ Ƴŀȅ ƴƻǘ ōŜ ŜǾƛŘŜƴǘ ƛƴ ǘƘŜ ǉǳŀƴǝǘŀǝǾŜ Řŀǘŀ ǊŜǎǳƭǘǎ ŀǎ 

ǇŀǊǘ ƻŦ ǘƘŜ ǘǊƛŀƴƎǳƭŀǝƻƴ ǇǊƻŎŜǎǎ ŦƻǊ ǘƘƛǎ ǎǘǳŘȅΦ ¢ƘŜ ŦƻƭƭƻǿƛƴƎ ƎŜƴŜǊŀƭ ǉǳŜǎǝƻƴ ǿŀǎ ƛƴǘŜƴŘŜŘ ǘƻ ŜƭƛŎƛǘ 

ŀ ƳƻǊŜ ǇŜǊǎƻƴŀƭ ǾƛŜǿǇƻƛƴǘ ŀƴŘ ŀŘŘǊŜǎǎ ŀƴȅ ǇǊŜŎƻƴŎŜƛǾŜŘ ƛŘŜŀǎ ǘƘŜ ǘŜŀŎƘŜǊ Ƴŀȅ ƘŀǾŜ ƘŀŘ ŀōƻǳǘ ǘƘŜ 

ǇǊƻƎǊŀƳƳŜ ǘƘŀǘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ƘŀŘ ƴƻǘ ŎƻƴǎƛŘŜǊŜŘΦ ¢Ƙƛǎ ǿŀǎ ƛƳǇƻǊǘŀƴǘ ŀǎ ǘƘŜ ǊŜǎŜŀǊŎƘ ǎǘǳŘȅ ǎƻǳƎƘǘ 

ǘƻ ŀƴǎǿŜǊ ǿƘŜǘƘŜǊ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ǿŀǎ ŀŎŎŜǇǘŀōƭŜ ŀƴŘ ŦŜŀǎƛōƭŜΦ vǳŜǎǝƻƴǎ ǘƘŀǘ Ŧǳƭƭȅ ŎƻǾŜǊ ǘƘŜ 

ƛǎǎǳŜǎ ǊŀƛǎŜŘ ōȅ ǊŜǎŜŀǊŎƘ ǉǳŜǎǝƻƴǎ ŀƴŘ Řƻ ƴƻǘ ƛƎƴƻǊŜ ƪŜȅ ŀǎǇŜŎǘǎ ŎƻƴǘǊƛōǳǘŜ ǘƻ ǘƘŜ ǾŀƭƛŘƛǘȅ ƻŦ ǘƘŜ 

Řŀǘŀ ό!ǊƪǎŜȅ ϧ YƴƛƎƘǘΣ мфффύΦ 

 

The following section discusses the aspects of communication and teacher training. This was 

linked to the research question, as knowing whether the programme delivery was acceptable, 

enabling the teacher to deliver the intervention to students in class with confidence, was a key 

attribute in establishing a positive outcome. These questions also provided the researcher with 

feedback on any issues that might have affected the data outcomes and with suggestions from the 

teacher on how they might have designed or delivered the programme differently. Again, this 

established other opportunities to gather information directly related to the research question. 

 

The researcher included questions about the implementation and how the programme may 

have influenced their behaviour or mindset in class, with students, or when teaching other subjects. 

These questions sought to establish if the intervention concepts had permeated other areas of the 

school, which could provide further evidence of its positive or negative impact.  
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The final sections of the interview questions focused on what the teacher had observed 

happening in class for the students. These questions focused on whether the nine-week ALBOP 

intervention had any impact on the students. 

 

The final questions closed the interview, allowing the teacher to contribute thoughts, 

feelings, and ideas. A semi-structured interview can limit the interviewee's responses, as the 

questions follow a predetermined path. Therefore, the final questions allow for some diversity in the 

interview. Arksey and Knight (1999) offer a set of guidelines for interviewing researchers to limit 

variation across interviews. When writing the interview questions, the researcher was aware that 

each interview would be unique, with guided opportunities to probe that could yield richer 

qualitative data for the study. Rubin and Rubin (2005) explain that interviewing must be reliable with 

valid, consistent, and neutral questions: 

 

ΨhǾŜǊŀƭƭΣ ǉǳŀƭƛǘŀǘƛǾŜ ƛƴǘŜǊǾƛŜǿƛƴƎ ǊŜǉǳƛǊŜǎ ƳƻǊŜ ƛƴǘŜƴǎŜ ƭƛǎǘŜƴƛƴƎ ǘƘŀƴ ƴƻǊƳŀƭ ŎƻƴǾŜǊǎŀǘƛƻƴǎΣ 

a respect for and curiosity about what people say, a willingness to acknowledge what is not 

ǳƴŘŜǊǎǘƻƻŘΣ ŀƴŘ ǘƘŜ ŀōƛƭƛǘȅ ǘƻ ŀǎƪ ŀōƻǳǘ ǿƘŀǘ ƛǎ ƴƻǘ ȅŜǘ ƪƴƻǿƴΦΩ (Rubin & Rubin, 2005) 

 

vǳŀƭƛǘŀǝǾŜ 5ŀǘŀ ŦǊƻƳ {ǘǳŘŜƴǘ CƻŎǳǎ DǊƻǳǇǎΦ Qualitative data from student focus groups 

included notes taken during the interviews. The groups consisted of six students from each 

participating school. 

 

The semi-structured interviewing method enabled the researcher to listen to participants 

ŘƛǎŎǳǎǎ ǘƘŜ ƛƴǘŜǊǾŜƴǘƛƻƴ ǇǊƻƎǊŀƳƳŜ Ψ! [ƛǘǘƭŜ .ƛǘ ƻŦ tǎȅŎƘƻƭƻƎȅΩ ό![.htύΣ ŀǎ ŘƛǎŎǳǎǎŜŘ ƛƴ /ƘŀǇǘŜǊ оΣ 

and its effects on their emotions and thoughts since its start. It also allowed the researcher to 

understand and perceive the knowledge and skills gained. Focus group interviews are often seen as 
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one way ǘƻ Ǝŀƛƴ ƳƻǊŜ ΨƴŀǘǳǊŀƭƛǎǘƛŎΩ ŀŎŎƻǳƴǘǎ ƻŦ ǇŀǊǘƛŎƛǇŀƴǘǎϥ ŜȄǇŜǊƛŜƴŎŜǎ in qualitative research 

(Braun & Clarke, 2013). The students were responsive and listened to their peers supportively. The 

researcher gave them an overview of the aim of the focus group interview (Cohen et al., 2002) and 

how they could contribute by offering their views and thoughts on the questions. 

 

The text collected from the interview notes was transcribed for thematic coding to produce 

a reflexive thematic analysis, which is discussed in the results and discussion chapters. 

 

vǳŀƭƛǘŀǝǾŜ 5ŀǘŀ ŦǊƻƳ ¢ŜŀŎƘŜǊ LƴǘŜǊǾƛŜǿǎΦ Once the programme was completed, the 

researcher interviewed the teacher who implemented the ALBOP intervention session held at the 

teachers' schools. The interview sessions lasted 30 minutes, and although semi-structured with a set 

of questions to guide the conversation, the teachers answered most of the researcher's questions 

within the allotted time. The researcher focused on the prepared questions (see Appendix H) and 

took notes during the interview. The researcher was aware that they might have missed a nuance or 

additional information that would add depth to the teacher's answer, as they looked down to ask 

the next question. In eliciting depth, you are extending the development opportunity for both the 

interviewer and the interviewee (Rubin & Rubin, 2005). The content of the questions is discussed in 

the results and discussion chapters. 

 

The teachers also provided written feedback (see Appendix I) on the planning documents 

the researcher provided, as well as field notes, which are discussed in Chapter 6. The teachers 

participating in the programme also completed a survey, which is discussed in the quantitative and 

analysis sections of this chapter. 
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vǳŀƭƛǘŀǝǾŜ wŜǎŜŀǊŎƘ aŜǘƘƻŘǎΥ 5ŀǘŀ CŀƳƛƭƛŀǊƛǎŀǝƻƴ One of the five steps of thematic 

analysis (Braun & Clarke, 2006; Creswell et al., 2020) is the skill of reading and interpreting data, 

which requires insight into the meaning of each piece of data, remembering the context of where 

the data came from and how it arrived in the researcher's hands. Getting to know the data is 

imperative, as coding is unlikely to emerge without a deep understanding of it, and, consequently, 

the data would not form any themes. This is a crucial step in the data analysis process. While the 

ƛƴǘŜǊǾƛŜǿǎ ǿŜǊŜ ǾŜǊȅ ƳǳŎƘ ŦǊŜǎƘ ƛƴ ǘƘŜ ǘŜŀŎƘŜǊΩǎ ƳƛƴŘ, and the experiences the researcher had in 

each school were unique, the focus group and teacher interviews provided the important, 

substantial text, including a narrative with many stories, feelings, and emotions, which the 

researcher recognised once again when reading the transcribed notes. At that first point of 

familiarisation, it would have been easy to gather ideas and thoughts that could be considered pre-

emptive; instead, the researcher extracted data by focusing on the research questions, supporting 

the coding stage by making notes and highlighting words. 

 

vǳŀƭƛǘŀǝǾŜ wŜǎŜŀǊŎƘ aŜǘƘƻŘǎΥ 5ŀǘŀ /ƻŘƛƴƎΦ Coding for analysis involves a range of actions, 

from data reduction through a subjective process to establishing the credibility of the findings 

through transparent data analysis (Adu, 2019). Bazeley (2020) characterises qualitative coding as a 

rigorous process that involves making meaning of the data collected by examining and interpreting 

participants' responses to determine what is essential to follow up on as evolving themes. 

Qualitative coding is a subcategory of qualitative analysis. It is a systematic, subjective, and 

transparent process of reducing data to meaningful and credible concepts that adequately represent 

the data and address the research problem, purpose or questions (Adu, 2019). There needs to be an 

orderly series of actions a qualitative code takes, from taking the raw data to choosing relevant 

information from it by labelling it and grouping labels into codes, which can be seen as abstract 

concepts that generate categories and themes (Saldaña, 2021). As responses to the focus group and 
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teacher interview questions were grouped into specific programme experiences, this helped identify 

data on the programme's feasibility and acceptability in schools as part of the PSHE curriculum. The 

researcher was aware of the relevant components of acceptability and feasibility; however, when 

coding the participants' responses, the researcher made a conscious decision to treat the comments 

as new information to develop a theory of what the participants had experienced. However, there 

still needs to be a systematic process that maintains consistency by repeating the qualitative coding 

steps to ensure the believability of the findings (Adu, 2019). To maintain consistency, the researcher 

follows the steps outlined by Braun and Clarke (2022) for a reflexive thematic analysis (RTA). 

Promoting repeatability means describing corrections and decisions for the data analysis procedure 

and ensuring believability by systematically demonstrating how the data were collected and 

analysed. This can all be shown in the analysis and discussion chapters. 

 

One issue with the data is how we reduce it to ensure the summarised data is adequately 

condensed, while including the participants' responses to the interview questions and anything 

relevant. They can emerge as themes (Saldaña, 2021). However, a rich set of data appeared to be 

available for further exploration, and the researcher decided to gather the data in one place and 

analyse it using computer-assisted qualitative data analysis software (CAQDAS). NVivo was selected 

as it prioritises and maintains the original language and allows codes to develop organically (Leavy, 

2022). The software program managed the data by organising it using nodes, memos, and cluster 

analyses, which gave the researcher a choice of how to use the data, enabling themes to develop in 

the analysis. 

 

vǳŀƭƛǘŀǝǾŜ wŜǎŜŀǊŎƘ aŜǘƘƻŘǎΥ 5ŀǘŀ !ƴŀƭȅǎƛǎΦ Qualitative data analysis is the interpretation 

of material in the form of words or text. Collecting information, called data, is the very start of the 

data analysis process. Data has to be collected and organised, which can be overwhelming given the 
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sheer volume of text comprising transcriptions of interviews, discussions, and field notes. The 

researcher's role is to ensure structural coherence when transforming raw data into interpretable 

and meaningful forms. The choices for the researcher ranged from descriptive to interpretative, the 

latter being more interrogative and seeking to gain a deeper understanding of what the data might 

reveal (Braun & Clarke, 2013). The researcher chose reflexive thematic analysis because it is 

commonly used in social science research and offers the flexibility and systematic approach the 

researcher desired. However, according to Braun and Clarke, the researcher should be applying 

ΨŀƴŀƭȅǘƛŎ ǎŜƴǎƛōƛƭƛǘȅΩΣ ƴƻǘ ΨŦƻƭƭƻǿƛƴƎ ǘƘŜ ǊǳƭŜǎΩ (Braun & Clarke, 2013). 

 

vǳŀƭƛǘŀǝǾŜ wŜǎŜŀǊŎƘ aŜǘƘƻŘǎΥ ¢ƘŜƳŀǝŎ !ƴŀƭȅǎƛǎΦ ¢ƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎ Ƙŀǎ ǇƭŀȅŜŘ ŀƴ 

ƛƴŎǊŜŀǎƛƴƎƭȅ ǎƛƎƴƛŬŎŀƴǘ ǊƻƭŜ ƛƴ ǉǳŀƴǝǘŀǝǾŜ ǊŜǎŜŀǊŎƘΣ ǳƴŘŜǊƎƻƛƴƎ ǎƛƎƴƛŬŎŀƴǘ ŎƘŀƴƎŜΦ Lǘ ōŜŎŀƳŜ 

ǇƻǇǳƭŀǊ ŘǳǊƛƴƎ ǘƘŜ мфулǎ ŀƴŘ мффлǎΣ ǿƘŜƴ .ƻȅŀǘȊƛǎ όмффуύ ƛƴǘǊƻŘǳŎŜŘ ŀ ƳƻǊŜ ǎǘǊǳŎǘǳǊŜŘ ŀǇǇǊƻŀŎƘ 

ǘƘŀǘ ƛƴŎƻǊǇƻǊŀǘŜŘ ŎƻŘƛƴƎ ŀƴŘ ǘƘŜƳŜ ŘŜǾŜƭƻǇƳŜƴǘΦ ¢ƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎ ƛǎ ƪƴƻǿƴ ŦƻǊ ƛǘǎ ƅŜȄƛōƛƭƛǘȅ ŀƴŘ 

ŀŘŀǇǘŀōƛƭƛǘȅΣ ŀƭƭƻǿƛƴƎ ƛǘ ǘƻ ōŜ ŀǇǇƭƛŜŘ ǘƻ ŘƛũŜǊŜƴǘ Řŀǘŀ ǘȅǇŜǎ ǘƻ ŀƴǎǿŜǊ ǊŜǎŜŀǊŎƘ ǉǳŜǎǝƻƴǎΦ Lǘ ƛǎ ƻƊŜƴ 

ǳǎŜŘ ŀƭƻƴƎǎƛŘŜ ǘƘŜƻǊŜǝŎŀƭ ŦǊŀƳŜǿƻǊƪǎΣ ŜƴƘŀƴŎƛƴƎ ƛǘǎ ŎǊŜŘƛōƛƭƛǘȅ ǿƛǘƘƛƴ ǎƻŎƛŀƭ ŀƴŘ ōŜƘŀǾƛƻǳǊŀƭ 

ǎŎƛŜƴŎŜǎ ό.Ǌŀǳƴ ϧ /ƭŀǊƪŜΣ нлннύΦ !ƳƻƴƎ ǘƘŜ ǇǊƛƳŀǊȅ ŦƻǊƳǎ ƻŦ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎ ŎƻƳƳƻƴƭȅ ǳǎŜŘ ƛƴ 

ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎΣ ǘƘŜ Ƴƻǎǘ ǿƛŘŜƭȅ ǳǎŜŘ ŀǊŜ ŀǇǇƭƛŜŘ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎΣ ŦǊŀƳŜǿƻǊƪ ŀƴŀƭȅǎƛǎΣ ŀƴŘ 

ǊŜƅŜȄƛǾŜ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎΦ ²ƘƛƭŜ ŀǇǇƭƛŜŘ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎ ŀƴŘ ŦǊŀƳŜǿƻǊƪ ŀƴŀƭȅǎƛǎ ǳǎŜ ǇǊŜŘŜŬƴŜŘ 

ŦǊŀƳŜǿƻǊƪǎ ǘƻ ƛŘŜƴǝŦȅ ǘƘŜƳŜǎ ŦǊƻƳ ǘŜȄǘǳŀƭ ŘŀǘŀΣ ǊŜƅŜȄƛǾŜ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎ ƛǎ ƳƻǊŜ ƻǊƎŀƴƛŎΣ ǊŜƭȅƛƴƎ 

ƻƴ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊϥǎ ŜȄǇŜǊǝǎŜ ǘƻ ƎŜƴŜǊŀǘŜ ŎƻŘŜǎ ŀƴŘ ǇŀǧŜǊƴǎ ǊŜƭŀǘŜŘ ǘƻ ǘƘŜ ǊŜǎŜŀǊŎƘ ǉǳŜǎǝƻƴΦ 

 

¢ƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎ ό¢!ύ ƛǎ ŀ ǾŜǊǎŀǝƭŜ ŀƴŘ ŀŎŎŜǎǎƛōƭŜ ŀǇǇǊƻŀŎƘ ǿƛǘƘ ƳǳƭǝǇƭŜ ǎǳōπƳŜǘƘƻŘǎΦ 

.ƻȅŀǘȊƛǎ όмффуύ ŎƻƴǎƛŘŜǊǎ ¢! ŀ ǘƻƻƭ ŀŎǊƻǎǎ ǾŀǊƛƻǳǎ ƳŜǘƘƻŘǎΣ ǿƘŜǊŜŀǎ .Ǌŀǳƴ ŀƴŘ /ƭŀǊƪŜ όнллсύ ŀǊƎǳŜ 

ǘƘŀǘ ƛǘ ƛǎ ŀ ƳŜǘƘƻŘ ƛƴ ƛǘǎ ƻǿƴ ǊƛƎƘǘΦ wŜǎŜŀǊŎƘŜǊǎ ŜƳǇƭƻȅ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎ ǘƻ ƳŜŀƴƛƴƎŦǳƭƭȅ ƛŘŜƴǝŦȅΣ 

ŀƴŀƭȅǎŜΣ ŀƴŘ ƛƴǘŜǊǇǊŜǘ ǉǳŀƭƛǘŀǝǾŜ ŘŀǘŀΦ ¢Ƙƛǎ ǎȅǎǘŜƳŀǝŎ ǇǊƻŎŜǎǎ ƎŜƴŜǊŀǘŜǎ ŎƻŘŜǎ ƭŜŀŘƛƴƎ ǘƻ ǘƘŜƳŜ 
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ŘŜǾŜƭƻǇƳŜƴǘΦ ¢! ƻũŜǊǎ ǘƘŜƻǊŜǝŎŀƭ ŦǊŜŜŘƻƳ ŀƴŘ ƅŜȄƛōƛƭƛǘȅ ǘƻ ǳƴŎƻǾŜǊ ǇŀǧŜǊƴǎ ƻŦ ƳŜŀƴƛƴƎ όϥǘƘŜƳŜǎϥύ 

ǘƘǊƻǳƎƘ ƛǘŜǊŀǝǾŜ ǊƻǳƴŘǎ ƻŦ ŎƻŘƛƴƎΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊϥǎ ǊƻƭŜ ƛǎ ŎǊǳŎƛŀƭ ƛƴ ŎǊŜŀǝƴƎ ǇŀǧŜǊƴǎ ǿƛǘƘƛƴ ŀƴŘ 

ŀŎǊƻǎǎ ŘŀǘŀΣ ǊŜƅŜŎǝƴƎ ǇŀǊǝŎƛǇŀƴǘǎϥ ŜȄǇŜǊƛŜƴŎŜǎΣ ǘƘƻǳƎƘǘǎΣ ŀƴŘ ōŜƘŀǾƛƻǳǊǎ ǘƘǊƻǳƎƘ ƳŜǝŎǳƭƻǳǎ 

ŦŀƳƛƭƛŀǊƛǎŀǝƻƴ ŀƴŘ ŎƻŘƛƴƎ ό/ƭŀǊƪŜ ϧ .ǊŀǳƴΣ нлмтύΦ 

 

wŜǎŜŀǊŎƘŜǊǎ ǳǎŜ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎ ǘƻ ƛŘŜƴǝŦȅΣ ŀƴŀƭȅǎŜΣ ŀƴŘ ƛƴǘŜǊǇǊŜǘ ǉǳŀƭƛǘŀǝǾŜ ŘŀǘŀΦ ¢Ƙƛǎ 

ǇǊƻŎŜǎǎ ƛƴǾƻƭǾŜǎ ŦŀƳƛƭƛŀǊƛǎƛƴƎ ǿƛǘƘ ǘƘŜ ŘŀǘŀΣ ƛŘŜƴǝŦȅƛƴƎ ǊŜƭŀǘŜŘ ǘƘŜƳŜǎΣ ŀƴŘ ƎǊƻǳǇƛƴƎ ŀƴŘ ƻǊƎŀƴƛǎƛƴƎ 

Řŀǘŀ ŦƻǊ ƛƴǘŜǊǇǊŜǘŀǝƻƴΦ ¢ƘŜƳŜǎ ŀǊŜ ƛŘŜƴǝŬŜŘ ŜƛǘƘŜǊ ǘƘǊƻǳƎƘ ŀ ΨōƻǧƻƳπǳǇΩ ŀǇǇǊƻŀŎƘΣ ǿƘƛŎƘ ŘŜǇŜƴŘǎ 

ƻƴ ǘƘŜ Řŀǘŀ ŀƴŘ ǿƘŀǘ ƛǘ ŎƻƴǘŀƛƴǎΣ ƻǊ ǘƘǊƻǳƎƘ ŀ ΨǘƻǇπŘƻǿƴΩ ŀǇǇǊƻŀŎƘΣ ƛƴ ǿƘƛŎƘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ 

ŜȄǇƭƻǊŜǎ ǘƘŜƻǊŜǝŎŀƭ ƛŘŜŀǎ ǿƛǘƘ ǘƘŜ ŘŀǘŀΦ 

 

Lƴ нллсΣ .Ǌŀǳƴ ŀƴŘ /ƭŀǊƪŜ ǇǊƻǾƛŘŜŘ ŀ ŘŜŜǇŜǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ƛƳǇƭŜƳŜƴǝƴƎ ǘƘŜƳŀǝŎ 

ŀƴŀƭȅǎƛǎ ǿƛǘƘ ŀ ǊŜƅŜȄƛǾŜ ŀǇǇǊƻŀŎƘΣ ŜǎǘŀōƭƛǎƘƛƴƎ ƛǘ ŀǎ ŀ ǇǊŜŦŜǊǊŜŘ ƳŜǘƘƻŘ ŦƻǊ ǉǳŀƭƛǘŀǝǾŜ ǊŜǎŜŀǊŎƘ 

ό.Ǌŀǳƴ ϧ /ƭŀǊƪŜΣ нллсύΦ /ǊƛǘŜǊƛŀ ǎŜǘ ƛƴ ǎǳōǎŜǉǳŜƴǘ ȅŜŀǊǎ ŘƛǎǝƴƎǳƛǎƘŜŘ ǊŜƅŜȄƛǾŜ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎ 

ŦǊƻƳ ƻǘƘŜǊ ŦƻǊƳǎ ƻŦ ŀƴŀƭȅǎƛǎΦ ¢ƘŜǎŜ ŎǊƛǘŜǊƛŀ ƛƴǘǊƻŘǳŎŜŘ ǘƘǊŜŜ ƛƳǇƻǊǘŀƴǘ ǇǊƛƴŎƛǇƭŜǎΥ ŎƻŘƛƴƎ ǊŜƭƛŀōƛƭƛǘȅΣ 

ŎƻŘŜōƻƻƪ ŀǇǇǊƻŀŎƘŜǎΣ ŀƴŘ ǊŜƅŜȄƛǾŜ ŀǇǇǊƻŀŎƘŜǎ ǘƻ ¢! ό.Ǌŀǳƴ ϧ /ƭŀǊƪΣ нлмфύΦ ¦ǎƛƴƎ ŀ ǎǘǊǳŎǘǳǊŜŘ 

ŎƻŘŜōƻƻƪΣ ŀǎǎŜǎǎŜŘ ōȅ /ƻƘŜƴΩǎ YŀǇǇŀ ό.Ǌŀǳƴ ϧ /ƭŀǊƪŜΣ нлмоύΣ ǇǊƻǾƛŘŜŘ ŀ ƳƻǊŜ ǎȅǎǘŜƳŀǝŎ ƳŜǘƘƻŘΦ 

.Ǌŀǳƴ ŀƴŘ /ƭŀǊƪŜϥǎ ǎƛȄπǇƘŀǎŜ ǇǊƻŎŜǎǎ ƛƴŎƭǳŘŜǎ ŦŀƳƛƭƛŀǊƛǎƛƴƎ ǿƛǘƘ ŘŀǘŀΣ ƎŜƴŜǊŀǝƴƎ ƛƴƛǝŀƭ ŎƻŘŜǎΣ 

ǎŜŀǊŎƘƛƴƎ ŦƻǊ ǘƘŜƳŜǎΣ ǊŜǾƛŜǿƛƴƎ ǘƘŜƳΣ ŘŜŬƴƛƴƎ ŀƴŘ ƴŀƳƛƴƎ ǘƘŜƳΣ ŀƴŘ ǇǊƻŘǳŎƛƴƎ ŀ ǊŜǇƻǊǘΦ wŜƅŜȄƛǾŜ 

ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎΣ ǿƛǘƘ ƛǘǎ ƅŜȄƛōƭŜ ŀǇǇǊƻŀŎƘΣ ŀƭƭƻǿǎ ŦƻǊ ǘƘŜ ǳǎŜ ƻŦ ŘƛũŜǊŜƴǘ ǘƘŜƻǊŜǝŎŀƭ ŦǊŀƳŜǿƻǊƪǎ 

ŀƴŘ ǊŜǎŜŀǊŎƘ ǇŀǊŀŘƛƎƳǎΦ Lǘǎ ǇƻǇǳƭŀǊƛǘȅ ǎǘŜƳǎ ŦǊƻƳ ƛǘǎ ŀŎŎŜǎǎƛōƛƭƛǘȅ ŀƴŘ ǘƘŜ ŀǾŀƛƭŀōƛƭƛǘȅ ƻŦ ǎǳǇǇƻǊǝƴƎ 

ŎƻƳǇǳǘŜǊ ǎƻƊǿŀǊŜΦ 

 

wŜƅŜȄƛǾŜ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎ ƛǎ ǳƴƛǉǳŜ ōŜŎŀǳǎŜ ƛǘ ǊŜǉǳƛǊŜǎ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ǘƻ ōŀƭŀƴŎŜ ǎŜƭŦπ

ŀǿŀǊŜƴŜǎǎ ŀƴŘ ƛƳǇŀǊǝŀƭƛǘȅ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜ ǇǊƻŎŜǎǎ ό.Ǌŀǳƴ ϧ /ƭŀǊƪŜΣ нлмоύΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊϥǎ 
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ŜƳƻǝƻƴǎ ŀƴŘ ǇŜǊǎƻƴŀƭ ƪƴƻǿƭŜŘƎŜ ŜƴƘŀƴŎŜ ƛƴǘŜǊǾƛŜǿǎΣ ōǳǘ ƛƴǎƛŘŜǊ ƪƴƻǿƭŜŘƎŜ Ŏŀƴ ƛƴƅǳŜƴŎŜ 

ǊŜǎǇƻƴǎŜǎΦ wŜǎŜŀǊŎƘŜǊǎ Ƴǳǎǘ ŎƻƴǎƛŘŜǊ ǘƘŜƛǊ ǘƘŜƻǊŜǝŎŀƭ ŀǎǎǳƳǇǝƻƴǎΣ ŜǇƛǎǘŜƳƻƭƻƎƛŎŀƭ ǎǘŀƴŎŜΣ ŀƴŘ 

ǿƘŜǘƘŜǊ ǘƘŜƛǊ ǊŜǎŜŀǊŎƘ ŀǇǇǊƻŀŎƘ ƛǎ ƛƴŘǳŎǝǾŜ ƻǊ ŘŜŘǳŎǝǾŜΦ 

 

.Ǌŀǳƴ ŀƴŘ /ƭŀǊƪŜ ƘŀǾŜ ŎƘŀƳǇƛƻƴŜŘ ǊŜƅŜȄƛǾŜ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎ ǎƛƴŎŜ ǘƘŜƛǊ ŜŀǊƭȅ ǇŀǇŜǊǎ 

ό.Ǌŀǳƴ ϧ /ƭŀǊƪŜΣ нлмфύΦ ¢ƘŜȅ ŘŜǎŎǊƛōŜ w¢! ŀǎ ŀ ǘƘŜƻǊŜǝŎŀƭƭȅ ƅŜȄƛōƭŜ ƳŜǘƘƻŘ ǘƘŀǘ ŀƭƭƻǿǎ ǊŜǎŜŀǊŎƘŜǊǎ 

ǘƻ ǊŜƅŜŎǘ ƻƴ ŀƴŘ ƛƴǘŜǊǊƻƎŀǘŜ ǘƘŜƻǊƛŜǎΦ ¢ƘŜ w¢! ŀǇǇǊƻŀŎƘ ǇǊƻǾƛŘŜǎ ŀ ǊŜƭƛŀōƭŜ ŀƴŀƭȅǎƛǎ ǿƘƛƭŜ 

ŎƻƴǎƛŘŜǊƛƴƎ ŜǘƘƛŎŀƭ ǊŜǎŜŀǊŎƘ ǇǊŀŎǝŎŜǎΦ w¢! ŀƭƭƻǿǎ ǊŜǎŜŀǊŎƘŜǊǎ ǘƻ ŎƻƴǎƛŘŜǊ ǉǳŀƭƛǘŀǝǾŜ ǇŀǊŀŘƛƎƳǎΣ 

ǊŜŎƻƎƴƛǎƛƴƎ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊϥǎ ŜǇƛǎǘŜƳƻƭƻƎȅ ŀƴŘ ƻƴǘƻƭƻƎƛŎŀƭ ǎǘŀƴŎŜ ǿƘŜƴ ǿƻǊƪƛƴƎ ǿƛǘƘ ǘƘŜ ŘŀǘŀΦ 

 

WǳǎǝŦȅƛƴƎ ǘƘŜ /ƘƻƛŎŜ ƻŦ wŜƅŜȄƛǾŜ ¢ƘŜƳŀǝŎ !ƴŀƭȅǎƛǎ ƛƴ ǘƘŜ {ǘǳŘȅΦ ¢Ƙƛǎ ǎǘǳŘȅ ǳǎŜŘ ǊŜƅŜȄƛǾŜ 

ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎ όw¢!ύ ǘƻ ŜȄǇƭƛŎƛǘƭȅ ŀƴŘ ƛƴǘŜǊǇǊŜǝǾŜƭȅ ƛŘŜƴǝŦȅ ǘƘŜƳŜǎΦ w¢! ƛƴǾƻƭǾŜǎ ŎƘƻƻǎƛƴƎ 

ōŜǘǿŜŜƴ ŘŜŘǳŎǝǾŜ ŀƴŘ ƛƴŘǳŎǝǾŜ ŀǇǇǊƻŀŎƘŜǎΦ Lƴ ǘƘƛǎ ǎǘǳŘȅΣ ŀƴ ƛƴŘǳŎǝǾŜ ŀǇǇǊƻŀŎƘ ǿŀǎ ŎƘƻǎŜƴ 

ōŜŎŀǳǎŜ ŘŜŘǳŎǝǾŜ ŀƴŀƭȅǎƛǎ ŘƻŜǎ ƴƻǘ ŀƭƭƻǿ ŦƻǊ ƛƴǘŜǊǇǊŜǘŀǝƻƴΣ ǇƻǘŜƴǝŀƭƭȅ ƭŜŀŘƛƴƎ ǘƻ ǘƘŜƳŜǎ ǘƘŀǘ 

ǊŜƭŀǘŜ ǘƻ ǘƘŜ ǊŜǎŜŀǊŎƘ ǉǳŜǎǝƻƴǎΦ LƴŘǳŎǝǾŜ ŀƴŀƭȅǎƛǎ ƛƴǾƻƭǾŜǎ ŎƻŘƛƴƎ Řŀǘŀ ǿƛǘƘƻǳǘ ŬǩƴƎ ƛǘ ƛƴǘƻ ŀ ǇǊŜπ

ŜȄƛǎǝƴƎ ŦǊŀƳŜΣ ƳŀƪƛƴƎ ƛǘ ŘŀǘŀπŘǊƛǾŜƴΦ 5ŜŘǳŎǝǾŜ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎΣ ŘǊƛǾŜƴ ōȅ ǊŜǎŜŀǊŎƘ ƻōƧŜŎǝǾŜǎΣ 

ŜȄǘǊŀŎǘǎ ǎǇŜŎƛŬŎ ŘŀǘŀΣ ǘƘƻǳƎƘ ƛǘ Ƴŀȅ ōŜ ƭŜǎǎ ŎƻƳǇǊŜƘŜƴǎƛǾŜ ό.Ǌŀǳƴ ϧ /ƭŀǊƪŜΣ нлннύΦ 

 

¢ƘŜ ŀƴŀƭȅǝŎ ǇǊƻŎŜǎǎ ŦƻƭƭƻǿŜŘ ǘƘŜ ǎƛȄ ǎǘŀƎŜǎ ƻŦ ǊŜƅŜȄƛǾŜ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎ ǘƻ ŜȄǘǊŀŎǘ ƳŜŀƴƛƴƎ 

ŦǊƻƳ ŘŀǘŀΣ ƛƴŎƭǳŘƛƴƎ ǎǘǳŘŜƴǘ ŀƴŘ ǘŜŀŎƘŜǊ ƛƴǘŜǊǾƛŜǿǎΦ !ǾƻƛŘƛƴƎ ōƛŀǎ ǿŀǎ ŀ ǇǊƛƳŀǊȅ ŎƻƴŎŜǊƴ 

ǘƘǊƻǳƎƘƻǳǘ ǘƘƛǎ ǇǊƻŎŜǎǎ ό.Ǌŀǳƴ ϧ /ƭŀǊƪŜΣ нлмоύΦ 

 

Having not used RTA or any other thematic analysis before, the researcher chose RTA 

because it had focus groups and teacher interviews. The reflective thematic analysis of data from 

focus group interviews with Y5 students in three schools used interview questions to elicit 
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responses. Each of the three focus groups had six students. The researcher interviewed each focus 

group with a teacher in place for safeguarding. The interviews lasted between 19 and 31 minutes 

and were recorded and transcribed into a Word document. An active approach, exploring the 

perspectives of the student participants across the six phases (Braun & Clarke, 2022) of the reflexive 

thematic analysis, was used through an iterative process. Before the six stages listed below (see Fig. 

4), the researcher engages in reflexivity. 

 

CƛƎǳǊŜ пπр 
 
{ƛȄ {ǘŜǇǎ ƻŦ wŜƅŜȄƛǾŜ ¢ƘŜƳŀǝŎ !ƴŀƭȅǎƛǎ ό.Ǌŀǳƴ ϧ /ƭŀǊƪŜΣ нлннύ  
 

 

vǳŀƭƛǘŀǝǾŜ wŜǎŜŀǊŎƘ aŜǘƘƻŘǎΥ ¢ƘŜ tǊƻŎŜǎǎ ƻŦ wŜƅŜȄƛǾƛǘȅΦ Before familiarising themself with 

the data, the researcher engaged in reflexivity. This examination process helps them reveal 

themselves as individuals and researchers. This ongoing process is about understanding how 

personal biases, assumptions, expectations, choices, and actions may influence the research process. 

Emphasising self-awareness is about who you are and what you may bring to the analytic process. As 

the researcher is a teacher, counsellor and designer of the ALBOP programme, the researcher had to 

ensure integrity, so questions were asked: 

1. Did I feel I gave the students enough time to answer the questions? 

2.  When the students answered, was I actively listening to specific topic words 

such as awareness, emotions, and enjoyment? 
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3.  Was I hoping to hear certain revelations on the program's impact from the 

students?  

4. Did I try to steer towards specific answers from students as they fed back 

their ideas and thoughts? 

5. 5ƛŘ ǘƘŜ ǊŜŦƭŜȄƛǾŜ ǇǊƻŎŜǎǎ ǘƘƻǊƻǳƎƘƭȅ ŎƻƴǎƛŘŜǊ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘΩǎ ǊŜǎǇƻƴǎŜǎΚ 

 

After the reflexive process, I was confident I had explored as many influences as possible 

that could affect the thematic analysis, as further discussed in Chapter 6. 

 

The researcher then embarked upon the six stages of the RTA. Each stage outlines the 

methods and explains how the researcher approached it. The stages enabled the qualitative data 

collected from the interviews to be coded and provided themes that contributed to the 

establishment of a theory and subsequent hypothesis.  

 

vǳŀƭƛǘŀǝǾŜ wŜǎŜŀǊŎƘ aŜǘƘƻŘǎΥ w¢! ¢ƘŜƳŜ /ƻƴǎǘǊǳŎǝƻƴΦ The following sections on the 

outcome of the researcher's interviews with teachers and the student focus groups present the 

ǊŜǎǳƭǘǎ ƻŦ ǘƘŜ ǊŜŦƭŜŎǘƛǾŜ ǘƘŜƳŀǘƛŎ ŀƴŀƭȅǎƛǎ ƻŦ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǊŜǎǇƻƴǎŜǎΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ recognises 

the data sample is small for RTA, but considers it justified by the depth of the insightful responses 

from those who participated in the study. These responses contributed to interesting data that 

helped the researcher analyse and support the research question. The researcher reminds the 

reader thatΣ ƛƴ ǳǎƛƴƎ w¢!Σ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ǇƻǎǎŜǎǎŜǎ ΨǘƘŜƻǊŜǘƛŎŀƭ ƪƴƻǿƛƴƎƴŜǎǎΩ ό.Ǌŀǳƴ ϧ /ƭŀǊƪŜΣ нлмфύΣ 

which refers to the epistemological and ontological stance of the researcher when coding the data in 

relation to the research question. 
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пΦуΦф {ǘǳŘŜƴǘ CƻŎǳǎ DǊƻǳǇǎΦ 
 

{ǘŀƎŜ мΥ 5ŀǘŀ CŀƳƛƭƛŀǊƛǎŀǝƻƴΦ 5ŀǘŀ ŎƻƭƭŜŎǝƻƴ ōŜƎŀƴ ǿƛǘƘ ǘƘŜ ŘŜǎƛƎƴ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǘƘŜ 

ǎǘǳŘŜƴǘ ŦƻŎǳǎ ƎǊƻǳǇ ŀƴŘ ǘŜŀŎƘŜǊ ƛƴǘŜǊǾƛŜǿ ǉǳŜǎǝƻƴǎΦ Lǘ ŎƻƴǝƴǳŜŘ ǿƛǘƘ ǘƘŜ Ŭƴŀƭ ŎƻƭƭŜŎǝƻƴ ƻŦ ōƻǘƘ 

ƛƴǘŜǊǾƛŜǿǎ ŀƴŘ ǘƘŜƛǊ ǎǳōǎŜǉǳŜƴǘ ǊŜǎǇƻƴǎŜǎΣ ǿƘƛŎƘ ǿŜǊŜ ǘƘŜƴ ǇǊŜŎƛǎŜƭȅ ǘǊŀƴǎŎǊƛōŜŘ ŦǊƻƳ ǘƘŜ ǾŜǊōŀƭ 

ŜȄŎƘŀƴƎŜǎ ƛƴ ōƻǘƘ ǘƘŜ ǎǘǳŘŜƴǘ ŦƻŎǳǎ ƎǊƻǳǇ ŀƴŘ ǘƘŜ ǘŜŀŎƘŜǊ ƛƴǘŜǊǾƛŜǿǎΦ ¢ƘŜ ǘǊŀƴǎŎǊƛōŜŘ Řŀǘŀ ǿŀǎ 

ǘƘŜƴ ǳǇƭƻŀŘŜŘ ƛƴǘƻ b±ƛǾƻΦ8 ǎƻƊǿŀǊŜ ǳƴŘŜǊ ŘƛũŜǊŜƴǘ ŬƭŜǎΣ ŀǎ ǘƘŜ ŎƻŘƛƴƎ ǿŀǎ ǎŜǇŀǊŀǘŜŘ ŦƻǊ ǎǘǳŘŜƴǘǎϥ 

ŀƴŘ ǘŜŀŎƘŜǊǎϥ ǊŜǎǇƻƴǎŜǎΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ǳǎŜŘ b±ƛǾƻ ǎƻƊǿŀǊŜΤ ǇǊƛƻǊ ǘƻ ǘƘƛǎΣ ǘƘŜȅ ƘŀŘ ŎƻƴǎƛŘŜǊŜŘ 

ǳǎƛƴƎ 9ȄŎŜƭ ŀƴŘ tƻǎǘπƛǘ bƻǘŜǎΦ IƻǿŜǾŜǊΣ ǘƘŜȅ ǿŜǊŜ ŎƻƴŎŜǊƴŜŘ ŀōƻǳǘ ǘƘŜ ǎǇŀŎŜ ƴŜŜŘŜŘ ŦƻǊ tƻǎǘπƛǘ 

ƴƻǘŜǎ ŀƴŘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ƘŀƴŘǿǊƛǝƴƎΣ ǿƘƛŎƘ ǘƘŜȅ ǊŜŎƻƎƴƛǎŜŘ ŀǎ ƴƻǘ ŀƭǿŀȅǎ ƭŜƎƛōƭŜΣ ǎƭƻǿƛƴƎ ǘƘŜ 

ŀƴŀƭȅǎƛǎΦ IŀǾƛƴƎ ǿŀǘŎƘŜŘ ǎƻƳŜ ǘǳǘƻǊƛŀƭǎ ƻƴ ǳǎƛƴƎ b±ƛǾƻ ŦƻǊ w¢!Σ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ŀǇǇǊŜŎƛŀǘŜŘ ǘƘŜ ƛŘŜŀ 

ƻŦ ƪŜŜǇƛƴƎ ŜǾŜǊȅǘƘƛƴƎ ǝŘȅ ƛƴ ƻƴŜ ǇƭŀŎŜ ǿƘƛƭŜ ǎǝƭƭ ŀƭƭƻǿƛƴƎ ŜȄǇƭƻǊŀǝƻƴ ƻŦ ǘƘŜ Řŀǘŀ ŎƻŘƛƴƎ ǘƻ ƛŘŜƴǝŦȅ 

ǘƘŜƳŜǎ ŦƻǊ ŀƴŀƭȅǎƛǎΦ 

 

¢ƘŜ ŦŀƳƛƭƛŀǊƛǎŀǝƻƴ ǇǊƻŎŜǎǎ ƛƴŎƭǳŘŜŘ ǊŜπǊŜŀŘƛƴƎ ŦǊƻƳ ǘƘŜ ōƻǧƻƳ ǎŜǾŜǊŀƭ ǝƳŜǎ ǘƻ ŜƴǎǳǊŜ ŀ 

ŘŜŜǇŜǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ŘŀǘŀΤ ŜǾŜƴ ǘƘƻǳƎƘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ƘŀŘ ōŜŜƴ ǘƘŜ ŘŜǎƛƎƴŜǊ ŀƴŘ ŘŜǾŜƭƻǇŜǊ 

ŀƴŘΣ ǘƘŜǊŜŦƻǊŜΣ ǘƻǘŀƭƭȅ ƛƳƳŜǊǎŜŘ ƛƴ ǘƘŜ Řŀǘŀ ŦǊƻƳ ǘƘŜ ƻǳǘǎŜǘΣ ǘƘŜȅ ǿŜǊŜ ŀōƭŜ ǘƻ ƎƛǾŜ ǘƘŜƛǊ ŀǧŜƴǝƻƴ ǘƻ 

ŜǾŜǊȅ ǎǘǳŘŜƴǘϥǎ ŀƴŘ ǘŜŀŎƘŜǊϥǎ ǊŜǎǇƻƴǎŜǎ ŀǎ ǘƘŜȅ ƘŀŘ ōŜŜƴ ǇǊŜǎŜƴǘ ŦƻǊ ǘƘŜǎŜ ǊŜǎǇƻƴǎŜǎΦ ¢ƘŜ 

ǊŜǎŜŀǊŎƘŜǊ ŦŜƭǘ ǘƘŜȅ ƘŀŘ ŀƴ ŀƭƳƻǎǘ о5 ŜȄǇŜǊƛŜƴŎŜ ƻŦ ǘƘŜ ŘŀǘŀΣ ǊŜŎŀƭƭƛƴƎ ŜŀŎƘ ƛƴǘŜǊǾƛŜǿ ǿƛǘƘ ŀƭƭ ǘƘŜƛǊ 

ǎŜƴǎŜǎΦ ²ƛǘƘ ŀǳŘƛǘƻǊȅ ƳŜƳƻǊȅ ŀƴŘ ƛƴ ǘǊŀƴǎŎǊƛōƛƴƎ ŀƴŘ ǊŜŀŘƛƴƎ ǘƘŜ ǊŜǎǇƻƴǎŜǎ ǘƻ ǘƘŜ ǉǳŜǎǝƻƴǎΣ ǘƘŜȅ 

ŦŜƭǘ ǘƘŜȅ ƘŀŘ ōŜŎƻƳŜ ǊƛŎƘƭȅ ŦŀƳƛƭƛŀǊ ǿƛǘƘ ǘƘŜ Řŀǘŀ ōŜŦƻǊŜ ǘƘŜȅ ōŜƎŀƴ ǘƘŜ ŀƴŀƭȅǎƛǎΦ IƻǿŜǾŜǊΣ ƛƴ 

ǊŜŀŘƛƴƎ ǘƘŜ ǘǊŀƴǎŎǊƛǇǝƻƴǎΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ōŜŎŀƳŜ ŀǿŀǊŜ ƻŦ Řŀǘŀ ǘƘŜȅ ƘŀŘ ƴƻǘ ōŜŜƴ Ŧǳƭƭȅ ŀǿŀǊŜ ƻŦ 

ŘǳǊƛƴƎ ǘƘŜ ƛƴǘŜǊǾƛŜǿǎΦ ¢ƘŜȅ ƘŀŘ ōŜŜƴ ŀŎǝǾŜƭȅ ƛƴǾƻƭǾŜŘ ŀǎ ƛƴǘŜǊǾƛŜǿŜǊǎΣ ƴƻǘ ƴŜŎŜǎǎŀǊƛƭȅ ŀǎ ƭƛǎǘŜƴŜǊǎΦ 

wŜŀŘƛƴƎ ǘƘŜ Řŀǘŀ ǎŜǾŜǊŀƭ ǝƳŜǎ ǘƘƻǊƻǳƎƘƭȅ ƘŜƭǇŜŘ ǇǊƻǾƛŘŜ ŘŜŜǇŜǊ ƛƴǎƛƎƘǘǎ ƛƴǘƻ ǎǘǳŘŜƴǘǎϥ ŀƴŘ 

 
8 b±ƛǾƻΥ [ŜŀŘƛƴƎ vǳŀƭƛǘŀǝǾŜ 5ŀǘŀ !ƴŀƭȅǎƛǎ {ƻƊǿŀǊŜ μ [ǳƳƛǾŜǊƻ 
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ǘŜŀŎƘŜǊǎϥ ŜȄǇŜǊƛŜƴŎŜǎ ŘǳǊƛƴƎ ǘƘŜ ǇǊƻƎǊŀƳƳŜΣ ōƻǘƘ ƛƴŘŜǇŜƴŘŜƴǘƭȅ ŀƴŘ ŀǎ ŀ ŎƭŀǎǎΦ Lƴ ŀŘŘƛǝƻƴΣ ǘƘŜ 

ǊŜǎŜŀǊŎƘŜǊϥǎ ŀƴƴƻǘŀǝƻƴǎ ŀƴŘ ƳŜƳƻǎΣ ǿǊƛǧŜƴ ŀǎ ŀ ǎǳōƧŜŎǝǾŜ ǎǘƻǊȅǘŜƭƭŜǊ ŀƊŜǊ ǘƘŜǎŜ ŀŎǝƻƴǎΣ ŜƴŀōƭŜŘ 

ǘƘŜƳ ǘƻ ǾƛŜǿ ǘƘŜ Řŀǘŀ ŦǊƻƳ ŀ ŘƛũŜǊŜƴǘ ŀƴƎƭŜΣ ƻũŜǊƛƴƎ ŀ ŎƻƴǘŜȄǘǳŀƭΣ ƘƻƭƛǎǝŎ ǎǘƻǊȅ ǊŀǘƘŜǊ ǘƘŀƴ ŀ ǎŜǊƛŜǎ 

ƻŦ ǊŜǎǇƻƴǎŜǎΦ 

 

{ǘŀƎŜ нΥ {ȅǎǘŜƳŀǝŎ 5ŀǘŀ /ƻŘƛƴƎΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ŎƻŘŜŘ ŜŀŎƘ ǎŎƘƻƻƭΩǎ ƛƴǘŜǊǾƛŜǿ 

ǘǊŀƴǎŎǊƛǇǝƻƴǎ ǎŜǇŀǊŀǘŜƭȅΣ ǿƻǊƪƛƴƎ ǎȅǎǘŜƳŀǝŎŀƭƭȅ ŦǊƻƳ ǘƘŜ ǘƻǇ ŘƻǿƴΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ƳƻǾŜŘ ƻƴ ǘƻ 

ŀƴƻǘƘŜǊ ǘǊŀƴǎŎǊƛǇǝƻƴ ƻƴƭȅ ŀƊŜǊ ǘƘŜȅ ƘŀŘ ŜȄǇƭƻǊŜŘ ŜǾŜǊȅ ǎǘǳŘŜƴǘϥǎ ƻǊ ǘŜŀŎƘŜǊϥǎ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ 

ƛƴǘŜǊǾƛŜǿ ǉǳŜǎǝƻƴǎΦ ¢ƘŜȅ ŀƭǎƻ ƘŀŘ ǘƻ ŎƻƴǎƛŘŜǊ ǘƘŀǘ ǘƘŜȅ ƘŀŘ ƛƴŎƭǳŘŜŘ ǎƻƳŜ ǊŜƅŜŎǝƻƴǎ ƻƴ ǘƘŜ 

ǎǘǳŘŜƴǘǎϥ ǊŜǎǇƻƴǎŜǎΦ Lƴ ǘƘŜǎŜ ŎŀǎŜǎΣ ǎǘǳŘŜƴǘǎ ƻƊŜƴ ǊŜǎǇƻƴŘŜŘ ǿƛǘƘ ŀ ǎƛƳǇƭŜ ΨȅŜŀƘΩΣ ǎƻ ƛƴ ǎŜƭŜŎǝƴƎ 

ǇŀǊǘǎ ƻŦ ǘƘŜ ƴŀǊǊŀǝǾŜ ŦƻǊ ŎƻŘƛƴƎΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ŜƴǎǳǊŜŘ ǘƘŜ ŜȄǘǊŀŎǘ ƛƴŎƭǳŘŜŘ ŀƭƭ ǊŜƭŜǾŀƴǘ ǘŜȄǘΦ ¢ƘŜ 

ǇǊƻŎŜǎǎ ǿŀǎ ƛǘŜǊŀǝǾŜΣ ƎƻƛƴƎ ōŀŎƪ ŀƴŘ ŦƻǊǘƘΤ ǘƘŜƴΣ ǳǎƛƴƎ b±ƛǾƻϥǎ ƎǊŀǇƘƛƴƎ ǘƻƻƭǎΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ŎƻǳƭŘ 

ƛŘŜƴǝŦȅ ŎƻŘƛƴƎ ŦƻǊ ŜŀŎƘ ǎŎƘƻƻƭ όǎŜŜ CƛƎΦ пΦсύΦ 

CƛƎǳǊŜ пπс 
 
{ǘǳŘŜƴǘ CƻŎǳǎ DǊƻǳǇǎϥ Lƴƛǝŀƭ /ƻŘŜǎ ŦǊƻƳ wŜƅŜȄƛǾŜ ¢ƘŜƳŀǝŎ !ƴŀƭȅǎƛǎ 

 

{ǘŀƎŜ оΥ DŜƴŜǊŀǝƴƎ Lƴƛǝŀƭ ¢ƘŜƳŜǎ ŦǊƻƳ Lƴƛǝŀƭ /ƻŘŜǎΦ ¢ƘŜ ǇǊƻŎŜǎǎ ƻŦ ƎŜƴŜǊŀǝƴƎ ƛƴƛǝŀƭ 

ǘƘŜƳŜǎ ŦǊƻƳ ǘƘŜ Řŀǘŀ ƛƴǾƻƭǾŜŘ ǊŜǾƛŜǿƛƴƎ ǘƘŜ ŎƻŘƛƴƎΣ ŀƴŘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ǎƻǳƎƘǘ ŎƻƴŎŜǇǘǎ ǘƘŀǘ 

ŎŀǇǘǳǊŜŘ ƳŜŀƴƛƴƎ ƛƴ ǘƘŜ ǘǊŀƴǎŎǊƛǇǘǎ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘπŦƻŎǳǎŜŘ ƛƴǘŜǊǾƛŜǿǎΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ǿŀǎ 

Ŏƻƴǎǘŀƴǘƭȅ ǊŜŀŘƛƴƎ ŀƴŘ ǊŜπǊŜŀŘƛƴƎ ǘƘŜ ŘŀǘŀǎŜǘ ŀǘ ǘƘƛǎ ǎǘŀƎŜ ŀƴŘΣ ƛƴ ǎƻƳŜ ŎŀǎŜǎΣ ŎƘŀƴƎƛƴƎ ǘƘŜ ŎƻŘŜ 



мрт 

ƻŦ плр 

 
мрт 

 
 

 

ƭŀōŜƭǎ ǳƴǝƭ ǘƘŜȅ ŦŜƭǘ ǘƘŜ ŎƻŘŜǎ ǊŜƅŜŎǘŜŘ ǘƘŜƛǊ ƛƴǘǳƛǝǾŜ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ƻǾŜǊŀƭƭ ƳŜǎǎŀƎŜǎ ŦǊƻƳ 

ǎǘǳŘŜƴǘǎ ŀƴŘ ǘŜŀŎƘŜǊǎΦ CƻǊ ǘƘŜ ǎǘǳŘŜƴǘǎΣ ǘƘŜǊŜ ǿŜǊŜ ƴƻǿ ǎƛȄ ƛƴƛǝŀƭ ǘƘŜƳŜǎΦ !ǘ ǘƘƛǎ ǇƻƛƴǘΣ ǘƘŜ 

ǊŜǎŜŀǊŎƘŜǊ ƘŀŘ ǘƻ ǎǘŜǇ ōŀŎƪ ŦǊƻƳ ǘƘŜ w¢! ǇǊƻŎŜǎǎ ǇƘŀǎŜǎ ǘƻ ǊŜƅŜŎǘ ƻƴ ǘƘŜ ǿƻǊƪ ǘƘŜȅ ƘŀŘ ŀŎƘƛŜǾŜŘ ǎƻ 

ŦŀǊΦ wŜǘǳǊƴƛƴƎ ǘƻ ǘƘŜ ƛƴƛǝŀƭ ǘƘŜƳŜǎΣ ǘƘŜȅ ǎŀǿ ǇƻǎǎƛōƭŜ ƎǊƻǳǇƛƴƎǎΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ƴƻǘŜŘ ŦǊƻƳ ŎƻŘƛƴƎ 

ǘƘŜ ƛƴǘŜǊǾƛŜǿ ǘǊŀƴǎŎǊƛǇǘǎ ŀƊŜǊ ǘƘŜ Ψ! [ƛǧƭŜ .ƛǘ ƻŦ tǎȅŎƘƻƭƻƎȅΩ ǇǊƻƎǊŀƳƳŜ ŬƴƛǎƘŜŘΣ άL ŀƳ ƴƻǘ ǎǳǊŜ Ƙƻǿ 

ǘƘŜ ƭŀōŜƭ ŦƻǊ ǘƘŜ ŎƻŘƛƴƎ ŎŀƳŜ ŀōƻǳǘΦΣ L ōŜƭƛŜǾŜ L ǿŀǎ ŀǎƪƛƴƎ ²Ƙŀǘ ƛǎ ǘƘƛǎ ǎǘǳŘŜƴǘ ǘǊȅƛƴƎ ǘƻ ǎŀȅΚ LƴǎǘŜŀŘ 

ƻŦΣ L ǘƘƛƴƪ ǘƘŜȅ ŀǊŜ ǘǊȅƛƴƎ ǘƻ ǎŀȅ ǘƘƛǎΦΦΦΚέ  

 

The researcher needed to be sure what the students in the focus group meant, how their 

responses linked with those of the other groups, and the interaction between the interviewer and 

the students as interviewees. So, the initial theme labels became organic and colourful, possibly 

because they were familiar with the programme. As they wrote the labels, they felt they relived the 

students' experiences accessing the programme over those nine weeks. The researcher felt it was 

quite an extraordinary process. 

 

As the researcher had not previously undertaken this method of RTA or any TA exercise, 

they were influenced by examples of RTA on the Braun & Clarke companion website. 9Pairing the 

complementary codes with the research question, they read the memo notes they had made again 

and began to see how the memo notes related to several codes discussed in Chapter 6 of the 

analysis (see Fig. 4.7). The responses from students that led to these codes can also be found in this 

chapter. 

 

 

 
9 ǿǿǿΦǘƘŜƳŀǝŎŀƴŀƭȅǎƛǎΦƴŜǘκŜȄŀƳǇƭŜǎπƻŦπƎƻƻŘπǇǊŀŎǝŎŜ π .Ǌŀǳƴ ϧ /ƭŀǊƪŜΩǎ ǿŜōǎƛǘŜ ŦƻǊ ¢ƘŜƳŀǝŎ 

ŀƴŀƭȅǎƛǎ ŜȄŀƳǇƭŜǎΣ  

http://www.thematicanalysis.net/examples-of-good-practice


мру 
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CƛƎǳǊŜ пπт 
 
/ƻŘƛƴƎ ǘƘŜ ¢ǊŀƴǎŎǊƛǇǘǎ ŦǊƻƳ {ǘǳŘŜƴǘ CƻŎǳǎ DǊƻǳǇ LƴǘŜǊǾƛŜǿǎ  

 

 

{ǘŀƎŜ пΥ 5ŜǾŜƭƻǇƛƴƎ ŀƴŘ wŜǾƛŜǿƛƴƎ ¢ƘŜƳŜǎΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ǿŀǎ ƴƻǿ ƭƻƻƪƛƴƎ ŦƻǊ ǎƻƳŜ 

ŎƻƴƴŜŎǝƻƴ ōŜǘǿŜŜƴ ǘƘŜƳŜǎΦ hƴŎŜ ŀƎŀƛƴΣ ƎƻƛƴƎ ōŀŎƪ ŀƴŘ ŦƻǊǘƘΣ ǊŜŀŘƛƴƎ ǘƘŜ ƳŜƳƻǎ ǘƘŜȅ ƘŀŘ ǿǊƛǧŜƴ 

ŜŀǊƭƛŜǊ ŀǎ ǎǘƻǊƛŜǎ ŦƻǊ ŜŀŎƘ ǎŎƘƻƻƭΣ ǘƘŜȅ ǿŜǊŜ ōŜƎƛƴƴƛƴƎ ǘƻ ǎŜŜ ŜƳŜǊƎƛƴƎ ŎƘŀǇǘŜǊǎΤ ǿƘŜǘƘŜǊ ǘƘƛǎ ǿŀǎ 

ǘƘŜ ǎŀƳŜ ŀǎ ǇŀǧŜǊƴƛƴƎ ό.Ǌŀǳƴ ϧ /ƭŀǊƪŜΣ нллсύΣ ǘƘŜȅ ǿŜǊŜ ǳƴǎǳǊŜΦ IƻǿŜǾŜǊΣ ǘƘǊƻǳƎƘ ǘƘŜ ŎƻŘƛƴƎΣ 

ǎƻƳŜ ŜǾƻƭǾƛƴƎ ǘƘŜƳŜǎ ŜƳŜǊƎŜŘΣ ǿƘƛƭŜ ƻǘƘŜǊǎ ǿŜǊŜ ƴƻǘ Ŧǳƭƭȅ ŘŜǾŜƭƻǇŜŘΤ ŀǘ ǘƘƛǎ ǇƻƛƴǘΣ ǘƘŜǎŜ ǘƘŜƳŜǎ 

ŀǇǇŜŀǊŜŘ ǘƻ ōŜ ŎƻƴƴŜŎǘŜŘ ǘƻ ǘƘŜ ǊŜǎŜŀǊŎƘ ǉǳŜǎǝƻƴΦ 

 

Three initial sets of themes merged into two main themes. This was a natural phenomenon, 

as it also read like a story. The first was better attuned to the participants' mental state. If you can 

recognise and understand your emotions, then you may be able to change your mindset to help you 

resolve uncomfortable situations. This is ƳƻǊŜ ŎƭƻǎŜƭȅ ƭƛƴƪŜŘ ǘƻ ǘƘŜ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŎƻƳǇƻƴŜƴǘǎ 

discussed in Chapter 3. The other coding set was more problematic, as it included more practical 

aspects: access to the programme, how students in the focus groups felt about that access, how 

they felt about undertaking the activities, and what transpired for them. Both coding sets aligned 



мрф 

ƻŦ плр 

 
мрф 

 
 

 

with the research question; the researcher then identified the initial themes from these two sets to 

produce the outputs of the RTA analytic process (see Fig. 4.8). The results and discussion on the 

outcomes are detailed in Chapters 5 and 6. 

CƛƎǳǊŜ пπу 
 
Lƴƛǝŀƭ aŀƛƴ ¢ƘŜƳŜǎ ŦǊƻƳ ǘƘŜ w¢! ƻŦ {ǘǳŘŜƴǘ CƻŎǳǎ DǊƻǳǇ LƴǘŜǊǾƛŜǿǎ 

 

 

 

 

 

 

 

 

 

 

 

 

 

Stage 5: Refining, Defining and Naming Themes. The analytic focus now became two foci, 

each in a completely separate way. The first theme focused on the impact of actions that reacted to 

the theme. In contrast, the second focused on actions already experienced through accessibility and 

acceptance of that accessibility. In examining how these themes relate to the research question, 

ǘƘŜǊŜ ǎŜŜƳŜŘ ǘƻ ōŜ ŀ ŎƻƴƴŜŎǘƛƻƴ ǘƻ ǘƘŜ ŦƛǊǎǘ ǘƘŜƳŜ ǘƘǊƻǳƎƘ ǘƘŜ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩΦ  

 



мсл 

ƻŦ плр 

 
мсл 

 
 

 

Stage 6: Producing the Report. Writing the report meant piecing together the analytic 

narrative with the themes and corroborative data extracts from the transcripts to offer insight and 

interpretation of the findings related to the research question. It was not just a summary of what the 

students had shared in their responses; it was an interpretation of the data, while maintaining a 

balance between data and narrative. 

 

The main themes from the RTA and the research question. The two main themes generated 

ŀŦǘŜǊ ǘƘŜ w¢!Σ ΨǊŜŎƻƎƴƛǎƛƴƎ ŀƴŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŜƳƻǘƛƻƴǎ ƭŜŀŘǎ ǘƻ ŀ ŎƘŀƴƎƛƴƎ ƳƛƴŘǎŜǘ ǘƻ ǊŜǎƻƭǾŜ 

ǳƴŎƻƳŦƻǊǘŀōƭŜ ǎƛǘǳŀǘƛƻƴǎΩ ŀƴŘ ΨŀŎŎŜǎǎƛōƛƭƛǘȅ ǘƻ ŀƴ aI². ǇǊƻƎǊŀƳƳŜ ƭŜŀŘǎ ǘƻ ōŜƛƴƎ ŜŘǳŎŀǘŜŘΣ 

ŜƴŀōƭƛƴƎ ǎƘŀǊƛƴƎ ŀƴŘ ōŜƛƴƎ ŎƻƴƴŜŎǘŜŘΩΣ ŀǊŜ ŀƴŀƭȅǎŜŘ ƛn the results and discussion chapters as to their 

contribution in answering the research question (see Fig. 4.9). There are also results and a discussion 

in these chapters on the correlation between the themes and the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ multi-

components (see Fig. 4.10), which were linked with the psychological theories, and whether these 

can be cross-referenced with the themes to align with the components. The keywords in the theme 

colours identify these possible correlations. 
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CƛƎǳǊŜ пπф 
 
aŀƛƴ ¢ƘŜƳŜǎ ǿŜǊŜ DŜƴŜǊŀǘŜŘ ŦǊƻƳ Lƴƛǝŀƭ ¢ƘŜƳŜǎ CƻŎǳǎ DǊƻǳǇ LƴǘŜǊǾƛŜǿǎ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CƛƎǳǊŜ пπмл 
 
¢ƘŜ [ƛƴƪ .ŜǘǿŜŜƴ {²/ ŀƴŘ ǘƘŜ ¢ǿƻ aŀƛƴ ¢ƘŜƳŜǎ  

Self-Other-

World (SOWF) 

Connect/ 

Disconnect (COD) 

Solidity of Self 

(SOS) 

Sense of Purpose 

(SOPL) 

Agency (A) 

Present Attachment Fixed Compassion Boundaries 

Change Relationship Changeable Self  Destiny 

Acceptance Behaviours Communication Unconditional Self-esteem 
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ƻŦ плр 
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пΦуΦмл ¢ŜŀŎƘŜǊ LƴǘŜǊǾƛŜǿǎΦ 
 

¢ƘŜ ǘŜŀŎƘŜǊΩǎ ǊŜǎǇƻƴǎŜǎ ǿŜǊŜ ƳƻǊŜ ŀƭƛƎƴŜŘ ǿƛǘƘ ǘƘŜ ǉǳŜǎǘƛƻƴΦ !ǎ ǘƘƛǎ ǿŀǎ ŀ ƻƴŜ-to-one 

interview, there was no opportunity to bounce ideas off another interviewee, so the responses were 

more practical. A clear division of themes addressed the research question as the responses became 

themed. However, some responses went beyond the themes, allowing the researcher to explore 

their potential meanings. The researcher was concerned about having too few responses, as 

teachers had nothing to add, a concern further discussed in the analysis and discussion chapters. For 

the researcher, this data set was less exciting than the focus group interviews, which were more 

sensitive and explored feelings and emotions. However, the researcher recognised that this data set 

was the practical aspect of establishing the intervention's acceptability and feasibility. 

 

{ǘŀƎŜ мΥ 5ŀǘŀ CŀƳƛƭƛŀǊƛǎŀǝƻƴΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ōŜƎŀƴ ōȅ ǊŜŀŘƛƴƎ ŀƭƭ ǘƘŜ ǊŜǎǇƻƴǎŜǎ ŦǊƻƳ ǘƘŜ 

ǘŜŀŎƘŜǊ ƛƴǘŜǊǾƛŜǿǎ ǿƘƛƭŜ ǊŜŎŀƭƭƛƴƎ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ƛƴǘŜǊǾƛŜǿǎ ǿƛǘƘ ǘƘŜ ǘŜŀŎƘŜǊǎ ƛƴ ǘƘŜƛǊ ǎŎƘƻƻƭǎΦ !ǘ ǘƘƛǎ 

ǇƻƛƴǘΣ ǘƘŜǊŜ ǿŀǎ ƴƻ ƴƻǘŜπǘŀƪƛƴƎ ƻƴ ǿƘŀǘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ŦƻǳƴŘ ƛƴǘŜǊŜǎǝƴƎ ƻǊ ƴƻǘŜǿƻǊǘƘȅΦ ¢ƘŜ 

ǊŜǎŜŀǊŎƘŜǊ ƘŀŘ ŀ ŎƻǇȅ ƻŦ ǘƘŜ ǉǳŜǎǝƻƴǎ ǘƻ ǊŜŦŜǊ ǘƻ ŀƴŘΣ ŀǘ ǝƳŜǎΣ ǿƻǳƭŘ ǊŜǾƛŜǿ ǘƘŜ ǉǳŜǎǝƻƴ ŀƴŘ ǊŜŀŘ 

ǘƘŜ ǊŜǎǇƻƴǎŜ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ǿƘŀǘ ƘŀŘ ōŜŜƴ ǎŀƛŘ ǿŀǎ ƭƛƴƪŜŘ ǿƛǘƘ ǘƘŜ ƛƴǘŜǊǾƛŜǿ ǉǳŜǎǝƻƴΦ !ƊŜǊ 

ǊŜŀŘƛƴƎ ƛǘ ŀ ŎƻǳǇƭŜ ƻŦ ǝƳŜǎΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ōŜƎŀƴ ǘŀƪƛƴƎ ƴƻǘŜǎ ƻƴ ǘƘŜ ǘŜŀŎƘŜǊǎϥ ƻǾŜǊŀƭƭ ŦŜŜƭƛƴƎǎ ŀōƻǳǘ 

ǘƘŜ ǇǊƻƎǊŀƳƳŜ ǘƘŜȅ ƘŀŘ ǿƻǊƪŜŘ ǿƛǘƘ ǘƘŜ ǎǘǳŘŜƴǘǎ ƻƴ ƻǾŜǊ ǘƘŜ ǘŜǊƳΦ 5ǳǊƛƴƎ ǘƘŜ Řŀǘŀ ŦŀƳƛƭƛŀǊƛǎŀǝƻƴ 

ǇǊƻŎŜǎǎΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ƴƻǘŜŘ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǿƻǊŘǎΥ ŜƴŎƻǳǊŀƎƛƴƎΣ ǇƻǎƛǝǾŜΣ ǎǳǇǇƻǊǝǾŜΣ ƘŜƭǇŦǳƭΣ ŀƴŘ 

ŀŎŎŜǎǎƛōƭŜΦ 

 

{ǘŀƎŜ нΥ {ȅǎǘŜƳŀǝŎ 5ŀǘŀ /ƻŘƛƴƎΦ ¢ƘŜ ǘƘǊŜŜ ǘŜŀŎƘŜǊ ƛƴǘŜǊǾƛŜǿ ǘǊŀƴǎŎǊƛǇǘǎΣ ǿƛǘƘ ǊŜǎǇƻƴǎŜǎ ǘƻ 

ǘƘŜ ƛƴǘŜǊǾƛŜǿ ǉǳŜǎǝƻƴǎΣ ǿŜǊŜ ŎƻŘŜŘ ōȅ ǊŜǾƛŜǿƛƴƎ ǘƘŜ ǊŜǎǇƻƴǎŜǎ ŀƴŘ ƛŘŜƴǝŦȅƛƴƎ ƪŜȅ ƳŜǎǎŀƎŜǎΦ 

!ƭǘƘƻǳƎƘ ǘƘŜ ǘŜŀŎƘŜǊǎ ǊŜǎǇƻƴŘŜŘ ǘƻ ŘƛǊŜŎǘ ǉǳŜǎǝƻƴǎ ŦǊƻƳ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΣ ŜŀŎƘ ǿƛǘƘ ŀ ŘƛũŜǊŜƴǘ 



мсо 

ƻŦ плр 

 
мсо 

 
 

 

ƘŜŀŘƛƴƎΣ ŀǎ ŘƛǎŎǳǎǎŜŘ ƛƴ ǘƘŜ ƳŜǘƘƻŘƻƭƻƎȅ ǎŜŎǝƻƴΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ŦƻŎǳǎŜŘ ƻƴ ǘƘŜ ǊŜǎǇƻƴǎŜǎ ǘƻ 

ŜǎǘŀōƭƛǎƘ ŀ ŎƻŘŜ ŦƻǊ ŜŀŎƘ ŀƴǎǿŜǊΣ ǊŜǇǊŜǎŜƴǝƴƎ ŀ ŘƛũŜǊŜƴǘ ŀǎǇŜŎǘ ƻŦ ǘƘŜ ǎǘǳŘȅϥǎ ŘŀǘŀΦ  

 

¢ƘŜ ǊŜǎǇƻƴǎŜǎ ǘƻ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ǉǳŜǎǝƻƴǎ ǿŜǊŜ ǎƻƳŜǝƳŜǎ ǾŜǊȅ ǎƘƻǊǘ ƻǊ ǿŜƴǘ ƛƴǘƻ ŘŜǘŀƛƭΣ 

ŘŜǇŜƴŘƛƴƎ ƻƴ ǘƘŜ ǉǳŜǎǝƻƴΦ ¢ƘŜǎŜ ōŜŎŀƳŜ b±ƛǾƻ ƴƻŘŜǎΣ ǎƻƳŜǝƳŜǎ ŎŀƭƭŜŘ ŎƻŘŜǎΣ ŦǊƻƳ ǿƘƛŎƘ ǘƘŜ 

ǊŜǎŜŀǊŎƘŜǊ ōŜƎŀƴ ŎƭǳǎǘŜǊƛƴƎΣ ŦƻǊƳƛƴƎ ƛƴƛǝŀƭ ǘƘŜƳŜǎΦ ¢ƘŜ ŎƻŘŜǎ ǊŜǇǊŜǎŜƴǘ ǘŜŀŎƘŜǊǎϥ ǊŜǎǇƻƴǎŜǎ ǘƻ ǘƘŜ 

ǊŜǎŜŀǊŎƘŜǊϥǎ ƛƴǘŜǊǾƛŜǿ ǉǳŜǎǝƻƴǎΦ 

 

The codes focus on different areas of the study, and the semi-structured interview questions 

are designed to elicit as much feedback as possible on aspects of the programme that relate to the 

research question. The codes capture the essence of participants' experiences before, after and 

during the nine-week programme. 

 

! ŦŜǿ ŜȄŀƳǇƭŜǎ ŀǊŜ ΨŀŎǘƛǾƛǘƛŜǎ ǎǘǊǳŎǘǳǊŜŘΩΣ ΨƎƻƻŘ ǘŜŀŎƘƛƴƎ ǎǘȅƭŜΩ ŀƴŘ ΨŎƻƴǘŜƴǘ ƻŦ ƭŜǎǎƻƴΩΣ 

which were generated by the particular response by the teachers. These codes were generated from 

teachers' discussions of how they received and used their resources during lessons. In some cases, 

teachers repeated their responses to a question, which also helped support the generated code, 

while other responses were unique and provided fuller responses. 

 

Other codes were generated by discussing with the students what had transpired during the 

lessons. Teachers discussed the changes they witnessed and how their relationships with students 

developed as they worked through the lessons; in some cases, they noted they were learning 

alongside their students, which provided a positive learning experience for both. Once the 

researcher had developed the codes, the next stage was to generate initial themes. 
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{ǘŀƎŜ оΥ DŜƴŜǊŀǝƴƎ Lƴƛǝŀƭ ¢ƘŜƳŜ DǊƻǳǇǎ ŦǊƻƳ /ƻŘŜŘ 5ŀǘŀΦ .Ǌŀǳƴ ŀƴŘ /ƭŀǊƪŜΩǎ ǇǊƻŎŜǎǎ ƛƴ 

ǊŜƅŜȄƛǾŜ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎ ŜȄǇƭŀƛƴǎ ǘƘŀǘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ǳƴŘŜǊǘŀƪƛƴƎ ǘƘƛǎ ǇǊƻŎŜǎǎ ǿƛƭƭ ōǊƛƴƎ ǘƘŜƛǊ 

ŀǎǎǳƳǇǝƻƴǎ ŀƴŘ ǇǊŜŎƻƴŎŜǇǝƻƴǎΣ ǿƘƛŎƘ ǿƛƭƭ ƛƳǇŀŎǘ ǘƘŜ ǘƘŜƳŜǎ ƎŜƴŜǊŀǘŜŘ ό.Ǌŀǳƴ ϧ /ƭŀǊƪŜΣ нлмоύΦ 

¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ƛǎ ŀǿŀǊŜ ƻŦ ǘƘƛǎ ǇƘŜƴƻƳŜƴƻƴ ŀƴŘ ƛƴŎƭǳŘŜǎ ŀƴ ƻǳǘƭƛƴŜ ƻŦ ǘƘŜƛǊ Ǉƻǎƛǝƻƴ ǊŜƎŀǊŘƛƴƎ ǘƘŜ 

Řŀǘŀ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎ ōŜƭƻǿΦ 

 

Initial themes, sometimes called sub-themes, were generated by reflecting on the codes, 

which were informed by the teachers' responses and the researcher's reflexive thematic analysis. 

The researcher began by examining, reading, and reviewing the codes to identify a pattern or shared 

grouping which may become an initial theme. When generating initial themes, the researcher must 

continually review their involvement in the study and their epistemological stance to, where 

possible, eliminate or reduce biases. It would be easy for the researcher to code the data as they 

would like the responses evaluated or develop a theme related to the research question; however, 

to answer the research question justifiably, there needs to be accountable evidence of the data 

analysis. The researcher has, where possible, approached the data as independent in the reflexive 

thematic analysis, which has helped the researcher work closely with the data for analysis and at a 

distance for personal aims. In some instances, during this process, the initial themes began with 

codes collected into a single code that was related to other codes. The initial themes were evident in 

the recorded responses identified below. 

 

¢ƘŜ ƛƴƛǘƛŀƭ ǘƘŜƳŜΣ ΨŎƘŀƴƎƛƴƎ ōŜƘŀǾƛƻǳǊǎΩΣ ǎŜŜƴ ōŜƭƻǿ ƛƴ ǘƘŜ ȅŜƭƭƻǿ ōƻȄ όFig. 4.11), was 

ƎŜƴŜǊŀǘŜŘ ŦǊƻƳ ǘƘŜ ŎƻŘŜǎ ΨŎƘŀƴƎŜ ƛƴ ǎǘǳŘŜƴǘǎϥ ōŜƘŀǾƛƻǳǊΩ ŀƴŘ ΨŎƭŀǎǎ ƳŀƴŀƎŜƳŜƴǘ ōŜƘŀǾƛƻǳǊΩΣ ǿƘƛŎƘ 

ōŜŎŀƳŜ ΨǎǘǳŘŜƴǘǎΩ ōŜƘŀǾƛƻǳǊǎΩΦ ¢ƘŜ ǘŜŀŎƘŜǊǎϥ ǊŜǎǇƻƴǎŜǎ ŀōƻǳǘ ŎƘŀƴƎŜǎ ǘƘŜȅ ƘŀŘ ƴƻǘƛŎŜŘ ƛƴ ǎǘǳŘŜƴǘǎ 

during the nine-week programme, which is discussed further in the analysis chapter, generated the 

ŎƻŘŜ ΨǘƻƎŜǘƘŜǊ ƳƻƳŜƴǘǎ ǿƛǘƘ ǘƘŜ ǘŜŀŎƘŜǊ ŀƴŘ ǎǘǳŘŜƴǘϥΦ 
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¢ƘŜ ƛƴƛǘƛŀƭ ǘƘŜƳŜ ŦƻǊ ΨǎǳǇǇƻǊǘ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎΩ ǎƘƻǿƴ ƛƴ ǘƘŜ Ǉƛƴƪ ōƻȄ όsee Fig. 4.11) is 

derived from several codes, which reflect responses that include how teachers were supported. 

¢ƘŜǎŜ ƛƴŎƭǳŘŜ ŎƻŘŜǎ ΨǇƭŀƴƴƛƴƎΩΣ ΨǇǊƻǾƛǎƛƻƴǎ ƻŦ ǘǊŀƛƴƛƴƎΩΣ ΨŎƘŀƴƎŜ ƛƴ ǘƘŜ ǇǊƻǾƛǎƛƻƴ ƻŦ ǊŜǎƻǳǊŎŜǎ ŀƴŘ 

ǘǊŀƛƴƛƴƎΩΣ ŀƴŘ ΨŎƻƳƳǳƴƛŎŀǘƛƻƴ ǿƛǘƘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΩΦ  

 

¢ƘŜ ƛƴƛǘƛŀƭ ǘƘŜƳŜΣ ΨǊŜǎƻǳǊŎŜǎ ŦƻǊ ǘŜŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎΣΩ ǎƘƻǿƴ ƛƴ ǘƘŜ ōƭǳŜ ōƻȄ όFig. 4.11), 

ǿŀǎ ƎŜƴŜǊŀǘŜŘ ŦǊƻƳ ǘƘŜ ŎƻŘŜǎ ΨŀŎǘƛǾƛǘƛŜǎ ǎǘǊǳŎǘǳǊŜŘΣ ǾƛŘŜƻ ǎƴŀǇǇȅΣ ǊŜǎƻǳǊŎŜǎ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ŀƴŘ ŜŀǎŜ 

of ǇǊƻƎǊŀƳƳŜΩ. 

 

The initial theme ΨƭŜŀǊƴƛƴƎ ƻǇǇƻǊǘǳƴƛǘƛŜǎ', seen below in the green box (Fig 4.11), is 

generated from the codes ΨƎƻƻŘ ǘŜŀŎƘƛƴƎ ǎǘȅƭŜΩΣ ΨŎƻƴǘŜƴǘ ƻŦ ƭŜǎǎƻƴΩΣ ΨǇǎȅŎƘƻƭƻƎȅ ǘŜǊƳƛƴƻƭƻƎȅ ƎƻƻŘΩΣ 

ΨŜƴŀōƭŜŘ ƭŜŀǊƴƛƴƎΩ ŀƴŘ ΨǊŜŎƻƳƳŜƴŘ ǘƻ ƻǘƘŜǊ ǎŎƘƻƻƭǎΩΦ !ƎŀƛƴΣ ǘƘŜǎŜ ŎƻŘŜǎ ǿŜǊŜ ǎǳƳƳŀǊƛǎŜŘ ǘƻ ƘŜƭǇ 

support the development of the theme.  
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CƛƎǳǊŜ пπмм 
 
Initial Themes Generated from Coding for Teacher Interview Data  

 

 

 

 

 

 

 

 

 

 

 

 

 

{ǘŀƎŜ пΥ 5ŜǾŜƭƻǇƛƴƎ ŀƴŘ wŜǾƛŜǿƛƴƎ ¢ƘŜƳŜǎΦ ¢Ƙƛǎ ǇƘŀǎŜ ŜȄǇƭƻǊŜǎ ǘƘŜ ƛƴƛǝŀƭ ǘƘŜƳŜǎ ŀƴŘ 

ǇǊƻǾƛŘŜǎ ŀƴ ŀŎŎǳǊŀǘŜ ŀŎŎƻǳƴǘ ƻŦ ǿƘŀǘ ǘǊŀƴǎǇƛǊŜŘ ŘǳǊƛƴƎ ǘƘŜ ǊŜǎŜŀǊŎƘ ƛƴǘŜǊǾƛŜǿǎ ǿƛǘƘ ǘƘŜ ǘŜŀŎƘŜǊǎ 

ŀƴŘ ǘƘŜ ŦƻŎǳǎ ƎǊƻǳǇ ǎǘǳŘŜƴǘǎΦ Lƴ ǘƘƛǎ ǎǘǳŘȅΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ƎǊƻǳǇŜŘ ƛƴƛǝŀƭ ǘƘŜƳŜǎ ōȅ ƛŘŜƴǝŦȅƛƴƎ 

ŎƻƳƳƻƴ ǘƘǊŜŀŘǎ ƻǊ ǇŀǧŜǊƴǎ ƻŦ ǎƘŀǊŜŘ ƳŜŀƴƛƴƎΣ ƭŜŀŘƛƴƎ ǘƻ ǘƘŜƳŜǎ ƻŦ ǎǳǇǇƻǊǝƴƎ ƪƴƻǿƭŜŘƎŜ ŀƴŘ 

ǎƪƛƭƭǎΣ ǊŜǎƻǳǊŎŜǎ ŦƻǊ ǘŜŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎΣ ŎƘŀƴƎƛƴƎ ōŜƘŀǾƛƻǳǊǎΣ ŀƴŘ ƭŜŀǊƴƛƴƎ ƻǇǇƻǊǘǳƴƛǝŜǎΦ ¢ƘŜ 

ƛƴƛǝŀƭ ǘƘŜƳŜǎ ǿŜǊŜ ƎŜƴŜǊŀǘŜŘ ŦǊƻƳ ǘƘŜ ƛƴƛǝŀƭ ŎƻŘƛƴƎ ƻŦ ǘƘŜ ǘŜŀŎƘŜǊ ƛƴǘŜǊǾƛŜǿ Řŀǘŀ ǘǊŀƴǎŎǊƛǇǘǎΦ  
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CƛƎǳǊŜ пπмн 
 
Initial Themes Become Four Distinct Groups, Each Grouped into Two Themes. 

 

 

 

 

 

 

 

 

 

 

 

{ǘŀƎŜ рΥ wŜŬƴƛƴƎΣ 5ŜŬƴƛƴƎ ŀƴŘ bŀƳƛƴƎ ¢ƘŜƳŜǎΦ 5ŜǾŜƭƻǇƛƴƎΣ ǊŜŘŜŬƴƛƴƎΣ ŀƴŘ ƴŀƳƛƴƎ 

ǘƘŜƳŜǎ ŜƴƎŀƎŜǎ ŀ ΨŎŜƴǘǊŀƭƛǎƛƴƎ ƻǊƎŀƴƛǎƛƴƎ ŎƻƴŎŜǇǘΩ ŦƻǊ ŜŀŎƘ ǘƘŜƳŜ ǿƘŜƴ ǳƴŘŜǊǘŀƪƛƴƎ w¢! ό.Ǌŀǳƴ ϧ 

/ƭŀǊƪŜΣ нлмоύΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊΣ ƛƴ ǊŜπǊŜŀŘƛƴƎ ǘƘŜ ƛƴƛǝŀƭ ǘƘŜƳŜǎΣ ǿŀǎ ŀōƭŜ ǘƻ ǇǊƻǾƛŘŜ ǘƘŜ ƴŀǊǊŀǝǾŜ ōȅ 

ƭƛƴƪƛƴƎ ǘƘŜƳŜǎ ǘƻƎŜǘƘŜǊ ōȅ ŜȄŀƳƛƴƛƴƎ ǘƘŜ ŘƻƳƛƴŀƴǘ ǇŀǧŜǊƴǎ ǘƻ ǇǊƻŘǳŎŜ ǘǿƻ Ƴŀƛƴ ǘƘŜƳŜǎ 

ǎǳǇǇƻǊǝƴƎ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ όǎŜŜ CƛƎΦ пΦмнύΣ ǊŜǎƻǳǊŎŜǎ ŦƻǊ ǘŜŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎΣ ŎƘŀƴƎƛƴƎ 

ōŜƘŀǾƛƻǳǊǎΣ ŀƴŘ ƭŜŀǊƴƛƴƎ ƻǇǇƻǊǘǳƴƛǝŜǎΣ ǿƘƛŎƘ ŎƻƴǘǊƛōǳǘŜŘ ǘƻ ǘƘŜ ŜǾƛŘŜƴŎŜ ǘƘŀǘ ŀƴǎǿŜǊǎ ǘƘŜ ǊŜǎŜŀǊŎƘ 

ǉǳŜǎǝƻƴΦ !ƴ ŀƴŀƭȅǎƛǎ ŀƴŘ ŘƛǎŎǳǎǎƛƻƴ ƻŦ ǘƘŜ ǘƘŜƳŜǎϥ ǊŜƭŜǾŀƴŎŜ ǘƻ ǘƘŜ ǊŜǎŜŀǊŎƘ ǉǳŜǎǝƻƴ ŀǊŜ ǇǊŜǎŜƴǘŜŘ 

ƛƴ /ƘŀǇǘŜǊǎ р ŀƴŘ сΦ 
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пΦуΦмм vǳŀƭƛǘŀǝǾŜ wŜƅŜŎǝƻƴǎ 

 

In choosing a mixed methods approach for this study, the researcher looked to the 

paradigms of pragmatism and interpretivism for their approach to align with the research question: 

Lǎ ŀƴ ƛƴǘŜǊǾŜƴǘƛƻƴ ŦƻǎǘŜǊƛƴƎ ŀƭƭ ǘƘŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ŀ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŀŎŎŜǇǘŀōƭŜ ŀƴŘ ŦŜŀǎƛōƭŜ ǘƻ 

deliver in primary schools to support ǎǘǳŘŜƴǘǎΩ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭ-being? However, the 

positivist paradigm also fits well with a mixed methods approach, especially with reflexive thematic 

analysis, as its predictive approach allows the researcher to make predictions based on patterns and, 

together with the quantifiable analysis, enables triangulation, providing a range of perspectives 

(Olsen, 2004). Although a constructivist approach, with its focus on human perception, enables 

interpretation and understanding of the subject, the qualitative paradigm of a pragmatic approach 

helps the researcher focus on practical solutions, blending both qualitative and quantitative data 

from the study. Through its strategy, the design process enabled the researcher to generate 

interesting data to explore in a new RTA research experience.  

 

пΦуΦмн vǳŀƴǝǘŀǝǾŜ wŜǎŜŀǊŎƘ aŜǘƘƻŘǎ 

 

Quantitative data collection methods are key to the rigour of a research paradigm. A 

paradigm is a belief in an objective reality that can be discovered through the scientific method. It is 

a paradigm that, through the construction of robust evidence, allows the researcher to either 

support or reject the answer to their research question, as they understand the relationships 

embedded in the data (Crotty, 1998; Phillips & Burbules, 2000). The quantitative data in this study 

are consistent with a positivist research paradigm, as evidenced by statistical tests and meaningful 

effect sizes, which are further discussed in Chapters 5 and 6.  
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Quantitative research, a 'top-down approach' described by Fallon (as cited in Leavy, 2022), 

provides comprehensive answers to questions such as who, what, when, where, and how many. It is 

a deductive approach in which you analyse the data according to your specific hypothesis, and the 

data answers your question with numbers and a potential explanation. Therefore, questionnaires or 

surveys lend themselves to being transformed into statistics with graphs and charts. In this research 

study, quantitative data support qualitative data as it seeks to answer the research question through 

a mixed method approach, using interviews and questionnaires completed by students, teachers, 

and parents. Gelo et al. (2008) state that quantitative and qualitative ƳŜǘƘƻŘǎ ǇǊƻǾƛŘŜ ŀ ΨŦǊǳƛǘŦǳƭΩ 

context for psychological research, which has relied heavily on experimental studies to test 

hypotheses in quantitative data. 

 

Researchers use quantitative data and content analysis methodologies, including 

observational, correlational, experimental, and case-study research. This study's experimental 

design tested the hypotheses of the research question by isolating and controlling variables to 

establish a cause-and-effect relationship (Kivunja & Kuyini, 2017). 

 

¢ƘŜ ǉǳŀǎƛπŜȄǇŜǊƛƳŜƴǘŀƭ ŘŜǎƛƎƴ ƻŦ ǘƘƛǎ ǎǘǳŘȅ Ƙŀǎ ǘǿƻ ƭŜǾŜƭǎΥ ŀƴ ƛƴǘŜǊǾŜƴǝƻƴ ƎǊƻǳǇ ŀƴŘ ŀ 

ŎƻƴǘǊƻƭ ƎǊƻǳǇΦ ¢ƘŜ ǎǘǳŘŜƴǘǎ ǿŜǊŜ ǎŜƭŜŎǘŜŘ ōȅ ŎƻƴǾŜƴƛŜƴŎŜ ǎŀƳǇƭƛƴƎΣ ŀǎ ǘƘŜ ǎŎƘƻƻƭǎ ǾƻƭǳƴǘŜŜǊŜŘ ŦƻǊ 

ǘƘŜ ǊŜǎŜŀǊŎƘ ǎǘǳŘȅ ŦǊƻƳ ŀƴ ŀŎŀŘŜƳȅ ƻŦ ǎŎƘƻƻƭǎΦ ¢ƘŜ ǎǘǳŘŜƴǘǎϥ ŀƎŜǎ ǊŀƴƎŜŘ ŦǊƻƳ млπ ǘƻ ммπȅŜŀǊǎπƻƭŘΣ 

ŀǎ ǘƘŜȅ ǿŜǊŜ ƛƴ Ş̂ŀǊ рΦ !ƭƭ ƎǊƻǳǇǎ ǇŀǊǝŎƛǇŀǘŜŘ ƛƴ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ǘŜǎǝƴƎΤ ƘƻǿŜǾŜǊΣ ƻƴƭȅ 

ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ƎǊƻǳǇ ǊŜŎŜƛǾŜŘ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ǇǊƻƎǊŀƳƳŜΣ ǿƘƛƭŜ ǘƘŜ ŎƻƴǘǊƻƭ ƎǊƻǳǇ ǊŜŎŜƛǾŜŘ ƴƻƴŜΣ 

ŀƭƭƻǿƛƴƎ ŦƻǊ ŀ ŎƻƳǇŀǊƛǎƻƴ ƻŦ ƛǘǎ ŜũŜŎǘǎΦ vǳŀƴǝǘŀǝǾŜ Řŀǘŀ ǿŜǊŜ ŎƻƭƭŜŎǘŜŘ ōȅ ǳǎƛƴƎ ǉǳŜǎǝƻƴƴŀƛǊŜǎΦ 

¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ŘŜǾŜƭƻǇŜŘ ŀ ƻƴŜπƻũ ǉǳŜǎǝƻƴƴŀƛǊŜ ŦƻǊ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŎƻƳǇƻƴŜƴǘǎΣ ŜƴǎǳǊƛƴƎ 

ǘƘŜ ǉǳŜǎǝƻƴǎ ǿŜǊŜ ŎƻƴǘŜȄǘǳŀƭƭȅ ŀƴŘ ŀƎŜπŀǇǇǊƻǇǊƛŀǘŜΦ ¢ƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǉǳŜǎǝƻƴƴŀƛǊŜΣ 

ƘƻǿŜǾŜǊΣ ǿŀǎ ƴƻǘ ǾŀƭƛŘŀǘŜŘΣ ŀƴŘ ǘƘƛǎ ǿŀǎ ŀ ƭƛƳƛǘŀǝƻƴ ƻŦ ǘƘŜ ǎǘǳŘȅ ŘƛǎŎǳǎǎŜŘ ƛƴ /ƘŀǇǘŜǊ с ǳƴŘŜǊ 
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ƭƛƳƛǘŀǝƻƴǎΦ ¢ƘŜ ǾŀƭƛŘƛǘȅ ƻŦ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǉǳŜǎǝƻƴƴŀƛǊŜ ǿŀǎ ŜȄŀƳƛƴŜŘ ǘƻ ŘŜǘŜǊƳƛƴŜ 

ǿƘŜǘƘŜǊ ǘƘŜ ǉǳŜǎǝƻƴǎ ŎŀǇǘǳǊŜŘ ŜƭŜƳŜƴǘǎ ƻŦ ƛƴŦƻǊƳŀǝƻƴ ǎƻǳƎƘǘ ōȅ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ŀƴŘ ǿƘŜǘƘŜǊ ǘƘŜȅ 

ŀŘŜǉǳŀǘŜƭȅ ŎŀǇǘǳǊŜŘ ǿƘŀǘ ƛǎ ǎƻƳŜǝƳŜǎ ǊŜŦŜǊǊŜŘ ǘƻ ŀǎ ŀ ǎǇŜŎƛŬŎŀǝƻƴ ŜǊǊƻǊΦ ό5Ŝaŀƛƻ ϧ [ŀƴŘǊŜǘƘΣ 

нллпΤ DǊƻǾŜǎ Ŝǘ ŀƭΦΣ нллфύΦ !ƴȅ ƳŜŀǎǳǊŜƳŜƴǘ ŜǊǊƻǊ ŎƻǳƭŘ ōŜ ǊŜƭŀǘŜŘ ǘƻ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ōŜƛƴƎ 

ŀ ǇŀǇŜǊπōŀǎŜŘ ǎŜƭŦπŎƻƳǇƭŜǝƻƴ ǉǳŜǎǝƻƴƴŀƛǊŜ ƻǊ ǘƻ ǎǘǳŘŜƴǘǎ ǇǊƻǾƛŘƛƴƎ ƛƴŀŎŎǳǊŀǘŜ ŀƴǎǿŜǊǎ ŘǳŜ ǘƻ 

ƳƛǎǳƴŘŜǊǎǘŀƴŘƛƴƎǎ ƻǊ ƳƛǎƛƴǘŜǊǇǊŜǘŀǝƻƴǎ ƻŦ ǘƘŜ ǉǳŜǎǝƻƴǎΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ǘƻƻƪ ǎǘŜǇǎ ǘƻ ǇǊƻǾƛŘŜ 

ǎƻƳŜ ǾŀƭƛŘŀǝƻƴ ōȅ ŀǎƪƛƴƎ ŦƻǊ ŦŜŜŘōŀŎƪ ŦǊƻƳ ǘƘŜ ŎƻƻǊŘƛƴŀǝƻƴ ŘŜǾŜƭƻǇƳŜƴǘ ƎǊƻǳǇΦ !ƭǘƘƻǳƎƘ ǘƘŜ 

ƎǊƻǳǇ ǿŜǊŜ ŎƻƴǎƛŘŜǊŜŘ ǇǊƻŦŜǎǎƛƻƴŀƭ ǘŜŀŎƘŜǊǎΣ ǘƘŜȅ ǿŜǊŜ ƴƻǘ ŜȄǇŜǊǘǎ ƛƴ ǉǳŜǎǝƻƴƴŀƛǊŜ ǾŀƭƛŘŀǝƻƴΤ ǘƘŜȅ 

ǇǊƻǾƛŘŜŘ ŦŜŜŘōŀŎƪ ǎƻƭŜƭȅ ƻƴ ǘƘŜ ǉǳŜǎǝƻƴƴŀƛǊŜϥǎ ŀŎŎŜǇǘŀōƛƭƛǘȅ ŀƴŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎΦ !ƴƻǘƘŜǊ ǎǘŜǇ ŦƻǊ 

ǾŀƭƛŘŀǝƻƴ ƛǎ ǇƛƭƻǝƴƎ ǘƘŜ ǉǳŜǎǝƻƴƴŀƛǊŜΣ ǿƘƛŎƘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ƘŀŘ ƘƻǇŜŘ ǘƻ ǳƴŘŜǊǘŀƪŜΦ 

 

¢ƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǎǘǳŘŜƴǘ ǉǳŜǎǝƻƴƴŀƛǊŜ ǿŀǎ ǘƻ ōŜ ǇƛƭƻǘŜŘ ƛƴ tƘŀǎŜ н ǘƻ ŀǎǎŜǎǎ 

ǊŜƭƛŀōƛƭƛǘȅΣ ǳǎƛƴƎ ŀ ǎŀƳǇƭŜ ŎƻƳǇŀǊŀōƭŜ ǘƻ ǘƘŀǘ ǳǎŜŘ ƛƴ ǘƘŜ ǎǘǳŘȅΦ ¢Ƙƛǎ ǿŀǎ ŎƻƴǎƛŘŜǊŜŘ ŀǇǇǊƻǇǊƛŀǘŜΣ ŀǎ 

ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ŦŜƭǘ ǘƘŀǘ ǳǎƛƴƎ ǎǘǳŘŜƴǘǎ ǘƻ ŜǎǘŀōƭƛǎƘ ǘƘŜ ǇǊƻƎǊŀƳƳŜΩǎ ŀŎŎŜǎǎ ŀƴŘ ǉǳŜǎǝƻƴƴŀƛǊŜ 

ǊŜƭƛŀōƛƭƛǘȅ ǿŀǎ ŜǘƘƛŎŀƭΦ ¢ƘŜ ǉǳŜǎǝƻƴƴŀƛǊŜ ǿŀǎ ƛƴǘŜƴŘŜŘ ǘƻ ōŜ ŜǾŀƭǳŀǘŜŘΣ ǿƘƛŎƘ ƳŜŀƴǘ ŀƴȅ ƴŜŜŘ ǘƻ 

ŘŜƭŜǘŜ ƻǊ ƛƎƴƻǊŜ ǉǳŜǎǝƻƴǎ ŎƻǳƭŘ ōŜ ŀŎǝƻƴŜŘ ƛŦ ǘƘŜȅ ǎƘƻǿŜŘ ǇƻƻǊ ŎƻǊǊŜƭŀǝƻƴǎ ƻǊ ƭŀŎƪŜŘ ŀ ǎƻǳƴŘ 

ōŀǎƛǎ ŦƻǊ ƛƴŎƭǳǎƛƻƴ ƛƴ ǘƘŜ ŀƴŀƭȅǎƛǎΣ ǘƘŜǊŜōȅ ŀũŜŎǝƴƎ ǘƘŜ ƛƴǘŜǊǇǊŜǘŀǝƻƴ ƻŦ ǘƘŜ ŘŀǘŀΦ IƻǿŜǾŜǊΣ ōŜŎŀǳǎŜ 

ǘƘŜ Ǉƛƭƻǘ ǎŎƘƻƻƭ ǿŀǎ ǳƴŀǾŀƛƭŀōƭŜΣ ǘƘŜ /5D ǇƛƭƻǘŜŘ ǘƘŜ ǉǳŜǎǝƻƴƴŀƛǊŜΦ 

 

A standardised PANAS-C and Strengths and Difficulties (S&D) questionnaire provided further 

insight into students' well-being, as discussed in this chapter and Chapters 5 and 6. The teachers and 

parents completed this pre- and post-intervention testing. In addition to the student and teacher 

questionnaires, the CDG also participated in a survey during Phase 1 of the study. The CDG were 

asked to give feedback on the intervention using a Likert scale. These were Ψ1 Exceptional, 2 Good, 3 

!ŘŜǉǳŀǘŜΣ п tƻƻǊΣ р ¦ƴǎǳƛǘŀōƭŜΩΦ ¢ƘŜ /5DΩǎ ŦŜŜŘōŀŎƪ ǿŀǎ ƛƴŘŜǇŜƴŘŜƴǘ rather than as a group, which 
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the researcher felt was vital, as they were aware that participants in the CDG may not have felt 

comfortable voicing their views in a group, thereby giving the group more opportunities to provide 

feedback. The survey included feedback on the design/visuals, language/vocabulary, access to 

use/resources, feasibility/appropriateness, and safety/support. The results and discussions of this 

survey are presented in Chapters 5 and 6. 

 

vǳŀƴǝǘŀǝǾŜ wŜǎŜŀǊŎƘ aŜǘƘƻŘǎΥ 5ŀǘŀ /ƻƭƭŜŎǝƻƴΦ The primary source of quantitative data 

for this study is the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ questionnaire administered to student participants. In 

addition, the students completed the PANAS-C, and parents and teachers completed the S&D 

questionnaires. The questionnaires were distributed to students using printed materials posted to 

the school in advance. The teachers were given a code sheet listing the participants' names and 

corresponding numbers, which served as their serial identifiers, and these numbers were then 

written on all the questionnaires. The researcher then matched the pre- and post-intervention 

questionnaires with the PANAS-C and S&D to form a data pack for each participant. The teachers 

also had access to blank questionnaires through a shared Google Drive in case they needed more 

ǊŜǎƻǳǊŎŜǎΦ ¢ƘŜǊŜ ƛǎ ŀ ǊŜƭƛŀƴŎŜ ƻƴ ǘƘŜ ǘŜŀŎƘŜǊΩǎ ŀŘƳƛƴƛǎǘǊŀǘƛǾŜ ŀŎǘƛƻƴǎ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ŀƭƭ ǘƘŜ ǎǘǳŘŜnts' 

Řŀǘŀ ƛǎ ŎƻƭƭŜŎǘŜŘ ŀƴŘ ƴǳƳōŜǊŜŘΦ ¢ƘŜǊŜ ǿŀǎ ŀƭǎƻ ŀ ǊŜƭƛŀƴŎŜ ƻƴ ǇŀǊŜƴǘǎΩ ŎƻƴǎŜƴǘ ǘƻ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ǘƘŜ 

study and return the documentation. The teacher's survey was sent via a Qualtrics link.10 to be 

completed online. Several issues with the non-return of documentation led to missing data and an 

unusable dataset, as no parent consents were collected. 

 

 
10 ƘǧǇǎΥκκǿǿǿΦǉǳŀƭǘǊƛŎǎΦŎƻƳκ 
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The quantitative research collected data from participants, enabling numerical analysis and 

the development of themes to address the research questions. {ǘǳŘŜƴǘǎ ǿŜǊŜ ŀƭǎƻ ƛƴŦƻǊƳŜŘ ǘƘŀǘ 

ǘƘŜƛǊ ƴŀƳŜǎ ǿƻǳƭŘ ƴƻǘ ōŜ ŘƛǎŎƭƻǎŜŘΣ ƛƴ ŀŎŎƻǊŘŀƴŎŜ ǿƛǘƘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊϥǎ ǳƴƛǾŜǊǎƛǘȅ ŜǘƘƛŎŀƭ ǎǘŀƴŘŀǊŘǎΦ 

 

The ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ student questionnaire, both pre- and post-intervention, with 18 

statements provided ŀ ŎƘƻƛŎŜ ƻŦ ǊŜǎǇƻƴǎŜǎ ƻƴ ŀ [ƛƪŜǊǘ ǎŎŀƭŜ ŦǊƻƳ ΨƴŜǾŜǊΣ ŀ ƭƛǘǘƭŜ ōƛǘΣ ǎƻƳŜ ƻŦ ǘƘŜ 

ǘƛƳŜΣ Ƴƻǎǘ ƻŦ ǘƘŜ ǘƛƳŜΣ ŀƭƭ ƻŦ ǘƘŜ ǘƛƳŜΩΦ ¢ƘŜ [ƛƪŜǊǘ ǎŎŀƭŜ ǇǊƻǾƛŘŜǎ ŀ ŎƻƳǇƻǎƛǘŜ ǎŎƻǊŜ ŦƻǊ ǎǘŀǘƛǎǘƛŎŀƭ 

data analysis. The Likert scale for data collection is considered more subjective than objective, as the 

researcher can never be sure there is no bias. On a five-point scale, it can be difficult for the 

participant to choose, since there is always a middle option. One limitation of using a student 

questionnaire is the difficulty of administering it. This is discussed further in the limitations and 

discussion chapter. 

 

The ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ questionnaire aimed to provide sufficient data to establish, at the 

outset, the student's awareness of the five components of the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ and, after the 

intervention, whether that awareness changed. This data analysis also provided insight that could be 

triangulated with the qualitative analysis, including student focus groups and teacher interviews. A 

PANAS-C and S&D questionnaire also provided additional information on the students' mental 

health pre- and post-ALBOP intervention. In addition, the teacher survey (see Appendix J) offered 

teachers the opportunity to provide feedback on the intervention programme from their 

perspective, including its content, delivery, and impact. This allowed the teachers to reflect on the 

experience of working with the programme. 

 

Other quantitative data included the CDG and its role in identifying specific issues with the 

intervention during its development, to ensure the researcher had a viable intervention that would 
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be acceptable and feasible to deliver in primary schools. Having participants with experience as 

teachers and counsellors working in primary schools with year 5 students was key to establishing a 

safe intervention, with the key learning being self-world capacities for supporting mental health and 

well-being. They had a survey to respond to individually, which is discussed in Chapter 6. 

 

{ǘǳŘŜƴǘ vǳŜǎǝƻƴƴŀƛǊŜ tǊŜπ ŀƴŘ tƻǎǘπLƴǘŜǊǾŜƴǝƻƴΦ The researcher chose fixed choice 

question response questions, which are statements in which participants choose what fits best with 

their reflection for the statement and choice of answers, which can be thought of as a disadvantage 

as this does not allow the participants to be able to voice their feelings and thoughts (Cicourel, 

2004); however, as this study has a mixed methods research design, the researcher felt that this 

questionnaire was sufficient as it allowed for variables to be established which would contribute to 

answering the research questions. There is also the view that fixed-choice questionnaires exhibit less 

bias. Questionnaires to be viable need enough participants (Stangor & Leary, 2006); the researcher 

had hoped for a more significant number of participants; however, the number of participants for 

this study is sufficient to provide some analysis in answering the research questions as the total 

number of available students in the intervention group and the number that participated give an 

almost 95% confidence level with a 5% margin of error. 

 

A questionnaire was designed to measure students' understanding and recognition of 

behaviours, actions, and emotions as an evaluation of the ALBOP programme, using the ΨǎŜƭŦ-world 

ŎŀǇŀŎƛǘȅΩ and its corresponding theories, to allow for pre- and post-intervention programme 

responses. The 18 questions focus on establishing ǎǘǳŘŜƴǘǎΩ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǿƘŀǘ ǘƘŜȅ ƪƴƻǿ 

ōŜŦƻǊŜ ŀƴŘ ŀŦǘŜǊ ǘƘŜ ŘŜƭƛǾŜǊȅ ƻŦ ǘƘŜ ![.ht ƛƴǘŜǊǾŜƴǘƛƻƴΣ ǳǎƛƴƎ ǉǳŜǎǘƛƻƴǎ ǘƘŀǘ ōŜƎƛƴ ǿƛǘƘ ΨL 

ǳƴŘŜǊǎǘŀƴŘΦΩ ¦ǎƛƴƎ ǘƘŜ ǿƻǊŘ ΨǳƴŘŜǊǎǘŀƴŘΩ ƳŜŀƴǎ ŜǎǘŀōƭƛǎƘƛƴƎ ǿƘŀǘ ǘƘŜȅ ŀƭǊŜŀŘȅ ǳƴŘŜǊǎǘŀƴŘ ŀōƻǳǘ 

several physical and psychological thoughts, actions, experiences, and emotions. The questions are 
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presented on a 5-point Likert scale (Joshi et al., 2015): Ψnever, a little bit, some of the time, and all 

the timeΩ. The results of the student questionnaires, analysed using SPSS, are presented in Chapter 

5. 

 

The CDG viewed the questionnaire as a means for the researcher to assess the readability 

and understanding of the questions. The group commented that the language was acceptable, but 

some words may not be known in the brain's context, so they were changed before Phase 3. The 

/5D ŀƎǊŜŜŘ ǘƘŀǘ ǘƘŜ ǎǘŀǘŜƳŜƴǘǎ ǳǎŜŘ ǘƘŜ ǿƻǊŘ ΨǳƴŘŜǊǎǘŀƴŘƛƴƎΩ because it was a term the study 

participants would be familiar with and recognise as relevant to the questions. This was based on 

the group's teaching experience working with Year 5 classes. 

 

{ǘǊŜƴƎǘƘǎ ŀƴŘ 5ƛŶŎǳƭǝŜǎ vǳŜǎǝƻƴƴŀƛǊŜΥ ¢ŜŀŎƘŜǊǎ ŀƴŘ tŀǊŜƴǘǎΦ The Strengths and 

Difficulties (S&D) questionnaire is a short behavioural screening questionnaire for students between 

the ages of two and 17 (see Appendix F). The scale has good internal consistency (mean CronbachΩǎ 

alpha = .73) and a 4-to-6-month test-retest reliability of 0.62 (Goodman, 2001). The S&D 

Questionnaire is widely used in research because it is helpful and has been shown to provide a 

comprehensive view of children's mental health status pre- and post-evaluation (Hobbs et al., 2007). 

There are several versions, and each version has at least 25 items on psychological attributes, some 

of which are positive and others negative. The 25 items are divided between 5 scales. These are 

emotional symptoms, conduct problems, hyperactivity/inattention, peer relationship problems and 

pro-social behaviour. The questionnaire is completed by parents or teachers (Goodman, 1997). The 

researcher used a single-sided version without the impact supplement, an A4 one-sided S&D 

Questionnaire for parents or teachers for 4- to 17-year-olds. Teachers and parents were asked to 

complete an S&D questionnaire for their child to assess the student's current MHWB pre- and post-

intervention. The S&D questionnaires were provided in paper format, and parents' S&D 
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questionnaires were sent home for completion and returned to the class teacher at both the outset 

of the ALBOP programme and after its completion, about 9 weeks later.  

 

 

There are sometimes difficulties sending documents home for parents to complete and 

return to school. The researcher's experience, as both a teacher and parent, was aware that there 

would be missing data due to this action and sending out a Qualtrics survey to use either by phone 

or email to individual parents would have probably generated more responses; however, this would 

have meant accessing parent addresses and the researcher did not have the resources to undertake 

this method of data collection.  

 

 As previously stated, the pre- and post-intervention questionnaires were printed and 

provided to the class teachers so that students in both the intervention and control groups could 

complete them by hand; each questionnaire was numbered, with each number corresponding to a 

student's name. The student pre- and post-intervention evaluation questionnaires were designed to 

assess changes in students' experiences over the nine-week ALBOP intervention programme. As 

discussed in Chapter 3, the statements are linked to the lesson content, with lessons that use a 

multi-component approach and are grounded in psychological theories. The 18 statements explore 

the student's experiences during the nine classes. The data from these questionnaires provides 

insight into what happened during the nine weeks. The 18 statements were on a 5-point Likert scale, 

and the teacher was given a slide with resources to explain how to complete the questionnaire (see 

Fig. 4.13). The students' choices were randomised by number. However, they included all five 

components of the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ (see Table 4.4). Further discussion on the design of the ΨǎŜƭŦ-

ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ questionnaire is discussed in Chapter 3. 
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¢ŀōƭŜ пπп 
 
{ǘǳŘŜƴǘ vǳŜǎǝƻƴƴŀƛǊŜ ǿƛǘƘ му vǳŜǎǝƻƴǎ ŦƻǊ ǘƘŜ CƛǾŜ /ƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ {²/ 
 

 

 

 

 

 

CƛƎǳǊŜ пπмо 
 
Student Lesson One Video Screenshot of Likert Scale 1-5. 

 

 

 

 

 

 

 

 

 

 

Data from the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ intervention questionnaires for the intervention and 

control groups were entered into the Statistical Package for the Social Sciences (SPSS) software. The 

teacher questionnaire responses were analysed on a 0-5 scale and within sub-scale groups for pre- 

and post-intervention. Each question was aimed at relating to the intervention and the research 

question.  
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t!b!{π/ vǳŜǎǝƻƴƴŀƛǊŜΥ {ǘǳŘŜƴǘΦ The study also included the Negative Affect Schedule 

(PANAS) for children, which was used for the intervention to gather information on the students' 

mental health. PANAS-C was selected because the research established that the scales 

demonstrated good convergent and discriminant validity with existing self-report measures of 

ǎǘǳŘŜƴǘǎΩ ǾŀǊƛƻǳǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎǎǳŜǎΣ ƛƴŎƭǳŘƛƴƎ ŀƴȄƛŜǘȅ ŀƴŘ ŘŜǇǊŜǎǎƛƻƴ ό9ōŜǎǳǘŀƴƛΣ Ŝǘ ŀƭΦΣ нлмнύΦ 

 

PANAS-C is a self-assessment questionnaire that measures students' emotions and feelings, 

and it was considered an essential contribution to data analysis for this reason. Students can 

sometimes feel energised and proactive, but at other times, they may feel angry and upset. At the 

same time, these positive and negative feelings, or a mix of both, may affect how they think about 

themselves, their lives, and possibly their academic work at school. PANAS-C aimed to determine 

whether there was a significant difference in their PANAS-C scores, which could be a consequence of 

the ALBOP intervention. The PANAS-C scale has two sections to measure both positive and negative 

ŜŦŦŜŎǘǎΦ ¢ƘŜ ǇƻǎƛǘƛǾŜ ƛƳǇŀŎǘ ǊŜŦŜǊǎ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǘŜƴŘŜƴŎȅ ǘƻ ŜȄǇŜǊƛŜƴŎŜ ǇƻǎƛǘƛǾŜ ŜƳƻǘƛƻƴǎ; the 

higher the positive impact, the more prevalent these emotions are. The adverse effect is the 

opposite and refers to the negative emotions the students might be experiencing. The current 

thinking is that students with positive affect will surpass the aspect of an adverse effect and will, 

therefore, be more positive and resilient and better able to cope with challenging situations 

positively; however, those students who have a higher adverse effect are more likely to exhibit 

anxiety or be disengaged and are less likely to be involved in their learning at school.  

 

Students with a positive effect will generally seem more cooperative and engaged with 

others, supporting their learning at school. The PANAS scale was developed by three American 

psychologists in 1988 (Watson et al., 1988). They aimed to improve the reliability and accuracy of 

mood measurement. However, the results were questionable, and PANAS is now primarily used as a 
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research tool in social science and clinical settings. There are several different versions of the PANAS 

scale, and for this study, PANAS-C was chosen as it is designed to measure the mood of school-age 

children. The PANAS-C asks students to rate adjectives of varying mood states based on how often 

they have felt that way in the past few weeks, using a 5-Ǉƻƛƴǘ [ƛƪŜǊǘ ǎŎŀƭŜ ǊŀƴƎƛƴƎ ŦǊƻƳ м όάǾŜǊȅ 

ǎƭƛƎƘǘƭȅ ƻǊ ƴƻǘ ŀǘ ŀƭƭέύ ǘƻ р όάŜȄǘǊŜƳŜƭȅέύΦ ¢ƘŜǊŜ ŀǊŜ нп ƛǘŜƳǎτ12 positives (e.g., excited, inspired) 

and 12 negatives (e.g., upset, afraid). Students were asked to complete their PANAS-C questionnaire 

pre-intervention and post-intervention. The period between the initial and final completion of these 

questionnaires was about nine weeks, which provided the researcher with an overview of students' 

emotional states before and after the intervention through their responses on a 5-point Likert scale 

for each positive and negative emotion. PANAS-C recognises that you can feel both positive and 

negative at the same time. Then, participants' scores for positive and negative responses were 

totalled before and after the nine-week ALBOP programme. The advantages of the PANAS-C are that 

it is easy for participants to use, and the disadvantages are that it is a subjective, self-reported 

measure. Hence, accuracy depends on ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŀƴŘ ƻƴ their emotional state at 

that moment. The researcher will discuss the results of the PANAS-C questionnaires completed by 

the students in the results and discussion Chapters.  

 

¢ŜŀŎƘŜǊ {ǳǊǾŜȅΦ The teacher survey was provided to all three schools, and two teacher 

surveys were completed anonymously online through Qualtrics. The teacher surveys were 

completed post-intervention to ascertain the teachers' experiences delivering the programme. They 

were centred on the research question, which sought to determine whether the ALBOP programme 

was acceptable and feasible to deliver within a PSHE programme in primary schools. The ten 

questions were closed responses within a 5-point Likert scale: (1) strongly disagree, (2) somewhat 

disagree, (3) neither agree nor disagree, (4) somewhat agree, and (5) strongly agree. The ten 

questions focused on the programme's delivery, understanding, and experience. The questions were 
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chosen to address the research question of whether a school intervention to support students' 

MHWB was acceptable and feasible to deliver within a PSHE programme in primary schools (see 

Table 4.5).  

 

¢ŀōƭŜ пπр 
 
¢ŜŀŎƘŜǊǎΩ {ǳǊǾŜȅ vǳŜǎǝƻƴǎ  

¢ŜŀŎƘŜǊΩǎ ǎǳǊǾŜȅ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜ ƴƛƴŜπǿŜŜƪ ![.ht ƛƴǘŜǊǾŜƴǝƻƴ ǇǊƻƎǊŀƳƳŜ 

L ǳƴŘŜǊǎǘƻƻŘ ǘƘŜ ǇǊƻƎǊŀƳƳŜΩǎ ŀƛƳǎΥ όмύ  

L ǳƴŘŜǊǎǘƻƻŘ ǘƘŜ ŎƻƴǘŜƴǘ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳƳŜ όнύ  

L ƭƛƪŜŘ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘ όоύ  

L ǘƘƛƴƪ ǘƘŜ ƪƴƻǿƭŜŘƎŜ ƛƴ ǘƘŜ ƭŜǎǎƻƴǎ ƛǎ ƘŜƭǇŦǳƭ ŦƻǊ ǇǳǇƛƭǎϥ ƳŜƴǘŀƭ ƘŜŀƭǘƘ όпύ  

L ǘƘƛƴƪ ǘƘŜ ǎƪƛƭƭǎ ƛƴ ǘƘŜ ƭŜǎǎƻƴǎ ŀǊŜ ƘŜƭǇŦǳƭ ŦƻǊ ǇǳǇƛƭǎϥ ƳŜƴǘŀƭ ƘŜŀƭǘƘ όрύ  

L ōŜƭƛŜǾŜ ǘƘŜ ƭŜǎǎƻƴǎ ǿŜǊŜ ŀǇǇǊƻǇǊƛŀǘŜ ŦƻǊ ǘƘŜ ȅŜŀǊ ƎǊƻǳǇ όсύ  

L ǿƻǳƭŘ ƭƛƪŜ ǘƻ ǎŜŜ ƳƻǊŜ ǇǎȅŎƘƻƭƻƎȅ ƛƴ ǘƘŜ ǇǊƛƳŀǊȅ ŎǳǊǊƛŎǳƭǳƳ όтύ  

L ŦŜƭǘ ŎƻƳŦƻǊǘŀōƭŜ ǘŜŀŎƘƛƴƎ ǘƘŜ ǘƻǇƛŎǎ ƛƴ ǘƘŜ ƭŜǎǎƻƴǎ όуύ  

L ƭŜŀǊƴǘ ǎƻƳŜǘƘƛƴƎ ƴŜǿ ŦǊƻƳ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ŀōƻǳǘ Ƙƻǿ ǘƻ ǎǳǇǇƻǊǘ ǎŜƭŦπǊŜƎǳƭŀǝƻƴ όфύ  

L ǿƻǳƭŘ ƭƛƪŜ ǘƻ ǎŜŜ ǘƘŜ ƭŜŀǊƴƛƴƎ ƻŦ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŦƻǊ ǇǳǇƛƭǎ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ŦƻǊ 
ǘƘŜ ǇǊƛƳŀǊȅ ŎǳǊǊƛŎǳƭǳƳ ƛƴ ǎŎƘƻƻƭǎ όмлύ  

 

Data were analysed in light of the research question, based on teacher questionnaires and teacher 

notes on planning documents, as discussed in the qualitative section of this chapter. 

 

 /ƻƻǊŘƛƴŀǝƻƴ DǊƻǳǇ {ǳǊǾŜȅ ό/5DύΦ Using Qualtrics, the CDG was invited to provide 

feedback on the ALBOP intervention programme after 4 weeks, with five questions assessing 

whether the programme is safe, feasible, and age-appropriate for students' learning. The 5-point 

Likert scale was represented by (1) exceptional, (2) good, (3) adequate, (4) poor, and (5) unsuitable. 

The results are discussed in the analysis and discussion chapters.  

 

 Q1 - What do you think about the language/vocabulary used in the videos to support 

student learning? 
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Q2τWhat do you think about the teacher's/student's ease of use and access to the 

video/resources for learning? 

Q3 - What do you think about the feasibility and appropriateness of the videos/resources as 

an intervention to support mental health and well-being for Year 5 students? 

Q4 - Do the videos and resources support the safety of the users, in this case, the 

teachers/students? 

Q5 - What do you think about the design/visuals of the video to support student 

participation?  

 

The CDG's contribution was significant for the researcher, as this group had considerable 

experience working in schools with students using a sensitive and inclusive approach. The 

programme covered new topic areas in a subject not currently in the curriculum. Therefore, the CDG 

contributed to the risk assessment by ascertaining whether content or vocabulary would cause 

concern.  

 

vǳŀƴǝǘŀǝǾŜ wŜǎŜŀǊŎƘ aŜǘƘƻŘǎ ς 5ŀǘŀ !ƴŀƭȅǎƛǎΦ Data analysis provides a method for 

determining answers to the research hypothesis through statistical analysis, often presented in 

charts, graphs, or tables. The participants' data for quantitative analysis in this study were entered 

into IBM SPSS after data preparation. The researcher chose descriptive (Beins & McCarthy, 2018; 

Pallant, 2020) and inferential analyses (Adler & Clark, 2011).  

 

Data preparation included removing incomplete resources involving several options, 

including accepting, eliminating, or reconstructing values to organise the data (Pallant, 2020). The 

researcher made adjustments concerning missing data. The student questionnaires were only those 

with parental consent and were checked for incomplete responses. There were very few missing 
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responses from students. In the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ questionnaire for students' pre-intervention, 

ǘƘŜǊŜ ǿŀǎ ƻƴƭȅ ƻƴŜ ƳƛǎǎƛƴƎ ƛǘŜƳ ƻǳǘ ƻŦ ǘƘŜ нр ǇƻǎǎƛōƭŜ ǊŜǎǇƻƴǎŜǎΣ ǎƻ ǘƘŜ ΩƳŜŀƴΩ ƻŦ ǘƘŜ ǊŜŀŎǘƛƻƴǎ ǿŀǎ 

provided; however, in some cases, rows had to be deleted as there was no corresponding post-

intervention test. This may have been due to a student's absence on the day the post-intervention 

test questionnaire was completed. The teacher's completion of the pre- and post-intervention S&D 

questionnaires saw few adjustments: only one response was missing, and ŀ ΨƳŜŀƴΩ ǿŀǎ ǇǊƻǾƛŘŜŘ ǘƻ 

complete the record. Only one S&D teacher questionnaire post-intervention was deleted; again, this 

was due to the pre-intervention questionnaire not being available, possibly because students were 

absent on the day of the pre-intervention test. The S&D parent questionnaire had more deletions 

due to missing pre- and post-intervention data, which are discussed in the analysis and discussion 

chapters. The PANAS-C pre- and post-intervention questionnaires completed by the students also 

ƘŀŘ ŀ ǎƳŀƭƭ ƴǳƳōŜǊ ƻŦ ƳƛǎǎƛƴƎ ǊŜǎǇƻƴǎŜǎΤ ŀ ΨƳŜŀƴΩ ǿŀǎ ǇǊƻǾƛŘŜŘΣ ŀƴŘ ŀƎŀƛƴΣ ŀ ǎƛƎƴƛŦƛŎŀƴǘ ƴǳƳōŜǊ ƻŦ 

rows were deleted due to missing pre- and post-intervention tests for students (see Table 4.6). 

Again, this could have been because the tests were conducted on a day when students were absent, 

since the post-intervention tests were administered in the last week of the term. 

 

In addition to adding missing data and incomplete records, the data were checked for 

anomalies, and the researcher used Excel to combine the data for copying and pasting into SPSS. The 

PANAS-C responses to negative items had to be recoded and reversed for input into SPSS, so that all 

reactions could be measured. Once the data had been cleaned and prepared, the researcher began 

analysing them in SPSS (see Table 4.7). 
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¢ŀōƭŜ пπс 
 
wŜŎƻǊŘ ƻŦ aƛǎǎƛƴƎ 5ŀǘŀ ŀƴŘ !Ŏǝƻƴ ¢ŀƪŜƴ ƻƴ vǳŀƴǝǘŀǝǾŜ 5ŀǘŀ 

5ƻŎǳƳŜƴǘ ¢ƘŜ ƴǳƳōŜǊ ƻŦ ƛǘŜƳǎ ǿƘŜǊŜ 
ΨƳŜŀƴΩ ƛǎ ǇǊƻǾƛŘŜŘ ǘƻ ǇǊƻǾƛŘŜ 
ŦƻǊ ƳƛǎǎƛƴƎ Řŀǘŀ 

¢ƘŜ ƴǳƳōŜǊ ƻŦ ƛǘŜƳǎ ǿƘŜǊŜ 
Ǌƻǿǎ ǿŜǊŜ ŘŜƭŜǘŜŘ 

{²/ vǳŜǎǝƻƴƴŀƛǊŜ tǊŜ м с 

{²/ vǳŜǎǝƻƴƴŀƛǊŜ tƻǎǘ п с 

{ϧ5 tǊŜ ¢ŜŀŎƘŜǊ 
vǳŜǎǝƻƴƴŀƛǊŜ 

н л 

{ϧ5 vǳŜǎǝƻƴƴŀƛǊŜ ¢ŜŀŎƘŜǊ л м 

{ϧ5 vǳŜǎǝƻƴƴŀƛǊŜ tǊŜ tŀǊŜƴǘ л мт 

{ϧ5 vǳŜǎǝƻƴƴŀƛǊŜ tƻǎǘ 
tŀǊŜƴǘ 

л ол 

t!b!{ vǳŜǎǝƻƴƴŀƛǊŜ tǊŜ п нм 

t!b!{ vǳŜǎǝƻƴƴŀƛǊŜ tƻǎǘ т но 

 

¢ŀōƭŜ пπт 
 
wŜŎƻǊŘ ƻŦ ¢Ŝǎǘǎ ¦ƴŘŜǊǘŀƪŜƴ ŦƻǊ vǳŀƴǝǘŀǝǾŜ 5ŀǘŀ π vǳŜǎǝƻƴƴŀƛǊŜǎ 

 
5ƻŎǳƳŜƴǘ ǘƘŜ ƴǳƳōŜǊ 
ƻŦ ǊŜǎǇƻƴǎŜǎ ǇŜǊ 
ǉǳŜǎǝƻƴƴŀƛǊŜ 

wŜƭƛŀōƛƭƛǘȅ 5ŜǎŎǊƛǇǝǾŜ bƻǊƳŀƭƛǘȅ ¢π¢Ŝǎǘ 
tŀƛǊŜŘ 

¢ǿƻπ
²ŀȅ 
!bh±!  

bƻǘŜǎ 

t!b!{ tǊŜ ŀƴŘ tƻǎǘ 
όнпύ 

/ǊƻƴōŀŎƘϥǎ 
!ƭǇƘŀ  

{ǳƳƳŀǊȅ 
ƛǘŜƳ 
{ǘŀǝǎǝŎǎ 

YƻƭƳƻƎƻǊƻǾπ
{ƳƛǊƴƻǾ ŀƴŘ 
{ƘŀǇƛǊƻπ²ƛƭƪ 
ǘŜǎǘǎ  
tǊŜ ŀƴŘ Ǉƻǎǘ 

.ƻƻǘǎǘǊŀǇ   tƻǎƛǝǾŜ ŀƴŘ 
bŜƎŀǝǾŜ π 
ƴŜƎŀǝǾŜ 
ǎŎƻǊŜǎ 
ǊŜǾŜǊǎŜŘΦ 

{ϧ5 ¢ŜŀŎƘŜǊ tǊŜ ŀƴŘ 
tƻǎǘ όнрύ 

/ǊƻƴōŀŎƘϥǎ 
!ƭǇƘŀ ǿƛǘƘ 
ǎǳōǎŎŀƭŜǎ 

{ǳƳƳŀǊȅ 
ƛǘŜƳ 
{ǘŀǝǎǝŎǎ 
ǿƛǘƘ ŬǾŜ 
ǎǳōǎŎŀƭŜǎ 

YƻƭƳƻƎƻǊƻǾπ
{ƳƛǊƴƻǾ ŀƴŘ 
{ƘŀǇƛǊƻπ²ƛƭƪ 
ǘŜǎǘǎ  
tǊŜ ŀƴŘ Ǉƻǎǘ 

²ƛƭŎƻȄƻƴ 
¢Ŝǎǘ wŀƴƪǎ 
ŬǾŜ 
ǎǳōǎŎŀƭŜǎ 
ŀƴŘ ǘƻǘŀƭ 
ŘƛŶŎǳƭǝŜǎ 

 {ǳōǎŎŀƭŜǎ Ґ 
tǊƻǎƻŎƛŀƭΣ 
ƘȅǇŜǊŀŎǝǾƛǘȅΣ 
ŎƻƴŘǳŎǘΣ ǇŜŜǊ 
ǇǊƻōƭŜƳǎΣ 
ŜƳƻǝƻƴŀƭΣ ŀƴŘ 
ǘƻǘŀƭ 
ŘƛŶŎǳƭǝŜǎ 
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¢ŀōƭŜ п т ŎƻƴǝƴǳŜŘ 

wŜŎƻǊŘ ƻŦ ¢Ŝǎǘǎ ¦ƴŘŜǊǘŀƪŜƴ ŦƻǊ vǳŀƴǝǘŀǝǾŜ 5ŀǘŀ π vǳŜǎǝƻƴƴŀƛǊŜǎ 

5ƻŎǳƳŜƴǘ ǘƘŜ 
ƴǳƳōŜǊ ƻŦ 
ǊŜǎǇƻƴǎŜǎ ǇŜǊ 
ǉǳŜǎǝƻƴƴŀƛǊŜ 

wŜƭƛŀōƛƭƛǘȅ 5ŜǎŎǊƛǇǝǾŜ bƻǊƳŀƭƛǘȅ ¢π¢Ŝǎǘ 
tŀƛǊŜŘ 

¢ǿƻπ²ŀȅ 
!bh±!  

bƻǘŜǎ 

{ϧ5 tŀǊŜƴǘ tǊŜ 
ŀƴŘ tƻǎǘ όнрύ 

/ǊƻƴōŀŎƘϥǎ 
!ƭǇƘŀ ǿƛǘƘ 
ǎǳōǎŎŀƭŜǎ 

{ǳƳƳŀǊȅ 
ƛǘŜƳ 
{ǘŀǝǎǝŎǎ 
ǿƛǘƘ ŬǾŜ 
ǎǳōǎŎŀƭŜǎ 

YƻƭƳƻƎƻǊƻǾπ
{ƳƛǊƴƻǾ ŀƴŘ 
{ƘŀǇƛǊƻπ²ƛƭƪ 
ǘŜǎǘǎ  

²ƛƭŎƻȄƻƴ 
¢Ŝǎǘ wŀƴƪǎ 
ŬǾŜ 
ǎǳōǎŎŀƭŜǎ 
ŀƴŘ ǘƻǘŀƭ 
ŘƛŶŎǳƭǝŜǎ 

 {ǳōǎŎŀƭŜǎ Ґ 
tǊƻǎƻŎƛŀƭΣ 
ƘȅǇŜǊŀŎǝǾƛǘȅΣ 
ŎƻƴŘǳŎǘΣ ǇŜŜǊ 
ǇǊƻōƭŜƳǎΣ 
ŜƳƻǝƻƴŀƭΣ 
ŀƴŘ ǘƻǘŀƭ 
ŘƛŶŎǳƭǝŜǎ 

{²/ όмуύ /ǊƻƴōŀŎƘϥǎ 
!ƭǇƘŀ 

{ǳƳƳŀǊȅ 
ƛǘŜƳ 
{ǘŀǝǎǝŎǎ 
ǿƛǘƘ ŬǾŜ 
ǎǳōǎŎŀƭŜǎ 

YƻƭƳƻƎƻǊƻǾπ
{ƳƛǊƴƻǾ ŀƴŘ 
{ƘŀǇƛǊƻπ²ƛƭƪ 
ǘŜǎǘǎ  

²ƛƭŎƻȄƻƴ 
¢Ŝǎǘ wŀƴƪǎ 
ŬǾŜ 
ǎǳōǎŎŀƭŜǎ  

5ŜǎŎǊƛǇǝǾŜΣ 
ǿƛǘƘƛƴ ŀƴŘ 
ōŜǘǿŜŜƴπ
ǎǳōƧŜŎǘ 
ŜũŜŎǘǎ 

{ǳōǎŎŀƭŜǎ ςҐ 
ό{h²ύΣ ό/h5ύΣ 
όh{ύΣό{htύΣ ό!ύ 

пΦуΦмо vǳŀƴǝǘŀǝǾŜ wŜƭƛŀōƛƭƛǘȅΣ bƻǊƳŀƭƛǘȅ ŀƴŘ LƴŦŜǊŜƴǝŀƭ 
 

Reliability Testing 

 

wŜƭƛŀōƛƭƛǘȅ ǘŜǎǘǎ ǳǎƛƴƎ /ǊƻƴōŀŎƘΩǎ !ƭǇƘŀ ǿŜǊŜ conducted on all data, including responses 

from students, teachers, and parents participating in the study, with consent for both pre- and post-

intervention testing. The reliability test was tested within five Strengths and Difficulties 

Questionnaire subscales. The total difficulties subscale included all subscales except the prosocial, as 

indicated by the Strengths and Difficulties Questionnaire.  

 

According to Fallon (as cited in Leavy, 2022), reliability testing provides a measure of internal 

ŎƻƴǎƛǎǘŜƴŎȅ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ǘƘŜ ǉǳŜǎǘƛƻƴƴŀƛǊŜΩǎ items elicit ŎƻƴǎƛǎǘŜƴǘ ǊŜǎǇƻƴǎŜǎΦ /ǊƻƴōŀŎƘΩǎ !ƭǇƘŀ 

provides a coefficient that ranges from 0 to 1. A higher value of 0.70 is considered acceptable in 

social science research. All results on the questionnaires' reliability are in the results chapter of this 

study. 
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Descriptive Statistics and Normality Intervention Testing 

 

Descriptive statistics provide insight into the research study's outcomes by providing 

measures of central tendency, such as mean, median, and mode (Beins & McCarthy, 2018; Pallant, 

2020). Normality testing measured skewness and kurtosis of the responses to assess distributional 

normality; a non-significant result (Sig. value > 0.05) suggests normality. The results of the reliability 

and normality tests indicated that the data for the PANAS-C, S&D questionnaires for teachers, and 

ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ were suitable for parametric testing, such as T-tests and analysis of variance; 

however, the S&D Parents' data fell outside normality ranges, and therefore, non-parametric testing 

was used.  

 

All the questionnaires provided descriptive statistics. The PANAS-C questions were 

completed by students participating in the intervention, and their scores were used to identify pre- 

and post-intervention changes. There were no PANAS-C results for the control group, as the control 

group classes in the schools had not been administered the test. Whilst the S&D questionnaires for 

teachers were completed with pre- and post-intervention tests in the intervention groups, there was 

a poor response from parents in both the intervention and control groups, so data were excluded 

when there was a mismatch between the pre- and post-intervention tests.  

 

Inferential statistics 

±ŀǊƛƻǳǎ ƛƴŦŜǊŜƴǝŀƭ ǎǘŀǝǎǝŎŀƭ ǘŜǎǘǎ ǿŜǊŜ ŎƻƴŘǳŎǘŜŘ ǘƻ ǘŜǎǘ ǘƘŜ ǉǳŀƴǝǘŀǝǾŜ ƘȅǇƻǘƘŜǎŜǎ ǇƻǎŜŘ 

ōȅ ǘƘŜ ǊŜǎŜŀǊŎƘ ǉǳŜǎǝƻƴΦ ¦ǎƛƴƎ ǎǘŀǝǎǝŎŀƭ ǘŜǎǝƴƎ ǘƻ ŜǎǘŀōƭƛǎƘ ǘƘŜ ƘȅǇƻǘƘŜǎƛǎ ǘƘŀǘ ǘƘŜ ǎŎƘƻƻƭ 

ƛƴǘŜǊǾŜƴǝƻƴ Ψ![.htΩ ǘƻ ǎǳǇǇƻǊǘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ƘŀŘ ŀ ǇƻǎƛǝǾŜ ŜũŜŎǘ ƻƴ ǇŀǊǝŎƛǇŀƴǘǎΣ ŀǎ 

ŜǾƛŘŜƴŎŜŘ ōȅ ŀ ƳƻǊŜ ǇƻǎƛǝǾŜ ŀǩǘǳŘŜ ŀƴŘ ƛƴŎǊŜŀǎŜŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŦǊƻƳ 
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ǇǊŜ ǘƻ ǇƻǎǘπŘŜƭƛǾŜǊȅ ƻŦ ǘƘŜ ƴƛƴŜ ǿŜŜƪƭȅ ƭŜǎǎƻƴǎΦ ! ƴǳƭƭ ƘȅǇƻǘƘŜǎƛǎ ǿƻǳƭŘ ƛƴŘƛŎŀǘŜ ǘƘŀǘ ǘƘŜǊŜ ǿŀǎ ƴƻ 

ŎƘŀƴƎŜ ƛƴ ǇŀǊǝŎƛǇŀƴǘǎϥ ǇƻǎƛǝǾŜ ŀǩǘǳŘŜ ƻǊ ƛƴ ǘƘŜƛǊ ƛƴŎǊŜŀǎŜŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ 

ŎŀǇŀŎƛǘȅΩ ŦƻƭƭƻǿƛƴƎ ǘƘŜ ŘŜƭƛǾŜǊȅ ƻŦ ǘƘŜ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴ Ψ![.htΩΦ  

 

LƴŘŜǇŜƴŘŜƴǘπǎŀƳǇƭŜǎ ǘπǘŜǎǘǎ ǿŜǊŜ ŎƻƴŘǳŎǘŜŘ ƻƴ ǘƘŜ t!b!{π/Σ {ϧ5 ǉǳŜǎǝƻƴƴŀƛǊŜǎ ŦƻǊ 

ǘŜŀŎƘŜǊǎ ŀƴŘ ǇŀǊŜƴǘǎΣ ŀƴŘ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǉǳŜǎǝƻƴƴŀƛǊŜǎ ŦƻǊ ǎǘǳŘŜƴǘǎΦ ¢ƘŜ ŀƛƳ ǿŀǎ ǘƻ 

ŎƻƳǇŀǊŜ ƳŜŀƴ ǇǊƻŘǳŎǝǾƛǘȅ ǎŎƻǊŜǎ ōŜǘǿŜŜƴ ǘƘŜ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ǘŜǎǝƴƎ ƎǊƻǳǇǎ ŀƴŘ ǘƻ 

ŀǎǎŜǎǎ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴϥǎ ǎƛƎƴƛŬŎŀƴŎŜ ǊŜƭŀǝǾŜ ǘƻ ǘƘŜ ŎƻƴǘǊƻƭ ƎǊƻǳǇΦ  

 

A two-way analysis of variance (ANOVA) was performed on the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ student 

questionnaires to examine differences between pre- and post-intervention testing and between the 

independent and control groups, using both between- and within-subjects testing.  

 

Software used 

 

SPSS was used to analyse all quantitative data, except the teacher and CDG surveys, which 

were analysed in Qualtrics.  

 

Interpretation of results 

 

Chapter 5 analyses all quantitative data, including those obtained through reflexive thematic 

analysis.  

 

пΦуΦмп vǳŀƴǝǘŀǝǾŜ wŜƅŜŎǝƻƴǎΦ 
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In choosing a mixed methods approach with quantitative methods for this experimental 

study, the researcher looked to the paradigm of positivism for its research approach to align with 

the research question: Is an intervention fostering all the components oŦ ŀ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ 

acceptable and feasible to deliver in primary schools to support ǎǘǳŘŜƴǘǎΩ MHWB? Its deductive 

approach allows the researcher to test a hypothesis by analysing its data. Using standardised 

research instruments such as SPSS and Qualtrics to compare groups and link variables, quantitative 

methods provide data validity and reliability while remaining impartial and unbiased, enabling 

triangulation with their qualitative counterparts and offering a range of perspectives (Olsen, 2004). 
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пΦуΦмр 9ǘƘƛŎŀƭ /ƻƴǎƛŘŜǊŀǝƻƴǎ ŀƴŘ [ƛƳƛǘŀǝƻƴǎ 

 

This study involved several ethical considerations affecting all participants and the 

researcher, with a focus on participants' mental health and well-being and on the programme's 

implications. The researcher took precautions at the design stage and in Phase 1, when several 

counsellors, teachers, and special needs teachers reviewed and discussed the programme to ensure 

inclusivity and safety in its content and the use of its accompanying resources. The researcher was 

aware of the schools' demographics and recognised the importance of language and culture in 

communication, of respecting all participants, of listening, and of asking questions. The researcher 

attempted to provide a safe, controlled approach that was risk-aware yet fun and engaging, helping 

participants feel welcome and involved. Participants were assured that the data was anonymised 

and they could access the final report. A thorough training session for teachers was provided to 

outline the implications of delivering a programme that may bring emotions, feelings, and thoughts 

into focus, which can be a possible trigger for some people, including teachers. The researcher 

ŎƻƴǎƛŘŜǊŜŘ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ǊƛƎƘǘǎ ǘƻ ǇŀǊǘƛŎƛǇŀǘŜ ŀƴŘ ǘƘŜ ǉǳŜǎǘƛƻƴǎ ǘƘŀǘ Ƴŀȅ ŀǊƛǎŜ when parents and 

teachers complete the S&D questionnaire. The researcher offered evening online question-and-

answer sessions for schools, which were relayed to the parents. As it happened, parents did not take 

up this provision in any of the schools.  

 

пΦуΦмс wƻƭŜ ƻŦ ǘƘŜ wŜǎŜŀǊŎƘŜǊ 

 

The researcher supported the school staff and parents from the outset and built a strong 

relationship, enabling regular contact throughout the intervention programme. Feedback from 

teachers was coming in during this time, which was helpful for field notes. The main programme was 

accessed through a Google Drive login, which gave teachers access to all the videos, resources, and 
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documents. With online access to Zoom, prior training for school staff and voluntary information 

sessions for parents were made available. As a former primary school teacher, the researcher had 

conducted action research in their schools and had a good understanding of how precious time is in 

schools. The researcher believes that having ready-made resources, planning already completed, 

and access to easy-to-understand and follow teaching resources were key to the teacher's 

programme delivery. This is from their perspective and reflects the feedback they received verbally 

throughout the programme. 

 

пΦуΦмт LƴŦƻǊƳŜŘ /ƻƴǎŜƴǘ CƻǊƳǎ  

 

This research required all participants' consent, especially as all participants are under 16 

years of age, and a consent form was signed by a parent/carer so students under 16 could 

participate in the intervention. These were given to teachers to hand out to students, for students to 

take home to their parents/carers for signing, and to return to the school. In addition, each student 

was required to sign a consent form before completing the pre-intervention questionnaire. The 

parent consent form allowed their child to volunteer to participate in a semi-structured interview as 

part of a focus group. There were opportunities to ask questions and discuss the intervention 

ǇǊƻƎǊŀƳƳŜΩǎ ŀƛƳǎ ŀƴŘ ŎƻƴǘŜƴǘ ǿƛǘƘ ǘƘŜƛǊ ǘŜŀŎƘŜǊ ōŜŦƻǊŜ ƛǘ ǿŀǎ ŘŜƭƛǾŜǊŜŘΦ tŀǊǘƛŎƛǇŀƴǘǎ ǿŜǊŜ 

informed of the right to withdraw from the research study at any point without giving a reason (see 

Appendix G)  

 

пΦуΦму [ƛƳƛǘŀǝƻƴǎ 

 

The limitations of a mixed methods research design include limited time, energy, and 

resources. Although a mixed methods approach can offer greater validity and reliability, providing a 
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more holistic view of the issue under scrutiny, there is a juxtaposition between constructivism, in 

which reality is subjective, and positivism, in which reality is measured and therefore objective and 

universal. The researcher believes that pragmatism in this study supports a mixed methods design, 

as it offers a complementary approach that yields deeper insights into the research data. 

 

пΦф 9ǘƘƛŎǎ {ǘŀǘŜƳŜƴǘ ŀƴŘ wƛǎƪ !ǎǎŜǎǎƳŜƴǘ 

 

¢ƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ǾŀƭǳŜǎ ŀǊŜ ƛƴǘŜǊǘǿƛƴŜŘ across the roles of researcher, teacher, and 

counsellor. As a counsellor, the researcher is bound by the BACP ethical guidelines; as a teacher, by 

the teaching standards and safeguarding protocols provided by the UK Government and the 

Department for Education; and as a researcher, by the University of York's ethical approval.  

 

As a counsellor, the researcher's values and principles are deeply rooted in respecting 

human rights and dignity, alleviating symptoms of personal distress and suffering, improving 

people's well-being and capabilities, enhancing the quality of relationships between people, 

increasing personal resilience and effectiveness, and upholding ethical principles such as 

trustworthiness, respect for autonomy, promotion of well-being, and prevention of harm. These 

values and principles serve as a strong foundation for the study's ethical conduct, reassuring the 

audience of the researcher's commitment to the highest standards of research ethics.  

 

The researcher was fully aware of and trained in child protection and safeguarding as a 

teacher. Although this was not required in school research, the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ was an MHWB 

intervention. Due to this knowledge, the researcher undertook a comprehensive risk assessment 

(see Appendix C)Φ ¢Ƙƛǎ ǿŀǎ ǇǊƻǾƛŘŜŘ ǘƻ ǎŎƘƻƻƭǎ ŀǘ ǘƘŜ ǾŜǊȅ ƻǳǘǎŜǘ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜ ǘŜŀŎƘŜǊΩǎ 

understanding of any risks, particularly to themselves, other staff, the school listener, and, of course, 
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the students. School staff needed to understand that the programme being delivered may trigger 

thoughts and emotions, causing uncomfortable feelings not just for students but for them as well, 

and leading to a desire to discuss their triggers in an open setting. Understanding that teachers were 

not trained counsellors was an important issue for the researcher, as they could put the school staff 

in a precarious position. Hence, the main aim of the risk assessment was to identify all possible risks 

to the safety of students, school staff, and the researcher. It was equally challenging as the 

researcher would not be in class when the lessons were being delivered and would not know what 

was transpiring. Every consideration was taken to ensure everyone's safety.  

 

As per the Data Management Plan (see Appendix K), the data was stored in accordance with 

ǘƘŜ 5ŀǘŀ tǊƻǘŜŎǘƛƻƴ !ŎǘΣ ŀƴŘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ǳƴƛǾŜǊǎƛǘȅ ǇǊƻǾƛŘŜŘ ƎǳƛŘŀƴŎŜΦ ¢ƛƳŜƭƛƴŜǎǎ ǿŀǎ 

important, as the intervention should have been delivered in 2022. However, due to the impact of 

COVID-19 on students' MHWB and academic performance, the intervention was pushed back to 

2023. Phase 2, which did not take place, was scheduled for the spring term, and Phase 3 took place 

in the summer term of 2023.  

 

пΦмл aŜǘƘƻŘƻƭƻƎȅ ŀƴŘ /ƻƴŎƭǳǎƛƻƴ 

 

¢ƘŜ ǊŜǎŜŀǊŎƘ ǎǘǳŘȅ ōŜƎŀƴ ǿƛǘƘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊϥǎ ŎƻƴŎŜǊƴ ŀōƻǳǘ ǘƘŜ aI². ŀƳƻƴƎ ȅƻǳƴƎ 

ǇŜƻǇƭŜΦ !ƊŜǊ ŜȄŀƳƛƴƛƴƎ ǘƘŜ ƭƛǘŜǊŀǘǳǊŜ ƻƴ ǎŎƘƻƻƭπōŀǎŜŘ ƛƴǘŜǊǾŜƴǝƻƴǎ ǘƻ ǎǳǇǇƻǊǘ aI².Σ ǘƘŜ 

ǊŜǎŜŀǊŎƘŜǊ ŦƻǳƴŘ ǘƘŀǘ ƛƴǘŜǊǾŜƴǝƻƴǎ Ƴŀƛƴƭȅ ŦƻŎǳǎŜŘ ƻƴ ǎǇŜŎƛŬŎ ŀǎǇŜŎǘǎ ƻŦ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ 

ƭŜŀǊƴƛƴƎ ŀǘ ŀƴȅ ƎƛǾŜƴ ǝƳŜ ŀƴŘ ǿƻƴŘŜǊŜŘ ǿƘŜǘƘŜǊ ƳƻǊŜ ǿŀǎ ǊŜǉǳƛǊŜŘΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ōŜƎŀƴ ǿƛǘƘ ŀ 

ǎŎƻǇƛƴƎ ǊŜǾƛŜǿ ŀƴŘΣ ŦǊƻƳ ǘƘŜǊŜΣ ŦƻǊƳǳƭŀǘŜŘ ŀ ǊŜǎŜŀǊŎƘ ŘŜǎƛƎƴ ōȅ ŎƻƴǎƛŘŜǊƛƴƎ ǘƘŜƛǊ ǇƘƛƭƻǎƻǇƘƛŎŀƭ 

ǎǘŀƴŎŜΣ ǿƘƛŎƘ ƭŜŘ ǘƻ ǘƘŜ ŀǇǇǊƻŀŎƘ ǘƘŜȅ ŀŘƻǇǘŜŘΦ ! ǎǘǊŀǘŜƎȅ ǿŀǎ ƛƳǇƭŜƳŜƴǘŜŘΣ ŀƴŘ ŀ ǇǊƻŎŜǎǎ ƭŜŘ ǘƻ ŀ 

ƳƛȄŜŘ ƳŜǘƘƻŘǎ ŀǇǇǊƻŀŎƘΦ ¢Ƙƛǎ ƳƛȄŜŘ ƳŜǘƘƻŘǎ ŀǇǇǊƻŀŎƘ ǳǎŜŘ ǉǳŀƭƛǘŀǝǾŜ Řŀǘŀ ŦǊƻƳ ŦƻŎǳǎ ƎǊƻǳǇǎ ŀƴŘ 



мфм 

ƻŦ плр 

 
мфм 

 
 

 

ƛƴŘƛǾƛŘǳŀƭ ƛƴǘŜǊǾƛŜǿǎΣ ǿƛǘƘ ŀ ǊŜƅŜȄƛǾŜ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎ ǘƻ ƛƴǘŜǊǇǊŜǘ ǘƘŜ Řŀǘŀ ŀƴŘ ŀŘŘǊŜǎǎ ǘƘŜ 

ǊŜǎŜŀǊŎƘ ǉǳŜǎǝƻƴΦ ¢ƘŜ ƻǘƘŜǊ ƳŜǘƘƻŘ ŎƘƻǎŜƴ ǿŀǎ ŀ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ǉǳŜǎǝƻƴƴŀƛǊŜ ŀƴŘ 

ǘŜŀŎƘŜǊ ǉǳŜǎǝƻƴƴŀƛǊŜǎ ǘƻ ŜǾŀƭǳŀǘŜ ǘƘŜ ǇǊƻƎǊŀƳƳŜΣ ǘƻ ƎŜƴŜǊŀǘŜ ŀ ƘȅǇƻǘƘŜǎƛǎΦ ¢ƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ǿŀǎ ŀ 

ǎŜǊƛŜǎ ƻŦ ƴƛƴŜ ƭŜǎǎƻƴǎ ǘƘŀǘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ƘŀŘ ŘŜǾŜƭƻǇŜŘ ǿƛǘƘ ǊŜǎƻǳǊŎŜǎΣ ǎƻ ǘƘŜ ǘŜŀŎƘŜǊ ŎƻǳƭŘ ǇƛŎƪ ǳǇ 

ǘƘŜ ǇǊƻƎǊŀƳƳŜ ŀƴŘ Ǌǳƴ ǿƛǘƘ ƛǘΦ ¢Ƙƛǎ ƳƛȄŜŘ ƳŜǘƘƻŘǎ ŀǇǇǊƻŀŎƘ ǇǊƻǾƛŘŜŘ ƛƴǎƛƎƘǘ ŀƴŘ ǊŜƭƛŀōƭŜΣ 

ƳŜŀǎǳǊŀōƭŜ ŘŀǘŀΣ ǿƘƛŎƘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ǳǎŜŘ ǘƻ ȅƛŜƭŘ ƛƴǘŜǊŜǎǝƴƎ ŀƴŘ ǾŀƭǳŀōƭŜ ŬƴŘƛƴƎǎ ŘƛǎŎǳǎǎŜŘ ƛƴ 

/ƘŀǇǘŜǊǎ р ŀƴŘ сΦ 
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рΦ wŜǎǳƭǘǎ 

рΦм vǳŀƭƛǘŀǝǾŜ 5ŀǘŀ 

 

рΦмΦм wŜǎǳƭǘǎ ƻŦ wŜƅŜȄƛǾŜ ¢ƘŜƳŀǝŎ !ƴŀƭȅǎƛǎ 

 

Research Question: Is an intervention fostering all the components of a self-world capacity 

acceptable and feasible to deliver in primary schools to support ǎǘǳŘŜƴǘǎΩ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭ-

being? 

 

This study's design and methods are grounded in an experimental research framework, 

combining inductive and deductive approaches to qualitative and quantitative data collection. This 

chapter analyses data from teacher and student focus group interviews. Three schools were actively 

involved at the start of the summer term 2023. 

 

¢ƘŜ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ƛƴǘŜǊǾŜƴǘƛƻƴ ǇǊƻƎǊŀƳΣ Ψ! [ƛǘǘƭŜ .ƛǘ ƻŦ tǎȅŎƘƻƭƻƎȅΩ (ALBOP), was 

introduced into schools for Year 5 students, with intervention and control groups. The ΨǎŜƭŦ-world 

ŎŀǇŀŎƛǘȅΩ, with its five components, is a multi-component approach linked to psychological theories 

that delivers a programme to support MHWB, as discussed in Chapter 3. Students were asked to 

take pre- and post-intervention tests, yielding qualitative data. At the end of the nine-week 

intervention program, the teachers and students in focus groups were interviewed using semi-

structured interview questions to ascertain their views on the ΨǎŜƭŦ-world capŀŎƛǘȅΩ programme. 

Permission was sought from parents and school staff in accordance with the ethical guidelines. 
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The methodology chapter describes the qualitative data analysis methods, including 

reflexive thematic analysis for the qualitative dataset, and explains the researcher's reasons for 

choosing this type of analysis. This chapter analyses the study's qualitative data results.  

 

рΦмΦн wŜǎǳƭǘǎ ƻŦ ǘƘŜ w¢! {ǘǳŘŜƴǘ CƻŎǳǎ DǊƻǳǇ ŀƴŘ ¢ŜŀŎƘŜǊ LƴǘŜǊǾƛŜǿǎ  
 

At the outset, the researcher decided how to analyse data and at what level the analysis 

would take place to identify themes explicitly and interpretively. The thematic analysis involved 

adopting one of the two approaches: inductive and deductive. The researcher used an inductive 

ŀǇǇǊƻŀŎƘ ǘƻ ƛƴǘŜǊǇǊŜǘ ŀƴŘ ŘŜǾŜƭƻǇ ǘƘŜƳŜǎΦ ¢ƘŜ ǊŜŀǎƻƴ ŦƻǊ ǘƘƛǎ ŀǇǇǊƻŀŎƘ ƛǎ ǘƘŀǘ ŀ ΨǘƘŜƻǊŜǘƛŎŀƭΩ 

deductive thematic analysis is more likely to involve the researcher pulling themes from their 

research objectives, so it is analyst-driven. In contrast, an inductive analysis is a process of coding 

the data without trying to fit it into a pre-existing coding frame; therefore, it is data-driven rather 

than researcher-driven. This is the process used in this study. This form of thematic analysis tends to 

yield more specific, less comprehensive data (Braun & Clarke, 2022). 

 

The analytic process for analysing the focus group and teacher interviews involved the six 

stages of reflexive thematic analysis (RTA) to extract meaning from the data. This analysis chapter 

focuses only on interpretive themes, deferring discussion of theories, research, and broader 

connections to the methodology and discussion chapters. 

 

рΦмΦо wŜǎǳƭǘǎ ƻŦ {ǘǳŘŜƴǘ CƻŎǳǎ DǊƻǳǇ LƴǘŜǊǾƛŜǿǎ 
 

The two main themes, ΨwŜŎƻƎƴƛǎƛƴƎ ŀƴŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŜƳƻǘƛƻƴǎ ƭŜŀŘǎ ǘƻ ŀ ŎƘŀƴƎƛƴƎ 

ƳƛƴŘǎŜǘ ǘƻ ǊŜǎƻƭǾŜ ǳƴŎƻƳŦƻǊǘŀōƭŜ ǎƛǘǳŀǘƛƻƴǎΩ ŀƴŘ ΨAccessibility to an MHWB programme leads to 

ōŜƛƴƎ ŜŘǳŎŀǘŜŘΣ ŜƴŀōƭƛƴƎ ǎƘŀǊƛƴƎΣ ŀƴŘ ōŜƛƴƎ ŎƻƴƴŜŎǘŜŘΩΣ are generated from six initial themes that 
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provided a narrative to reflect the analysis process. In developing these central themes, the 

researcher below outlines the initial findings from the RTA so the reader can experience how the 

initial themes relate to the two main themes (see Fig. 5.1). 

 

CƛƎǳǊŜ рπм 

Themes Blue, Purple and Orange Lead to Main Themes Yellow and Green  

 

 

 

 

 

 

 

 

Theme 1 - Recognising and understanding emotions leads to a changing mindset to resolve 

uncomfortable situations.  

This theme comprises initial themes: recognising and understanding emotions, changing 

mindsets, and resolving uncomfortable situations. 
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In recognising emotions, we need to have compassion for ourselves. Knowing that we are 

not alone in having these feelings, which can be emulated in different behaviours, we can change 

our mindset to resolve uncomfortable situations. This supports the setting of boundaries for 

ourselves, which can raise self-esteem and foster a sense of acceptance in the wider world. This can 

lead to a more positive connection with others, better relationships and an understanding that we 

are not fixed in our behaviours and outlook but can change. 

 

Students were interested in why they have emotions, where they come from, and how the 

mind and body work; they found the lessons helpful and thought they gave them information on 

how to be better by changing their behaviours or mindsets. They saw how they changed their 

thinking through awareness of what was happening in their minds and bodies, and how their peers 

became calmer and less argumentative. They were optimistic about changing their mindset about 

who they want to be in their lives, although they recognised this could be different for some people, 

as not everyone would want to change. They recognised, by becoming more self-aware, that in 

certain situations they could resolve uncomfortable situations by changing their behaviour. This 

analysis was arrived at through the following three sub-themes, detailed below. 

 

wŜŎƻƎƴƛǝƻƴ ŀƴŘ ¦ƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ 9ƳƻǝƻƴǎΦ This sub-theme emerged as the students in 

the focus group interviews answered the interview questions. They spoke a lot about emotions and 

how the different lessons raised different aspects of emotions. Students during the interview session 

spoke of their ability to recognise various emotions; one student stated: 

 

άL ŀƭǿŀȅǎ ŦŜŜƭ ƛƴǘŜǊŜǎǘŜŘ ƛƴ ǘƘƛǎ ƪƛƴŘ ƻŦ ǘƘƛƴƎ ōŜŎŀǳǎŜ ǿƘŜƴ ȅƻǳ ƘŀǾŜ Ǝƻǘ ŀƭƭ ǘƘŜǎŜ ŘƛŦŦŜǊŜƴǘ 

ŜƳƻǘƛƻƴǎ ƛƴ ȅƻǳǊ ōƻŘȅ ǘƘŀǘ ǘƘŜȅϥǾŜ ŀƭǿŀȅǎ ōŜŜƴ ǘƘŜǊŜΣ ŀƴŘ ƛǘΩǎ ƴƻǘƘƛƴƎ ǘƘŀǘϥǎ ƴŜǿ ƻǊ 
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anything. It's just always been there. There's emotions in your body and it's something not 

many people like know everything about. I don't think anybody fully understands all of the 

emotions and circumstances with them but I myself I like learning about this sort of 

emotional thingsΧ Φ it always interests me or sort of like what sort of things trigger the 

different emotions and stuff that's interestingΦέ  

 

The student recognised and understood that emotions play a part in our lives yet felt we did 

not know enough about the different emotions and how they are triggered. Under this same sub-

theme, another student said they had never considered being in a hyperarousal state when angry, 

and another referred to the window of tolerance and the hyperarousal state. This student was 

reflecting on the need to act:  

 

ά!ƴŘ ŦƻǊ ǘƘŜ ǿƛƴŘƻǿ ƻŦ ǘƻƭŜǊŀƴŎŜΣ ƛŦ L ŀƳ ƻƴ ƭƛƪŜ ŦŜŜƭƛƴƎ ƘȅǇŜǊŀǊƻǳǎŀƭ L Ŏŀƴ ƭƛƪŜ ǳƴŘŜǊǎǘŀƴŘ 

ǘƘŀǘ ƳŀȅōŜ L ƴŜŜŘ ǎƻƳŜǘƘƛƴƎ ǘƻ ŎƘŜŜǊ ƳŜ ǳǇ ƻǊ ǘƻ ƭƛƪŜ ōǊƛƎƘǘŜƴ Ƴȅ ǎǇƛǊƛǘǎΧ ΦΣ ŎŀƭƳ ƳŜ 

ŘƻǿƴέΦ 

 

Another student commented: 

 

άL ǘƘƻǳƎƘǘ ŀƭǎƻΣ L ǎŀƛŘ L ǘƘƛƴƪ ǘƘŜ ƭŜǎǎƻƴǎ ŀǊŜ ǾŜǊȅ ƘŜƭǇŦǳƭ ŜǎǇŜŎƛŀƭƭȅ ǘƘŜ ŘƛŦŦŜǊŜƴǘ ǎƛǘǳŀǘƛƻƴǎ 

like the window of tolerance. I think lots of people in my class liked it, including me as well we 

ŀƭƭ ŎƻǳƭŘ ǊŜƭŀǘŜ ǘƻ ǘƘŀǘ ΧΧΦƻƘ ǘƘŀǘϥǎ ǿƘŀǘ ƘŀǇǇŜƴŜŘ ǘƻ ƳŜ ŀǘ this time or like that's how like 

ǇŜƻǇƭŜ ŎƻǳƭŘ ƭƛƪŜ ǘǊȅ ǘƻ ǎǘƻǇ ŘƻƛƴƎ ǘƘƛƴƎǎ ƻǊ ǎǘŀǊǘ ƘŜƭǇƛƴƎ ǿƛǘƘ ǘƘƛƴƎǎέΦ  

 

One student explored the concept of the window of tolerance and explained that they had 

always thought that people were either in a hyperarousal state, considered extroverts, or were in 
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the hypoarousal state, as introverts. The existence of a window of tolerance between the two was a 

complete revelation to the student. They had assumed there were only good emotions and 

destructive emotions. They welcomed the idea that, as humans, we did not have to be in a hyper or 

hypo state but could manage our emotions between these two states - the student called it Ψa place 

not over the topΩ. 

 

Another student commented that they had started thinking of certain situations, particularly 

with the lesson on the drama triangle. They had seen the drama triangle in daily life; they stated it 

was very common and that it was interesting to see Ƙƻǿ ǇŜƻǇƭŜ ŀŎǘ ǿƘŜƴ ΨǎǘǳŦŦΩ ƭƛƪŜ ǘƘƛǎ ƘŀǇǇŜƴǎΦ Lǘ 

was something they had never learned before. One student explained how the drama triangle 

helped them stop and think, and another commented that it helped them understand a different 

perspective: 

 

ά/ŀǳǎŜ ƭƛƪŜΣ ƭŜǘϥǎ ǎŀȅ ȅƻǳ ŀǊŜ ŀƴƎǊȅ ŀǘ ǎƻƳŜōƻŘȅ ŀƴŘ ȅƻǳ ǿŀƴǘ ǘƻ ǇǳƴŎƘ ǘƘŜƳ ǿƘƛƭŜ ȅƻǳϥǊŜ 

ŀƴƎǊȅΦ ¸ƻǳ ŘƻƴϥǘΧȅƻǳ Ƨǳǎǘ ǘƘƛƴƪ ǘƘŀǘϥǎ ǘƘŜ ǿŀȅ ȅƻǳϥǊŜ ǘƘƛƴƪƛƴƎ ǊƛƎƘǘ ƴƻǿΣ ōǳǘ ǘƘŜǊŜϥǎ ŀƭǎƻ 

ȅƻǳǊ ōƻŘȅ ǿƻǊƪƛƴƎ ǿƛǘƘ ȅƻǳǊ ōǊŀƛƴ ŀƴŘ ȅƻǳǊ ƳƛƴŘΦέ 

 

ά¸ŜŀƘΣ L ǿƻǳƭŘ ǎŀȅ ǘƘŜ ŘǊŀƳŀ ǘǊƛŀƴƎƭŜ ǿŀǎ ǇǊŜǘǘȅ ƭƛƪŜ ƘŜƭǇŦǳƭ ŀǎ ǿŜƭƭΦ Wǳǎǘ ōŜŎŀǳǎŜ ƭƛƪŜ ƛǘ ƘŜƭǇǎ 

you understand how an argument like works like, 'cause but it also depends which 

perspective you look from, 'cause like if from your perspective you could be the victim, the 

ƻǘƘŜǊ ǇŜǊǎƻƴϥǎ ǘƘŜ ΧΧΦŀƴŘ ǘƘŜƴ ǘƘŜ ƻǘƘŜǊΧŀƴŘ ǘƘŜƴ ǘƘŜǊŜϥǎΧΧ Φ .ǳǘ ŦǊƻƳ ǘƘŜƛǊǎΣ ƛǘ ŎƻǳƭŘ ōŜ 

ŎƻƳǇƭŜǘŜƭȅ ǘƘŜ ƻǘƘŜǊΧŎƻƳǇƭŜǘŜƭȅ ǘƘŜ ƻǘƘŜǊ ǿŀȅ ŀǊƻǳƴŘ.έ 
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One student reflected on the lessons' impact on his understanding of himself and his 

emotionsτa sense of self-awareness, maybe? This led to a discussion about whether we should 

control our emotions. Another student said we should leave them in the school drawer at the end of 

the day and sort them out the next morning: 

 

ά¸ŜŀƘΦ .ŜŎŀǳǎŜ ŀǘ ŦƛǊǎǘ ǘƘŜΧL ǘƘƛƴƪ ƛǘ ǿŀǎ ƭƛƪŜΣ Ƙƻǿ ǘƻ ŎƻƴǘǊƻƭ ȅƻǳǊ ŜƳƻǘƛƻƴǎ ƻǊ ǘƘŀǘΧL ǘƘƛƴƪ 

as someone said. But you could like control your emotions. Like when you've watched 

ǘƘŜƳΧōŜŦƻǊŜ ǘƘŜ ǾƛŘŜƻΣ ȅƻǳ ƳƛƎƘǘ ƘŀǾŜ ǘƘƻǳƎƘǘΣ L Řƻƴϥǘ ƪƴƻǿ Ƙƻǿ ǘƻ ŎƻƴǘǊƻƭ Ƴȅ emotions 

like you don't, you don't know how to tell, to tell anyone, but when you've watched the video, 

ȅƻǳ ƳƛƎƘǘΩǾŜ ƘŀǾŜ ōŜŜƴ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƳƻǊŜ ŀōƻǳǘ Ƙƻǿ ȅƻǳ έ 

 

Another student reflected that the lessons were too focused on real life, with everyone 

arguing, which could get emotional at times. The students were referring to the lesson in which the 

characters, rescuers, persecutors, and victims, became embroiled in a scene that highlighted the 

impact of being in a drama triangle. However, when asked whether the number of lessons and their 

content were sufficient to understand how their emotions affect their behaviours, the students 

stated they wanted to learn more about how the brain works: 

 

άAt times I felt like it was a bit too much. 'Cause they were all based on like arguments 

ŀƴŘΧȅŜŀƘΦ Lǘ Ǝƻǘ ŀ ƭƛǘǘƭŜ ōƛǘ ŜƳƻǘƛƻƴŀƭ ǎƻƳŜǘƛƳŜǎΣ ōǳǘΧŀ Ŏouple more lessons would be 

ƎƻƻŘΦ Wǳǎǘ ǘƻ ƭƛƪŜ ǳƴŘŜǊǎǘŀƴŘ Ƙƻǿ ǘƘŜ ōǊŀƛƴ ǿƻǊƪǎ ŀ ƭƛǘǘƭŜ ōƛǘ ƳƻǊŜΦέ 
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The focus group student interviews yielded a strong response to this sub-theme on 

recognising emotions. As mentioned, the references for this sub-theme were relatively high. The 

questions that asked students to recognise and understand emotions produced rich data, but the 

researcher felt there was much more to learn from these students. 

 

/ƘŀƴƎƛƴƎ aƛƴŘǎŜǘΦ The changing mindset sub-theme emerged as students discussed how 

they had changed in response to the information in the sessions. One student said they enjoyed the 

programme because it taught them to be a better person and to develop a better mindset. Another 

student explained how they could see how the students could become more conscious of what they 

were doing and how they spoke to each other. Another student talked about the drama triangle: 

 

άΧΦŀƴŘ ŜǎǇŜŎƛŀƭƭȅ ǘƘŜ ŘǊŀƳŀ ǘǊƛŀƴƎƭŜ ƎƻƛƴƎ ƻƴ ōŜŎŀǳǎŜ ƭƛƪŜ ŜǾŜǊȅƻƴŜ ƭƛƪŜ ŎƘŀƴƎŜŘ ƭƛƪŜ ŀ ōƛǘ 

after because everyone used to have like loads of arguments and they needed teachers to 

sort it out with for them but now if they have arguments they sort out themsŜƭǾŜǎέΦ  

 

¢ƘŜ Ψ[ƛŦŜǎŎǊƛǇǘΩ ƭŜǎǎƻƴ ƘŜƭǇŜŘ ǘƘŜ ǎǘǳŘŜƴǘǎ ǘƻ ǊŜŀƭƛǎŜ ǘƘŜȅ ŎƻǳƭŘ ŎƘŀƴƎŜ ǘƘŜƛǊ ƳƛƴŘǎ ŀƴŘ ǳǎŜ 

the concept of changing their mindset in their daily lives: 

 

άSo at the start, I was a bit like different. Like I don't know like how different but I was like a 

ōƛǘ ƳƻǊŜ ƭƛƪŜ ŘƛŦŦŜǊŜƴǘ ǘƻ ƴƻǿ ōŜŎŀǳǎŜ ƴƻǿ L ŦŜŜƭ ƭƛƪŜ ǿŜ Χ Φ ŎƻǾŜǊŜŘ ǿƛǘƘ ŀƭƭ ǘƘŜǎŜ ǘƻǇƛŎǎ 

about like our mindset. And now I can like understand all of it and like use it in like my daily 

ƭƛŦŜΦέ  

 

ά!ǘ ǘƘŜ ǎǘŀǊǘ ƻŦ ǘƘŜ ƭŜǎǎƻƴǎ ƭƛƪŜ ōǳǘ ǘƘƛǎ ƛǎ ŦƻǊ ŜȄŀƳǇƭŜ ǘƘŜ ƭƛǾŜ ǎŎǊƛǇǘ ƻƴŜΧŀǘ ǘƘŜ ǎǘŀǊǘ ƻŦ ǘƘŀǘ L 

always wanted to be a footballer and now I found out all these new jobs. That's zookeeper. I 
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mean marine biologist. I'm not really interested into those as well. So it's changed my 

mindset from being one of these thing to anotherΦέ 

 

However, in one instance, changing your mindset from a different perspective was not for 

everyone; one student felt that changing their mindset might make them a completely different 

person, and they were not keen on this, as they wanted to keep their childhood dreams: 

 

άI want my childhood to be able to experience all those dreams that I have now, and I don't 

ǿŀƴǘ ǘƻ ōŜ ŀ ŎƻƳǇƭŜǘŜƭȅ ŘƛŦŦŜǊŜƴǘ ǇŜǊǎƻƴ ǿƘƻ ǿŀƴǘǎ ǘƻ Řƻ ǎƻƳŜǘƘƛƴƎ ǎǘǳǇƛŘΦ L Řƻƴϥǘ ƪƴƻǿΧL 

don't want that.έ 

 

This was a concept the researcher had not considered, and yet it's clear that changing one's 

ƳƛƴŘǎŜǘ ƳƛƎƘǘ ƴƻǘ ōŜ ŜǾŜǊȅƻƴŜΩǎ ŎƘƻƛŎŜΦ 

 

wŜǎƻƭǾƛƴƎ ¦ƴŎƻƳŦƻǊǘŀōƭŜ {ƛǘǳŀǝƻƴǎΦ At the beginning of coding, the sub-theme of resolving 

situations was a common topic among students. Then, it became more apparent that the students 

discussed being in uncomfortable situations. So, the coding was relabelled. Students talked a lot 

about how they had used the drama triangle and other lessons to change their perceptions, their 

positions, and, consequently, their mindset, enabling them to get out of an uncomfortable situation. 

In some cases, it led to a harmonious outcome. 

 

Students found the drama triangle relatable to their experiences when in difficult situations. 

One student said they would try to think about using the drama triangle next time to prevent a 

situation from happening in the first place: 
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άL ƭƻǾŜ ǘƘŜ ŘǊŀƳŀ ǘǊƛŀƴƎƭŜΦ L ǘƘƛƴƪ ǘƘŀǘ ǿƻǳƭŘ ǊŜŀƭƭȅ ƘŜƭǇ ƳŜ ōŜŎŀǳǎŜ ƛŦ LϥƳ ŜǾŜǊ ƛƴ ŀ ǎƛǘǳŀǘƛƻƴ 

with my friends then I can think back to that and try and solve a way to stop that 

ƘŀǇǇŜƴƛƴƎΦέ 

 

Some students recognised situations they had been in from the videos and quickly realised 

they could see a way forward if this happened again: 

 

άL ǘƘƛƴƪ ŀ ōƛǘ ƭƛƪŜ ǿƘŀǘ ΧΧǎŀȅǎ ƛǎ ǘƘŀǘ ŜǎǇŜŎƛŀƭƭȅ ǘƘƛƴƎǎ ƭƛƪŜ ǘƘŜ ŎƛǊŎǳƳǎǘŀƴŎŜǎ ǘƘŀǘ ǿŜǊŜ 

played out like for example, the drama triangle one, you could recognise whether you were 

like in one of those because it played out the circumstances in a way that you could tell if you 

were in one of those circumstances and you knew as what happened in the video that solved 

ƛǘΦ ¸ƻǳ ŎƻǳƭŘ ǘǊȅ ŀƴŘ ƘŀǾŜ ǘƘŀǘ ƘŀǇǇŜƴƛƴƎΦέ 

 

ά {ƻ ƭƛƪŜ ŦƻǊ ŜȄŀƳǇƭŜ ƳŜ ŀƴŘ Ƴȅ ŦǊƛŜƴŘǎ ŀƭǿŀȅǎ ǇƭŀȅŜŘ ŦƻƻǘōŀƭƭΦ !ƴŘ ǎƛƴŎŜ ǿŜ ǎǘŀǊǘŜŘ ǘƻ Řƻ 

this that we used to do loads of like football challenges and that and right now we're not 

ŘƻƛƴƎ ŀǎ Ƴŀƴȅ ŎƘŀƭƭŜƴƎŜǎ ȅƻǳ ƪƴƻǿ ŀƴŘΧ ǿŜϥǊŜ ƎŜǘǘƛƴƎ ƳƻǊŜ ŦǊƛŜƴŘƭȅ ǿƛǘƘ ŜŀŎƘ ƻǘƘŜǊΦέ  

 

One student remarked that resolving issues often led to shouting, but they could now 

discuss them more calmly. There was a consensus that they knew how to resolve problems using the 

knowledge and skills described in the videos: 

 

ά{ƻ L Ŏŀƴ ƭƛƪŜ ǎǘƛƭƭ ƭƛƪŜ ǘŀƭƪ ǘƻ ǘƘŜƳ ŀ ōƛǘ ƳƻǊŜ ƭƛƪŜ ŎŀƭƳŜǊ ōŜŎŀǳǎŜ ōŜŦƻǊŜ ƭƛƪŜΣ L ǿŀǎ ƭƛƪŜ ǊŜŀƭƭȅ 

really open like sometimes like people just like kind of want to start shouting, but now this 

ǘƛƳŜ L Ƨǳǎǘ ŀ ōƛǘ ƳƻǊŜ ŎŀƭƳŜǊ ƴƻǿ ǘŀƭƪƛƴƎΦέ 
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ά¸ŜŀƘΦ L ŦƛƴŘΧΦL ŦƛƴŘ ƛǘ ƘŜƭǇŦǳƭ Ƙƻǿ ƭƛƪŜ ƛǘ ŜȄǇƭŀƛƴǎ ƭƛƪŜ Ƙƻǿ ǘƻ ŘŜŀƭ ǿƛǘƘ ǇǊƻōƭŜƳǎΦέ 

 

The drama triangle seemed to be a practical, informative message for the students, as they 

were very vocal about how arguments work and how everyone has a different perspective. They 

recalled from the lesson that if we look at the problem from a different position, we get a different 

perspective and a different solution: 

 

ά ¸ŜŀƘΣ L ǿƻǳƭŘ ǎŀȅ ǘƘŜ ŘǊŀƳŀ ǘǊƛŀƴƎƭŜ ǿŀǎ ǇǊŜǘǘȅ ƭƛƪŜ ƘŜƭǇŦǳƭ ŀǎ ǿŜƭƭΦ Wǳǎǘ ōŜŎŀǳǎŜ ƭƛƪŜ ƛǘ 

helps you understand how an argument like works like, 'cause but it also depends which 

perspective you look from, 'cause like if from your perspective you could be the victim, the 

ƻǘƘŜǊ ǇŜǊǎƻƴϥǎ ǘƘŜ ǊŜǎŎǳŜǊ ŀƴŘ ǘƘŜƴ ǘƘŜ ƻǘƘŜǊΧŀƴŘ ǘƘŜƴ ǘƘŜǊŜϥǎΦ IƻǿŜǾŜǊΣ ŦǊƻƳ ǘƘŜƛǊǎΣ ƛǘ 

ŎƻǳƭŘ ōŜ ŎƻƳǇƭŜǘŜƭȅ ǘƘŜ ƻǘƘŜǊΧŎƻƳǇƭŜǘŜƭȅ ǘƘŜ ƻǘƘŜǊ ǿŀȅ ŀǊƻǳƴŘΦέ 

 

ά5ǊŀƳŀ ǘǊƛŀƴƎƭŜΚ .ŜŎŀǳǎŜ ƭƛƪŜ ƛǘ ǎƘƻǿǎΣ ƭƛƪŜ Ƙƻǿ ǘƻ ǊŜǎƻƭǾŜ ŀ ǎƛǘǳŀǘƛƻƴ ǿƛǘƘ ƻǘƘŜǊ ǇŜƻǇƭŜ.έ 

 

This student was able to delve deeper into their processing of the drama triangle, to the 

point of believing it would prevent violence. The discussion chapter further explores this student's 

understanding and ideas: 

 

ά¸ŜŀƘΦ ²ƘŜƴ ȅƻǳϥǾŜ ƎƻǘΧǿƘŜƴ ȅƻǳϥǊŜ ƻƴ ǘƘŜ ǇƭŀȅƎǊƻǳƴŘΣ ŀƴŘ ȅƻǳ ƎŜǘ ƳŀŘ ōŜŦƻǊŜ ǳƳ ƭƛƪŜ 

ȅƻǳ ǿƻǳƭŘΧǎƻƳŜ ǇŜƻǇƭŜ ǿƻǳƭŘ ƛƳƳŜŘƛŀǘŜƭȅ ǘƘƛƴƪ Ψ Ƙƛǘ ǘƘŜƳ ƻǊ Řƻ ǇƘȅǎƛŎŀƭ ǾƛƻƭŜƴŎŜΩ ŀƴŘ 

ǘƘŜƴ ŀŦǘŜǊ ǘƘŜȅϥŘ ŀŎǘǳŀƭƭȅ ǘƘƛƴƪ ŀōƻǳǘ ƛǘ ŀƴŘ ǘŀƭƪ ƛǘ ƻǳǘ ǿƛǘƘ ǘƘŜ ǇŜǊǎƻƴΧΦŀƴŘ ǘƘŜƴΧōut if you 

didn't do that before and you watched the video, then you probably wouldn't have like, used 

ǾƛƻƭŜƴŎŜΦέ 
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Theme 2 - Accessibility to a MHWB programme leads to being educated, enabling sharing, 

and being connected. 

 

This theme comprises sub-ǘƘŜƳŜǎΥ Ψ!ŎŎŜǎǎƛōƛƭƛǘȅΣ .ŜƛƴƎ ŜŘǳŎŀǘŜŘ ŀƴŘ {ƘŀǊƛƴƎ ŀƴŘ ōŜƛƴƎ 

ŎƻƴƴŜŎǘŜŘΦΩ 

 

The ALBOP programme's accessibility in supporting MHWB is attributed to students' 

responses to questions, which were specific to a section of the focus group interviews. The first part 

of this themed statement focuses on the need for education about MHWB. The remaining statement 

identifies that, through education, students can share their feelings and, in doing so, feel connected. 

 

The students in the focus groups seem to have provided enough evidence that the 

programme's structure, with nine lessons, including short videos, activities, and content that they 

felt they understood, was beneficial in their daily lives. 

 

They found the videos fun and engaging, and appreciated the soothing voiceover and 

language, which enabled them to listen to and understand the individual lessons. The students 

related to real-life scenarios and uncomfortable situations they might encounter at school and at 

home. They seem to understand how they can help themselves and others with the new knowledge 

they have gained. They relayed that they were not ready to share deep emotions but knew they had 

their teacher and parents to support them if they chose. They welcomed the activities, noting that 

they were inclusive and easy to engage with, and that they enjoyed being creative. However, they 

were happy to share some of their emotions in the lessons. This analysis was arrived at through the 

following three sub-themes, detailed below. 
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!ŎŎŜǎǎƛōƛƭƛǘȅΦ This initial theme had the highest number of references from coding, as the 

interview questions reflected the research question on acceptability and feasibility. For the 

programme to be acceptable, it had to be accessible to the students during the nine weeks. 

 

CƻǊ ǾŀǊƛƻǳǎ ǊŜŀǎƻƴǎΣ ŀƭƭ ǘƘŜ ǎǘǳŘŜƴǘǎ ƛƴ ǘƘŜ ŦƻŎǳǎ ƎǊƻǳǇ ƛƴǘŜǊǾƛŜǿǎ ǊŜƳŀǊƪŜŘ ƻƴ ǘƘŜ ΨŎŀǊǘƻƻƴȅΩΣ 

animated and short videos. They reflected that the videos' fun aspect kept them from getting bored, 

and they liked the voice because it was soothing and calm. They particularly liked the short videos, as 

they allowed them to revisit the lesson video if they needed to recap on anything. One focus group 

said they had revisited the drama triangle video a few times, as it was more complicated. Another 

student noted that the longer videos provided more information to help them understand the 

learning: 

 

άL ǘƘƛƴƪΣ L ǘƘƛƴƪ ǿƘŀǘ ŘǊŜǿ Ƴȅ ŀǘǘŜƴǘƛƻƴ ƛǎ ǘƘŜ ǿŀȅ ǘƘŀǘ ǘƘƛƴƎǎ ǿŜǊŜ ŀƭǿŀȅǎ ŎƘŀƴƎƛƴƎ ƻƴ ǘƘŜ 

screen because there wasn't just the same characters always on the screen - they were 

always changing and the fact that they were actually moving their poses and stuff that 

interested me as ǿŜƭƭΦέ 

 

έLǘϥǎ ŀƭǿŀȅǎ ŎƘŀƴƎƛƴƎ ǎƻ ȅƻǳ ŎƻǳƭŘƴϥǘ ƎŜǘ ōƻǊŜŘ ōŜŎŀǳǎŜ ǿƘŜƴ ȅƻǳϥǊŜ ŀōƻǳǘ ǘƻ ƎŜǘ ōƻǊŜŘ ǘƘŜƴ 

it moved away from that particular space. And that interests me.έ 

 

This was interesting, as in the phase 1 part of the project, one of the feedback comments 

from the coordination development group was that the characters were all different, and maybe the 

researcher could have developed fewer characters with a similar theme for all nine lessons. This is 

discussed in the chapter on developing the intervention and its resources. 
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Another aspect of accessibility was the use of language expressed by a student: 

άIt wasn't using a bunch of like really hard vocabulary. It was using like typical vocabulary 

but it was also saying in like a way that we could understand it.έ 

 

One of the more positive reflections from students was that they felt the programme was 

inclusive; they went on to explain that the activity sheets had something already started for them to 

complete, which was helpful for some students who would find it challenging to start with a blank 

sheet. 

 

.ŜƛƴƎ 9ŘǳŎŀǘŜŘΦ This initial theme, related to the codes, included content, duration, and 

what the students felt they had learned from the programme. The students were also keen to reflect 

on what they had found important in the lessons. They enjoyed the animations with the characters. 

They stated that the animations helped them be more involved with the lessons and more likely to 

listen to the information provided. They mentioned the importance of education: 

 

άI would say they're fine just because the animations like get you more deeply into it then 

you'll listen more to it. All the lesson that's in it is that really like educated.έ 

 

One student recognised that they were given new information in the lessons about the 

psychologists who had developed the theories explored as part of the various multi-components of 

the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ. They remarked that this was interesting, and other students also agreed: 

ά{ƻ L ǘƘƻǳƎƘǘ ǘƘŀǘ L ƭƛƪŜΣ L ƭƛƪŜ ƭŜŀǊƴƛƴƎ ōǳǘ ƭƛƪŜ ƻƴ ǿƘŜƴ ǘƘŜΧƛƴ ǘƘŜ ǾƛŘŜƻǎ ǘƘŜȅ ǿŜǊŜ ǎŀȅƛƴƎ 

about different scientists that discovered them. I thought that was quite interesting. And also 
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how they had a scenario to act out everything like the drama triangle there was some like 

ŘƛŦŦŜǊŜƴǘ ǎŎŜƴŀǊƛƻǎ ǘƘŀǘ ǿŜǊŜ ŀŎǘƛƴƎ ƭƛƪŜ ǿƘŀǘ ŎƻǳƭŘ ƘŀǾŜ ŀŎǘǳŀƭƭȅ ƘŀǇǇŜƴŜŘΦέ 

 

Some students said the real-life role-play scenarios were very helpful because they could 

relate to them in their own lives and in others'. They recognised that brain states can change and 

that one's mindset can change how one feels: 

 

άΧΦŀƴŘ ǘƘŀǘ ǿŜϥǊŜ ŘƻƛƴƎ ƭƻŀŘǎ ƻŦ ǘƘƛǎ ǿƻǊƪ ƻƴ ǘƘŜ ōǊŀƛƴ ŀƴŘ Ƙƻǿ ȅƻǳǊ ƳƛƴŘǎŜǘ Ŏŀƴ ŎƘŀƴƎŜΦ 

!ƴŘ ǎƘŜ ǎŀƛŘ ά²Ŝƭƭ ǿƘŀǘ ŀǊŜ ȅƻǳ ŘƻƛƴƎ ƛƴ ƛǘΚέ !ƴŘ L ǎŀƛŘ ǘƘŀǘ ǊŜŀƭƭȅ Ŧǳƴ ƭŜǎǎƻƴǎ ƻƴ Ƙƻǿ ȅƻǳ 

Ŏŀƴ ŀŦŦŜŎǘ ƭƛƪŜ ȅƻǳǊǎŜƭŦ ŀƴŘ ŎƘŀƴƎŜ Ƙƻǿ ȅƻǳ ŦŜŜƭΦέ 

 

ά[ƛƪŜΣ ƛǘ ƎŀǾŜΧƛǘ ƎŀǾŜΣ ƭƛƪŜΣ ǿƛǘƘ ǘƘŜ ǎŎŜƴŀǊƛƻǎ ǘƘŀǘ ƛǘ ƎŀǾŜΣ ǘƘŀǘ ǘƘŜ ǎŎŜƴŀǊƛƻǎ ŀǊŜ ƭƛƪŜ ǘƘƛƴƎǎ 

ǘƘŀǘ ƭƛƪŜ ȅƻǳ ƭƛƪŜƴΣ ǘƘŀǘ ŎƻǳƭŘ ǳǎǳŀƭƭȅ ƘŀǇǇŜƴΦέ 

 

ά¸ŜŀƘΦ L ŦƛƴŘΧΦL ŦƛƴŘ ƛǘ ƘŜƭǇŦǳƭ Ƙƻǿ ƛǘ ŜȄǇƭŀƛƴǎ Ƙƻǿ ǘƻ ŘŜŀƭ ǿƛǘƘ ǇǊƻōƭŜƳǎΦέ 

 

When the researcher asked whether the nine lessons provided were too much information 

or not enough, the students were quick to respond that they would have been happy with a few 

more lessons focused on the brain: 

 

ά/ƻǳǇƭŜ ƳƻǊŜΦ Wǳǎǘ ǘƻ ƭƛƪŜ ǳƴŘŜǊǎǘŀƴŘ Ƙƻǿ ǘƘŜ ōǊŀƛƴ ǿƻǊƪǎ ŀ ƭƛǘǘƭŜ ōƛǘ ƳƻǊŜΦέ 

 

{ƘŀǊƛƴƎ ŀƴŘ .ŜƛƴƎ /ƻƴƴŜŎǘŜŘΦ The sub-ǘƘŜƳŜ ŦƻǊ ǘƘƛǎ ŎƻŘƛƴƎ ŦƛǊǎǘ ŜƳŜǊƎŜŘ ŀǎ ΨŎƻƴƴŜŎǘƛƻƴ 

ǘƘǊƻǳƎƘ ǎƘŀǊƛƴƎΩΣ ŀƴŘ ƛǘ ǿŀǎ ƭŀǘŜǊΣ ŀŦǘŜǊ ǊŜ-ǊŜŀŘƛƴƎ ǘƘŜ ǘǊŀƴǎŎǊƛǇǘǎΣ ǘƘŀǘ ƛǘ ŎƘŀƴƎŜŘ ǘƻ ΨǎƘŀǊƛƴƎ ŀƴŘ 

ōŜƛƴƎ ŎƻƴƴŜŎǘŜŘΩ ŀǎ ƛǘ ǿŀǎ ǎǘŀǊǘƛƴƎ ǘƻ ōŜŎƻƳŜ ŜǾƛŘŜƴǘ ǘƘŀǘ ǘƘŜ ǎǘǳŘŜƴǘǎ ƘŀŘ ƛƴŘƛǾƛŘǳŀƭƭȅ ŘƛŦŦŜǊent 
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experiences and some of these were; sharing what they had learnt, sharing their emotions, how they 

were connected to their peers and how they were connected to the family and friends. These 

separate happenings all relayed what they experienced, their emotions, and how they felt about the 

learning. In other cases, it was about what they were learning about each other: 

 

ά¢Ƙŀǘ ƻƴŜ ǿŀǎ ǉǳƛǘŜ ƎƻƻŘ ōŜŎŀǳǎŜ ȅƻǳ Ǝƻǘ ǘƻ ǿƻǊƪ ǿƛǘƘ ȅƻǳǊ ǘŀōƭŜ ŀƴŘ ŦƛƴŘ ƻǳǘ ŀƭƭ ǘƘŜƛǊ ƛŘŜŀǎ  

ŀōƻǳǘ ƛǘ ŀǎ ǿŜƭƭΦέ 

άL ƭƻƻƪŜŘ ŀǊƻǳƴŘ ǘƘŜ ǘŀōƭŜΣ ŀƴŘ ƴƻǘ ƻƴŜ ƻŦ ǳǎ ƘŀŘ ŀƴȅ ƻŦ ǘƘŜ ǎŀƳŜ ƛŘŜŀǎ ōŜŎŀǳǎŜΣ ƭƛƪŜΣ ŀƭƭ ƻŦ 

us had different ideas of how we were doing it, and we were all doing it in different colours 

ŀƴŘ ŘƛŦŦŜǊŜƴǘ ǇŀǘǘŜǊƴǎΦέ 

 

They were asked how they shared with their parents and family: 

άL ǘƻƭŘ Ƴȅ ǇŀǊŜƴǘǎ ŀōƻǳǘ Ƙƻǿ ǘƻ ƴƻǘ ƎŜǘ ƛƴǾƻƭǾŜŘ ƛƴǘƻ ƻǘƘŜǊ ǇŜƻǇƭŜϥǎ ǎƛǘǳŀǘƛƻƴǎΦέ 

 

άL ǘƻƭŘ ǘƘŜƳ ŀōƻǳǘ ǘƘŜ ŘǊŀƳŀ ǘǊƛŀƴƎƭŜ ōŜŎŀǳǎŜ ƳŜ ŀƴŘ Ƴȅ ǎƛǎǘŜǊ ǎƻƳŜǘƛƳŜǎ ƎŜǘ ƛƴǘƻ 

ŘǊŀƳŀǎΦέ 

 

ά¦ǎǳŀƭƭȅ L ƎƻΧǿƘŜƴ L Ǝƻ ƘƻƳŜ ŀŦǘŜǊ ǿŜϥǾŜ ŘƻƴŜ ǘƘŜ ƭŜǎǎƻƴǎ ǳǎǳŀƭƭȅ L ǎǇŜƴŘ ŀ ƭƻǘ ƻŦ ǘƛƳŜ ǿƛǘƘ 

Ƴȅ ǎƛǎǘŜǊ ǎƻ L ǳǎǳŀƭƭȅ Ƨǳǎǘ ǘŜƭƭ ŜǾŜǊȅǘƘƛƴƎ ŀōƻǳǘ ƭƛƪŜ ŀƭƭ Ƴȅ ƭŜǎǎƻƴǎ ǘƻ ƘŜǊΦέ 

 

ά{ƘŜ ŦƻǳƴŘ ƛǘ ǉǳƛǘŜ ƛƴǘŜǊŜǎǘƛƴƎΣ ŀƴŘ ǎƘŜ ǎŀƛŘ ǘƘŀǘ ǿƘŜƴ L ǿŀǎ ǘŜƭƭƛƴƎ ƘŜǊΣ ŜǎǇŜŎƛŀƭƭȅ L ǘƘƛƴƪ 

about the drama triangle - she's got two best friends. So she was able to notice because I 

went really in detail about that one especially. So she was able to notice different times that 

ǎƘŜ ǿŀǎ ƛƴ ǘƘŜ ŘǊŀƳŀ ǘǊƛŀƴƎƭŜǎΦέ 
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One of the questions the students were asked in the interviews under the conversation 

section was whether they could talk to their peers about their emotionsτone focus group said yes, 

ǎƻƳŜǘƛƳŜǎΣ ŜǎǇŜŎƛŀƭƭȅ ƛƴ ǘƘŜ ƭŀǎǘ ƭŜǎǎƻƴΣ ǿƘƛŎƘ ƛƴǘǊƻŘǳŎŜŘ Ψaŀǎƭƻǿϥǎ IƛŜǊŀǊŎƘȅ ƻŦ bŜŜŘǎΩΦ ! ǎǘǳŘŜƴǘ 

responded: 

 

ά¸ŜŀƘΦ L ŘƛŘƴϥǘ ŦŜŜƭ ŎƻƴŦƛŘŜƴǘ ŜƴƻǳƎƘ ǘƻ ǎƘŀǊŜ Ƴƻǎǘ ƻŦ ƛǘΣ ōǳǘ L ǎƘŀǊŜŘ ŀ ƭƛǘǘƭŜ ōƛǘ.έ 

The other students interacted by saying: 

 

ά L ǘƘƛƴƪ ǘƘŜǊŜ ŀǊŜ ǎƻƳŜ ǘƘƛƴƎǎ ǘƘŀǘ ȅƻǳ Ŏŀƴ ǎƘŀǊŜ ŀƴŘ ǎƻƳŜ ǘƘƛƴƎǎ ǘƻ Ƨǳǎǘ ƭƛƪŜΣ LϥƳ ƴƻǘ ǊŜŀƭƭȅ 

ready for this yet.έ 

 

ά! ƭƻǘ ƻŦ ƭƛƪŜ ŘŜŜǇ ŜƳƻǘƛƻƴǎΣ L ŎŀƴΩǘ Řƻ ǘƘŀǘΦέ 

 

ά!ƴŘ L ǘƘƛƴƪ ǎƻƳŜ ƻŦ ǳǎ ǿŜǊŜ ŀ ōƛǘΧƴƻǘ ǾŜǊȅ ōǊŀǾŜ ŜƴƻǳƎƘ ǘƻ ǎƘŀǊŜ ǿƘŀǘ ǿŜ ǘƘƻǳƎƘǘ ŀƴŘΧέ 

 

The final questions centred on whether they thought other students should have 

access to this programme. They all agreed, and some said younger students should have 

access. One student believed this would enable them to sort situations out:  

 

άLǘ ǿƻǳƭŘ ōŜ ŀ ǊŜŀƭƭȅ ƎƻƻŘ ǘƘƛƴƎ ǘƻ ƭŜŀǊƴ ŀǘ ǘƘŀǘ ŜŀǊƭȅ ǎǘŀƎŜ ǎƻ ǘƘŀǘ ǿƘŜƴ ǘƘŜȅ ŎŀǊǊȅ 

ƻƴ ƭƛŦŜΣ ǘƘŜȅ ǿƻƴϥǘΣ ǘƘŜȅΩƭƭ ƪƴƻǿ Ƙƻǿ ǘƻ ǎƻǊǘ ǘƘŜ ǎƛǘǳŀǘƛƻƴǎ ƻǳǘΦέ 

 

άL ǘƘƛƴƪ ǘƘƛǎ ƛǎ ŀ ƎƻƻŘ ŎƘŀƴŎŜ ŦƻǊ ǘƘŜƳ ƛŦ ǘƘŜȅ ŜǾŜǊ Řƻ ōŜŎŀǳǎŜ ǘƘŜȅϥƭƭ ƎŜǘ ǘƻ ƭŜŀǊƴ 

ƳƻǊŜ ŀōƻǳǘ Ƙƻǿ ȅƻǳǊ ōǊŀƛƴ ǿƻǊƪǎ ŀƴŘ ƭƛƪŜ ǘƘŜ ŘƛŦŦŜǊŜƴǘ ǎǘŀƎŜǎ ƻŦ ƛǘΧέ 
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Some students would have liked their parents to see the video as they found it hard to 

describe, but if they had the video right in front of them and sat down with their parents, they felt 

their parents would understand what they were learning. Some suggested that their parents could 

come to school to watch the video. This suggestion was quickly discarded: 

 

άL Řƻƴϥǘ ǘƘƛƴƪ ƛǘ ǿƻǳƭŘ ōŜ ŜŀǎƛŜǊΦ L ǘƘƛƴƪ ƛǘ ǿƻǳƭŘ Ƨǳǎǘ ōŜ ŀ ōƛǘ ǿŜƛǊŘ ϥŎŀǳǎŜ ȅƻǳ ŀǊŜ ǘƘŜƴ 

combining home and school when they're not two different things but like, but they sort of 

ŀǊŜΣ ǘƘŜȅϥǊŜ ƭƛƪŜΣ ƛŦ ȅƻǳ ƪƴƻǿ ǿƘŀǘ L ƳŜŀƴΚ ¢ƘŜȅϥǊŜ ǎƻǊǘ ƻŦ ƭƛƪŜΧέ 

 

рΦмΦп hǾŜǊǾƛŜǿ ƻŦ ¢ƘŜƳŜǎ м ϧ н ƻŦ ǘƘŜ CƻŎǳǎ DǊƻǳǇ LƴǘŜǊǾƛŜǿǎ 

 

The overall results of the student focus group interviews, with the two emerging themes, 

provide the following analysis. 

 

Students reflected that recognising and understanding emotions can lead to a changing 

mindset to resolve uncomfortable situations, as they learnt the following: 

 

ω Ways to recognise different emotions 

ω How emotions are an important part of our lives 

ω Why is it important to stop and think 

ω How perception can help change your mindset to resolve issues  

 

Students also reflected that accessibility to a MHWB programme leads to being educated, 

enabling sharing, and being connected: 

ω Knowing you can help yourself if you have the relevant knowledge 
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ω Sharing deep emotions is difficult, but some emotions we can share help us feel 

connected 

ω Short, snappy videos with inclusive age-appropriate language, new knowledge and 

fun activities help us learn 

 

The last section of the RTA provides an overview of how the two themes, as part of the RTA, 

link with ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ. The discussion chapter explores this link further, focusing on student 

focus groups linked to the SWC and the research question (see Fig. 5.2).  

 

CƛƎǳǊŜ рπн 

Linking the Themes with the Research Question  

 

 

 

 

 

 

 

 

 

 

рΦмΦпΦм !ƴŀƭȅǎƛǎ wŜǎǳƭǘǎ ƻŦ ¢ŜŀŎƘŜǊ LƴǘŜǊǾƛŜǿǎΦ 
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The ǘǿƻ Ƴŀƛƴ ǘƘŜƳŜǎΣ ΨǎǳǇǇƻǊǘƛƴƎ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ǿƛǘƘ ǊŜǎƻǳǊŎŜǎ ŦƻǊ ǘŜŀŎƘƛƴƎ ŀƴŘ 

ƭŜŀǊƴƛƴƎΩ ŀƴŘ ΨŎƘŀƴƎƛƴƎ ōŜƘŀǾƛƻǳǊǎ ǘƘǊƻǳƎƘ ƭŜŀǊƴƛƴƎ ƻǇǇƻǊǘǳƴƛǘƛŜǎΩ όǎŜŜ CƛƎΦ 5.3), are generated from 

four initial themes that provided a narrative to reflect the analysis process. In developing these 

central themes, the researcher below outlines the initial themes derived from the RTA, so the reader 

can see how they relate to the two main themes. 

 

CƛƎǳǊŜ рπо 

¢ǿƻ ¢ƘŜƳŜǎ ŦǊƻƳ ǘƘŜ ¢ŜŀŎƘŜǊ LƴǘŜǊǾƛŜǿǎ w¢! !ƴŀƭȅǎƛǎ 

 

 

 

 

 

 

 

 

 

 

 

 

Theme 1 - Supporting knowledge and skills with resources for teaching and learning 

This theme comprises initial themes, changing behaviours, and learning opportunities. 
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 {ǳǇǇƻǊǝƴƎ YƴƻǿƭŜŘƎŜ ŀƴŘ {ƪƛƭƭǎΦ This theme focused on the support the researcher 

provided to schools, as this affected the programme's acceptability and feasibility. Insufficient 

support for school programmes has been an issue the researcher has experienced first-hand in 

delivering programmes as a school leader. 

 

The theme is broken down into planning, training, and communication. The questions 

focused on what went well for the schools concerning teacher support. The teachers' feedback on 

any changes to the programme regarding training, planning, or communication revealed that 

nothing else was required in this area, except that a little more time would have been helpful. 

However, they completed the statement, stating the information was clear:  

 

άMaybe a bit more time, but all very clear.έ  

 

The researcher understood this response, in the context of the question, as meaning the 

programme, with its videos, files, and activity resources for individual lessons with planning, 

including the background and ethos of the programme, consisted of a considerable amount of 

information to understand and that possibly having more time would have allowed the teachers to 

explore the ALBOP programme aims.  

 

Other responses included factual information on how the ALBOP programme's resources 

were received and accessed, as well as the value of the documents. The planning documents (see 

Appendix D) benefited the teachers by providing all the necessary information to deliver complete 

lessons, including ŀŎǘƛǾƛǘƛŜǎ ŀƴŘ ǊŜǎƻǳǊŎŜǎΦ hƴŜ ǘŜŀŎƘŜǊ ǎǳƎƎŜǎǘŜŘ ǘƘŜ ΨƭƛǘǘƭŜΨ ŦƻƭŘŜǊ ǿŀǎ ƴƻǘ ǊŜŀƭƭȅ 

that useful; it was designed to be on the desk as a reminder of each lesson, with snapshots of video 

excerpts and pictures of the resources to use. This was provided in case the teacher used their 
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screen in the classroom for the video and wanted to recap what the lesson entailed, so it depended 

on the teacher's choice of how to work with the resources: 

  

άThe box was delivered well, and using Google Drive was easy - all very organised the 

response was good and so was TEAMS - all greatέ  

 

άL ŘƛŘƴΩǘ ƴŜŜŘ ǘƻ ŀǎƪ ǉǳŜǎǘƛƻƴǎΤ ŎƻƴŎƛǎŜ ŀƴŘ ŎƭŜŀǊΦέ 

άGood, the teams call - overwhelmed by the provision of training and communication, files, 

etc.έ 

άFine all there ς lesson plans etcέ 

άThe plans were good, but the little folder was not really an aide memoire.έ 

άUsed planning docs mainlyέ 

 

The general response was very positive. The teachers felt supported with planning, training, 

and communication to run the programme. It was clear they had not encountered any difficulty 

working with the programme over the nine weeks. 

 

Another ǎƻǳǊŎŜ ƻŦ ǎǳǇǇƻǊǘ ǿŀǎ ǘƘŜ ǎŎƘƻƻƭΩǎ ƭŜŀŘŜǊǎƘƛǇΤ ǘƘŜ ƘŜŀŘǘŜŀŎƘŜǊ ŀǘ one school was 

very keen on the programme. The researcher also observed this during visits to the schools, 

meetings with the headteachers, and discussions of the programme's aims and the school staff's 

expectations regarding involvement: 

 

άJust went along easily as the headteacher was very keen, too.έ 
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One teacher said the programme surpassed their expectations, but realised that more time 

was required. It was unclear what time was necessary, and this was where, once again, the 

researcher could not delve deeper into why teachers felt more time was needed: 

 

άSurpassed what I had thought, didn't know what to expect week on week, maybe more 

time is given to the programme.έ 

 

Resources for Teaching and Learning. Resources include videos, planning documents, 

photocopied pictures, and diagrams (see Appendix L), which were posted to the school along with 

the consent forms and questionnaires. These were also all provided online through a shared drive. 

Each school also had two sock puppets and a puppet for the teacher, which supported the role-play 

activities. The teachers' feedback was very positive, with a consensus that the resources were 

enough. He was also given feedback on the planning documents: 

 

άL ŘƛŘƴΩǘ ǳǎŜ ŀƭƭ ǊŜǎƻǳǊŎŜǎ ς adapted, didn't need to photocopy, I had videos.έ 

άReally well - short video ς snappy ς activities structured all done!έ 

άNo, simple to understand.έ 

άNo changes ς so creative - I could see what the students needed.έ 

άNo barriers, have used Jigsaw before.έ 

 

Theme 2 - Changing behaviours through learning opportunities 

This theme comprises initial themes, changing behaviours, and learning opportunities. 

 

¢ƘŜ ΨŎƘŀƴƎƛƴƎ ōŜƘŀǾƛƻǳǊǎΩ ǘƘŜƳŜ ƛǎ Ƙƻǿ ǘƘŜ ǘŜŀŎƘŜǊǎ ǊŜǎǇƻƴŘŜŘ ǘƻ ǘƘŜ ƛƴǘŜǊǾŜƴǘƛƻƴ 

programme. The responses from teachers indicated they had seen a change in the students' 
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behaviour since the start of the programme, which continued after the programme. The teachers 

noted a change in students' behaviour as they began to understand their own and others' 

behaviours through the information provided in the nine-week ALBOP programme. There were what 

ƛǎ ŘŜǎŎǊƛōŜŘ ōȅ ŀ ǘŜŀŎƘŜǊ ŀǎ ΨǘƻƎŜǘƘŜǊ ƳƻƳŜƴǘǎΩ ǿƛǘƘ ǘƘŜ ǘŜŀŎƘŜǊ ŀƴŘ ǘƘŜ ǎǘǳŘŜƴǘǎ ǘƘǊƻǳƎƘ 

communication facilitated through the language learnt in the programme: 

 

άI was apprehensive at first, but the tone and recipe of the programme enabled learning, 

giving a together moment for the children and myself.έ 

άThey have the language to communicate with adults ς they bonded and are keen to be 

compassionate ς they have a deeper conversation of emotions - with more skills in 

questions.έ 

 

Another teacher recognised that the videos in the ALBOP programme also fit well with the 

school's work on zones of proximal development. The students took on the stance of one of the 

characters, whom they called the wiggle man, and they enjoyed wiggling like the character at the 

end of each lesson. The teacher stated it was a very multisensory experience for the students: 

 

άThe school teaches about brain styles in the morning. Obviously, this has had a big impact 

as the use of zones of regulation has shifted to brain states, which has helped with the 

animations. The students loved the wiggle manτthey all do the wiggle man dance at the 

end of a lesson.έ 

 

There seems to have been a change in behaviour among the students, as a teacher reported 

that they were now more willing to discuss their feelings and becoming more tolerant of talking 

about themΦ hƴŜ ǘŜŀŎƘŜǊ ǎǘŀǘŜŘ ǘƘŀǘ ŀ ǇŀǊŜƴǘ ƘŀŘ ǎŜŜƴ ŀ ŎƘŀƴƎŜ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘΩǎ obsessive-
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compulsive disorder (OCD) and that they had started to relax. It would have been interesting to 

delve deeper into this, but due to ethical considerations, the researcher was comfortable with this 

statement on its own: 

 

άFeelings ς they were closed by children now much more willing to discuss and are actively 

involved and tolerant about talking through things.έ 

άA parent messaged that a child with OCD started to relax.έ 

 

Teacher feedback through the interview questions also revealed notable changes in 

students' attitudes and behaviours. From the responses, students appeared to become more aware 

ƻŦ ǘƘŜƛǊ ΨǎŜƭŦΩΣ ǿƘƛŎƘ ƘŜƭǇŜŘ ǘƘŜƳ connect more positively with their peers. They seemed to become 

more aware of who they are and, more importantly, who others are, leading to a more positive 

outlook. This awareness would, in my opinion, support the practice of self-regulation, and this has 

been an important element for MHWB: 

 

άProduces children who know who they are ς they are at peace.έ 

άThe children are much more open-minded to how other people think after ALBOP ς this 

generation is not always tolerant of other people.έ 

άThe children are more connected with others, there have been less interpersonal disputes, a 

greater sense of self and they are beginning to understand themselves more.έ 

άThe different parts ς the different bits helped students have a deeper understanding of 

themselves.έ 

άIt is about how they think, seeing how others think, they are much more open, they 

understand how emotions affect others, how to look after themselves, and are not so closed 

off.έ 
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Learning Opportunities. ¢ƘŜ Ŧƛƴŀƭ ǘƘŜƳŜΣ ΨƭŜŀǊƴƛƴƎ ƻǇǇƻǊǘǳƴƛǘƛŜǎΣΩ ƛǎ ŎŜƴǘǊŜŘ ƻƴ ǘƘŜ 

students' learning from participating in the programme. The teacherǎΩ questions focused on the 

impact of the ALBOP programme on students, whether this was reflected in changes in their 

behaviour or in their self-regulation knowledge and skills. 

 

One teacher reported that all their students could access some parts of the ALBOP 

programme, which has a multi-component approach, and another teacher stated that the 

programme had more layers, skills, and creativity: 

 

άWith this multi-component approach, all children accessed some parts of the programme 

and were engaged in itΦέ 

άMore mindful than PSHE, it has the skills which are more relevant. The way it looks at zones 

of regulation. The ALBOP programme is layered. Self-regulation is getting bigger, and I feel 

ALBOP falls into this with creativity.έ 

 

Students found that the information in the ALBOP lessons helped them better understand 

how the brain and the body work together. Sometimes, they referred to the brain and how it works 

at other times outside of the ALBOP lessons: 

 

άChildren understand how the brain works and how it impacts our feelings and behaviours 

and how it all comes back to our body and brainΦέ 

άThe language of the brain state ς the students do refer to it in between the sessions - 

especially Maslow's Hierarchy of NeedsΦέ 
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Teachers responded that the multi-component approach worked well. They liked the 

layering, as it starts with the mind and body, then the brain, and then the different theories that 

explain how our behaviours affect us. By understanding aspects of ourselves, we can find ways to 

feel better and help others:  

 

άIt made the children think about how they were feeling, they could empathise more and 

help other childrenΦέ 

 

рΦмΦр hǾŜǊǾƛŜǿ ƻŦ ¢ƘŜƳŜǎ м ϧ н ƻŦ ǘƘŜ ¢ŜŀŎƘŜǊ LƴǘŜǊǾƛŜǿǎ 

 

¢ƘŜ ƻǾŜǊŀƭƭ ǊŜǎǳƭǘǎ ƻŦ ǘƘŜ ǘŜŀŎƘŜǊ ƛƴǘŜǊǾƛŜǿǎ ǿƛǘƘ ǘƘŜ ǘǿƻ ŘŜǾŜƭƻǇƛƴƎ ǘƘŜƳŜǎ όǎŜŜ CƛƎΦ рΦпύ 

ǇǊƻǾƛŘŜ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ŀƴŀƭȅǎƛǎΥ {ǳǇǇƻǊǝƴƎ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ǿƛǘƘ ǊŜǎƻǳǊŎŜǎ ŦƻǊ ǘŜŀŎƘƛƴƎ ŀƴŘ 

ƭŜŀǊƴƛƴƎΥ 

¶ !ƭƭ ǉǳŜǎǝƻƴǎ ŀƴǎǿŜǊŜŘ ƛƴ ǘƘŜ ǇƭŀƴƴƛƴƎ ŀƴŘ ǊŜǎƻǳǊŎŜǎ ǇǊƻǾƛŘŜŘ 

¶ DƻƻŘ ǘǊŀƛƴƛƴƎ ŀƴŘ ŎƻƳƳǳƴƛŎŀǝƻƴ ǿƛǘƘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ 

¶ aŀȅōŜ ƳƻǊŜ ǝƳŜ ŦƻǊ ǘƘŜ ǇǊƻƎǊŀƳƳŜ 

¶ bƻ ōŀǊǊƛŜǊǎ ǘƻ ƭŜŀǊƴƛƴƎ ǿƛǘƘ ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘ 

¶ /ƘŀƴƎƛƴƎ ōŜƘŀǾƛƻǳǊǎ ǘƘǊƻǳƎƘ ƭŜŀǊƴƛƴƎ ƻǇǇƻǊǘǳƴƛǝŜǎ 

¶ {ǘǳŘŜƴǘǎ ŀǊŜ ŀŎǝǾŜƭȅ ƛƴǾƻƭǾŜŘ 

¶ {ǘǳŘŜƴǘǎ ŀǊŜ ƳƻǊŜ ŎƻƴƴŜŎǘŜŘ ǿƛǘƘ ƻǘƘŜǊǎ  

¶ {ǘǳŘŜƴǘǎ ǎŜŜƳ ǘƻ ƘŀǾŜ ŀ ŘŜŜǇŜǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜƳǎŜƭǾŜǎ 

¶ {ǘǳŘŜƴǘǎϥ ōŜƘŀǾƛƻǳǊǎ ŎƘŀƴƎŜŘΣ ŀƴŘ ǘƘŜȅ ƎŀƛƴŜŘ ƳƻǊŜ ŜƳǇŀǘƘȅΦ 
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CƛƎǳǊŜ рπп  

The Two Themes for the RTA for Teacher Interviews  

 

 

 

 

 

 

 

 

 

 

 

рΦмΦс bŀǊǊŀǝǾŜ !ƴŀƭȅǎƛǎ ƻŦ ¢ŜŀŎƘŜǊǎϥ tƭŀƴƴƛƴƎ ŀƴŘ CŜŜŘōŀŎƪ  

 

The researcher chose a structured narrative analysis to bring together feedback from the 

teachers' accounts of what had transpired from their perspective over the nine weeks of the 

intervention, ALBOP. This differed from the semi-structured interviews in that they were non-

directed and ŎƻƴŘǳŎǘŜŘ ŀǘ ǘƘŜ ǘŜŀŎƘŜǊǎΩ ŎƻƴǾŜƴƛŜƴŎŜ. Therefore, the reader felt it warranted a 

descriptive narrative account. The original documents used for this structural narrative account are 

used to provide a structural narrative analysis of the teacher's notes and feedback from planning 

documents (see Appendix D), which revealed the following: 
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Functionality. The teachers found the lessons smooth and comfortable, and students could 

relate to situations in their own lives. The new concepts were transferable to other lessons. The 

lessons engaged the students and gave them confidence. The teachers found the lessons impactful 

and challenging to students' perceptions. 

 

Learning. The teachers reported that students understood the drama triangle, life script, 

Maslow's hierarchy of needs, the three brain states, and the window of tolerance, but found the 

drama triangle terminology difficult. The teachers stated that the lessons generated questions and 

found the lessons and activities inclusive for all students. 

 

Actions. The teachers reported that students were calmer, able to talk about their feelings 

and used self-regulation strategies. The students generated thoughts, feelings, and ideas and were 

focused on these actions. The teacher commented on increased student confidence through role-

plays and creativity. 

 

рΦн vǳŀƴǝǘŀǝǾŜ 5ŀǘŀ 
 

рΦнΦм tƻǎƛǝǾŜ ŀƴŘ bŜƎŀǝǾŜ !ũŜŎǘ {ŎƘŜŘǳƭŜ 

 

wŜƭƛŀōƛƭƛǘȅ !ƴŀƭȅǎƛǎΦ ¢ƘŜ t!b!{π/ ǎŎŀƭŜǎ ŘŜƳƻƴǎǘǊŀǘŜŘ ƘƛƎƘ ƛƴǘŜǊƴŀƭ ŎƻƴǎƛǎǘŜƴŎȅ ŀŎǊƻǎǎ ōƻǘƘ 

ǎǳōǎŎŀƭŜǎΣ ǿƛǘƘ /ǊƻƴōŀŎƘϥǎ ŀƭǇƘŀ ǾŀƭǳŜǎ ŜȄŎŜŜŘƛƴƎ ǘƘŜ ŎƻƴǾŜƴǝƻƴŀƭ ǘƘǊŜǎƘƻƭŘ ƻŦ ŀƭǇƘŀ Ґ ΦтΦ ¢ƘŜǎŜ 

ǊŜǎǳƭǘǎ ƛƴŘƛŎŀǘŜ ǎǘǊƻƴƎ ǊŜƭƛŀōƛƭƛǘȅ ŦƻǊ ƳŜŀǎǳǊƛƴƎ ŜƳƻǝƻƴŀƭ ǎǘŀǘŜǎ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΦ 

 

²ƘŜƴ ŎƻƳōƛƴƛƴƎ ǇƻǎƛǝǾŜ ŀƴŘ ƴŜƎŀǝǾŜ ŀũŜŎǘ ƛǘŜƳǎ ƛƴǘƻ ŀ ŎƻƳǇƻǎƛǘŜ ǎŎŀƭŜ ƻŦ нп ƛǘŜƳǎΣ 

/ǊƻƴōŀŎƘϥǎ ŀƭǇƘŀ ǾŀƭǳŜǎ ǿŜǊŜ Φутф όǎŜŜ ¢ŀōƭŜ рΦмύ ŀƴŘ Φутн όǎŜŜ ¢ŀōƭŜ рΦнύ ŦƻǊ ǇǊŜπ ŀƴŘ Ǉƻǎǘπ
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ƛƴǘŜǊǾŜƴǝƻƴ ǎŎƻǊŜǎΣ ǊŜǎǇŜŎǝǾŜƭȅΦ ¢Ƙƛǎ ŎƻƳǇƻǎƛǘŜ ƳŜŀǎǳǊŜ ǳƴŘŜǊǎŎƻǊŜǎ ǘƘŜ t!b!{π/ϥǎ ƻǾŜǊŀƭƭ 

ǊŜƭƛŀōƛƭƛǘȅΦ 

¢ŀōƭŜ рπм 
 
t!b!{ tǊŜ tƻǎƛǝǾŜ ŀƴŘ bŜƎŀǝǾŜ wŜƭƛŀōƛƭƛǘȅ {ǘŀǝǎǝŎǎ 

/ǊƻƴōŀŎƘϥǎ 
!ƭǇƘŀ b ƻŦ LǘŜƳǎ 

Φутф нп 

 
 
¢ŀōƭŜ рπн 
 
t!b!{ tƻǎǘ tƻǎƛǝǾŜ ŀƴŘ bŜƎŀǝǾŜ wŜƭƛŀōƛƭƛǘȅ {ǘŀǝǎǝŎǎ 

/ǊƻƴōŀŎƘϥǎ 
!ƭǇƘŀ b ƻŦ LǘŜƳǎ 

Φутн нп 

 

5ŜǎŎǊƛǇǝǾŜ {ǘŀǝǎǝŎǎ ϧ bƻǊƳŀƭƛǘȅ ¢ŜǎǘǎΦ tƻǎƛǝǾŜ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ŘŜǎŎǊƛǇǝǾŜ 

ǎǘŀǝǎǝŎǎ ǊŜǾŜŀƭŜŘ ƳƻŘŜǊŀǘŜπǘƻπƘƛƎƘ ƳŜŀƴ ǎŎƻǊŜǎΣ ƛƴŘƛŎŀǝƴƎ ǘƘŀǘ ǇŀǊǝŎƛǇŀƴǘǎ ƎŜƴŜǊŀƭƭȅ ǊŜǇƻǊǘŜŘ 

ǇƻǎƛǝǾŜ ŜƳƻǝƻƴŀƭ ǎǘŀǘŜǎΦ bŜƎŀǝǾŜ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ŘŜǎŎǊƛǇǝǾŜ ǎǘŀǝǎǝŎǎ ƛƴŘƛŎŀǘŜŘ 

ǊŜƭŀǝǾŜƭȅ ƘƛƎƘ ǎŎƻǊŜǎ ŦƻǊ ƴŜƎŀǝǾŜ ŜƳƻǝƻƴŀƭ ǎǘŀǘŜǎΦ ¢ƘŜ t!b!{π/ ƴŜƎŀǝǾŜ ŀũŜŎǘ ǎŎƻǊŜǎ ǿŜǊŜ 

ǊŜǾŜǊǎŜŘ ǘƻ ŜƴŀōƭŜ ŎƻƳǇŀǊƛǎƻƴΦ CƻǊ ŜȄŀƳǇƭŜΣ ŀ ǎŎƻǊŜ ƻŦ м ŦƻǊ ΨǎŎŀǊŜŘΩ ōŜŎƻƳŜǎ рΦ ¢Ƙƛǎ ŀƭƭƻǿǎ ŦƻǊ 

ŎƻƳǇŀǊƛƴƎ ǘƘŜ ǎŎƻǊŜǎ ōŜǘǿŜŜƴ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ŀŎǊƻǎǎ ŀƭƭ нп ŜũŜŎǘǎΦ ¢ƘŜ ƳŜŀƴ ŦƻǊ ŀƭƭ ǇǊŜπ

ƛƴǘŜǊǾŜƴǝƻƴ ǎŎƻǊŜǎ όǎŜŜ ¢ŀōƭŜ рΦоύ ƛǎ όaҐоΦтфтύΣ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ όǎŜŜ ¢ŀōƭŜ рΦо ŀƴŘ рΦпύ ƛǎ 

όaҐпΦлуфύΦ 

 

¢ŀōƭŜ рπо 
 
t!b!{ tǊŜ tƻǎƛǝǾŜ ŀƴŘ bŜƎŀǝǾŜ 5ŜǎŎǊƛǇǝǾŜ {ǳƳƳŀǊȅ LǘŜƳ {ǘŀǝǎǝŎǎ 

 aŜŀƴ 
aƛƴƛƳǳƳ aŀȄƛƳǳƳ wŀƴƎŜ 

aŀȄƛƳǳƳ κ 
aƛƴƛƳǳƳ ±ŀǊƛŀƴŎŜ b ƻŦ LǘŜƳǎ 

LǘŜƳ aŜŀƴǎ оΦтфт 
оΦнмн пΦпсн мΦнрл мΦоуф Φмпс нп 
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¢ŀōƭŜ рπп 
 
t!b!{ tƻǎǘ tƻǎƛǝǾŜ ŀƴŘ bŜƎŀǝǾŜ 5ŜǎŎǊƛǇǝǾŜ {ǳƳƳŀǊȅ LǘŜƳ {ǘŀǝǎǝŎǎ 

 

 aŜŀƴ aƛƴƛƳǳƳ aŀȄƛƳǳƳ wŀƴƎŜ 
aŀȄƛƳǳƳ κ 
aƛƴƛƳǳƳ ±ŀǊƛŀƴŎŜ b ƻŦ LǘŜƳǎ 

LǘŜƳ aŜŀƴǎ пΦлуф оΦопс пΦсмр мΦнсф мΦотф Φлфр нп 

 

¢ƘŜ YƻƭƳƻƎƻǊƻǾπ{ƳƛǊƴƻǾ ŀƴŘ {ƘŀǇƛǊƻπ²ƛƭƪ ǘŜǎǘǎ ǿŜǊŜ ǳǎŜŘ ǘƻ ŜǾŀƭǳŀǘŜ ǘƘŜ ƴƻǊƳŀƭƛǘȅ ƻŦ ǘƘŜ 

Řŀǘŀ ŦƻǊ ǇƻǎƛǝǾŜ ŀƴŘ ƴŜƎŀǝǾŜ ŜũŜŎǘǎ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ όǎŜŜ ¢ŀōƭŜǎ рΦр ŀƴŘ рΦсύΦ ²ƘƛƭŜ ǘƘŜǎŜ 

ǎǘŀǝǎǝŎŀƭ ǘŜǎǘǎ ƛŘŜƴǝŬŜŘ ǎƛƎƴƛŬŎŀƴǘ ŘŜǾƛŀǝƻƴǎ ŦǊƻƳ ƴƻǊƳŀƭƛǘȅ ŦƻǊ ǎƻƳŜ ǾŀǊƛŀōƭŜǎΣ ǘƘŜ ǎƪŜǿƴŜǎǎ ŀƴŘ 

ƪǳǊǘƻǎƛǎ ǾŀƭǳŜǎ ŦƻǊ ŀƭƭ ǎŎƻǊŜǎ ŦŜƭƭ ǿƛǘƘƛƴ ŀŎŎŜǇǘŀōƭŜ ǊŀƴƎŜǎΣ ǎǳǇǇƻǊǝƴƎ ǘƘŜ ǎǳƛǘŀōƛƭƛǘȅ ƻŦ ŀǇǇƭȅƛƴƎ 

ǇŀǊŀƳŜǘǊƛŎ ǘŜǎǘǎΦ  

¢ŀōƭŜ рπр 
 
t!b!{ tǊŜ tƻǎƛǝǾŜ ŀƴŘ bŜƎŀǝǾŜ ¢Ŝǎǘǎ ƻŦ bƻǊƳŀƭƛǘȅ  

 

 

YƻƭƳƻƎƻǊƻǾπ{ƳƛǊƴƻǾŀ {ƘŀǇƛǊƻπ²ƛƭƪ 

{ǘŀǝǎǝŎ ŘŦ {ƛƎΦ {ǘŀǝǎǝŎ ŘŦ {ƛƎΦ 

tƻǎƛǝǾŜ!ũŜŎǘψψtǊŜ Φмлс рн Φнллϝ Φфтм рн Φнпл 
bŜƎŀǝǾŜ!ũŜŎǘψtǊŜ Φмоо рн Φлно Φфпл рн Φлмм 

ϝΦ ¢Ƙƛǎ ƛǎ ŀ ƭƻǿŜǊ ōƻǳƴŘ ƻŦ ǘƘŜ ǘǊǳŜ ǎƛƎƴƛŬŎŀƴŎŜΦ 
ŀΦ [ƛƭƭƛŜŦƻǊǎ {ƛƎƴƛŬŎŀƴŎŜ /ƻǊǊŜŎǝƻƴ 
 

¢ŀōƭŜ рπс 
 
t!b!{ tƻǎǘ tƻǎƛǝǾŜ ŀƴŘ bŜƎŀǝǾŜ ¢Ŝǎǘǎ ƻŦ bƻǊƳŀƭƛǘȅ 

 

 

YƻƭƳƻƎƻǊƻǾπ{ƳƛǊƴƻǾŀ {ƘŀǇƛǊƻπ²ƛƭƪ 

{ǘŀǝǎǝŎ ŘŦ {ƛƎΦ {ǘŀǝǎǝŎ ŘŦ {ƛƎΦ 

tƻǎƛǝǾŜ!ũŜŎǘψtƻǎǘ Φлсп рн нллϝ Φфрн рн Φлот 

bŜƎŀǝǾŜ!ũŜŎǘψtƻǎǘ Φмрс рн лло Φуфп рн ғΦллм 

ϝΦ ¢Ƙƛǎ ƛǎ ŀ ƭƻǿŜǊ ōƻǳƴŘ ƻŦ ǘƘŜ ǘǊǳŜ ǎƛƎƴƛŬŎŀƴŎŜΦ 
ŀΦ [ƛƭƭƛŜŦƻǊǎ {ƛƎƴƛŬŎŀƴŎŜ /ƻǊǊŜŎǝƻƴ 
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5ŜǎŎǊƛǇǝǾŜ ǎǘŀǝǎǝŎǎ ǇǊƻǾƛŘŜ ŦǳǊǘƘŜǊ ŎƭŀǊƛǘȅΦ tƻǎƛǝǾŜ ŀũŜŎǘ Řŀǘŀ ǇǊŜπƛƴǘŜǊǾŜƴǝƻƴ ŜȄƘƛōƛǘŜŘ ŀ 

ǎƪŜǿƴŜǎǎ ƻŦ πлΦнпс ŀƴŘ ŀ ƪǳǊǘƻǎƛǎ ƻŦ πлΦттуΣ ǿƘƛŎƘ ŀǊŜ ǿŜƭƭ ǿƛǘƘƛƴ ŎƻƴǾŜƴǝƻƴŀƭ ǘƘǊŜǎƘƻƭŘǎ ŦƻǊ 

ƴƻǊƳŀƭƛǘȅ όIŀƛǊ Ŝǘ ŀƭΦΣ нлмлΤ .ȅǊƴŜΣ нлмоύΦ 

 

tƻǎƛǝǾŜ ŀũŜŎǘ Řŀǘŀ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ŘŜƳƻƴǎǘǊŀǘŜŘ ǎƭƛƎƘǘƭȅ ƘƛƎƘŜǊ ǎƪŜǿƴŜǎǎ ƻŦ ςлΦуос ŀƴŘ ŀ 

ƪǳǊǘƻǎƛǎ ƻŦ мΦфмсΣ ƛƴŘƛŎŀǝƴƎ ŀ ƳƻŘŜǎǘ ƭŜƊǿŀǊŘ ǎƪŜǿ ŀƴŘ ŀ ǎƻƳŜǿƘŀǘ ǇŜŀƪŜŘ ŘƛǎǘǊƛōǳǝƻƴΣ ȅŜǘ ǿƛǘƘƛƴ 

ŀŎŎŜǇǘŀōƭŜ ƭƛƳƛǘǎΦ 

 

Negative affect pre- and post-intervention had skewness values of -0.690 and -0.854, 

respectively, with kurtosis values of -0.200 and -0.180, reflecting moderate skewness and relatively 

flat distribution shapes that are not extreme. The skew value of a normal distribution is zero. 

 

!ƭǘƘƻǳƎƘ ǘƘŜ {ƘŀǇƛǊƻπ²ƛƭƪ ŀƴŘ YƻƭƳƻƎƻǊƻǾπ{ƳƛǊƴƻǾ ǘŜǎǘǎ ƅŀƎƎŜŘ ǎƻƳŜ ŘƛǎǘǊƛōǳǝƻƴǎ ŀǎ 

ǎƛƎƴƛŬŎŀƴǘƭȅ ƴƻƴπƴƻǊƳŀƭΣ ǘƘŜ ǎǘǳŘȅϥǎ ǎƪŜǿƴŜǎǎ ŀƴŘ ƪǳǊǘƻǎƛǎ ǾŀƭǳŜǎ ƛƴŘƛŎŀǘŜ ǘƘŀǘ ǘƘŜ Řŀǘŀ ŘƛǎǘǊƛōǳǝƻƴǎ 

ŀǊŜ ǎǳŶŎƛŜƴǘƭȅ ŎƭƻǎŜ ǘƻ ƴƻǊƳŀƭ ǘƻ ƧǳǎǝŦȅ ǇŀǊŀƳŜǘǊƛŎ ƳŜǘƘƻŘǎΦ ¢ƘŜǎŜ ŬƴŘƛƴƎǎ ǎǳǇǇƻǊǘ ǘƘŜ ŀǇǇƭƛŎŀǝƻƴ 

ƻŦ ǇŀǊŀƳŜǘǊƛŎ ǎǘŀǝǎǝŎŀƭ ŀƴŀƭȅǎŜǎ ŦƻǊ ōƻǘƘ tƻǎƛǝǾŜ !ũŜŎǘ ŀƴŘ bŜƎŀǝǾŜ !ũŜŎǘ ǎŎƻǊŜǎ όǎŜŜ ¢ŀōƭŜ рΦтύ 

 

¢ŀōƭŜ рπт 
 
t!b!{ tǊŜ ŀƴŘ tƻǎǘ tƻǎƛǝǾŜ ŀƴŘ bŜƎŀǝǾŜ 5ŜǎŎǊƛǇǝǾŜ {ǘŀǝǎǝŎǎ 

 

b aLƴ aŀȄ a {5 {ƪŜǿƴŜǎǎ YǳǊǘƻǎƛǎ 

      
{ǘŘΦ 
9ǊǊƻǊ  

{ǘŘΦ 
9ǊǊƻǊ 

tƻǎƛǝǾŜ!ũŜŎǘψtǊŜ рн нп рф пнΦсл уΦфос πΦнпс Φоол πΦтту Φсрл 
tƻǎƛǝǾŜ!ũŜŎǘψtƻǎǘ рн мс сл псΦрн уΦппф πΦуос Φоол мΦфмс Φсрл 
bŜƎŀǝǾŜ!ũŜŎǘψtǊŜ рн нр сл пуΦрп уΦусу πΦсфл Φоол πΦнлл Φсрл 
bŜƎŀǝǾŜ!ũŜŎǘψtƻǎǘ рн ом сл рмΦсн тΦфрп πΦурп Φоол πΦмул Φсрл 
±ŀƭƛŘ b όƭƛǎǘǿƛǎŜύ рм         
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tŀƛǊŜŘπ{ŀƳǇƭŜǎ ¢πǘŜǎǘΦ ! ǇŀƛǊŜŘπǎŀƳǇƭŜǎ ǘπǘŜǎǘ ǿŀǎ ŎƻƴŘǳŎǘŜŘ ƻƴ tƻǎƛǝǾŜ !ũŜŎǘ ŀƴŘ 

bŜƎŀǝǾŜ !ũŜŎǘ ǎŎƻǊŜǎ ǘƻ ŜǾŀƭǳŀǘŜ ŎƘŀƴƎŜǎ ŦǊƻƳ ǇǊŜπ ǘƻ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΦ DƛǾŜƴ ǇƻǘŜƴǝŀƭ ŘŜǾƛŀǝƻƴǎ 

ŦǊƻƳ ƴƻǊƳŀƭƛǘȅ ƛƴ ǘƘŜ Řŀǘŀ ŀƴŘ ǘƘŜ ǊŜƭŀǝǾŜƭȅ ǎƳŀƭƭ ǎŀƳǇƭŜ ǎƛȊŜ όb Ґ рмύΣ ōƻƻǘǎǘǊŀǇ ƳŜǘƘƻŘǎ ǿŜǊŜ 

ǳǎŜŘ ǘƻ ŜƴǎǳǊŜ Ǌƻōǳǎǘ ǊŜǎǳƭǘǎΦ .ƻƻǘǎǘǊŀǇǇƛƴƎΣ ǿƘƛŎƘ ƛƴǾƻƭǾŜǎ ǊŜǎŀƳǇƭƛƴƎ ǘƘŜ ŘŀǘŀǎŜǘ ǘƻ ƎŜƴŜǊŀǘŜ 

ŜǎǝƳŀǘŜǎΣ ǇǊƻǾƛŘŜǎ ŎƻƴŬŘŜƴŎŜ ƛƴǘŜǊǾŀƭǎ ŀƴŘ ǎǘŀƴŘŀǊŘ ŜǊǊƻǊǎ ǘƘŀǘ ŀǊŜ ƭŜǎǎ ǎŜƴǎƛǝǾŜ ǘƻ ŘŜǾƛŀǝƻƴǎ 

ŦǊƻƳ ŘƛǎǘǊƛōǳǝƻƴŀƭ ŀǎǎǳƳǇǝƻƴǎ όǎŜŜ ¢ŀōƭŜ рΦуύΦ 

¢ŀōƭŜ рπу 
 
t!b!{ tǊŜ ŀƴŘ tƻǎǘ tƻǎƛǝǾŜ ŀƴŘ bŜƎŀǝǾŜ tŀƛǊŜŘ {ŀƳǇƭŜǎ {ǘŀǝǎǝŎǎ 

 

 {ǘŀǝǎǝŎ 

.ƻƻǘǎǘǊŀǇŀ 

.ƛŀǎ 
{ǘŘΦ 
9ǊǊƻǊ 

фр҈ /ƻƴŬŘŜƴŎŜ 
LƴǘŜǊǾŀƭ 

[ƻǿŜǊ ¦ǇǇŜǊ 

tŀƛǊ м tƻǎƛǝǾŜ!ũŜŎǘψ 
tǊŜ 

aŜŀƴ пнΦро πΦло мΦнн плΦлп ппΦуу 

b рм     

{ǘŘΦ 5ŜǾƛŀǝƻƴ фΦлмн πΦлсф Φстр тΦрфс млΦнрф 

{ǘŘΦ 9ǊǊƻǊ 
aŜŀƴ 

мΦнсн 
    

tƻǎƛǝǾŜ!ũŜŎǘψ 
tƻǎǘ 

aŜŀƴ псΦрт Φлр мΦмр ппΦнф пуΦтн 

b рм     

{ǘŘΦ 5ŜǾƛŀǝƻƴ уΦрнс πΦмнл мΦмнт сΦпнр млΦтнт 

{ǘŘΦ 9ǊǊƻǊ 
aŜŀƴ 

мΦмфп 
    

tŀƛǊ н bŜƎŀǝǾŜ!ũŜŎǘψ 
tǊŜ 

aŜŀƴ пуΦоф Φлм мΦнп прΦфс рлΦфн 

b рм     

{ǘŘΦ 5ŜǾƛŀǝƻƴ уΦуфо πΦмнт Φуон тΦмсн млΦопр 

{ǘŘΦ 9ǊǊƻǊ 
aŜŀƴ 

мΦнпр 
    

bŜƎŀǝǾŜ!ũŜŎǘψ 
tƻǎǘ 

aŜŀƴ рмΦст Φлм мΦмм пфΦрр роΦус 

b рм     

{ǘŘΦ 5ŜǾƛŀǝƻƴ уΦлнп πΦмло Φтрм сΦолф фΦонм 

{ǘŘΦ 9ǊǊƻǊ 
aŜŀƴ 

мΦмнп 
    

ŀΦ ¦ƴƭŜǎǎ ƻǘƘŜǊǿƛǎŜ ƴƻǘŜŘΣ ōƻƻǘǎǘǊŀǇ ǊŜǎǳƭǘǎ ŀǊŜ ōŀǎŜŘ ƻƴ мллл ōƻƻǘǎǘǊŀǇ ǎŀƳǇƭŜǎ 
 

¢ƘŜ ŀƴŀƭȅǎƛǎ ǊŜǾŜŀƭŜŘ ŀ ǎƛƎƴƛŬŎŀƴǘ ƛƴŎǊŜŀǎŜ ƛƴ tƻǎƛǝǾŜ !ũŜŎǘ ǎŎƻǊŜǎ ŦǊƻƳ ǇǊŜπ ǘƻ Ǉƻǎǘπ

ƛƴǘŜǊǾŜƴǝƻƴΦ ¢ƘŜ ƳŜŀƴ ŘƛũŜǊŜƴŎŜ ōŜǘǿŜŜƴ tƻǎƛǝǾŜ !ũŜŎǘ ǎŎƻǊŜǎ ǇǊŜπƛƴǘŜǊǾŜƴǝƻƴ όa Ґ пнΦроΣ {5 Ґ 



ннр 

ƻŦ плр 

 
ннр 

 
 

 

фΦлмύ ŀƴŘ tƻǎƛǝǾŜ !ũŜŎǘ ǎŎƻǊŜǎ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ όa Ґ псΦртΣ {5 Ґ уΦроύ ǿŀǎ πпΦлпΣ ǘόрлύҐҍоΦрсΣ 

ǇҐΦллм όǎŜŜ ¢ŀōƭŜǎ рΦу ŀƴŘ рΦфύΦ 

 

! ǎƛƎƴƛŬŎŀƴǘ ǊŜŘǳŎǝƻƴ ƛƴ bŜƎŀǝǾŜ !ũŜŎǘ ǎŎƻǊŜǎ ǿŀǎ ƻōǎŜǊǾŜŘ ŦǊƻƳ ǇǊŜπ ǘƻ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΦ 

¢ƘŜ ƳŜŀƴ ŘƛũŜǊŜƴŎŜ ōŜǘǿŜŜƴ bŜƎŀǝǾŜ !ũŜŎǘ ǎŎƻǊŜǎ ǇǊŜ όa Ґ пуΦофΣ {5 Ґ уΦуфύ ŀƴŘ bŜƎŀǝǾŜ !ũŜŎǘ 

ǎŎƻǊŜǎ Ǉƻǎǘ όa Ґ рмΦстΣ {5 Ґ уΦлнύ ǿŀǎ πоΦнуΣ ǘόрлύҐҍнΦосΣ ǇҐΦлнн όǎŜŜ ¢ŀōƭŜǎ рΦу ŀƴŘ рΦфύ 

¢ŀōƭŜ рπф 
 
t!b!{ tǊŜ ŀƴŘ tƻǎǘ tƻǎƛǝǾŜ ŀƴŘ bŜƎŀǝǾŜ tŀƛǊŜŘ {ŀƳǇƭŜǎ ¢Ŝǎǘ 

 

tŀƛǊŜŘ 5ƛũŜǊŜƴŎŜǎ 

ǘ ŘŦ 

{ƛƎ 

a {5 

{ǘŘΦ 
9ǊǊƻǊ 
aŜŀƴ 

фр҈ 
/ƻƴŬŘŜƴŎŜ 
LƴǘŜǊǾŀƭ ƻŦ ǘƘŜ 
5ƛũŜǊŜƴŎŜ 

¢ǿƻπ
{ƛŘŜŘ 
Ǉ [ƻǿŜǊ ¦ǇǇŜǊ 

tŀƛǊ м tƻǎƛǝǾŜ!ũŜŎǘψtǊŜ π 
tƻǎƛǝǾŜ!ũŜŎǘψtƻǎǘ 

πпΦлоф уΦмлн мΦмоп πсΦому πмΦтсм πоΦрсл рл ғΦллм 

tŀƛǊ н bŜƎŀǝǾŜ!ũŜŎǘψtǊŜ π 
bŜƎŀǝǾŜ!ũŜŎǘψtƻǎǘ 

πоΦнтр фΦфнс мΦофл πсΦлсс πΦпуо πнΦорс рл Φлнн 

 

.ƻƻǘǎǘǊŀǇǇŜŘ ŎƻƴŬŘŜƴŎŜ ƛƴǘŜǊǾŀƭǎ ŦƻǊ ǘƘŜ tƻǎƛǝǾŜ 9ũŜŎǘ ƳŜŀƴ ŘƛũŜǊŜƴŎŜ ǊŀƴƎŜŘ ŦǊƻƳ πсΦнн 

ǘƻ πмΦуфΣ ŎƻƴŬǊƳƛƴƎ ǘƘŜ ǎƛƎƴƛŬŎŀƴŎŜ ƻŦ ǘƘŜ ƻōǎŜǊǾŜŘ ƛƴŎǊŜŀǎŜΦ .ƛŀǎπŎƻǊǊŜŎǘŜŘ ŜǎǝƳŀǘŜǎ ǎƘƻǿŜŘ 

ƳƛƴƛƳŀƭ ōƛŀǎ όπлΦлнрύΣ ŀƴŘ ǘƘŜ ōƻƻǘǎǘǊŀǇǇŜŘ ǎǘŀƴŘŀǊŘ ŜǊǊƻǊ όмΦлфрύ ŎƭƻǎŜƭȅ ŀƭƛƎƴŜŘ ǿƛǘƘ ǘƘŜ 

ǇŀǊŀƳŜǘǊƛŎ ŜǎǝƳŀǘŜΣ ƛƴŘƛŎŀǝƴƎ ǘƘŜ ǊƻōǳǎǘƴŜǎǎ ƻŦ ǘƘŜ ǊŜǎǳƭǘϥǎ ŜũŜŎǘ ǎƛȊŜ όǎŜŜ ¢ŀōƭŜ рΦмлύΦ 

 

.ƻƻǘǎǘǊŀǇǇŜŘ ŎƻƴŬŘŜƴŎŜ ƛƴǘŜǊǾŀƭǎ ŦƻǊ ǘƘŜ bŜƎŀǝǾŜ 9ũŜŎǘ ƳŜŀƴ ŘƛũŜǊŜƴŎŜ ǊŀƴƎŜŘ ŦǊƻƳ πрΦул 

ǘƻ πлΦтлΣ ŦǳǊǘƘŜǊ ǎǳōǎǘŀƴǝŀǝƴƎ ǘƘŜ ǎƛƎƴƛŬŎŀƴŎŜ ƻŦ ǘƘƛǎ ƛƴŎǊŜŀǎŜΦ ¢ƘŜ ōƛŀǎπŎƻǊǊŜŎǘŜŘ ƳŜŀƴ ŘƛũŜǊŜƴŎŜ 

όлΦлстύ ŀƴŘ ōƻƻǘǎǘǊŀǇǇŜŘ ǎǘŀƴŘŀǊŘ ŜǊǊƻǊ όмΦнфпύ ŀƎŀƛƴ ǎǳǇǇƻǊǘŜŘ ǘƘŜ ǊŜƭƛŀōƛƭƛǘȅ ƻŦ ǘƘŜǎŜ ǊŜǎǳƭǘǎ όǎŜŜ 

¢ŀōƭŜ рΦмлύΦ 



ннс 

ƻŦ плр 

 
ннс 

 
 

 

¢ŀōƭŜ рπмл 
 
t!b!{ tǊŜ ŀƴŘ tƻǎǘ tƻǎƛǝǾŜ ŀƴŘ bŜƎŀǝǾŜ .ƻƻǘǎǘǊŀǇ ŦƻǊ tŀƛǊŜŘ {ŀƳǇƭŜǎ 
 

 aŜŀƴ 

.ƻƻǘǎǘǊŀǇŀ 

.ƛŀǎ 
{ǘŘΦ 
9ǊǊƻǊ 

{ƛƎΦ όнπ
ǘŀƛƭŜŘύ 

фр҈ /ƻƴŬŘŜƴŎŜ 
LƴǘŜǊǾŀƭ 

[ƻǿŜǊ ¦ǇǇŜǊ 

tŀƛǊ м tƻǎƛǝǾŜ!ũŜŎǘψtǊŜ π 
tƻǎƛǝǾŜ!ũŜŎǘψtƻǎǘ 

πпΦлоф πΦлнр мΦлфр Φллн πсΦнмс πмΦуун 

tŀƛǊ н bŜƎŀǝǾŜ!ũŜŎǘψtǊŜ π 
bŜƎŀǝǾŜ!ũŜŎǘψtƻǎǘ 

πоΦнтр Φлст мΦнфп Φлнм πрΦулп πΦтлс 

a. Unless otherwise noted, bootstrap results are based on 1000 bootstrap samples 

 

9ũŜŎǘ {ƛȊŜǎΦ ¢ƘŜ {ϧ5 ¢ŜŀŎƘŜǊ ǉǳŜǎǝƻƴƴŀƛǊŜϥǎ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ŀǧǊƛōǳǘŜǎ ǎƘƻǿ ŀ ƳŜŘƛǳƳ 

ŜũŜŎǘ ǎƛȊŜ όǎŜŜ ¢ŀōƭŜ рΦммύΦ 

 

¢ŀōƭŜ рπмм 
 
t!b!{ tǊŜ ŀƴŘ tƻǎǘ tŀƛǊŜŘ {ŀƳǇƭŜǎ 9ũŜŎǘ {ƛȊŜǎ 

 

 {ǘŀƴŘŀǊŘƛȊŜǊŀ 
tƻƛƴǘ 
9ǎǝƳŀǘŜ 

фр҈ /ƻƴŬŘŜƴŎŜ 
LƴǘŜǊǾŀƭ 

[ƻǿŜǊ ¦ǇǇŜǊ 

tŀƛǊ 
м 

tƻǎƛǝǾŜ!ũŜŎǘψ¢ƻǘŀƭψtǊŜ π 
tƻǎƛǝǾŜ!ũŜŎǘψ¢ƻǘŀƭψtƻǎǘ 

/ƻƘŜƴϥǎ Ř уΦмлн πΦпфф πΦтуу πΦнлр 

IŜŘƎŜǎϥ 
ŎƻǊǊŜŎǝƻƴ 

уΦннс πΦпфм πΦттс πΦнлн 

tŀƛǊ 
н 

bŜƎŀǝǾŜ!ũŜŎǘψ¢ƻǘŀƭψtǊŜ 
π 
bŜƎŀǝǾŜ!ũŜŎǘψ¢ƻǘŀƭψtƻǎǘ 

/ƻƘŜƴϥǎ Ř фΦфнс πΦоол πΦсмл πΦлпс 

IŜŘƎŜǎϥ 
ŎƻǊǊŜŎǝƻƴ 

млΦлту πΦонр πΦслм πΦлпс 

ŀΦ ¢ƘŜ ŘŜƴƻƳƛƴŀǘƻǊ ƛǎ ǳǎŜŘ ǘƻ ŜǎǝƳŀǘŜ ǘƘŜ ŜũŜŎǘ ǎƛȊŜǎΦ  
/ƻƘŜƴϥǎ Ř ǳǎŜǎ ǘƘŜ ǎŀƳǇƭŜ ǎǘŀƴŘŀǊŘ ŘŜǾƛŀǝƻƴ ƻŦ ǘƘŜ ƳŜŀƴ ŘƛũŜǊŜƴŎŜΦ  
IŜŘƎŜǎϥ ŎƻǊǊŜŎǝƻƴ ǳǎŜǎ ǘƘŜ ǎŀƳǇƭŜ ǎǘŀƴŘŀǊŘ ŘŜǾƛŀǝƻƴ ƻŦ ǘƘŜ ƳŜŀƴ ŘƛũŜǊŜƴŎŜΣ Ǉƭǳǎ ŀ ŎƻǊǊŜŎǝƻƴ 
ŦŀŎǘƻǊΦ 

 

рΦнΦн {ǘǊŜƴƎǘƘǎ ŀƴŘ 5ƛŶŎǳƭǝŜǎ vǳŜǎǝƻƴƴŀƛǊŜΥ ¢ŜŀŎƘŜǊǎΦ 

wŜƭƛŀōƛƭƛǘȅ !ƴŀƭȅǎƛǎΦ ¢ƘŜ ǊŜƭƛŀōƛƭƛǘȅ ŀƴŀƭȅǎƛǎ ƻŦ ǘƘŜ {ϧ5 vǳŜǎǝƻƴƴŀƛǊŜǎ ŎƻƳǇƭŜǘŜŘ ōȅ ǘŜŀŎƘŜǊǎ 

ŦƻǊ ǎǘǳŘŜƴǘǎ ǇŀǊǝŎƛǇŀǝƴƎ ƛƴ ǘƘŜ ǎǘǳŘȅ ƛƴŘƛŎŀǘŜǎ ǘƘŀǘ ǘƘŜ ǘǿŜƴǘȅπŬǾŜ ǇƻǎƛǝǾŜ ŀƴŘ ǘǿŜƴǘȅπŬǾŜ ƴŜƎŀǝǾŜ 

ƛǘŜƳ ǎǘŀǘŜƳŜƴǘǎ ŀǊŜ ǊŜƭƛŀōƭŜ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ό/ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ Ґ ΦусмύΦ 



ннт 

ƻŦ плр 

 
ннт 

 
 

 

/ǊƻƴōŀŎƘϥǎ ŀƭǇƘŀ ǾŀƭǳŜǎ ǿŜǊŜ ŎŀƭŎǳƭŀǘŜŘ ŦƻǊ ǘƘŜ ŬǾŜ ǎǳōǎŎŀƭŜǎΥ ǇǊƻǎƻŎƛŀƭΣ ƘȅǇŜǊŀŎǝǾƛǘȅΣ 

ŎƻƴŘǳŎǘΣ ǇŜŜǊ ǇǊƻōƭŜƳǎ ŀƴŘ ŜƳƻǝƻƴŀƭΦ ¢ƘŜǎŜ ŘŜƳƻƴǎǘǊŀǘŜŘ ŀŎŎŜǇǘŀōƭŜ ǊŜƭƛŀōƛƭƛǘȅ ŀŎǊƻǎǎ ǎǳōǎŎŀƭŜǎΣ 

ǎǳǇǇƻǊǝƴƎ ǘƘŜ ƛƴǘŜǊƴŀƭ ŎƻƘŜǊŜƴŎŜ ƻŦ ǘƘŜ ƛǘŜƳǎ ǿƛǘƘƛƴ ŜŀŎƘ ǎǳōǎŎŀƭŜ όǎŜŜ ¢ŀōƭŜ рΦмнύΦ 

 

¢ŀōƭŜ рπмн 
 
{5v ¢ŜŀŎƘŜǊ tǊŜ ŀƴŘ tƻǎǘπCƛǾŜ {ǳōǎŎŀƭŜǎ wŜƭƛŀōƛƭƛǘȅ {ǘŀǝǎǝŎǎ  

/ǊƻƴōŀŎƘϥǎ 
!ƭǇƘŀ b ƻŦ LǘŜƳǎ 

Φусм рл 

 

 

¢ƘŜ tǊƻǎƻŎƛŀƭ .ŜƘŀǾƛƻǳǊ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ǎǳōǎŎŀƭŜ ŜȄƘƛōƛǘŜŘ ŀŎŎŜǇǘŀōƭŜ ǊŜƭƛŀōƛƭƛǘȅ 

/ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ Ґ ΦуооΦ ¢ƘŜ ƛǘŜƳ ƳŜŀƴǎ ŀƴŘ ǎǘŀƴŘŀǊŘ ŘŜǾƛŀǝƻƴǎ ŦƻǊ ǘƘƛǎ ǎǳōǎŎŀƭŜ ƛƴŘƛŎŀǘŜ 

ŎƻƴǎƛǎǘŜƴǘ ƛǘŜƳ ǎŎƻǊƛƴƎ ǿƛǘƘ ƳƻŘŜǊŀǘŜ ǊŜǎǇƻƴǎŜ ǾŀǊƛŀōƛƭƛǘȅ όǎŜŜ ¢ŀōƭŜ рΦмоύΦ 

 

¢ŀōƭŜ рπмо 
 
{5v ¢ŜŀŎƘŜǊ tǊƻǎƻŎƛŀƭ tǊŜ ŀƴŘ tƻǎǘ wŜƭƛŀōƛƭƛǘȅ {ǘŀǝǎǝŎǎ  

 

/ǊƻƴōŀŎƘϥǎ 
!ƭǇƘŀ b ƻŦ LǘŜƳǎ 

Φуоо мл 

 

 

¢ƘŜ ǊŜƭƛŀōƛƭƛǘȅ ƻŦ ǘƘŜ IȅǇŜǊŀŎǝǾƛǘȅ ǎǳōǎŎŀƭŜ ǿŀǎ ǎǘǊƻƴƎΣ ǿƛǘƘ Ǉƻǎǘπ ŀƴŘ ǇǊŜπƛƴǘŜǊǾŜƴǝƻƴ 

/ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀǎ ƻŦ ΦфосΦ ¢Ƙƛǎ ƘƛƎƘ ƛƴǘŜǊƴŀƭ ŎƻƴǎƛǎǘŜƴŎȅ ǎǳƎƎŜǎǘǎ ǘƘŀǘ ǘƘŜ ƛǘŜƳǎ ƛƴ ǘƘƛǎ ǎŎŀƭŜ ǊŜƭƛŀōƭȅ 

ƳŜŀǎǳǊŜ ƘȅǇŜǊŀŎǝǾƛǘȅ ƛƴ ǘŜŀŎƘŜǊ ŀǎǎŜǎǎƳŜƴǘǎ ƻŦ ǎǘǳŘŜƴǘǎΦ ¢ƘŜ ǎǘŀƴŘŀǊŘ ŘŜǾƛŀǝƻƴǎ ŦƻǊ ƛƴŘƛǾƛŘǳŀƭ 

ƛǘŜƳǎ ǿŜǊŜ ǊŜƭŀǝǾŜƭȅ ƭƻǿΣ ƛƴŘƛŎŀǝƴƎ ƭƛƳƛǘŜŘ ǊŜǎǇƻƴǎŜ ǾŀǊƛŀōƛƭƛǘȅ όǎŜŜ ¢ŀōƭŜ рΦмпύΦ 

 



нну 

ƻŦ плр 

 
нну 

 
 

 

¢ŀōƭŜ рπмп 
 
{5v ¢ŜŀŎƘŜǊ IȅǇŜǊŀŎǝǾƛǘȅ tǊŜ ŀƴŘ tƻǎǘ wŜƭƛŀōƛƭƛǘȅ {ǘŀǝǎǝŎǎ  
 

/ǊƻƴōŀŎƘϥǎ !ƭǇƘŀ b ƻŦ LǘŜƳǎ 

Φфос мл 

 

 

¢ƘŜ /ƻƴŘǳŎǘ tǊƻōƭŜƳǎ ǎǳōǎŎŀƭŜ ǇǊŜǎŜƴǘŜŘ ƳƻŘŜǊŀǘŜ ǊŜƭƛŀōƛƭƛǘȅΣ ǿƛǘƘ /ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ Ґ Φулп 

ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΦ !ƭǘƘƻǳƎƘ ƭƻǿŜǊ ǘƘŀƴ ƻǘƘŜǊ ǎŎŀƭŜǎΣ ǘƘŜǎŜ ǾŀƭǳŜǎ ǎǳƎƎŜǎǘ ǊŜŀǎƻƴŀōƭŜ 

ƛƴǘŜǊƴŀƭ ŎƻƴǎƛǎǘŜƴŎȅ όǎŜŜ ¢ŀōƭŜ рΦмрύΦ 

 

¢ŀōƭŜ рπмр 
 
{5v ¢ŜŀŎƘŜǊ /ƻƴŘǳŎǘ tǊŜ ŀƴŘ tƻǎǘ wŜƭƛŀōƛƭƛǘȅ {ǘŀǝǎǝŎǎ  
 

/ǊƻƴōŀŎƘϥǎ !ƭǇƘŀ b ƻŦ LǘŜƳǎ 

Φулп у 

 

¢ƘŜ tŜŜǊ tǊƻōƭŜƳǎ ǎǳōǎŎŀƭŜ ŘŜƳƻƴǎǘǊŀǘŜŘ Ǌƻōǳǎǘ ǊŜƭƛŀōƛƭƛǘȅ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ 

ό/ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ Ґ ΦуфоύΣ ǿƛǘƘ ŎƻƴǎƛǎǘŜƴǘ ƛǘŜƳ ǎŎƻǊƛƴƎ ŀƴŘ ƳƻŘŜǊŀǘŜ ǾŀǊƛŀōƛƭƛǘȅ ŀŎǊƻǎǎ ƛǘŜƳǎΦ ¢Ƙƛǎ 

ǎǳƎƎŜǎǘǎ ǘƘŀǘ ǘƘŜ ǎŎŀƭŜ ŜũŜŎǝǾŜƭȅ ƳŜŀǎǳǊŜǎ ǘŜŀŎƘŜǊǎϥ ǇŜǊŎŜǇǝƻƴǎ ƻŦ ǇŜŜǊ ŘƛŶŎǳƭǝŜǎ όǎŜŜ ¢ŀōƭŜ 

рΦмсύΦ 

 

¢ŀōƭŜ рπмс 
 
{5v ¢ŜŀŎƘŜǊ tŜŜǊ tǊƻōƭŜƳ tǊŜ ŀƴŘ tƻǎǘ wŜƭƛŀōƛƭƛǘȅ {ǘŀǝǎǝŎǎ 

 

/ǊƻƴōŀŎƘϥǎ !ƭǇƘŀ b ƻŦ LǘŜƳǎ 

Φуфо мл 

 

 



ннф 

ƻŦ плр 

 
ннф 

 
 

 

CƻǊ ǘƘŜ 9Ƴƻǝƻƴŀƭ tǊƻōƭŜƳǎ ǎǳōǎŎŀƭŜΣ ǿƘƛŎƘ ƛƴŎƭǳŘŜǎ ƛǘŜƳǎ ŀǎǎŜǎǎƛƴƎ ǎƻƳŀǝŎ ŎƻƳǇƭŀƛƴǘǎΣ 

ǿƻǊǊƛŜǎΣ ǳƴƘŀǇǇƛƴŜǎǎΣ ŎƭƛƴƎƛƴŜǎǎΣ ŀƴŘ ŦŜŀǊǎΣ /ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ Ґ Φутф ŦƻǊ ǘƘŜ ǇǊŜπ ŀƴŘ Ǉƻǎǘπ

ƛƴǘŜǊǾŜƴǝƻƴ ŘŀǘŀΣ ƛƴŘƛŎŀǝƴƎ ƎƻƻŘ ƛƴǘŜǊƴŀƭ ŎƻƴǎƛǎǘŜƴŎȅΦ ¢ƘŜǎŜ ǊŜǎǳƭǘǎ ǎǳƎƎŜǎǘ ǘƘŀǘ ǘƘŜ ǎǳōǎŎŀƭŜ 

ǇǊƻǾƛŘŜǎ ŀ ŎƻƴǎƛǎǘŜƴǘ ƳŜŀǎǳǊŜ ƻŦ ŜƳƻǝƻƴŀƭ ǇǊƻōƭŜƳǎ ŀǎ ǊŜǇƻǊǘŜŘ ōȅ ǘŜŀŎƘŜǊǎ ŀŎǊƻǎǎ ōƻǘƘ ǝƳŜ 

Ǉƻƛƴǘǎ όǎŜŜ ¢ŀōƭŜ рΦмтύΦ 

 

¢ŀōƭŜ рπмт 
 
{5v ¢ŜŀŎƘŜǊ 9Ƴƻǝƻƴŀƭ tǊŜ ŀƴŘ tƻǎǘ wŜƭƛŀōƛƭƛǘȅ {ǘŀǝǎǝŎǎ 

 

/ǊƻƴōŀŎƘϥǎ !ƭǇƘŀ b ƻŦ LǘŜƳǎ 

Φутф мл 

 

¢ƘŜ ¢ƻǘŀƭ 5ƛŶŎǳƭǝŜǎ ǎŎŀƭŜΣ ǿƘƛŎƘ ŀƎƎǊŜƎŀǘŜǎ ǘƘŜ 9Ƴƻǝƻƴŀƭ tǊƻōƭŜƳǎΣ /ƻƴŘǳŎǘ tǊƻōƭŜƳǎΣ 

IȅǇŜǊŀŎǝǾƛǘȅΣ ŀƴŘ tŜŜǊ tǊƻōƭŜƳǎ ǎǳōǎŎŀƭŜǎΣ ǿŀǎ ƘƛƎƘƭȅ ǊŜƭƛŀōƭŜΦ tǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΣ 

/ǊƻƴōŀŎƘϥǎ ŀƭǇƘŀ ҐΦфмпΣ ƛƴŘƛŎŀǝƴƎ Ǌƻōǳǎǘ ƛƴǘŜǊƴŀƭ ŎƻƴǎƛǎǘŜƴŎȅ όǎŜŜ ¢ŀōƭŜ рΦмуύ  

 

¢ŀōƭŜ рπму 
 
{5v ¢ŜŀŎƘŜǊ ¢ƻǘŀƭ 5ƛŶŎǳƭǝŜǎ tǊŜ ŀƴŘ tƻǎǘ wŜƭƛŀōƛƭƛǘȅ {ǘŀǝǎǝŎǎ 

 

/ǊƻƴōŀŎƘϥǎ !ƭǇƘŀ b ƻŦ LǘŜƳǎ 

Φфмп н 

 

¢ƘŜ ǊŜƭƛŀōƛƭƛǘȅ ǊŜǎǳƭǘǎ ƛƴŘƛŎŀǘŜ ǘƘŀǘ ǘƘŜ ǎǳōǎŎŀƭŜǎ ŀǊŜ ǿŜƭƭπŎƻƴǎǘǊǳŎǘŜŘ ŀƴŘ ŎŀǇǘǳǊŜ ŎƻƴǎƛǎǘŜƴǘ 

ǇŀǊǝŎƛǇŀƴǘ ŀǎǎŜǎǎƳŜƴǘǎΦ ²ƘƛƭŜ ǎƻƳŜ ǎǳōǎŎŀƭŜǎΣ ǎǳŎƘ ŀǎ /ƻƴŘǳŎǘ tǊƻōƭŜƳǎΣ ƘŀǾŜ ǎƭƛƎƘǘƭȅ ƭƻǿŜǊ 

ǊŜƭƛŀōƛƭƛǘȅ ǎŎƻǊŜǎΣ ǘƘŜȅ ǊŜƳŀƛƴ ǿƛǘƘƛƴ ŀƴ ŀŎŎŜǇǘŀōƭŜ ǊŀƴƎŜ ŦƻǊ ŜȄǇƭƻǊŀǘƻǊȅ ǇǳǊǇƻǎŜǎ όDƻƻŘƳŀƴΣ нллмύΦ 

¢ƘŜǎŜ ŬƴŘƛƴƎǎ ǎǳǇǇƻǊǘ ǘƘŜ ǾŀƭƛŘƛǘȅ ƻŦ ǘƘŜ ǘŜŀŎƘŜǊπǊŜǇƻǊǘŜŘ Řŀǘŀ ŀǎ ŀ ŦƻǳƴŘŀǝƻƴ ŦƻǊ ŦǳǊǘƘŜǊ ŀƴŀƭȅǎŜǎ 

ŜȄŀƳƛƴƛƴƎ ŎƘŀƴƎŜǎ ƛƴ ǘƘŜ ƳŜŀǎǳǊŜŘ ŘƛƳŜƴǎƛƻƴǎ ƻǾŜǊ ǝƳŜΦ 

 



нол 

ƻŦ плр 

 
нол 

 
 

 

5ŜǎŎǊƛǇǝǾŜ {ǘŀǝǎǝŎǎΦ bƻǊƳŀƭƛǘȅ ǘŜǎǘǎ ǳǎƛƴƎ ǘƘŜ YƻƭƳƻƎƻǊƻǾπ{ƳƛǊƴƻǾ ŀƴŘ {ƘŀǇƛǊƻπ²ƛƭƪ ǘŜǎǘǎ 

ƛƴŘƛŎŀǘŜŘ ǎƛƎƴƛŬŎŀƴǘ ŘŜǾƛŀǝƻƴǎ ŦǊƻƳ ƴƻǊƳŀƭƛǘȅ ŦƻǊ ŀƭƭ ǘƻǘŀƭ ǎŎƻǊŜǎ όǇ ғ Φлрύ όǎŜŜ ¢ŀōƭŜǎ рΦмф ŀƴŘ рΦнлύΦ 

IƻǿŜǾŜǊΣ ǘƘŜ ŘŜǎŎǊƛǇǝǾŜ ǎǘŀǝǎǝŎǎΣ ƛƴŎƭǳŘƛƴƎ ǎƪŜǿƴŜǎǎ ŀƴŘ ƪǳǊǘƻǎƛǎΣ ǎǳƎƎŜǎǘ ǘƘŀǘ ǿƘƛƭŜ ǎƻƳŜ 

ŘƛǎǘǊƛōǳǝƻƴǎ ŜȄƘƛōƛǘ ƴƻƴπƴƻǊƳŀƭ ǘŜƴŘŜƴŎƛŜǎΣ ƻǘƘŜǊǎ Ŧŀƭƭ ǿƛǘƘƛƴ ŀŎŎŜǇǘŀōƭŜ ǊŀƴƎŜǎ ŦƻǊ ǇŀǊŀƳŜǘǊƛŎ 

ŀƴŀƭȅǎƛǎΦ !ǎ ǘƘŜ Řŀǘŀ ŘƛŘ ƴƻǘ ƳŜŜǘ ǘƘŜ ŀǎǎǳƳǇǝƻƴǎ ŦƻǊ ǇŀǊŀƳŜǘǊƛŎ ǘŜǎǘǎ τ ǎǳŎƘ ŀǎ ƴƻǊƳŀƭƛǘȅ τ ŀƴŘ 

ōŜŎŀǳǎŜ ǘƘŜ ǎŀƳǇƭŜ ǎƛȊŜ ǿŀǎ ǎƳŀƭƭΣ ŀ ƴƻƴǇŀǊŀƳŜǘǊƛŎ ǘŜǎǘΣ ǘƘŜ ²ƛƭŎƻȄƻƴ ǎƛƎƴŜŘπǊŀƴƪ ǘŜǎǘΣ ǿŀǎ ǳǎŜŘ ŦƻǊ 

ǘƘŜ ǇŀƛǊŜŘ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ Řŀǘŀ ǘƻ ŀǎǎŜǎǎ ǿƘŜǘƘŜǊ ǘƘŜ Ǌŀƴƪǎ ƻŦ ǘƘŜ ŘƛũŜǊŜƴŎŜǎ ōŜǘǿŜŜƴ 

ǘƘŜ ǘǿƻ ǊŜƭŀǘŜŘ ƎǊƻǳǇǎ ǿŜǊŜ ǎƛƎƴƛŬŎŀƴǘΦ 

 

¢ŀōƭŜ рπмф 
 
{5v ¢ŜŀŎƘŜǊ {ǳōπ{ŎŀƭŜǎ tǊŜ ŀƴŘ tƻǎǘ LƴǘŜǊǾŜƴǝƻƴ {ŎƻǊŜǎ 

 

 

YƻƭƳƻƎƻǊƻǾπ{ƳƛǊƴƻǾŀ {ƘŀǇƛǊƻπ²ƛƭƪ 

{ǘŀǝǎǝŎ ŘŦ {ƛƎΦ {ǘŀǝǎǝŎ ŘŦ {ƛƎΦ 

tǊƻǎƻŎƛŀƭ.ŜƘŀǾƛƻǊψtǊŜ Φмум рф ғΦллм Φуст рф ғΦллм 
tǊƻǎƻŎƛŀƭ.ŜƘŀǾƛƻǊψtƻǎǘ Φмум рф ғΦллм Φутр рф ғΦллм 
IȅǇŜǊŀŎǝǾƛǘȅψtǊŜ Φмтр рф ғΦллм Φууф рф ғΦллм 
IȅǇŜǊŀŎǝǾƛǘȅψtƻǎǘ Φмфс рф ғΦллм Φупп рф ғΦллм 
9Ƴƻǝƻƴŀƭ{ȅƳǇǘƻƳǎψtǊŜ Φмфу рф ғΦллм Φуус рф ғΦллм 
9Ƴƻǝƻƴŀƭ{ȅƳǇǘƻƳǎψtƻǎǘ Φнтм рф ғΦллм Φтст рф ғΦллм 
tŜŜǊtǊƻōƭŜƳǎψtǊŜ Φнрф рф ғΦллм Φтрт рф ғΦллм 
tŜŜǊtǊƻōƭŜƳǎψtƻǎǘ Φомп рф ғΦллм Φсун рф ғΦллм 
/ƻƴŘǳŎǘtǊƻōƭŜƳǎψtǊŜ Φнтф рф ғΦллм Φтро рф ғΦллм 
/ƻƴŘǳŎǘtǊƻōƭŜƳǎψtƻǎǘ Φопт рф ғΦллм Φсор рф ғΦллм 
¢ƻǘŀƭ5ƛŶŎǳƭǝŜǎψtǊŜ Φмро рф Φллм Φфнп рф Φллм 
¢ƻǘŀƭ5ƛŶŎǳƭǝŜǎψtƻǎǘ Φмру рф ғΦллм Φууп рф ғΦллм 

ŀΦ [ƛƭƭƛŜŦƻǊǎ {ƛƎƴƛŬŎŀƴŎŜ /ƻǊǊŜŎǝƻƴ 
  



ном 

ƻŦ плр 

 
ном 

 
 

 

¢ŀōƭŜ рπнл 
 
{5v ¢ŜŀŎƘŜǊ CƛǾŜ {ǳō {ŎŀƭŜǎ tǊŜ ŀƴŘ tƻǎǘ 5ŜǎŎǊƛǇǝǾŜ {ǘŀǝǎǝŎǎ  

¢ŜŀŎƘŜǊǎϥ CƛǾŜ {ǳō {ŎŀƭŜǎ tǊŜ ŀƴŘ tƻǎǘ  

 

b aƛƴ aŀȄ a {5 ±ŀǊƛŀƴŎŜ {ƪŜǿƴŜǎǎ YǳǊǘƻǎƛǎ 

       
{ǘŘΦ 
9ǊǊƻǊ  

{ǘŘΦ 
9ǊǊƻǊ 

tǊƻǎƻŎƛŀƭ.ŜƘŀǾƛƻǊψtǊŜ рф н мл тΦмл нΦтнм тΦпло πΦсул Φомм πΦупл Φсмо 
tǊƻǎƻŎƛŀƭ.ŜƘŀǾƛƻǊψtƻǎǘ рф н мл тΦфл нΦлфу пΦпло πΦумм Φомм πΦлут Φсмо 
IȅǇŜǊŀŎǝǾƛǘȅψtǊŜ рф л мл нΦуо нΦсфн тΦнпт Φуоп Φомм Φлфн Φсмо 
IȅǇŜǊŀŎǝǾƛǘȅψtƻǎǘ рф л мл нΦпс нΦтмф тΦофл мΦлос Φомм Φофр Φсмо 
9ƳƻǝƻƴŀƭtǊƻōƭŜƳǎψtǊŜ рф л ф нΦсс нΦпун сΦмрф Φтмф Φомм πΦруо Φсмо 
9ƳƻǝƻƴŀƭtǊƻōƭŜƳǎψtƻǎǘ рф л т мΦто нΦнрл рΦлсо мΦммн Φомм πΦлфл Φсмо 
tŜŜǊtǊƻōƭŜƳǎψtǊŜ рф л ф мΦро нΦлут пΦорт мΦсрн Φомм нΦтфо Φсмо 
tŜŜǊtǊƻōƭŜƳǎψtƻǎǘ рф л мл мΦнп мΦфпн оΦттл нΦнрс Φомм сΦтст Φсмо 
/ƻƴŘǳŎǘtǊƻōƭŜƳǎψtǊŜ рф л с мΦлл мΦорн мΦуну мΦспт Φомм нΦфпм Φсмо 
/ƻƴŘǳŎǘtǊƻōƭŜƳǎψtƻǎǘ рф л с Φсу мΦмсс мΦосл нΦорп Φомм сΦумм Φсмо 
±ŀƭƛŘ b όƭƛǎǘǿƛǎŜύ рф          

 

tŀƛǊŜŘπ{ŀƳǇƭŜǎ ¢πǘŜǎǘΦ ! ²ƛƭŎƻȄƻƴ ǘŜǎǘ ǿŀǎ ǳǎŜŘ ǘƻ ŎƻƳǇŀǊŜ {ϧ5 vǳŜǎǝƻƴƴŀƛǊŜ ǎǳōǎŎŀƭŜ 

ǎŎƻǊŜǎ ōŜǘǿŜŜƴ ǘƘŜ ǇǊŜπ ŀƴŘ ǇƻǎǘπǘŜǎǘǎΦ ¢ƘŜ ²ƛƭŎƻȄƻƴ ǎƛƎƴŜŘπǊŀƴƪ ǊŜǎǳƭǘǎ ƘƛƎƘƭƛƎƘǘ ǎƛƎƴƛŬŎŀƴǘ 

ŎƘŀƴƎŜǎ ƛƴ ŀƭƭ ŬǾŜ ǎǳōǎŎŀƭŜǎ ŀƴŘ ǘƘŜ ǘƻǘŀƭ ŘƛŶŎǳƭǝŜǎ ǎǳōƎǊƻǳǇ όǎŜŜ ¢ŀōƭŜ рΦнмύΦ  

 

{5v ǇǊƻōƭŜƳ ǎŎƻǊŜǎ IȅǇŜǊŀŎǝǾƛǘȅΣ 9ƳƻǝƻƴŀƭΣ tŜŜǊ tǊƻōƭŜƳΣ ŀƴŘ /ƻƴŘǳŎǘ όǘƻƎŜǘƘŜǊΣ ǘƘŜȅ ŀǊŜ 

Ψ¢ƻǘŀƭ 5ƛŶŎǳƭǝŜǎΩύΦ ²ƘŜǊŜ ǘƘŜ {5v ǎǘǳŘŜƴǘ ǎŎƻǊŜǎ ƛƴŎǊŜŀǎŜΣ ǘƘƛǎ ǎǳƎƎŜǎǘǎ ƛƴŎǊŜŀǎŜŘ ǎȅƳǇǘƻƳǎ ƻŦ ǘƘŜ 

ǇǊƻōƭŜƳκŘƛŶŎǳƭǝŜǎΦ Lƴ ǘƘŜ ²ƛƭŎƻȄƻƴ ǘŜǎǘǎ ŦƻǊ ǘƘŜ {5v ǘŜŀŎƘŜǊΣ ƴŜƎŀǝǾŜ ǎŎƻǊŜǎ ƛƴŘƛŎŀǘŜ ŀ ǊŜŘǳŎǝƻƴ 

ƛƴ ǎȅƳǇǘƻƳǎΣ ǇƻǎƛǝǾŜ ǎŎƻǊŜǎ ƛƴŘƛŎŀǘŜ ŀƴ ƛƴŎǊŜŀǎŜ ƛƴ ǎȅƳǇǘƻƳǎΣ ŀƴŘ ǝŜǎ ƛƴŘƛŎŀǘŜ ƴƻ ŎƘŀƴƎŜΦ  

 

!ƴ ŜȄŀƳǇƭŜ ƛǎ ǘƘŜ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ²ƛƭŎƻȄƻƴ ǘŜǎǘ ŦƻǊ {5v ¢ŜŀŎƘŜǊ ŜƳƻǝƻƴŀƭ 

ǇǊƻōƭŜƳǎΥ оп ǎǘǳŘŜƴǘǎ ƘŀŘ ƴŜƎŀǝǾŜ Ǌŀƴƪ ǎŎƻǊŜǎΣ ƛƴŘƛŎŀǝƴƎ ŀ ŘŜŎǊŜŀǎŜ ƛƴ ǎȅƳǇǘƻƳǎΤ мл ƘŀŘ ǇƻǎƛǝǾŜ 

Ǌŀƴƪ ǎŎƻǊŜǎΣ ƛƴŘƛŎŀǝƴƎ ŀƴ ƛƴŎǊŜŀǎŜ ƛƴ ǎȅƳǇǘƻƳǎΤ ŀƴŘ мр ƘŀŘ ƴƻ ŎƘŀƴƎŜΦ ¢Ƙƛǎ ǊŜǎǳƭǘ ƛǎ ŦǳǊǘƘŜǊ 

ŀƴŀƭȅǎŜŘΣ ǿƛǘƘ ǘƘŜ ǇǊŜ ŀƴŘ ǇƻǎǘπǘŜǎǘ ǊŜǎǳƭǘǎ ƘŀǾƛƴƎ ŀ ŎǊƛǝŎŀƭ ȊπǎŎƻǊŜ ƻŦ πоΦсмн όǇ ғ ΦллмύΣ ƻǳǘǎƛŘŜ ǘƘŜ 

ȊπǎŎƻǊŜ ǊŀƴƎŜ ƻŦ πмΦфс ǘƻ ҌмΦфс ǎǘŀƴŘŀǊŘ ŘŜǾƛŀǝƻƴǎΣ ǘƘŜǊŜōȅ ǊŜƧŜŎǝƴƎ ǘƘŜ ƴǳƭƭ ƘȅǇƻǘƘŜǎƛǎΦ  



нон 

ƻŦ плр 

 
нон 

 
 

 

tǊƻǎƻŎƛŀƭ ǇǊƻōƭŜƳǎ ŀǊŜ ŎŀƭŎǳƭŀǘŜŘ ƛƴ ǘƘŜ ǊŜǾŜǊǎŜΥ ŀǎ ǘƘŜ {5v ǎǘǳŘŜƴǘ ǎŎƻǊŜǎ ƛƴŎǊŜŀǎŜΣ ǘƘƛǎ 

ƛƴŘƛŎŀǘŜǎ ŀ ŘŜŎǊŜŀǎŜ ƛƴ ǇǊƻǎƻŎƛŀƭ ǇǊƻōƭŜƳǎΦ ¢ƘŜ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ²ƛƭŎƻȄƻƴ ǘŜǎǘ ŦƻǊ {5v 

¢ŜŀŎƘŜǊ ǇǊƻǎƻŎƛŀƭ ǇǊƻōƭŜƳǎΥ мр ǎǘǳŘŜƴǘǎ ƘŀŘ ƴŜƎŀǝǾŜ Ǌŀƴƪ ǎŎƻǊŜǎΣ ƛƴŘƛŎŀǝƴƎ ŀƴ ƛƴŎǊŜŀǎŜ ƛƴ ǇǊƻǎƻŎƛŀƭ 

ǇǊƻōƭŜƳǎΤ оп ƘŀŘ ǇƻǎƛǝǾŜ Ǌŀƴƪ ǎŎƻǊŜǎΣ ƛƴŘƛŎŀǝƴƎ ŀ ŘŜŎǊŜŀǎŜΤ ŀƴŘ мл ƘŀŘ ƴƻ ŎƘŀƴƎŜΦ ¢Ƙƛǎ ǊŜǎǳƭǘ ƛǎ 

ŦǳǊǘƘŜǊ ŀƴŀƭȅǎŜŘΣ ǿƛǘƘ ǘƘŜ ǇǊŜ ŀƴŘ ǇƻǎǘπǘŜǎǘ ǊŜǎǳƭǘǎ ƘŀǾƛƴƎ ŀ ŎǊƛǝŎŀƭ ȊπǎŎƻǊŜ ƻŦ πнΦнуф όǇ ғ ΦлннύΣ 

ƻǳǘǎƛŘŜ ǘƘŜ ȊπǎŎƻǊŜ ǊŀƴƎŜ ƻŦ πмΦфс ǘƻ ҌмΦфс ǎǘŀƴŘŀǊŘ ŘŜǾƛŀǝƻƴǎΣ ǘƘŜǊŜōȅ ǊŜƧŜŎǝƴƎ ǘƘŜ ƴǳƭƭ ƘȅǇƻǘƘŜǎƛǎΦ 

! ōǊŜŀƪŘƻǿƴ ƻŦ ǘƘŜ ǊŜǎǳƭǘǎ ƛǎ ǎƘƻǿƴ ōŜƭƻǿΦ  

 

¢ƘŜ tǊƻǎƻŎƛŀƭ .ŜƘŀǾƛƻǳǊ ǘŜǎǘ ƛƴŘƛŎŀǘŜŘ ƛƴŎǊŜŀǎŜŘ ǎŎƻǊŜǎ ŦǊƻƳ ǇǊŜπ ǘƻ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ό½ Ґ π

нΦнуфΣ Ǉ Ґ ΦлннύΦ aƻǎǘ ǇŀǊǝŎƛǇŀƴǘǎ ŘŜƳƻƴǎǘǊŀǘŜŘ ǇƻǎƛǝǾŜ Ǌŀƴƪǎ όƴ Ґ опύΣ ŀǎ ǎƘƻǿƴ ƛƴ ¢ŀōƭŜǎ рΦнм ŀƴŘ 

рΦнн  

 

Lƴ ŎƻƴǘǊŀǎǘΣ ǘƘŜ IȅǇŜǊŀŎǝǾƛǘȅ ǎŎŀƭŜ ŘƛŘ ƴƻǘ ǎƘƻǿ ŀ ǎǘŀǝǎǝŎŀƭƭȅ ǎƛƎƴƛŬŎŀƴǘ ŎƘŀƴƎŜ ό½ Ґ πмΦупрΣ 

Ǉ Ґ ΦлсрύΦ ²ƘƛƭŜ ƳƻǊŜ ǇŀǊǝŎƛǇŀƴǘǎ ƘŀŘ ƴŜƎŀǝǾŜ Ǌŀƴƪǎ όƴ Ґ ноύ ǘƘŀƴ ǇƻǎƛǝǾŜ Ǌŀƴƪǎ όƴ Ґ ммύΣ ǘƘŜ 

ŘƛũŜǊŜƴŎŜ ǿŀǎ ƴƻǘ ǎǘŀǝǎǝŎŀƭƭȅ ǎƛƎƴƛŬŎŀƴǘΦ ! ǎǳōǎǘŀƴǝŀƭ ǇƻǊǝƻƴ ƻŦ ǇŀǊǝŎƛǇŀƴǘǎ όƴ Ґ нрύ ŜȄƘƛōƛǘŜŘ ƴƻ 

ŎƘŀƴƎŜ ƛƴ ǎŎƻǊŜǎΦ 

 

¢ƘŜ 9Ƴƻǝƻƴŀƭ ǇǊƻōƭŜƳǎ ǎŎŀƭŜ ǎƛƎƴƛŬŎŀƴǘƭȅ ǊŜŘǳŎŜŘ ǎŎƻǊŜǎ ό½ Ґ πоΦсмнΣ Ǉ ғ ΦллмύΦ ¢Ƙƛǎ ǿŀǎ 

ǊŜƅŜŎǘŜŘ ƛƴ ƳƻǊŜ ƴŜƎŀǝǾŜ Ǌŀƴƪǎ όƴ Ґ опύ ǘƘŀƴ ǇƻǎƛǝǾŜ ƻƴŜǎ όƴ Ґ млύΦ 

 

¢ƘŜ tŜŜǊ tǊƻōƭŜƳǎ ǎŎŀƭŜΣ ŀƭǘƘƻǳƎƘ ǘƘŜ ƴǳƳōŜǊ ƻŦ ǇŀǊǝŎƛǇŀƴǘǎ ǿƛǘƘ ƴŜƎŀǝǾŜ Ǌŀƴƪǎ όƴ Ґ мсύ 

ŜȄŎŜŜŘŜŘ ǘƘƻǎŜ ǿƛǘƘ ǇƻǎƛǝǾŜ Ǌŀƴƪǎ όƴ Ґ фύΣ ǘƘŜ ŎƘŀƴƎŜ ǿŀǎ ƴƻǘ ǎǘŀǝǎǝŎŀƭƭȅ ǎƛƎƴƛŬŎŀƴǘ ό½ Ґ πмΦтрлΣ Ǉ Ґ 

ΦлулύΦ ! ƴƻǘŀōƭŜ ƴǳƳōŜǊ ƻŦ ǇŀǊǝŎƛǇŀƴǘǎ όƴ Ґ опύ ǎƘƻǿŜŘ ƴƻ ŎƘŀƴƎŜ ƛƴ ǘƘŜƛǊ ǎŎƻǊŜǎΦ 

 



ноо 

ƻŦ плр 

 
ноо 

 
 

 

¢ƘŜ /ƻƴŘǳŎǘ ǇǊƻōƭŜƳǎ ǎŎŀƭŜ ǊŜǾŜŀƭŜŘ ŀ ǎƛƎƴƛŬŎŀƴǘ ǊŜŘǳŎǝƻƴ ƛƴ ǎŎƻǊŜǎ ŦǊƻƳ ǇǊŜπ ǘƻ Ǉƻǎǘπ

ƛƴǘŜǊǾŜƴǝƻƴ ό½ Ґ πнΦсофΣ Ǉ Ґ ΦллуύΦ bŜƎŀǝǾŜ Ǌŀƴƪǎ όƴ Ґ мфύ ƻǳǘǿŜƛƎƘŜŘ ǇƻǎƛǝǾŜ Ǌŀƴƪǎ όƴ Ґ сύΣ  

 

CƛƴŀƭƭȅΣ ǘƘŜ ¢ƻǘŀƭ 5ƛŶŎǳƭǝŜǎ ǎŎŀƭŜ ǎƘƻǿŜŘ ŀ ǎƛƎƴƛŬŎŀƴǘ ǊŜŘǳŎǝƻƴ ƛƴ ƻǾŜǊŀƭƭ ŘƛŶŎǳƭǝŜǎ Ǉƻǎǘπ

ƛƴǘŜǊǾŜƴǝƻƴ ό½ Ґ πпΦлопΣ Ǉ ғ ΦллмύΦ aƻǎǘ ǇŀǊǝŎƛǇŀƴǘǎ ŜȄƘƛōƛǘŜŘ ƴŜƎŀǝǾŜ Ǌŀƴƪǎ όƴ Ґ офύΣ ǊŜƅŜŎǝƴƎ ŀ 

ǊŜŘǳŎǝƻƴ ƛƴ ǘƻǘŀƭ ŘƛŶŎǳƭǝŜǎΤ ƻƴƭȅ мо ǇŀǊǝŎƛǇŀƴǘǎ ǎƘƻǿŜŘ ƛƴŎǊŜŀǎŜǎΣ ŀƴŘ т ǎƘƻǿŜŘ ƴƻ ŎƘŀƴƎŜΦ 

 

¢ŀōƭŜ рπнм 
 
{5v ¢ŜŀŎƘŜǊ CƛǾŜ {ǳōπ{ŎŀƭŜǎ tǊŜ ŀƴŘ tƻǎǘ ²ƛƭŎƻȄƻƴ ¢Ŝǎǘ wŀƴƪǎ  

 

 b 
aŜŀƴ 
wŀƴƪ 

{ǳƳ ƻŦ 
wŀƴƪǎ 

tǊƻǎƻŎƛŀƭ .ŜƘŀǾƛƻǳǊψtƻǎǘ  
tǊƻǎƻŎƛŀƭ .ŜƘŀǾƛƻǳǊψtǊŜ 

bŜƎŀǝǾŜ wŀƴƪǎ мрŀ нрΦст оурΦлл 

tƻǎƛǝǾŜ wŀƴƪǎ опō нпΦтм уплΦлл 

¢ƛŜǎ млŎ   

¢ƻǘŀƭ рф   

IȅǇŜǊŀŎǝǾƛǘȅ ψtƻǎǘ  
IȅǇŜǊŀŎǝǾƛǘȅψtǊŜ 

bŜƎŀǝǾŜ wŀƴƪǎ ноŘ мтΦрн плоΦлл 

tƻǎƛǝǾŜ wŀƴƪǎ ммŜ мтΦпр мфнΦлл 

¢ƛŜǎ нрŦ   

¢ƻǘŀƭ рф   

 

 9Ƴƻǝƻƴŀƭ tǊƻōƭŜƳǎψtƻǎǘ 
9Ƴƻǝƻƴŀƭ tǊƻōƭŜƳǎψtǊŜ 

bŜƎŀǝǾŜ wŀƴƪǎ опƎ ноΦпт тфуΦлл 

tƻǎƛǝǾŜ wŀƴƪǎ млƘ мфΦнл мфнΦлл 

¢ƛŜǎ мрƛ   

¢ƻǘŀƭ рф   

tŜŜǊ tǊƻōƭŜƳǎψtƻǎǘ 
tŜŜǊ tǊƻōƭŜƳǎψtǊŜ 

bŜƎŀǝǾŜ wŀƴƪǎ мсƧ мпΦмо ннсΦлл 

tƻǎƛǝǾŜ wŀƴƪǎ фƪ ммΦлл ффΦлл 

¢ƛŜǎ опƭ   

¢ƻǘŀƭ рф   

/ƻƴŘǳŎǘ tǊƻōƭŜƳǎψtƻǎǘ 
/ƻƴŘǳŎǘ tǊƻōƭŜƳǎψtǊŜ 

bŜƎŀǝǾŜ wŀƴƪǎ мфƳ моΦпт нрсΦлл 

tƻǎƛǝǾŜ wŀƴƪǎ сƴ ммΦрл сфΦлл 

¢ƛŜǎ опƻ   

¢ƻǘŀƭ рф   

¢ƻǘŀƭ 5ƛŶŎǳƭǝŜǎψtƻǎǘ 
¢ƻǘŀƭ 5ƛŶŎǳƭǝŜǎψtǊŜ 

bŜƎŀǝǾŜ wŀƴƪǎ омǇ омΦно фсуΦлл 

tƻǎƛǝǾŜ wŀƴƪǎ нмǉ мфΦрн пмлΦлл 

¢ƛŜǎ тǊ   

¢ƻǘŀƭ рф   

ŀΦ tǊƻǎƻŎƛŀƭ .ŜƘŀǾƛƻǳǊψtƻǎǘ ғ tǊƻǎƻŎƛŀƭ .ŜƘŀǾƛƻǳǊψtǊŜ 
ōΦ tǊƻǎƻŎƛŀƭ .ŜƘŀǾƛƻǳǊψtƻǎǘ Ҕ tǊƻǎƻŎƛŀƭ .ŜƘŀǾƛƻǳǊψtǊŜ 
ŎΦ tǊƻǎƻŎƛŀƭ .ŜƘŀǾƛƻǳǊψtƻǎǘ Ґ tǊƻǎƻŎƛŀƭ .ŜƘŀǾƛƻǳǊψtǊŜ 
ŘΦ IȅǇŜǊŀŎǝǾƛǘȅψtƻǎǘ ғ IȅǇŜǊŀŎǝǾƛǘȅψtǊŜ 
ŜΦ IȅǇŜǊŀŎǝǾƛǘȅψtƻǎǘ Ҕ IȅǇŜǊŀŎǝǾƛǘȅψtǊŜ 



ноп 

ƻŦ плр 

 
ноп 

 
 

 

ŦΦ IȅǇŜǊŀŎǝǾƛǘȅψtƻǎǘ Ґ IȅǇŜǊŀŎǝǾƛǘȅψtǊŜ 
ƎΦ 9Ƴƻǝƻƴŀƭ tǊƻōƭŜƳǎψtƻǎǘ ғ 9Ƴƻǝƻƴŀƭ tǊƻōƭŜƳǎψtǊŜ 
ƘΦ 9Ƴƻǝƻƴŀƭ tǊƻōƭŜƳǎψtƻǎǘ Ҕ 9Ƴƻǝƻƴŀƭ tǊƻōƭŜƳǎψtǊŜ 
ƛΦ 9Ƴƻǝƻƴŀƭ tǊƻōƭŜƳǎψ¢ƻǘŀƭψtƻǎǘ Ґ 9Ƴƻǝƻƴŀƭ tǊƻōƭŜƳǎψ¢ƻǘŀƭψtǊŜ 
ƧΦ 9Ƴƻǝƻƴŀƭ tǊƻōƭŜƳǎψtƻǎǘ Ґ 9Ƴƻǝƻƴŀƭ tǊƻōƭŜƳǎψtǊŜ 
ƪΦ tŜŜǊ tǊƻōƭŜƳǎψtƻǎǘ Ҕ tŜŜǊ tǊƻōƭŜƳǎψtǊŜ 
ƭΦ tŜŜǊ tǊƻōƭŜƳǎψtƻǎǘ Ґ tŜŜǊ tǊƻōƭŜƳǎψtǊŜ 
ƳΦ /ƻƴŘǳŎǘ tǊƻōƭŜƳǎψtƻǎǘ ғ /ƻƴŘǳŎǘ tǊƻōƭŜƳǎψtǊŜ 
ƴΦ /ƻƴŘǳŎǘ tǊƻōƭŜƳǎψtƻǎǘ Ҕ /ƻƴŘǳŎǘtǊƻōƭŜƳǎψtǊŜ 
ƻΦ 5ƛŶŎǳƭǝŜǎψtƻǎǘ Ґ 5ƛŶŎǳƭǝŜǎψtǊŜ 
ǇΦ ¢ƻǘŀƭ 5ƛŶŎǳƭǝŜǎψtƻǎǘ ғ ¢ƻǘŀƭ 5ƛŶŎǳƭǝŜǎψtǊŜ 
ǉΦ ¢ƻǘŀƭ 5ƛŶŎǳƭǝŜǎψtƻǎǘ Ґ ¢ƻǘŀƭ 5ƛŶŎǳƭǝŜǎψtǊŜ 
ǊΦ ¢ƻǘŀƭ 5ƛŶŎǳƭǝŜǎψtƻǎǘ Ґ ¢ƻǘŀƭ 5ƛŶŎǳƭǝŜǎψtǊŜ 

 

¢ŀōƭŜ рπнн 
 
{5v ¢ŜŀŎƘŜǊ CƛǾŜ {ǳōǎŎŀƭŜǎ tǊŜ ŀƴŘ tƻǎǘ ¢Ŝǎǘ {ǘŀǝǎǝŎǎ  

 

 

tǊƻǎƻŎƛŀƭ 
.ŜƘŀǾƛƻǳǊ 
tǊŜ ŀƴŘ tƻǎǘ 

IȅǇŜǊŀŎǝǾƛǘȅ 
tǊŜ ŀƴŘ tƻǎǘ  

 9Ƴƻǝƻƴŀƭ 
tǊƻōƭŜƳǎ 
tǊŜ ŀƴŘ tƻǎǘ 

tŜŜǊ 
tǊƻōƭŜƳǎ  
tǊŜ ŀƴŘ 
tƻǎǘ 

/ƻƴŘǳŎǘ 
tǊƻōƭŜƳǎ 
tǊŜ ŀƴŘ 
tƻǎǘ 

¢ƻǘŀƭ 
5ƛŶŎǳƭǝŜǎ  
tǊŜ ŀƴŘ tƻǎǘ 

½ πнΦнуфō πмΦупрŎ πоΦсмнŎ πмΦтрлŎ πнΦсофŎ πнΦррфŎ 
!ǎȅƳǇΦ {ƛƎΦ όнπ
ǘŀƛƭŜŘύ 

Φлнн Φлср ғΦллм Φлул Φллу Φлмл 

a. Wilcoxon Signed Ranks Test 

b. Based on negative ranks. 

c. Based on positive ranks. 

 

9ũŜŎǘ {ƛȊŜǎΦ ¢ƘŜ {ϧ5 ¢ŜŀŎƘŜǊ ǉǳŜǎǝƻƴƴŀƛǊŜϥǎ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ŀǧǊƛōǳǘŜǎ ǎƘƻǿ ŀ 

ƳŜŘƛǳƳ ŜũŜŎǘ ǎƛȊŜ όǎŜŜ ¢ŀōƭŜ рΦноύΦ  

¢ŀōƭŜ рπно 
 
{5v ¢ŜŀŎƘŜǊ tǊŜ ŀƴŘ tƻǎǘ tŀƛǊŜŘ {ŀƳǇƭŜǎ 9ũŜŎǘ {ƛȊŜǎ 

 

 {ǘŀƴŘŀǊŘƛȊŜǊŀ 
tƻƛƴǘ 
9ǎǝƳŀǘŜ 

фр҈ /ƻƴŬŘŜƴŎŜ 
LƴǘŜǊǾŀƭ 

[ƻǿŜǊ ¦ǇǇŜǊ 

tŀƛǊ м {5v¢ψtǊŜ π 
{5v¢ψtƻǎǘ 

/ƻƘŜƴϥǎ Ř оΦлтфуу Φосо Φлфу Φснр 

IŜŘƎŜǎϥ 
ŎƻǊǊŜŎǝƻƴ 

оΦмнлпп Φору Φлфт Φсмт 

ŀΦ ¢ƘŜ ŘŜƴƻƳƛƴŀǘƻǊ ǳǎŜŘ ƛƴ ŜǎǝƳŀǝƴƎ ǘƘŜ ŜũŜŎǘ ǎƛȊŜǎΦ  
/ƻƘŜƴϥǎ Ř ǳǎŜǎ ǘƘŜ ǎŀƳǇƭŜ ǎǘŀƴŘŀǊŘ ŘŜǾƛŀǝƻƴ ƻŦ ǘƘŜ ƳŜŀƴ ŘƛũŜǊŜƴŎŜΦ  
IŜŘƎŜǎϥ ŎƻǊǊŜŎǝƻƴ ǳǎŜǎ ǘƘŜ ǎŀƳǇƭŜ ǎǘŀƴŘŀǊŘ ŘŜǾƛŀǝƻƴ ƻŦ ǘƘŜ ƳŜŀƴ ŘƛũŜǊŜƴŎŜΣ Ǉƭǳǎ ŀ ŎƻǊǊŜŎǝƻƴ 
ŦŀŎǘƻǊΦ 



нор 

ƻŦ плр 

 
нор 

 
 

 

рΦнΦо {ǘǊŜƴƎǘƘǎ ŀƴŘ 5ƛŶŎǳƭǝŜǎ vǳŜǎǝƻƴƴŀƛǊŜΥ tŀǊŜƴǘǎ 
 

wŜƭƛŀōƛƭƛǘȅ !ƴŀƭȅǎƛǎΦ ¢ƘŜ ǊŜƭƛŀōƛƭƛǘȅ ŀƴŀƭȅǎƛǎ ŦƻǊ ǘƘŜ {ϧ5 vǳŜǎǝƻƴƴŀƛǊŜ tŀǊŜƴǘ ǎǘǳŘȅ ǎƘƻǿŜŘ ŎƻƴǎƛǎǘŜƴǘ 
ǊŜǎǳƭǘǎ ŀŎǊƻǎǎ ǘƘŜ ǎŎŀƭŜǎΦ /ǊƻƴōŀŎƘϥǎ ŀƭǇƘŀ ŦƻǊ ǘƘŜ tǊƻǎƻŎƛŀƭ .ŜƘŀǾƛƻǳǊ ǎŎŀƭŜ όΦссмύ ǎƘƻǿŜŘ ƭƻǿ 
ƛƴǘŜǊƴŀƭ ŎƻƴǎƛǎǘŜƴŎȅ ǇǊŜ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ό¢ŀōƭŜ рΦнпύΦ  
 

¢ŀōƭŜ рπнп 
 
{5v tŀǊŜƴǘ tǊƻǎƻŎƛŀƭ tǊŜ ŀƴŘ tƻǎǘ wŜƭƛŀōƛƭƛǘȅ {ǘŀǝǎǝŎǎ 

 

/ǊƻƴōŀŎƘϥǎ 
!ƭǇƘŀ b ƻŦ LǘŜƳǎ 

Φссм мл 

 

¢ƘŜ IȅǇŜǊŀŎǝǾƛǘȅ ǎŎŀƭŜ ŘŜƳƻƴǎǘǊŀǘŜŘ ƳƻŘŜǊŀǘŜ ǊŜƭƛŀōƛƭƛǘȅ ŀǘ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΣ 

ǿƛǘƘ /ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ Ґ ΦуслΦ ¢Ƙƛǎ ƛǎ ƭƻǿŜǊ ŎƻƴǎƛǎǘŜƴŎȅ ƛƴ ǇŀǊŜƴǘπǊŜǇƻǊǘŜŘ ƘȅǇŜǊŀŎǝǾƛǘȅ ǎŎƻǊŜǎ 

ŎƻƳǇŀǊŜŘ ǘƻ ǘŜŀŎƘŜǊπǊŜǇƻǊǘŜŘ ǎŎƻǊŜǎ ό¢ŀōƭŜ рΦнрύΦ  

 

¢ŀōƭŜ рπнр 
 
{5v tŀǊŜƴǘ IȅǇŜǊŀŎǝǾƛǘȅ tǊŜ ŀƴŘ tƻǎǘ wŜƭƛŀōƛƭƛǘȅ {ǘŀǝǎǝŎǎ 
 

/ǊƻƴōŀŎƘϥǎ 
!ƭǇƘŀ b ƻŦ LǘŜƳǎ 

Φусл мл 

 

 

CƻǊ ǘƘŜ /ƻƴŘǳŎǘ tǊƻōƭŜƳǎ ǎŎŀƭŜΣ ǊŜƭƛŀōƛƭƛǘȅ ǿŀǎ ŀŎŎŜǇǘŀōƭŜ ŦƻǊ ōƻǘƘ ǇǊŜπ ŀƴŘ Ǉƻǎǘπ

ƛƴǘŜǊǾŜƴǝƻƴ ŘŀǘŀΣ ǿƛǘƘ /ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ Ґ ΦтлфΦ ¢Ƙƛǎ ǎǳōǎŎŀƭŜ ƘŀŘ ƳƻŘŜǊŀǘŜ ƛƴǘŜǊƴŀƭ ŎƻƴǎƛǎǘŜƴŎȅ 

ό¢ŀōƭŜ рΦнсύΦ  

¢ŀōƭŜ рπнс 
 
{5v tŀǊŜƴǘ /ƻƴŘǳŎǘ tǊŜ ŀƴŘ tƻǎǘ wŜƭƛŀōƛƭƛǘȅ {ǘŀǝǎǝŎǎ 
 



нос 

ƻŦ плр 

 
нос 

 
 

 

/ǊƻƴōŀŎƘϥǎ 
!ƭǇƘŀ b ƻŦ LǘŜƳǎ 

Φтлф у 

¢ƘŜ tŜŜǊ tǊƻōƭŜƳ ǎŎƻǊŜǎ ŀǊŜ ǇǊŜǎŜƴǘŜŘ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΣ ǿƛǘƘ /ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ 

ҐΦуфоΦ 

¢Ƙƛǎ ǎǳōǎŎŀƭŜ ǎƘƻǿǎ ƳƻŘŜǊŀǘŜ ǊŜƭƛŀōƛƭƛǘȅ ό¢ŀōƭŜ рΦнтύΦ  

 

¢ŀōƭŜ рπнт 
 
{5v tŀǊŜƴǘ tŜŜǊ tǊƻōƭŜƳ tǊŜ ŀƴŘ tƻǎǘ wŜƭƛŀōƛƭƛǘȅ {ǘŀǝǎǝŎǎ 
 

Cronbach's  
Alpha 

 
N of Items 

.893 10 

 

CƻǊ ǘƘŜ 9Ƴƻǝƻƴŀƭ tǊƻōƭŜƳǎ ǎǳōǎŎŀƭŜΣ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ǿƛǘƘ /ǊƻƴōŀŎƘϥǎ ŀƭǇƘŀ Ґ 

ΦтфрΣ Řŀǘŀ ƛƴŘƛŎŀǘŜŘ ƳƻŘŜǊŀǘŜ ƛƴǘŜǊƴŀƭ ŎƻƴǎƛǎǘŜƴŎȅ ŦƻǊ ǇŀǊŜƴǘπǊŜǇƻǊǘŜŘ ŜƳƻǝƻƴŀƭ ǇǊƻōƭŜƳǎ ό¢ŀōƭŜ 

рΦнуύΦ 

 

¢ŀōƭŜ рπну 
 
{5v tŀǊŜƴǘ 9Ƴƻǝƻƴŀƭ tǊŜ ŀƴŘ tƻǎǘ wŜƭƛŀōƛƭƛǘȅ {ǘŀǝǎǝŎǎ 

 

/ǊƻƴōŀŎƘϥǎ  
!ƭǇƘŀ b ƻŦ LǘŜƳǎ 

Φтфр мл 

 

The Total Difficulties scale, which combines items across four subscales, was reliable for pre- 

and post-intervention data. Cronbach's alpha = .906 for pre- and post-intervention data. These 

values suggest a high consistency in parent-reported difficulties across both time points (Table 5.29). 

 



нот 

ƻŦ плр 

 
нот 

 
 

 

¢ŀōƭŜ рπнф 
 
{5v tŀǊŜƴǘ ¢ƻǘŀƭ 5ƛŶŎǳƭǝŜǎ tǊŜ ŀƴŘ tƻǎǘ wŜƭƛŀōƛƭƛǘȅ {ǘŀǝǎǝŎǎ  

/ǊƻƴōŀŎƘϥǎ !ƭǇƘŀ b ƻŦ LǘŜƳǎ 

Φфлс н 

 

5ŜǎŎǊƛǇǝǾŜ {ǘŀǝǎǝŎǎΦ bƻǊƳŀƭƛǘȅ ǘŜǎǝƴƎ ŦƻǊ ǘƘŜ {ϧ5 vǳŜǎǝƻƴƴŀƛǊŜ ǎǘǳŘȅ ǇŀǊŜƴǘ ǎŎƻǊŜǎ 

ǎƘƻǿǎ ǘƘŀǘ ǘƘŜ ǎǳōǎŎŀƭŜǎ ƻŦ ǘƘŜ {ϧ5 vǳŜǎǝƻƴƴŀƛǊŜ ŦƻǊ ōƻǘƘ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ŀǊŜ 

ǎǘŀǝǎǝŎŀƭƭȅ ǎƛƎƴƛŬŎŀƴǘ ƛƴ ǘƘŜƛǊ ŘŜǾƛŀǝƻƴǎ ŦǊƻƳ ƴƻǊƳŀƭƛǘȅ ƛƴ ōƻǘƘ ǘƘŜ YƻƭƳƻƎƻǊƻǾπ{ƳƛǊƴƻǾ ŀƴŘ 

{ƘŀǇƛǊƻπ²ƛƭƪ ǘŜǎǘǎ όǎŜŜ ¢ŀōƭŜ рΦолύΦ CƻǊ ŜȄŀƳǇƭŜΣ ǘƘŜ tǊƻǎƻŎƛŀƭ .ŜƘŀǾƛƻǳǊ ǎŎŀƭŜ ƘŀŘ ǎƛƎƴƛŬŎŀƴǘ ǊŜǎǳƭǘǎ 

ƛƴ ōƻǘƘ ǘƘŜ YƻƭƳƻƎƻǊƻǾπ{ƳƛǊƴƻǾ ŀƴŘ {ƘŀǇƛǊƻπ²ƛƭƪ ǘŜǎǘǎ όǇ ғ лΦллм ŦƻǊ ōƻǘƘ ǇǊŜπ ŀƴŘ Ǉƻǎǘπ

ƛƴǘŜǊǾŜƴǝƻƴΣ ƴŜŎŜǎǎƛǘŀǝƴƎ ƴƻƴπǇŀǊŀƳŜǘǊƛŎ ǘŜǎǘǎΦ {ƛƳƛƭŀǊƭȅΣ ǎŎŀƭŜǎ ǎǳŎƘ ŀǎ tŜŜǊ tǊƻōƭŜƳǎΣ /ƻƴŘǳŎǘ 

tǊƻōƭŜƳǎΣ ŀƴŘ ¢ƻǘŀƭ 5ƛŶŎǳƭǝŜǎ ǎƘƻǿŜŘ ǎƛƎƴƛŬŎŀƴǘ ŘŜǾƛŀǝƻƴǎ ŦǊƻƳ ƴƻǊƳŀƭƛǘȅΣ ƴŜŎŜǎǎƛǘŀǝƴƎ ƴƻƴπ

ǇŀǊŀƳŜǘǊƛŎ ǘŜǎǘǎΦ 

 

¢ŀōƭŜ рπол 
 
{5v tŀǊŜƴǘ tǊŜ ŀƴŘ tƻǎǘ ¢Ŝǎǘǎ ƻŦ bƻǊƳŀƭƛǘȅ 
 

 

YƻƭƳƻƎƻǊƻǾπ{ƳƛǊƴƻǾŀ {ƘŀǇƛǊƻπ²ƛƭƪ 

{ǘŀǝ
ǎǝŎ ŘŦ {ƛƎΦ {ǘŀǝǎǝŎ ŘŦ {ƛƎΦ 

tǊƻǎƻŎƛŀƭ.ŜƘŀǾƛƻǊψtǊŜ Φпмс му ғΦллм Φрфм му ғΦллм 
tǊƻǎƻŎƛŀƭ.ŜƘŀǾƛƻǊψtƻǎǘ Φопн му ғΦллм Φтну му ғΦллм 
IȅǇŜǊŀŎǝǾƛǘȅψtǊŜ Φмсс му Φнллϝ Φфпф му Φпмм 
IȅǇŜǊŀŎǝǾƛǘȅψtƻǎǘ Φмфм му Φлум Φууо му Φлол 
9Ƴƻǝƻƴŀƭ{ȅƳǇǘƻƳǎψtǊŜ Φмфл му Φлут Φфмл му Φлут 
9Ƴƻǝƻƴŀƭ{ȅƳǇǘƻƳǎψtƻǎǘ Φмфу му Φлсл Φутр му Φлнн 
tŜŜǊtǊƻōƭŜƳǎψtǊŜ Φннф му Φлмп Φуно му Φлло 
tŜŜǊtǊƻōƭŜƳǎψtƻǎǘ Φннф му Φлмо Φуол му Φллп 
/ƻƴŘǳŎǘtǊƻōƭŜƳǎψtǊŜ Φолм му ғΦллм Φтмс му ғΦллм 
/ƻƴŘǳŎǘtǊƻōƭŜƳǎψtƻǎǘ Φнфу му ғΦллм Φтлф му ғΦллм 
¢ƻǘŀƭ5ƛŶŎǳƭǝŜǎψtǊŜ Φмфо му Φлтс Φууо му Φлол 
¢ƻǘŀƭ5ƛŶŎǳƭǝŜǎψtƻǎǘ Φмрф му Φнллϝ Φутс му Φлно 

ϝΦ ¢Ƙƛǎ ƛǎ ŀ ƭƻǿŜǊ ōƻǳƴŘ ƻŦ ǘƘŜ ǘǊǳŜ ǎƛƎƴƛŬŎŀƴŎŜΦ 
ŀΦ [ƛƭƭƛŜŦƻǊǎ {ƛƎƴƛŬŎŀƴŎŜ /ƻǊǊŜŎǝƻƴ 

 



ноу 

ƻŦ плр 

 
ноу 

 
 

 

tŀƛǊŜŘπ{ŀƳǇƭŜǎ ¢πǘŜǎǘΦ ¢ƘŜ ²ƛƭŎƻȄƻƴ {ƛƎƴŜŘ wŀƴƪǎ ¢Ŝǎǘ ǊŜǎǳƭǘǎ ŦƻǊ ǘƘŜ {ϧ5 vǳŜǎǝƻƴƴŀƛǊŜ 

ǇŀǊŜƴǘǎΣ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΣ ƛƴŘƛŎŀǘŜ ƴƻ ǎǘŀǝǎǝŎŀƭƭȅ ǎƛƎƴƛŬŎŀƴǘ ŎƘŀƴƎŜǎ ŀŎǊƻǎǎ ǘƘŜ ǎŎŀƭŜǎ 

ǿƘŜƴ ŎƻƳǇŀǊƛƴƎ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ǎŎƻǊŜǎΦ 9ŀŎƘ ǎŎŀƭŜΣ ŀƭƻƴƎ ǿƛǘƘ ƛǘǎ ŘŜǎŎǊƛǇǝǾŜ ǎǘŀǝǎǝŎǎ 

ŀƴŘ ǊŀƴƪƛƴƎǎΣ ƛǎ ǎƘƻǿƴ όǎŜŜ ¢ŀōƭŜ рΦомύΦ 

¢ŀōƭŜ рπом 
 
{5v tŀǊŜƴǘ {ǳōπ{ŎŀƭŜǎΣ ¢ƻǘŀƭ 5ƛŶŎǳƭǝŜǎ tǊŜ ŀƴŘ tƻǎǘ ²ƛƭŎƻȄƻƴ ¢Ŝǎǘ wŀƴƪǎ 

 b 
aŜŀƴ 
wŀƴƪ {ǳƳ ƻŦ wŀƴƪǎ 

tǊƻǎƻŎƛŀƭ.ŜƘŀǾƛƻǊψtƻǎǘ π 
tǊƻǎƻŎƛŀƭ.ŜƘŀǾƛƻǊψtǊŜ 

bŜƎŀǝǾŜ 
wŀƴƪǎ 

оŀ нΦмт сΦрл 

tƻǎƛǝǾŜ 
wŀƴƪǎ 

мō оΦрл оΦрл 

¢ƛŜǎ мпŎ   

¢ƻǘŀƭ му   

IȅǇŜǊŀŎǝǾƛǘȅψtƻǎǘ π 
IȅǇŜǊŀŎǝǾƛǘȅψtǊŜ 

bŜƎŀǝǾŜ 
wŀƴƪǎ 

сŘ тΦтр псΦрл 

tƻǎƛǝǾŜ 
wŀƴƪǎ 

сŜ рΦнр омΦрл 

¢ƛŜǎ сŦ   

¢ƻǘŀƭ му   

9Ƴƻǝƻƴŀƭ{ȅƳǇǘƻƳǎψtƻǎǘ π 
9Ƴƻǝƻƴŀƭ{ȅƳǇǘƻƳǎψtǊŜ 

bŜƎŀǝǾŜ 
wŀƴƪǎ 

уƎ тΦмф ртΦрл 

tƻǎƛǝǾŜ 
wŀƴƪǎ 

пƘ рΦмо нлΦрл 

¢ƛŜǎ сƛ   

¢ƻǘŀƭ му   

tŜŜǊtǊƻōƭŜƳǎψtƻǎǘ π 
tŜŜǊtǊƻōƭŜƳǎψtǊŜ 

bŜƎŀǝǾŜ 
wŀƴƪǎ 

сƧ сΦрл офΦлл 

tƻǎƛǝǾŜ 
wŀƴƪǎ 

тƪ тΦпо рнΦлл 

¢ƛŜǎ рƭ   

¢ƻǘŀƭ му   

/ƻƴŘǳŎǘtǊƻōƭŜƳǎψtƻǎǘ π 
/ƻƴŘǳŎǘtǊƻōƭŜƳǎψtǊŜ 

bŜƎŀǝǾŜ 
wŀƴƪǎ 

пƳ рΦуу ноΦрл 

tƻǎƛǝǾŜ 
wŀƴƪǎ 

рƴ пΦол нмΦрл 

¢ƛŜǎ фƻ   

¢ƻǘŀƭ му   

¢ƻǘŀƭ5ƛŶŎǳƭǝŜǎψtƻǎǘ π 
¢ƻǘŀƭ5ƛŶŎǳƭǝŜǎψtǊŜ 

bŜƎŀǝǾŜ 
wŀƴƪǎ 

уǇ уΦтр тлΦлл 

tƻǎƛǝǾŜ 
wŀƴƪǎ 

сǉ рΦуо орΦлл 

¢ƛŜǎ пǊ   

¢ƻǘŀƭ му   

ŀΦ tǊƻǎƻŎƛŀƭ.ŜƘŀǾƛƻǊψtƻǎǘ ғ tǊƻǎƻŎƛŀƭ.ŜƘŀǾƛƻǊψtǊŜ 



ноф 

ƻŦ плр 

 
ноф 

 
 

 

ōΦ tǊƻǎƻŎƛŀƭ.ŜƘŀǾƛƻǊψtƻǎǘ Ҕ tǊƻǎƻŎƛŀƭ.ŜƘŀǾƛƻǊψtǊŜ 
ŎΦ tǊƻǎƻŎƛŀƭ.ŜƘŀǾƛƻǊψtƻǎǘ Ґ tǊƻǎƻŎƛŀƭ.ŜƘŀǾƛƻǊψtǊŜ 
ŘΦ IȅǇŜǊŀŎǝǾƛǘȅψtƻǎǘ ғ IȅǇŜǊŀŎǝǾƛǘȅψtǊŜ 
ŜΦ IȅǇŜǊŀŎǝǾƛǘȅψtƻǎǘ Ҕ IȅǇŜǊŀŎǝǾƛǘȅψtǊŜ 
ŦΦ IȅǇŜǊŀŎǝǾƛǘȅψtƻǎǘ Ґ IȅǇŜǊŀŎǝǾƛǘȅψtǊŜ 
ƎΦ 9Ƴƻǝƻƴŀƭ{ȅƳǇǘƻƳǎψtƻǎǘ ғ 9Ƴƻǝƻƴŀƭ{ȅƳǇǘƻƳǎψtǊŜ 
ƘΦ 9Ƴƻǝƻƴŀƭ{ȅƳǇǘƻƳǎψtƻǎǘ Ҕ 9Ƴƻǝƻƴŀƭ{ȅƳǇǘƻƳǎψtǊŜ 
ƛΦ 9Ƴƻǝƻƴŀƭ{ȅƳǇǘƻƳǎψtƻǎǘ Ґ 9Ƴƻǝƻƴŀƭ{ȅƳǇǘƻƳǎψtǊŜ 
ƧΦ tŜŜǊtǊƻōƭŜƳǎψtƻǎǘ ғ tŜŜǊtǊƻōƭŜƳǎψtǊŜ 
ƪΦ tŜŜǊtǊƻōƭŜƳǎψtƻǎǘ Ҕ tŜŜǊtǊƻōƭŜƳǎψtǊŜ 
ƭΦ tŜŜǊtǊƻōƭŜƳǎψtƻǎǘ Ґ tŜŜǊtǊƻōƭŜƳǎψtǊŜ 

ƳΦ /ƻƴŘǳŎǘtǊƻōƭŜƳǎψtƻǎǘ ғ /ƻƴŘǳŎǘtǊƻōƭŜƳǎψtǊŜ 

ƴΦ /ƻƴŘǳŎǘtǊƻōƭŜƳǎψtƻǎǘ Ҕ /ƻƴŘǳŎǘtǊƻōƭŜƳǎψtǊŜ 

ƻΦ /ƻƴŘǳŎǘtǊƻōƭŜƳǎψtƻǎǘ Ґ /ƻƴŘǳŎǘtǊƻōƭŜƳǎψtǊŜ 

ǇΦ ¢ƻǘŀƭ5ƛŶŎǳƭǝŜǎψtƻǎǘ ғ ¢ƻǘŀƭ5ƛŶŎǳƭǝŜǎψtǊŜ 

ǉΦ ¢ƻǘŀƭ5ƛŶŎǳƭǝŜǎψtƻǎǘ Ҕ ¢ƻǘŀƭ5ƛŶŎǳƭǝŜǎψtǊŜ 

ǊΦ ¢ƻǘŀƭ5ƛŶŎǳƭǝŜǎψtƻǎǘ Ґ ¢ƻǘŀƭ5ƛŶŎǳƭǝŜǎψtǊŜ 

 

¢ƘŜ tǊƻǎƻŎƛŀƭ .ŜƘŀǾƛƻǳǊ ǎŎŀƭŜ ǎƘƻǿŜŘ ƳƛƴƛƳŀƭ ǾŀǊƛŀǝƻƴ ōŜǘǿŜŜƴ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ 

ǎŎƻǊŜǎΥ ǘƘǊŜŜ ǇŀǊǝŎƛǇŀƴǘǎ ǊŜǇƻǊǘŜŘ ŘŜŎǊŜŀǎŜŘ ǎŎƻǊŜǎΣ ƻƴŜ ǊŜǇƻǊǘŜŘ ƛƴŎǊŜŀǎŜŘ ǎŎƻǊŜǎΣ ŀƴŘ ǘƘŜ 

ƳŀƧƻǊƛǘȅ όмп ǇŀǊǝŎƛǇŀƴǘǎύ ǊŜƳŀƛƴŜŘ ǳƴŎƘŀƴƎŜŘΦ ¢Ƙƛǎ ƛǎ ǊŜƅŜŎǘŜŘ ƛƴ ǘƘŜ ²ƛƭŎƻȄƻƴ ǘŜǎǘ ǎǘŀǝǎǝŎΣ ½ Ґ π

ΦрртΣ ŀƴŘ ŀ ƴƻƴπǎƛƎƴƛŬŎŀƴǘ ǇπǾŀƭǳŜ ƻŦ лΦртт όǎŜŜ ¢ŀōƭŜǎ рΦон ŀƴŘ рΦооύΦ 

 

¢ƘŜ IȅǇŜǊŀŎǝǾƛǘȅ ǎŎŀƭŜ ǎƛƳƛƭŀǊƭȅ ŘŜƳƻƴǎǘǊŀǘŜŘ ƴƻ ǎƛƎƴƛŬŎŀƴǘ ŘƛũŜǊŜƴŎŜ ǇǊŜπ ŀƴŘ Ǉƻǎǘπ

ƛƴǘŜǊǾŜƴǝƻƴΦ !ƴ Ŝǉǳŀƭ ƴǳƳōŜǊ ƻŦ ǇŀǊǝŎƛǇŀƴǘǎ όс ŜŀŎƘύ ǊŜǇƻǊǘŜŘ ŜƛǘƘŜǊ ŀƴ ƛƴŎǊŜŀǎŜ ƻǊ ŀ ŘŜŎǊŜŀǎŜ ƛƴ 

ǎŎƻǊŜǎΣ ǿƛǘƘ ǘƘŜ ǊŜƳŀƛƴƛƴƎ ǎƛȄ ǎƘƻǿƛƴƎ ƴƻ ŎƘŀƴƎŜΦ ¢ƘŜ ǘŜǎǘ ǎǘŀǝǎǝŎ ό½ Ґ πΦслфΣ Ǉ Ґ лΦрпоύ ƛƴŘƛŎŀǘŜǎ ƴƻ 

ǎƛƎƴƛŬŎŀƴǘ ŘƛũŜǊŜƴŎŜΦ όǎŜŜ ¢ŀōƭŜǎ рΦон ŀƴŘ рΦооύΦ 

 

CƻǊ ǘƘŜ 9Ƴƻǝƻƴŀƭ tǊƻōƭŜƳǎ ǎŎŀƭŜΣ ŜƛƎƘǘ ǇŀǊǝŎƛǇŀƴǘǎ ǊŜǇƻǊǘŜŘ ŘŜŎǊŜŀǎŜŘ ǎŎƻǊŜǎ ŀƴŘ ŦƻǳǊ 

ǊŜǇƻǊǘŜŘ ƛƴŎǊŜŀǎŜŘ ǎŎƻǊŜǎΣ ōǳǘ ƴƻ ǎǘŀǝǎǝŎŀƭƭȅ ǎƛƎƴƛŬŎŀƴǘ ŎƘŀƴƎŜ ǿŀǎ ƻōǎŜǊǾŜŘ ό½ Ґ πмΦпссΣ Ǉ Ґ лΦмпоύΦ 

¢Ƙƛǎ ǎǳƎƎŜǎǘǎ ǾŀǊƛŀōƛƭƛǘȅ ƛƴ ǊŜǎǇƻƴǎŜǎ ōǳǘ ƴƻ ƳŜŀƴƛƴƎŦǳƭ ƻǾŜǊŀƭƭ ǎƘƛƊ όǎŜŜ ¢ŀōƭŜǎ рΦон ŀƴŘ рΦооύΦ 
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¢ƘŜ tŜŜǊ tǊƻōƭŜƳǎ ǎŎŀƭŜ ŀƭǎƻ ŘƛŘ ƴƻǘ ŜȄƘƛōƛǘ ǎƛƎƴƛŬŎŀƴǘ ŎƘŀƴƎŜǎ ōŜǘǿŜŜƴ ǇǊŜπ ŀƴŘ Ǉƻǎǘπ

ƛƴǘŜǊǾŜƴǝƻƴΦ hŦ ǘƘŜ му ǇŀǊǝŎƛǇŀƴǘǎΣ ǎƛȄ ǊŜǇƻǊǘŜŘ ŘŜŎǊŜŀǎŜŘ ǎŎƻǊŜǎΣ ǎŜǾŜƴ ǊŜǇƻǊǘŜŘ ƛƴŎǊŜŀǎŜǎΣ ŀƴŘ 

ŬǾŜ ƘŀŘ ƴƻ ŎƘŀƴƎŜ ό½ Ґ πΦптфΣ Ǉ Ґ лΦсонύ όǎŜŜ ¢ŀōƭŜǎ рΦон ŀƴŘ рΦооύΦ 

 

¢ƘŜ /ƻƴŘǳŎǘ tǊƻōƭŜƳǎ ǎŎŀƭŜ ǎƘƻǿŜŘ ǎƭƛƎƘǘ ǾŀǊƛŀǝƻƴΥ ŦƻǳǊ ǇŀǊǝŎƛǇŀƴǘǎ ǊŜǇƻǊǘŜŘ ƭƻǿŜǊ ǎŎƻǊŜǎΣ 

ŬǾŜ ƘƛƎƘŜǊΣ ŀƴŘ ƴƛƴŜ ǊŜǇƻǊǘŜŘ ƴƻ ŎƘŀƴƎŜΦ ¢ƘŜ ǘŜǎǘ ǎǘŀǝǎǝŎ ό½ Ґ πΦмннΣ Ǉ Ґ лΦфлоύ ƛƴŘƛŎŀǘŜǎ ƴƻ 

ǎƛƎƴƛŬŎŀƴǘ ŘƛũŜǊŜƴŎŜ όǎŜŜ ¢ŀōƭŜǎ рΦон ŀƴŘ рΦооύ 

 

CƛƴŀƭƭȅΣ ŦƻǊ ǘƘŜ ¢ƻǘŀƭ 5ƛŶŎǳƭǝŜǎ ǎŎŀƭŜΣ ŜƛƎƘǘ ǇŀǊǝŎƛǇŀƴǘǎ ǊŜǇƻǊǘŜŘ ŘŜŎǊŜŀǎŜŘ ǎŎƻǊŜǎΣ ǎƛȄ 

ǊŜǇƻǊǘŜŘ ƛƴŎǊŜŀǎŜǎΣ ŀƴŘ ŦƻǳǊ ǊŜǇƻǊǘŜŘ ƴƻ ŎƘŀƴƎŜΦ 5ŜǎǇƛǘŜ ǘƘƛǎ ŘƛǎǘǊƛōǳǝƻƴΣ ǘƘŜ ǘŜǎǘ ǎǘŀǝǎǝŎ ό½ Ґ π

мΦмлрΣ Ǉ Ґ лΦнсфύ ŘƻŜǎ ƴƻǘ ƛƴŘƛŎŀǘŜ ŀ ǎƛƎƴƛŬŎŀƴǘ ƻǾŜǊŀƭƭ ŎƘŀƴƎŜ όǎŜŜ ¢ŀōƭŜǎ рΦон ŀƴŘ рΦооύΦ 

 

¢ŀōƭŜ рπон 
 
{5v tŀǊŜƴǘ {ǳōπ{ŎŀƭŜǎΣ ¢ƻǘŀƭ 5ƛŶŎǳƭǝŜǎ tǊŜ ŀƴŘ tƻǎǘ ²ƛƭŎƻȄƻƴ ¢Ŝǎǘ {ǘŀǝǎǝŎǎ 

 

tǊƻǎƻŎƛŀƭ  
.ŜƘŀǾƛƻǳǊ  
tǊŜ ŀƴŘ tƻǎǘ 

IȅǇŜǊŀŎǝǾƛǘȅ  
tǊŜ ŀƴŘ tƻǎǘ 

9Ƴƻǝƻƴŀƭ 
tǊƻōƭŜƳǎ  
tǊŜ ŀƴŘ 
tƻǎǘ 

tŜŜǊ 
tǊƻōƭŜƳǎ  
tǊŜ ŀƴŘ tƻǎǘ 

/ƻƴŘǳŎǘ 
tǊƻōƭŜƳǎ  
tǊŜ ŀƴŘ tƻǎǘ 

¢ƻǘŀƭ 5ƛũ  
tǊŜ ŀƴŘ 
tƻǎǘ 

½ πΦрртō πΦслфō πмΦпссō πΦптфŎ πΦмннō πмΦмлрō 

!ǎȅƳǇΦ {ƛƎΦ όнπ
ǘŀƛƭŜŘύ 

Φртт Φрпо Φмпо Φсон Φфло Φнсф 

a. Wilcoxon Signed Ranks Test 

b. Based on positive ranks. 

c. Based on negative ranks. 

 

9ũŜŎǘ {ƛȊŜΦ ¢ƘŜ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ŀǧǊƛōǳǘŜǎ ƻŦ ǘƘŜ {ϧ5 tŀǊŜƴǘ ǉǳŜǎǝƻƴƴŀƛǊŜ 

ƛƴŘƛŎŀǘŜ ŀ ǎƳŀƭƭ ŜũŜŎǘ ǎƛȊŜ όǎŜŜ ¢ŀōƭŜ рΦопύΦ 
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¢ŀōƭŜ рπоо 
 
{5v tŀǊŜƴǘ tǊŜ ŀƴŘ tƻǎǘ tŀƛǊŜŘ {ŀƳǇƭŜǎ 9ũŜŎǘ {ƛȊŜǎ 

 {ǘŀƴŘŀǊŘƛȊŜǊŀ 
tƻƛƴǘ 
9ǎǝƳŀǘŜ 

фр҈ /ƻƴŬŘŜƴŎŜ 
LƴǘŜǊǾŀƭ 

[ƻǿŜǊ ¦ǇǇŜǊ 

tŀƛǊ м {5vtψtǊŜ π 
{5vtψtƻǎǘ 

/ƻƘŜƴϥǎ Ř оΦсоуфо Φнмп πΦнрт Φсту 

IŜŘƎŜǎϥ 
ŎƻǊǊŜŎǝƻƴ 

оΦулффс Φнлп πΦнпр Φспу 

ŀΦ ¢ƘŜ ŘŜƴƻƳƛƴŀǘƻǊ ƛǎ ǳǎŜŘ ǘƻ ŜǎǝƳŀǘŜ ǘƘŜ ŜũŜŎǘ ǎƛȊŜǎΦ 
/ƻƘŜƴϥǎ Ř ǳǎŜǎ ǘƘŜ ǎŀƳǇƭŜ ǎǘŀƴŘŀǊŘ ŘŜǾƛŀǝƻƴ ƻŦ ǘƘŜ ƳŜŀƴ ŘƛũŜǊŜƴŎŜΦ 
IŜŘƎŜǎϥ ŎƻǊǊŜŎǝƻƴ ǳǎŜǎ ǘƘŜ ǎŀƳǇƭŜ ǎǘŀƴŘŀǊŘ ŘŜǾƛŀǝƻƴ ƻŦ ǘƘŜ ƳŜŀƴ ŘƛũŜǊŜƴŎŜΣ Ǉƭǳǎ ŀ ŎƻǊǊŜŎǝƻƴ 
ŦŀŎǘƻǊΦ 

 

¢ƘŜ {ϧ5 vǳŜǎǝƻƴƴŀƛǊŜ tŀǊŜƴǘ ǊŜǎǇƻƴǎŜ ǎŎƻǊŜǎ ǿƛƭƭ ƴƻǘ ōŜ ŀƴŀƭȅǎŜŘ ƛƴ ǘƘŜ ŘƛǎŎǳǎǎƛƻƴ 

ŎƘŀǇǘŜǊΣ ŀǎ ǘƘŜ ǇŀƛǊŜŘ ǎǳōǎŎŀƭŜ Řŀǘŀ ŀǊŜ ƴƻǘ ǎƛƎƴƛŬŎŀƴǘƭȅ ŘƛũŜǊŜƴǘΦ 

 

рΦнΦп Ψ{ŜƭŦπ²ƻǊƭŘ /ŀǇŀŎƛǘȅΩ !ǎǎŜǎǎƳŜƴǘ 

 

wŜƭƛŀōƛƭƛǘȅ !ƴŀƭȅǎƛǎΦ ¢ƘŜ {ŜƭŦπhǘƘŜǊπ²ƻǊƭŘ ό{h²ύ ǎǳōǎŎŀƭŜ ŘŜƳƻƴǎǘǊŀǘŜŘ ƳƻŘŜǊŀǘŜ 

ǊŜƭƛŀōƛƭƛǘȅΦ CƻǊ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ǎŎƻǊŜǎΣ /ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ Ґ ΦтстΣ ǊŜƅŜŎǝƴƎ ƳƻŘŜǊŀǘŜ 

ƛƴǘŜǊƴŀƭ ŎƻƴǎƛǎǘŜƴŎȅ ŀŎǊƻǎǎ ǘƘŜ ǘƘǊŜŜ ƛǘŜƳǎΦ 5ŜǎŎǊƛǇǝǾŜ ǎǘŀǝǎǝŎǎ ƛƴŘƛŎŀǘŜŘ ƳƻŘŜǊŀǘŜƭȅ ƘƛƎƘ ƳŜŀƴ 

ǎŎƻǊŜǎ ŦƻǊ {h²мψtǊŜ όa Ґ оΦрфΣ {5 Ґ мΦмосύΣ ǘƻ tƻǎǘ {h²м όa Ґ пΦмуΣ {5 Ґ мΦлнмύΦ ¢ƘŜ ǊŜƳŀƛƴƛƴƎ 

ƛǘŜƳǎΣ {h²н ŀƴŘ {h²оΣ ǎƘƻǿŜŘ ƭƛǧƭŜ ŎƘŀƴƎŜ όǎŜŜ ¢ŀōƭŜǎ рΦоп ŀƴŘ рΦорύ 

 

¢ŀōƭŜ рπоп 
 
{²/ {ŜƭŦπhǘƘŜǊπ²ƻǊƭŘ tǊŜ ŀƴŘ tƻǎǘ wŜƭƛŀōƛƭƛǘȅ {ǘŀǝǎǝŎǎ 
 

/ǊƻƴōŀŎƘϥǎ 
!ƭǇƘŀ b ƻŦ LǘŜƳǎ 

Φтст с 
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¢ŀōƭŜ рπор 
 
{²/ {ŜƭŦπhǘƘŜǊπ²ƻǊƭŘ ό{h²ύ tǊŜ ŀƴŘ tƻǎǘ LǘŜƳ {ǘŀǝǎǝŎǎ 
 

 aŜŀƴ {ǘŘΦ 5ŜǾƛŀǝƻƴ b 

{h²мψtǊŜ оΦрф мΦмос су 
{h²мψtƻǎǘ пΦму мΦлнм су 
{h²нψtǊŜ пΦму мΦлнм су 
{h²нψtƻǎǘ пΦпс Φфлр су 
{h²оψtǊŜ пΦмс Φфпл су 
{h²оψtƻǎǘ пΦмф Φфму су 

 

¢ƘŜ /ƻƴƴŜŎǘ ƻǊ 5ƛǎŎƻƴƴŜŎǘ ό/5ύ ǎǳōǎŎŀƭŜ ǎƘƻǿŜŘ ǎƭƛƎƘǘƭȅ ōŜƭƻǿπŀŎŎŜǇǘŀōƭŜ ǊŜƭƛŀōƛƭƛǘȅ ǇǊŜπ 

ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΣ ǿƛǘƘ /ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ Ґ ΦсрфΣ ƛƴŘƛŎŀǝƴƎ ƭƛƳƛǘŜŘ ƛƴǘŜǊƴŀƭ ŎƻƴǎƛǎǘŜƴŎȅ ŀƳƻƴƎ 

ǘƘŜ ƛǘŜƳǎΦ tǊŜπƛƴǘŜǊǾŜƴǝƻƴ ƳŜŀƴ ǎŎƻǊŜǎ ǿŜǊŜ ƳƻŘŜǊŀǘŜΣ ǿƛǘƘ /5мψtǊŜ όa Ґ оΦртΣ {5 Ґ мΦнтоύ ǎƭƛƎƘǘƭȅ 

ƭƻǿŜǊ ǘƘŀƴ /5нψtǊŜ όa Ґ пΦмрΣ {5 Ґ мΦмосύΦ tƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΣ ǊŜƭƛŀōƛƭƛǘȅ ƛƳǇǊƻǾŜŘ ƳƻŘŜǎǘƭȅΣ ǿƛǘƘ 

ƳŜŀƴ ǎŎƻǊŜǎ ǎƭƛƎƘǘƭȅ ƛƴŎǊŜŀǎƛƴƎ ŀŎǊƻǎǎ ŀƭƭ ƛǘŜƳǎΣ ǇŀǊǝŎǳƭŀǊƭȅ /5мψtƻǎǘ όa Ґ пΦмрΣ {5 Ґ лΦфсс όǎŜŜ 

¢ŀōƭŜǎ рΦос ŀƴŘ рΦотύΦ 

 

¢ŀōƭŜ рπос 
 
{²/ /ƻƴƴŜŎǘ ƻǊ 5ƛǎŎƻƴƴŜŎǘ tǊŜ ŀƴŘ tƻǎǘ wŜƭƛŀōƛƭƛǘȅ {ǘŀǝǎǝŎǎ 
 

/ǊƻƴōŀŎƘϥǎ 
!ƭǇƘŀ b ƻŦ LǘŜƳǎ 

Φсрф с 

 

  



нпо 

ƻŦ плр 

 
нпо 

 
 

 

¢ŀōƭŜ рπот 
 
{²/ /ƻƴƴŜŎǘ ƻǊ 5ƛǎŎƻƴƴŜŎǘ ό/5ύ tǊŜ ŀƴŘ tƻǎǘ LǘŜƳ {ǘŀǝǎǝŎǎ 
 

 aŜŀƴ {ǘŘΦ 5ŜǾƛŀǝƻƴ b 

/5мψtǊŜ оΦрт мΦнто су 
/5мψtƻǎǘ пΦмр Φфсс су 
/5нψtǊŜ пΦмр мΦмос су 
/5нψtƻǎǘ пΦлм мΦмрн су 
/5оψtǊŜ оΦуу мΦмсс су 
/5оψtƻǎǘ пΦло мΦлтф су 

 

¢ƘŜ {ƻƭƛŘƛǘȅ ƻŦ {ŜƭŦ ό{h{ύ ǎǳōǎŎŀƭŜ ŜȄƘƛōƛǘŜŘ ƳƻŘŜǊŀǘŜ ǊŜƭƛŀōƛƭƛǘȅ ǇǊŜπƛƴǘŜǊǾŜƴǝƻƴΣ ǿƛǘƘ ŀ 

/ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ ƻŦ ΦттлΦ 5ŜǎŎǊƛǇǝǾŜ ǎǘŀǝǎǝŎǎ ǎƘƻǿŜŘ ƳƻŘŜǊŀǘŜ ǇǊŜπƛƴǘŜǊǾŜƴǝƻƴ ƳŜŀƴǎΣ ǿƛǘƘ 

{h{мψtǊŜ όa Ґ оΦурΣ {5 Ґ мΦнллύ ōŜƛƴƎ ǎƭƛƎƘǘƭȅ ƘƛƎƘŜǊ ǘƘŀƴ {h{оψtǊŜ όa Ґ оΦроΣ {5 Ґ мΦоррύΦ tƻǎǘπ

ƛƴǘŜǊǾŜƴǝƻƴ ƳŜŀƴǎ ǎŎƻǊŜǎ ŀƭǎƻ ƛƴŎǊŜŀǎŜŘΣ ǇŀǊǝŎǳƭŀǊƭȅ ŦƻǊ {h{мψtƻǎǘ όa Ґ пΦлфΣ {5 Ґ мΦмнфύΦ όǎŜŜ 

¢ŀōƭŜǎ рΦоу ŀƴŘ рΦофύ 

 

¢ŀōƭŜ рπоу 
 
{²/ {ƻƭƛŘƛǘȅ ƻŦ {ŜƭŦ tǊŜ ŀƴŘ tƻǎǘ wŜƭƛŀōƛƭƛǘȅ {ǘŀǝǎǝŎǎ 
 

/ǊƻƴōŀŎƘϥǎ 
!ƭǇƘŀ b ƻŦ LǘŜƳǎ 

Φттл с 

 

¢ŀōƭŜ рπоф 
 
{²/ {ƻƭƛŘƛǘȅ ƻŦ {ŜƭŦ ό{h{ύ tǊŜ ŀƴŘ tƻǎǘ LǘŜƳ {ǘŀǝǎǝŎǎ 
 

 aŜŀƴ {ǘŘΦ 5ŜǾƛŀǝƻƴ b 

{h{мψtǊŜ оΦур мΦнлл су 
{h{мψtƻǎǘ пΦлф мΦмнф су 
{h{нψtǊŜ оΦун мΦннм су 
{h{нψtƻǎǘ пΦлп мΦнмр су 
{h{оψtǊŜ оΦро мΦорр су 
{h{оψtƻǎǘ оΦум мΦннр су 

 



нпп 

ƻŦ плр 

 
нпп 

 
 

 

¢ƘŜ {ŜƴǎŜ ƻŦ tǳǊǇƻǎŜ ό{htύ ǎǳōǎŎŀƭŜ ǎƘƻǿŜŘ ǎǘǊƻƴƎ ǊŜƭƛŀōƛƭƛǘȅ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΣ 

ǿƛǘƘ ŀ /ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ ƻŦ ΦутлΣ ƛƴŘƛŎŀǝƴƎ ƘƛƎƘ ƛƴǘŜǊƴŀƭ ŎƻƴǎƛǎǘŜƴŎȅ ŀƳƻƴƎ ǘƘŜ ǎƛȄ ƛǘŜƳǎΦ tƻǎǘπ

ƛƴǘŜǊǾŜƴǝƻƴ ƳŜŀƴ ǎŎƻǊŜǎ ǿŜǊŜ ƎŜƴŜǊŀƭƭȅ ƘƛƎƘΣ ǿƛǘƘ {htмψtƻǎǘ όa Ґ пΦмоΣ {5 Ґ мΦмпрύ ŀƴŘ {htнψtƻǎǘ 

όa Ґ пΦннΣ {5 Ґ мΦлнлύ ǎƘƻǿƛƴƎ ǘƘŜ ƘƛƎƘŜǎǘ ŀǾŜǊŀƎŜǎΦ {htсψtƻǎǘ όa Ґ пΦлпΣ {5 Ґ мΦнфуύ ŀƭǎƻ 

ŘŜƳƻƴǎǘǊŀǘŜŘ ŜƭŜǾŀǘŜŘ ƭŜǾŜƭǎ όǎŜŜ ¢ŀōƭŜǎ рΦпл ŀƴŘ рΦпмύ 

 

¢ŀōƭŜ рπпл 
 
{²/ {ŜƴǎŜ ƻŦ tǳǊǇƻǎŜ tǊŜ ŀƴŘ tƻǎǘ wŜƭƛŀōƛƭƛǘȅ {ǘŀǝǎǝŎǎ 
 

/ǊƻƴōŀŎƘϥǎ 
!ƭǇƘŀ b ƻŦ LǘŜƳǎ 

Φутл мн 

 

 

¢ŀōƭŜ рπпм 
 
{²/ {ŜƴǎŜ ƻŦ tǳǊǇƻǎŜ ό{htύ tǊŜ ŀƴŘ tƻǎǘ LǘŜƳ {ǘŀǝǎǝŎǎ 
 

 aŜŀƴ {ǘŘΦ 5ŜǾƛŀǝƻƴ b 

{htмψtǊŜ оΦфт мΦмрф су 
{htмψtƻǎǘ пΦмо мΦмпр су 
{htнψtǊŜ оΦфс мΦмфл су 
{htнψtƻǎǘ пΦнн мΦлнл су 
{htоψtǊŜ оΦуу мΦнлп су 
{htоψtƻǎǘ оΦфп мΦмом су 
{htпψtǊŜ оΦсн мΦпут су 
{htпψtƻǎǘ оΦфл мΦнос су 
{htрψtǊŜ оΦрм мΦооо су 
{htрψtƻǎǘ оΦум мΦнмо су 
{htсψtǊŜ оΦут мΦнпр су 
{htсψtƻǎǘ пΦлп мΦнфу су 

 

 

¢ƘŜ !ƎŜƴŎȅ ό!ύ ǎǳōǎŎŀƭŜ ŘŜƳƻƴǎǘǊŀǘŜŘ ƳƻŘŜǊŀǘŜ ǇǊŜπƛƴǘŜǊǾŜƴǝƻƴ ǊŜƭƛŀōƛƭƛǘȅΣ ǿƛǘƘ 

/ǊƻƴōŀŎƘΩǎ ŀƭǇƘŀ ƻŦ лΦсфтΦ tǊŜπƛƴǘŜǊǾŜƴǝƻƴ ƳŜŀƴ ǎŎƻǊŜǎ ǿŜǊŜ ƳƻŘŜǊŀǘŜΣ ǿƛǘƘ !мψtǊŜ όa Ґ пΦлтΣ {5 



нпр 

ƻŦ плр 

 
нпр 

 
 

 

Ґ мΦнрлύ ōŜƛƴƎ ƴƻǘŀōƭȅ ƘƛƎƘŜǊ ǘƘŀƴ !оψtǊŜ όa Ґ оΦмфΣ {5 Ґ мΦплсύΦ tƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ǊŜƭƛŀōƛƭƛǘȅ 

ŘŜŎǊŜŀǎŜŘ ǎƭƛƎƘǘƭȅ ǘƻ лΦсрпΣ ǿƛǘƘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ƳŜŀƴ ǎŎƻǊŜǎ ǎƘƻǿƛƴƎ ŀ ǎƳŀƭƭ ƛƳǇǊƻǾŜƳŜƴǘΣ 

ǇŀǊǝŎǳƭŀǊƭȅ ŦƻǊ !мψtƻǎǘ όa Ґ пΦмфΣ {5 Ґ мΦмууύ όǎŜŜ ¢ŀōƭŜǎ рΦпн ŀƴŘ рΦпоύ 

¢ŀōƭŜ рπпн 
 
{²/ !ƎŜƴŎȅ tǊŜ ŀƴŘ tƻǎǘ wŜƭƛŀōƛƭƛǘȅ {ǘŀǝǎǝŎǎ 
 

/ǊƻƴōŀŎƘϥǎ !ƭǇƘŀ b ƻŦ LǘŜƳǎ 

Φтум с 

 

¢ŀōƭŜ рπпо 
 
{²/ !ƎŜƴŎȅ ό!ύ tǊŜ ŀƴŘ tƻǎǘ LǘŜƳ {ǘŀǝǎǝŎǎ 
 

 aŜŀƴ {ǘŘΦ 5ŜǾƛŀǝƻƴ b 

!мψtǊŜ пΦлт мΦнрл су 
!мψtƻǎǘ пΦмф мΦмуу су 
!нψtǊŜ оΦрп мΦопо су 
!нψtƻǎǘ оΦсу мΦнлн су 
!оψtǊŜ оΦмф мΦплс су 
!оψtƻǎǘ оΦсн мΦннн су 

 

 

5ŜǎŎǊƛǇǝǾŜ {ǘŀǝǎǝŎǎΦ ¢ƘŜ ƴƻǊƳŀƭƛǘȅ ƻŦ ǘƘŜ {²/ ǎǳōǎŎŀƭŜ ǎŎƻǊŜǎ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ 

ǿŀǎ ŀǎǎŜǎǎŜŘ ǳǎƛƴƎ ǘƘŜ YƻƭƳƻƎƻǊƻǾπ{ƳƛǊƴƻǾ ŀƴŘ {ƘŀǇƛǊƻπ²ƛƭƪ ǘŜǎǘǎ όǎŜŜ ¢ŀōƭŜǎ рΦпп ŀƴŘ рΦпрύΦ ¢ƘŜǎŜ 

ǘŜǎǘǎ ŎƻƴǎƛǎǘŜƴǘƭȅ ƛƴŘƛŎŀǘŜŘ ǎƛƎƴƛŬŎŀƴǘ ŘŜǾƛŀǝƻƴǎ ŦǊƻƳ ƴƻǊƳŀƭƛǘȅ ŀŎǊƻǎǎ ŀƭƭ ǎǳōǎŎŀƭŜǎ όǇ ғ ΦлрύΣ 

ǎǳƎƎŜǎǝƴƎ ƴƻƴπƴƻǊƳŀƭ ŘƛǎǘǊƛōǳǝƻƴǎΦ IƻǿŜǾŜǊΣ ǘƘŜ ǎƪŜǿƴŜǎǎ ŀƴŘ ƪǳǊǘƻǎƛǎ ǾŀƭǳŜǎ ŦƻǊ ŀƭƭ ǎǳōǎŎŀƭŜǎ 

ǿŜǊŜ ǿƛǘƘƛƴ ŀŎŎŜǇǘŀōƭŜ ǊŀƴƎŜǎΣ ǎǳǇǇƻǊǝƴƎ ǘƘŜ ŀǇǇƭƛŎŀǝƻƴ ƻŦ ǇŀǊŀƳŜǘǊƛŎ ǘŜǎǘǎ ŘŜǎǇƛǘŜ ǘƘŜ ŦƻǊƳŀƭ ǘŜǎǘ 

ǊŜǎǳƭǘǎΦ 

 

CƻǊ {ŜƭŦπhǘƘŜǊπ²ƻǊƭŘ ό{h²ύΣ ǘƘŜ ǇǊŜπƛƴǘŜǊǾŜƴǝƻƴ ǘƻǘŀƭ ǎŎƻǊŜ ƘŀŘ ŀ ƳŜŀƴ ƻŦ ммΦфо ό{5 Ґ 

нΦомпύΣ ǎƪŜǿƴŜǎǎ ƻŦ πлΦсфл ŀƴŘ ƪǳǊǘƻǎƛǎ ƻŦ πлΦптмΦ tƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΣ ǘƘŜ ƳŜŀƴ ƛƴŎǊŜŀǎŜŘ ǘƻ мнΦун ό{5 



нпс 

ƻŦ плр 

 
нпс 

 
 

 

Ґ нΦмфнύΣ ǿƛǘƘ ŀ ǎƪŜǿƴŜǎǎ ƻŦ πлΦуну ŀƴŘ ŀ ƪǳǊǘƻǎƛǎ ƻŦ πлΦмррΦ ¢ƘŜǎŜ ǾŀƭǳŜǎ ƛƴŘƛŎŀǘŜ ŀ ǎƭƛƎƘǘ ƴŜƎŀǝǾŜ 

ǎƪŜǿ ŀƴŘ ǊŜƭŀǝǾŜƭȅ ƅŀǘ ŘƛǎǘǊƛōǳǝƻƴΣ ōǳǘ ǊŜƳŀƛƴ ǿƛǘƘƛƴ ŀŎŎŜǇǘŀōƭŜ ǘƘǊŜǎƘƻƭŘǎΦ 

 

CƻǊ /ƻƴƴŜŎǘ ƻǊ 5ƛǎŎƻƴƴŜŎǘ ό/5ύΣ ǇǊŜπƛƴǘŜǊǾŜƴǝƻƴ ǎŎƻǊŜǎ ƘŀŘ ŀ ƳŜŀƴ ƻŦ ммΦсл ό{5 Ґ нΦрмсύΣ 

ǿƛǘƘ ŀ ǎƪŜǿƴŜǎǎ ƻŦ πлΦтмр ŀƴŘ ŀ ƪǳǊǘƻǎƛǎ ƻŦ лΦоннΣ ǎǳƎƎŜǎǝƴƎ ŀ ƳƻŘŜǎǘ ƭŜƊǿŀǊŘ ǎƪŜǿΦ tƻǎǘπ

ƛƴǘŜǊǾŜƴǝƻƴΣ ǘƘŜ ƳŜŀƴ ǊƻǎŜ ǘƻ мнΦмф ό{5 Ґ нΦопрύΣ ǿƛǘƘ ŀ ǎƛƳƛƭŀǊ ǎƪŜǿƴŜǎǎ όπлΦтлфύ ŀƴŘ ǎƭƛƎƘǘƭȅ 

ƴŜƎŀǝǾŜ ƪǳǊǘƻǎƛǎ όπлΦмффύΣ ƛƴŘƛŎŀǝƴƎ ƻƴƭȅ ƳƛƴƻǊ ŎƘŀƴƎŜǎ ƛƴ ŘƛǎǘǊƛōǳǝƻƴŀƭ ǎƘŀǇŜΦ 

 

¢ƘŜ {ƻƭƛŘƛǘȅ ƻŦ {ŜƭŦ ό{h{ύ ǎǳōǎŎŀƭŜ ƘŀŘ ŀ ǇǊŜπƛƴǘŜǊǾŜƴǝƻƴ ƳŜŀƴ ƻŦ ммΦнм ό{5 Ґ нΦтлнύ ǿƛǘƘ 

ǎƪŜǿƴŜǎǎ ƻŦ πлΦстф ŀƴŘ ŀ ƪǳǊǘƻǎƛǎ ƻŦ πлΦморΣ ƛƴŘƛŎŀǝƴƎ ŀ ƴŜŀǊπƴƻǊƳŀƭ ŘƛǎǘǊƛōǳǝƻƴΦ tƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΣ 

ǘƘŜ ƳŜŀƴ ƛƴŎǊŜŀǎŜŘ ǘƻ ммΦфп ό{5 Ґ нΦфптύΣ ǿƛǘƘ ǎƪŜǿƴŜǎǎ ƻŦ πлΦутм ŀƴŘ ƪǳǊǘƻǎƛǎ ƻŦ πлΦлтсΣ ƛƴŘƛŎŀǝƴƎ 

ŀ ǎƭƛƎƘǘƭȅ ƳƻǊŜ ǇǊƻƴƻǳƴŎŜŘ ƭŜƊǿŀǊŘ ǎƪŜǿ ōǳǘ ǎǝƭƭ ǿƛǘƘƛƴ ŀŎŎŜǇǘŀōƭŜ ƭƛƳƛǘǎΦ 

 

CƻǊ {ŜƴǎŜ ƻŦ tǳǊǇƻǎŜ ό{htύΣ ǘƘŜ ǇǊŜπƛƴǘŜǊǾŜƴǝƻƴ ƳŜŀƴ ǿŀǎ ннΦум ό{5 Ґ рΦнтнύΣ ǿƛǘƘ ŀ 

ǎƪŜǿƴŜǎǎ ƻŦ πлΦпсу ŀƴŘ ŀ ƪǳǊǘƻǎƛǎ ƻŦ πмΦлмнΣ ƛƴŘƛŎŀǝƴƎ ŀ ǎƭƛƎƘǘƭȅ ƅŀǧŜƴŜŘ ŀƴŘ ƭŜƊǿŀǊŘπǎƪŜǿŜŘ 

ŘƛǎǘǊƛōǳǝƻƴΦ tƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΣ ǘƘŜ ƳŜŀƴ ƛƴŎǊŜŀǎŜŘ ǘƻ нпΦлп ό{5 Ґ рΦоорύΣ ǿƛǘƘ ǎƪŜǿƴŜǎǎ ƻŦ πлΦтрф 

ŀƴŘ ƪǳǊǘƻǎƛǎ ƻŦ πлΦррфΣ ƛƴŘƛŎŀǝƴƎ ŀ ƳƻǊŜ ǎȅƳƳŜǘǊƛŎŀƭΣ ǇŜŀƪŜŘ ŘƛǎǘǊƛōǳǝƻƴΦ 

 

¢ƘŜ !ƎŜƴŎȅ ό!ύ ǎǳōǎŎŀƭŜ ŜȄƘƛōƛǘŜŘ ŀ ǇǊŜπƛƴǘŜǊǾŜƴǝƻƴ ƳŜŀƴ ƻŦ млΦум ό{5 Ґ оΦмрфύΣ ǿƛǘƘ 

ǎƪŜǿƴŜǎǎ ƻŦ πлΦтпт ŀƴŘ ƪǳǊǘƻǎƛǎ ƻŦ πлΦртфΣ ƛƴŘƛŎŀǝƴƎ ƳƻŘŜǊŀǘŜ ǎƪŜǿƴŜǎǎΦ tƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΣ ǘƘŜ 

ƳŜŀƴ ǊƻǎŜ ǘƻ ммΦпф ό{5 Ґ нΦттуύΣ ǿƛǘƘ ŀ ǎƪŜǿƴŜǎǎ ƻŦ πлΦтот ŀƴŘ ŀ ƪǳǊǘƻǎƛǎ ƻŦ лΦлттΣ ƳŀƛƴǘŀƛƴƛƴƎ ŀ 

ǎƛƳƛƭŀǊ ŘƛǎǘǊƛōǳǝƻƴ ǎƘŀǇŜΦ 
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¢ŀōƭŜ рπпп 
 
{²/ CƛǾŜ /ƻƳǇƻƴŜƴǘǎ tǊŜ ŀƴŘ tƻǎǘ ¢Ŝǎǘǎ ƻŦ bƻǊƳŀƭƛǘȅ 
 

 

YƻƭƳƻƎƻǊƻǾπ{ƳƛǊƴƻǾŀ {ƘŀǇƛǊƻπ²ƛƭƪ 

{ǘŀǝ
ǎǝŎ ŘŦ {ƛƎΦ {ǘŀǝǎǝŎ ŘŦ {ƛƎΦ 

{ŜƭŦhǘƘŜǊ²ƻǊƭŘψtǊŜ Φмсу су ғΦллм Φфмм су ғΦллм 
{ŜƭŦhǘƘŜǊ²ƻǊƭŘψtƻǎǘ Φмфл су ғΦллм Φутм су ғΦллм 
/ƻƴƴŜŎǘ5ƛǎŎƻƴƴŜŎǘψtǊŜ Φмрм су ғΦллм Φфоп су Φллм 
/ƻƴƴŜŎǘ5ƛǎŎƻƴƴŜŎǘψtƻǎǘ Φмор су Φллп Φфму су ғΦллм 
{ƻƭŘƛǘȅƻŦ{ŜƭŦψtǊŜ Φмом су Φллр Φфоф су Φллн 
{ƻƭƛŘƛǘȅƻŦ{ŜƭŦψtƻǎǘ Φмрр су ғΦллм Φуут су ғΦллм 
{ŜƴǎŜƻŦtǳǊǇƻǎŜψtǊŜ Φмтс су ғΦллм Φфнн су ғΦллм 
{ŜƴǎŜƻŦtǳǊǇƻǎŜψtƻǎǘ Φмтп су ғΦллм Φуфн су ғΦллм 
!ƎŜƴŎȅψtǊŜ Φннл су ғΦллм Φуфф су ғΦллм 
!ƎŜƴŎȅψtƻǎǘ Φмоп су Φллп Φфол су ғΦллм 

a. Lilliefors Significance Correction 

 

 

¢ŀōƭŜ рπпр 
 
{²/ CƛǾŜ /ƻƳǇƻƴŜƴǘǎ tǊŜ ŀƴŘ tƻǎǘ 5ŜǎŎǊƛǇǝǾŜ {ǘŀǝǎǝŎǎ 
 

 

b aƛƴ aŀȄ aŜŀƴ 
{ǘŘΦ 

5ŜǾƛŀǝƻƴ {ƪŜǿƴŜǎǎ YǳǊǘƻǎƛǎ 

 {ǘŀǝǎǝŎ 
 

{ǘŀǝǎǝŎ 
 

{ǘŀǝǎǝŎ 
 

{ǘŀǝǎǝŎ {ǘŀǝǎǝŎ 
{ǘŘΦ 
9ǊǊƻǊ {ǘŀǝǎǝŎ 

{ǘŘΦ 
9ǊǊƻǊ 

{ŜƭŦhǘƘŜǊ²ƻǊƭŘψtǊŜ су с мр ммΦфо нΦомп πΦсфл Φнфм πΦптм Φртп 
{ŜƭŦhǘƘŜǊ²ƻǊƭŘψtƻǎǘ су т мр мнΦун нΦмфн πΦуну Φнфм πΦмрр Φртп 
/ƻƴƴŜŎǘ5ƛǎŎƻƴƴŜŎǘψtǊŜ су п мр ммΦсл нΦрмс πΦтмр Φнфм Φонн Φртп 

/ƻƴƴŜŎǘ5ƛǎŎƻƴƴŜŎǘψtƻǎǘ су с мр мнΦмф нΦопр πΦтлф Φнфм πΦмфф Φртп 

{ƻƭŘƛǘȅƻŦ{ŜƭŦψtǊŜ су п мр ммΦнм нΦтлн πΦстф Φнфм πΦмор Φртп 
{ƻƭƛŘƛǘȅƻŦ{ŜƭŦψtƻǎǘ су п мр ммΦфп нΦфпт πΦутм Φнфм πΦлтс Φртп 
{ŜƴǎŜƻŦtǳǊǇƻǎŜψtǊŜ су мм ол ннΦум рΦнтн πΦпсу Φнфм πмΦлмн Φртп 
{ŜƴǎŜƻŦtǳǊǇƻǎŜψtƻǎǘ су мн ол нпΦлп рΦоор πΦтрф Φнфм πΦррф Φртп 
!ƎŜƴŎȅψtǊŜ су о мр млΦум оΦмрф πΦтпт Φнфм πΦртф Φртп 
!ƎŜƴŎȅψtƻǎǘ су о мр ммΦпф нΦтту πΦтот Φнфм Φлтт Φртп 
±ŀƭƛŘ b όƭƛǎǘǿƛǎŜύ су         

 

tŀƛǊŜŘ π {ŀƳǇƭŜǎ ¢ π¢ŜǎǘΦ The Wilcoxon Signed-Rank Test was used to evaluate changes in 

the ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ subscales between pre- and post-intervention assessments. This non-
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parametric test was applied due to observed deviations from normality. Each scale, along with its 

corresponding descriptive statistics and rankings, is discussed below (see Tables 5.46 & 5.47). 

 

¢ƘŜ ŀƴŀƭȅǎƛǎ ǊŜǾŜŀƭŜŘ ŀ ǎǘŀǝǎǝŎŀƭƭȅ ǎƛƎƴƛŬŎŀƴǘ ƛƴŎǊŜŀǎŜ ƛƴ ǘƘŜ {ŜƭŦπhǘƘŜǊπ²ƻǊƭŘ ό{h²ύ ǎŎƻǊŜǎ 

ŦǊƻƳ ǇǊŜπ ǘƻ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ό½ Ґ πоΦрмоΣ Ǉ ғ ΦллмύΦ 

 

¢ƘŜǊŜ ǿŀǎ ƴƻ ǎǘŀǝǎǝŎŀƭƭȅ ǎƛƎƴƛŬŎŀƴǘ ŎƘŀƴƎŜ ƛƴ ǘƘŜ /ƻƴƴŜŎǘ ƻǊ 5ƛǎŎƻƴƴŜŎǘ ό/5ύ ǎŎƻǊŜǎ ό½ Ґ π

мΦстоΣ Ǉ Ґ ΦлфпύΦ !ƭǘƘƻǳƎƘ ǘƘŜ ƳŜŀƴ ǎŎƻǊŜǎ ƛƴŎǊŜŀǎŜŘ ǎƭƛƎƘǘƭȅ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΣ ǘƘŜ ƻōǎŜǊǾŜŘ 

ŘƛũŜǊŜƴŎŜ ǿŀǎ ƴƻǘ ǎǘǊƻƴƎ ŜƴƻǳƎƘ ǘƻ ōŜ ŎƻƴǎƛŘŜǊŜŘ ǎƛƎƴƛŬŎŀƴǘΦ 

 

tƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΣ ǘƘŜ {ƻƭƛŘƛǘȅ ƻŦ {ŜƭŦ ό{h{ύ ǎŎƻǊŜǎ ǎƛƎƴƛŬŎŀƴǘƭȅ ƛƴŎǊŜŀǎŜŘ ό½ Ґ πнΦнттΣ Ǉ Ґ 

ΦлноύΦ ¢Ƙƛǎ ǎŎƻǊŜ ǎƘƻǿǎ ŀ ǎƭƛƎƘǘ ƛƴŎǊŜŀǎŜ ōŜǘǿŜŜƴ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΦ 

 

¢ƘŜ {ŜƴǎŜ ƻŦ tǳǊǇƻǎŜ ό{htύ ǎŎƻǊŜǎ ŀƭǎƻ ǎƛƎƴƛŬŎŀƴǘƭȅ ƛƳǇǊƻǾŜŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ό½ Ґ πнΦотоΣ 

Ǉ Ґ ΦлмуύΦ ¢Ƙƛǎ ǎŎŀƭŜ ŀƭǎƻ ǎƘƻǿǎ ŀ ǎƭƛƎƘǘ ƛƴŎǊŜŀǎŜΣ ǿƛǘƘ ƳŜŀƴǎ ƛƴŎǊŜŀǎƛƴƎ ǎƭƛƎƘǘƭȅ ōŜǘǿŜŜƴ ǇǊŜπ ŀƴŘ 

ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΦ 

 

¢ƘŜ !ƎŜƴŎȅ ό!ύ ǎŎƻǊŜ ŎƘŀƴƎŜ ŀǇǇǊƻŀŎƘŜŘ ǎǘŀǝǎǝŎŀƭ ǎƛƎƴƛŬŎŀƴŎŜ ōǳǘ ŘƛŘ ƴƻǘ ƳŜŜǘ 

ŎƻƴǾŜƴǝƻƴŀƭ ǘƘǊŜǎƘƻƭŘǎ ό½ Ґ πмΦфррΣ Ǉ Ґ ΦлрмύΦ ²ƘƛƭŜ ǘƘŜ ǎŎƻǊŜǎ ƛƴŘƛŎŀǘŜŘ ŀ ǘǊŜƴŘ ǘƻǿŀǊŘ 

ƛƳǇǊƻǾŜƳŜƴǘΣ ǘƘƛǎ ǊŜǎǳƭǘ ǎƘƻǳƭŘ ōŜ ƛƴǘŜǊǇǊŜǘŜŘ ŎŀǳǝƻǳǎƭȅΦ 
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¢ŀōƭŜ рπпс 
 
{²/ CƛǾŜ /ƻƳǇƻƴŜƴǘǎ tǊŜ ŀƴŘ tƻǎǘ ²ƛƭŎƻȄƻƴ {ƛƎƴŜŘ wŀƴƪ ¢Ŝǎǘ 

 b aŜŀƴ {ǘŘΦ 5ŜǾƛŀǝƻƴ aƛƴƛƳǳƳ aŀȄƛƳǳƳ 

{ŜƭŦhǘƘŜǊ²ƻǊƭŘψtǊŜ су ммΦфо нΦомп с мр 
/ƻƴƴŜŎǘ5ƛǎŎƻƴƴŜŎǘψtǊŜ су ммΦсл нΦрмс п мр 
{ƻƭŘƛǘȅƻŦ{ŜƭŦψtǊŜ су ммΦнм нΦтлн п мр 
{ŜƴǎŜƻŦtǳǊǇƻǎŜψtǊŜ су ннΦум рΦнтн мм ол 
!ƎŜƴŎȅψtǊŜ су млΦум оΦмрф о мр 
{ŜƭŦhǘƘŜǊ²ƻǊƭŘψtƻǎǘ су мнΦун нΦмфн т мр 
/ƻƴƴŜŎǘ5ƛǎŎƻƴƴŜŎǘψtƻǎǘ су мнΦмф нΦопр с мр 
{ƻƭƛŘƛǘȅƻŦ{ŜƭŦψtƻǎǘ су ммΦфп нΦфпт п мр 
{ŜƴǎŜƻŦtǳǊǇƻǎŜψtƻǎǘ су нпΦлп рΦоор мн ол 
!ƎŜƴŎȅψtƻǎǘ су ммΦпф нΦтту о мр 

 

¢ŀōƭŜ рπпт 
 
{²/ CƛǾŜ /ƻƳǇƻƴŜƴǘǎ tǊŜ ŀƴŘ tƻǎǘ ¢Ŝǎǘ {ǘŀǝǎǝŎǎ 
 

 

{ŜƭŦπhǘƘŜǊπ
²ƻǊƭŘ  

tǊŜ ŀƴŘ tƻǎǘ 

/ƻƴƴŜŎǘ 
5ƛǎŎƻƴƴŜŎǘ 
tǊŜ ŀƴŘ tƻǎǘ 

{ƻƭƛŘƛǘȅ ƻŦ {ŜƭŦ  
tǊŜ ŀƴŘ tƻǎǘ 

{ŜƴǎŜ ƻŦ 
tǳǊǇƻǎŜ  
tǊŜ ŀƴŘ tƻǎǘ 

!ƎŜƴŎȅ 
tǊŜ ŀƴŘ 
tƻǎǘ 

½ πоΦрмоō πмΦстоō πнΦнттō πнΦотоō πмΦфррō 
!ǎȅƳǇΦ {ƛƎΦ όнπ
ǘŀƛƭŜŘύ 

ғΦллм Φлфп Φлно Φлму Φлрм 

a. Wilcoxon Signed Ranks Test 

b. Based on negative ranks. 

 

¢ǿƻπǿŀȅ !bh±!Φ ! ǘǿƻπǿŀȅ !bh±! ǿŀǎ ŎƻƴŘǳŎǘŜŘ ǘƻ ƛƴǾŜǎǝƎŀǘŜ ǘƘŜ ŜũŜŎǘǎ ƻŦ ǝƳŜ όǇǊŜ 

ǾǎΦ Ǉƻǎǘύ ŀƴŘ ƎǊƻǳǇ όƛƴǘŜǊǾŜƴǝƻƴ ǾǎΦ ŎƻƴǘǊƻƭύ ƻƴ ǘƘŜ ǘƻǘŀƭ ƻŦ ǘƘŜ ŬǾŜ ǎǳōǎŎŀƭŜǎ ƻŦ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ 

ŎŀǇŀŎƛǘȅΩ ǎǘǳŘȅΦ ¢ƘŜ ǊŜǎǳƭǘǎ ƻŦ ǿƛǘƘƛƴπǎǳōƧŜŎǘ ŎƻƴǘǊŀǎǘǎΣ ƛƴǘŜǊŀŎǝƻƴΣ ŀƴŘ ōŜǘǿŜŜƴπǎǳōƧŜŎǘ ŜũŜŎǘǎ ŀǊŜ 

ǎǳƳƳŀǊƛǎŜŘ ōŜƭƻǿΦ aŜŀƴ ǎŎƻǊŜǎ ƛƴŎǊŜŀǎŜŘ ŦǊƻƳ ǇǊŜπ ǘƻ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΤ ƘƻǿŜǾŜǊΣ ǘƘŜ ƳŀƎƴƛǘǳŘŜ 

ƻŦ ŎƘŀƴƎŜǎ ǾŀǊƛŜŘ ōȅ ǎǳōǎŎŀƭŜ ŀƴŘ ƎǊƻǳǇΦ ¢ƘŜ ōŜǘǿŜŜƴπǎǳōƧŜŎǘǎ ŜũŜŎǘǎ ǎƘƻǿŜŘ ƴƻ ǎƛƎƴƛŬŎŀƴǘ 

ŘƛũŜǊŜƴŎŜǎ ōŜǘǿŜŜƴ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ŀƴŘ ŎƻƴǘǊƻƭ ƎǊƻǳǇǎ ŦƻǊ ŀƴȅ ǎǳōǎŎŀƭŜ όŀƭƭ Ǉ Ҕ Φлрύ όǎŜŜ ¢ŀōƭŜǎ 

рΦпуΣ рΦпфΣ рΦрл ŀƴŘ рΦрмύΦ 
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¢ŀōƭŜ рπпу 
 
{²/ CƛǾŜ /ƻƳǇƻƴŜƴǘǎ tǊŜ ŀƴŘ tƻǎǘ ¢ǿƻπ²ŀȅ !bh±! 5ŜǎŎǊƛǇǝǾŜ {ǘŀǝǎǝŎǎ 

 
DǊƻǳǇ aŜŀƴ 

{ǘŘΦ 
5ŜǾƛŀǝƻƴ b 

{ŜƭŦψhǘƘŜǊψ²ƻǊƭŘψtǊŜ LƴǘŜǊǾŜƴǝƻƴ ммΦтр нΦпфр ро 

/ƻƴǘǊƻƭ мнΦро мΦплт мр 

¢ƻǘŀƭ ммΦфо нΦомп су 

{ŜƭŦψhǘƘŜǊψ²ƻǊƭŘψtƻǎǘ LƴǘŜǊǾŜƴǝƻƴ мнΦум нΦнпр ро 

/ƻƴǘǊƻƭ мнΦут нΦлсс мр 

¢ƻǘŀƭ мнΦун нΦмфн су 

/ƻƴƴŜŎǘψ5ƛǎŎƻƴƴŜŎǘψtǊŜ LƴǘŜǊǾŜƴǝƻƴ ммΦрр нΦсмо ро 

/ƻƴǘǊƻƭ ммΦул нΦнмл мр 

¢ƻǘŀƭ ммΦсл нΦрмс су 

/ƻƴƴŜŎǘψ5ƛǎŎƻƴƴŜŎǘψtƻǎǘ LƴǘŜǊǾŜƴǝƻƴ мнΦнм нΦпуо ро 

/ƻƴǘǊƻƭ мнΦмо мΦупс мр 

¢ƻǘŀƭ мнΦмф нΦопр су 

{ƻƭƛŘƛǘȅψƻŦψ{ŜƭŦψtǊŜ LƴǘŜǊǾŜƴǝƻƴ ммΦнс нΦтсм ро 

/ƻƴǘǊƻƭ ммΦлл нΦрсо мр 

¢ƻǘŀƭ ммΦнм нΦтлн су 

{ƻƭƛŘƛǘȅψƻŦψ{ŜƭŦψtƻǎǘ LƴǘŜǊǾŜƴǝƻƴ мнΦлу нΦфст ро 

/ƻƴǘǊƻƭ ммΦпт нΦфнп мр 

¢ƻǘŀƭ ммΦфп нΦфпт су 

{ŜƴǎŜψƻŦψtǳǊǇƻǎŜψtǊŜ LƴǘŜǊǾŜƴǝƻƴ ннΦтт рΦсус ро 

/ƻƴǘǊƻƭ ннΦфо оΦрфр мр 

¢ƻǘŀƭ ннΦум рΦнтн су 

{ŜƴǎŜψƻŦψtǳǊǇƻǎŜψtƻǎǘ LƴǘŜǊǾŜƴǝƻƴ нпΦмо рΦстт ро 

/ƻƴǘǊƻƭ ноΦто пΦлпп мр 

¢ƻǘŀƭ нпΦлп рΦоор су 

!ƎŜƴŎȅψtǊŜ LƴǘŜǊǾŜƴǝƻƴ млΦру оΦотм ро 

/ƻƴǘǊƻƭ ммΦсл нΦмср мр 

¢ƻǘŀƭ млΦум оΦмрф су 

!ƎŜƴŎȅψtƻǎǘ LƴǘŜǊǾŜƴǝƻƴ ммΦру оΦлмс ро 

/ƻƴǘǊƻƭ ммΦмо мΦтнт мр 

¢ƻǘŀƭ ммΦпф нΦтту су 

 

¢ƘŜ ōŜǘǿŜŜƴπǎǳōƧŜŎǘǎ ŜũŜŎǘǎ ǎƘƻǿŜŘ ƴƻ ǎƛƎƴƛŬŎŀƴǘ ŘƛũŜǊŜƴŎŜǎ ōŜǘǿŜŜƴ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ 

ŀƴŘ ŎƻƴǘǊƻƭ ƎǊƻǳǇǎ ŦƻǊ ŀƴȅ ǎǳōǎŎŀƭŜ όŀƭƭ Ǉ Ҕ ΦлрύΦ ¢Ƙƛǎ ƛƴŘƛŎŀǘŜǎ ǘƘŀǘ ƎǊƻǳǇ ǇŀǊǝŎƛǇŀǝƻƴ ŘƛŘ ƴƻǘ 

ƛƴŘŜǇŜƴŘŜƴǘƭȅ ƛƴƅǳŜƴŎŜ ǎŎƻǊŜǎ ƻƴ {ŜƭŦ ²ƻǊƭŘ hǘƘŜǊΣ /ƻƴƴŜŎǘ ƻǊ 5ƛǎŎƻƴƴŜŎǘΣ {ƻƭƛŘƛǘȅ ƻŦ {ŜƭŦΣ {ŜƴǎŜ ƻŦ 

tǳǊǇƻǎŜΣ ƻǊ !ƎŜƴŎȅ όǎŜŜ ¢ŀōƭŜ рΦпфύΦ 

 



нрм 

ƻŦ плр 

 
нрм 

 
 

 

¢ŀōƭŜ рπпф 
 
{²/ tǊŜ ŀƴŘ tƻǎǘ ¢Ŝǎǘǎ ƻŦ .ŜǘǿŜŜƴπ{ǳōƧŜŎǘǎ 9ũŜŎǘǎ  
 

aŜŀǎǳǊŜΥ {²/ 
¢ǊŀƴǎŦƻǊƳŜŘ ±ŀǊƛŀōƭŜΥ !ǾŜǊŀƎŜ  

{ƻǳǊŎŜ 
¢ȅǇŜ LLL {ǳƳ 
ƻŦ {ǉǳŀǊŜǎ ŘŦ aŜŀƴ {ǉǳŀǊŜ C {ƛƎΦ 

tŀǊǝŀƭ 9ǘŀ 
{ǉǳŀǊŜŘ 

LƴǘŜǊŎŜǇǘ пспсроΦлуо м пспсроΦлуо мрусΦофн ғΦллм Φфсл 

DǊƻǳǇ мΦнрф м мΦнрф Φллп Φфпу Φллл 

9ǊǊƻǊ мфоомΦорм сс нфнΦуфф    

9ũŜŎǘǎ 

¢ƘŜ ǿƛǘƘƛƴπǎǳōƧŜŎǘǎ ŎƻƴǘǊŀǎǘǎ ǊŜǾŜŀƭŜŘ ŀ ǎƛƎƴƛŬŎŀƴǘ ŜũŜŎǘ ƻŦ ǝƳŜ ŦƻǊ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ 

ǎǳōǎŎŀƭŜǎ όŀƭƭ Ǉ ғ Ґ лΦлрύΦ LƴǘŜǊŀŎǝƻƴ ŜũŜŎǘǎ ōŜǘǿŜŜƴ ǝƳŜ ŀƴŘ ƎǊƻǳǇ ǿŜǊŜ ƴƻǘ ǎƛƎƴƛŬŎŀƴǘ όŀƭƭ Ǉ Ҕ 

ΦлрύΦ ¢Ƙƛǎ ǎǳƎƎŜǎǘǎ ǘƘŀǘ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ƎǊƻǳǇ ŘƛŘ ƴƻǘ ŜȄǇŜǊƛŜƴŎŜ ǎƛƎƴƛŬŎŀƴǘƭȅ ƎǊŜŀǘŜǊ ŎƘŀƴƎŜǎ ƻǾŜǊ 

ǝƳŜ ǘƘŀƴ ǘƘŜ ŎƻƴǘǊƻƭ ƎǊƻǳǇΦ όǎŜŜ ¢ŀōƭŜǎ рΦрл ŀƴŘ рΦрмύ  

¢ŀōƭŜ рπрл 
 
{²/ tǊŜ ŀƴŘ tƻǎǘ ¢Ŝǎǘǎ ƻŦ ²ƛǘƘƛƴπ{ǳōƧŜŎǘǎ /ƻƴǘǊŀǎǘ  

 
aŜŀǎǳǊŜΥ {²/ 

{ƻǳǊŎŜ ¢ƛƳŜ 
¢ȅǇŜ LLL {ǳƳ 
ƻŦ {ǉǳŀǊŜǎ ŘŦ 

aŜŀƴ 
{ǉǳŀǊŜ C {ƛƎΦ 

tŀǊǝŀƭ 9ǘŀ 
{ǉǳŀǊŜŘ 

¢ƛƳŜ [ƛƴŜŀǊ норΦфсс м норΦфсс пΦсол Φлор Φлсс 

¢ƛƳŜ ϝ 
DǊƻǳǇ 

[ƛƴŜŀǊ суΦотт м суΦотт мΦопн Φнрм Φлнл 

9ǊǊƻǊό¢ƛƳŜύ [ƛƴŜŀǊ оосоΦрнт сс рлΦфсо    

 

¢ƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǎǳōǎŎŀƭŜǎ ƛƴ ǘƘŜ ǇǊŜπΣ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΣ ŀƴŘ ŎƻƴǘǊƻƭ ƎǊƻǳǇǎ ǎƘƻǿ ŀ 

ƳƻŘŜǊŀǘŜ ƛƴŎǊŜŀǎŜ ƛƴ ƳŜŀƴ ǎŎƻǊŜǎ ƻǾŜǊ ǝƳŜΦ  

  



нрн 

ƻŦ плр 

 
нрн 

 
 

 

¢ŀōƭŜ рπрм 
 
{²/ tǊŜ ŀƴŘ tƻǎǘ DǊƻǳǇ ϝ ¢ƛƳŜ  

 
aŜŀǎǳǊŜΥ {²/ 

DǊƻǳǇ ¢ƛƳŜ aŜŀƴ {ǘŘΦ 9ǊǊƻǊ 

фр҈ /ƻƴŬŘŜƴŎŜ LƴǘŜǊǾŀƭ 

[ƻǿŜǊ 
.ƻǳƴŘ ¦ǇǇŜǊ .ƻǳƴŘ 

LƴǘŜǊǾŜƴǝƻƴ м стΦфнр мΦттм спΦоуу тмΦпсм 

н тнΦумм мΦуом сфΦмрт тсΦпсс 

/ƻƴǘǊƻƭ м сфΦуст оΦонф соΦнмф тсΦрмп 

н тмΦооо оΦппм спΦпсо туΦнло 

 

¢ƘŜ Ǉƭƻǘ ǎƘƻǿǎ ǘƘŜ ŜǎǝƳŀǘŜŘ ƳŀǊƎƛƴŀƭ ƳŜŀƴǎ ƻŦ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ƻǾŜǊ ǝƳŜ όǇǊŜπ ŀƴŘ 

ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴύ ŦƻǊ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ŀƴŘ ŎƻƴǘǊƻƭ ƎǊƻǳǇǎΣ ǿƛǘƘ ŜǊǊƻǊ ōŀǊǎ ǊŜǇǊŜǎŜƴǝƴƎ фр҈ 

ŎƻƴŬŘŜƴŎŜ ƛƴǘŜǊǾŀƭǎΦ ¢ƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ƎǊƻǳǇ ŘŜƳƻƴǎǘǊŀǘŜŘ ŀ ǎƭƛƎƘǘ ƛƴŎǊŜŀǎŜ ƛƴ ǎŎƻǊŜǎ ŦǊƻƳ ǇǊŜπ ǘƻ 

ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΣ ǿƘƛƭŜ ǘƘŜ ŎƻƴǘǊƻƭ ƎǊƻǳǇ ǎƘƻǿŜŘ ŀ ǎƭƛƎƘǘ ƛƴŎǊŜŀǎŜΦ IƻǿŜǾŜǊΣ ǘƘŜ ƻǾŜǊƭŀǇ ƻŦ 

ŎƻƴŬŘŜƴŎŜ ƛƴǘŜǊǾŀƭǎ ǎǳƎƎŜǎǘǎ ǘƘŀǘ ǘƘŜǎŜ ŎƘŀƴƎŜǎ Ƴŀȅ ƴƻǘ ōŜ ǎǘŀǝǎǝŎŀƭƭȅ ǎƛƎƴƛŬŎŀƴǘ όǎŜŜ ¢ŀōƭŜ рΦрнύ 

 

¢ŀōƭŜ рπрн 
 
9ǎǝƳŀǘŜŘ aŀǊƎƛƴŀƭ aŜŀƴǎ ƻŦ ǘƘŜ {²/ 

 



нро 

ƻŦ плр 

 
нро 

 
 

 

9ũŜŎǘ {ƛȊŜǎΦ ¢ƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǎǳōǎŎŀƭŜǎ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ǎƘƻǿ ŀ ƳƻŘŜǊŀǘŜ ŜũŜŎǘ 

ǎƛȊŜ όǎŜŜ ¢ŀōƭŜ рΦроύ 

 

¢ŀōƭŜ рπро 
 
{²/ tǊŜ ŀƴŘ tƻǎǘ tŀƛǊŜŘ {ŀƳǇƭŜǎ 9ũŜŎǘ {ƛȊŜǎ 

 

 

рΦнΦр ¢ŜŀŎƘŜǊ !ŎŎŜǇǘŀōƛƭƛǘȅ vǳŜǎǝƻƴƴŀƛǊŜ 

 

The teacher questionnaire, comprising 11 questions and sent via Qualtrics, yielded 2 

responses, with a high mean of 4.77. The focus and content of the survey questions are discussed in 

the methodology chapter, and the outcomes are discussed in the discussion chapter.  

 

рΦнΦс /5D vǳŀƭǘǊƛŎǎ {ǳǊǾŜȅ  

 

¢ƘŜ /5D ǎǳǊǾŜȅΣ ǿƛǘƘ ǊŜǎǳƭǘǎ ŦǊƻƳ ǘƘŜ ŦƻǳǊ ƎǊƻǳǇǎΣ ǎƘƻǿŜŘ ссΦт҈ ǿƛǘƘ ŀ ƎƻƻŘ ǎŎƻǊŜ ŀƴŘ 

ооΦо҈ ǿƛǘƘ ŀƴ ŜȄŎŜƭƭŜƴǘ ǎŎƻǊŜΦ ¢ƘŜ ŦƻŎǳǎ ŀƴŘ ŎƻƴǘŜƴǘ ƻŦ ǘƘŜ ǎǳǊǾŜȅ ǉǳŜǎǝƻƴǎ ŀǊŜ ŘƛǎŎǳǎǎŜŘ ƛƴ ǘƘŜ 

ƳŜǘƘƻŘƻƭƻƎȅ ŎƘŀǇǘŜǊΣ ŀƴŘ ŀƴŀƭȅǎƛǎ ƛǎ ǇǊƻǾƛŘŜŘ ƛƴ ǘƘŜ ŘƛǎŎǳǎǎƛƻƴ ŎƘŀǇǘŜǊΦ  

 

 

 {ǘŀƴŘŀǊŘƛȊŜǊŀ 
tƻƛƴǘ 
9ǎǝƳŀǘŜ 

фр҈ /ƻƴŬŘŜƴŎŜ 
LƴǘŜǊǾŀƭ 

[ƻǿŜǊ ¦ǇǇŜǊ 

tŀƛǊ м {²/ψtǊŜ π 
{²/ψtƻǎǘ 

/ƻƘŜƴϥǎ Ř млΦмнн πΦплу πΦсрп πΦмрф 

IŜŘƎŜǎϥ 
ŎƻǊǊŜŎǝƻƴ 

млΦнот πΦплп πΦспт πΦмру 

ŀΦ ¢ƘŜ ŘŜƴƻƳƛƴŀǘƻǊ ƛǎ ǳǎŜŘ ǘƻ ŜǎǝƳŀǘŜ ǘƘŜ ŜũŜŎǘ ǎƛȊŜǎΦ  
/ƻƘŜƴϥǎ Ř ǳǎŜǎ ǘƘŜ ǎŀƳǇƭŜ ǎǘŀƴŘŀǊŘ ŘŜǾƛŀǝƻƴ ƻŦ ǘƘŜ ƳŜŀƴ ŘƛũŜǊŜƴŎŜΦ  
IŜŘƎŜǎϥ ŎƻǊǊŜŎǝƻƴ ǳǎŜǎ ǘƘŜ ǎŀƳǇƭŜ ǎǘŀƴŘŀǊŘ ŘŜǾƛŀǝƻƴ ƻŦ ǘƘŜ ƳŜŀƴ ŘƛũŜǊŜƴŎŜΣ Ǉƭǳǎ ŀ ŎƻǊǊŜŎǝƻƴ 
ŦŀŎǘƻǊΦ 



нрп 

ƻŦ плр 

 
нрп 

 
 

 

¢Ƙŀǘ ŬƴŀƭƛǎŜǎ ǘƘŜ ǊŜǎǳƭǘǎ ƻŦ ǘƘŜ ǉǳŀƴǝǘŀǝǾŜ Řŀǘŀ ŦǊƻƳ ǘƘŜ t!b!{π/Σ {ϧ5 vǳŜǎǝƻƴƴŀƛǊŜΣ 

ǘŜŀŎƘŜǊǎ ŀƴŘ ǇŀǊŜƴǘǎΣ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ {ǘǳŘŜƴǘ ǉǳŜǎǝƻƴƴŀƛǊŜǎΣ ŀƴŘ ǘŜŀŎƘŜǊǎϥ ǎǳǊǾŜȅΦ 

 



нрр 

ƻŦ плр 

 
нрр 

 
 

 

сΦ 5ƛǎŎǳǎǎƛƻƴ 
 

сΦм LƴǘǊƻŘǳŎǝƻƴ 

 

¢Ƙƛǎ ŎƘŀǇǘŜǊ ǇǊŜǎŜƴǘǎ ǘƘŜ ƪŜȅ ŬƴŘƛƴƎǎ ǊŜƭŀǘŜŘ ǘƻ ǘƘŜ ǊŜǎŜŀǊŎƘ ǉǳŜǎǝƻƴΥ Lǎ ŀƴ ƛƴǘŜǊǾŜƴǝƻƴ 

ŦƻǎǘŜǊƛƴƎ ǘƘŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ŀ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŀŎŎŜǇǘŀōƭŜ ŀƴŘ ŦŜŀǎƛōƭŜ ǘƻ ŘŜƭƛǾŜǊ ƛƴ ǇǊƛƳŀǊȅ 

ǎŎƘƻƻƭǎ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎϥ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎΚ ¢Ƙƛǎ ƛǎ ǘƘŜ ŬǊǎǘ ǎǘǳŘȅ ǘƻ ŜȄǇƭƻǊŜ Ƙƻǿ ŀ 

ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴ ŦƻǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ όaI².ύΣ ǳǝƭƛǎƛƴƎ ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘ 

ǘƘŀǘ ƛƴŎƻǊǇƻǊŀǘŜǎ ǘƘŜ ŬǾŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŦǊŀƳŜǿƻǊƪ ό5ƻǊƧŜŜΣ нлнмύΣ ǿƘƛŎƘ 

Ƙŀǎ ŀ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ōŀǎŜ ŦƻǊ ŀ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ŎǳǊǊƛŎǳƭǳƳΣ ŎƻǳƭŘ ōŜ ƛƴǘŜƎǊŀǘŜŘ ƛƴǘƻ t{I9 ǎǘǳŘƛŜǎ 

ŦƻǊ ǇǊƛƳŀǊȅπŀƎŜŘ ǎǘǳŘŜƴǘǎΦ  

 

¢ƘŜ ŎƘŀǇǘŜǊ ŜȄŀƳƛƴŜǎ ǘƘŜ ǉǳŀƴǝǘŀǝǾŜ ŀƴŘ ǉǳŀƭƛǘŀǝǾŜ Řŀǘŀ ŎƻƭƭŜŎǘŜŘ ŦǊƻƳ ǇŀǊǝŎƛǇŀƴǘǎΣ 

ƛƴǘŜǊǇǊŜǘǎ ǘƘŜ ŬƴŘƛƴƎǎΣ ŀƴŘ ŎƻƳǇŀǊŜǎ ǘƘŜƳ ǿƛǘƘ ǎƛƳƛƭŀǊ ǇǊŜǾƛƻǳǎ ǎǘǳŘƛŜǎΦ ¢ƘŜ ŬƴŘƛƴƎǎ ǿŜǊŜ ŀƴŀƭȅǎŜŘ 

ōȅ ǊŜƅŜŎǝƴƎ ƻƴ ǘƘŜ ǊŜǎǳƭǘǎ ŀƭƻƴƎǎƛŘŜ ǘƘŜ ƭƛǘŜǊŀǘǳǊŜ ƛƴ ǘƘŜ ƴŀǊǊŀǝǾŜ ǊŜǾƛŜǿΦ ¢Ƙƛǎ ŘƛǎŎǳǎǎƛƻƴ ƻũŜǊǎ ŀ 

ǊŜƅŜŎǝƻƴ ƻƴ ǘƘŜ ǊŜǎŜŀǊŎƘ ŬƴŘƛƴƎǎΣ ŀƴŘ ŀ ŎǊƛǝŎŀƭ ŀƴŀƭȅǎƛǎ ƻŦ ǘƘŜ ƛƳǇƭƛŎŀǝƻƴǎΣ ƭƛƳƛǘŀǝƻƴǎΣ 

ǊŜŎƻƳƳŜƴŘŀǝƻƴǎ ŀƴŘ ŦǳǘǳǊŜ ŘƛǊŜŎǝƻƴǎ ǎǳƎƎŜǎǘŜŘ ōȅ ǘƘƛǎ ǎǘǳŘȅΦ ¢ƻ ŀŘŘǊŜǎǎ ǘƘŜ ǊŜǎŜŀǊŎƘ ǉǳŜǎǝƻƴΣ 

ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ Ƙŀǎ ǘǊƛŀƴƎǳƭŀǘŜŘ ǉǳŀƭƛǘŀǝǾŜ ŀƴŘ ǉǳŀƴǝǘŀǝǾŜ Řŀǘŀ ŬƴŘƛƴƎǎ ǘƻ ǇǊƻǾƛŘŜ ŀ ƘƻƭƛǎǝŎ 

ŀŎŎƻǳƴǘ ƻŦ ǿƘŀǘ ǘǊŀƴǎǇƛǊŜŘ ƛƴ ǘƘƛǎ ǎǘǳŘȅΦ  

 

сΦн YŜȅ CƛƴŘƛƴƎǎ 

 

¢Ƙƛǎ ǎŜŎǝƻƴ ǇǊƻǾƛŘŜǎ ŀ ōǊƛŜŦ ƻǾŜǊǾƛŜǿ ƻŦ ǘƘŜ ƪŜȅ ŬƴŘƛƴƎǎ ŦǊƻƳ ǘƘŜ ǉǳŀƴǝǘŀǝǾŜ ŘŀǘŀΣ 

ŀŘŘǊŜǎǎƛƴƎ ǘƘŜ ƘȅǇƻǘƘŜǎƛǎ ΨƛŦ ŀ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴ ƛƴŎƻǊǇƻǊŀǘŜǎ ŀƭƭ ŬǾŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ 

ŎŀǇŀŎƛǘȅΩΣ ǘƘŜƴ ǘƘŜ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴΣ ƛŦ ŀŎŎŜǇǘŀōƭŜ ŀƴŘ ŦŜŀǎƛōƭŜΣ ŎƻǳƭŘ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎϥ ƳŜƴǘŀƭ 



нрс 

ƻŦ плр 

 
нрс 

 
 

 

ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎΩ ŀƴŘ ǿƛǘƘ ǉǳŀƭƛǘŀǝǾŜ ŘŀǘŀΣ ƛƴŎƭǳŘƛƴƎ ƴŀǊǊŀǝǾŜ ŜǾƛŘŜƴŎŜ ŦǊƻƳ ǘƘŜ ǎǘǳŘŜƴǘǎ ǘƻ 

ŘŜǾŜƭƻǇ ŀ ǘƘŜƻǊȅ ǘƘŀǘ ǘƘŜ ŬǾŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǿƛǘƘƛƴ ŀ ŦǊŀƳŜǿƻǊƪ ƻŦ 

ǇǎȅŎƘƻƭƻƎƛŎŀƭ ǘƘŜƻǊƛŜǎ ƛƴ ŀ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭ ŎǳǊǊƛŎǳƭǳƳ Ŏŀƴ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎϥ 

ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎΦ Lƴ ƛƴǘŜǊǇǊŜǝƴƎ ǘƘŜ ǉǳŀƭƛǘŀǝǾŜ ŀƴŘ ǉǳŀƴǝǘŀǝǾŜ ŘŀǘŀΣ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ 

ŀǇǇŜŀǊǎ ǘƻ ƘŀǾŜ ǇǊƻǾƛŘŜŘ ŀƴ ŀŎŎŜǇǘŀōƭŜ ŀƴŘ ŦŜŀǎƛōƭŜ ǇǊƻƎǊŀƳƳŜ ǿƛǘƘ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǘƻ 

ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎϥ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎΦ  

 

{ǘǳŘŜƴǘǎ ŦƻǳƴŘ ǿŀȅǎ ǘƻ ǊŜŎƻƎƴƛǎŜ ŘƛũŜǊŜƴǘ ŜƳƻǝƻƴǎΣ ǳƴŘŜǊǎǘŀƴŘ Ƙƻǿ ŜƳƻǝƻƴǎ ŀǊŜ ŀƴ 

ƛƳǇƻǊǘŀƴǘ ǇŀǊǘ ƻŦ ƻǳǊ ƭƛǾŜǎΣ ŀƴŘ ǿƘȅ ƛǘ ƛǎ ŜǎǎŜƴǝŀƭ ǘƻ ǇŀǳǎŜ ŀƴŘ ǊŜƅŜŎǘΦ ¢ƘŜȅ ƭŜŀǊƴǘ Ƙƻǿ ǇŜǊŎŜǇǝƻƴ 

Ŏŀƴ ƘŜƭǇ ŎƘŀƴƎŜ ȅƻǳǊ ƳƛƴŘǎŜǘ ǘƻ ǊŜǎƻƭǾŜ ƛǎǎǳŜǎ ŀƴŘ ǘƘŀǘ ȅƻǳ Ŏŀƴ ƘŜƭǇ ȅƻǳǊǎŜƭŦ ƛŦ ȅƻǳ ƘŀǾŜ ǘƘŜ 

ǊŜƭŜǾŀƴǘ ƪƴƻǿƭŜŘƎŜΦ ¢ƘŜȅ ŦƻǳƴŘ ǘƘŀǘ ǎƘŀǊƛƴƎ ŘŜŜǇ ŜƳƻǝƻƴǎ ƛǎ ŎƘŀƭƭŜƴƎƛƴƎΣ ōǳǘ ŎŜǊǘŀƛƴ ŜƳƻǝƻƴǎ Ŏŀƴ 

ōŜ ǎƘŀǊŜŘΣ ǿƘƛŎƘ ƘŜƭǇǎ ǳǎ ŦŜŜƭ ŎƻƴƴŜŎǘŜŘΦ ¢ƘŜȅ ŜƴƧƻȅŜŘ ƭŜŀǊƴƛƴƎ ǿƛǘƘ ǎƘƻǊǘΣ ǎƴŀǇǇȅ ǾƛŘŜƻǎ ǘƘŀǘ ǳǎŜŘ 

ƛƴŎƭǳǎƛǾŜΣ ŀƎŜπŀǇǇǊƻǇǊƛŀǘŜ ƭŀƴƎǳŀƎŜΣ ƛƴǘǊƻŘǳŎŜŘ ƴŜǿ ƪƴƻǿƭŜŘƎŜΣ ŀƴŘ ƛƴŎƻǊǇƻǊŀǘŜŘ Ŧǳƴ ŀŎǝǾƛǝŜǎ ǘƻ 

ŦŀŎƛƭƛǘŀǘŜ ƭŜŀǊƴƛƴƎΦ hǾŜǊ ǘƘŜ ƴƛƴŜ ǿŜŜƪǎΣ ǘƘŜƛǊ ǇƻǎƛǝǾŜ ŀƴŘ ƴŜƎŀǝǾŜ ŜƳƻǝƻƴŀƭ ǎǘŀǘŜǎ ŎƘŀƴƎŜŘ 

ǎƛƎƴƛŬŎŀƴǘƭȅ ŀǎ ƳŜŀǎǳǊŜŘ ōȅ ǘƘŜ tƻǎƛǝǾŜ ŀƴŘ bŜƎŀǝǾŜ !ũŜŎǘ {ŎƘŜŘǳƭŜ όt!b!{ύΦ ¢ƘŜ {ǘǊŜƴƎǘƘǎ ŀƴŘ 

5ƛŶŎǳƭǝŜǎ vǳŜǎǝƻƴƴŀƛǊŜ ό{ϧ5ύ ƳŜŀǎǳǊŜƳŜƴǘ ǎƘƻǿŜŘ ǎƛƎƴƛŬŎŀƴǘ ƛƳǇǊƻǾŜƳŜƴǘ ƛƴ ǘƘǊŜŜ ƻŦ ǘƘŜ ŬǾŜ 

ŀǧǊƛōǳǘŜǎΣ ǿƛǘƘ ƘȅǇŜǊŀŎǝǾƛǘȅ ŀƴŘ ǇŜŜǊ ǇǊƻōƭŜƳǎ ǎƘƻǿƛƴƎ ƴƻ ǎƛƎƴƛŬŎŀƴǘ ŎƘŀƴƎŜ ōŜǘǿŜŜƴ ǇǊŜπ ŀƴŘ 

ǇƻǎǘπǘŜǎǝƴƎΦ ¢ƘŜ ǘŜŀŎƘŜǊǎ ŀƭǎƻ ƻōǎŜǊǾŜŘ ŀ ǇƻǎƛǝǾŜ ŘƛũŜǊŜƴŎŜ ƛƴ ǘƘŜƛǊ ōŜƘŀǾƛƻǳǊǎΦ ¢ƘŜ ǘƘŜƳŀǝŎ 

ŀƴŀƭȅǎƛǎ ǊŀƛǎŜŘ ǉǳŜǎǝƻƴǎ ŦƻǊ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ŀōƻǳǘ ǎǘǳŘŜƴǘǎϥ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ǾƻŎŀōǳƭŀǊȅ ŀƴŘ 

ǘƘŜƛǊ ŀōƛƭƛǘȅ ǘƻ ŀǇǇƭȅ ƛǘ ǘƻ ǊŜŀƭπƭƛŦŜ ǎŎŜƴŀǊƛƻǎ ŀǘ ŀƴ ŀǇǇǊƻǇǊƛŀǘŜ ƭŜǾŜƭΦ wŜǎǳƭǘǎ ŦǊƻƳ ǎǘŀǝǎǝŎŀƭ Řŀǘŀ ƻƴ 

ǝƳŜ ŀƴŘ ƎǊƻǳǇ ŜũŜŎǘǎ ǿƛƭƭ ōŜ ŘƛǎŎǳǎǎŜŘ ǿƘŜƴ ƛƴǘŜǊǇǊŜǝƴƎ ǘƘŜ ŬƴŘƛƴƎǎΦ  

 

CǊƻƳ ǘƘŜ ǘŜŀŎƘŜǊ ƛƴǘŜǊǾƛŜǿǎ ŀƴŘ ǘƘŜ ƴŀǊǊŀǝǾŜǎ ƻƴ ǘƘŜ ǇƭŀƴƴƛƴƎ ŘƻŎǳƳŜƴǘŀǝƻƴΣ ǘŜŀŎƘŜǊǎ 

ǊŜǇƻǊǘŜŘ ǇƻǎƛǝǾŜ ŜȄǇŜǊƛŜƴŎŜǎ ǿƛǘƘ ǘƘŜ ǇǊƻƎǊŀƳƳŜΦ ¢ƘŜȅ ŀƭǎƻ ŜȄǇŜǊƛŜƴŎŜŘ ǇƻǎƛǝǾŜ ŎƘŀƴƎŜǎ ƛƴ 

ōŜƘŀǾƛƻǳǊ ŀǎ ǎǘǳŘŜƴǘǎ ǇǊƻƎǊŜǎǎŜŘ ƛƴ ǘƘŜƛǊ ƭŜŀǊƴƛƴƎ ƻǾŜǊ ǘƘŜ ƴƛƴŜ ǿŜŜƪǎΦ ¢ƘŜ ǉǳŀƭƛǘŀǝǾŜ Řŀǘŀ ŦǊƻƳ ǘƘŜ 
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ǊŜƅŜȄƛǾŜ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎ ǇǊƻǾƛŘŜŘ ǘǿƻ ǘƘŜƳŜǎΥ ǎǳǇǇƻǊǝƴƎ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎΣ ŀƴŘ ŎƘŀƴƎƛƴƎ 

ōŜƘŀǾƛƻǳǊǎ ǘƘǊƻǳƎƘ ƭŜŀǊƴƛƴƎ ƻǇǇƻǊǘǳƴƛǝŜǎΦ ¢ƘŜ ǘŜŀŎƘŜǊǎϥ ƻǾŜǊŀƭƭ ŜȄǇŜǊƛŜƴŎŜ ǿŀǎ ǇƻǎƛǝǾŜΤ ƘƻǿŜǾŜǊΣ 

ǘƘŜȅ ǿƻǳƭŘ ƘŀǾŜ ƭƛƪŜŘ ƳƻǊŜ ǝƳŜ ǘƻ ǊŜǾƛŜǿ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ŘƻŎǳƳŜƴǘŀǝƻƴΣ ŀǎ ǘƘŜȅ ŦŜƭǘ ǘƘŜǊŜ ǿŀǎ 

ǘƻƻ ƳǳŎƘ ƛƴŦƻǊƳŀǝƻƴΦ  

 

сΦнΦм vǳŀƴǝǘŀǝǾŜ 5ŀǘŀ CƛƴŘƛƴƎǎ  

 

tƻǎƛǝǾŜ !ƴŘ bŜƎŀǝǾŜ !ũŜŎǘ {ŎƘŜŘǳƭŜΦ ¢ƘŜ t!b!{π/ ǉǳŜǎǝƻƴƴŀƛǊŜΣ ŎƻƳǇƭŜǘŜŘ ōȅ ǎǘǳŘŜƴǘǎΣ 

ǿŀǎ ǳǎŜŘ ǘƻ ƳŜŀǎǳǊŜ ǘƘŜƛǊ ŜƳƻǝƻƴŀƭ ǎǘŀǘŜΣ ǿƛǘƘ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ǘŜǎǝƴƎΦ ¢ƘŜ ǊŜǎǳƭǘǎ 

ǎƘƻǿŜŘ ŀ ǎƛƎƴƛŬŎŀƴǘ ƛƴŎǊŜŀǎŜ ƛƴ ǇƻǎƛǝǾŜ ŀũŜŎǘ ŦǊƻƳ ǘƘŜ ǇǊŜπƛƴǘŜǊǾŜƴǝƻƴ ǘŜǎǘ ǘƻ ǘƘŜ Ǉƻǎǘπ

ƛƴǘŜǊǾŜƴǝƻƴ ǘŜǎǘ ŀƴŘ ŀ ǎƛƎƴƛŬŎŀƴǘ ŘŜŎǊŜŀǎŜ ƛƴ ƴŜƎŀǝǾŜ ŀũŜŎǘ ŦǊƻƳ ǘƘŜ ǇǊŜπƛƴǘŜǊǾŜƴǝƻƴ ǘŜǎǘ ǘƻ ǘƘŜ 

ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ǘŜǎǘΦ ¢Ƙƛǎ ƛǎ ǇŀǊǝŎǳƭŀǊƭȅ ŜƴŎƻǳǊŀƎƛƴƎΣ ŀǎ ƛǘ ǎǳƎƎŜǎǘǎ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ǿŜǊŜ ƛƴŎǊŜŀǎƛƴƎƭȅ 

ǇƻǎƛǝǾŜ ƛƴ ǘƘŜƛǊ ƳƻƻŘΦ ¢ƘŜ ŘŜŎǊŜŀǎŜ ƛƴ ƴŜƎŀǝǾŜ ŀũŜŎǘ ŀƳƻƴƎ ǎǘǳŘŜƴǘǎ ŀƊŜǊ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴΣ ŀǎ 

ŜǾƛŘŜƴŎŜŘ ōȅ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ǘŜǎǝƴƎΣ ǎǳǇǇƻǊǘǎ ǘƘƛǎ ŬƴŘƛƴƎΦ ¢ƘŜ ƴǳƭƭ ƘȅǇƻǘƘŜǎƛǎ ǿŀǎ 

ǊŜƧŜŎǘŜŘΦ  

 

{ǘǊŜƴƎǘƘǎ ŀƴŘ 5ƛŶŎǳƭǝŜǎ vǳŜǎǝƻƴƴŀƛǊŜΥ ¢ŜŀŎƘŜǊǎΦ ¢ƘŜ Ƴŀƛƴ ŬƴŘƛƴƎǎ ƻŦ ǘƘŜ {ϧ5 

vǳŜǎǝƻƴƴŀƛǊŜ ŦƻǊ ǘŜŀŎƘŜǊǎ ŀǊŜ ǘƘŀǘ ǘƘŜ ǘŜŀŎƘŜǊǎ ǊŜǇƻǊǘŜŘ ǎƛƎƴƛŬŎŀƴǘ ŎƘŀƴƎŜǎ ƛƴ ǘƘǊŜŜ ƻŦ ǘƘŜ ŬǾŜ 

ŀǧǊƛōǳǘŜǎ ƳŜŀǎǳǊŜŘ ōŜŦƻǊŜ ŀƴŘ ŀƊŜǊ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴΦ 

 

hŦ ǘƘŜ ŬǾŜ ǎǳōǎŎŀƭŜǎ ƳŜŀǎǳǊŜŘΣ ǇǊƻǎƻŎƛŀƭΣ ŜƳƻǝƻƴŀƭΣ ŀƴŘ ŎƻƴŘǳŎǘ ǎƘƻǿŜŘ ǎǘŀǝǎǝŎŀƭƭȅ 

ǎƛƎƴƛŬŎŀƴǘ ǊŜǎǳƭǘǎΣ ǿƛǘƘ ǎƛƎƴƛŬŎŀƴǘ ŘƛũŜǊŜƴŎŜǎ ōŜǘǿŜŜƴ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ǎŎƻǊŜǎΦ ¢Ƙƛǎ ǊŜǎǳƭǘ 

ƛƴŘƛŎŀǘŜǎ ǘƘŀǘ ǘƘŜ ǘŜŀŎƘŜǊǎ ŦƻǳƴŘ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ǇƻǎƛǝǾŜƭȅ ŀũŜŎǘŜŘ ǘƘŜ ǎǘǳŘŜƴǘǎΣ ǊŜŘǳŎƛƴƎ ǘƘŜƛǊ 

ŜƳƻǝƻƴŀƭ ŀƴŘ ōŜƘŀǾƛƻǳǊŀƭ ǇǊƻōƭŜƳǎΦ  
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¢ƘŜ ǇǊƻǎƻŎƛŀƭ ŀǎǎŜǎǎƳŜƴǘ ƛŘŜƴǝŬŜŘ ǘƘƛǊǘȅπŦƻǳǊ ǎǘǳŘŜƴǘǎ ǿƘƻ ǊŜǎǇƻƴŘŜŘ ƳƻǊŜ ǇƻǎƛǝǾŜƭȅ ŀƊŜǊ 

ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴΣ ŀŎŎƻǳƴǝƴƎ ŦƻǊ ƳƻǊŜ ǘƘŀƴ ƘŀƭŦ ƻŦ ǘƘŜ ǇŀǊǝŎƛǇŀƴǘǎΦ ¢Ƙƛǎ ǿƻǳƭŘ ƛƴŘƛŎŀǘŜ ǘƘŀǘ ǘƘŜ 

ǎǘǳŘŜƴǘǎ ƘŀŘ ƛƴŎǊŜŀǎŜŘ ǘƘŜƛǊ ǇǊƻǎƻŎƛŀƭ ŀǧǊƛōǳǘŜǎΦ tƻǘŜƴǝŀƭ ƭƛƴƪǎ ŀƳƻƴƎ ǘƘŜǎŜ ŀǧǊƛōǳǘŜǎΣ ǘƘŜ ΨǎŜƭŦπ

ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ƳǳƭǝπŎƻƳǇƻƴŜƴǘΣ ŀƴŘ ǘƘŜ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ǘƘŜƻǊƛŜǎ ŀǎǎƻŎƛŀǘŜŘ ǿƛǘƘ ƛǘǎ ŎƻƳǇƻƴŜƴǘǎ ŀǊŜ 

ŦǳǊǘƘŜǊ ŘƛǎŎǳǎǎŜŘΦ  

 

¢ƘŜ ŜƳƻǝƻƴŀƭ ǇǊƻōƭŜƳǎ ŀǧǊƛōǳǘŜ ǎƘƻǿŜŘ ǘƘŜ Ƴƻǎǘ ǎƛƎƴƛŬŎŀƴǘ ŎƘŀƴƎŜΣ ǿƛǘƘ ǘƘŜ ƘƛƎƘŜǎǘ 

ǎŎƻǊŜ ŀƳƻƴƎ ǘƘŜ ŬǾŜ ŀǧǊƛōǳǘŜǎΣ ƛƴŘƛŎŀǝƴƎ ǘƘŀǘ оп ǎǘǳŘŜƴǘǎ ƘŀŘ ǊŜŘǳŎŜŘ ǘƘŜƛǊ ŜƳƻǝƻƴŀƭ ǇǊƻōƭŜƳǎΦ 

/ƻƴŘǳŎǘ ǿŀǎ ŀƭǎƻ ƘƛƎƘƭȅ ǎƛƎƴƛŬŎŀƴǘΣ ǿƛǘƘ ƛƳǇǊƻǾŜƳŜƴǘǎ ŀŎǊƻǎǎ ŀǧǊƛōǳǘŜǎΣ ƛƴŎƭǳŘƛƴƎ ǘŀƴǘǊǳƳǎΣ 

ƻōŜȅƛƴƎΣ ŬƎƘǝƴƎΣ ŀƴŘ ƭȅƛƴƎΦ ¢ƘŜǊŜ ǎƘƻǳƭŘ ƘŀǾŜ ōŜŜƴ ΨǎǘŜŀƭǎΩ ƛƴŎƭǳŘŜŘΣ ŀǎ ǘƘƛǎ ƛǎ ƻƴŜ ƻŦ ǘƘŜ ǎȅƳǇǘƻƳǎ 

ǳƴŘŜǊ ǘƘŜ ŀǧǊƛōǳǘŜ ŎƻƴŘǳŎǘΤ ƘƻǿŜǾŜǊΣ ǘƘŜǊŜ ǿŀǎ ƴƻ ǊŜǎǇƻƴǎŜ ŦǊƻƳ ŀƴȅ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘǎϥ ǘŜŀŎƘŜǊǎΣ ǎƻ 

ƛǘ ǿŀǎ ƴƻǘ ƛƴŎƭǳŘŜŘ ƛƴ ǘƘŜ ŘŀǘŀΦ ¢ƘŜ ŎƻƴŘǳŎǘ ŀǧǊƛōǳǘŜǎ ŎƘŀƴƎŜŘ ǎǘŀǝǎǝŎŀƭƭȅΥ ƴƛƴŜǘŜŜƴ ǎǘǳŘŜƴǘǎ 

ŜȄǇŜǊƛŜƴŎŜŘ ŀ ƴŜƎŀǝǾŜ ŎƘŀƴƎŜΣ ǎƛȄ ŀ ǇƻǎƛǝǾŜ ŎƘŀƴƎŜΣ ŀƴŘ ǘƘƛǊǘȅπŦƻǳǊ ǎƘƻǿŜŘ ƴƻ ŎƘŀƴƎŜΦ ¢ƘŜ 

ǎƛƎƴƛŬŎŀƴŎŜ ǎǳƎƎŜǎǘǎ ǘƘŀǘ ŎƻƴŘǳŎǘ ǇǊƻōƭŜƳǎ Ƴŀȅ ƘŀǾŜ ǊŜŘǳŎŜŘ ƻǾŜǊ ǘƘŜ ƴƛƴŜ ǿŜŜƪǎΦ ¢ƘŜǎŜ ǎŎƻǊŜǎ 

ƛƴŘƛŎŀǘŜ ŀ ǎƛƎƴƛŬŎŀƴǘ ƛƳǇǊƻǾŜƳŜƴǘ ƛƴ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ǘŜǎǘ ǎŎƻǊŜǎ ŦƻǊ ōŜƘŀǾƛƻǳǊǎ ǊŜŎƻǊŘŜŘ ōȅ 

ǘŜŀŎƘŜǊǎ ŦƻǊ ǎǘǳŘŜƴǘǎ ŦƻƭƭƻǿƛƴƎ ǘƘŜ Ψ! [ƛǧƭŜ .ƛǘ ƻŦ tǎȅŎƘƻƭƻƎȅΩ ό![.htύ ƛƴǘŜǊǾŜƴǝƻƴΦ ¢ƘŜ ǎƛƎƴƛŬŎŀƴǘ 

ŘƛũŜǊŜƴŎŜǎ ƛƴŘƛŎŀǘŜ ǘƘŀǘ ǘƘŜ ƴǳƭƭ ƘȅǇƻǘƘŜǎƛǎ ǎƘƻǳƭŘ ōŜ ǊŜƧŜŎǘŜŘΦ 

 

IƻǿŜǾŜǊΣ ǘƘŜ ƭŜŀǎǘ ŎƘŀƴƎŜ ǿŀǎ ǿƛǘƘ ǇŜŜǊ ǇǊƻōƭŜƳǎ ŀƴŘ ƘȅǇŜǊŀŎǝǾƛǘȅΦ ¢ƘŜǊŜ ǿŀǎ ƴƻ 

ǎƛƎƴƛŬŎŀƴǘ ŘƛũŜǊŜƴŎŜ ƛƴ ƘȅǇŜǊŀŎǝǾƛǘȅΦ ¢ƘŜǊŜ ǿŜǊŜ ŀ ŦŜǿ ŎƘŀƴƎŜǎ ŦǊƻƳ ǘƘŜ ǎǘǳŘŜƴǘǎΤ ǘƘŜ ŀǧǊƛōǳǘŜ 

ŎƻǾŜǊǎ ǎȅƳǇǘƻƳǎ ƻŦ ǊŜǎǘƭŜǎǎƴŜǎǎΣ ŬŘƎŜǝƴŜǎǎΣ ŘƛǎǘǊŀŎǝƻƴΣ ǊŜƅŜŎǝƻƴΣ ŀƴŘ ŀǧŜƴǝǾŜƴŜǎǎΦ  

 

{ϧ5 ǉǳŜǎǝƻƴƴŀƛǊŜǎ ǿŜǊŜ ŎƻƳǇƭŜǘŜŘ ōȅ ǘƘŜ ǘŜŀŎƘŜǊǎ ŀōƻǳǘ ǘƘŜ ǎǘǳŘŜƴǘǎ ǿƘƻ ƘŀǾŜ ŀ ǘƻǘŀƭ 

ŘƛŶŎǳƭǝŜǎ ǎŎŀƭŜΣ ǿƘƛŎƘ ƛƴŎƭǳŘŜǎ ŀƭƭ ŀǧǊƛōǳǘŜǎ ŜȄŎŜǇǘ ǇǊƻǎƻŎƛŀƭΦ !ƭǘƘƻǳƎƘ ǘƘŜ ŘƛũŜǊŜƴŎŜ ƛǎ ƳƻŘŜǊŀǘŜ 
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ƛƴ ǎƛƎƴƛŬŎŀƴŎŜΣ ǘƘŜ ǘƻǘŀƭ ŘƛŶŎǳƭǘȅ ǎŎŀƭŜ ƛƴŘƛŎŀǘŜǎ ǘƘŀǘ ǘƘƛǊǘȅπƻƴŜ ǎǘǳŘŜƴǘǎ ǊŜŘǳŎŜŘ ǘƘŜƛǊ ǘƻǘŀƭ ŘƛŶŎǳƭǘȅ 

ǎŎƻǊŜΣ ŎƻƳǇŀǊŜŘ ǘƻ ǘǿŜƴǘȅπƻƴŜ ǿƘƻ ƛƴŎǊŜŀǎŜŘ ƛǘΦ  

 

{ǘǊŜƴƎǘƘǎ ŀƴŘ 5ƛŶŎǳƭǝŜǎ vǳŜǎǝƻƴƴŀƛǊŜΥ tŀǊŜƴǘǎΦ ¢ƘŜ ƴǳƳōŜǊ ƻŦ ǇŀǊŜƴǘ ǊŜǎǇƻƴǎŜǎ ǿŀǎ 

ǎƛƎƴƛŬŎŀƴǘƭȅ ƭƻǿŜǊ ŀƴŘ ǿŀǎ ƛƴŎƭǳŘŜŘ ŀǎ ŀ ƪŜȅ ƭƛƳƛǘŀǝƻƴΣ ŀǎ ǘƘŜ Řŀǘŀ ǊŜǾŜŀƭŜŘ ŀƴ ƛǎǎǳŜ ǿƛǘƘ ǇŀǊŜƴǘǎϥ 

ŎƻƴǎŜƴǘΦ {ŜǾŜǊŀƭ ǇŀǊŜƴǘǎ ǊŜǎǇƻƴŘŜŘ ōǳǘ ŘƛŘ ƴƻǘ ŎƻƴǎŜƴǘΣ ǊŜƴŘŜǊƛƴƎ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ǳƴŀōƭŜ ǘƻ ǳǎŜ ǘƘŀǘ 

ŘŀǘŀΦ ¢Ƙƛǎ ƛǎ ŘƛǎŎǳǎǎŜŘ ƭŀǘŜǊ ƛƴ ǘƘƛǎ ŎƘŀǇǘŜǊ ǳƴŘŜǊ ǘƘŜ ƘŜŀŘƛƴƎ ƭƛƳƛǘŀǝƻƴǎΦ Lƴ ǘƻǘŀƭΣ ŜƛƎƘǘŜŜƴ ǊŜǎǇƻƴǎŜǎ 

ǿŜǊŜ ǊŜŎŜƛǾŜŘ ŦǊƻƳ ǇŀǊŜƴǘǎΦ ¢ƘŜ ǎŀƳǇƭŜ ǎƛȊŜ ǿŀǎ ǎƳŀƭƭΣ ȅŜǘ ǘƘŜ ǊŜƭƛŀōƛƭƛǘȅ ǘŜǎǝƴƎ ǿŀǎ ŎƻƴǎƛǎǘŜƴǘΦ  

 

{ŜƭŦπ²ƻǊƭŘ /ŀǇŀŎƛǘȅΥ {ǘǳŘŜƴǘ vǳŜǎǝƻƴƴŀƛǊŜΦ ¢ƘŜ ǾŀƭƛŘƛǘȅ ƻŦ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ 

ǉǳŜǎǝƻƴƴŀƛǊŜ ǿŀǎ ŜȄŀƳƛƴŜŘ ǘƻ ŘŜǘŜǊƳƛƴŜ ǿƘŜǘƘŜǊ ǘƘŜ ǉǳŜǎǝƻƴǎ ŎŀǇǘǳǊŜŘ ǘƘŜ ƛƴŦƻǊƳŀǝƻƴ ǎƻǳƎƘǘ 

ōȅ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ŀƴŘ ǿƘŜǘƘŜǊ ǘƘŜȅ ŀŘŜǉǳŀǘŜƭȅ ŎŀǇǘǳǊŜŘ ǿƘŀǘ ƛǎ ǎƻƳŜǝƳŜǎ ǊŜŦŜǊǊŜŘ ǘƻ ŀǎ ŀ 

ǎǇŜŎƛŬŎŀǝƻƴ ŜǊǊƻǊΦ ό5Ŝaŀƛƻ ϧ [ŀƴŘǊŜǘƘΣ нллпΤ DǊƻǾŜǎ Ŝǘ ŀƭΦΣ нллфύΦ !ƴȅ ƳŜŀǎǳǊŜƳŜƴǘ ŜǊǊƻǊ ŎƻǳƭŘ ōŜ 

ǊŜƭŀǘŜŘ ǘƻ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ōŜƛƴƎ ŀ ǇŀǇŜǊπōŀǎŜŘ ǎŜƭŦπŎƻƳǇƭŜǝƻƴ ǉǳŜǎǝƻƴƴŀƛǊŜΣ ƻǊ ǘƻ ǎǘǳŘŜƴǘǎ 

ǇǊƻǾƛŘƛƴƎ ƛƴŀŎŎǳǊŀǘŜ ŀƴǎǿŜǊǎ ŘǳŜ ǘƻ ƴƻǘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŜ ǉǳŜǎǝƻƴΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ǘƻƻƪ ǎǘŜǇǎ ǘƻ 

ǇǊƻǾƛŘŜ ǎƻƳŜ ǾŀƭƛŘŀǝƻƴ ōȅ ŀǎƪƛƴƎ ŦƻǊ ŦŜŜŘōŀŎƪ ŦǊƻƳ ǘƘŜ ŎƻƻǊŘƛƴŀǝƻƴ ŘŜǾŜƭƻǇƳŜƴǘ ƎǊƻǳǇΦ IƻǿŜǾŜǊΣ 

ŀƭǘƘƻǳƎƘ ǘƘŜ ƎǊƻǳǇ ŘƛŘ ƴƻǘ ŎƻƴǎƛŘŜǊ ǇǊƻŦŜǎǎƛƻƴŀƭ ǘŜŀŎƘŜǊǎ ŜȄǇŜǊǘǎ ƛƴ ǉǳŜǎǝƻƴƴŀƛǊŜ ǾŀƭƛŘŀǝƻƴΣ ƛǘ 

ǇǊƻǾƛŘŜŘ ŦŜŜŘōŀŎƪ ǎƻƭŜƭȅ ƻƴ ǘƘŜ ǉǳŜǎǝƻƴƴŀƛǊŜϥǎ ŀŎŎŜǇǘŀōƛƭƛǘȅ ŀƴŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎΦ !ƴƻǘƘŜǊ ǎǘŜǇ ƛƴ 

ǾŀƭƛŘŀǝƻƴ ƛǎ ǇƛƭƻǝƴƎ ǘƘŜ ǉǳŜǎǝƻƴƴŀƛǊŜΤ ƘƻǿŜǾŜǊΣ ŀǎ ǘƘŜ Ǉƛƭƻǘ ŎƻǳƭŘ ƴƻǘ ǘŀƪŜ ǇƭŀŎŜ ŀǎ ŘƛǎŎǳǎǎŜŘ ƛƴ 

/ƘŀǇǘŜǊ пΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ƘŀŘ ǘƻ ǊŜƭȅ ǎƻƭŜƭȅ ƻƴ ŦŜŜŘōŀŎƪΦ 

 

¢ƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŎƻƳǇǊƛǎŜǎ ŬǾŜ ŎƻƳǇƻƴŜƴǘǎΣ ŀƴŘ ŀƭƭ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ ǘŜǎǘǎ 

ǎƘƻǿŜŘ ŀŎŎŜǇǘŀōƭŜ ǊŜƭƛŀōƛƭƛǘȅΦ ¢ƘǊŜŜ ŎƻƳǇƻƴŜƴǘǎΣ ǎŜƭŦπƻǘƘŜǊπǿƻǊƭŘΣ ǎƻƭƛŘƛǘȅ ƻŦ ǎŜƭŦΣ ŀƴŘ ǎŜƴǎŜ ƻŦ 

ǇǳǊǇƻǎŜΣ ŀƭƭ ǎƘƻǿŜŘ ǎǘŀǝǎǝŎŀƭƭȅ ǎƛƎƴƛŬŎŀƴǘ ƛƴŎǊŜŀǎŜǎΦ ! ǎƭƛƎƘǘ ƳƻǾŜƳŜƴǘ ōŜǘǿŜŜƴ ǇǊŜπ ŀƴŘ Ǉƻǎǘπ
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ƛƴǘŜǊǾŜƴǝƻƴ ŦƻǊ ŀƎŜƴŎȅ ŀƴŘ ŎƻƴƴŜŎǘκŘƛǎŎƻƴƴŜŎǘ ǿŀǎ ƛƴǎƛƎƴƛŬŎŀƴǘΦ ¢ƘŜǊŜŦƻǊŜΣ ǘƘŜ ƴǳƭƭ ƘȅǇƻǘƘŜǎƛǎ ǿŀǎ 

ǊŜƧŜŎǘŜŘ ŦƻǊ ǘƘǊŜŜ ƻŦ ǘƘŜ ŬǾŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŎƻƳǇƻƴŜƴǘǎΦ  

 

¢ƘŜ ǎŜƭŦπƻǘƘŜǊπǿƻǊƭŘ ŎƻƳǇƻƴŜƴǘ ǎƘƻǿŜŘ ǘƘŜ Ƴƻǎǘ ǎƛƎƴƛŬŎŀƴǘ ƛƴŎǊŜŀǎŜ ƛƴ ƛǘǎ ƳŜŀƴΣ ǊŜǎǳƭǝƴƎ 

ƛƴ ŀ ǇƻǎƛǝǾŜ ƻǳǘŎƻƳŜΦ ¢ƘŜ ŀƴŀƭȅǎƛǎ ǊŜǾŜŀƭŜŘ ŀ ǎǘŀǝǎǝŎŀƭƭȅ ǎƛƎƴƛŬŎŀƴǘ ƛƴŎǊŜŀǎŜ ƛƴ ǎŜƭŦπƻǘƘŜǊπǿƻǊƭŘ 

ό{h²ύ ǎŎƻǊŜǎ ŦǊƻƳ ǇǊŜπ ǘƻ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΦ ¢ƘŜ ǉǳŜǎǝƻƴǎ ŀǧǊƛōǳǘŜŘ ǘƻ ǘƘƛǎ ŎƻƳǇƻƴŜƴǘ ǿŜǊŜ ƭƛƴƪŜŘ 

ǘƻ ǘƘŜ ǎǘǳŘŜƴǘǎϥ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŀǘ ǘƘŜȅ Ŏŀƴ ŎƘŀƴƎŜΣ ƛƴŎƭǳŘƛƴƎ ŎƘŀƴƎƛƴƎ ǘƘŜƛǊ ƳƛƴŘǎŜǘΣ ŀƴŘ ǘƘŀǘ 

ƻǘƘŜǊǎ ŀƭǎƻ ǳƴŘŜǊǎǘŀƴŘ ǘƘƛǎ ŀōƻǳǘ ǘƘŜƳΦ Lǘ ǿŀǎ ŀ ǎǳǊǇǊƛǎŜ ǘƘŀǘ ǘƘƛǎ ŎƻƳǇƻƴŜƴǘ ƘŀŘ ǘƘŜ Ƴƻǎǘ 

ǎƛƎƴƛŬŎŀƴǘ ŜũŜŎǘΣ ǿƘƛŎƘ ƛǎ ŘƛǎŎǳǎǎŜŘ ƭŀǘŜǊ ǿƘŜƴ ǘǊƛŀƴƎǳƭŀǝƴƎ ǘƘƛǎ Řŀǘŀ ǿƛǘƘ ǘƘŜ ǉǳŀƭƛǘŀǝǾŜ Řŀǘŀ ŦǊƻƳ 

ǘƘŜ ǎǘǳŘŜƴǘ ŦƻŎǳǎ ƎǊƻǳǇ ƛƴǘŜǊǾƛŜǿǎΦ 

 

¢ƘŜ ǎƻƭƛŘƛǘȅ ƻŦ ǎŜƭŦ ǎƘƻǿŜŘ ŀ ǎƛƎƴƛŬŎŀƴǘ ƛƴŎǊŜŀǎŜ ŦǊƻƳ ǇǊŜπ ǘƻ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΣ ǎǳƎƎŜǎǝƴƎ 

ǘƘŀǘ ǎǘǳŘŜƴǘǎ ƘŀǾŜ ǳƴŘŜǊǎǘƻƻŘ ǘƘŀǘ ǘƘŜƛǊ ƭƛŦŜΩǎ ǇǳǊǇƻǎŜ ƛǎ ƴƻǘ ŬȄŜŘ ŀƴŘ ǘƘŀǘ ǿƘŀǘ ǘƘŜȅ ŦŜŜƭ ŀƴŘ ǘƘƛƴƪ 

ŀōƻǳǘ ǘƘŜƳǎŜƭǾŜǎ ǘƻŘŀȅ Ƴŀȅ ŎƘŀƴƎŜΣ ǿƘƛŎƘ ƛǎ ƻƪŀȅΦ ¢ƘŜ ǎƻƭƛŘƛǘȅ ƻŦ ǎŜƭŦ ŎƻƳǇƻƴŜƴǘ ƛǎ ŀōƻǳǘ ǘƘŜ ǎŜƭŦ 

ƴƻǘ ōŜƛƴƎ ŬȄŜŘΣ ŀƴŘ ǘƘŀǘ ǿŜ Ŏŀƴ ŎƘŀƴƎŜ ŀƴŘ ƘŀǾŜ ŀ ǘǊŀƴǎƛŜƴǘ ǎŜƴǎŜ ƻŦ ǎŜƭŦΦ ¢Ƙƛǎ ƛǎ ŀ ǇƻǎƛǝǾŜ ǊŜǎǳƭǘ ŀǎ 

ǎǘǳŘŜƴǘǎ ōŜƎƛƴ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜƳǎŜƭǾŜǎΦ 

 

¢ƘŜ ǎŜƴǎŜ ƻŦ ǇǳǊǇƻǎŜΣ ǿƘƛŎƘ ƘŀŘ ƳƻǊŜ ǉǳŜǎǝƻƴǎ ŀōƻǳǘ ǘƘŜ ƴƛƴŜπǿŜŜƪ ǇǊƻƎǊŀƳƳŜ ƛƴ ǘƘƛǎ 

ǉǳŜǎǝƻƴƴŀƛǊŜ ǎŜŎǝƻƴΣ ƛƴŎǊŜŀǎŜŘ ƛǘǎ ƳŜŀƴ ǎŎƻǊŜǎΦ ! ŘƛũŜǊŜƴŎŜ ōŜǘǿŜŜƴ ǘƘŜ ǇǊŜπ ŀƴŘ Ǉƻǎǘπ

ƛƴǘŜǊǾŜƴǝƻƴ ǘŜǎǘ ƳŜŀƴ ǎŎƻǊŜǎ ŦƻǊ ǘƘƛǎ ŎƻƳǇƻƴŜƴǘ ǊŜǾŜŀƭŜŘ ŀ ǎƛƎƴƛŬŎŀƴǘ ƛƴŎǊŜŀǎŜ ƛƴ ǎǘǳŘŜƴǘǎϥ ǎŜƴǎŜ ƻŦ 

ǇǳǊǇƻǎŜ ƛƴ ƭƛŦŜΣ ŎƻƴǾŜȅŜŘ ǘƘǊƻǳƎƘ ǘƘŜ ![.ht ƛƴǘŜǊǾŜƴǝƻƴΣ ƎǊƻǳƴŘŜŘ ƛƴ aŀǎƭƻǿΩǎ ƘƛŜǊŀǊŎƘȅ ƻŦ ƴŜŜŘǎ 

ŀƴŘ /ŀǊƭ wƻƎŜǊǎϥ ǇŜǊǎƻƴŀƭƛǘȅ ǘƘŜƻǊȅΦ ¢ƘŜ ǎǘǳŘŜƴǘǎϥ ǇƻǎƛǝǾŜ ǎŎƻǊŜǎ ǎǳƎƎŜǎǘ ǘƘŀǘ ŀ ǎŜƴǎŜ ƻŦ ǇǳǊǇƻǎŜ 

ǿŀǎ ƛƳǇƻǊǘŀƴǘ ŦƻǊ ǎǘǳŘŜƴǘǎΦ  
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¢ƘŜ ǊŜǎǳƭǘǎ ƻŦ ǘƘŜ ǘǿƻπǿŀȅ !bh±! ǎǳƎƎŜǎǘ ǘƘŀǘ ŀƭǘƘƻǳƎƘ ƛƳǇǊƻǾŜƳŜƴǘǎ ǿŜǊŜ ŎƻƴǎƛǎǘŜƴǘ 

ǿƛǘƘƛƴ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ƎǊƻǳǇΣ ǘƘŜǊŜ ǿŀǎ ŀ ǎƭƛƎƘǘ ŎƘŀƴƎŜ ƻǾŜǊ ǝƳŜ ŎƻƳǇŀǊŜŘ ǘƻ ǘƘŜ ŎƻƴǘǊƻƭ ƎǊƻǳǇΣ 

ǿƘƛŎƘ ǿŀǎ ŀǧǊƛōǳǘŜŘ ǘƻ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴΦ IƻǿŜǾŜǊΣ ǘƘŜ ŎƘŀƴƎŜ ƛǎ ƛƴǎƛƎƴƛŬŎŀƴǘΣ ǎƻ ǘƘŜ ƴǳƭƭ ƘȅǇƻǘƘŜǎƛǎ 

ǿŀǎ ƴƻǘ ǊŜƧŜŎǘŜŘΦ  

 

vǳŀƴǝǘŀǝǾŜ Řŀǘŀ ƛƴŎƭǳŘŜŘ ǘŜŀŎƘŜǊ ǎǳǊǾŜȅ ǊŜǎǇƻƴǎŜǎΣ ǿƘƛŎƘ ǎƘƻǿŜŘ ŀ ƘƛƎƘ ƳŜŀƴ ǎŎƻǊŜΣ 

ƛƴŘƛŎŀǝƴƎ ŀ ǇƻǎƛǝǾŜ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ![.ht ƛƴǘŜǊǾŜƴǝƻƴΦ Lƴ ŀŘŘƛǝƻƴΣ ǘƘŜ ŎƻƻǊŘƛƴŀǝƻƴ ŘŜǾŜƭƻǇƳŜƴǘ 

ƎǊƻǳǇ ό/5Dύ ǊŜǇƻǊǘŜŘ ŀ ссΦт҈ ǊŀǝƴƎ ƻŦ ϥƎƻƻŘϥ ƻƴ ǘƘŜ [ƛƪŜǊǘ ǎŎŀƭŜ ŦƻǊ ǘƘŜ ![.ht ƛƴǘŜǊǾŜƴǝƻƴΦ 

 

сΦнΦн vǳŀƭƛǘŀǝǾŜ YŜȅ CƛƴŘƛƴƎǎ  

 

vǳŀƭƛǘŀǝǾŜ Řŀǘŀ ƛƴŎƭǳŘŜŘ ǎǘǳŘŜƴǘ ŦƻŎǳǎ ƎǊƻǳǇ ƛƴǘŜǊǾƛŜǿǎ ƛƴ ǿƘƛŎƘ ǎǘǳŘŜƴǘǎ ǊŜǎǇƻƴŘŜŘ ǘƻ 

ǉǳŜǎǝƻƴǎ ŀōƻǳǘ ǘƘŜƛǊ ŜȄǇŜǊƛŜƴŎŜǎ ŘǳǊƛƴƎ ǘƘŜ ƴƛƴŜ ǿŜŜƪƭȅ ƭŜǎǎƻƴǎΦ ¢ƘŜ ǘŜŀŎƘŜǊ ƛƴǘŜǊǾƛŜǿǎ ƛƴŎƭǳŘŜŘ 

ǉǳŜǎǝƻƴǎ ŀōƻǳǘ ǘƘŜ ǘŜŀŎƘŜǊϥǎ ŜȄǇŜǊƛŜƴŎŜǎ ŘŜƭƛǾŜǊƛƴƎ ǘƘŜ ǇǊƻƎǊŀƳƳŜΣ ƛƴŎƭǳŘƛƴƎ ǇƭŀƴƴƛƴƎΣ ǊŜǎƻǳǊŎŜǎΣ 

ǾƛŘŜƻǎΣ ŀƴŘ ŀŎǝǾƛǝŜǎΦ .ƻǘƘ ƛƴǘŜǊǾƛŜǿǎ ŀƛƳŜŘ ǘƻ ŀƴǎǿŜǊ ǘƘŜ ǊŜǎŜŀǊŎƘ ǉǳŜǎǝƻƴΥ Lǎ ŀƴ ƛƴǘŜǊǾŜƴǝƻƴ 

ŦƻǎǘŜǊƛƴƎ ǘƘŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ŀ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŀŎŎŜǇǘŀōƭŜ ŀƴŘ ŦŜŀǎƛōƭŜ ǘƻ ŘŜƭƛǾŜǊ ƛƴ ǇǊƛƳŀǊȅ 

ǎŎƘƻƻƭǎ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎϥ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎΚ Lƴ ŀƴŀƭȅǎƛƴƎ ǘƘŜ ǉǳŀƭƛǘŀǝǾŜ Řŀǘŀ ǘƻ 

ŜǎǘŀōƭƛǎƘ ŀŎŎŜǇǘŀōƛƭƛǘȅ ŀƴŘ ŦŜŀǎƛōƛƭƛǘȅΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ǊŜƅŜŎǘŜŘ ƻƴ ǘƘŜ ŜǎǎŜƴǝŀƭ ŀǎǇŜŎǘǎ ŀƴŘ ǊŜƭŜǾŀƴǘ 

ŎƻƳǇƻƴŜƴǘǎ όǎŜŜ CƛƎΦ оΦмύΦ 

 

{ǘǳŘŜƴǘ CƻŎǳǎ DǊƻǳǇǎΦ ¢ƘŜ ŬǊǎǘ ǘƘŜƳŜ ǘƘŀǘ ŜƳŜǊƎŜŘ ŦǊƻƳ ǘƘŜ ǎǘǳŘŜƴǘǎϥ ǊŜǎǇƻƴǎŜǎ ƛƴ ǘƘŜ 

ŦƻŎǳǎ ƎǊƻǳǇ ƛƴǘŜǊǾƛŜǿǎ ǿŀǎ ΨǊŜŎƻƎƴƛǎƛƴƎ ŜƳƻǝƻƴǎ ǘƘŀǘ ƭŜŀŘ ǘƻ ŎƘŀƴƎƛƴƎ ƳƻƻŘǎ ǘƻ ǊŜǎƻƭǾŜ 

ǳƴŎƻƳŦƻǊǘŀōƭŜ ǎƛǘǳŀǝƻƴǎΩΦ {ǘǳŘŜƴǘǎ ǿŜǊŜ ƛƴǘŜǊŜǎǘŜŘ ƛƴ Ƙƻǿ ǘƘŜ ƳƛƴŘ ŀƴŘ ōƻŘȅ ǿƻǊƪ ŀƴŘ Ƙƻǿ ǘƘŜȅ 

ŜȄǇŜǊƛŜƴŎŜ ŜƳƻǝƻƴǎΦ ¢ƘŜȅ ǳƴŘŜǊǎǘƻƻŘ ǘƘŜȅ ŎƻǳƭŘ ŎƘŀƴƎŜ ǘƘŜƛǊ ƳƛƴŘǎŜǘ ŀƴŘΣ ƛƴ ŘƻƛƴƎ ǎƻΣ ŎƘŀƴƎŜ 

ǘƘŜƛǊ ōŜƘŀǾƛƻǳǊǎΦ ¢ƘŜȅ ǿŜǊŜ ƻǇǝƳƛǎǝŎ ŀōƻǳǘ ōŜƛƴƎ ŀōƭŜ ǘƻ ŎƘŀƴƎŜ ǿƘƻ ǘƘŜȅ ǿŀƴǘŜŘ ǘƻ ōŜ ƛƴ ƭƛŦŜ ōȅ 
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ōŜŎƻƳƛƴƎ ŀǿŀǊŜ ƻŦ ǘƘŜƛǊ ƻǿƴ ŜƳƻǝƻƴǎΦ {ŜǾŜǊŀƭ ƭŜǎǎƻƴǎ ǎǳǇǇƻǊǘŜŘ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ƪŜȅ ǎŜƭŦπ

ǊŜƎǳƭŀǝƻƴ ǎƪƛƭƭǎΣ ŀƴŘ ǇŀǊǝŎƛǇŀƴǘǎ ǿŜǊŜ ƘƛƎƘƭȅ ǇǊƻŀŎǝǾŜ ƛƴ ŀǇǇƭȅƛƴƎ ǘƘƛǎ ƴŜǿ ƪƴƻǿƭŜŘƎŜΣ ǎǘŀǝƴƎ ǘƘŀǘ 

ƛǘ ƘŜƭǇŜŘ ǘƘŜƳ ǊŜŎƻƎƴƛǎŜ ŎŜǊǘŀƛƴ ŦŜŜƭƛƴƎǎ ōŜǘǿŜŜƴ ǘƘŜƛǊ ƳƛƴŘǎ ŀƴŘ ōƻŘƛŜǎΦ ¢ƘŜ ǎǘǳŘŜƴǘǎ ŀƭǎƻ 

ǊŜŎƻƎƴƛǎŜŘ ǾŀǊƛƻǳǎ ŜƳƻǝƻƴŀƭ ǎƛǘǳŀǝƻƴǎ ǘƘŜȅ ƘŀŘ ŜȄǇŜǊƛŜƴŎŜŘΣ ŀƴŘ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ƘŜƭǇŜŘ ǘƘŜƳ 

ǊŜǘƘƛƴƪ Ƙƻǿ ǘƘŜȅ ƳƛƎƘǘ ǊŜǎǇƻƴŘ ŘƛũŜǊŜƴǘƭȅ ƛƴ ǘƘŜǎŜ ǎƛǘǳŀǝƻƴǎ ǿƛǘƘ ŀ ƳƻǊŜ ǇƻǎƛǝǾŜ ŦǊŀƳŜ ƻŦ ƳƛƴŘΦ 

¢ƘŜȅ ŜǾŜƴ ŎƘŀƴƎŜŘ ǘƘŜƛǊ ǇŜǊǎǇŜŎǝǾŜΣ ǿƘƛŎƘ ƛƴ ǘǳǊƴ ƘŜƭǇŜŘ ǘƘŜƳ ǊŜƳŀƛƴ ŎŀƭƳΦ 

 

hǘƘŜǊ ŬƴŘƛƴƎǎ ŀǊŜ ŀƭǎƻ ǊŜƭŜǾŀƴǘΦ hƴŜ ǎǘǳŘŜƴǘ ŦƻǳƴŘ ƻƴŜ ƻŦ ǘƘŜ ƭŜǎǎƻƴǎ άŀ ōƛǘ ǘƻƻ ƳǳŎƘέΦ ¢ƘŜ 

ŘǊŀƳŀ ǘǊƛŀƴƎƭŜ ƛǎ ŀ ǇǊƻŎŜǎǎ ƛƴ ǿƘƛŎƘ ȅƻǳ ƛŘŜƴǝŦȅ ǿƛǘƘ ŀ ǘǊŀƛǘ ƻǊ ǊƻƭŜ ƛƴ ŀ ǎƛǘǳŀǝƻƴ ŀƴŘ ǘŀƪŜ ƻƴ ŀƴƻǘƘŜǊ 

ǊƻƭŜΦ ¢ƘŜ ǎǘǳŘŜƴǘ ŦƻǳƴŘ ǘƘƛǎ ǘƻƻ ƳǳŎƘ ƭƛƪŜ ǊŜŀƭ ƭƛŦŜΣ ǿƘƛŎƘ ƘŜƛƎƘǘŜƴŜŘ ǘƘŜƛǊ ŜƳƻǝƻƴǎΦ ¢ƘŜ ǎǘǳŘȅΩǎ 

ƛƳǇƭƛŎŀǝƻƴǎ ǊŀƛǎŜ ǘƘŜ ǉǳŜǎǝƻƴ ƻŦ ǘƘŜ ŀǇǇǊƻǇǊƛŀǘŜ ƭŜǾŜƭ ƻŦ ŜȄǇƭƻǊƛƴƎ ŜƳƻǝƻƴǎ ŦƻǊ ǇǊƛƳŀǊȅ ǎǘǳŘŜƴǘǎΦ 

 

¢ƘŜ ǎŜŎƻƴŘ ǘƘŜƳŜ ǘƻ ŘŜǾŜƭƻǇ ǿŀǎ ŀŎŎŜǎǎƛōƛƭƛǘȅ ǘƻ ŀƴ aI². ǇǊƻƎǊŀƳƳŜΣ ǿƘƛŎƘ ƭŜŀŘǎ ǘƻ 

ΨōŜƛƴƎ ŜŘǳŎŀǘŜŘΣ ŜƴŀōƭƛƴƎ ǎƘŀǊƛƴƎΣ ŀƴŘ ōŜƛƴƎ ŎƻƴƴŜŎǘŜŘΩΦ {ǘǳŘŜƴǘǎ ŦƻǳƴŘ ǘƘŜ ǾƛŘŜƻǎ ŀƴŘ ŀŎǝǾƛǝŜǎ 

ŜƴƎŀƎƛƴƎ ŀƴŘ ŀŎŎŜǎǎƛōƭŜΣ ǿƛǘƘ ƭŀƴƎǳŀƎŜ ŀƴŘ ŎƻƴǘŜƴǘ ǘƘŀǘ ǿŜǊŜ ŀƭǎƻ ƛƴŎƭǳǎƛǾŜΦ hƴŜ ǎǘǳŘŜƴǘ ǊŜƳŀǊƪŜŘ 

ǘƘŀǘ ǘƘŜ ǊŜǎƻǳǊŎŜǎ ǿŜǊŜ ǇǊŜǇŀǊŜŘΣ ǿƘƛŎƘ ƳŀŘŜ ƛǘ ƳǳŎƘ ŜŀǎƛŜǊ ŦƻǊ ǘƘŜƳ ǘƻ ŎƻƳǇƭŜǘŜ ǘƘŜ ǘŀǎƪΦ 9ȄǘǊŀŎǘǎ 

ŦǊƻƳ ǘƘŜ ǘǊŀƴǎŎǊƛǇǘǎ ǎƘƻǿ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ƴŜǾŜǊ Ǝƻǘ ōƻǊŜŘ ŀƴŘ ŦƻǳƴŘ ǘƘŜ ƭŀƴƎǳŀƎŜ Ŝŀǎȅ ǘƻ ǳƴŘŜǊǎǘŀƴŘΦ 

¢ƘŜȅ ŎƻǳƭŘ ǊŜƭŀǘŜ ǘƘŜ ƭŜŀǊƴƛƴƎ ǘƻ ǘƘŜƛǊ ƻǿƴ ǎƛǘǳŀǝƻƴǎ ŀƴŘ ŜǎǘŀōƭƛǎƘ ōƻǳƴŘŀǊƛŜǎ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜƛǊ 

ŦŜŜƭƛƴƎǎ ŀƴŘ ǘƘƻǳƎƘǘǎΣ ƭŜŀŘƛƴƎ ǘƻ ŎŀƭƳŜǊ ŜƳƻǝƻƴǎΦ ¢ƘǊƻǳƎƘ ƭŜŀǊƴƛƴƎ ŀōƻǳǘ ǇŜǊŎŜǇǝƻƴΣ ǘƘŜȅ 

ŜȄǇŜǊƛŜƴŎŜŘ ƳƻǊŜ ŎƻƴƴŜŎǝƻƴ ǿƛǘƘ ƻǘƘŜǊǎΣ ƛƴŎƭǳŘƛƴƎ ǇŜŜǊǎ ŀƴŘ ǘŜŀŎƘŜǊǎΦ ¢ƘŜ ǎǘǳŘŜƴǘǎϥ ŜŀǊƭƛŜǊ 

ŎƻƳƳŜƴǘǎ ŜȄǇƭŀƛƴŜŘ Ƙƻǿ ǘƘŜȅ ōŜƎŀƴ ǘƻ ǊŜŀƭƛǎŜ ǘƘŀǘ ŜǾŜǊȅƻƴŜ Ƙŀǎ ŀ ǳƴƛǉǳŜ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜ ŀƴŘ ǘƘŀǘ 

ŎƘŀƴƎƛƴƎ ƻƴŜϥǎ ƳƛƴŘǎŜǘ Ŏŀƴ ƛƴƅǳŜƴŎŜ ƻƴŜϥǎ ŜƳƻǝƻƴŀƭ ǎǘŀǘŜΦ 

 

¢ŜŀŎƘŜǊ LƴǘŜǊǾƛŜǿǎΦ ¢ƘŜ ǘƘŜƳŜ ΨǎǳǇǇƻǊǝƴƎ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ǿƛǘƘ ǊŜǎƻǳǊŎŜǎ ŦƻǊ ǘŜŀŎƘƛƴƎ 

ŀƴŘ ƭŜŀǊƴƛƴƎΩ ǊŜǾŜŀƭŜŘ ǘƘŀǘ ǘŜŀŎƘŜǊǎ ŦŜƭǘ ǘƘŜȅ ƴŜŜŘŜŘ ƳƻǊŜ ǝƳŜ ŦƻǊ ǘƘŜ ǇǊƻƎǊŀƳƳŜΣ ŀǎ ǘƘŜǊŜ ǿŀǎ ŀ 
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ƭƻǘ ƻŦ ƛƴŦƻǊƳŀǝƻƴ ǘƻ ǊŜŀŘ ŀƴŘ ǳƴŘŜǊǎǘŀƴŘΦ ¢ƘŜǊŜŦƻǊŜΣ ǘƘŜȅ ǿƻǳƭŘ ƘŀǾŜ ƭƛƪŜŘ ƳƻǊŜ ǝƳŜ ǘƻ ŀōǎƻǊō 

ŜǾŜǊȅǘƘƛƴƎ ǇǊŜǎŜƴǘŜŘ ǘƻ ǘƘŜƳ ŦƻǊ ǘŜŀŎƘƛƴƎ ǘƘŜ ǇǊƻƎǊŀƳƳŜΦ ¢Ƙƛǎ ƛǎ ŘƛǎŎǳǎǎŜŘ ƛƴ ǘƘŜ ƛƴǘŜǊǇǊŜǘŀǝƻƴ ƻŦ 

ǘƘŜ ŬƴŘƛƴƎǎΦ IƻǿŜǾŜǊΣ ǘƘŜ ǘŜŀŎƘŜǊǎϥ ƻǾŜǊŀƭƭ ǾƛŜǿ ǿŀǎ ǘƘŀǘ ŜǾŜǊȅǘƘƛƴƎ ǘƘŜȅ ƴŜŜŘŜŘ ǿŀǎ ǇǊŜǎŜƴǘΣ ŀƴŘ 

ǘƘŜȅ ŦŜƭǘ ǎǳǇǇƻǊǘŜŘΦ ¢ƘŜ ǎŜŎƻƴŘ ǘƘŜƳŜΣ ΨŎƘŀƴƎƛƴƎ ōŜƘŀǾƛƻǳǊ ǘƘǊƻǳƎƘ ƭŜŀǊƴƛƴƎ ƻǇǇƻǊǘǳƴƛǝŜǎΣΩ ǊŜŦŜǊǎ 

ǘƻ Ƙƻǿ ǘƘŜ ǘŜŀŎƘŜǊǎ ǊŜǎǇƻƴŘŜŘ ǘƻ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ŀƴŘ ǿƘŀǘ ǘƘŜȅ ƻōǎŜǊǾŜŘΦ hǾŜǊ ǘƘŜ ƴƛƴŜ ǿŜŜƪǎΣ ǘƘŜ 

ǘŜŀŎƘŜǊǎ ƻōǎŜǊǾŜŘ ŎƘŀƴƎŜǎ ƛƴ ǎǘǳŘŜƴǘ ōŜƘŀǾƛƻǳǊΦ ¢ƘŜȅ ƻōǎŜǊǾŜŘ ǎǘǳŘŜƴǘǎ ŜƴƎŀƎƛƴƎ ƛƴ ŘŜŜǇŜǊ 

ŎƻƴǾŜǊǎŀǝƻƴǎ ŀōƻǳǘ ŜƳƻǝƻƴǎ ŀƴŘ ōŜŎƻƳƛƴƎ ƳƻǊŜ ŎƻƳŦƻǊǘŀōƭŜ ŘƛǎŎǳǎǎƛƴƎ ǘƘŜƛǊ ŦŜŜƭƛƴƎǎΦ ¢ƘŜȅ ŀƭǎƻ 

ƻōǎŜǊǾŜŘ ǎǘǳŘŜƴǘǎ ŎƻƴƴŜŎǝƴƎ ƳƻǊŜ ǇƻǎƛǝǾŜƭȅ ǿƛǘƘ ǘƘŜƛǊ ǇŜŜǊǎΦ 

 

bŀǊǊŀǝǾŜ !ƴŀƭȅǎƛǎ ƻŦ ¢ŜŀŎƘŜǊǎϥ wŜǎǇƻƴǎŜǎ ǘƻ tƭŀƴƴƛƴƎ 5ƻŎǳƳŜƴǘǎΦ ¢ƘŜ ƴŀǊǊŀǝǾŜ ǊŜǾƛŜǿ ƻŦ 

ǘŜŀŎƘŜǊǎϥ ǇƭŀƴƴƛƴƎ ƴƻǘŜǎ ǊŜǾŜŀƭŜŘ ǘƘŀǘ ƭŜǎǎƻƴǎ ǿŜǊŜ ƛƳǇŀŎǜǳƭ ŀƴŘ ǘǊŀƴǎŦŜǊŀōƭŜ ǘƻ ƻǘƘŜǊ ǎǳōƧŜŎǘǎΦ ¢ƘŜ 

ǇǊƻƎǊŀƳƳŜ ōǳƛƭǘ ǎǘǳŘŜƴǘ ŎƻƴŬŘŜƴŎŜΣ ŀƴŘ ǘƘŜ ǘŜŀŎƘŜǊǎ ǎǘŀǘŜŘ ǘƘŀǘ ǘƘŜ ƭŜǎǎƻƴǎ ŎƘŀƭƭŜƴƎŜŘ ǎǘǳŘŜƴǘ 

ǇŜǊŎŜǇǝƻƴǎΦ hƴŜ ǘŜŀŎƘŜǊ ƴƻǘŜŘ ǘƘŀǘ ǘƘŜ ŘǊŀƳŀ ǘǊƛŀƴƎƭŜ ǘŜǊƳƛƴƻƭƻƎȅ ǿŀǎ ǘǊƛŎƪȅ ŦƻǊ ǘƘŜ ǎǘǳŘŜƴǘǎΣ 

ǿƘƛŎƘ ƛǎ ŘƛǎŎǳǎǎŜŘ ƛƴ ǘƘŜ ƛƴǘŜǊǇǊŜǘŀǝƻƴ ƻŦ ǘƘŜ ŬƴŘƛƴƎǎΦ 

 

сΦнΦо {ǳƳƳŀǊȅ  

 

¢ƘŜ ǊŜǎǳƭǘǎ ƻŦ ǘƘƛǎ ǎǘǳŘȅ ǿŜǊŜ ƻōǘŀƛƴŜŘ ǳǎƛƴƎ ŀ ƳƛȄŜŘ ƳŜǘƘƻŘǎ ŘŜǎƛƎƴΦ !ƊŜǊ ǊŜǾƛŜǿƛƴƎ ǘƘŜ 

ǊŜǎǳƭǘǎ ŀƴŘ ŜȄŀƳƛƴƛƴƎ ǘƘŜ ƪŜȅ ŬƴŘƛƴƎǎΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ǇŜǊǎǇŜŎǝǾŜ ƳŀƪŜǎ ŎƭŜŀǊ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ 

ǘƘŜ ƳƛȄŜŘ ƳŜǘƘƻŘǎ ŀǇǇǊƻŀŎƘ ǘƻ ǘƘƛǎ ǎǘǳŘȅΦ ¢ƘŜ ǎǘŀǝǎǝŎŀƭ Řŀǘŀ ǇǊƻǾƛŘŜŘ ŀƴ ǳƴōƛŀǎŜŘ ŀŎŎƻǳƴǘΣ ǿƛǘƘ 

ǎƻƳŜ ŎƘŀƭƭŜƴƎƛƴƎ ǊŜǎǳƭǘǎΣ ŀǎ ǘƘŜ ōŜǘǿŜŜƴπ ŀƴŘ ǿƛǘƘƛƴπŜũŜŎǘǎ ǎƘƻǿ ƻƴƭȅ ŀ ǎƭƛƎƘǘ ƛƳǇǊƻǾŜƳŜƴǘ ƛƴ 

ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŜ ![.ht ƛƴǘŜǊǾŜƴǝƻƴ ǇǊƻƎǊŀƳƳŜΦ ¢ƘŜ t!b!{π/ ǉǳŜǎǝƻƴƴŀƛǊŜ ǊŜǎǳƭǘǎ ŦƻǊ ǘƘŜ 

ǎǘǳŘŜƴǘǎ ǎƘƻǿŜŘ ŀ ƳƻǊŜ ǇƻǎƛǝǾŜ ŜƳƻǝƻƴŀƭ ǎǘŀǘŜΣ ŀƴŘ ǘƘŜ {ϧ5 vǳŜǎǝƻƴƴŀƛǊŜ ǊŜǾŜŀƭŜŘ ǘƘŀǘ ǘƘǊŜŜ 

ƻǳǘ ƻŦ ŬǾŜ ŀǧǊƛōǳǘŜǎ ƘŀŘ ƛƴŎǊŜŀǎŜŘΣ ƭŜŀǾƛƴƎ ǇŜŜǊ ǇǊƻōƭŜƳǎ ŀƴŘ ƘȅǇŜǊŀŎǝǾƛǘȅ ǳƴŎƘŀƴƎŜŘΦ ¢Ƙƛǎ ƛǎ 

ŎƻƴǘǊŀǎǘŜŘ ǿƛǘƘ ǘƘŜ ǉǳŀƭƛǘŀǝǾŜ ǊŜǎǳƭǘǎΣ ǿƘƛŎƘ ȅƛŜƭŘŜŘ ŀ ǎƛƳƛƭŀǊ ƻǳǘŎƻƳŜΣ ǿƛǘƘ ǘƘŜƳŜǎ ǎǳƎƎŜǎǝƴƎ ŀ 
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ǇƻǎƛǝǾŜ ŜȄǇŜǊƛŜƴŎŜ ƛƴ ǿƘƛŎƘ ǎǘǳŘŜƴǘǎ ƭŜŀǊƴǘ ƴŜǿ ƪƴƻǿƭŜŘƎŜ ǘƘŜȅ ŀǇǇƭƛŜŘΣ ǿƘƛŎƘ ǎŜŜƳŜŘ ǘƻ ŎƘŀƴƎŜ 

ǘƘŜƛǊ ƳƛƴŘǎŜǘǎΣ ƭŜŀǾƛƴƎ ǘƘŜƳ ŦŜŜƭƛƴƎ ŜŘǳŎŀǘŜŘΣ ŀōƭŜ ǘƻ ǊŜǎƻƭǾŜ ǳƴŎƻƳŦƻǊǘŀōƭŜ ǎƛǘǳŀǝƻƴǎΣ ŀƴŘ ŀōƭŜ ǘƻ 

ǊŜŎƻƎƴƛǎŜ ŀƴŘ ǳƴŘŜǊǎǘŀƴŘ ŜƳƻǝƻƴǎΦ ¢ƘŜ ǉǳŜǎǝƻƴ ǘƘŜƴ ƛǎ ǿƘŜǘƘŜǊ ǘƘŜ ǉǳŀƭƛǘŀǝǾŜ Řŀǘŀ ƛǎ ƭŜŀŘƛƴƎ ǘƘŜ 

ǉǳŀƴǝǘŀǝǾŜ ŘŀǘŀΦ Lƴ ƛƴǘŜǊǇǊŜǝƴƎ ǘƘŜ ŬƴŘƛƴƎǎΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ŀƛƳǎ ǘƻ ǘǊƛŀƴƎǳƭŀǘŜ ǘƘŜ ŬƴŘƛƴƎǎΦ 

 

сΦо LƴǘŜǊǇǊŜǘŀǝƻƴ ƻŦ CƛƴŘƛƴƎǎΦ 

 

Lƴ ƛƴǘŜǊǇǊŜǝƴƎ ǘƘŜ ŬƴŘƛƴƎǎΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ǊŜŦŜǊǎ ǘƻ ǘƘŜ ƭƛǘŜǊŀǘǳǊŜ ƛƴ ǘƘŜ ƴŀǊǊŀǝǾŜ ǊŜǾƛŜǿ 

ŀƴŘΣ ōȅ ǘǊƛŀƴƎǳƭŀǝƴƎ ǘƘŜ ǉǳŀƭƛǘŀǝǾŜ ŀƴŘ ǉǳŀƴǝǘŀǝǾŜ ŘŀǘŀΣ ǇǊƻǾƛŘŜǎ ǘƘŜ ǊŜŀŘŜǊ ǿƛǘƘ ŀƴ 

ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǿƘŀǘ ǘƘŜ Řŀǘŀ ǎŀȅǎ ŦƻǊ ǘƘƛǎ ǎǘǳŘȅ ǘƘǊƻǳƎƘ ŘƛũŜǊŜƴǘ ŀǎǇŜŎǘǎ ǎǳŎƘ ŀǎΥ 

 

¶ ¢ƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ǎŎƘƻƻƭǎ ǇǊƻǾƛŘƛƴƎ aI². ǎǳǇǇƻǊǘ ǘƘǊƻǳƎƘ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎΦ 

¶ 9ȄƛǎǝƴƎ LƴǘŜǊǾŜƴǝƻƴǎ ŀƴŘ ǘƘŜƛǊ hǳǘŎƻƳŜǎΣ Lǎ ![.ht ǘƘŜ ǎŀƳŜ ȅŜǘ ŘƛũŜǊŜƴǘΚ 

¶ ¢ƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘ ǿƛǘƘ ǘƘŜ ŬǾŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ 

ŎŀǇŀŎƛǘȅΩΦ 

¶ Iƻǿ ŎƻǳƭŘ ǘƘƛǎ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴ ǎǳǇǇƻǊǘ t{I9 ŀǎ ǇŀǊǘ ƻŦ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳΚ 

¶ ²Ƙŀǘ ŀǊŜ ǘƘŜ ƛǎǎǳŜǎ ŦƻǊ ǘŜŀŎƘŜǊǎ ŀƴŘ ǎŎƘƻƻƭǎ ǿƛǘƘ ǎŎƘƻƻƭ aI². ƛƴǘŜǊǾŜƴǝƻƴǎΚ 

 

¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ŀƛƳǎ ǘƻ ǇǊƻǾƛŘŜ ŀ ŎƭŜŀǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ŬƴŘƛƴƎǎ ǊŜƎŀǊŘƛƴƎ ǘƘŜ ǊŜǎŜŀǊŎƘ 

ǉǳŜǎǝƻƴΦ   
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сΦоΦм ¢ƘŜ LƳǇƻǊǘŀƴŎŜ ƻŦ {ŎƘƻƻƭǎ tǊƻǾƛŘƛƴƎ LƴǘŜǊǾŜƴǝƻƴ {ǳǇǇƻǊǘ  

 

¢ƘŜ ǉǳŀƭƛǘŀǝǾŜ ŀƴŘ ǉǳŀƴǝǘŀǝǾŜ Řŀǘŀ ƘƛƎƘƭƛƎƘǘŜŘ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ aI². ǎǳǇǇƻǊǘ ǘƘǊƻǳƎƘ 

ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎΣ ŀǎ ǎǘǳŘŜƴǘǎ ŦŜƭǘ ŜŘǳŎŀǘŜŘΣ ǳƴŘŜǊǎǘƻƻŘ ŀƴŘ ǊŜŎƻƎƴƛǎŜŘ ǘƘŜƛǊ ŜƳƻǝƻƴǎΣ ŀƴŘ 

ǊŜǎƻƭǾŜŘ ǳƴŎƻƳŦƻǊǘŀōƭŜ ǎƛǘǳŀǝƻƴǎΦ /ƻƴǎŜǉǳŜƴǘƭȅΣ ǘƘŜƛǊ ŜƳƻǝƻƴŀƭ ǎǘŀǘŜ ƛƳǇǊƻǾŜŘΣ ŀǎ ǎƘƻǿƴ ƛƴ ǘƘŜ 

t!b!{π/ ŀƴŘ {ϧ5 vǳŜǎǝƻƴƴŀƛǊŜΦ ¢ƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ǎǳǇǇƻǊǘǎ ǘƘŜ ƭƛǘŜǊŀǘǳǊŜ ƻƴ ǘƘŜ ƴŜŜŘ ǘƻ ƛƳǇǊƻǾŜ 

aI². ƛƴ ŎƘƛƭŘǊŜƴ ƛƴ ǎŎƘƻƻƭǎΣ ŀǎ ¦bL/9C όнлнпύ ƛƴŦƻǊƳǎ ǳǎ ǘƘŀǘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ƛǎ 

ŎǊǳŎƛŀƭ ŦƻǊ ŜƳƻǝƻƴŀƭΣ ƛƴǘŜƭƭŜŎǘǳŀƭΣ ǇƘȅǎƛŎŀƭΣ ŀƴŘ ǎƻŎƛŀƭ ǿŜƭƭπōŜƛƴƎ ŀƴŘ ǘƘŀǘ ƛǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ŀǘ ŜǾŜǊȅ 

ǎǘŀƎŜ ƻŦ ƭƛŦŜΣ ŜǎǇŜŎƛŀƭƭȅ ŦƻǊ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜ ǿƘƛŎƘ ƛǎ ǿƘȅ ǎŎƘƻƻƭǎ ŀǊŜ ŀǘ ǘƘŜ ŦƻǊŜŦǊƻƴǘ ƻŦ 

aI². ƛƴǘŜǊǾŜƴǝƻƴǎ ό¦bL/9C ϧ ²IhΣ нлнмύΦ ¢ƘŜ ŬƴŘƛƴƎǎ ƛƴ ǘƘƛǎ ǎǘǳŘȅ ǎǳƎƎŜǎǘ ǘƘŀǘ ǎǘǳŘŜƴǘǎ 

ǿŜƭŎƻƳŜ ǘƘŜǎŜ ƛƴǘŜǊǾŜƴǝƻƴǎΣ ŀǎ ǘƘŜȅ ŀǊŜ ŀŎŎŜǎǎƛōƭŜ ŀƴŘ ǇǊƻǾƛŘŜ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ŀǎ ƛŘŜƴǝŬŜŘ 

ǘƘǊƻǳƎƘ ǘƘŜ ŘŜƭƛǾŜǊȅ ƻŦ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŎƻƳǇƻƴŜƴǘǎ ŀƴŘ ǇŀǊǝŎƛǇŀƴǘǎϥ ǊŜǎǇƻƴǎŜǎ Ǿƛŀ 

ǉǳŜǎǝƻƴƴŀƛǊŜǎ ŀƴŘ ƛƴǘŜǊǾƛŜǿǎΦ aŀǊƪǎ όнлммύ ǎǘŀǘŜǎ ǘƘŀǘ ǎŎƘƻƻƭǎ ŀǊŜ ŜǉǳƛǇǇŜŘ ǘƻ ŘŜƭƛǾŜǊ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘ ǇǊƻƎǊŀƳƳŜǎ ŦƻǊ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜ ƻǳǘǎƛŘŜ ƘŜŀƭǘƘŎŀǊŜ ǎŜǩƴƎǎΣ ŀǎ ǘƘŜȅ Ŏŀƴ ƻũŜǊ 

ŘƛǾŜǊǎŜ ƻǇǇƻǊǘǳƴƛǝŜǎ ǿƛǘƘ ŎƻƴǎƛǎǘŜƴŎȅΣ ƳƻƴƛǘƻǊƛƴƎΣ ƅŜȄƛōƛƭƛǘȅΣ ŀƴŘ ǇƻǎƛǝǾŜ ƻǳǘŎƻƳŜǎΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ 

ŀŎƪƴƻǿƭŜŘƎŜǎ ŀƴ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ǇǊƻǾƛŘŜ ŀ ŘƛǾŜǊǎŜ aI². ŎǳǊǊƛŎǳƭǳƳ ƛƴ ǎŎƘƻƻƭǎΣ ŀǎ ǘŜŀŎƘŜǊǎ 

ǊŜǎǇƻƴŘŜŘ ǇƻǎƛǝǾŜƭȅ ǘƻ ǘƘŜ ![.ht ƛƴǘŜǊǾŜƴǝƻƴ ƛƴ ǘƘŜƛǊ ƛƴǘŜǊǾƛŜǿǎΣ ǘƻ ǘƘŜ ŦŜŜŘōŀŎƪ ƻƴ ǇƭŀƴƴƛƴƎΣ ŀƴŘ 

ƛƴ ǘƘŜ ǘŜŀŎƘŜǊǎϥ ǎǳǊǾŜȅΦ 

 

сΦоΦн 9ȄƛǎǝƴƎ LƴǘŜǊǾŜƴǝƻƴǎ ŀƴŘ ¢ƘŜƛǊ hǳǘŎƻƳŜǎ  

 

¢ƘŜǊŜ Ƙŀǎ ōŜŜƴ ŀƴ LƴŎǊŜŀǎƛƴƎ ǘǊŜƴŘ ǘƻǿŀǊŘ ǎŎƘƻƻƭǎ ǎǳǇǇƻǊǝƴƎ aI². όCŀȊŜƭ Ŝǘ ŀƭΦΣ нлмпύΣ ŀǎ 

ŜǾƛŘŜƴŎŜŘ ōȅ ǎƻƳŜ ǎǳŎŎŜǎǎ ǿƛǘƘ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎΦ ¢ƘŜ LƴŎǊŜŘƛōƭŜ ¸ŜŀǊǎ ƛƴǘŜǊǾŜƴǝƻƴ όIŀȅŜǎ Ŝǘ ŀƭΦΣ 

нлнлύ ŦƻŎǳǎŜŘ ƻƴ ōŜƘŀǾƛƻǳǊŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ ǇǊƻōƭŜƳǎ ƛƴ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴ ŀƴŘ ƘŀŘ ǇǊƻƳƛǎƛƴƎ ǎƘƻǊǘπ

ǘŜǊƳ ŜũŜŎǘǎΣ ŜǎǇŜŎƛŀƭƭȅ ŦƻǊ ŎƘƛƭŘǊŜƴ ǿƛǘƘ ŎƻƴŘǳŎǘ ǇǊƻōƭŜƳǎΦ ¢ƘŜ ƭƛǘŜǊŀǘǳǊŜ ǎǳƎƎŜǎǘǎ ǘƘŜǊŜ Ƙŀǎ ōŜŜƴ ŀ 
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ǇǊƛƳŀǊȅ ŦƻŎǳǎ ƻƴ ōŜƘŀǾƛƻǳǊǎ ŦƻǊ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ό²ŀŘƳŀƴ Ŝǘ ŀƭΦΣ нлнпύΣ ŀƴŘ ǘƘŜ ǘƘŜƳŀǝŎ 

ŀƴŀƭȅǎƛǎ ƻŦ ǘƘŜ ǘŜŀŎƘŜǊǎϥ ƛƴǘŜǊǾƛŜǿǎ ǇǊƻǾƛŘŜǎ ŀƴ ƛƴǎƛƎƘǘ ƛƴǘƻ ǘƘŜ ![.ht ƛƴǘŜǊǾŜƴǝƻƴΣ ǿƘƛŎƘ ǎǳǇǇƻǊǘŜŘ 

ǘƘŜ ŎƘŀƴƎŜ ƛƴ ōŜƘŀǾƛƻǳǊǎ ǘƘǊƻǳƎƘ ƴŜǿ ƭŜŀǊƴƛƴƎ ƻǇǇƻǊǘǳƴƛǝŜǎΣ ƛƴ ǘƘƛǎ ŎŀǎŜΣ ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ 

ŀǇǇǊƻŀŎƘ ǿƛǘƘ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩΦ 

 

¢ƘŜ ƻǘƘŜǊ ƛƴǘŜǊǾŜƴǝƻƴΣ ǿƘƛŎƘ ŀƭǎƻ ǎƘƻǿŜŘ ǎƻƳŜ ƛƳǇǊƻǾŜƳŜƴǘ ƛƴ ǿŜƭƭπōŜƛƴƎΣ ǿŀǎ ǘƘŜ t!¢I{ 

ƛƴǘŜǊǾŜƴǝƻƴΣ ǿƘƛŎƘ ŦƻŎǳǎŜŘ ƻƴ ŦŜŜƭƛƴƎǎ όIǳƳǇƘǊŜȅ Ŝǘ ŀƭΦΣ нлмоύΦ IƻǿŜǾŜǊΣ ǘƘƛǎ ǿŀǎ ŎƻƴǎƛŘŜǊŜŘ ǘƻƻ 

!ƳŜǊƛŎŀƴƛȊŜŘ όIǳƳǇƘǊŜȅ Ŝǘ ŀƭΦΣ нлмсύΦ Lǘ ǿŀǎ ŎǊǳŎƛŀƭ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ǘƘŜ ![.ht ƛƴǘŜǊǾŜƴǝƻƴ ǳǎŜŘ 

ŀǇǇǊƻǇǊƛŀǘŜ ƭŀƴƎǳŀƎŜΦ ¢ƘŜ /5D ŦŜŜŘōŀŎƪ ŀƴŘ ǎǳǊǾŜȅ ŎƻƴŬǊƳŜŘ ǘƘƛǎ ƛƴ ǘƘŜ ǊŜǎǳƭǘǎ ŀƴŘ ƛƴ ǎǘǳŘŜƴǘǎϥ 

ŦŜŜŘōŀŎƪΣ ƭŜŀŘƛƴƎ ǘƻ ǘƘŜ ƛƴƛǝŀƭ ǘƘŜƳŜ ƻŦ ΨŀŎŎŜǇǘŀōƛƭƛǘȅΩ ŀǎ ǎǘǳŘŜƴǘǎ ǊŜǇƻǊǘŜŘ ǘƘŀǘ ǘƘŜ ǾƛŘŜƻǎ ǿŜǊŜ 

Ŝŀǎȅ ǘƻ ǳƴŘŜǊǎǘŀƴŘΦ 

 

¢Ƙƛƴƪ CŜŜƭ 5ƻΣ ǿƛǘƘ ƛǘǎ ŎƻƎƴƛǝǾŜΣ ōŜƘŀǾƛƻǳǊŀƭ ǘƘŜǊŀǇȅ ό/.¢ύ ŀƴŘ ǇǎȅŎƘƻŜŘǳŎŀǝƻƴ ŀǇǇǊƻŀŎƘΣ 

ǿŀǎ ǾŜǊȅ ǎƛƳƛƭŀǊ ǘƻ ǘƘŜ ![.ht ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴ ǿƛǘƘ ŀŎǝǾƛǝŜǎ ŀƴŘ ǇǊŀŎǝŎŀƭ ŜȄŜǊŎƛǎŜǎ ŀƴŘ ƛǘǎ ŦƻŎǳǎ 

ƻƴ ŜƳƻǝƻƴŀƭ ǊŜŎƻƎƴƛǝƻƴΣ ǇƻǎƛǝǾŜ ǘƘƛƴƪƛƴƎΣ ŜƳƻǝƻƴŀƭ ƳŀƴŀƎŜƳŜƴǘ ŀƴŘ ǇǊƻōƭŜƳπǎƻƭǾƛƴƎ ό{ǘŀƭƭŀǊŘ Ŝǘ 

ŀƭΦΣ нлммύ ŀƴŘ ŀƪƛƴ ǘƻ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŎƻƳǇƻƴŜƴǘǎ ƛƴ ǘƘŀǘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǘƘŜƳŜǎ ǿŜǊŜ 

ΨǊŜǎƻƭǾƛƴƎ ǳƴŎƻƳŦƻǊǘŀōƭŜ ǎƛǘǳŀǝƻƴǎ ŀƴŘ ǊŜŎƻƎƴƛǎƛƴƎ ŀƴŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŜƳƻǝƻƴǎΩΦ ¢ƘŜ Ψ¢ƘƛƴƪΣ CŜŜƭΣ 

5ƻΩ ƛƴǘŜǊǾŜƴǝƻƴ ƛǎ ǊŜǇƻǊǘŜŘ ǘƻ ƘŀǾŜ ǇǊƻǾƛŘŜŘ ƛƳƳŜŘƛŀǘŜ ǘƘŜǊŀǇŜǳǝŎ ōŜƴŜŬǘǎ ŀƴŘ ǿŀǎ ŘŜŜƳŜŘ ŀ 

ǾƛŀōƭŜ ƻǇǝƻƴΣ ǿƛǘƘ ǇƻǎƛǝǾŜ ŦŜŜŘōŀŎƪ ǊŜƎŀǊŘƛƴƎ ƛǘǎ ŜũŜŎǝǾŜƴŜǎǎ ό!ǧǿƻƻŘ Ŝǘ ŀƭΦΣ нлмнύΦ ¢ƘŜ ƭƛǘŜǊŀǘǳǊŜ 

ǎǳƎƎŜǎǘǎ ŀ ƴŜŜŘ ŦƻǊ ƳƻǊŜ ŎƻƳǇƻƴŜƴǘǎ ƛƴ ŀƴ ƛƴǘŜǊǾŜƴǝƻƴΣ ŀƪƛƴ ǘƻ ǘƘŜ ![.ht ǇǊƻƎǊŀƳƳŜΣ ǘƻ ŀŎƘƛŜǾŜ 

ƎǊŜŀǘŜǊ ōŜƴŜŬǘ ŦƻǊ ǎǘǳŘŜƴǘǎϥ aI².Φ 

 

¢ƘŜ {ƻŎƛŀƭ ŀƴŘ 9Ƴƻǝƻƴŀƭ !ǎǇŜŎǘǎ ƻŦ [ŜŀǊƴƛƴƎ ό{9![ύ ŦǊŀƳŜǿƻǊƪΣ ƛƴǘǊƻŘǳŎŜŘ ƛƴ нллрΣ ƻũŜǊǎ ŀ 

ǿƘƻƭŜπǎŎƘƻƻƭ ŀǇǇǊƻŀŎƘ ǘƻ ǇǊƻƳƻǝƴƎ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ ǎƪƛƭƭǎ ǘƘŀǘ ǎǳǇǇƻǊǘ ǇƻǎƛǝǾŜ ōŜƘŀǾƛƻǳǊ ŀƴŘ 

ŜƳƻǝƻƴŀƭ ǿŜƭƭπōŜƛƴƎ ό5Ŧ9{Σ нллрύΦ ¢ƘŜ ƭƛǘŜǊŀǘǳǊŜ ǎǳƎƎŜǎǘǎ ǘƘŀǘ {9![ ƘŀŘ ƭƻǿ ǊŜǇƻǊǘŜŘ ƻǳǘŎƻƳŜǎ ŘǳŜ 
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ǘƻ ƛƴŎƻƴǎƛǎǘŜƴǘ ƛƳǇƭŜƳŜƴǘŀǝƻƴ όhΩ/ƻƴƴƻǊ Ŝǘ ŀƭΦΣ нлмуύΦ LƴǘŜǊŜǎǝƴƎƭȅΣ ƻƴŜ ƻŦ ǘƘŜ ƻǳǘŎƻƳŜǎ ƻŦ ǘƘŜ 

![.ht ǇǊƻƎǊŀƳƳŜΣ ǿƘƛŎƘ Ƙŀǎ ōŜŜƴ ŘŜǎƛƎƴŜŘ ǿƛǘƘ ŀ ǿƘƻƭŜπǎŎƘƻƻƭ ŀǇǇǊƻŀŎƘΣ ƛǎ ǊŜƅŜŎǘŜŘ ƛƴ ǘƘŜ 

ǉǳŀƴǝǘŀǝǾŜ Řŀǘŀ ŦǊƻƳ ǘƘŜ {ϧ5 ǉǳŜǎǝƻƴƴŀƛǊŜΣ ǎƘƻǿƛƴƎ ǇƻǎƛǝǾŜ ŎƘŀƴƎŜǎ ƛƴ ǇǊƻǎƻŎƛŀƭ ōŜƘŀǾƛƻǳǊΦ Lƴ 

ǘƘŜ ǉǳŀƭƛǘŀǝǾŜ ŘŀǘŀΣ ŀƴ ƛƴƛǝŀƭ ǘƘŜƳŜ ŜƳŜǊƎŜŘΥ ǎǘǳŘŜƴǘǎ ŎƻƴƴŜŎǘŜŘ ǘƘǊƻǳƎƘ ǎƘŀǊƛƴƎΦ ¢ƘŜǎŜ ǊŜǎǳƭǘǎ 

ǎǳƎƎŜǎǘ ŀ ǇƻǎƛǝǾŜ ǎƘƛƊ ǘƻǿŀǊŘǎ ƎǊŜŀǘŜǊ ŎƻƴƴŜŎǘŜŘƴŜǎǎ ŀƳƻƴƎ ƛƴŘƛǾƛŘǳŀƭǎΣ ŜƴƘŀƴŎƛƴƎ ǎƻŎƛŀƭ ŀƴŘ 

ŜƳƻǝƻƴŀƭ ǎƪƛƭƭǎΦ ¢Ƙƛǎ Řŀǘŀ ŀƭǎƻ ŀƭƛƎƴǎ ǿƛǘƘ ǘƘŜ ƭƛǘŜǊŀǘǳǊŜΣ ŀǎ ǘƘŜ ²Ih όмфумύ ǎǘŀǘŜǎ ǘƘŜ ƴŜŜŘ ǘƻ 

ǇǊƻǾƛŘŜ ǇŜƻǇƭŜ ǿƛǘƘ ƛƴŦƻǊƳŀǝƻƴ ŀƴŘ ƭƛŦŜ ǎƪƛƭƭǎΣ ƛƴŎƭǳŘƛƴƎ ŎƻǇƛƴƎ ǎƪƛƭƭǎΣ ŀƴŘ ǘƻ ǎǘǊŜƴƎǘƘŜƴ ǎƻŎƛŀƭ 

ƴŜǘǿƻǊƪǎ ŀƴŘ ǎƻŎƛŀƭ ǎǳǇǇƻǊǘΦ 

 

CwL9b5{ ƛǎ ŀƴƻǘƘŜǊ ƛƴǘŜǊǾŜƴǝƻƴ ǘƘŀǘ ǿŀǎ ǊŜŎƻƎƴƛǎŜŘ ŀǎ ŀƴ ŜũŜŎǝǾŜ ǇǊƻƎǊŀƳƳŜ ŦƻǊ 

ƛƴŎǊŜŀǎƛƴƎ ŎƻǇƛƴƎ ǎƪƛƭƭǎ ŀƴŘ ǎƘƻǿƴ ǘƻ ǊŜŘǳŎŜ ŀƴȄƛŜǘȅ ǎȅƳǇǘƻƳǎ (Barrett et al., 2000; Briesch et al., 

нлмлΤ IƛƎƎƛƴǎ ϧ hΩ{ǳƭƭƛǾŀƴΣ нлмрΤ tŀƘƭ ϧ .ŀǊǊŜǘǘΣ нллтΤ {ǘŀƭƭŀǊŘ Ŝǘ ŀƭΦΣ нлмп). The ALBOP intervention 

is similar to FRIENDS in that it includes videos, games, and activities, as learning style plays a crucial 

ǊƻƭŜ ƛƴ ŀ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǘƛƻƴ ŦƻǊ aI².Φ ¢ƘŜ ǎǘǳŘŜƴǘ ƛƴǘŜǊǾƛŜǿǎ ǊŜǾŜŀƭŜŘ ŀ ǘƘŜƳŜΥ ΨōŜƛƴƎ ŜŘǳŎŀǘŜŘΩΦ 

This theme was developed because students found the lessons engaging; one student found learning 

about the psychologists very interesting. As the programme delivers a multi-component approach, it 

supports the probability that students have opportunities to learn many aspects of MHWB; however, 

although FRIENDS is similar in some ways, the ALBOP programme is not designed to measure 

students' anxiety symptoms as it is purely a knowledge and skills programme to support students' 

mental health and well-being.  

 

½ƛǇǇȅΩǎ CǊƛŜƴŘǎΣ ŀ ǎŎƘƻƻƭπōŀǎŜŘ ǎƻŎƛŀƭπŜƳƻǝƻƴŀƭ ƭŜŀǊƴƛƴƎ ǇǊƻƎǊŀƳƳŜ ŦƻǊ ŬǾŜπ ǘƻ ǎŜǾŜƴπȅŜŀǊπ

ƻƭŘǎΣ ƛǎ ŀƴƻǘƘŜǊ ƛƴǘŜǊǾŜƴǝƻƴ ŘŜǎƛƎƴŜŘ ǘƻ ƘŜƭǇ ȅƻǳƴƎŜǊ ŎƘƛƭŘǊŜƴ ŎƻǇŜ ǿƛǘƘ ŘƛŶŎǳƭǝŜǎΣ ŜǉǳƛǇǇƛƴƎ 

ǘƘŜƳ ǿƛǘƘ ǘƘŜ ǎƪƛƭƭǎ ǘƻ ƘŀƴŘƭŜ ǇǊƻōƭŜƳǎ ŀƴŘ ŎǊƛǎŜǎ ƛƴ ŀŘƻƭŜǎŎŜƴŎŜ ŀƴŘ ƭŀǘŜǊ ƭƛŦŜΦ ¢ƘŜ ALBOP 

programme, although trialled with an older age group, received feedback from students suggesting 
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they wish they had received the information they received at a younger age to build knowledge and 

skills. Is there a possibility of a multi-component approach for younger years, similar in aim to 

½ƛǇǇȅΩǎ ŦǊƛŜƴŘǎϥ ŀǇǇǊƻŀŎƘΣ ǿƛǘƘ ŀ ǎƛƳǇƭŜǊ ǾŜǊǎƛƻƴ ƻŦ ΨǎŜƭŦ-ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ and psychological theories, 

that could better support the younger years? There is already philosophy for five-year-olds τwhy 

not psychology?  

 

¢ƘŜ ƭƛǘŜǊŀǘǳǊŜ ŜȄǇƭƻǊŜǎ ǎŜǾŜǊŀƭ ǎƛƳƛƭŀǊƛǝŜǎ ōŜǘǿŜŜƴ ŎǳǊǊŜƴǘ ŀƴŘ Ǉŀǎǘ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ŦƻǊ 

aI².Φ IƻǿŜǾŜǊΣ ǘƘŜ ![.ht ƛƴǘŜǊǾŜƴǝƻƴ ŘƛũŜǊǎ ƛƴ ǘƘŀǘ ƛǘ ǇǊƻǾƛŘŜǎ ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘΦ 

¢Ƙƛǎ ŀǇǇǊƻŀŎƘ ŜǉǳƛǇǎ ƛƴŘƛǾƛŘǳŀƭǎ ǿƛǘƘ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ŀƭƛƎƴŜŘ ǿƛǘƘ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩΦ Lǘ 

ŜƴŀōƭŜǎ ǘƘŜƳ ǘƻ ƛŘŜƴǝŦȅ ǘƘŜ ƻǊƛƎƛƴǎ ƻŦ ǘƘŜǎŜ ōŜƘŀǾƛƻǳǊǎ ƛƴ ǇŜǊŎŜǇǝƻƴǎ ŀƴŘ ǘƘŜ ƛƴǘŜǊǇƭŀȅ ōŜǘǿŜŜƴ 

ǘƘŜ ƳƛƴŘ ŀƴŘ ōƻŘȅΦ  

 

сΦоΦо ¢ƘŜ LƳǇƻǊǘŀƴŎŜ ƻŦ ŀ aǳƭǝπ/ƻƳǇƻƴŜƴǘ !ǇǇǊƻŀŎƘ ǘƻ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ 

 

¢ƘŜ ǇǊŜǾƛƻǳǎ ǎŜŎǝƻƴ ƻǳǘƭƛƴŜŘ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ƛƳǇƭŜƳŜƴǝƴƎ ŀƴ aI². ǎŎƘƻƻƭ 

ƛƴǘŜǊǾŜƴǝƻƴΣ ǿƘƛŎƘ ƛƴǘǊƻŘǳŎŜǎ ǾŀǊƛƻǳǎ ǎƪƛƭƭǎ ǘƻ ǎǘǳŘŜƴǘǎ όwŜƛƴƪŜ Ŝǘ ŀƭΦΣ нлммύΦ ¢ƘŜ ![.ht ǇǊƻƎǊŀƳƳŜ 

ƻũŜǊǎ ŀ ŘƛǎǝƴŎǘ ŀǇǇǊƻŀŎƘΣ ŦƻŎǳǎƛƴƎ ƻƴ ŬǾŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŎƻƳǇƻƴŜƴǘǎΦ !ŎŎƻǊŘƛƴƎ ǘƻ 5ƻǊƧŜŜ 

όнлнмύΣ ǘƘƛǎ ƛǎ ŀƴ ƛƴǘŜƎǊŀǘŜŘ ǘǊŀƛǘ ǘƘŀǘ ǎǳǇǇƻǊǘǎ ŀ ǇŜǊǎƻƴϥǎ ǎŜƴǎŜ ƻŦ ǎŜƭŦΣ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ƻǾŜǊŀƭƭ 

ǿŜƭƭπōŜƛƴƎΦ ¢ƘŜ ![.ht ōŜƎƛƴǎ ǿƛǘƘ ŀ ŦƻǳƴŘŀǝƻƴ ǘƘŀǘ ƛƴǘǊƻŘǳŎŜǎ ǘƘŜ ŦǳƴŘŀƳŜƴǘŀƭ ŎƻƴƴŜŎǝƻƴ 

ōŜǘǿŜŜƴ ǘƘŜ ƳƛƴŘ ŀƴŘ ōƻŘȅΣ ǘƘŜƴ ŜȄǇƭƻǊŜǎ Ƙƻǿ ǾŀǊƛƻǳǎ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ǘƘŜƻǊƛŜǎ Ŏŀƴ ǎǳǇǇƻǊǘ ǘƘƛǎ 

ƛƴǘŜǊǇƭŀȅΦ !ŎŎƻǊŘƛƴƎ ǘƻ CŀȊŜƭ Ŝǘ ŀƭΦ όнлмпύΣ ǘƘŜǊŜ ƛǎ ŀ ƴŜŜŘ ǘƻ ŎƘŀƴƎŜ Ƙƻǿ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ŀǊŜ 

ŘŜƭƛǾŜǊŜŘ ōȅ ŜǉǳƛǇǇƛƴƎ ǎǘǳŘŜƴǘǎ ǿƛǘƘ ǘƘŜ ǎƪƛƭƭǎ ŀƴŘ ƪƴƻǿƭŜŘƎŜ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ŜƳƻǝƻƴǎΣ ǘƘƻǳƎƘǘǎΣ 

ŀƴŘ ōŜƘŀǾƛƻǳǊǎΦ  
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¢ƘŜ ![.ht ŀƛƳǎ ǘƻ ŘŜƭƛǾŜǊ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎΣ ŀǎ ŜǾƛŘŜƴŎŜŘ ōȅ ǉǳŀƭƛǘŀǝǾŜ ŘŀǘŀΣ ŀƴŘ ǘƘŜ 

ǎǘǳŘŜƴǘǎ ƛƴŘŜŜŘ ƎŀƛƴŜŘ ǎƪƛƭƭǎ ŀƴŘ ƪƴƻǿƭŜŘƎŜΦ ¢ƘŜ ǘƘŜƳŜǎ ƻŦ ΨǊŜŎƻƎƴƛǎƛƴƎ ŀƴŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ 

ŜƳƻǝƻƴǎΩΣ ΨǊŜǎƻƭǾƛƴƎ ǳƴŎƻƳŦƻǊǘŀōƭŜ ǎƛǘǳŀǝƻƴǎΩΣ ΨŦŜŜƭƛƴƎ ŜŘǳŎŀǘŜŘΩΣ ŀƴŘ ƪƴƻǿƛƴƎ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ǿŀǎ 

ΨŀŎŎŜǇǘŀōƭŜ ŀƴŘ ŀŎŎŜǎǎƛōƭŜΩ ǎǳǇǇƻǊǘŜŘ ǘƘƛǎ ǎǘŀǘŜƳŜƴǘΦ ¢ƘŜǎŜ ǿŜǊŜ ŜǾƛŘŜƴǘ ƛƴ ¦Y ƛƴǘŜǊǾŜƴǝƻƴǎΣ ŀǎ ǘƘŜ 

ǘƘŜƳŜǎ ŀƭƛƎƴ ǿƛǘƘ ǘƘŜ ǊŜǉǳƛǊŜƳŜƴǘǎ ǎŜǘ ƻǳǘ ōȅ bL/9 όнлннύ ƛƴ ƛǘǎ ƎǳƛŘŀƴŎŜ ŦƻǊ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎΣ 

ǿƘƛŎƘ ǇǊƻƳƻǘŜ ǎŜǾŜǊŀƭ ǎƪƛƭƭǎ ƛƴǘŜƎǊŀǘŜŘ ƛƴǘƻ ǘƘŜ ǎŎƘƻƻƭ ŎǳǊǊƛŎǳƭǳƳ ŦƻǊ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ ǿŜƭƭπ

ōŜƛƴƎΦ ¢ƘŜǎŜ ǎƪƛƭƭǎ ǿŜǊŜ ǎŜƭŦπŀǿŀǊŜƴŜǎǎΣ ǎŜƭŦπǊŜƎǳƭŀǝƻƴΣ ǎƻŎƛŀƭ ŀǿŀǊŜƴŜǎǎΣ ǊŜǎǇƻƴǎƛōƭŜ ŘŜŎƛǎƛƻƴπ

ƳŀƪƛƴƎ ŀƴŘ ǊŜƭŀǝƻƴǎƘƛǇ ǎƪƛƭƭǎΦ  

 

bŜǾŜǊǘƘŜƭŜǎǎΣ ǘƘŜ ǉǳŀƴǝǘŀǝǾŜ Řŀǘŀ ƛƴŘƛŎŀǘŜ ǘƘŀǘ ƻƴƭȅ ǘƘǊŜŜ ƻŦ ǘƘŜ ŬǾŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ 

ŎƻƳǇƻƴŜƴǘǎ ƳŀŘŜ ŀ ǎƛƎƴƛŬŎŀƴǘ ŘƛũŜǊŜƴŎŜΣ ǿƛǘƘ ŎƻƴƴŜŎǘκŘƛǎŎƻƴƴŜŎǘ ŀƴŘ ŀƎŜƴŎȅ ǎƘƻǿƛƴƎ ƴƻ ŎƘŀƴƎŜΦ 

CǳǊǘƘŜǊƳƻǊŜΣ ǘƘŜ !bh±! ǊŜǎǳƭǘǎ ŦƻǊ ǘƘŜ ŜũŜŎǘǎ ƻǾŜǊ ǝƳŜ ŀƴŘ ōŜǘǿŜŜƴ ƎǊƻǳǇǎ ǎƘƻǿŜŘ ƻƴƭȅ ŀ ǎƭƛƎƘǘ 

ƛƳǇǊƻǾŜƳŜƴǘΣ ǿƘƛŎƘ ǿŀǎ ƻōǎŜǊǾŜŘ ƛƴ ōƻǘƘ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ŀƴŘ ŎƻƴǘǊƻƭ ƎǊƻǳǇǎΦ Lƴ ƭƛƎƘǘ ƻŦ ǘƘŜǎŜ 

ǊŜǎǳƭǘǎΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ŎƻƴǎƛŘŜǊŜŘ ǿƘŜǘƘŜǊ ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘ ƘŀŘ ŀ ǇƻǎƛǝǾŜ ƛƳǇŀŎǘΦ ¢ƘŜ 

ǎǘǳŘŜƴǘǎ ǊŜǇƻǊǘŜŘ ǇƻǎƛǝǾŜ ŎƻƳƳŜƴǘǎ ƛƴ ǘƘŜƛǊ ƛƴǘŜǊǾƛŜǿǎΤ ƘƻǿŜǾŜǊΣ ǘƘŜ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴ 

ǘŜǎǝƴƎ ǊŜǎǳƭǘǎ ǎƘƻǿŜŘ ŀ ǎƳŀƭƭ ŎƘŀƴƎŜΣ ǿƛǘƘ ǘƘŜ ŎƻƴǘǊƻƭ ƎǊƻǳǇ ŀƭǎƻ ǎƘƻǿƛƴƎ ŀ ǎƳŀƭƭ ŎƘŀƴƎŜΦ  

 

!ŎŎƻǊŘƛƴƎ ǘƻ CŀȊŜƭ Ŝǘ ŀƭΦ όнлмпύΣ ƛƴǘŜǊǾŜƴǝƻƴǎ ǘƘŀǘ ŎƻƳōƛƴŜ ƛƴǘŜƎǊŀǝǾŜ ǎǘǊŀǘŜƎƛŜǎ ƛƴ ǘƘŜ 

ŎƭŀǎǎǊƻƻƳ ƘŀǾŜ ǘƘŜ Ƴƻǎǘ ǎƛƎƴƛŬŎŀƴǘ ǇƻǘŜƴǝŀƭ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎϥ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎΦ ¢ƘŜ 

ǊŜǉǳƛǊŜƳŜƴǘǎ ŦƻǊ ƛƴǘŜƎǊŀǝǾŜ ǎǘǊŀǘŜƎƛŜǎ Ƴŀȅ ƛƴŎƭǳŘŜ ŘƛǎŎǳǎǎƛƻƴΣ ǊƻƭŜπǇƭŀȅǎΣ ŀŎǝǾƛǝŜǎΣ ŀǊǘΣ ŀƴŘ 

ƳƛƴŘŦǳƭƴŜǎǎΣ ŀƭƭ ƻŦ ǿƘƛŎƘ ŀǊŜ ǇŀǊǘ ƻŦ ǘƘŜ ![.ht ǇǊƻƎǊŀƳƳŜ ŀƴŘ ƘŀǾŜ ōŜŜƴ ǎƘƻǿƴ ǘƻ ȅƛŜƭŘ ǇƻǎƛǝǾŜ 

ǊŜǎǳƭǘǎ ǘƘǊƻǳƎƘ ǘƘŜ ǘƘŜƳŜǎ ΨŦŜŜƭƛƴƎ ŜŘǳŎŀǘŜŘΩ ŀƴŘ ΨŀŎŎŜǎǎƛōƛƭƛǘȅ ŀƴŘ ŀŎŎŜǇǘŀōƛƭƛǘȅΩΦ  

 

¢ƘŜ ![.ht ƛƴǘŜǊǾŜƴǝƻƴ ƛƴ ǘƘƛǎ ǎǘǳŘȅ ƛǎ ŎƻƴǎƛŘŜǊŜŘ ǘƻ ƘŀǾŜ ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘΣ 

ǿƘƛŎƘ ƛǎ ŘƛǎŎǳǎǎŜŘ ƛƴ /ƘŀǇǘŜǊ оΦ ¢ƘŜ ǉǳŀƭƛǘŀǝǾŜ ŬƴŘƛƴƎǎ ŦǊƻƳ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǎǘǳŘŜƴǘ 
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ǉǳŜǎǝƻƴƴŀƛǊŜ ǎǳƎƎŜǎǘ ǘƘŀǘ ŀƭǘƘƻǳƎƘ ǘƘŜ ![.ht ƛƴǘŜǊǾŜƴǝƻƴ Ƙŀǎ ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘΣ ƛǘ ŘƛŘ 

ƴƻǘ ƘŀǾŜ ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ƛƳǇŀŎǘΣ ŀǎ ƻƴƭȅ ǘƘǊŜŜ ŎƻƳǇƻƴŜƴǘǎ ǎƘƻǿŜŘ ǎƛƎƴƛŬŎŀƴǘ ŘƛũŜǊŜƴŎŜǎ 

ōŜǘǿŜŜƴ ǇǊŜπ ŀƴŘ ǇƻǎǘπƛƴǘŜǊǾŜƴǝƻƴΣ ŀƴŘ ƻƴŜ ǎƘƻǿŜŘ ŀ ǎƭƛƎƘǘ ŘƛũŜǊŜƴŎŜΦ ¢Ƙƛǎ ŜũŜŎǘ ƛǎ ŘƛǎŎǳǎǎŜŘ 

ǳƴŘŜǊ ǘƘŜ ƭƛƳƛǘŀǝƻƴǎ ǎŜŎǝƻƴ ƻŦ ǘƘƛǎ ŎƘŀǇǘŜǊΦ  

 

6.3.4 ²Ƙŀǘ ŀǊŜ ǘƘŜ LǎǎǳŜǎ ŦƻǊ ¢ŜŀŎƘŜǊǎ ŀƴŘ {ŎƘƻƻƭǎΚ 

 

Findings from this intervention highlight issues for teachers and students in schools with 

MHWB interventions, which are evident not only in teacher feedback but also in student responses, 

indicating that they have understood what it means to change their mindset. Teachers described in 

their interviews that they had witnessed changes in student behaviour after the students had 

participated in the nine-week ALBOP intervention programme. This suggests that teachers should be 

aware of any mental health issues arising in their students. The issue for teachers is that often they 

are not trained to recognise mental health issues. This statement is supported by the Department 

for Education, which released a document, ΨaŜƴǘŀƭ IŜŀƭǘƘ ŀƴŘ .ŜƘŀǾƛƻǳǊ ƛƴ {ŎƘƻƻƭǎ нлмуΩ ό5ŦE, 

2018), ǿƘƛŎƘ ǎǘŀǘŜŘ ǘƘŀǘ ǎŎƘƻƻƭ ǎǘŀũ Ŏŀƴƴƻǘ ŀŎǘ ŀǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŜȄǇŜǊǘǎ ŀƴŘ ǎƘƻǳƭŘ ƴƻǘ ǘǊȅ ǘƻ 

ŘƛŀƎƴƻǎŜ ŎƻƴŘƛǝƻƴǎΦ {ƛƴŎŜ ǘƘŀǘ ŘƻŎǳƳŜƴǘΣ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘ Ƙŀǎ ǇǳǎƘŜŘ ŦƻǊ ŀ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƭŜŀŘ ƛƴ ŀƭƭ 

ǎŎƘƻƻƭǎ ό5Ŧ9Σ нлнмύΦ  

 

However, teachers are still at the forefront, stating that mental health and well-being are 

sometimes prioritised over the curriculum (Young Minds, 2024). Therefore, they have no time for 

MHWB interventions. The teachers welcomed the ALBOP intervention, as they had everything they 

needed to deliver the lesson; the only constraint was the time to read all the lesson documentation 

and receive more training to understand psychological theories. This was fed back as part of the 
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ƛƴƛǘƛŀƭ ǘƘŜƳŜǎΣ ΨǎǳǇǇƻǊǘƛƴƎ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎΩ, from the teachers' responses on the provision of 

the ALBOP programme.  

 

¢ƘŜ ƛƴǘŜǊǾŜƴǝƻƴΣ ŀǎ ŀ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ŎǳǊǊƛŎǳƭǳƳΣ ǇǊƻǾƛŘŜŘ ƻǇǇƻǊǘǳƴƛǝŜǎ ŦƻǊ ǎǘǳŘŜƴǘǎ 

ǘƻ ƴƻǘ ƻƴƭȅ ƭŜŀǊƴ ŀōƻǳǘ Ƙƻǿ ǘƘŜƛǊ ƳƛƴŘ ŀƴŘ ōƻŘȅ ǿƻǊƪ ŀƴŘ ǘƘŜ ŜũŜŎǘ ǘƘŀǘ ƛǘ Ƙŀǎ ƻƴ ŜƳƻǝƻƴǎΣ ōǳǘ ƛǘ 

ŀƭǎƻ ŜƴǎǳǊŜŘ ǎǘǳŘŜƴǘǎ ǿŜǊŜ ŜȄǇƻǎŜŘ ǘƻ ŀ ƎǊŜŀǘŜǊ ƴǳƳōŜǊ ƻŦ ǇƻǘŜƴǝŀƭ ƭƛŦŜ ƛǎǎǳŜǎΣ ǿƘƛŎƘ ƘŜƭǇŜŘ ǘƘŜƳ 

ƭŜŀǊƴ ƴŜǿ ǎƪƛƭƭǎ ǘƻ ƴŀǾƛƎŀǘŜ ǘƻ ŀ ōŜǧŜǊ ǇƭŀŎŜ ŜƳƻǝƻƴŀƭƭȅΦ ¢ƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ǇǊƻƎǊŀƳƳŜ ŀƭƭƻǿŜŘ 

ǎǘǳŘŜƴǘǎ ǘƻ ŘƛǎŎǳǎǎ ǘƘŜƛǊ ǇŜǊŎŜǇǝƻƴǎ ǘƘǊƻǳƎƘ ǊƻƭŜπǇƭŀȅǎ ŀƴŘ ƻǘƘŜǊ ŀŎǝǾƛǝŜǎΣ ŀǎ ŜǾƛŘŜƴŎŜŘ ōȅ 

ƛƴŎǊŜŀǎŜǎ ƛƴ ǇƻǎƛǝǾŜ ŜƳƻǝƻƴŀƭ ǎǘŀǘŜǎ ŀƴŘ ǘƘŜƳŜǎ ƻŦ ΨǊŜŎƻƎƴƛǎƛƴƎ ŀƴŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŜƳƻǝƻƴǎΣ 

ǊŜǎƻƭǾƛƴƎ ǳƴŎƻƳŦƻǊǘŀōƭŜ ǎƛǘǳŀǝƻƴǎΣ ŀƴŘ ŎƻƴƴŜŎǝƴƎ ǘƘǊƻǳƎƘ ǎƘŀǊƛƴƎΩΦ IƻǿŜǾŜǊΣ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ 

ǘŜŀŎƘŜǊǎϥ ŀōƛƭƛǘȅ ǘƻ ŘŜƭƛǾŜǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ƛǎ ŎǊƛǝŎŀƭ ǘƻ ŎƘƛƭŘǊŜƴϥǎ 

ŜȄǇŜǊƛŜƴŎŜǎΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜƛǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŀƴŘ ǇŜǊŎŜǇǝƻƴǎ ƻŦ ǿƘŀǘ ǘƘŜȅ ƴŜŜŘ ǘƻ ƪƴƻǿ ŀōƻǳǘ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘΣ ŀǎ ŜǾƛŘŜƴŎŜŘ ōȅ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ƛƴ ǘƘƛǎ ǎǘǳŘȅ όwŜƛƴƪŜ Ŝǘ ŀƭΦΣ нлммύΦ CǳǊǘƘŜǊƳƻǊŜΣ YŜƭƭƻŎƪ 

όнлнлύ ǊŀƛǎŜǎ ǘƘŜ ƛǎǎǳŜ ǘƘŀǘ ǘŜŀŎƘŜǊǎ Řƻ ƴƻǘ ŦŜŜƭ ŀŘŜǉǳŀǘŜƭȅ ŜǉǳƛǇǇŜŘ ǘƻ ŀŘŘǊŜǎǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ 

ƛǎǎǳŜǎ ǿƛǘƘ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎ ƛƴ ŎƭŀǎǎΤ ǘƘƛǎ ǿŀǎ ŀƭǎƻ ǊŜǇƻǊǘŜŘ ōȅ ǘƘŜ ǘŜŀŎƘŜǊǎ ƛƴ ǘƘƛǎ ǎǘǳŘȅΣ ǿƘƻ ǿŜǊŜ 

ƭŜŀǊƴƛƴƎ ŀƭƻƴƎǎƛŘŜ ǘƘŜ ǎǘǳŘŜƴǘǎΣ ŀŎǉǳƛǊƛƴƎ ƴŜǿ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎΦ  

 

сΦоΦр {ŎƘƻƻƭ LƴǘŜǊǾŜƴǝƻƴ ǘƻ {ǳǇǇƻǊǘ t{I9 /ǳǊǊƛŎǳƭǳƳ 

 

Iƻǿ /ƻǳƭŘ ǘƘƛǎ {ŎƘƻƻƭ LƴǘŜǊǾŜƴǝƻƴ {ǳǇǇƻǊǘ t{I9Κ ¢ƘŜ tŜǊǎƻƴŀƭ ŀƴŘ {ƻŎƛŀƭ IŜŀƭǘƘ 9ŘǳŎŀǝƻƴ 

όt{I9ύ ǿƛǘƘ ǎǘŀǘǳǘƻǊȅ ƎǳƛŘŀƴŎŜ ŦƻǊ ǘƘŜ wŜƭŀǝƻƴǎƘƛǇǎ ŀƴŘ {ŜȄ 9ŘǳŎŀǝƻƴ όw{9ύ ŎǳǊǊƛŎǳƭǳƳ ŎƻǾŜǊǎ 

ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎΣ ŀƴŘ ƻǳǘƭƛƴŜǎ ŀǎǇŜŎǘǎ ƻŦ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ǎƘƻǳƭŘ ƪƴƻǿ ōȅ 

ǘƘŜ ŜƴŘ ƻŦ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭΦ ¢ƘŜ ǊŜǎŜŀǊŎƘ Ƙŀǎ ǘŀƪŜƴ ǎƻƳŜ ƻŦ ǘƘŜǎŜ ŀǎǇŜŎǘǎ ŦǊƻƳ ǘƘŜ t{I9 ƎǳƛŘŀƴŎŜ 

ŀƴŘΣ ǿƛǘƘ ǘƘŜ ŬƴŘƛƴƎǎ ƻŦ ǘƘƛǎ ǎǘǳŘȅΣ ŜȄŀƳƛƴŜŘ ǿƘŜǘƘŜǊ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ƛƴǘŜǊǾŜƴǝƻƴ ǇǊƻǾƛŘŜǎ 

ŀƴ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ŀŘŘǊŜǎǎ ǘƘŜ ŀǎǇŜŎǘǎ ǿƘƛƭŜ ŀŎƪƴƻǿƭŜŘƎƛƴƎ ǘƘŜ ǊŜǎŜŀǊŎƘ ƭƛǘŜǊŀǘǳǊŜ όǎŜŜ ¢ŀōƭŜ сΦмύΦ 
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¢ŀōƭŜ сπм 
 
!ǎǇŜŎǘǎ ƻŦ w{I9 ŀƴŘ aI². ŦƻǊ {ǘǳŘŜƴǘǎ ǘƻ [ŜŀǊƴ ƛƴ tǊƛƳŀǊȅ {ŎƘƻƻƭ  

That mental wellbeing is a normal part of daily life, in the same way as physical health, and it is 
common for people to experience mental ill health. For many people who do, the problems can 
be resolved if the proper support is available, especially if accessed early enough. 

There is a normal range of emotions (e.g. happiness, sadness, anger, fear, surprise, nervousness) 
and a scale of emotions that all humans experience in relation to different experiences and 
situations. 

How to recognise and talk about their emotions, including having a varied vocabulary of words 
ǘƻ ǳǎŜ ǿƘŜƴ ǘŀƭƪƛƴƎ ŀōƻǳǘ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊǎΩ ŦŜŜƭƛƴƎǎΦ 

 

How to judge whether what they are feeling and how they are behaving is appropriate and 
proportionate. Bullying (including cyberbullying) has a negative and often lasting impact on 
mental wellbeing. 

Where and how to seek support (including recognising the triggers for seeking support), 
including whom in school they should speak to if they are worried about their own or someone 
ŜƭǎŜΩǎ ƳŜƴǘŀƭ ǿŜƭƭōŜƛƴƎ ƻǊ ŀōƛƭƛǘȅ ǘƻ ŎƻƴǘǊƻƭ ǘƘŜƛǊ ŜƳƻǘƛƻƴǎ όƛƴŎƭǳŘƛƴƎ ƛǎǎues arising online). 

(PSHE, 2021) 

 

¢ƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǊŜǎǳƭǘǎ ǊŜǾŜŀƭŜŘ ŀ ƳƻŘŜǊŀǘŜ ƛƴŎǊŜŀǎŜ ƛƴ ǇƻǎƛǝǾƛǘȅΣ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜ 

ǉǳŀƭƛǘŀǝǾŜ ŀƴŘ ǉǳŀƴǝǘŀǝǾŜ ŘŀǘŀΣ ǿƘƛŎƘ ƛƴŘƛŎŀǘŜǎ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ǊŜŎƻƎƴƛǎŜŘ ǘƘŀǘ ŜƳƻǝƻƴǎ ŀǊŜ ŀƴ 

ŜǎǎŜƴǝŀƭ ǇŀǊǘ ƻŦ ƻǳǊ ƭƛŦŜ ŀƴŘ ǘƘŀǘ ǘƘŜǊŜ ŀǊŜ ǿŀȅǎ ǘƻ ǊŜŎƻƎƴƛǎŜ ŜƳƻǝƻƴǎΦ IŀǾƛƴƎ ǘƘŜ ǎƪƛƭƭǎ ŀƴŘ 

ƪƴƻǿƭŜŘƎŜ ǘƻ ƳŀƴŀƎŜ ŜƳƻǝƻƴǎΣ ǘƘƻǳƎƘǘǎΣ ŀƴŘ ōŜƘŀǾƛƻǳǊǎ ǎǳǇǇƻǊǘǎ ǎǘǳŘŜƴǘǎϥ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ 

ƛƴǘŜǊǾŜƴǝƻƴǎ ǘƘŀǘ ŎƻƳōƛƴŜ ƛƴǘŜƎǊŀǝǾŜ ǎǘǊŀǘŜƎƛŜǎ ƘŀǾŜ ǘƘŜ Ƴƻǎǘ ǎƛƎƴƛŬŎŀƴǘ ǇƻǘŜƴǝŀƭ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳ 

όCŀȊŜƭ Ŝǘ ŀƭΦΣ нлмпΤ ²IhΣ нлмуύΦ Lƴ ǊŜŎƻƎƴƛǎƛƴƎ ŜƳƻǝƻƴǎΣ ǎǘǳŘŜƴǘǎ ƭŜŀǊƴǘ ǘƘŀǘ ǿŜ Ŏŀƴ ŎƘŀƴƎŜ ƻǳǊ 

ǇŜǊŎŜǇǝƻƴ ǘƻ ǎǳǇǇƻǊǘ ƻǳǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎΦ {ǘǳŘŜƴǘǎ ǊŜŎƻƎƴƛǎŜŘ ǘƘŀǘ ƛŦ ȅƻǳ ƘŀǾŜ ǘƘŜ 

ǊŜƭŜǾŀƴǘ ƪƴƻǿƭŜŘƎŜ ƻŦ Ƙƻǿ ǘƘŜ ƳƛƴŘ ŀƴŘ ōƻŘȅ ǿƻǊƪΣ ȅƻǳ Ŏŀƴ ƘŜƭǇ ȅƻǳǊǎŜƭŦΦ !ƭǘƘƻǳƎƘ ǎƘŀǊƛƴƎ ŘŜŜǇ 

ŜƳƻǝƻƴǎ ƛǎ ŘƛŶŎǳƭǘΣ ǎƻƳŜ ŜƳƻǝƻƴǎ ǿŜ Ŏŀƴ ǎƘŀǊŜ ƘŜƭǇ ǳǎ ŦŜŜƭ ŎƻƴƴŜŎǘŜŘΦ DǳƛŘŀƴŎŜ ŦǊƻƳ ǘƘŜ 

bŀǝƻƴŀƭ LƴǎǝǘǳǘŜ ŦƻǊ IŜŀƭǘƘ ŀƴŘ /ŀǊŜ 9ȄŎŜƭƭŜƴŎŜ όbL/9ύ ǎǳƎƎŜǎǘǎ ǘƘŀǘ ƛƴǘŜǊǾŜƴǝƻƴǎ ǎƘƻǳƭŘ ƛƴŎƭǳŘŜ 

ǎŜƭŦπŀǿŀǊŜƴŜǎǎΣ ǎŜƭŦπǊŜƎǳƭŀǝƻƴΣ ǎƻŎƛŀƭ ŀǿŀǊŜƴŜǎǎΣ ŀƴŘ ǊŜƭŀǝƻƴǎƘƛǇ ǎƪƛƭƭǎ ƛƴ ǘƘŜƛǊ ŎǳǊǊƛŎǳƭǳƳ όbL/9Σ 

нлннύΦ  

 



нто 

ƻŦ плр 

 
нто 

 
 

 

¢ƘŜ ǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅ ŎƻƳǇƻƴŜƴǘǎ ƭƛƴƪ ǘƘŜǎŜ ǘƘŜƳŜǎΥ ǘƘŜ ǎŜƭŦπƻǘƘŜǊπǿƻǊƭŘ ό{h²ύΣ ǘƘŜ 

ǎƻƭƛŘƛǘȅ ƻŦ ǎŜƭŦ ό{h{ύΣ ŎƻƴƴŜŎǝƻƴ ŀƴŘ ŘƛǎŎƻƴƴŜŎǝƻƴ ό/h5ύΣ ŀƎŜƴŎȅ ό!ύΣ ŀƴŘ ǎŜƴǎŜ ƻŦ ǇǳǊǇƻǎŜ ό{htύΦ 

¢ƘŜ ǊŜǎǳƭǘǎ ƛƴŘƛŎŀǘŜ ǘƘŀǘ ǘƘŜ ǎǘǳŘŜƴǘǎ ŎƻǳƭŘ ŦƻŎǳǎ ƻƴ ǘƘŜƳǎŜƭǾŜǎ ό{h²Σ {htύ ŘǳǊƛƴƎ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴΣ 

ƪƴŜǿ ǘƘŜȅ ŎƻǳƭŘ ŎƘŀƴƎŜ ŀƴŘ ŎƻƴǘǊƻƭ ǘƘƛǎ ŎƘŀƴƎŜ ό!ύΣ ŀƴŘΣ ōȅ ŎƻƴƴŜŎǝƴƎ ǿƛǘƘ ƻǘƘŜǊǎΣ ƘŜƭǇŜŘ ǘƘŜƳ 

ŎƘŀƴƎŜ ǘƘŜƛǊ ǇŜǊŎŜǇǝƻƴǎ ό{h{ύΦ 

 

сΦп {ǳƳƳŀǊȅ ƻŦ LƴǘŜǊǇǊŜǘŀǝƻƴ ƻŦ CƛƴŘƛƴƎǎ 

 

¢ƘŜ ŬƴŘƛƴƎǎ ƻŦ ǘƘƛǎ ƳƛȄŜŘ ƳŜǘƘƻŘ ŀǇǇǊƻŀŎƘ ǇǊƻǾƛŘŜŘ ŜǾƛŘŜƴŎŜ ǘƘŀǘ ŀ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴ 

ŜƴŎƻƳǇŀǎǎƛƴƎ ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘΣ ǿƛǘƘ ŎƻƳǇƻƴŜƴǘǎ ǊŜƭŀǘŜŘ ǘƻ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ŀƴŘ 

ǎǳǇǇƻǊǘŜŘ ōȅ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ǘƘŜƻǊƛŜǎΣ ƛǎ ŀ ǇƻǎǎƛōƭŜ ƛƴǘŜǊǾŜƴǝƻƴ ŦƻǊ ǎǘǳŘŜƴǘǎ ƛƴ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎ ŀƴŘ 

ōŜȅƻƴŘ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎΦ ¢Ƙƛǎ ƛǎ ŜǾƛŘŜƴŎŜŘ ōȅ ǎƛƎƴƛŬŎŀƴǘ ǊŜǎǳƭǘǎ 

ŦǊƻƳ ǘƘŜ t!b!{π/Σ {ϧ5 vǳŜǎǝƻƴƴŀƛǊŜΣ ŀƴŘ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǉǳŜǎǝƻƴƴŀƛǊŜΣ ǇŀǊǝŎǳƭŀǊƭȅ ƛƴ ǘƘǊŜŜ 

ƻŦ ŬǾŜ ŀǧǊƛōǳǘŜǎΣ ŀƴŘ ōȅ ǎǘǳŘŜƴǘ ŀƴŘ ǘŜŀŎƘŜǊ ŦŜŜŘōŀŎƪΣ ŀǎ ƛŘŜƴǝŬŜŘ ǘƘǊƻǳƎƘ ǘƘŜ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎΦ 

¢ƘŜ ŬƴŘƛƴƎǎ ŀƭƛƎƴ ǿƛǘƘ ǘƘŜ ŀŎŎŜǇǘŀōƛƭƛǘȅ ŀƴŘ ŦŜŀǎƛōƛƭƛǘȅ ŀǎǇŜŎǘǎΣ ŀǎ ǎƘƻǿƴ ƛƴ /ƘŀǇǘŜǊ оΥ ǎǘǳŘŜƴǘǎ ŀƴŘ 

ǘŜŀŎƘŜǊǎ ŦƻǳƴŘ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ŀŎǝǾƛǝŜǎ ǊŜƭŜǾŀƴǘΣ ŜƴƎŀƎƛƴƎΣ ŀƴŘ ōŜƴŜŬŎƛŀƭ ǘƻ ǘƘŜƛǊ ƻǿƴ ƎƻŀƭǎΣ ŀƴŘ 

ǘƘŜ ǾƛŘŜƻǎ ŀƴŘ ƻƴƭƛƴŜ ǊŜǎƻǳǊŎŜǎ ƘŜƭǇŦǳƭ ŀƴŘ ŀŎŎŜǎǎƛōƭŜΦ ¢ŜŀŎƘŜǊǎ ǊŜǇƻǊǘŜŘ ǊŜŎŜƛǾƛƴƎ ŀŘŜǉǳŀǘŜ 

ǎǳǇǇƻǊǘ ŦƻǊ ŘŜƭƛǾŜǊƛƴƎ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ǘƘǊƻǳƎƘ ǘǊŀƛƴƛƴƎ ŀƴŘ ƻƴƎƻƛƴƎ ŀǎǎƛǎǘŀƴŎŜΦ {ǘǳŘŜƴǘǎ ŀƴŘ 

ǘŜŀŎƘŜǊǎ ŦƻǳƴŘ ǘƘŀǘ ǘƘŜ ǇǊƻƎǊŀƳƳŜϥǎ ǎƪƛƭƭǎπŀƴŘπƪƴƻǿƭŜŘƎŜ ŎǳǊǊƛŎǳƭǳƳ ƘŜƭǇŜŘ ǘƘŜƳ ǳƴŘŜǊǎǘŀƴŘ 

ǘƘŜƳǎŜƭǾŜǎΣ ǘƘŜǊŜōȅ ǎǳǇǇƻǊǝƴƎ ǘƘŜƛǊ aI².Φ ¢ŜŀŎƘŜǊǎ ŦƻǳƴŘ ǘƘŜ ǊŜǎƻǳǊŎŜǎ ƳŀƴŀƎŜŀōƭŜ ŀƴŘ ƴƻǘ 

ƻǾŜǊƭȅ ŎƻƳǇƭŜȄΣ ŀƴŘ ǘƘŜ ǇǊƻƎǊŀƳƳŜϥǎ ŀŎǝǾƛǝŜǎ ǾŀƭǳŀōƭŜ ŀƴŘ ǿƻǊǘƘǿƘƛƭŜΦ ¢ŜŀŎƘŜǊǎ ŀƭǎƻ ŦƻǳƴŘ ǝƳŜ ǘƻ 

Ŭǘ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ƛƴǘƻ ǘƘŜ ǎŎƘƻƻƭ ǎŎƘŜŘǳƭŜ ǿƛǘƘƻǳǘ ŎǊŜŀǝƴƎ ŜȄǘǊŀ ōǳǊŘŜƴǎ ŦƻǊ ǎŎƘƻƻƭ ǎǘŀũΣ ŀƴŘ ǘƘŜȅ 

ŦƻǳƴŘ ǘƘŀǘ ƛǘ Ŏŀƴ ōŜ ŀǎǎƛƳƛƭŀǘŜŘ ƛƴǘƻ ŀƴ ŜȄƛǎǝƴƎ ŎǳǊǊƛŎǳƭǳƳΣ ǿƛǘƘ ƻǇǇƻǊǘǳƴƛǝŜǎ ŦƻǊ ŎǊƻǎǎςŎǳǊǊƛŎǳƭŀǊ 

ƭƛƴƪǎΦ   
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сΦр [ƛƳƛǘŀǝƻƴǎΣ LƳǇƭƛŎŀǝƻƴǎΣ wŜŎƻƳƳŜƴŘŀǝƻƴǎΣ ¦ƴŜȄǇŜŎǘŜŘ wŜǎǳƭǘǎ 
 

сΦрΦм [ƛƳƛǘŀǝƻƴǎ 

 

¢ƘŜ ŬǊǎǘ Ƴŀƛƴ ƭƛƳƛǘŀǝƻƴ ƻŦ ǘƘƛǎ ǎǘǳŘȅ ŎƻƴŎŜǊƴǎ ǘƘŜ ǎƳŀƭƭ ǎŀƳǇƭŜ ǎƛȊŜ ŦƻǊ ǘƘŜ ǉǳŀƴǝǘŀǝǾŜ 

ŘŀǘŀΦ IƻǿŜǾŜǊΣ ǘƘŜ ǎǘǳŘŜƴǘ ŦƻŎǳǎ ƎǊƻǳǇǎ ǇǊƻǾƛŘŜŘ ǊƛŎƘ ǉǳŀƭƛǘŀǝǾŜ Řŀǘŀ ǘƘŀǘ ǎǳǇǇƻǊǘ ǘƘŜ ŀŎŎŜǇǘŀōƛƭƛǘȅ 

ŀǎǇŜŎǘ ƻŦ ǘƘƛǎ ǎǘǳŘȅΦ ¢ƘŜ /ƻƘŜƴΩǎ Ř ŜũŜŎǘ ǎƛȊŜǎ ŦƻǊ ǘƘŜ ǉǳŀƴǝǘŀǝǾŜ Řŀǘŀ ƛƴŘƛŎŀǘŜ ŀ ƳƻŘŜǊŀǘŜ ŜũŜŎǘ ŦƻǊ 

t!b!{π/Σ ǘƘŜ {ϧ5 ǉǳŜǎǝƻƴƴŀƛǊŜ ŦƻǊ ǘŜŀŎƘŜǊǎΣ ŀƴŘ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩΦ IƻǿŜǾŜǊΣ ŦƻǊ ǘƘŜ {ϧ5 

ǉǳŜǎǝƻƴƴŀƛǊŜ ŦƻǊ ǇŀǊŜƴǘǎΣ ǘƘŜ /ƻƘŜƴΩǎ Ř ŜũŜŎǘ ǎƛȊŜ ǿŀǎ ǎƳŀƭƭΣ ŀǎ ŜȄǇŜŎǘŜŘ ƎƛǾŜƴ ǘƘŜ ƭƻǿ ƴǳƳōŜǊ ƻŦ 

ǊŜǎǇƻƴǎŜǎΦ ! ǎƳŀƭƭ ǎŀƳǇƭŜ ƛƴŎǊŜŀǎŜǎ ǘƘŜ ƳŀǊƎƛƴ ƻŦ ŜǊǊƻǊ ƛƴ ŀ ǎǘǳŘȅΤ ƘƻǿŜǾŜǊΣ ŀǎ ǘƘŜ ƴǳƳōŜǊ ƻŦ 

ǎŎƘƻƻƭǎ ǾƻƭǳƴǘŜŜǊƛƴƎ ǿŀǎ ŎƻƴǎǘǊŀƛƴŜŘ ōȅ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΣ ƛǘ ƛǎ ŜȄǇŜŎǘŜŘ ǘƘŀǘ ǘƘŜ ǎƳŀƭƭ ǎŀƳǇƭŜ ǎƛȊŜ 

ƛƳǇŀŎǘǎ ǘƘŜ ŜũŜŎǘ ƻƴ ǘƘŜ ǎǘǳŘȅ ό5ŜȊƛŜƭΣ нлмуύ  

 

¢ƘŜ ǎŜŎƻƴŘ Ƴŀƛƴ ƭƛƳƛǘŀǝƻƴ ƻŦ ǘƘƛǎ ǎǘǳŘȅ ŎƻƴŎŜǊƴǎ ǘƘŜ ǎŀƳǇƭƛƴƎ ƳŜǘƘƻŘΥ ƛǘ ǿŀǎ ŎƻƴǾŜƴƛŜƴŎŜ 

ǎŀƳǇƭƛƴƎ ōŜŎŀǳǎŜ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ǿŀǎ ǳƴŀōƭŜ ǘƻ ǊŜŎǊǳƛǘ ǎŎƘƻƻƭǎ ŀǘ ǊŀƴŘƻƳΦ ¢ƘŜ ǎŎƘƻƻƭǎ ǘƘŀǘ 

ǇŀǊǝŎƛǇŀǘŜŘ ƛƴ ǘƘŜ ǎǘǳŘȅ ƘŀŘ ǾƻƭǳƴǘŜŜǊŜŘ ŦǊƻƳ ŀ ƭŀǊƎŜ ŀŎŀŘŜƳȅ ŀƴŘ ǿŜǊŜ ǎŎŀǧŜǊŜŘ ŀŎǊƻǎǎ 9ƴƎƭŀƴŘΦ 

Lƴ ŀŘŘƛǝƻƴΣ ǘƘŜǊŜ ǿŀǎ ƻƴƭȅ ƻƴŜ ŎƻƴǘǊƻƭ ƎǊƻǳǇ ōŜŎŀǳǎŜ ƻŦ ŀŘƳƛƴƛǎǘǊŀǝǾŜ ǇǊƻōƭŜƳǎ ŀǘ ǘƘŜ ƻǘƘŜǊ 

ǎŎƘƻƻƭǎΦ 

 

!ǎ ǘƘŜ ǎŎƘƻƻƭǎ ǿŜǊŜ ƛƴ ǾŀǊƛƻǳǎ ǇŀǊǘǎ ƻŦ 9ƴƎƭŀƴŘΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ŎƻǳƭŘ ƴƻǘ ŀŘƳƛƴƛǎǘŜǊ ǘƘŜ 

ŘƛǎǘǊƛōǳǝƻƴ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘǎϥ ŘƻŎǳƳŜƴǘŀǝƻƴ ŦƻǊ ǇǊŜπ ŀƴŘ ǇƻǎǘπǘŜǎǝƴƎΦ /ƻƭƭŜŎǝƴƎ Řŀǘŀ ǊŜƳƻǘŜƭȅ ǿŀǎ ŀ 

ŎƘŀƭƭŜƴƎŜ ŦƻǊ ǘƘƛǎ ǎǘǳŘȅΦ ¢ƘŜ ǉǳŜǎǝƻƴƴŀƛǊŜǎ ŀƴŘ ŎƻƴǎŜƴǘ ŦƻǊƳǎ ǿŜǊŜ ǇǊƻǾƛŘŜŘ ŦƻǊ ŀƭƭ ǎǘǳŘŜƴǘǎΣ 

ǘŜŀŎƘŜǊǎΣ ŀƴŘ ǇŀǊŜƴǘǎΦ ¢ƘŜ ǎŎƘƻƻƭǎ ŦƻǳƴŘ ƛǘ ŎƘŀƭƭŜƴƎƛƴƎ ǘƻ ƻōǘŀƛƴ ǇŀǊŜƴǘ ŎƻƴǎŜƴǘ ŦƻǊƳǎ ŀƴŘ ǿƻǳƭŘ 

ƘŀǾŜ ǇǊŜŦŜǊǊŜŘ ǘƻ ŜƳŀƛƭ ǘƘŜƳΤ ƘƻǿŜǾŜǊΣ ǘƘƛǎ ǿƻǳƭŘ ƘŀǾŜ ǊŜǉǳƛǊŜŘ ǇŀǊŜƴǘǎ ǘƻ ǇǊƛƴǘ ǘƘŜ ŦƻǊƳǎ ŀǘ ƘƻƳŜ 

ƻǊ ǎƛƎƴ ŀƴ ŜƳŀƛƭΣ ŎƻƳǇǊƻƳƛǎƛƴƎ ŎƻƴŬŘŜƴǝŀƭƛǘȅ ŀƴŘ ǎŀŦŜƎǳŀǊŘƛƴƎ ǇǊŀŎǝŎŜǎΦ ¢ƘŜǊŜ ǿŀǎ ŀƭǎƻ ǎƻƳŜ 



нтр 

ƻŦ плр 

 
нтр 

 
 

 

ŎƻƴŦǳǎƛƻƴ ƻǾŜǊ ƻƴŜ ǎŎƘƻƻƭΩǎ ŎƻƴǘǊƻƭ ƎǊƻǳǇΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ƘŀŘ ŎƻƴǘŀŎǘ ƻƴƭȅ ǿƛǘƘ ǘƘŜ ƻƴŜ ǘŜŀŎƘŜǊ 

ǊǳƴƴƛƴƎ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴΣ ǿƘƻ ƘŀŘ ƭŜŘ ƛǘǎ ƛƳǇƭŜƳŜƴǘŀǝƻƴ ŀƴŘ ŎƻƴǘǊƻƭƭŜŘ ǘƘŜ ŘƻŎǳƳŜƴǘŀǝƻƴ ŦƻǊ ǘƘŜ 

ŎƻƴǘǊƻƭ ƎǊƻǳǇΦ {ƻΣ ǊŜƭƛŀƴŎŜ ǿŀǎ ƻƴ ǘƘŜ ƻƴŜ ǘŜŀŎƘŜǊ ǳƴŘŜǊǘŀƪƛƴƎ ǘƘŜ ǘǊŀƛƴƛƴƎΦ ¢Ƙƛǎ ƳŜŀƴǘ ǘƘŜǊŜ ǿŀǎ ŀ 

ǿŜŀƪ ƭƛƴƪ ǿƛǘƘ ǘƘŜ ŎƻƴǘǊƻƭ ƎǊƻǳǇΣ ŀǎ ƴƻ ŎƻƳƳǳƴƛŎŀǝƻƴ ƻŎŎǳǊǊŜŘ ōŜǘǿŜŜƴ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ŀƴŘ ǘƘŜ 

ŎƻƴǘǊƻƭ ƎǊƻǳǇΦ ¢ƘŜ ŎƻƴǘǊƻƭ ƎǊƻǳǇ Řŀǘŀ ǿŜǊŜ ƴƻǘ ǳǎŜŘΣ ŀǎ ƴƻ ǇŀǊŜƴǘ ŎƻƴǎŜƴǘ ŦƻǊƳǎ ǿŜǊŜ ǇǊƻǾƛŘŜŘΦ 

 

IƻǿŜǾŜǊΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ŀŎƪƴƻǿƭŜŘƎŜŘ ǘƘŀǘ ǘƘƛǎ ǿŀǎ ŀ ŦŜŀǎƛōƛƭƛǘȅ ǎǘǳŘȅ ŦƻǊ ŀ tƘ5 ŀƴŘ ǘƘŀǘ 

ǘƘŜ ǎǘǳŘȅ ǊŜǉǳƛǊŜŘ ŎƻƴǎƛŘŜǊŀōƭŜ ƻǊƎŀƴƛǎŀǝƻƴ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘ ǘƻ ŜƴǎǳǊŜ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ŎƻǳƭŘ ōŜ 

ŘŜƭƛǾŜǊŜŘ ƛƴ ǎŎƘƻƻƭǎ ŀƴŘ ǘƘŀǘ ǎŎƘƻƻƭǎ ǿƻǳƭŘ ǳƴŘŜǊǘŀƪŜ ǘƘŜ ǊŜǉǳƛǊŜŘ ǊŜǎŜŀǊŎƘ ǇǊƻǘƻŎƻƭǎΦ 

 

¢ƘŜ ǘƘƛǊŘ Ƴŀƛƴ ƭƛƳƛǘŀǝƻƴ ƛǎ ǘƘŀǘ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǉǳŜǎǝƻƴƴŀƛǊŜ ǿŀǎ ƴƻǘ ǾŀƭƛŘŀǘŜŘΣ ŀǎ 

ŘƛǎŎǳǎǎŜŘ ƛƴ ǘƘŜ ƳŜǘƘƻŘƻƭƻƎȅ ŎƘŀǇǘŜǊΦ ¢ƘŜ Ǉƛƭƻǘ ǎǘǳŘȅ ǘƻ ŜǾŀƭǳŀǘŜ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ 

ǉǳŜǎǝƻƴƴŀƛǊŜ ŎƻǳƭŘ ƴƻǘ ƻŎŎǳǊΣ ŀƴŘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ƘŀŘ ǘƻ ǊŜƭȅ ƻƴƭȅ ƻƴ ŦŜŜŘōŀŎƪ ŦǊƻƳ ǘƘŜ 

ŎƻƻǊŘƛƴŀǝƻƴ ŘŜǾŜƭƻǇƳŜƴǘ ƎǊƻǳǇΦ ±ŀƭƛŘŀǝƻƴ ƻŦ ǘƘŜ ŎƻƴǘŜƴǘ ƛƴ ǉǳŜǎǝƻƴƴŀƛǊŜǎ ƛƴ ŀ ǊŜǎŜŀǊŎƘ ǎǘǳŘȅ ƛǎ 

ǳǎǳŀƭƭȅ ŎƻƴŘǳŎǘŜŘ ōȅ ΨŜȄǇŜǊǘǎ ƛƴ ǘƘŜ ŬŜƭŘΩ ό!Ǌǝƴƻ Ŝǘ ŀƭΣ нлмпΤ aŎYŜƴȊƛŜ Ŝǘ ŀƭΦΣ мфффύΦ Lƴ ǘƘƛǎ ǎǘǳŘȅΣ ƛǘ 

ǿƻǳƭŘ ƘŀǾŜ ōŜŜƴ ƴŜŎŜǎǎŀǊȅ ǘƻ ŎƻƴǘŀŎǘ ǎŜǾŜǊŀƭ ŜŘǳŎŀǝƻƴŀƭ ǊŜǎŜŀǊŎƘŜǊǎ ǿƛǘƘ ŜȄǇŜǊƛŜƴŎŜ ƛƴ ǎŎƘƻƻƭ 

ƛƴǘŜǊǾŜƴǝƻƴǎΦ wǳōƛƻ Ŝǘ ŀƭΦ όнллоύ ǊŜŎƻƳƳŜƴŘ ǳǎƛƴƎ с ǘƻ нл ŜȄǇŜǊǘǎ ǘƻ ǾŀƭƛŘŀǘŜ ǘƘŜ ǉǳŀƭƛǘȅΣ ǊŜƭŜǾŀƴŎŜΣ 

ŀƴŘ ǇǊƻǇƻǎŜŘ ǎŎŀƭŜ ƻŦ ǘƘŜ ƛǘŜƳǎΦ Lƴ ǘƘƛǎ ǎƳŀƭƭπǎŎŀƭŜ ǎǘǳŘȅΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ŎƻǳƭŘ ƴƻǘ ǾŀƭƛŘŀǘŜ ǘƘŜ ΨǎŜƭŦπ

ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǉǳŜǎǝƻƴƴŀƛǊŜ ǘƘƛǎ ǿŀȅΦ 

 

hǘƘŜǊ ƭƛƳƛǘŀǝƻƴǎ ƛƴŎƭǳŘŜ ǘƘŜ ŦŀŎǘ ǘƘŀǘ ǎǘǳŘŜƴǘ Řŀǘŀ ŘƛǾŜǊǎƛǘȅ ǿŀǎ ƴƻǘ ŎƻƭƭŜŎǘŜŘ ŦǊƻƳ ŜŀŎƘ 

ǎŎƘƻƻƭΣ ŀǎ ǘƘƛǎ ǎǘǳŘȅ ŀƛƳŜŘ ǘƻ ōŜ ǳƴƛǾŜǊǎŀƭ ŀƴŘ ǿƘƻƭŜπǎŎƘƻƻƭΦ IƻǿŜǾŜǊΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ǿŀǎ ŀǿŀǊŜ 

ǘƘŀǘ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ŎƻǳƭŘ ƘŀǾŜ ōŜŜƴ ƛƳǇƭŜƳŜƴǘŜŘ ƛƴ ǎƳŀƭƭŜǊ ƎǊƻǳǇǎΣ ǿƘƛŎƘ ǊŀƛǎŜŘ ǉǳŜǎǝƻƴǎ ŀōƻǳǘ 

ǎǘǳŘŜƴǘǎϥ ƛƴǾƻƭǾŜƳŜƴǘ ŀƴŘ Ƙƻǿ ǿŜƭƭ ƛǘ ǎǳƛǘŜŘ ǘƘŜƛǊ ǇŜǊǎƻƴŀƭ ƴŜŜŘǎΦ wŜǎŜŀǊŎƘ ŜǾƛŘŜƴŎŜ ƛƴŘƛŎŀǘŜǎ ǘƘŀǘΣ 
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ŦƻǊ ŀƴ aI². ǇǊƻƎǊŀƳƳŜ ǘƻ ōŜ ǇǊŀŎǝŎŀƭΣ ǎǘǳŘŜƴǘǎ Ƴǳǎǘ ōŜ ƛƴǾƻƭǾŜŘ ƛƴ ƛǘǎ ŘŜǎƛƎƴ ŀƴŘ ŎƻƴǘŜƴǘ ό/ƘƛƴƎ 

Ŝǘ ŀƭΦΣ нлнпΤ 9Ǿŀƴǎ Ŝǘ ŀƭΦΣ нлмрύ ǘƻ ŜƴǎǳǊŜ ǘƘŜƛǊ ƴŜŜŘǎ ŀǊŜ ƳŜǘΦ 

 

¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ƴŜǾŜǊ ŎƻƴǎƛŘŜǊŜŘ ǿƘŜǘƘŜǊ ǘƘŜ ǝƳƛƴƎ ƻŦ ƛƴǘŜǊǾŜƴǝƻƴǎ ŘǳǊƛƴƎ ǘƘŜ ŀŎŀŘŜƳƛŎ 

ȅŜŀǊ ǿƻǳƭŘ ŀũŜŎǘ ǘƘŜ ǊŜǎǳƭǘǎ ǿƘŜƴ ŎƻƭƭŜŎǝƴƎ Řŀǘŀ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ŀ ǘŜǊƳΦ !ǎ ŀ ǘŜŀŎƘŜǊΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ 

ƛǎ Ŧǳƭƭȅ ŀǿŀǊŜ ƻŦ ǿƘŀǘ ƘŀǇǇŜƴǎ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ǘŜǊƳΣ ŀǎ ǎǘǳŘŜƴǘǎ ƭƻƻƪ ŦƻǊǿŀǊŘ ǘƻ ǘƘŜƛǊ ƘƻƭƛŘŀȅ ǝƳŜΣ Ƨǳǎǘ 

ŀǎ ǘŜŀŎƘŜǊǎ ŘƻΦ Lƴ ƘƛƴŘǎƛƎƘǘΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ Ƴŀȅ ƘŀǾŜ ŀǧŜƳǇǘŜŘ ǘƻ ǊŜǾƛŜǿ ǘƘŜ ƭƛǘŜǊŀǘǳǊŜ ƻƴ ǘƘŜ 

ŜũŜŎǘǎ ƻŦ ǝƳƛƴƎ ŦƻǊ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎΦ {ƻƳŜ ƛƴǘŜǊǾŜƴǝƻƴǎ ǘŀƪŜ ŀ ȅŜŀǊΣ ǿƘƛƭŜ ƻǘƘŜǊǎ ǊŜǉǳƛǊŜ ƻƴƭȅ ŀ 

ǎƘƻǊǘ ǇŜǊƛƻŘΦ 

 

! ƭƛƳƛǘŀǝƻƴ ƻŦ ǘƘƛǎ ƛƴǘŜǊǾŜƴǝƻƴ ƛǎ ǘƘŜ ƴŜŜŘ ŦƻǊ ŀƴƻǘƘŜǊ ŀŘǳƭǘ ǘƻ ōŜ ŀǾŀƛƭŀōƭŜΣ ǎǳŎƘ ŀǎ ŀ ǎŎƘƻƻƭ 

ƭƛǎǘŜƴŜǊΣ ŎƻǳƴǎŜƭƭƻǊΣ ƻǊ ǘǊŀƛƴŜŘ 9[{! ό9Ƴƻǝƻƴŀƭ [ƛǘŜǊŀŎȅ {ǳǇǇƻǊǘ !ǎǎƛǎǘŀƴǘύΦ ¢Ƙƛǎ Ŏŀƴ ōŜ ŎƘŀƭƭŜƴƎƛƴƎ 

ŦƻǊ ǎŎƘƻƻƭǎΣ ŀǎ ǘƘŜ ǇǊƻǾƛǎƛƻƴ ƻŦ ŜȄǘǊŀ ǎǘŀũ ǘǊŀƛƴŜŘ ƛƴ ƳŜƴǘŀƭ ƘŜŀƭǘƘ Ŏŀƴ ƛƳǇŀŎǘ ōǳŘƎŜǘǎΤ ǘƘŜǊŜŦƻǊŜΣ ƴƻǘ 

ŀƭƭ ǎŎƘƻƻƭǎ Ƴŀȅ ōŜ ŀōƭŜ ǘƻ ǇǊƻǾƛŘŜ ǘƘƛǎ ǘȅǇŜ ƻŦ ǎǳǇǇƻǊǘΦ aŜƴǘŀƭ IŜŀƭǘƘ ŀƴŘ .ŜƘŀǾƛƻǳǊ ƛƴ {ŎƘƻƻƭǎ нлму 

ό5Ŧ9Σ нлмуύ ǎǘŀǘŜǎ ǘƘŀǘ ǎŎƘƻƻƭ ǎǘŀũ ŀǊŜ ƴƻǘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŜȄǇŜǊǘǎΣ ȅŜǘ ƛƴ нлмфΣ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘ 

ŦǳƴŘŜŘ ǎŎƘƻƻƭ ǎǘŀũ ǘǊŀƛƴƛƴƎ ŀǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƭŜŀŘǎΦ IƻǿŜǾŜǊΣ ŦǳƴŘƛƴƎ ŦƻǊ ǎŎƘƻƻƭ ŎƻǳƴǎŜƭƭƻǊǎ ǊŜƳŀƛƴǎ 

ǳƴŀǾŀƛƭŀōƭŜΦ !ƭƭ ǎŎƘƻƻƭǎ ƛƴ ǘƘƛǎ ǎǘǳŘȅ ƘŀŘ ǘǊŀƛƴŜŘ 9[{!ǎΦ bŜǾŜǊǘƘŜƭŜǎǎΣ ǘƘƛǎ Ƴŀȅ ƘŀǾŜ ŜȄŎƭǳŘŜŘ ǎŎƘƻƻƭǎ 

ŦǊƻƳ ǾƻƭǳƴǘŜŜǊƛƴƎ ǘƻ ǇŀǊǝŎƛǇŀǘŜ ƛƴ ǘƘŜ ǎǘǳŘȅΦ 

 

¢ƘŜǊŜ ƛǎ ŀƭǎƻ ǘƘŜ ǉǳŜǎǝƻƴ ƻŦ ǘƘŜ ŎƻƻǊŘƛƴŀǝƻƴ ŘŜǾŜƭƻǇƳŜƴǘ ƎǊƻǳǇϥǎ ƛƴƛǝŀƭ ǊŜǾƛŜǿ ƻŦ ǘƘŜ 

ƛƴǘŜǊǾŜƴǝƻƴ ŀƴŘΣ ŀǎ ǘƘŜȅ ǿŜǊŜ ƪƴƻǿƴ ǘƻ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΣ ǿƘŜǘƘŜǊ ǘƘƛǎ ŀũŜŎǘŜŘ ŀƴȅ ǇƻǎƛǝǾŜ ƻǊ 

ƴŜƎŀǝǾŜ ŦŜŜŘōŀŎƪ ǘƘŀǘ ǿƻǳƭŘ ƘŀǾŜ ŎƘŀƴƎŜŘ ŀƴȅ ŀǎǇŜŎǘ ƻŦ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴΦ IƻǿŜǾŜǊΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ 

ǇǊƻǾƛŘŜŘ ŀƴƻƴȅƳƻǳǎ ŦŜŜŘōŀŎƪ Ǿƛŀ ǘƘŜ vǳŀƭǘǊƛŎǎ ǎǳǊǾŜȅ ǇƭŀǜƻǊƳ ǘƻ ǎǳǇǇƻǊǘ ŀ ǾŀƭƛŘ ŀƴŘ ǳƴōƛŀǎŜŘ 

ŀŎŎƻǳƴǘ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳƳŜϥǎ ƛƴǘŜƎǊƛǘȅΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ ŀƭǎƻ ƛƳǇƭŜƳŜƴǘŜŘ ǘƘŜ ƎǊƻǳǇϥǎ ǎǳƎƎŜǎǘŜŘ 

ŎƘŀƴƎŜǎΦ 



нтт 

ƻŦ плр 

 
нтт 

 
 

 

CƛƴŀƭƭȅΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ Ŏŀƴ ƻƴƭȅ ŎƻƳǇŀǊŜ ǘƘŜ ǇǊŀŎǝŎŀƭ ŀǎǇŜŎǘǎ ƻŦ ƛƴǘŜǊǾŜƴǝƻƴǎΣ ǎǳŎƘ ŀǎ ǘƘŜƛǊ 

ŘǳǊŀǝƻƴ ŀƴŘ ƴǳƳōŜǊ ƻŦ ƭŜǎǎƻƴǎΤ ƘƻǿŜǾŜǊΣ ŘŜǘŀƛƭŜŘ ŎƻƴǘŜƴǘΣ ǊŜǎƻǳǊŎŜǎΣ ŀŎǝǾƛǝŜǎΣ ŀƴŘ ŎƭŀǎǎǊƻƻƳ 

ŘŜƭƛǾŜǊȅ ŀǊŜ ƴƻǘ ŎƻƳǇŀǊŀōƭŜ ŀŎǊƻǎǎ ƛƴǘŜǊǾŜƴǝƻƴǎΦ 9Ǿŀƴǎ ŀƴŘ .ƻƴŘ όнлнлύ ƴƻǘŜŘ ǘƘŀǘ ƛƴ ǎƻƳŜ ŎŀǎŜǎΣ 

ƛƴǎǳŶŎƛŜƴǘ ŎŀǊŜ ŀƴŘ ŀǧŜƴǝƻƴ ǿŜǊŜ ƎƛǾŜƴ ǘƻ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎΣ ƳŀƪƛƴƎ ƛǘ ŘƛŶŎǳƭǘ ǘƻ ōŜ ŎƻƴŬŘŜƴǘ 

ǘƘŀǘ ƻƴŜ ƛƴǘŜǊǾŜƴǝƻƴ ƛǎ ōŜǧŜǊ ǘƘŀƴ ŀƴƻǘƘŜǊΣ ǿƘŜƴ ƛǘ Ƴŀȅ ōŜ ŀ ǉǳŜǎǝƻƴ ƻŦ ŘŜƭƛǾŜǊȅ ǊŀǘƘŜǊ ǘƘŀƴ ǘƘŜ 

ƛƴǘŜǊǾŜƴǝƻƴϥǎ ŎƻƴǘŜƴǘΦ ¢ƘŜ ƛƴǘŜǊǾŜƴǝƻƴϥǎ ƛƳǇŀŎǘ ƛǎ ǘƘŜ ƻƴƭȅ ŀǎǇŜŎǘ ǘƘŀǘ Ŏŀƴ ōŜ ŜǾŀƭǳŀǘŜŘ ƛƴ ǘƘƛǎ 

ǎǘǳŘȅΦ {ŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ŀǊŜ ƎŜƴŜǊŀƭƭȅ ƳŜŀǎǳǊŜŘ ōȅ ŜũŜŎǝǾŜƴŜǎǎ ŀƴŘ ŀǎǎŜǎǎŜŘ ǇǊƛƳŀǊƛƭȅ ōŀǎŜŘ ƻƴ 

ǘƘŜƛǊ ƛƳǇŀŎǘ ƻƴ ǎǘǳŘŜƴǘǎΣ ŀǎ ŘŜǘŜǊƳƛƴŜŘ ǘƘǊƻǳƎƘ ƛƴǘŜǊǾƛŜǿǎ ŀƴŘ ǉǳŜǎǝƻƴƴŀƛǊŜǎΦ 

 

сΦрΦн LƳǇƭƛŎŀǝƻƴǎ 

 

¢Ƙƛǎ ǎǘǳŘȅΩǎ ǘƘŜƻǊŜǝŎŀƭ ŦǊŀƳŜǿƻǊƪ ƛǎ ǳǎŜŘ ǘƻ ŀǎǎŜǎǎ ǿƘŜǘƘŜǊ ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘ 

ǘƘŀǘ ƛƴŎƭǳŘŜǎ ǘƘŜ ǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅ ƛǎ ŦŜŀǎƛōƭŜ ŀƴŘ ŀŎŎŜǇǘŀōƭŜ ƛƴ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎ ǘƻ ǎǳǇǇƻǊǘ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎΦ ¢ƘŜ ǊŜǎŜŀǊŎƘ ŦƻǳƴŘ ǘƘŀǘ Ƴŀƴȅ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ŀŘŘǊŜǎǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ 

ǿŜƭƭπōŜƛƴƎ ƛƴ ŘƛũŜǊŜƴǘ ǿŀȅǎΣ ŀƴŘ Ƴŀƴȅ ǳǎŜ /.¢ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎ ƛƴ ŎŀǊƛƴƎ ŦƻǊ ǘƘŜƛǊ ƳŜƴǘŀƭ ǿŜƭƭπ

ōŜƛƴƎ όaŀŎƪŜƴȊƛŜ ϧ ²ƛƭƭƛŀƳǎΣ нлмуύΦ DƻǾŜǊƴƳŜƴǘ ƛƴƛǝŀǝǾŜǎ ƘŀǾŜ ǇƭŀȅŜŘ ŀ ǎǘǊƻƴƎ ǊƻƭŜ ƛƴ ǘƘƛǎ ǎǳǇǇƻǊǘΤ 

ƘƻǿŜǾŜǊΣ ŘŜǎǇƛǘŜ ǾŀǊƛƻǳǎ ŦǳƴŘƛƴƎ ƳƻŘŜƭǎ ŀƴŘ ǇƻƭƛŎȅ ŎƘŀƴƎŜǎΣ ƻƴŜ ƛƴ ŬǾŜ ŎƘƛƭŘǊŜƴ ƛƴ ǎŎƘƻƻƭǎ ƘŀŘ ŀ 

ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŘƛǎƻǊŘŜǊ ƛƴ нлно όbI{ 5ƛƎƛǘŀƭΣ нлноύΦ 

 

¢ƘƻǎŜ ƛƴǘŜǊǾŜƴǝƻƴǎ ƘŀǾŜ ōŜŜƴ ƳƻŘŜǊŀǘŜƭȅ ŜũŜŎǝǾŜΦ {ŎƘƻƻƭ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ 

ƛƴǘŜǊǾŜƴǝƻƴǎ ƘŀǾŜ ǘŀƪŜƴ ŀ ǿƘƻƭŜπǎŎƘƻƻƭ ŀǇǇǊƻŀŎƘΣ ŜǎǇŜŎƛŀƭƭȅ ōȅ ǊŀƛǎƛƴƎ ŀǿŀǊŜƴŜǎǎ ŀƴŘ ǎƛƎƴǇƻǎǝƴƎ 

ǿƘŜǊŜ ŎƘƛƭŘǊŜƴ Ŏŀƴ ƎŜǘ ŦǳǊǘƘŜǊ ƘŜƭǇΣ ƛƳǇǊƻǾƛƴƎ ǎƻŎƛŀƭ ǎƪƛƭƭǎ ŀƴŘ ŎƻƴŘǳŎǘΣ ŀƴŘ ŀŘŘǊŜǎǎƛƴƎ ōŜƘŀǾƛƻǳǊŀƭ 

ǇǊƻōƭŜƳǎ όtŀƴŘŜȅ Ŝǘ ŀƭΦΣ нлмуύΦ hŦ ǘƘŜ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ǊŜǾƛŜǿŜŘ ƛƴ ǘƘƛǎ ǎǘǳŘȅΣ Ƴŀƴȅ ǿŜǊŜ ŀƛƳŜŘ 

ŀǘ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭπŀƎŜŘ ŎƘƛƭŘǊŜƴ ōŜǘǿŜŜƴ п ŀƴŘ ммΦ {ƻƳŜ ƛƴǘŜǊǾŜƴǝƻƴǎ ǿŜǊŜ ǎƛƳƛƭŀǊ ǘƻ ǘƘŜ ΨǎŜƭŦπ

ǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ƛƴǘŜǊǾŜƴǝƻƴ ƛƴ ǘƘŀǘ ǘƘŜȅ ǿŜǊŜ ŘŜƭƛǾŜǊŜŘ ōȅ ǘŜŀŎƘŜǊǎ ǿƘƻ ƘŀŘ ǊŜŎŜƛǾŜŘ ǘǊŀƛƴƛƴƎΣ 
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ǳƴƭƛƪŜ ƛƴǘŜǊǾŜƴǝƻƴǎ ŘŜƭƛǾŜǊŜŘ ōȅ ƴƻƴπǎŎƘƻƻƭ ǇŜǊǎƻƴƴŜƭΦ Lƴ ǎƻƳŜ ŎŀǎŜǎΣ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ƛƴǾƻƭǾŜŘ 

ǇŀǊŜƴǘǎΣ ǎƛƳƛƭŀǊ ǘƻ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ƛƴǘŜǊǾŜƴǝƻƴ ƛƴ ǘƘƛǎ ǎǘǳŘȅΦ ¢ƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ 

ƛƴǘŜǊǾŜƴǝƻƴ ŀƭǎƻ ƘŀŘ ǎƻƳŜ ǎƛƳƛƭŀǊ ǎƪƛƭƭǎ ŀǎ ƻǘƘŜǊ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎΣ ǿƘƛŎƘ ƘŀŘ ŀ ǾŀǊƛŜǘȅ ƻŦ ǘƻǇƛŎǎ 

ǎǳŎƘ ŀǎ ŀƭǘŜǊƴŀǝǾŜ ǘƘƛƴƪƛƴƎ ǎǘǊŀǘŜƎƛŜǎ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ŜƳƻǝƻƴǎΣ ŜȄǇƭƻǊƛƴƎ ŦŜŜƭƛƴƎǎ ǳǎƛƴƎ 

ǇǎȅŎƘƻŜŘǳŎŀǝƻƴ ǘƻ ƭƛƴƪ ǘƘƻǳƎƘǘǎΣ ŦŜŜƭƛƴƎǎΣ ōŜƘŀǾƛƻǳǊǎΣ ŜƳƻǝƻƴŀƭ ǊŜŎƻƎƴƛǝƻƴΣ ǇƻǎƛǝǾŜ ǘƘƛƴƪƛƴƎΣ 

ŜƳƻǝƻƴŀƭ ƳŀƴŀƎŜƳŜƴǘΣ ǇǊƻōƭŜƳ ǎƻƭǾƛƴƎΣ ŀƴŘ ǊŜŀƭπǿƻǊƭŘ ǎŎŜƴŀǊƛƻǎ όIǳƳǇƘǊŜȅ Ŝǘ ŀƭΦΣ нлмоύΦ 

bŜǾŜǊǘƘŜƭŜǎǎΣ ƴƻ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ǳǎŜŘ ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘΣ ǇǎȅŎƘƻƭƻƎƛŎŀƭƭȅ ƎǊƻǳƴŘŜŘ ŀǇǇǊƻŀŎƘ 

ǘƻ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩΦ 

 

¢Ƙƛǎ ǎǘǳŘȅ ƛŘŜƴǝŬŜŘ ǘƘŀǘ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅϥǎ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘ ŀƴŘ ƛǘǎ 

ǇǎȅŎƘƻƭƻƎƛŎŀƭ ǘƘŜƻǊƛŜǎ ǇǊƻǾƛŘŜ ŀ ǳƴƛǉǳŜ ŦǊŀƳŜǿƻǊƪ ŦƻǊ ŀ ƪƴƻǿƭŜŘƎŜπ ŀƴŘ ǎƪƛƭƭǎπōŀǎŜŘ ƭŜŀǊƴƛƴƎ 

ǇƭŀǜƻǊƳ ǘƘǊƻǳƎƘ ŀŎǝǾŜ ƭŜŀǊƴƛƴƎ ǳǎƛƴƎ ƳǳƭǝǎŜƴǎƻǊȅ ǊŜǎƻǳǊŎŜǎΣ ǎǳǇǇƻǊǝƴƎ ŀ ǳƴƛǾŜǊǎŀƭ ǿƘƻƭŜπǎŎƘƻƻƭ 

ŀǇǇǊƻŀŎƘΦ ¢Ƙƛǎ ŀǇǇǊƻŀŎƘ Ƙŀǎ ŜƴŀōƭŜŘ ǎǘǳŘŜƴǘǎ ǿƘƻ ǇŀǊǝŎƛǇŀǘŜŘ ƛƴ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ǘƻ Ǝŀƛƴ ƴŜǿ 

ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜƛǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎΦ {ǘǳŘŜƴǘ ŦŜŜŘōŀŎƪ ŎƻƴŬǊƳŜŘ ǘƘŀǘ 

ǎǘǳŘŜƴǘǎ ǾŀƭǳŜŘ ǘƘŜ ƛƴŦƻǊƳŀǝƻƴ ǘƘŜȅ ƎŀƛƴŜŘΣ ŦƻǳƴŘ ƛǘ Ŝŀǎȅ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ŀƴŘ ŜƴƧƻȅŀōƭŜΣ ŀƴŘ ǘƘŀǘ ƛǘ 

ŜƴŀōƭŜŘ ǘƘŜƳ ǘƻ ǘŀƭƪ ŀōƻǳǘ ŜƳƻǝƻƴǎ ƛƴ ŎƭŀǎǎΦ ¢ƘŜȅ ŦƻǳƴŘ ǘƘŜȅ ŎƻǳƭŘ ǊŜŎƻƎƴƛǎŜ ŀƴŘ ǉǳŜǎǝƻƴ ǘƘŜƛǊ 

ƻǿƴ ōŜƘŀǾƛƻǳǊǎΣ ŀǎ ǿŜƭƭ ŀǎ ǘƘƻǎŜ ƻŦ ƻǘƘŜǊǎΦ ¢ƘŜȅ ǊŜŀƭƛǎŜŘ ǘƘŀǘ ǇŜǊŎŜǇǝƻƴ ŎƻǳƭŘ Ǉƭŀȅ ŀ ǊƻƭŜ ƛƴ Ƙƻǿ ǿŜ 

ǘƘƛƴƪ ŀƴŘ ōŜƘŀǾŜΣ ŀƴŘ ǘƘŀǘ ǘƘƛǎ Ŏŀƴ ƘŜƭǇ ǊŜƎǳƭŀǘŜ ŜƳƻǝƻƴǎΦ 

 

¢ƘŜ ƪŜȅ ŬƴŘƛƴƎǎ ǎǳƎƎŜǎǘ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ƘŀŘ ŀ ǇƻǎƛǝǾŜ ŜȄǇŜǊƛŜƴŎŜ ƭŜŀǊƴƛƴƎ ŀōƻǳǘ Ƙƻǿ ǘƘŜ 

ƳƛƴŘ ŀƴŘ ōƻŘȅ ǿƻǊƪ ŀƴŘ Ƙƻǿ ǎǇŜŎƛŬŎ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ǘƘŜƻǊƛŜǎ Ŏŀƴ ǇǊƻǾƛŘŜ ǳǎ ǿƛǘƘ ƪƴƻǿƭŜŘƎŜ ŀƴŘ 

ǎƪƛƭƭǎ ǘƻ ǎǳǇǇƻǊǘ ƻǳǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘΦ CƻǊ ŜȄŀƳǇƭŜΣ ǿŜ ƳƛƎƘǘ ǊŜŎƻƎƴƛǎŜ ǿƘŜƴ ǿŜ ŀǊŜ ƛƴ ŀ ŘǊŀƳŀ 

ǘǊƛŀƴƎƭŜ ŀƴŘ ŎƘŀƴƎŜ ƻǳǊ ǇŜǊŎŜǇǝƻƴ ǘƻ ǇƭŀŎŜ ƻǳǊǎŜƭǾŜǎ ƛƴ ŀ ƳƻǊŜ ǇƻǎƛǝǾŜ ǇƻǎƛǝƻƴΣ ǊŜƭƛŜǾƛƴƎ ǎǘǊŜǎǎ ŀƴŘ 

ŀƴȄƛŜǘȅΦ 
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¢ƘŜ ǊŜǎǳƭǘǎ ƻŦ ǘƘƛǎ ǎǘǳŘȅ ƛƴŘƛŎŀǘŜ ǘƘŀǘ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴ Ψ! [ƛǧƭŜ .ƛǘ 

ƻŦ tǎȅŎƘƻƭƻƎȅ ό![.htύΩ ƛǎ ŀƴ ŀŎŎŜǇǘŀōƭŜ ŀƴŘ ŦŜŀǎƛōƭŜ ŀǇǇǊƻŀŎƘ ǘƻ ǎǳǇǇƻǊǘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπ

ōŜƛƴƎ ƛƴ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎΦ ¢Ƙƛǎ ǎǘǳŘȅ ƛƴŎƭǳŘŜŘ ȅŜŀǊ р ǎǘǳŘŜƴǘǎΦ Lǘǎ ŀŘŀǇǘŀōƛƭƛǘȅΣ ǿƛǘƘ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ 

ŎŀǇŀŎƛǘȅΩ ŀǎ ŀ ǎŎŀũƻƭŘ ŦƻǊ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ŀƴŘ ǘƘŜ ƛƴǘŜǊŎƘŀƴƎŜŀōƛƭƛǘȅ ƻŦ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ǘƘŜƻǊƛŜǎ 

ŀǇǇǊƻǇǊƛŀǘŜ ǘƻ ǘƘŜ ŀƎŜ ƎǊƻǳǇǎ ōŜƛƴƎ ǘŀǳƎƘǘΣ ǇǊƻǾƛŘŜǎ ŀ ƅŜȄƛōƭŜ ǇǊƻƎǊŀƳƳŜ ŦƻǊ ŀƭƭ ǎŎƘƻƻƭǎΦ 

 

сΦрΦо wŜŎƻƳƳŜƴŘŀǝƻƴǎ ŦƻǊ tƻƭƛŎȅ ŀƴŘ tǊŀŎǝŎŜ 

 

¢Ƙƛǎ ǎǘǳŘȅ Ƙŀǎ ŘŜƳƻƴǎǘǊŀǘŜŘ ǘƘŜ ƴŜŜŘ ŦƻǊ ŎƻƴǝƴǳŜŘ ǊŜǎŜŀǊŎƘ ŦƻǊ ŀƴ ƻǇǝƳŀƭ ǇǊƻƎǊŀƳƳŜ ŦƻǊ 

ŀ ǎŎƘƻƻƭ aI². ƛƴǘŜǊǾŜƴǝƻƴ ǘƻ ǎǳǇǇƻǊǘ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭ ǎǘǳŘŜƴǘǎΣ ƎƛǾŜƴ ǘƘŀǘ ǘƘŜ ǎŎƘƻƻƭ ŜƴǾƛǊƻƴƳŜƴǘ 

ƛǎ ǿŜƭƭπǇŀŎŜŘ ŀƴŘ ŎƻƴǎƛǎǘŜƴǘƭȅ ƳƻƴƛǘƻǊǎ ŀƴŘ ŀŘŀǇǘǎ ǘƻ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ŦƻǊ ǎǘǳŘŜƴǘǎ όCŀȊŜƭ Ŝǘ ŀƭΦΣ 

нлмпύΦ ¢ƘŜ ŦƻƭƭƻǿƛƴƎ ǊŜŎƻƳƳŜƴŘŀǝƻƴǎ ŎƻƴǎƛŘŜǊ ǇƻƭƛŎȅ ŀƴŘ ǇǊŀŎǝŎŜ ŦƻǊ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ 

ƛƴǘŜǊǾŜƴǝƻƴΦ 

 

tƻƭƛŎȅ 

 

¢ƘŜ ǊŜǎŜŀǊŎƘŜǊ Ƙŀǎ ƛŘŜƴǝŬŜŘ ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘ ŎƻƳōƛƴƛƴƎ ǘƘŜ ŬǾŜ ŎƻƳǇƻƴŜƴǘǎ 

ƻŦ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǿƛǘƘ ǇǎȅŎƘƻƭƻƎȅ ŀƴŘ ǎǳƎƎŜǎǘǎ ǘƘŀǘ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩΣ ŀǎ ŀ Ƴǳƭǝπ

ŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘΣ ŀƭƭƻǿǎ ǎǘǳŘŜƴǘǎ ǘƻ ƘŀǾŜ ǇƻǎƛǝǾŜ ƻǇǇƻǊǘǳƴƛǝŜǎ ǘƻ Ǝŀƛƴ ƴŜǿ ƪƴƻǿƭŜŘƎŜ ŀƴŘ 

ǎƪƛƭƭǎ ǘƻ ŎƻǇŜ ǿƛǘƘ ǘƘŜ ǎǘǊŀƛƴǎ ŀƴŘ ǎǘǊŜǎǎŜǎ ƛƴ ǘƻŘŀȅϥǎ ǿƻǊƭŘΣ ƴƻǘ Ƨǳǎǘ ŦƻǊ ǘƘŜƛǊ ŎƘƛƭŘƘƻƻŘ ōǳǘ ŀƭǎƻ ŦƻǊ 

ŀŘǳƭǘƘƻƻŘΦ ¢ƘŜǊŜŦƻǊŜΣ ǘƘƛǎ ŀǇǇǊƻŀŎƘ ŎƻǳƭŘ ōŜ ŦǳǊǘƘŜǊ ŘŜǾŜƭƻǇŜŘ ƛƴǘƻ ŀ ǇǊƻƎǊŀƳƳŜ ǎǇŀƴƴƛƴƎ ŀ 

ǎǘǳŘŜƴǘϥǎ ŜŘǳŎŀǝƻƴŀƭ ƭƛŦŜΣ ƭŜŀŘƛƴƎ ǘƻ ǘƘŜ ǇǳǊǎǳƛǘ ƻŦ ŀŎŀŘŜƳƛŎ ǉǳŀƭƛŬŎŀǝƻƴǎΦ ¢ƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ŀŘƻǇǘ 

ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘ ǘƻ ǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅ ǿƛǘƘƛƴ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ǘƘŜƻǊƛŜǎΣ ǘŀƛƭƻǊŜŘ ǘƻ 

ŘƛũŜǊŜƴǘ ŀƎŜǎΣ ŎƻǳƭŘ ŜƴǎǳǊŜ ŀ ǊƛƎƻǊƻǳǎ ŀƴŘ ƛƳǇŀŎǜǳƭ ŎǳǊǊƛŎǳƭǳƳΦ 

 



нул 

ƻŦ плр 

 
нул 

 
 

 

tǊŀŎǝŎŜ 

{ǘǳŘŜƴǘ ŦŜŜŘōŀŎƪ ǎǳƎƎŜǎǘŜŘ ǘƘŜȅ ǿƛǎƘŜŘ ǘƘŜȅ ƘŀŘ ƎŀƛƴŜŘ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ŦǊƻƳ ǘƘŜ 

ƛƴǘŜǊǾŜƴǝƻƴ ŜŀǊƭƛŜǊ ƛƴ ǘƘŜƛǊ ǎŎƘƻƻƭ ȅŜŀǊǎΦ {ƛƴŎŜ ǇǊƛƳŀǊȅ ǎǘǳŘŜƴǘǎ ŀƭǊŜŀŘȅ ƘŀǾŜ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ 

ƭŜŀǊƴ ŀōƻǳǘ ǇƘƛƭƻǎƻǇƘȅΣ ǿƘȅ ƴƻǘ ǇǎȅŎƘƻƭƻƎȅ ƛƴ ŀ ŘŜƭƛǾŜǊŀōƭŜ ŦƻǊƳ ŀǇǇǊƻǇǊƛŀǘŜ ŦƻǊ ǘƘŜƛǊ ŀƎŜ ƎǊƻǳǇΚ 

¢ƘŜ ōŜƴŜŬǘǎ ŀǊŜ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ǿƛƭƭ Ǝŀƛƴ ǎǳōǎǘŀƴǝŀƭ ƪƴƻǿƭŜŘƎŜ ǘƘŀǘ ǿƛƭƭ ǎǳǇǇƻǊǘ ǘƘŜƛǊ aI². 

ǘƘǊƻǳƎƘƻǳǘ ǘƘŜƛǊ ƭƛǾŜǎΦ 9ƴǎǳǊƛƴƎ ǘƘŜ ŦƻŎǳǎ ƎǊƻǳǇ ƛƴǘŜǊǾƛŜǿǎ ǊŜƳŀƛƴ ǿƛǘƘƛƴ ǎŀŦŜ ōƻǳƴŘŀǊƛŜǎ ƛǎ 

ƛƳǇƻǊǘŀƴǘΣ ŀǎ ŜƳƻǝƻƴŀƭ ǉǳŜǎǝƻƴǎ ŎƻǳƭŘ ŜƭƛŎƛǘ ǎǘǊƻƴƎ ǊŜǎǇƻƴǎŜǎΦ Lǘ ǿƻǳƭŘ ƘŀǾŜ ōŜŜƴ ƛƴǘŜǊŜǎǝƴƎ ǘƻ 

ŜȄǇƭƻǊŜ ǘƘƛǎ ǘƻǇƛŎ ŦǳǊǘƘŜǊΤ ƘƻǿŜǾŜǊΣ ŦǊƻƳ ŜȄǇŜǊƛŜƴŎŜ ǿƻǊƪƛƴƎ ǿƛǘƘ ǎǘǳŘŜƴǘǎ ŀƴŘ ŀǎ ŀ ŎƻǳƴǎŜƭƭƻǊΣ ǘƘŜ 

ǊŜǎŜŀǊŎƘŜǊ ǿŀǎ ŀǿŀǊŜ ƻŦ ǘƘŜ ƭƛƳƛǘŀǝƻƴǎ ƻŦ ŀ ǎŜƳƛπǎǘǊǳŎǘǳǊŜŘ ƛƴǘŜǊǾƛŜǿΣ ŀǎ ƻǳǘƭƛƴŜŘ ƛƴ ǘƘŜ Ǌƛǎƪ 

ŀǎǎŜǎǎƳŜƴǘ όǎŜŜ !ǇǇŜƴŘƛȄ /ύΦ !ƴƻǘƘŜǊ ŀǎǇŜŎǘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ƘŀŘ ƴƻǘ ŎƻƴǎƛŘŜǊŜŘ ǿŀǎ ǘƘŀǘ ǎƻƳŜ 

ǎǘǳŘŜƴǘǎ Ƴŀȅ ƴƻǘ ǿŀƴǘ ǘƻ ŎƘŀƴƎŜΣ ŀƴŘ ǘƘŀǘ ǎƻƳŜ ǎǘǳŘŜƴǘǎ ǿƻǳƭŘ ƴƻǘ ŎƘŀƴƎŜ ƛƴ ǎƻƳŜ ƻǊ ŀƭƭ ƻŦ ǘƘŜ 

ŀǧǊƛōǳǘŜǎΦ !ǎ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ǿŀǎ ŀƛƳŜŘ ŀǘ ōŜƛƴƎ ƛƴŎƭǳǎƛǾŜ ŀƴŘ ǘŀƪƛƴƎ ŀ ǿƘƻƭŜπǎŎƘƻƻƭ ŀǇǇǊƻŀŎƘΣ ŀƴ 

ƛƴǘŜǊǾŜƴǝƻƴ ŦƻǊ ǎƳŀƭƭ ƎǊƻǳǇǎ ƛǎ ǎƻƳŜǘƘƛƴƎ ǘƻ ŎƻƴǎƛŘŜǊ ŦƻǊ ŀƴȅ ŦǳǘǳǊŜ ǇǊƻƎǊŀƳƳŜΦ IƻǿŜǾŜǊΣ ǘƘŜ 

ǊŜǎŜŀǊŎƘŜǊ ŦŜŜƭǎ ǘƘŀǘ ǘƘŜ ǇǊƻƎǊŀƳƳŜΣ ƛƴ ƛǘǎ ŎƻƴǘŜƴǘΣ ƳŀŘŜ ŀƭƭƻǿŀƴŎŜǎ ŦƻǊ ƛƴŘƛǾƛŘǳŀƭ ǇŜǊŎŜǇǝƻƴǎ 

ǘƘǊƻǳƎƘ ǘƘŜ ƭŜŀǊƴƛƴƎ ƳŀǘŜǊƛŀƭΦ 

 

9ƴǎǳǊƛƴƎ ǘƘŀǘ ǘƘŜ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴ ŎƻƴǘŜƴǘ ŀƴŘ ŘŜƭƛǾŜǊȅ ƳŜǘƘƻŘ ŀǊŜ ŀƎŜπŀǇǇǊƻǇǊƛŀǘŜ ƛǎ ŀ 

ƪŜȅ ŎƻƴŎŜǊƴΣ ŀƴŘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ƛƴ ǘƘƛǎ ǎǘǳŘȅ ŜȄǇƭƻǊŜŘ ŜǾŜǊȅ ǇƻǎǎƛōƭŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ 

ǎǘǳŘŜƴǘǎ ŎƻǳƭŘ ŀŎŎŜǎǎ ǘƘŜ ǎǘǳŘƛŜǎ ƛƴ ŀƴ ŀƎŜπŀǇǇǊƻǇǊƛŀǘŜ ƳŀƴƴŜǊΦ ¢ƘŜ ŎƻƻǊŘƛƴŀǝƻƴ ŘŜǾŜƭƻǇƳŜƴǘ 

ƎǊƻǳǇ ǿŀǎ ƪŜȅ ƛƴ ŜƴǎǳǊƛƴƎ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ǿŀǎ ŀŎŎŜǎǎƛōƭŜ ƛƴ ǘŜǊƳǎ ƻŦ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŎƻƴŎŜǇǘǎ ŀƴŘ 

ǘƘŜ ƭŀƴƎǳŀƎŜΦ 

  



нум 

ƻŦ плр 

 
нум 

 
 

 

сΦрΦп ¦ƴŜȄǇŜŎǘŜŘ wŜǎǳƭǘǎ 

 

!ƴ ǳƴŜȄǇŜŎǘŜŘ ƻǳǘŎƻƳŜ ǿŀǎ ǘƘŀǘ ƻƴŜ ƻŦ ǘƘŜ ƎǊƻǳǇǎ ƴƻǘŜŘ ǘƘŜȅ ƘŀŘ ŀǇǇǊŜŎƛŀǘŜŘ ƭŜŀǊƴƛƴƎ ǘƘŜ 

ƴŀƳŜǎ ƻŦ ǘƘŜ ǇǎȅŎƘƻƭƻƎƛǎǘǎ ōŜƘƛƴŘ ǘƘŜ ǘƘŜƻǊƛŜǎΦ ¢ƘŜǊŜ ǿŀǎ ƴƻǘ ŜƴƻǳƎƘ ǝƳŜ ǘƻ ŀǎƪ ŦǳǊǘƘŜǊ ǉǳŜǎǝƻƴǎ 

ŀōƻǳǘ ǘƘƛǎ ǊŜǾŜƭŀǝƻƴΦ IƻǿŜǾŜǊΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ŎƻƴǎƛŘŜǊŜŘ ǘƘŜ ƭƛǘŜǊŀǘǳǊŜ ǊŜǾƛŜǿ ǘƘŀǘ ǎǘŀǘŜŘ ǎǘǳŘŜƴǘǎ 

ǎƘƻǳƭŘ ōŜ ŀŎǝǾŜƭȅ ƛƴǾƻƭǾŜŘ ƛƴ ŘŜǾŜƭƻǇƛƴƎ ǘƘŜ ŘŜǎƛƎƴ ƻŦ ǘƘŜ aI². ƛƴǘŜǊǾŜƴǝƻƴ ό/ƘƛƴƎ Ŝǘ ŀƭΦΣ нлнпΤ 

9Ǿŀƴǎ Ŝǘ ŀƭΦΣ нлмрύ ŀƴŘ ŎƻƴǎƛŘŜǊŜŘ ƭƛǘŜǊŀǘǳǊŜ ǿƘƛŎƘ ǎǳƎƎŜǎǘǎ ŜŘǳŎŀǝƻƴ ǎƘƻǳƭŘ ōŜ ǊŜƭŜǾŀƴǘ ŦƻǊ 

ǎǘǳŘŜƴǘǎ ǘƻ ǇǊƻƎǊŜǎǎ ƛƴ ǘƘŜƛǊ ƭŜŀǊƴƛƴƎ ŀƴŘ ōŜ ƳƻǝǾŀǘŜŘ ό!ƭōǊŜŎƘǘ ϧ YŀǊŀōŜƴƛŎƪΣ нлмуύΦ ¢ƘŜ 

ƛƳǇƻǊǘŀƴŎŜ ƻŦ ǎǘǳŘŜƴǘǎϥ ƳƻǝǾŀǝƻƴ ǘƻ ƭŜŀǊƴ ŀōƻǳǘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎ ŀƴƻǘƘŜǊ ŎƻƴǎƛŘŜǊŀǝƻƴ ǘƘŀǘ ǘƘŜ 

ǊŜǎŜŀǊŎƘŜǊ ƘŀŘ ƴƻǘ ŎƻƴǎƛŘŜǊŜŘΦ 

 

!ƴƻǘƘŜǊ ǳƴŜȄǇŜŎǘŜŘ ƻǳǘŎƻƳŜ ǿŀǎ ŀ ǎǘŀǘŜƳŜƴǘ ŦǊƻƳ ŀ ǎǘǳŘŜƴǘ ǿƘƻ ōŜƭƛŜǾŜŘ ǘƘŜȅ ƘŀŘ 

ǊŜŎƻƎƴƛǎŜŘ ǿŀȅǎ ǘƻ ǎǘƻǇ ǾƛƻƭŜƴŎŜΦ ²ƘƛƭŜ ǘƘƛǎ ƻōƧŜŎǝǾŜ ǿŀǎ ƴƻǘ ŜȄǇƭƛŎƛǘƭȅ ǎǘŀǘŜŘ ƛƴ ǘƘŜ ƭŜǎǎƻƴ ƳŀǘŜǊƛŀƭΣ 

ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ŎƻǳƭŘ ǎŜŜ Ƙƻǿ ǎǘǳŘŜƴǘǎ ŎƻǳƭŘ ŜƴǾƛǎŀƎŜ ǘƘƛǎ ƻǳǘŎƻƳŜ ŦǊƻƳ ǘƘŜ ǎƪƛƭƭǎ ǘƘŜȅ ƭŜŀǊƴǘΣ ǎǳŎƘ 

ŀǎ ΨŀƎŜƴŎȅΩ ǘƘǊƻǳƎƘ ƪŜŜǇƛƴƎ ōƻǳƴŘŀǊƛŜǎ ƛƴ ǘƘŜ ǊƻƭŜǎ ƻŦ ǊŜǎŎǳŜǊΣ ǇŜǊǇŜǘǊŀǘƻǊΣ ƻǊ ǾƛŎǝƳΣ ŀǎ ŘŜǇƛŎǘŜŘ ƛƴ 

YŀǊǇƳŀƴΩǎ ŘǊŀƳŀ ǘǊƛŀƴƎƭŜ όYŀǊǇƳŀƴΣ мфсуύΦ ¢ƘŜ ƭƛǘŜǊŀǘǳǊŜ ǎǳƎƎŜǎǘǎ ǘƘŀǘ ǎƪƛƭƭǎ ŘŜǾŜƭƻǇƳŜƴǘ ǘƘǊƻǳƎƘ 

aI². ŜŘǳŎŀǝƻƴ ōǳƛƭŘǎ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ŜƳƻǝƻƴŀƭ ŀƴŘ ōŜƘŀǾƛƻǳǊŀƭ ǎƪƛƭƭǎΣ ǿƘƛŎƘ Ŏŀƴ ƘŜƭǇ ǘƻ ǊŜŘǳŎŜ 

ȅƻǳǘƘ ǾƛƻƭŜƴŎŜ ό²IhΣ нлмрύΦ 

 

сΦрΦр CǳǘǳǊŜ 5ƛǊŜŎǝƻƴǎ 

 

¢ƘŜ ƻǳǘŎƻƳŜǎ ƻŦ ǘƘƛǎ ǎǘǳŘȅ ƻũŜǊ ŀƴ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ƛƴǾŜǎǝƎŀǘŜ ŦǳǊǘƘŜǊ ǘƘŜ Ǉƻǎǎƛōƛƭƛǘȅ ƻŦ ŀ 

ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘΣ ǿƛǘƘ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ǘƘŜƻǊƛŜǎ ŜƳōŜŘŘŜŘ ƛƴ ǘƘŜ ŎƻƴǘŜƴǘ ƻŦ ǎŎƘƻƻƭ 

ƛƴǘŜǊǾŜƴǝƻƴǎ ǘƻ ǎǳǇǇƻǊǘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎΦ ! ƭŀǊƎŜπǎŎŀƭŜ ǎǘǳŘȅ ǿƻǳƭŘ ŜȄǇƭƻǊŜ ǘƘŜ 

Ǉƻǎǎƛōƛƭƛǘȅ ƻŦ ƛƴǘǊƻŘǳŎƛƴƎ ǇǎȅŎƘƻƭƻƎȅ ƛƴǘƻ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎ ǘƘǊƻǳƎƘ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ 



нун 

ƻŦ плр 

 
нун 

 
 

 

ƳǳƭǝŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘΦ LŘŜŀƭƭȅΣ ǘƘƛǎ ǿƻǳƭŘ ƘŜƭǇ ŘŜƭƛǾŜǊ ŀ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǇǊƻƎǊŀƳƳŜ ǘƘŀǘ ŀƭƛƎƴǎ 

ǿƛǘƘ ǘƘŜ ǇǊƛƳŀǊȅ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ƻŦ ǘƘŜ t{I9 ŀƴŘ w{I9 ŎǳǊǊƛŎǳƭǳƳ ŀŎǊƻǎǎ ŀƭƭ ȅŜŀǊ ƎǊƻǳǇǎ 

ǘƘǊƻǳƎƘ ǘƻ ǎŜŎƻƴŘŀǊȅ ǎŎƘƻƻƭǎΦ !ƭǘŜǊƴŀǝǾŜƭȅΣ ƛǘ ƛǎ ŀƭǎƻ ǇƻǎǎƛōƭŜ ǘƻ ōŜŎƻƳŜ ŀ ǎǳōƧŜŎǘ ƻƴ ƛǘǎ ƻǿƴ τ 

ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ τ ŀǎ ŀ ōŜƘŀǾƛƻǳǊŀƭ ǎŎƛŜƴŎŜΣ ŀǎ ŀ ǎŎƛŜƴŎŜ ǎǳōƧŜŎǘΦ ¢ƘŜ ŎǳǊǊŜƴǘ ǎǘǳŘȅ 

ǇǊƻǾƛŘŜŘ ŀ ŦƻǳƴŘŀǝƻƴ ŦƻǊ ŀ ǇƻǎǎƛōƭŜ ƭŀǊƎŜπǎŎŀƭŜ ǊŀƴŘƻƳƛǎŜŘ ŎƻƴǘǊƻƭƭŜŘ ǘǊƛŀƭ ǿƛǘƘ ƳƻǊŜ ǎŎƘƻƻƭǎΣ 

ƛƴŎƭǳŘƛƴƎ Řŀǘŀ ƻƴ ƎŜƴŘŜǊΣ ǎƻŎƛƻπŜŎƻƴƻƳƛŎ ǎǘŀǘǳǎΣ ŀƴŘ {9b5Φ  

  



нуо 

ƻŦ плр 

 
нуо 

 
 

 

тΦ /ƻƴŎƭǳǎƛƻƴ 
 

¢ƘŜ ƳǳƭǝŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘ ǇǊƻǾƛŘŜǎ ŀ ǳƴƛǉǳŜ ǘƘŜƻǊŜǝŎŀƭ ŎƻƴǘǊƛōǳǝƻƴ ǘƻ ǘƘŜ 

ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŀƴŘ ƪƴƻǿƭŜŘƎŜ ƻŦ aI². ǇǊŜǎŜƴǘŜŘ ƛƴ ǘƘƛǎ ǘƘŜǎƛǎΦ ¢ƘŜ ǎŜŎƻƴŘ ŎƻƴǘǊƛōǳǝƻƴ ƛǎ ǘƘŜ 

ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǘƘŜ Ψ! [ƛǧƭŜ .ƛǘ ƻŦ tǎȅŎƘƻƭƻƎȅϥ ό![.htύ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴ ǘƻ ǎǳǇǇƻǊǘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ 

ŀƴŘ ǿŜƭƭπōŜƛƴƎ ōȅ ǘǊŀƴǎƭŀǝƴƎ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ǘƘŜƻǊƛŜǎ ƛƴǘƻ ŀ ǇǊƻƎǊŀƳƳŜ ǘƘŀǘ Ŏŀƴ ōŜ ŘŜƭƛǾŜǊŜŘ ŦŜŀǎƛōƭȅ 

ŀƴŘ ŀŎŎŜǇǘŀōƭȅ ƛƴ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎΦ ¢ƘŜ ǘƘƛǊŘ ŀƴŘ Ƴŀƛƴ ŜƳǇƛǊƛŎŀƭ ǊŜǎŜŀǊŎƘ ŎƻƴǘǊƛōǳǝƻƴ ƻŦ ǊŜǎŜŀǊŎƘ 

ǇǊŜǎŜƴǘŜŘ ƛƴ ǘƘƛǎ ǘƘŜǎƛǎ ǿŀǎ ǘƘŜ ŦŜŀǎƛōƛƭƛǘȅ ŀƴŘ ŀŎŎŜǇǘŀōƛƭƛǘȅ ƻŦ ǘƘŜ ŦǊŀƳŜǿƻǊƪ ŀǎ ŀ ŦƻǳƴŘŀǝƻƴ ŦƻǊ 

ŦǳǘǳǊŜ ŜǾŀƭǳŀǝƻƴǎ 

 

{ǘǳŘŜƴǘǎϥ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ŀǊŜ ŀǘ ŀ ŎǊƛǝŎŀƭ ƭŜǾŜƭΣ ǿƛǘƘ ƻƴŜ ƛƴ ŬǾŜ ǎǘǳŘŜƴǘǎ ōŜƛƴƎ 

ƛŘŜƴǝŬŜŘ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳ ŀǎ ƘŀǾƛƴƎ ŀ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǇǊƻōƭŜƳ όbI{ 5ƛƎƛǘŀƭΣ нлноύΦ ¢ƘŜǊŜŦƻǊŜΣ ǘƘƛǎ 

ǎǘǳŘȅ ŀƛƳŜŘ ǘƻ ŘŜǘŜǊƳƛƴŜ ǿƘŜǘƘŜǊ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ŦƻǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ǘŀǊƎŜǘ ǘƘŜ 

ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΣΩ ŀ ŬǾŜπŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘ ǘƘŀǘ ǎǳǇǇƻǊǘǎ ŀ ǘǊŀƛǘ ƻŦ ŀũŜŎǘ 

ŀƴŘ ŀǿŀǊŜƴŜǎǎ ǳƴŘŜǊƭȅƛƴƎ ŀ ǇŜǊǎƻƴΩǎ ǎŜƴǎŜ ƻŦ ǎŜƭŦ ŀƴŘ ǊŜŀƭƛǘȅ ό5ƻǊƧŜŜΣ нлнмύΦ Lƴ ƛƴǾŜǎǝƎŀǝƴƎ ǘƘŜ 

ǇǊƻǾƛǎƛƻƴ ƻŦ ¦Y ǎŎƘƻƻƭ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ƛƴǘŜǊǾŜƴǝƻƴǎΣ ŜƳǇƛǊƛŎŀƭ ǊŜǎŜŀǊŎƘ ŜȄǇƭƻǊŜŘ 

ǿƘŜǘƘŜǊ ŀƴ ƛƴǘŜǊǾŜƴǝƻƴ ŦƻǎǘŜǊƛƴƎ ǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅ ƛǎ ŀŎŎŜǇǘŀōƭŜ ŀƴŘ ŦŜŀǎƛōƭŜ ǘƻ ŘŜƭƛǾŜǊ ƛƴ ǇǊƛƳŀǊȅ 

ǎŎƘƻƻƭǎ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎϥ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎΦ 

 

! ƪŜȅ ŬƴŘƛƴƎ ƻŦ ǘƘƛǎ ǎǘǳŘȅ ƛǎ ǘƘŜ ƴŜŜŘ ŦƻǊ ŀ ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘ ǘƘŀǘ ŘǊŀǿǎ ƻƴ ǘƘŜ 

ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎϥ ǇƻǎƛǝǾŜ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ǘƘǊƻǳƎƘ ǇǊƛƳŀǊȅ 

ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎΦ {ŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ǎƘƻǳƭŘ ŦƻǎǘŜǊ ǘƘŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ ΨǎŜƭŦπǿƻǊƭŘ ŎŀǇŀŎƛǘȅΩ 

ōȅ ǎǳǇǇƻǊǝƴƎ ǎǘǳŘŜƴǘǎ ƛƴ ǊŜŎƻƎƴƛǎƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎ ŘƛũŜǊŜƴǘ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ǘƻ ƘŜƭǇ ǘƘŜƳ 

ƛƳǇǊƻǾŜ ǘƘŜƛǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘΦ ¢ƘŜ ǊŜŀǎƻƴǎ ŦƻǊ ǘƘƛǎ ŀǊŜ ǘƘŀǘ ǘƘŜ ŬƴŘƛƴƎǎ ƻŦ ǘƘƛǎ ǎǘǳŘȅ ǎƘƻǿ ǘƘŀǘ 



нуп 

ƻŦ плр 

 
нуп 

 
 

 

ǎǘǳŘŜƴǘǎ ŀǇǇǊŜŎƛŀǘŜ ƴŜǿ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ŀōƻǳǘ Ƙƻǿ ǘƘŜ ƳƛƴŘ ŀƴŘ ōƻŘȅ ŀũŜŎǘ ƻǳǊ ŜƳƻǝƻƴǎ ŀƴŘ 

ǿƘŀǘ ǘƘŜȅ Ŏŀƴ Řƻ ǇŜǊǎƻƴŀƭƭȅ ǘƻ ƘŜƭǇ ǘƘŜƳǎŜƭǾŜǎ ǊŜƎǳƭŀǘŜ ǘƘƻǎŜ ŦŜŜƭƛƴƎǎ ŀƴŘ ǘƘƻǳƎƘǘǎΦ 

 

¢ƘŜ ǊŜǎǳƭǘǎ ŀǊŜ ǎƛƎƴƛŬŎŀƴǘΣ ŀǎ ǘƘŜȅ ǎƘƻǿ ŀƴ ƛƴŎǊŜŀǎŜ ƛƴ ǎǘǳŘŜƴǘǎϥ ǇƻǎƛǝǾŜ ǎǘŀǘŜ ƻŦ ƳƛƴŘ ŀǎ 

ǘƘŜȅ ƭŜŀǊƴ ŀōƻǳǘ ǘƘŜƳǎŜƭǾŜǎ ǘƘǊƻǳƎƘ ǇǊŀŎǝŎŀƭΣ ǇŀŎŜŘ ƭŜǎǎƻƴǎΣ ǿƛǘƘ ŘƛǎŎǳǎǎƛƻƴ ǘƘǊƻǳƎƘ ŀŎǝǾƛǝŜǎ ŀƴŘ 

ǊƻƭŜπǇƭŀȅǎΣ ƭŜŀŘƛƴƎ ǘƻ ŀƴ ŀŎŎŜǇǘŀōƭŜ ŀƴŘ ŦŜŀǎƛōƭŜ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭōŜƛƴƎΦ ¢ƘŜ ŬƴŘƛƴƎǎ ŀƭǎƻ ŀŘŘ ǘƻ ƻǳǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŀǘ ǿŜ Ƴǳǎǘ ƪŜŜǇ ƛƴǾŜǎǝƴƎ ƛƴ 

ŘŜǾŜƭƻǇƛƴƎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ǘƻ ǇǊƻǾƛŘŜ ŀƴ ƛƴŎƭǳǎƛǾŜΣ ǿƘƻƭŜπǎŎƘƻƻƭΣ 

ƳǳƭǝπŎƻƳǇƻƴŜƴǘ ŀǇǇǊƻŀŎƘ ŦƻǊ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎ ǘƘŀǘ ƛǎ ŎƻƴǎƛǎǘŜƴǘΣ ƳƻƴƛǘƻǊŜŘΣ ŀƴŘ Ŝŀǎƛƭȅ ŀŎŎŜǎǎƛōƭŜ ƛƴ 

ǿƘŀǘ ǎƘƻǳƭŘ ōŜ ŀ ƪŜȅ ǎǳōƧŜŎǘΦ 

 

¢Ƙƛǎ ǎǘǳŘȅ ŀŘŘǎ ǘƻ ǘƘŜ ōƻŘȅ ƻŦ ƪƴƻǿƭŜŘƎŜ ƻƴ t{I9 ŀƴŘ w{I9 ŀƴŘ ǎŜŜǎ ǘƘŜƳ ŀǎ ŀ ǇǊƛƻǊƛǘȅ ǘƻ 

ōŜ ǇƭŀŎŜŘ ŀƭƻƴƎǎƛŘŜ ƻǘƘŜǊ ƪŜȅ ŎǳǊǊƛŎǳƭǳƳ ǎǳōƧŜŎǘǎΦ IƻǿŜǾŜǊΣ ǎŜǾŜǊŀƭ ƭƛƳƛǘŀǝƻƴǎ ƴŜŜŘ ǘƻ ōŜ 

ŎƻƴǎƛŘŜǊŜŘΦ CƻǊ ƛƴǎǘŀƴŎŜΣ ǘƘŜǊŜ ƛǎ ǘƘŜ ƛƳǇŀŎǘ ƻƴ ǘŜŀŎƘŜǊǎ ǿƘƻ ŀǊŜ ƴƻǘ ǘǊŀƛƴŜŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŜȄǇŜǊǘǎΦ 

¢Ƙƛǎ ǎǘǳŘȅ ǎƘƻǿǎ ǘƘŀǘ ǘƘŜȅ ƴŜŜŘ ǎǳǇǇƻǊǘ ǘƻ Ǝŀƛƴ ƴŜǿ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ǘƻ ŦŜŜƭ ŎƻƳŦƻǊǘŀōƭŜ ǿƛǘƘ 

ŀƴȅ ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴΦ 

 

CǳǊǘƘŜǊ ǊŜǎŜŀǊŎƘ ǎƘƻǳƭŘ ƛƴǾŜǎǝƎŀǘŜ ǿƘŜǘƘŜǊ aI². ǎŎƘƻƻƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ǎƘƻǳƭŘ ƛƴŎƭǳŘŜ 

ǇǎȅŎƘƻƭƻƎȅ ƛƴ ǘƘŜ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭ ȅŜŀǊǎ ŀƴŘ ǿƘŜǘƘŜǊ ǘƘƛǎ ǎƘƻǳƭŘ ōŜ ƛƴŎƻǊǇƻǊŀǘŜŘ ƛƴǘƻ ŀ ƴŜǿ ǎǳōƧŜŎǘ 

ǳƴŘŜǊ ōŜƘŀǾƛƻǳǊŀƭ ǎŎƛŜƴŎŜΦ  

  



нур 

ƻŦ плр 

 
нур 

 
 

 

уΦ wŜŦŜǊŜƴŎŜǎ 

 

!ŘƭŜǊΣ 9Φ {ΦΣ ϧ /ƭŀǊƪΣ wΦ όнлммύΦ !ƴ ƛƴǾƛǘŀǝƻƴ ǘƻ ǎƻŎƛŀƭ ǊŜǎŜŀǊŎƘΥ Iƻǿ ƛǘΩǎ ŘƻƴŜΦ ²ŀŘǎǿƻǊǘƘΣ /ŜƴƎŀƎŜ 

[ŜŀǊƴƛƴƎΦ 

 

!ŘǳΣ tΦ όнлмфύΦ ! ǎǘŜǇπōȅπǎǘŜǇ ƎǳƛŘŜ ǘƻ ǉǳŀƭƛǘŀǝǾŜ Řŀǘŀ ŎƻŘƛƴƎΦ wƻǳǘƭŜŘƎŜΦ 

 

!9wh όнлноύΦ !9wh ς 9ǾƛŘŜƴŎŜπōŀǎŜŘ ǘŜŀŎƘƛƴƎ ǇǊŀŎǝŎŜǎΦ 9ŘǳŎŀǝƻƴ DƻǾŜǊƴƳŜƴǘ !ǳǎǘǊŀƭƛŀΦ !ǾŀƛƭŀōƭŜ 

ŀǘΥ ƘǧǇǎΥκκǿǿǿΦŜŘǳŎŀǝƻƴΦƎƻǾΦŀǳκǉǳŀƭƛǘȅπƛƴƛǝŀƭπǘŜŀŎƘŜǊπŜŘǳŎŀǝƻƴπǊŜǾƛŜǿκǊŜǎƻǳǊŎŜǎκŀŜǊƻπ

ŜǾƛŘŜƴŎŜπōŀǎŜŘπǘŜŀŎƘƛƴƎπǇǊŀŎǝŎŜǎ 

 

Albrecht, J. R., & Karabenick, S. A. (2018). Relevance for learning and motivation in education. The 

Journal of Experimental Education, 86(1), 1ς10. 

 

!ƭƘŀǊŀƘǎƘŜƘΣ IΦ IΦΣ ϧ tƛǳǎΣ !Φ όнлнлύΦ ! ǊŜǾƛŜǿ ƻŦ ƪŜȅ ǇŀǊŀŘƛƎƳǎΥ tƻǎƛǝǾƛǎƳ ǾǎΦ LƴǘŜǊǇǊŜǝǾƛǎƳ Φ Dƭƻōŀƭ 

!ŎŀŘŜƳƛŎ WƻǳǊƴŀƭ ƻŦ IǳƳŀƴƛǝŜǎ ŀƴŘ {ƻŎƛŀƭ {ŎƛŜƴŎŜǎΣ нόоύΣ офςпоΦ 

 

!ƴŘǊŀŘŜΣ /Φ όнлнмύΦ ! ǎǘǳŘŜƴǘΩǎ ƎǳƛŘŜ ǘƻ ǘƘŜ ŎƭŀǎǎƛŬŎŀǝƻƴ ŀƴŘ ƻǇŜǊŀǝƻƴŀƭƛȊŀǝƻƴ ƻŦ ǾŀǊƛŀōƭŜǎ ƛƴ ǘƘŜ 

ŎƻƴŎŜǇǘǳŀƭƛȊŀǝƻƴ ŀƴŘ ŘŜǎƛƎƴ ƻŦ ŀ ŎƭƛƴƛŎŀƭ ǎǘǳŘȅΥ tŀǊǘ мΦ LƴŘƛŀƴ WƻǳǊƴŀƭ ƻŦ tǎȅŎƘƻƭƻƎƛŎŀƭ 

aŜŘƛŎƛƴŜΣ поόнύΣ мттπмтфΦ 

 

!ǊƪǎŜȅΣ IΦΣ ϧ YƴƛƎƘǘΣ tΦ ¢Φ όмфффύΦ LƴǘŜǊǾƛŜǿƛƴƎ ŦƻǊ ǎƻŎƛŀƭ ǎŎƛŜƴǝǎǘǎΥ !ƴ LƴǘǊƻŘǳŎǘƻǊȅ wŜǎƻǳǊŎŜ ǿƛǘƘ 

9ȄŀƳǇƭŜǎΦ {ŀƎŜΦ 

 

https://www.education.gov.au/quality-initial-teacher-education-review/resources/aero-evidence-based-teaching-practices
https://www.education.gov.au/quality-initial-teacher-education-review/resources/aero-evidence-based-teaching-practices
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!ǊƪǎŜȅΣ IΦΣ ϧ hϥƳŀƭƭŜȅΣ [Φ όнллрύΦ {ŎƻǇƛƴƎ ǎǘǳŘƛŜǎΥ ǘƻǿŀǊŘǎ ŀ ƳŜǘƘƻŘƻƭƻƎƛŎŀƭ ŦǊŀƳŜǿƻǊƪΦ LƴǘŜǊƴŀǝƻƴŀƭ 

WƻǳǊƴŀƭ ƻŦ {ƻŎƛŀƭ wŜǎŜŀǊŎƘ aŜǘƘƻŘƻƭƻƎȅΣ уόмύΣ мфπонΦ 

 

Artino Jr, A. R., La Rochelle, J. S., Dezee, K. J., & Gehlbach, H. (2014). Developing questionnaires for 

educational research: AMEE Guide No. 87. Medical Teacher, 36(6), 463-474. 

 

!ǧǿƻƻŘΣ aΦΣ aŜŀŘƻǿǎΣ {ΦΣ {ǘŀƭƭŀǊŘΣ tΦΣ ϧ wƛŎƘŀǊŘǎƻƴΣ ¢Φ όнлмнύΦ ¦ƴƛǾŜǊǎŀƭ ŀƴŘ ǘŀǊƎŜǘŜŘ ŎƻƳǇǳǘŜǊƛǎŜŘ 

ŎƻƎƴƛǝǾŜ ōŜƘŀǾƛƻǳǊŀƭ ǘƘŜǊŀǇȅ ό¢ƘƛƴƪΣ CŜŜƭΣ 5ƻύ ŦƻǊ ŜƳƻǝƻƴŀƭ ƘŜŀƭǘƘ ƛƴ ǎŎƘƻƻƭǎΥ ǊŜǎǳƭǘǎ ŦǊƻƳ 

ǘǿƻ ŜȄǇƭƻǊŀǘƻǊȅ ǎǘǳŘƛŜǎΦ /ƘƛƭŘ ŀƴŘ !ŘƻƭŜǎŎŜƴǘ aŜƴǘŀƭ IŜŀƭǘƘΣ мтόоύΣ мтоςмтуΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκŘƻƛΦƻǊƎκмлΦммммκƧΦмптрπорууΦнлммΦллснтΦȄ 

 

.!/tόнлнрύΦ .ǊƛǝǎƘ !ǎǎƻŎƛŀǝƻƴ ŦƻǊ /ƻǳƴǎŜƭƭƛƴƎ ŀƴŘ tǎȅŎƘƻǘƘŜǊŀǇȅ όнлнрύΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκǿǿǿΦōŀŎǇΦŎƻΦǳƪκŀōƻǳǘπǳǎκǇǊƻǘŜŎǝƴƎπǘƘŜπǇǳōƭƛŎ 

  

.ŀƴŘǳǊŀΣ !Φ όмффмύΦ {ƻŎƛŀƭ ŎƻƎƴƛǝǾŜ ǘƘŜƻǊȅ ƻŦ ǎŜƭŦπǊŜƎǳƭŀǝƻƴΦ hǊƎŀƴƛǎŀǝƻƴŀƭ ōŜƘŀǾƛƻǳǊ ŀƴŘ ƘǳƳŀƴ 

ŘŜŎƛǎƛƻƴ ǇǊƻŎŜǎǎŜǎΣ рлόнύΣ нпуπнутΦ 

 

.ŀƴŜǊƧŜŜΣ wΦΣ aŎ[ŀǳƎƘƭƛƴΣ /ΦΣ /ƻǘƴŜȅΣ WΦΣ wƻōŜǊǘǎΣ [ΦΣ ϧ tŜŜǊŜōƻƻƳΣ /Φ όнлмсύΦ tǊƻƳƻǝƴƎ ŜƳƻǝƻƴŀƭ 

ƘŜŀƭǘƘΣ ǿŜƭƭπōŜƛƴƎΣ ŀƴŘ ǊŜǎƛƭƛŜƴŎŜ ƛƴ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎΦ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ {ǳǎǎŜȄΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκƘŘƭΦƘŀƴŘƭŜΦƴŜǘκмлттфκǾƻǎΦнопплусуǾм 

 

.ŀǊǊŜǧΣ tΦ aΦ όнлллύΦ ¢ǊŜŀǘƳŜƴǘ ƻŦ ŎƘƛƭŘƘƻƻŘ ŀƴȄƛŜǘȅΥ 5ŜǾŜƭƻǇƳŜƴǘŀƭ ŀǎǇŜŎǘǎΦ /ƭƛƴƛŎŀƭ tǎȅŎƘƻƭƻƎȅ 

wŜǾƛŜǿΣ нлόпύΣ птфπпфпΦ 

 

https://doi.org/10.1111/j.1475-3588.2011.00627.x
https://hdl.handle.net/10779/vos.23440868v1
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.ŀǊǊŜǧΣ tΦ aΦΣ aƻƻǊŜΣ !Φ CΦΣ ϧ {ƻƴŘŜǊŜƎƎŜǊΣ wΦ όнлллύΦ ¢ƘŜ CwL9b5{ ǇǊƻƎǊŀƳƳŜ ŦƻǊ ȅƻǳƴƎ ŦƻǊƳŜǊπ

¸ǳƎƻǎƭŀǾƛŀƴ ǊŜŦǳƎŜŜǎ ƛƴ !ǳǎǘǊŀƭƛŀΥ ! Ǉƛƭƻǘ ǎǘǳŘȅΦ .ŜƘŀǾƛƻǳǊ /ƘŀƴƎŜΣ мтόоύΣ мнпπмооΦ 

 

.ŀǳƳŜƛǎǘŜǊΣ wΦ CΦΣ ϧ ±ƻƘǎΣ YΦ 5Φ όнллпύΦ {ŜƭŦπǊŜƎǳƭŀǝƻƴΦ /ƘŀǊŀŎǘŜǊ {ǘǊŜƴƎǘƘǎ ŀƴŘ ±ƛǊǘǳŜǎΥ ! IŀƴŘōƻƻƪ 

ŀƴŘ /ƭŀǎǎƛŬŎŀǝƻƴΣ пффπрмсΦ !ƳŜǊƛŎŀƴ tǎȅŎƘƻƭƻƎƛŎŀƭ !ǎǎƻŎƛŀǝƻƴΦ 

 

.ŀǳƳŜƛǎǘŜǊΣ wΦ CΦΣ ϧ ±ƻƘǎΣ YΦ 5Φ όнллтύΦ {ŜƭŦπǊŜƎǳƭŀǝƻƴΣ ŜƎƻ ŘŜǇƭŜǝƻƴΣ ŀƴŘ ƳƻǝǾŀǝƻƴΦ {ƻŎƛŀƭ ŀƴŘ 

tŜǊǎƻƴŀƭƛǘȅ tǎȅŎƘƻƭƻƎȅ /ƻƳǇŀǎǎΣ мόмύΣ ммрπмнуΦ 

 

.ŀȊŜƭŜȅΣ tΦ όнлнлύΦ vǳŀƭƛǘŀǝǾŜ Řŀǘŀ ŀƴŀƭȅǎƛǎΥ tǊŀŎǝŎŀƭ ǎǘǊŀǘŜƎƛŜǎΦ {ŀƎŜ tǳōƭƛŎŀǝƻƴǎΦ 

 

.ŜƛƴǎΣ .Φ /ΦΣ ϧ aŎ/ŀǊǘƘȅΣ aΦ !Φ όнлмуύΦ wŜǎŜŀǊŎƘ ƳŜǘƘƻŘǎ ŀƴŘ ǎǘŀǝǎǝŎǎ ƛƴ ǇǎȅŎƘƻƭƻƎȅΦ /ŀƳōǊƛŘƎŜ 

¦ƴƛǾŜǊǎƛǘȅ tǊŜǎǎΦ 

 

.ŜǊƴŀǊŘΣ wΦ IΦ όнлллύΦ LƴǘŜǊǾƛŜǿǎΥ ǳƴǎǘǊǳŎǘǳǊŜŘ ŀƴŘ ǎŜƳƛπǎǘǊǳŎǘǳǊŜŘΦ tǊƛŎŜΣ .ΦόнллнύΦ [ŀŘŘŜǊŜŘ 

ǉǳŜǎǝƻƴǎ ŀƴŘ ǉǳŀƭƛǘŀǝǾŜ Řŀǘŀ ǊŜǎŜŀǊŎƘ ƛƴǘŜǊǾƛŜǿǎΦ WƻǳǊƴŀƭ ƻŦ !ŘǾŀƴŎŜŘ bǳǊǎƛƴƎΣ отόоύΣ нтоπ

нумΦ 

 

.ŜǊƴŜΣ 9Φ όмфсмύΦ ¢ǊŀƴǎŀŎǝƻƴŀƭ !ƴŀƭȅǎƛǎΦ ¦ƴƛǘŜŘ {ǘŀǘŜǎΥ wŀƴŘƻƳ IƻǳǎŜ tǳōƭƛǎƘƛƴƎ DǊƻǳǇΦ 

 

.ŜǊǊȅΣ ±ΦΣ !ȄŦƻǊŘΣ bΦΣ .ƭƻǿŜǊΣ {ΦΣ ¢ŀȅƭƻǊΣ wΦ {ΦΣ 9ŘǿŀǊŘǎΣ wΦ ¢ΦΣ ¢ƻōƛƴΣ YΦΣ Φ ϧ .ȅǿŀǘŜǊΣ ¢Φ όнлмсύΦ ¢ƘŜ 

ŜũŜŎǝǾŜƴŜǎǎ ŀƴŘ ƳƛŎǊƻπŎƻǎǝƴƎ ŀƴŀƭȅǎƛǎ ƻŦ ŀ ǳƴƛǾŜǊǎŀƭΣ ǎŎƘƻƻƭπōŀǎŜŘΣ ǎƻŎƛŀƭςŜƳƻǝƻƴŀƭ 

ƭŜŀǊƴƛƴƎ ǇǊƻƎǊŀƳƳŜ ƛƴ ǘƘŜ ¦YΥ ! ŎƭǳǎǘŜǊπǊŀƴŘƻƳƛǎŜŘ ŎƻƴǘǊƻƭƭŜŘ ǘǊƛŀƭΦ {ŎƘƻƻƭ aŜƴǘŀƭ IŜŀƭǘƘΣ уΣ 

ноуπнрсΦ 
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.ƘŀǎƪŀǊΣ wΦ όнлнлύΦ /ǊƛǝŎŀƭ ǊŜŀƭƛǎƳ ŀƴŘ ǘƘŜ ƻƴǘƻƭƻƎȅ ƻŦ ǇŜǊǎƻƴǎΦ WƻǳǊƴŀƭ ƻŦ /ǊƛǝŎŀƭ wŜŀƭƛǎƳΣ мфόнύΣ ммоπ

мнлΦ 

 

.ƧŜǊǊŜΣ bΦΣ [ƛƭƭŜƀŜƭƭΣ aΦΣ aŀƎƴǳǎΣ 9ΦΣ ϧ !ƴǘƘǳƴΣ YΦ {Φ όнлнмύΦ 9ũŜŎǝǾŜ ƛƴǘŜǊǾŜƴǝƻƴǎ ǘŀǊƎŜǝƴƎ ǘƘŜ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘ ƻŦ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ŀŘǳƭǘǎΥ ŀ ǎŎƻǇƛƴƎ ǊŜǾƛŜǿΦ {ŎŀƴŘƛƴŀǾƛŀƴ WƻǳǊƴŀƭ ƻŦ tǳōƭƛŎ 

IŜŀƭǘƘΣ пфόоύΣ оооςопрΦ 

 

.ƭŀǘŎƘŦƻǊŘΣ tΦΣ .ŀǎǎŜǧΣ tΦΣ DƻƭŘǎǘŜƛƴΣ IΦΣ ϧ aŀǊǝƴΣ /Φ όнллоύΦ !ǊŜ Ŏƭŀǎǎ ǎƛȊŜ ŘƛũŜǊŜƴŎŜǎ ǊŜƭŀǘŜŘ ǘƻ ǇǳǇƛƭǎϥ 

ŜŘǳŎŀǝƻƴŀƭ ǇǊƻƎǊŜǎǎ ŀƴŘ ŎƭŀǎǎǊƻƻƳ ǇǊƻŎŜǎǎŜǎΚ CƛƴŘƛƴƎǎ ŦǊƻƳ ǘƘŜ LƴǎǝǘǳǘŜ ƻŦ 9ŘǳŎŀǝƻƴϥǎ Ŏƭŀǎǎ 

ǎƛȊŜ ǎǘǳŘȅ ƻŦ ŎƘƛƭŘǊŜƴ ŀƎŜŘ рςт ȅŜŀǊǎΦ .ǊƛǝǎƘ 9ŘǳŎŀǝƻƴŀƭ wŜǎŜŀǊŎƘ WƻǳǊƴŀƭΣ нфόрύΣ тлфπтолΦ 

 

.ƭƻƻǊΣ aΦΣ ¢ƘƻƳŀǎΣ aΦΣ ϧ CǊŀƴƪƭŀƴŘΣ WΦ όнлллύΦ CƻŎǳǎ ƎǊƻǳǇǎ ƛƴ ǎƻŎƛŀƭ ǊŜǎŜŀǊŎƘΦ {ŀƎŜ tǳōƭƛŎŀǝƻƴǎΦ 

 

.ƻƴŜƭƭΣ /ΦΣ !ƭƭŜƴΣ 9ΦΣ ²ŀǊǊŜƴΣ 9ΦΣ aŎDƻǿŀƴΣ WΦΣ .ŜǾƛƭŀŎǉǳŀΣ [ΦΣ WŀƳŀƭΣ CΦ ϧ ±ƛƴŜǊΣ wΦ aΦ όнлмуύΦ 9ũŜŎǘǎ ƻŦ 

ǘƘŜ [ŜŀǊƴƛƴƎ ¢ƻƎŜǘƘŜǊ ƛƴǘŜǊǾŜƴǝƻƴ ƻƴ ōǳƭƭȅƛƴƎ ŀƴŘ ŀƎƎǊŜǎǎƛƻƴ ƛƴ 9ƴƎƭƛǎƘ ǎŜŎƻƴŘŀǊȅ ǎŎƘƻƻƭǎ 

όLb/[¦{L±9ύΥ ŀ ŎƭǳǎǘŜǊ ǊŀƴŘƻƳƛǎŜŘ ŎƻƴǘǊƻƭƭŜŘ ǘǊƛŀƭΦ ¢ƘŜ [ŀƴŎŜǘΣ офнόмлмсоύΣ нпрнςнпспΦ 

 

.ƻǿƭōȅΣ WΦ όмфсфύΦ !ǧŀŎƘƳŜƴǘ ŀƴŘ ƭƻǎǎ όbƻΦ тфύΦ wŀƴŘƻƳ IƻǳǎŜΦ 

 

.ƻǿƭōȅΣ WΦ όмфтуύΦ !ǧŀŎƘƳŜƴǘ ǘƘŜƻǊȅ ŀƴŘ ƛǘǎ ǘƘŜǊŀǇŜǳǝŎ ƛƳǇƭƛŎŀǝƻƴǎΦ !ŘƻƭŜǎŎŜƴǘ tǎȅŎƘƛŀǘǊȅΦ сΣ όрςооύΦ 

 

.ƻǿƭōȅΣ WΦ όнллуύΦ ! ǎŜŎǳǊŜ ōŀǎŜΥ tŀǊŜƴǘπŎƘƛƭŘ ŀǧŀŎƘƳŜƴǘ ŀƴŘ ƘŜŀƭǘƘȅ ƘǳƳŀƴ ŘŜǾŜƭƻǇƳŜƴǘΦ .ŀǎƛŎ 

.ƻƻƪǎΦ 
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.ƻȅŀǘȊƛǎΣ wΦ 9Φ όмффуύΦ ¢ǊŀƴǎŦƻǊƳƛƴƎ ǉǳŀƭƛǘŀǝǾŜ ƛƴŦƻǊƳŀǝƻƴΥ ¢ƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎ ŀƴŘ ŎƻŘŜ ŘŜǾŜƭƻǇƳŜƴǘΦ 

{ŀƎŜΦ 

 

.ǊŀŎƪŜǧΣ aΦ !ΦΣ wŜȅŜǎΣ aΦ wΦΣ wƛǾŜǊǎΣ {Φ 9ΦΣ 9ƭōŜǊǘǎƻƴΣ bΦ !ΦΣ ϧ {ŀƭƻǾŜȅΣ tΦ όнлмнύΦ !ǎǎŜǎǎƛƴƎ ǘŜŀŎƘŜǊǎΩ 

ōŜƭƛŜŦǎ ŀōƻǳǘ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ ƭŜŀǊƴƛƴƎΦ WƻǳǊƴŀƭ ƻŦ tǎȅŎƘƻŜŘǳŎŀǝƻƴŀƭ !ǎǎŜǎǎƳŜƴǘΣ олόоύΣ 

нмфπносΦ 

 

.ǊŀŎƪŜǧΣ aΦ !ΦΣ wƛǾŜǊǎΣ {Φ 9ΦΣ wŜȅŜǎΣ aΦ wΦΣ ϧ {ŀƭƻǾŜȅΣ tΦ όнлмнύΦ 9ƴƘŀƴŎƛƴƎ ŀŎŀŘŜƳƛŎ ǇŜǊŦƻǊƳŀƴŎŜ ŀƴŘ 

ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ ŎƻƳǇŜǘŜƴŎŜ ǿƛǘƘ ǘƘŜ w¦[9w ŦŜŜƭƛƴƎ ǿƻǊŘǎ ŎǳǊǊƛŎǳƭǳƳΦ [ŜŀǊƴƛƴƎ ŀƴŘ 

LƴŘƛǾƛŘǳŀƭ 5ƛũŜǊŜƴŎŜǎΣ ннόнύΣ нмуπннпΦ 

 

.ǊŀǳƴΣ ±ΦΣ ϧ /ƭŀǊƪŜΣ ±Φ όнллсύΦ ¦ǎƛƴƎ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎ ƛƴ ǇǎȅŎƘƻƭƻƎȅΦ vǳŀƭƛǘŀǝǾŜ wŜǎŜŀǊŎƘ Lƴ 

tǎȅŎƘƻƭƻƎȅΣ оόнύΣ ттπмлмΦ 

 

.ǊŀǳƴΣ ±ΦΣ ϧ /ƭŀǊƪŜΣ ±Φ όнлмоύΦ {ǳŎŎŜǎǎŦǳƭ ǉǳŀƭƛǘŀǝǾŜ ǊŜǎŜŀǊŎƘΥ ! ǇǊŀŎǝŎŀƭ ƎǳƛŘŜ ŦƻǊ ōŜƎƛƴƴŜǊǎΦ {ŀƎŜ 

tǳōƭƛŎŀǝƻƴǎΦ 

 

.ǊŀǳƴΣ ±ΦΣ ϧ /ƭŀǊƪŜΣ ±Φ όнлмфύΦ wŜƅŜŎǝƴƎ ƻƴ ǊŜƅŜȄƛǾŜ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎΦ vǳŀƭƛǘŀǝǾŜ wŜǎŜŀǊŎƘ Lƴ {ǇƻǊǘΣ 

9ȄŜǊŎƛǎŜ ŀƴŘ IŜŀƭǘƘΣ ммόпύΣ руфπрфтΦ 

 

.ǊŀǳƴΣ ±ΦΣ ϧ /ƭŀǊƪŜΣ ±Φ όнлннύΦ /ƻƴŎŜǇǘǳŀƭ ŀƴŘ ŘŜǎƛƎƴ ǘƘƛƴƪƛƴƎ ŦƻǊ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎΦ vǳŀƭƛǘŀǝǾŜ 

tǎȅŎƘƻƭƻƎȅΣ фόмύΣ оΦ 
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.ǊƛŜǎŎƘΣ !Φ aΦΣ IŀƎŜǊƳƻǎŜǊ {ŀƴŜǩΣ [Φ aΦΣ ϧ .ǊƛŜǎŎƘΣ WΦ aΦ όнлмлύΦ wŜŘǳŎƛƴƎ ǘƘŜ ǇǊŜǾŀƭŜƴŎŜ ƻŦ ŀƴȄƛŜǘȅ 

ƛƴ ŎƘƛƭŘǊŜƴ ŀƴŘ ŀŘƻƭŜǎŎŜƴǘǎΥ !ƴ ŜǾŀƭǳŀǝƻƴ ƻŦ ǘƘŜ ŜǾƛŘŜƴŎŜ ōŀǎŜ ŦƻǊ ǘƘŜ CwL9b5{ ŦƻǊ ƭƛŦŜ 

ǇǊƻƎǊŀƳΦ {ŎƘƻƻƭ aŜƴǘŀƭ IŜŀƭǘƘΣ нΣ мррπмсрΦ 

 

.ǊƛƴƪƳŀƴΣ ²Φ tΦ όнлмсύΦ ±ƛǊǘǳŀƭ ƘŜŀƭǘƘ ŀƎŜƴǘǎ ŦƻǊ ōŜƘŀǾƛƻǊ ŎƘŀƴƎŜΥ wŜǎŜŀǊŎƘ ǇŜǊǎǇŜŎǝǾŜǎ ŀƴŘ 

ŘƛǊŜŎǝƻƴǎΦ Lƴ tǊƻŎŜŜŘƛƴƎǎ ƻŦ ǘƘŜ ²ƻǊƪǎƘƻǇ ƻƴ DǊŀǇƘƛŎŀƭ ŀƴŘ wƻōƻǝŎ 9ƳōƻŘƛŜŘ !ƎŜƴǘǎ ŦƻǊ 

¢ƘŜǊŀǇŜǳǝŎ {ȅǎǘŜƳǎΦ όǇǇмπмтύ 

 

.ǊƻǿƴΣ ¢Φ όмффпύΦ ¢ŀƪƛƴƎ ǘƘŜ t{I9 ƻǳǘ ƻŦ ǘƘŜ bŀǝƻƴŀƭ /ǳǊǊƛŎǳƭǳƳΦ IŜŀƭǘƘ 9ŘǳŎŀǝƻƴΣ фпόрύΣ мфςнмΦ 

 

.ǊȅƳŀƴΣ !ΦΣ DǊƛƴǘΣ YΦΣ ϧ /ƻƭƭƛƴǎƻƴΣ 5Φ [Φ όнлммύΦ ¢ƘŜ {!D9 ƘŀƴŘōƻƻƪ ƻŦ ƭŜŀŘŜǊǎƘƛǇΦ {ŀƎŜ tǳōƭƛŎŀǝƻƴǎΦ 

 

.ȅǊƴŜΣ .Φ aΦ όнлмоύΦ {ǘǊǳŎǘǳǊŀƭ Ŝǉǳŀǝƻƴ ƳƻŘŜƭƭƛƴƎ ǿƛǘƘ atƭǳǎΥ .ŀǎƛŎ ŎƻƴŎŜǇǘǎΣ ŀǇǇƭƛŎŀǝƻƴǎΣ ŀƴŘ 

ǇǊƻƎǊŀƳƳƛƴƎΦ wƻǳǘƭŜŘƎŜΦ 

 

/ŀŎƛƻǇǇƻΣ WΦ ¢ΦΣ {ŜƳƛƴΣ DΦ wΦΣ ϧ .ŜǊƴǘǎƻƴΣ DΦ DΦ όнллпύΦ wŜŀƭƛǎƳΣ ƛƴǎǘǊǳƳŜƴǘŀƭƛǎƳΣ ŀƴŘ ǎŎƛŜƴǝŬŎ 

ǎȅƳōƛƻǎƛǎΥ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ǘƘŜƻǊȅ ŀǎ ŀ ǎŜŀǊŎƘ ŦƻǊ ǘǊǳǘƘ ŀƴŘ ǘƘŜ ŘƛǎŎƻǾŜǊȅ ƻŦ ǎƻƭǳǝƻƴǎΦ !ƳŜǊƛŎŀƴ 

tǎȅŎƘƻƭƻƎƛǎǘΣ рфόпύΣ нмпΦ 

 

/ŀƭŘǿŜƭƭΣ 5Φ aΦΣ 5ŀǾƛŜǎΣ {Φ wΦΣ IŜǘǊƛŎƪΣ {Φ 9ΦΣ tŀƭƳŜǊΣ WΦ /ΦΣ /ŀǊƻΣ tΦΣ [ƽǇŜȊπ[ƽǇŜȊΣ WΦ !ΦΣ Φ ϧ ²ŜƭǘƻƴΣ bΦ WΦ 

όнлмфύΦ {ŎƘƻƻƭπōŀǎŜŘ ƛƴǘŜǊǾŜƴǝƻƴǎ ǘƻ ǇǊŜǾŜƴǘ ŀƴȄƛŜǘȅ ŀƴŘ ŘŜǇǊŜǎǎƛƻƴ ƛƴ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ 

ǇŜƻǇƭŜΥ ŀ ǎȅǎǘŜƳŀǝŎ ǊŜǾƛŜǿ ŀƴŘ ƴŜǘǿƻǊƪ ƳŜǘŀπŀƴŀƭȅǎƛǎΦ ¢ƘŜ [ŀƴŎŜǘ tǎȅŎƘƛŀǘǊȅΣ сόмнύΣ млммς

млнлΦ 
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/ŀƭƭŀƎƘŀƴΣ WΦ 9ΦΣ CŜƭƭƛƴΣ [Φ /ΦΣ ϧ ²ŀǊƴŜǊπDŀƭŜΣ CΦ όнлмтύΦ ! ŎǊƛǝŎŀƭ ŀƴŀƭȅǎƛǎ ƻŦ /ƘƛƭŘ ŀƴŘ !ŘƻƭŜǎŎŜƴǘ aŜƴǘŀƭ 

IŜŀƭǘƘ {ŜǊǾƛŎŜǎ ǇƻƭƛŎȅ ƛƴ 9ƴƎƭŀƴŘΦ /ƭƛƴƛŎŀƭ /ƘƛƭŘ tǎȅŎƘƻƭƻƎȅ ŀƴŘ tǎȅŎƘƛŀǘǊȅΣ ннόмύΣ млфςмнтΦ 

 

/ŀƳǇōŜƭƭΣ !ΦΣ DƛƭǊƻȅΣ tΦΣ ϧ aŎbŀƳŀǊŀΣ hΦ όнллоύΦ tǊŀŎǝǝƻƴŜǊ ǊŜǎŜŀǊŎƘ ŀƴŘ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ƛƴ 

ŜŘǳŎŀǝƻƴΦ {ŀƎŜ tǳōƭƛŎŀǝƻƴǎΦ 

 

/ŀǊǘŜǊΣ {Φ aΦΣ ϧ [ƛǧƭŜΣ aΦ όнллтύΦ WǳǎǝŦȅƛƴƎ ƪƴƻǿƭŜŘƎŜΣ ƧǳǎǝŦȅƛƴƎ ƳŜǘƘƻŘΣ ǘŀƪƛƴƎ ŀŎǝƻƴΥ 

9ǇƛǎǘŜƳƻƭƻƎƛŜǎΣ ƳŜǘƘƻŘƻƭƻƎƛŜǎΣ ŀƴŘ ƳŜǘƘƻŘǎ ƛƴ ǉǳŀƭƛǘŀǝǾŜ ǊŜǎŜŀǊŎƘΦ vǳŀƭƛǘŀǝǾŜ IŜŀƭǘƘ 

wŜǎŜŀǊŎƘΣ мтόмлύΣ момсπмонуΦ 

 

/ƘƛƭŘǊŜƴϥǎ !Ŏǘ нллпΣ !ǾŀƛƭŀōƭŜ ŀǘΥ ƘǧǇΥκκǿǿǿΦƭŜƎƛǎƭŀǝƻƴΦƎƻǾΦǳƪκǳƪǇƎŀκнллпκ  

 

Ching, B. C., Foster, A., Schlief, M., Lewis, G., & Rajyaguru, P. (2024). Co-producing school-based 

mental health interventions with young people, teachers, and schools: a case study. Research 

Involvement and Engagement, 10(1), 109. 

 

/ƘƻŘƪƛŜǿƛŎȊΣ !Φ wΦΣ ϧ .ƻȅƭŜΣ /Φ όнлмтύΦ tƻǎƛǝǾŜ ǇǎȅŎƘƻƭƻƎȅ ǎŎƘƻƻƭπōŀǎŜŘ ƛƴǘŜǊǾŜƴǝƻƴǎΥ ! ǊŜƅŜŎǝƻƴ ƻƴ 

ŎǳǊǊŜƴǘ ǎǳŎŎŜǎǎ ŀƴŘ ŦǳǘǳǊŜ ŘƛǊŜŎǝƻƴǎΦ wŜǾƛŜǿ ƻŦ 9ŘǳŎŀǝƻƴΣ рόмύΣ слπусΦ 

 

/ƛŎƻǳǊŜƭΣ !Φ ±Φ όнллпύΦ CƛȄŜŘ ŎƘƻƛŎŜ ǉǳŜǎǝƻƴƴŀƛǊŜǎΦ [ƻƴŘƻƴΥ wƻǳǘƭŜŘƎŜΦ 

 

/ƭŀǊƪΣ [Φ [ΦΣ ½ŀƎƴƛΣ aΦΣ ϧ ²ƘƛƭŜΣ !Φ 9Φ όнлнпύΦ Ψbƻ ƘŜŀƭǘƘ ǿƛǘƘƻǳǘ ƳŜƴǘŀƭ ƘŜŀƭǘƘΩΥ ǿƘŜǊŜ ŀǊŜ ǿŜ 

ƴƻǿΚ .ǊƛǝǎƘ WƻǳǊƴŀƭ ƻŦ /ƻƳƳǳƴƛǘȅ bǳǊǎƛƴƎΣ нфόсύΣ нунπнутΦ 

 

http://www.legislation.gov.uk/ukpga/2004/
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/ƭŀǊƪŜΣ !Φ aΦ όнлммύΦ !ƴ ŜǾŀƭǳŀǝƻƴ ƻŦ ½ƛǇǇȅϥǎ CǊƛŜƴŘǎΣ ŀƴ ŜƳƻǝƻƴŀƭ ǿŜƭƭōŜƛƴƎ ǇǊƻƎǊŀƳƳŜ ŦƻǊ ŎƘƛƭŘǊŜƴ 

ƛƴ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎ ό5ƻŎǘƻǊŀƭ ŘƛǎǎŜǊǘŀǝƻƴύΦ 

 

/ƭŀǊƪŜΣ !Φ aΦΣ .ǳƴǝƴƎΣ .ΦΣ ϧ .ŀǊǊȅΣ aΦ aΦ όнлмпύΦ 9ǾŀƭǳŀǝƴƎ ǘƘŜ ƛƳǇƭŜƳŜƴǘŀǝƻƴ ƻŦ ŀ ǎŎƘƻƻƭπōŀǎŜŘ 

ŜƳƻǝƻƴŀƭ ǿŜƭƭπōŜƛƴƎ ǇǊƻƎǊŀƳƳŜΥ ŀ ŎƭǳǎǘŜǊ ǊŀƴŘƻƳƛȊŜŘ ŎƻƴǘǊƻƭƭŜŘ ǘǊƛŀƭ ƻŦ ½ƛǇǇȅΩǎ CǊƛŜƴŘǎ ŦƻǊ 

ŎƘƛƭŘǊŜƴ ƛƴ ŘƛǎŀŘǾŀƴǘŀƎŜŘ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎΦ IŜŀƭǘƘ ŜŘǳŎŀǝƻƴ ǊŜǎŜŀǊŎƘΣ нфόрύΣ тусπтфуΦ 

 

/ƭŀǊƪŜΣ ±ΦΣ ϧ .ǊŀǳƴΣ ±Φ όнлмтύΦ ¢ƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎΦ ¢ƘŜ WƻǳǊƴŀƭ ƻŦ tƻǎƛǝǾŜ tǎȅŎƘƻƭƻƎȅΣ мнόоύΣ нфтπнфуΦ 

 

/ƻƘŜƴΣ [ΦΣ aŀƴƛƻƴΣ [ΦΣ ϧ aƻǊǊƛǎƻƴΣ YΦ όнллнύΦ wŜǎŜŀǊŎƘ ƳŜǘƘƻŘǎ ƛƴ ŜŘǳŎŀǝƻƴΦ wƻǳǘƭŜŘƎŜΦ рǘƘ 9Řƛǝƻƴ 

 

/ǊŀƛƎΣ /Φ όнллтύΦ ¢ƘŜ ǇƻǘŜƴǝŀƭ ŘŀƴƎŜǊǎ ƻŦ ŀ ǎȅǎǘŜƳŀǝŎΣ ŜȄǇƭƛŎƛǘ ŀǇǇǊƻŀŎƘ ǘƻ ǘŜŀŎƘƛƴƎ ǎƻŎƛŀƭ ŀƴŘ 

ŜƳƻǝƻƴŀƭ ǎƪƛƭƭǎ ό{9![ύΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκǿǿǿΦǊŜǎŜŀǊŎƘƎŀǘŜΦƴŜǘκǇǳōƭƛŎŀǝƻƴκнсснттнпмψ¢ƘŜψǇƻǘŜƴǝŀƭψŘŀƴƎŜǊǎψƻŦψŀψǎȅǎǘŜƳŀǘ

ƛŎψŜȄǇƭƛŎƛǘψŀǇǇǊƻŀŎƘψǘƻψǘŜŀŎƘƛƴƎψǎƻŎƛŀƭψŀƴŘψŜƳƻǝƻƴŀƭψǎƪƛƭƭǎψ{9![ 

 

 

/ǊŜŀƴΣ IΦ CΦΣ ϧ WƻƘƴǎƻƴΣ 5Φ .Φ όнлмоύΦ tǊƻƳƻǝƴƎ !ƭǘŜǊƴŀǝǾŜ ¢ƘƛƴƪƛƴƎ {ǘǊŀǘŜƎƛŜǎ όt!¢I{ύ ŀƴŘ 

ŜƭŜƳŜƴǘŀǊȅ ǎŎƘƻƻƭ ŀƎŜŘ ŎƘƛƭŘǊŜƴΩǎ ŀƎƎǊŜǎǎƛƻƴΥ wŜǎǳƭǘǎ ŦǊƻƳ ŀ ŎƭǳǎǘŜǊ ǊŀƴŘƻƳƛȊŜŘ 

ǘǊƛŀƭΦ !ƳŜǊƛŎŀƴ WƻǳǊƴŀƭ ƻŦ /ƻƳƳǳƴƛǘȅ tǎȅŎƘƻƭƻƎȅΣ рнΣ рсπтнΦ 

 

/ǊŜƴƴŀπWŜƴƴƛƴƎǎΣ ²Φ όнлнмύΦ ¸ƻǳƴƎ ǇŜƻǇƭŜΩǎ ƳŜƴǘŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ ƘŜŀƭǘƘΦ ¢ǊŀƧŜŎǘƻǊƛŜǎ ŀƴŘ ŘǊƛǾŜǊǎ ƛƴ 

ŎƘƛƭŘƘƻƻŘ ŀƴŘ ŀŘƻƭŜǎŎŜƴŎŜΦ 9ŘǳŎŀǝƻƴ tƻƭƛŎȅ LƴǎǝǘǳǘŜΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκŜǇƛΦƻǊƎΦǳƪκǇǳōƭƛŎŀǝƻƴǎπŀƴŘπǊŜǎŜŀǊŎƘκȅƻǳƴƎπǇŜƻǇƭŜǎπƳŜƴǘŀƭπŀƴŘπŜƳƻǝƻƴŀƭπƘŜŀƭǘƘκ 

 

https://www.researchgate.net/publication/266277241_The_potential_dangers_of_a_systematic_explicit_approach_to_teaching_social_and_emotional_skills_SEAL
https://www.researchgate.net/publication/266277241_The_potential_dangers_of_a_systematic_explicit_approach_to_teaching_social_and_emotional_skills_SEAL
https://epi.org.uk/publications-and-research/young-peoples-mental-and-emotional-health/
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/ǊŜǎǿŜƭƭΣ WΦ ²ΦΣ /ƭŀǊƪΣ ±Φ [Φ tΦΣ DǳǘƳŀƴƴΣ aΦ [ΦΣ ϧ IŀƴǎƻƴΣ ²Φ 9Φ όнллоύΦ !ŘǾŀƴŎŜŘ ƳƛȄŜŘ ƳŜǘƘƻŘǎ 

ǊŜǎŜŀǊŎƘ ŘŜǎƛƎƴǎΦ IŀƴŘōƻƻƪ ƻŦ ƳƛȄŜŘ ƳŜǘƘƻŘǎ ƛƴ ǎƻŎƛŀƭ ϧ ōŜƘŀǾƛƻǊŀƭ ǊŜǎŜŀǊŎƘΣ нлфςнплΦ {ŀƎŜ 

tǳōƭƛŎŀǝƻƴǎΦ 

 

/ǊŜǎǿŜƭƭΣ WΦ ²ΦΣ CŜǧŜǊǎΣ aΦ 5ΦΣ ϧ LǾŀƴƪƻǾŀΣ bΦ ±Φ όнллпύΦ 5ŜǎƛƎƴƛƴƎ ŀ ƳƛȄŜŘ ƳŜǘƘƻŘǎ ǎǘǳŘȅ ƛƴ ǇǊƛƳŀǊȅ 
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ǉǳŀƭƛǘŀǝǾŜ ǊŜǎŜŀǊŎƘΦ tŜŀǊǎƻƴΦ 
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ōŜƘŀǾƛƻǳǊπƛƴπǎŎƘƻƻƭǎππн 

https://democracy.westlancs.gov.uk/Data/Cabinet/200602081915/Agenda/005535_LHSP%20App5.pdf
https://democracy.westlancs.gov.uk/Data/Cabinet/200602081915/Agenda/005535_LHSP%20App5.pdf
https://dera.ioe.ac.uk/id/eprint/20444/1/54f2cd72a654efd3eff053e6cfda4b37.pdf
https://www.gov.uk/government/publications/united-nations-convention-on-the-rights-of-the-child-uncrc-how-legislation-underpins-implementation-in-england
https://www.gov.uk/government/publications/united-nations-convention-on-the-rights-of-the-child-uncrc-how-legislation-underpins-implementation-in-england
https://dera.ioe.ac.uk/id/eprint/25794
https://www.gov.uk/government/publications/mental-health-and-behaviour-in-schools--2
https://www.gov.uk/government/publications/mental-health-and-behaviour-in-schools--2
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ƘǧǇǎΥκκŀǎǎŜǘǎΦǇǳōƭƛǎƘƛƴƎΦǎŜǊǾƛŎŜΦƎƻǾΦǳƪκƎƻǾŜǊƴƳŜƴǘκǳǇƭƻŀŘǎκǎȅǎǘŜƳκǳǇƭƻŀŘǎκŀǧŀŎƘƳŜƴǘψŘŀǘŀκŬƭŜκп
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https://www.gov.uk/government/publications/state-of-the-nation-2019-children-and-young-peoples-wellbeing
https://www.gov.uk/government/publications/state-of-the-nation-2019-children-and-young-peoples-wellbeing
https://www.gov.uk/government/publications/personal-social-health-and-economic-education-pshe/personal-social-health-and-economic-pshe-education
https://www.gov.uk/government/publications/personal-social-health-and-economic-education-pshe/personal-social-health-and-economic-pshe-education
https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges#:~:text=Mental%20health%20lead%20resource
https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges#:~:text=Mental%20health%20lead%20resource
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/414024/Childrens_Mental_Health.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/414024/Childrens_Mental_Health.pdf
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Evidence-based Education Assessment. Available at: 

https://pure.york.ac.uk/portal/en/publications/the-science-of-flourishing-in-child-and-adolescent-

development/ 

 

5ǳƴƴƛƴƎΣ 5Φ [ΦΣ DǊƛŶǘƘǎΣ YΦΣ YǳȅƪŜƴΣ ²ΦΣ /ǊŀƴŜΣ /ΦΣ CƻǳƭƪŜǎΣ [ΦΣ tŀǊƪŜǊΣ WΦΣ ϧ 5ŀƭƎƭŜƛǎƘΣ ¢Φ όнлмфύΦ wŜǎŜŀǊŎƘ 

wŜǾƛŜǿΥ ¢ƘŜ ŜũŜŎǘǎ ƻŦ ƳƛƴŘŦǳƭƴŜǎǎπōŀǎŜŘ ƛƴǘŜǊǾŜƴǝƻƴǎ ƻƴ ŎƻƎƴƛǝƻƴ ŀƴŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛƴ 

ŎƘƛƭŘǊŜƴ ŀƴŘ ŀŘƻƭŜǎŎŜƴǘǎςŀ ƳŜǘŀπŀƴŀƭȅǎƛǎ ƻŦ ǊŀƴŘƻƳƛȊŜŘ ŎƻƴǘǊƻƭƭŜŘ ǘǊƛŀƭǎΦ WƻǳǊƴŀƭ ƻŦ /ƘƛƭŘ 

tǎȅŎƘƻƭƻƎȅ ŀƴŘ tǎȅŎƘƛŀǘǊȅΣ слόоύΣ нппπнруΦ 

https://www.gov.uk/government/consultations/transforming-children-and-young-peoples-mental-health-provision-a-green-paper
https://www.gov.uk/government/consultations/transforming-children-and-young-peoples-mental-health-provision-a-green-paper
https://www.gov.uk/government/publications/covid-19-mental-health-and-wellbeing-recovery-action-plan
https://www.gov.uk/government/publications/covid-19-mental-health-and-wellbeing-recovery-action-plan
https://www.sciencing.com/effects-small-sample-size-limitation-8545371/
https://oa.mg/work/10.31231/osf.io/qtkyr
https://pure.york.ac.uk/portal/en/publications/the-science-of-flourishing-in-child-and-adolescent-development/
https://pure.york.ac.uk/portal/en/publications/the-science-of-flourishing-in-child-and-adolescent-development/


нфт 

ƻŦ плр 

 
нфт 

 
 

 

 

5ǳǊƭŀƪΣ WΦ !ΦΣ ²ŜƛǎǎōŜǊƎΣ wΦ tΦΣ 5ȅƳƴƛŎƪƛΣ !Φ .ΦΣ ¢ŀȅƭƻǊΣ wΦ 5ΦΣ ϧ {ŎƘŜƭƭƛƴƎŜǊΣ YΦ .Φ όнлммύΦ ¢ƘŜ ƛƳǇŀŎǘ ƻŦ 

ŜƴƘŀƴŎƛƴƎ ǎǘǳŘŜƴǘǎΩ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ ƭŜŀǊƴƛƴƎΥ ! ƳŜǘŀπŀƴŀƭȅǎƛǎ ƻŦ ǎŎƘƻƻƭπōŀǎŜŘ ǳƴƛǾŜǊǎŀƭ 

ƛƴǘŜǊǾŜƴǝƻƴǎΦ /ƘƛƭŘ 5ŜǾŜƭƻǇƳŜƴǘΣ унόмύΣ плрςпонΦ 

 

5ǿŜŎƪΣ /Φ {Φ όнллсύΦ aƛƴŘǎŜǘΥ ¢ƘŜ ƴŜǿ ǇǎȅŎƘƻƭƻƎȅ ƻŦ ǎǳŎŎŜǎǎΦ wŀƴŘƻƳ IƻǳǎŜΦ 

 

9ōŜǎǳǘŀƴƛΣ /ΦΣ wŜƎŀƴΣ WΦΣ {ƳƛǘƘΣ !ΦΣ wŜƛǎŜΣ {ΦΣ IƛƎŀπaŎaƛƭƭŀƴΣ /ΦΣ ϧ /ƘƻǊǇƛǘŀΣ .Φ CΦ όнлмнύΦ ¢ƘŜ млπƛǘŜƳ 

ǇƻǎƛǝǾŜ ŀƴŘ ƴŜƎŀǝǾŜ ŀũŜŎǘ ǎŎƘŜŘǳƭŜ ŦƻǊ ŎƘƛƭŘǊŜƴΣ ŎƘƛƭŘ ŀƴŘ ǇŀǊŜƴǘ ǎƘƻǊǘŜƴŜŘ ǾŜǊǎƛƻƴǎΥ 

ŀǇǇƭƛŎŀǝƻƴ ƻŦ ƛǘŜƳ ǊŜǎǇƻƴǎŜ ǘƘŜƻǊȅ ŦƻǊ ƳƻǊŜ ŜŶŎƛŜƴǘ ŀǎǎŜǎǎƳŜƴǘΦ WƻǳǊƴŀƭ ƻŦ tǎȅŎƘƻǇŀǘƘƻƭƻƎȅ 

ŀƴŘ .ŜƘŀǾƛƻǊŀƭ !ǎǎŜǎǎƳŜƴǘΣ опΣ мфмπнлоΦ 

 

9ŎŎƭŜǎǘƻƴŜΣ YΦΣ ϧ IŀȅŜǎΣ 5Φ όнллфύΦ ¢ƘŜ ŘŀƴƎŜǊƻǳǎ ǊƛǎŜ ƻŦ ǘƘŜǊŀǇŜǳǝŎ ŜŘǳŎŀǝƻƴΦ wƻǳǘƭŜŘƎŜΦ 

 

9ŘǳŎŀǝƻƴ 9ƴŘƻǿƳŜƴǘ CƻǳƴŘŀǝƻƴ όнлмуύΦ ½ƛǇǇȅϥǎ CǊƛŜƴŘǎ π ǘǊƛŀƭΦ 9ŘǳŎŀǝƻƴΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκŜŘǳŎŀǝƻƴŜƴŘƻǿƳŜƴǜƻǳƴŘŀǝƻƴΦƻǊƎΦǳƪκǇǊƻƧŜŎǘǎπŀƴŘπŜǾŀƭǳŀǝƻƴκǇǊƻƧŜŎǘǎκȊƛǇǇȅǎπ

ŦǊƛŜƴŘǎ 

9ŘǳŎŀǝƻƴ 9ƴŘƻǿƳŜƴǘ CƻǳƴŘŀǝƻƴ όнлнмύΦ LƳǇǊƻǾƛƴƎ {ƻŎƛŀƭ ŀƴŘ 9Ƴƻǝƻƴŀƭ [ŜŀǊƴƛƴƎ ƛƴ tǊƛƳŀǊȅ 

{ŎƘƻƻƭǎΦ !ǾŀƛƭŀōƭŜ ŀǘΥ ƘǧǇǎΥκκŜŘǳŎŀǝƻƴŜƴŘƻǿƳŜƴǜƻǳƴŘŀǝƻƴΦƻǊƎΦǳƪκŜŘǳŎŀǝƻƴπ

ŜǾƛŘŜƴŎŜκƎǳƛŘŀƴŎŜπǊŜǇƻǊǘǎκǇǊƛƳŀǊȅπǎŜƭ 

 

9ƭƭƛǎΣ tΦ 5Φ όнлмлύΦ ¢ƘŜ ŜǎǎŜƴǝŀƭ ƎǳƛŘŜ ǘƻ ŜũŜŎǘ ǎƛȊŜǎΥ {ǘŀǝǎǝŎŀƭ ǇƻǿŜǊΣ ƳŜǘŀπŀƴŀƭȅǎƛǎΣ ŀƴŘ ǘƘŜ 

ƛƴǘŜǊǇǊŜǘŀǝƻƴ ƻŦ ǊŜǎŜŀǊŎƘ ǊŜǎǳƭǘǎΦ /ŀƳōǊƛŘƎŜ ¦ƴƛǾŜǊǎƛǘȅ tǊŜǎǎΦ 

 

https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/zippys-friends
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/zippys-friends
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
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9ƳŜǊƎƛƴƎ aƛƴŘǎΦ όнлнрύ bŀǝƻƴŀƭ ²ƻǊƪŦƻǊŎŜ /ŜƴǘǊŜ ŦƻǊ /ƘƛƭŘ aŜƴǘŀƭ IŜŀƭǘƘΦ ¦ƴŘŜǊǎǘŀƴŘƛƴƎπŎƘƛƭŘπ

ŘŜǾŜƭƻǇƳŜƴǘπŀƎŜǎπфπмнπȅŜŀǊǎΦ 9ƳŜǊƎƛƴƎ aƛƴŘǎΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκŜƳŜǊƎƛƴƎƳƛƴŘǎΦŎƻƳΦŀǳκǊŜǎƻǳǊŎŜǎκǳƴŘŜǊǎǘŀƴŘƛƴƎπŎƘƛƭŘπŘŜǾŜƭƻǇƳŜƴǘπŀƎŜǎπфπмнπ

ȅŜŀǊǎκІǘȅǇƛŎŀƭπŘŜǾŜƭƻǇƳŜƴǘπŦƻǊπŎƘƛƭŘǊŜƴπŀƎŜŘπфπмнπȅŜŀǊǎ 

 

9ǊȊōŜǊƎŜǊΣ /ΦΣ ϧ YŜƭƭŜΣ ¦Φ όнллоύΦ aŀƪƛƴƎ ƛƴŦŜǊŜƴŎŜǎ ƛƴ ƳƛȄŜŘΦ IŀƴŘōƻƻƪ ƻŦ ƳƛȄŜŘ ƳŜǘƘƻŘǎ ƛƴ ǎƻŎƛŀƭ ϧ 

ōŜƘŀǾƛƻǊŀƭ ǊŜǎŜŀǊŎƘΦ ¦ƴƛǘŜŘ {ǘŀǘŜǎΥ {!D9 tǳōƭƛŎŀǝƻƴǎΣ LƴŎΣ пртΦ 

 

Evans, R., Murphy, S., & Scourfield, J. (2015). Implementation of a school-based social and emotional 

learning intervention: understanding diffusion processes within complex systems. Prevention 

Science, 16, 754-764. 

 

9ǾŀƴǎΣ ±ΦΣ ϧ .ƻƴŘΣ /Φ όнлнлύΦ /ƘŀǊŀŎǘŜǊƛǎǝŎǎ ƻŦ ŜũŜŎǝǾŜ ǎƳŀƭƭ ƎǊƻǳǇ ǎƻŎƛŀƭ ǎƪƛƭƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ƛƴ 

ƳŀƛƴǎǘǊŜŀƳ ǇǊƛƳŀǊȅ ŜŘǳŎŀǝƻƴΥ ŀ ǎȅǎǘŜƳŀǝŎ ƭƛǘŜǊŀǘǳǊŜ ǊŜǾƛŜǿΦ WƻǳǊƴŀƭ ƻŦ wŜǎŜŀǊŎƘ ƛƴ {ǇŜŎƛŀƭ 

9ŘǳŎŀǝƻƴŀƭ bŜŜŘǎΣ нлόпύΣ оомπопнΦ 

 

CŀȊŜƭΣ aΦΣ tŀǘŜƭΣ ±ΦΣ ¢ƘƻƳŀǎΣ {ΦΣ ϧ ¢ƻƭΣ ²Φ όнлмпύΦ aŜƴǘŀƭ ƘŜŀƭǘƘ ƛƴǘŜǊǾŜƴǝƻƴǎ ƛƴ ǎŎƘƻƻƭǎ ƛƴ ƭƻǿ ŀƴŘ 

ƳƛŘŘƭŜπƛƴŎƻƳŜ ŎƻǳƴǘǊƛŜǎΦ ¢ƘŜ [ŀƴŎŜǘ tǎȅŎƘƛŀǘǊȅΣ мόрύΣ оууςофуΦ 

CŀȊŜƭΣ aΦΣ ϧ YƻƘǊǘΣ .Φ !Φ όнлмфύΦ tǊŜǾŜƴǝƻƴ ǾŜǊǎǳǎ ƛƴǘŜǊǾŜƴǝƻƴ ƛƴ ǎŎƘƻƻƭ ƳŜƴǘŀƭ ƘŜŀƭǘƘΦ ¢ƘŜ [ŀƴŎŜǘ 

tǎȅŎƘƛŀǘǊȅΣ сόмнύΣ фсфςфтмΦ 

 

CŜƎŜǊǘΣ WΦ aΦΣ ±ƛǝŜƭƭƻΣ .ΦΣ tƭŜƴŜǊΣ tΦ [ΦΣ ϧ /ƭŜƳŜƴǎΣ ±Φ όнлнлύΦ /ƘŀƭƭŜƴƎŜǎ ŀƴŘ ōǳǊŘŜƴ ƻŦ ǘƘŜ /ƻǊƻƴŀǾƛǊǳǎ 

нлмф ό/h±L5πмфύ ǇŀƴŘŜƳƛŎ ŦƻǊ ŎƘƛƭŘ ŀƴŘ ŀŘƻƭŜǎŎŜƴǘ ƳŜƴǘŀƭ ƘŜŀƭǘƘΥ ŀ ƴŀǊǊŀǝǾŜ ǊŜǾƛŜǿ ǘƻ 

ƘƛƎƘƭƛƎƘǘ ŎƭƛƴƛŎŀƭ ŀƴŘ ǊŜǎŜŀǊŎƘ ƴŜŜŘǎ ƛƴ ǘƘŜ ŀŎǳǘŜ ǇƘŀǎŜ ŀƴŘ ǘƘŜ ƭƻƴƎ ǊŜǘǳǊƴ ǘƻ ƴƻǊƳŀƭƛǘȅΦ /ƘƛƭŘ 

ŀƴŘ ŀŘƻƭŜǎŎŜƴǘ ǇǎȅŎƘƛŀǘǊȅ ŀƴŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘΣ мпΣ мςммΦ 

https://emergingminds.com.au/resources/understanding-child-development-ages-9-12-years/#typical-development-for-children-aged-9-12-years
https://emergingminds.com.au/resources/understanding-child-development-ages-9-12-years/#typical-development-for-children-aged-9-12-years
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CƛŦŜΣ {Φ ¢ΦΣ ϧ DƻǎǎƴŜǊΣ WΦ 5Φ όнлнпύΦ 5ŜŘǳŎǝǾŜ ǉǳŀƭƛǘŀǝǾŜ ŀƴŀƭȅǎƛǎΥ 9ǾŀƭǳŀǝƴƎΣ ŜȄǇŀƴŘƛƴƎΣ ŀƴŘ ǊŜŬƴƛƴƎ 

ǘƘŜƻǊȅΦ LƴǘŜǊƴŀǝƻƴŀƭ WƻǳǊƴŀƭ ƻŦ vǳŀƭƛǘŀǝǾŜ aŜǘƘƻŘǎΣ ноΣ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκŘƻƛΦƻǊƎκмлΦммттκмслфплсфнпмнппурс 

 

 

CƻǊƳōȅΣ 9Φ όнлммύΦ ΨLǘΩǎ ōŜǧŜǊ ǘƻ ƭŜŀǊƴ ŀōƻǳǘ ȅƻǳǊ ƘŜŀƭǘƘ ŀƴŘ ǘƘƛƴƎǎ ǘƘŀǘ ŀǊŜ ƎƻƛƴƎ ǘƻ ƘŀǇǇŜƴ ǘƻ ȅƻǳ 

ǘƘŀƴ ƭŜŀǊƴƛƴƎ ǘƘƛƴƎǎ ǘƘŀǘ ȅƻǳ Ƨǳǎǘ Řƻ ŀǘ ǎŎƘƻƻƭΩΥ ŬƴŘƛƴƎǎ ŦǊƻƳ ŀ ƳŀǇǇƛƴƎ ǎǘǳŘȅ ƻŦ t{I9 

ŜŘǳŎŀǝƻƴ ƛƴ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎ ƛƴ 9ƴƎƭŀƴŘΦ tŀǎǘƻǊŀƭ /ŀǊŜ ƛƴ 9ŘǳŎŀǝƻƴΣ нфόоύΣ мсмςмтоΦ !ǾŀƛƭŀōƭŜ 

ŀǘΥ ƘǧǇǎΥκκŘƻƛΦƻǊƎκмлΦмлулκлнспофппΦнлммΦрффурт 

 

DŀŘƪŜΣ 5Φ [ΦΣ YǊŀǘƻŎƘǿƛƭƭΣ ¢Φ wΦΣ ϧ DŜǩƴƎŜǊΣ aΦ όнлнмύΦ LƴŎƻǊǇƻǊŀǝƴƎ ŦŜŀǎƛōƛƭƛǘȅ ǇǊƻǘƻŎƻƭǎ ƛƴ 

ƛƴǘŜǊǾŜƴǝƻƴ ǊŜǎŜŀǊŎƘΦ WƻǳǊƴŀƭ ƻŦ {ŎƘƻƻƭ tǎȅŎƘƻƭƻƎȅΣ упΣ мςмуΦ 

 

DŀƎƴƻƴΣ aΦ /Φ WΦΣ 5ǳǊŀƴŘπ.ǳǎƘΣ bΦΣ ϧ ¸ƻǳƴƎΣ .Φ ²Φ όнлмсύΦ {ŜƭŦπǊŜƎǳƭŀǝƻƴ ŎŀǇŀŎƛǘȅ ƛǎ ƭƛƴƪŜŘ ǘƻ ǿŜƭƭōŜƛƴƎ 

ŀƴŘ ōǳǊƴƻǳǘ ƛƴ ǇƘȅǎƛŎƛŀƴǎ ŀƴŘ ƳŜŘƛŎŀƭ ǎǘǳŘŜƴǘǎΥ LƳǇƭƛŎŀǝƻƴǎ ŦƻǊ ƴǳǊǘǳǊƛƴƎ ǎŜƭŦπƘŜƭǇ ǎƪƛƭƭǎΦ 

LƴǘŜǊƴŀǝƻƴŀƭ WƻǳǊƴŀƭ ƻŦ ²ŜƭƭōŜƛƴƎΣ сόмύΦ 

 

DŀƳƳƻƴΣ /ΦΣ ϧ .ƻǊƴǎǘŜƛƴΣ aΦ όнлмуύΦ WƻƘƴ ƘŜƴǊȅ ŜũŜŎǘΦ Lƴ ¢ƘŜ {!D9 ŜƴŎȅŎƭƻǇŀŜŘƛŀ ƻŦ ŜŘǳŎŀǝƻƴŀƭ 

ǊŜǎŜŀǊŎƘΣ ƳŜŀǎǳǊŜƳŜƴǘΣ ŀƴŘ ŜǾŀƭǳŀǝƻƴ ό±ƻƭΦ пΣ ǇǇΦ πύΦ {!D9 tǳōƭƛŎŀǝƻƴǎΣ LƴŎΦΣ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκŘƻƛΦƻǊƎκмлΦпморκфтумрлсонсмофΦƴосп 

 

DŜƭƻΣ hΦΣ .ǊŀŀƪƳŀƴƴΣ 5ΦΣ ϧ .ŜƴŜǘƪŀΣ DΦ όнллуύΦ vǳŀƴǝǘŀǝǾŜ ŀƴŘ ǉǳŀƭƛǘŀǝǾŜ ǊŜǎŜŀǊŎƘΥ .ŜȅƻƴŘ ǘƘŜ 

ŘŜōŀǘŜΦ LƴǘŜƎǊŀǝǾŜ tǎȅŎƘƻƭƻƎƛŎŀƭ ŀƴŘ .ŜƘŀǾƛƻǊŀƭ {ŎƛŜƴŎŜΣ пнΣ нссπнфлΦ 

https://doi.org/10.1177/16094069241244856
https://doi.org/10.1080/02643944.2011.599857
https://doi.org/10.4135/9781506326139.n364
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DƻƭŘōŜǊƎΣ {Φ .ΦΣ ¢ǳŎƪŜǊΣ wΦ tΦΣ DǊŜŜƴŜΣ tΦ !ΦΣ 5ŀǾƛŘǎƻƴΣ wΦ WΦΣ ²ŀƳǇƻƭŘΣ .Φ 9ΦΣ YŜŀǊƴŜȅΣ 5Φ WΦΣ ϧ {ƛƳǇǎƻƴΣ ¢Φ 

[Φ όнлмуύΦ aƛƴŘŦǳƭƴŜǎǎπōŀǎŜŘ ƛƴǘŜǊǾŜƴǝƻƴǎ ŦƻǊ ǇǎȅŎƘƛŀǘǊƛŎ ŘƛǎƻǊŘŜǊǎΥ ! ǎȅǎǘŜƳŀǝŎ ǊŜǾƛŜǿ ŀƴŘ 

ƳŜǘŀπŀƴŀƭȅǎƛǎΦ /ƭƛƴƛŎŀƭ tǎȅŎƘƻƭƻƎȅ wŜǾƛŜǿΣ рфΣ рнςслΦ 

 

DƻƻŘƛƴƎΣ YΦΣ tƘƛǊƛΣ aΦΣ tŜǘŜǊǎƻƴΣ LΦΣ tŀǊƪŜǊΣ aΦΣ ϧ 5ŜǎƳƻƴŘΣ bΦ όнлмуύΦ {ƛȄ ŘƛƳŜƴǎƛƻƴǎ ƻŦ ǊŜǎŜŀǊŎƘ ǘǊƛŀƭ 

ŀŎŎŜǇǘŀōƛƭƛǘȅΥ Ƙƻǿ ƳǳŎƘΣ ǿƘŀǘΣ ǿƘŜƴΣ ƛƴ ǿƘŀǘ ŎƛǊŎǳƳǎǘŀƴŎŜǎΣ ǘƻ ǿƘƻƳ ŀƴŘ ǿƘȅΚ {ƻŎƛŀƭ 

{ŎƛŜƴŎŜ ϧ aŜŘƛŎƛƴŜΣ нмоΣ мфлςмфуΦ 

 

DƻƻŘƳŀƴΣ wΦ όмффтύΦ ¢ƘŜ {ǘǊŜƴƎǘƘǎ ŀƴŘ 5ƛŶŎǳƭǝŜǎ vǳŜǎǝƻƴƴŀƛǊŜΥ ŀ ǊŜǎŜŀǊŎƘ ƴƻǘŜΦ WƻǳǊƴŀƭ hŦ /ƘƛƭŘ 

tǎȅŎƘƻƭƻƎȅ ŀƴŘ tǎȅŎƘƛŀǘǊȅΣ оуόрύΣ румςрусΦ 

 

DƻƻŘƳŀƴΣ wΦ όнллмύΦ tǎȅŎƘƻƳŜǘǊƛŎ ǇǊƻǇŜǊǝŜǎ ƻŦ ǘƘŜ ǎǘǊŜƴƎǘƘǎ ŀƴŘ ŘƛŶŎǳƭǝŜǎ ǉǳŜǎǝƻƴƴŀƛǊŜΦ WƻǳǊƴŀƭ ƻŦ 

ǘƘŜ !ƳŜǊƛŎŀƴ !ŎŀŘŜƳȅ ƻŦ /ƘƛƭŘ ϧ !ŘƻƭŜǎŎŜƴǘ tǎȅŎƘƛŀǘǊȅΣ плόммύΣ моотςмопрΦ 

 

DƻǊŀǊŘΣ {ΦΣ {ƛŘŘƛǉǳƛΣ bΦΣ ϧ {ŜŜΣ .Φ IΦ όнлмрύΦ tƘƛƭƻǎƻǇƘȅ ŦƻǊ /ƘƛƭŘǊŜƴΥ 9Ǿŀƭǳŀǝƻƴ wŜǇƻǊǘ ŀƴŘ 9ȄŜŎǳǝǾŜ 

{ǳƳƳŀǊȅΦ 9ŘǳŎŀǝƻƴ 9ƴŘƻǿƳŜƴǘ CƻǳƴŘŀǝƻƴΦ 

 

DǊŀƴǘΣ /ΦΣ .ƭŀŎƪōǳǊƴΣ wΦΣ IŀǊŘƛƴƎΣ 5ΦΣ DƻƭŘŜƴΣ {ΦΣ ¢ƻǘƘΣ YΦΣ {ŎƻǧΣ {ΦΣ ϧ 5ƻǿƴǎΣ WΦ όнлноύΦ LƳǇŀŎǘ ƻŦ 

ŎƻǳƴǎŜƭƭƛƴƎ ǇǊƻǾƛǎƛƻƴ ƛƴ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎ ƻƴ ŎƘƛƭŘ ŀƴŘ ŀŘƻƭŜǎŎŜƴǘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǎŜǊǾƛŎŜ ǊŜŦŜǊǊŀƭ 

ǊŀǘŜǎΥ ŀ ƭƻƴƎƛǘǳŘƛƴŀƭ ƻōǎŜǊǾŀǝƻƴŀƭ ŎƻƘƻǊǘ ǎǘǳŘȅΦ /ƘƛƭŘ ŀƴŘ !ŘƻƭŜǎŎŜƴǘ aŜƴǘŀƭ IŜŀƭǘƘΣ нуόнύΣ 

нмнςннлΦ 

 

DǊŜŜƴŜΣ WΦ /ΦΣ /ŀǊŀŎŜƭƭƛΣ ±Φ WΦΣ ϧ DǊŀƘŀƳΣ ²Φ CΦ όмфуфύΦ ¢ƻǿŀǊŘ ŀ ŎƻƴŎŜǇǘǳŀƭ ŦǊŀƳŜǿƻǊƪ ŦƻǊ ƳƛȄŜŘ 

ƳŜǘƘƻŘ ŜǾŀƭǳŀǝƻƴ ŘŜǎƛƎƴǎΦ 9ŘǳŎŀǝƻƴŀƭ ŜǾŀƭǳŀǝƻƴ ŀƴŘ ǇƻƭƛŎȅ ŀƴŀƭȅǎƛǎΣ ммόоύΣ нррςнтпΦ 
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DǊŜŜƴŜΣ WΦ /Φ όнллуύΦ Lǎ ƳƛȄŜŘ ƳŜǘƘƻŘǎ ǎƻŎƛŀƭ ƛƴǉǳƛǊȅ ŀ ŘƛǎǝƴŎǝǾŜ ƳŜǘƘƻŘƻƭƻƎȅΚ WƻǳǊƴŀƭ ƻŦ aƛȄŜŘ 

aŜǘƘƻŘǎ wŜǎŜŀǊŎƘΣ нόмύΣ тςннΦ 

 

DǊƻƴƘƻƭƳΣ tΦ /ΦΣ ϧ ¢ƘƻǊƴƛŎǊƻƊΣ DΦ όнлннύΦ LƳǇŀŎǘ ƻŦ ŎŜƭŜōǊƛǘȅ ŘƛǎŎƭƻǎǳǊŜ ƻƴ ƳŜƴǘŀƭ ƘŜŀƭǘƘπǊŜƭŀǘŜŘ 

ǎǝƎƳŀΦ 9ǇƛŘŜƳƛƻƭƻƎȅ ŀƴŘ ǇǎȅŎƘƛŀǘǊƛŎ ǎŎƛŜƴŎŜǎΣ омΣ ŜснΦ 

 

DǊƻǾŜǎΣ wΦ aΦΣ CƻǿƭŜǊ WǊΣ CΦ WΦΣ /ƻǳǇŜǊΣ aΦ tΦΣ [ŜǇƪƻǿǎƪƛΣ WΦ aΦΣ {ƛƴƎŜǊΣ 9ΦΣ ϧ ¢ƻǳǊŀƴƎŜŀǳΣ wΦ 

όнллфύΦ {ǳǊǾŜȅ aŜǘƘƻŘƻƭƻƎȅΦ нƴŘ 9ŘƛǝƻƴΦ WƻƘƴ ²ƛƭŜȅ ϧ {ƻƴǎΦ 

 

DǳōŀΣ 9Φ DΦΣ ϧ [ƛƴŎƻƭƴΣ ¸Φ {Φ όнллрύΦ tŀǊŀŘƛƎƳŀǝŎ ŎƻƴǘǊƻǾŜǊǎƛŜǎΣ ŎƻƴǘǊŀŘƛŎǝƻƴǎΣ ŀƴŘ ŜƳŜǊƎƛƴƎ 

ŎƻƴƅǳŜƴŎŜǎΦ !ǾŀƛƭŀōƭŜ ŀǘΥ ƘǧǇǎΥκκǎŀōƛƴŜƳŜƴŘŜǎƳƻǳǊŀΦǿƻǊŘǇǊŜǎǎΦŎƻƳκǿǇπ

ŎƻƴǘŜƴǘκǳǇƭƻŀŘǎκнлмпκммκƎǳōŀŜƭƛƴŎƻƭƴψƴƻǾƻΦǇŘŦ 

 

 

DǳŜǧŜǊƳŀƴΣ ¢Φ /ΦΣ /ǊŜǎǿŜƭƭΣ WΦ ²ΦΣ ²ƛǩƴƪΣ aΦΣ .ŀǊƎΣ CΦ YΦΣ /ŀǎǘǊƻΣ CΦ DΦΣ 5ŀƘƭōŜǊƎΣ .ΦΣ ΦΦ ϧ DŀƭƭƻΣ WΦ WΦ 

όнлмтύΦ 5ŜǾŜƭƻǇƳŜƴǘ ƻŦ ŀ ǎŜƭŦπǊŀǘŜŘ ƳƛȄŜŘ ƳŜǘƘƻŘǎ ǎƪƛƭƭǎ ŀǎǎŜǎǎƳŜƴǘΥ ¢ƘŜ bLI ƳƛȄŜŘ ƳŜǘƘƻŘǎ 

ǊŜǎŜŀǊŎƘ ǘǊŀƛƴƛƴƎ ǇǊƻƎǊŀƳ ŦƻǊ ǘƘŜ ƘŜŀƭǘƘ ǎŎƛŜƴŎŜǎΦ ¢ƘŜ WƻǳǊƴŀƭ ƻŦ ŎƻƴǝƴǳƛƴƎ ŜŘǳŎŀǝƻƴ ƛƴ ǘƘŜ 

ƘŜŀƭǘƘ ǇǊƻŦŜǎǎƛƻƴǎΣ отόнύΣ тсΦ 

 

IŀƛǊΣ WΦ CΦΣ .ƭŀŎƪΣ ²Φ /ΦΣ .ŀōƛƴΣ .Φ WΦΣ !ƴŘŜǊǎƻƴΣ wΦ 9ΦΣ ϧ ¢ŀǘƘŀƳΣ wΦ [Φ όнллфύΦ aǳƭǝǾŀǊƛŀǘŜ Řŀǘŀ ŀƴŀƭȅǎƛǎΦ 

т¢Ƙ 9ŘƛǝƻƴΦ tŜŀǊǎƻƴ 9ŘǳŎŀǝƻƴΦ 

 

IŀƴƴƛƎŀƴΣ .ΦΣ ϧ /ƻũŜȅΣ aΦ όнлммύΦ ²ƘŜǊŜ ǘƘŜ ǿƛŎƪŜŘ ǇǊƻōƭŜƳǎ ŀǊŜΥ ǘƘŜ ŎŀǎŜ ƻŦ ƳŜƴǘŀƭ ƘŜŀƭǘƘΦ IŜŀƭǘƘ 

tƻƭƛŎȅΣ млмόоύΣ ннлςннтΦ 

 

https://sabinemendesmoura.wordpress.com/wp-content/uploads/2014/11/gubaelincoln_novo.pdf
https://sabinemendesmoura.wordpress.com/wp-content/uploads/2014/11/gubaelincoln_novo.pdf
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IŀƴΣ {Φ {ΦΣ ϧ ²ŜƛǎǎΣ .Φ όнллрύΦ {ǳǎǘŀƛƴŀōƛƭƛǘȅ ƻŦ ǘŜŀŎƘŜǊ ƛƳǇƭŜƳŜƴǘŀǝƻƴ ƻŦ ǎŎƘƻƻƭπōŀǎŜŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ 

ǇǊƻƎǊŀƳǎΦ WƻǳǊƴŀƭ ƻŦ !ōƴƻǊƳŀƭ /ƘƛƭŘ tǎȅŎƘƻƭƻƎȅΣ ооΣ ссрπстфΦ 

 

IŀƴǎŀǊŘΦtŀǊƭƛŀƳŜƴǘΦŎƻΦǳƪΦ όнлнрύ 5ŜōŀǘŜΥ aŜƴǘŀƭ IŜŀƭǘƘ {ǳǇǇƻǊǘΥ 9ŘǳŎŀǝƻƴŀƭ {ŜǩƴƎǎ π моǘƘ aŀǊ 

нлнр π {ǘŜǇƘŜƴ aƻǊƎŀƴ ŜȄǘǊŀŎǘǎ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκǿǿǿΦǇŀǊŀƭƭŜƭǇŀǊƭƛŀƳŜƴǘΦŎƻΦǳƪκƳǇκǎǘŜǇƘŜƴπƳƻǊƎŀƴκŘŜōŀǘŜκнлнрπлоπ

моκŎƻƳƳƻƴǎκŎƻƳƳƻƴǎπŎƘŀƳōŜǊκƳŜƴǘŀƭπƘŜŀƭǘƘπǎǳǇǇƻǊǘπŜŘǳŎŀǝƻƴŀƭπǎŜǩƴƎǎ 

 

IŀǊƎǊŀǾŜΣ !Φ /ΦΣ ϧ {ŞƴŞŎƘŀƭΣ aΦ όнлллύΦ ! ōƻƻƪ ǊŜŀŘƛƴƎ ƛƴǘŜǊǾŜƴǝƻƴ ǿƛǘƘ ǇǊŜǎŎƘƻƻƭ ŎƘƛƭŘǊŜƴ ǿƘƻ ƘŀǾŜ 

ƭƛƳƛǘŜŘ ǾƻŎŀōǳƭŀǊƛŜǎΥ ¢ƘŜ ōŜƴŜŬǘǎ ƻŦ ǊŜƎǳƭŀǊ ǊŜŀŘƛƴƎ ŀƴŘ ŘƛŀƭƻƎƛŎ ǊŜŀŘƛƴƎΦ 9ŀǊƭȅ /ƘƛƭŘƘƻƻŘ 

wŜǎŜŀǊŎƘ vǳŀǊǘŜǊƭȅΣ мрόмύΣ трςфлΦ 

 

IŀǊǊƛǎΣ WΦΣ ϧ bƻǿƭŀƴŘΣ wΦ όнлнмύΦ tǊƛƳŀǊȅπǎŜŎƻƴŘŀǊȅ ǎŎƘƻƻƭ ǘǊŀƴǎƛǝƻƴΥ LƳǇŀŎǘǎ ŀƴŘ ƻǇǇƻǊǘǳƴƛǝŜǎ ŦƻǊ 

ŀŘƧǳǎǘƳŜƴǘΦ WƻǳǊƴŀƭ ƻŦ 9ŘǳŎŀǝƻƴ ŀƴŘ {ƻŎƛŀƭ {ŎƛŜƴŎŜǎΣ уόнύΣ ррςсфΦ 

 

IŀǊǘΣ ¢ΦΣ ϧ hΩwŜƛƭƭȅΣ aΦ όнлннύΦ tŜǊǎǇŜŎǝǾŜǎ ƻƴ ǿƘŀǘ ǎŎƘƻƻƭǎ ŀƴŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǎŜǊǾƛŎŜǎ Ŏŀƴ Řƻ ŀōƻǳǘ 

ōǳƭƭȅƛƴƎ ƻŦ ŀŘƻƭŜǎŎŜƴǘǎ ǿƛǘƘ ǎŜǾŜǊŜ ŜƳƻǝƻƴŀƭ ƘŜŀƭǘƘ ŎƻƴŘƛǝƻƴǎΦ tŀǎǘƻǊŀƭ /ŀǊŜ ƛƴ 

9ŘǳŎŀǝƻƴΣ плόмύΣ пςнпΦ 

 

IŀȅŜǎΣ IΦΣ tŀǊŎƘƳŀƴΣ aΦ [ΦΣ ϧ IƻǿŀǊŘΣ wΦ όнлммύΦ ! ƭƻƎƛŎ ƳƻŘŜƭ ŦǊŀƳŜǿƻǊƪ ŦƻǊ ŜǾŀƭǳŀǝƻƴ ŀƴŘ ǇƭŀƴƴƛƴƎ 

ƛƴ ŀ ǇǊƛƳŀǊȅ ŎŀǊŜ ǇǊŀŎǝŎŜπōŀǎŜŘ ǊŜǎŜŀǊŎƘ ƴŜǘǿƻǊƪ όt.wbύΦ ¢ƘŜ WƻǳǊƴŀƭ ƻŦ ǘƘŜ !ƳŜǊƛŎŀƴ .ƻŀǊŘ 

ƻŦ CŀƳƛƭȅ aŜŘƛŎƛƴŜΣ нпόрύΣ ртсςрунΦ 

 

IŀȅŜǎΣ wΦΣ ¢ƛǘƘŜǊŀŘƎŜΣ 5ΦΣ !ƭƭŜƴΣ YΦΣ !ƭƭǿƻƻŘΣ aΦΣ .ȅŦƻǊŘΣ {ΦΣ 9ŘǿŀǊŘǎΣ ±ΦΣ Φ ϧ CƻǊŘΣ ¢Φ όнлнлύΦ ¢ƘŜ 

LƴŎǊŜŘƛōƭŜ ¸ŜŀǊǎϯ ¢ŜŀŎƘŜǊ /ƭŀǎǎǊƻƻƳ aŀƴŀƎŜƳŜƴǘ ǇǊƻƎǊŀƳƳŜ ŀƴŘ ƛǘǎ ƛƳǇŀŎǘ ƻƴ ǘŜŀŎƘŜǊǎΩ 

https://www.parallelparliament.co.uk/mp/stephen-morgan/debate/2025-03-13/commons/commons-chamber/mental-health-support-educational-settings
https://www.parallelparliament.co.uk/mp/stephen-morgan/debate/2025-03-13/commons/commons-chamber/mental-health-support-educational-settings
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ǇǊƻŦŜǎǎƛƻƴŀƭ ǎŜƭŦπŜŶŎŀŎȅΣ ǿƻǊƪπǊŜƭŀǘŜŘ ǎǘǊŜǎǎΣ ŀƴŘ ƎŜƴŜǊŀƭ ǿŜƭƭπōŜƛƴƎΥ wŜǎǳƭǘǎ ŦǊƻƳ ǘƘŜ {¢!w{ 

ǊŀƴŘƻƳƛȊŜŘ ŎƻƴǘǊƻƭƭŜŘ ǘǊƛŀƭΦ .ǊƛǝǎƘ WƻǳǊƴŀƭ ƻŦ 9ŘǳŎŀǝƻƴŀƭ tǎȅŎƘƻƭƻƎȅΣ флόнύΣ оолςопуΦ 

 

IŜƴƴŜǎǎȅΣ 9ΦΣ ϧ IŜŀǊȅΣ /Φ όнллфύΦ ¢ƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŎƻƳƳƻƴ 

ǇǎȅŎƘƻƭƻƎƛŎŀƭ ǇǊƻōƭŜƳǎΦ /ƘƛƭŘ ŀƴŘ !ŘƻƭŜǎŎŜƴǘ aŜƴǘŀƭ IŜŀƭǘƘΣ мпόмύΣ пнςптΦ 

IƛƎƎƛƴǎΣ 9ΦΣ ϧ hΩ{ǳƭƭƛǾŀƴΣ {Φ όнлмрύΦ ά²Ƙŀǘ ²ƻǊƪǎέΥ ǎȅǎǘŜƳŀǝŎ ǊŜǾƛŜǿ ƻŦ ǘƘŜ άCwL9b5{ ŦƻǊ [ƛŦŜέ 

ǇǊƻƎǊŀƳƳŜ ŀǎ ŀ ǳƴƛǾŜǊǎŀƭ ǎŎƘƻƻƭπōŀǎŜŘ ƛƴǘŜǊǾŜƴǝƻƴ ǇǊƻƎǊŀƳƳŜ ŦƻǊ ǘƘŜ ǇǊŜǾŜƴǝƻƴ ƻŦ ŎƘƛƭŘ 

ŀƴŘ ȅƻǳǘƘ ŀƴȄƛŜǘȅΦ 9ŘǳŎŀǝƻƴŀƭ tǎȅŎƘƻƭƻƎȅ ƛƴ tǊŀŎǝŎŜΣ омόпύΣ пнпςпоуΦ 

 

Ia{hΦ όмффнύ ¢ƘŜ IŜŀƭǘƘ ƻŦ ǘƘŜ bŀǝƻƴ ό/ƳΣ мфусύΦ Ia{hΣ [ƻƴŘƻƴΦ 

 

IƻōōǎΣ ¢ΦΣ [ƛǧƭŜΣ aΦΣ ϧ YŀƻǳƪƧƛΣ 5Φ όнллтύΦ ¦ǎƛƴƎ ǘƘŜ {ǘǊŜƴƎǘƘǎ ŀƴŘ 5ƛŶŎǳƭǝŜǎ vǳŜǎǝƻƴƴŀƛǊŜ ό{ϧ5ύ ǘƻ 

ƳŜŀǎǳǊŜ ǘƘŜ ōŜƘŀǾƛƻǊ ŀƴŘ ŜƳƻǝƻƴŀƭ ƘŜŀƭǘƘ ƻŦ ŎƘƛƭŘǊŜƴ ƛƴ ǎŎƘƻƻƭǎ ƛƴ ǘƘŜ ¦ƴƛǘŜŘ 

YƛƴƎŘƻƳΦ LƴǘŜǊƴŀǝƻƴŀƭ WƻǳǊƴŀƭ ƻŦ /ƘƛƭŘ ϧ CŀƳƛƭȅ ²ŜƭŦŀǊŜΣ млόоπпύΣ мрлπмспΦ 

 

IƻǿŜΣ YΦ wΦ όмфууύΦ !Ǝŀƛƴǎǘ ǘƘŜ ǉǳŀƴǝǘŀǝǾŜπǉǳŀƭƛǘŀǝǾŜ ƛƴŎƻƳǇŀǝōƛƭƛǘȅ ǘƘŜǎƛǎ ƻǊ ŘƻƎƳŀǎ ŘƛŜ 

ƘŀǊŘΦ 9ŘǳŎŀǝƻƴŀƭ wŜǎŜŀǊŎƘŜǊΣ мтόуύΣ млπмсΦ 

 

IƻǿƛǧΣ 5ΦΣ ϧ /ǊŀƳŜǊΣ 5Φ όнлнлύΦ ¦ƴŘŜǊǎǘŀƴŘƛƴƎ ǎǘŀǝǎǝŎǎ ƛƴ ǇǎȅŎƘƻƭƻƎȅ ǿƛǘƘ {t{{Φ tŜŀǊǎƻƴΦ  

  

IǳƛƧȊŜǊπ9ƴƎōǊŜƴƎƘƻŦΣ aΦΣ Ǿŀƴ wƛƧƴπǾŀƴ DŜƭŘŜǊŜƴΣ [ΦΣ Ǿŀƴ ŘŜƴ !ƪƪŜǊΣ !ΦΣ WƻǊƎŜƴǎŜƴΣ ¢Φ 5ΦΣ ϧ hǾŜǊōŜŜƪΣ DΦ 

όнлноύΦ LƴǘŜǊǾŜƴǝƻƴπƛƴŘǳŎŜŘ ǘŜƳǇŜǊŀƳŜƴǘ ŎƘŀƴƎŜǎ ƛƴ ŎƘƛƭŘǊŜƴΥ 9ǾƛŘŜƴŎŜ ŦǊƻƳ ŀ ǊŀƴŘƻƳƛȊŜŘ 

ŎƻƴǘǊƻƭƭŜŘ ǘǊƛŀƭ ƻŦ ǘƘŜ LƴŎǊŜŘƛōƭŜ ¸ŜŀǊǎ ǇŀǊŜƴǘ ǇǊƻƎǊŀƳΦ 5ŜǾŜƭƻǇƳŜƴǘŀƭ tǎȅŎƘƻƭƻƎȅΣ рфόмлύΣ 

муофΦ 
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IǳƳǇƘǊŜȅΣ bΦΣ [ŜƴŘǊǳƳΣ !ΦΣ ϧ ²ƛƎŜƭǎǿƻǊǘƘΣ aΦ όнлмоύΦ aŀƪƛƴƎ ǘƘŜ Ƴƻǎǘ ƻǳǘ ƻŦ ǎŎƘƻƻƭπōŀǎŜŘ 

ǇǊŜǾŜƴǝƻƴΥ [Ŝǎǎƻƴǎ ŦǊƻƳ ǘƘŜ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ ŀǎǇŜŎǘǎ ƻŦ ƭŜŀǊƴƛƴƎ ό{9![ύ 

ǇǊƻƎǊŀƳƳŜΦ 9Ƴƻǝƻƴŀƭ ŀƴŘ .ŜƘŀǾƛƻǳǊŀƭ 5ƛŶŎǳƭǝŜǎΣ муόоύΣ нпуπнслΦ 

 

IǳƳǇƘǊŜȅΣ bΦΣ .ŀǊƭƻǿΣ !ΦΣ ²ƛƎŜƭǎǿƻǊǘƘΣ aΦΣ [ŜƴŘǊǳƳΣ !ΦΣ tŜǊǘΣ YΦΣ WƻȅŎŜΣ /ΦΣ Φ ϧ ¢ǳǊƴŜǊΣ !Φ όнлмсύΦ ! 

ŎƭǳǎǘŜǊ ǊŀƴŘƻƳƛȊŜŘ ŎƻƴǘǊƻƭƭŜŘ ǘǊƛŀƭ ƻŦ ǘƘŜ tǊƻƳƻǝƴƎ !ƭǘŜǊƴŀǝǾŜ ¢ƘƛƴƪƛƴƎ {ǘǊŀǘŜƎƛŜǎ όt!¢I{ύ 

ŎǳǊǊƛŎǳƭǳƳΦ WƻǳǊƴŀƭ ƻŦ ǎŎƘƻƻƭ ǇǎȅŎƘƻƭƻƎȅΣ руΣ тоπуфΦ 

 

WƻƘƴǎƻƴΣ wΦ .ΦΣ ϧ hƴǿǳŜƎōǳȊƛŜΣ !Φ WΦ όнллпύΦ aƛȄŜŘ ƳŜǘƘƻŘǎ ǊŜǎŜŀǊŎƘΥ ! ǊŜǎŜŀǊŎƘ ǇŀǊŀŘƛƎƳ ǿƘƻǎŜ 

ǝƳŜ Ƙŀǎ ŎƻƳŜΦ 9ŘǳŎŀǝƻƴŀƭ wŜǎŜŀǊŎƘŜǊΣ ооόтύΣ мпπнсΦ 

 

WƻƘƴǎƻƴΣ wΦ .ΦΣ hƴǿǳŜƎōǳȊƛŜΣ !Φ WΦΣ ϧ ¢ǳǊƴŜǊΣ [Φ !Φ όнллтύΦ ¢ƻǿŀǊŘ ŀ ŘŜŬƴƛǝƻƴ ƻŦ ƳƛȄŜŘ ƳŜǘƘƻŘǎ 

ǊŜǎŜŀǊŎƘΦ WƻǳǊƴŀƭ hŦ aƛȄŜŘ aŜǘƘƻŘǎ wŜǎŜŀǊŎƘΣ мόнύΣ ммнπмооΦ 

 

WƻǎƘƛΣ !ΦΣ YŀƭŜΣ {ΦΣ /ƘŀƴŘŜƭΣ {ΦΣ ϧ tŀƭΣ 5Φ YΦ όнлмрύΦ [ƛƪŜǊǘ ǎŎŀƭŜΥ 9ȄǇƭƻǊŜŘ ŀƴŘ ŜȄǇƭŀƛƴŜŘΦ .ǊƛǝǎƘ WƻǳǊƴŀƭ ƻŦ 

!ǇǇƭƛŜŘ {ŎƛŜƴŎŜ ϧ ¢ŜŎƘƴƻƭƻƎȅΣ тόпύΣ офсΦ 

 

YŀƳŀƴΣ !ΦΣ 9ǊƘŀǊǘΣ aΦΣ 5ŜǾƛƴŜΣ WΦΣ bŀǇǇΣ !Φ YΦΣ wŜƛǎǎΣ CΦΣ .ŜƘƴΣ {ΦΣ ϧ wŀǾŜƴǎπ{ƛŜōŜǊŜǊΣ ¦Φ όнлнпύΦ aŜƴǘŀƭ 

IŜŀƭǘƘ ƻŦ /ƘƛƭŘǊŜƴ ŀƴŘ !ŘƻƭŜǎŎŜƴǘǎ ƛƴ ¢ƛƳŜǎ ƻŦ Dƭƻōŀƭ /ǊƛǎŜǎΥ CƛƴŘƛƴƎǎ ŦǊƻƳ ǘƘŜ [ƻƴƎƛǘǳŘƛƴŀƭ 

/ht{¸ {ǘǳŘȅ ŦǊƻƳ нлнл ǘƻ нлнпΦ !ǾŀƛƭŀōƭŜ ŀǘΥ ƘǧǇǎΥκκŘȄΦŘƻƛΦƻǊƎκмлΦнмофκǎǎǊƴΦрлпоΦтр 

 

YŀǊǇƳŀƴΣ {Φ όмфсуύΦ CŀƛǊȅ ǘŀƭŜǎ ŀƴŘ ǎŎǊƛǇǘ ŘǊŀƳŀ ŀƴŀƭȅǎƛǎΦ ¢ǊŀƴǎŀŎǝƻƴŀƭ ŀƴŀƭȅǎƛǎ ōǳƭƭŜǝƴΣ тόнсύΣ офπпоΦ 

 

Kellock, A. (2020). Childrenôs well-being in the primary school: A capability approach and community 

psychology perspective. Childhood, 27(2), 220-237. 

https://dx.doi.org/10.2139/ssrn.5043.75
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YƘŀƴΣ [Φ όнлмсύΦ aƛǎǎŜŘ ƻǇǇƻǊǘǳƴƛǝŜǎΥ ! ǊŜǾƛŜǿ ƻŦ ǊŜŎŜƴǘ ŜǾƛŘŜƴŎŜ ƛƴǘƻ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ 

ƳŜƴǘŀƭ ƘŜŀƭǘƘΦ /ŜƴǘǊŜ CƻǊ aŜƴǘŀƭ IŜŀƭǘƘΣ нлмуπлфΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκǿǿǿΦŎŜƴǘǊŜŦƻǊƳŜƴǘŀƭƘŜŀƭǘƘΦƻǊƎΦǳƪκǇǳōƭŎŀǝƻƴǎκƳƛǎǎŜŘπƻǇǇƻǊǘǳƴƛǝŜǎ 

 

YƛƴƎΩǎ ¢Ǌǳǎǘ όнлнмύΦ ¸ƻǳǘƘ LƴŘŜȄ нлнмΦ !ǾŀƛƭŀōƭŜ ŀǘΥ https://www.kingstrust.org.uk/about-us/our-

research/youth-index-2021 

 

YƛǾǳƴƧŀΣ /ΦΣ ϧ YǳȅƛƴƛΣ !Φ .Φ όнлмтύΦ ¦ƴŘŜǊǎǘŀƴŘƛƴƎ ŀƴŘ ŀǇǇƭȅƛƴƎ ǊŜǎŜŀǊŎƘ ǇŀǊŀŘƛƎƳǎ ƛƴ ŜŘǳŎŀǝƻƴŀƭ 

ŎƻƴǘŜȄǘǎΦ LƴǘŜǊƴŀǝƻƴŀƭ WƻǳǊƴŀƭ ƻŦ IƛƎƘŜǊ 9ŘǳŎŀǝƻƴΣ сόрύΣ нсπпмΦ 

 

YǳǎŎƘŞΣ /Φ !ΦΣ DǊŜŜƴōŜǊƎΣ aΦ ¢ΦΣ ϧ !ƴŘŜǊǎƻƴΣ [Φ !Φ όмффпύΦ ¢ƘŜ t!¢I{ ŎǳǊǊƛŎǳƭǳƳΥ tǊƻƳƻǝƴƎ ŀƭǘŜǊƴŀǝǾŜ 

ǘƘƛƴƪƛƴƎ ǎǘǊŀǘŜƎƛŜǎΦ {ŜŀǧƭŜΣ ²!Υ 5ŜǾŜƭƻǇƳŜƴǘŀƭ wŜǎŜŀǊŎƘ ϧ tǊƻƎǊŀƳǎΦ 

 

YǳȅƪŜƴΣ ²ΦΣ ²ŜŀǊŜΣ YΦΣ ¦ƪƻǳƳǳƴƴŜΣ hΦ /ΦΣ ±ƛŎŀǊȅΣ wΦΣ aƻǧƻƴΣ bΦΣ .ǳǊƴŜǧΣ wΦΣ Φ ϧ IǳǇǇŜǊǘΣ CΦ όнлмоύΦ 

9ũŜŎǝǾŜƴŜǎǎ ƻŦ ǘƘŜ aƛƴŘŦǳƭƴŜǎǎ ƛƴ {ŎƘƻƻƭǎ tǊƻƎǊŀƳƳŜΥ ƴƻƴπǊŀƴŘƻƳƛǎŜŘ ŎƻƴǘǊƻƭƭŜŘ ŦŜŀǎƛōƛƭƛǘȅ 

ǎǘǳŘȅΦ ¢ƘŜ .ǊƛǝǎƘ WƻǳǊƴŀƭ ƻŦ tǎȅŎƘƛŀǘǊȅΣ нлоόнύΣ мнсπмомΦ 

 

[ŀƴƎŦƻǊŘΣ wΦΣ .ƻƴŜƭƭΣ /Φ tΦΣ WƻƴŜǎΣ IΦ 9ΦΣ tƻǳƭƛƻǳΣ ¢ΦΣ aǳǊǇƘȅΣ {Φ aΦΣ ²ŀǘŜǊǎΣ 9ΦΣ ϧ /ŀƳǇōŜƭƭΣ wΦ όнлмпύΦ 

¢ƘŜ ²Ih IŜŀƭǘƘ tǊƻƳƻǝƴƎ {ŎƘƻƻƭ ŦǊŀƳŜǿƻǊƪ ŦƻǊ ƛƳǇǊƻǾƛƴƎ ǘƘŜ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭπōŜƛƴƎ ƻŦ 

ǎǘǳŘŜƴǘǎ ŀƴŘ ǘƘŜƛǊ ŀŎŀŘŜƳƛŎ ŀŎƘƛŜǾŜƳŜƴǘΦ /ƻŎƘǊŀƴŜ ŘŀǘŀōŀǎŜ ƻŦ ǎȅǎǘŜƳŀǝŎ ǊŜǾƛŜǿǎΣ όпύΦ 

 

[ŜŀǾȅΣ tΦ όнлнмύΦ tƻǇǳƭŀǊƛȊƛƴƎ {ŎƘƻƭŀǊƭȅ wŜǎŜŀǊŎƘΥ wŜǎŜŀǊŎƘ aŜǘƘƻŘǎ ŀƴŘ tǊŀŎǝŎŜǎΦ hȄŦƻǊŘ ¦ƴƛǾŜǊǎƛǘȅ 

tǊŜǎǎΦ 

https://www.centreformentalhealth.org.uk/publcations/missed-opportunities
https://www.kingstrust.org.uk/about-us/our-research/youth-index-2021
https://www.kingstrust.org.uk/about-us/our-research/youth-index-2021
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[ŜŀǾȅΣ tΦ όнлннύΦ wŜǎŜŀǊŎƘ ŘŜǎƛƎƴΥ vǳŀƴǝǘŀǝǾŜΣ ǉǳŀƭƛǘŀǝǾŜΣ ƳƛȄŜŘ ƳŜǘƘƻŘǎΣ ŀǊǘǎπōŀǎŜŘΣ ŀƴŘ 

ŎƻƳƳǳƴƛǘȅπōŀǎŜŘ ǇŀǊǝŎƛǇŀǘƻǊȅ ǊŜǎŜŀǊŎƘ ŀǇǇǊƻŀŎƘŜǎΦ DǳƛƭŦƻǊŘ tǳōƭƛŎŀǝƻƴǎΦ 

 

[ŜƎƛǎƭŀǝƻƴΦƎƻǾΦǳƪΦ όнлнрŀύ /ƘƛƭŘǊŜƴ !Ŏǘ нллпΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκǿǿǿΦƭŜƎƛǎƭŀǝƻƴΦƎƻǾΦǳƪκǳƪǇƎŀκнллпκомκǊŜǎƻǳǊŎŜǎ 

 

[ŜƎƛǎƭŀǝƻƴΦƎƻǾΦǳƪΦ όнлнрōύ aŜƴǘŀƭ IŜŀƭǘƘ !Ŏǘ нллтΤ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκǿǿǿΦƭŜƎƛǎƭŀǝƻƴΦƎƻǾΦǳƪκǳƪǇƎŀκнллтκмнκŎƻƴǘŜƴǘǎ 

 

[ŜƎƛǎƭŀǝƻƴΦƎƻǾΦǳƪΦ όнлнрŎύ /ƘƛƭŘǊŜƴ !Ŏǘ мфуфΦ !ǾŀƛƭŀōƭŜ ŀǘΥ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκǿǿǿΦƭŜƎƛǎƭŀǝƻƴΦƎƻǾΦǳƪκǳƪǇƎŀκмфуфκпмκǎŜŎǝƻƴκмлр 

 

[ŜǿƛǎΣ aΦ 5ΦΣ ϧ ¢ƻŘŘΣ wΦ aΦ όнллтύΦ ¢ƘŜ ǎŜƭŦπǊŜƎǳƭŀǝƴƎ ōǊŀƛƴΥ /ƻǊǝŎŀƭπǎǳōŎƻǊǝŎŀƭ ŦŜŜŘōŀŎƪ ŀƴŘ ǘƘŜ 

ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ƛƴǘŜƭƭƛƎŜƴǘ ŀŎǝƻƴΦ /ƻƎƴƛǝǾŜ 5ŜǾŜƭƻǇƳŜƴǘΣ ннόпύΣ плсπполΦ 

 

McKenzie, J. F., Wood, M. L., Kotecki, J. E., Clark, J. K., & Brey, R. A. (1999). Establishing content 

validity: Using qualitative and quantitative steps. American Journal of Health Behavior, 23(4). 

 

aŀŎƪŜƴȊƛŜΣ YΦΣ ϧ ²ƛƭƭƛŀƳǎΣ /Φ όнлмуύΦ ¦ƴƛǾŜǊǎŀƭΣ ǎŎƘƻƻƭπōŀǎŜŘ ƛƴǘŜǊǾŜƴǝƻƴǎ ǘƻ ǇǊƻƳƻǘŜ ƳŜƴǘŀƭ ŀƴŘ 

ŜƳƻǝƻƴŀƭ ǿŜƭƭπōŜƛƴƎΥ ²Ƙŀǘ ƛǎ ōŜƛƴƎ ŘƻƴŜ ƛƴ ǘƘŜ ¦Y ŀƴŘ ŘƻŜǎ ƛǘ ǿƻǊƪΚ ! ǎȅǎǘŜƳŀǝŎ 

ǊŜǾƛŜǿΦ .aW ƻǇŜƴΣ уόфύΣ ŜлннрслΦ 

 

aŎYƛƳΣ /Φ !Φ όнлмтύΦ ¢ƘŜ ǾŀƭǳŜ ƻŦ ƳƛȄŜŘ ƳŜǘƘƻŘǎ ǊŜǎŜŀǊŎƘΥ ! ƳƛȄŜŘ ƳŜǘƘƻŘǎ ǎǘǳŘȅΦ WƻǳǊƴŀƭ ƻŦ aƛȄŜŘ 

aŜǘƘƻŘǎ wŜǎŜŀǊŎƘΣ ммόнύΣ нлнπнннΦ 

https://www.legislation.gov.uk/ukpga/2004/31/resources
https://www.legislation.gov.uk/ukpga/2007/12/contents
https://www.legislation.gov.uk/ukpga/1989/41/section/105
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aŀΣ YΦ YΦ ¸ΦΣ !ƴŘŜǊǎƻƴΣ WΦ YΦΣ ϧ .ǳǊƴΣ !Φ aΦ όнлноύΦ {ŎƘƻƻƭπōŀǎŜŘ ƛƴǘŜǊǾŜƴǝƻƴǎ ǘƻ ƛƳǇǊƻǾŜ ƳŜƴǘŀƭ ƘŜŀƭǘƘ 

ƭƛǘŜǊŀŎȅ ŀƴŘ ǊŜŘǳŎŜ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǎǝƎƳŀςŀ ǎȅǎǘŜƳŀǝŎ ǊŜǾƛŜǿΦ /ƘƛƭŘ ŀƴŘ ŀŘƻƭŜǎŎŜƴǘ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘΣ нуόнύΣ нолπнплΦ 

 

aŀǊŎƘΣ !ΦΣ {ǘŀǇƭŜȅΣ 9ΦΣ IŀȅŜǎΣ 5ΦΣ ¢ƻǿƴΣ wΦΣ ϧ 5ŜƛƎƘǘƻƴΣ WΦ όнлннύΦ .ŀǊǊƛŜǊǎ ŀƴŘ ŦŀŎƛƭƛǘŀǘƻǊǎ ǘƻ ǎǳǎǘŀƛƴƛƴƎ 

ǎŎƘƻƻƭπōŀǎŜŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭōŜƛƴƎ ƛƴǘŜǊǾŜƴǝƻƴǎΥ ŀ ǎȅǎǘŜƳŀǝŎ ǊŜǾƛŜǿΦ LƴǘŜǊƴŀǝƻƴŀƭ 

ƧƻǳǊƴŀƭ ƻŦ ŜƴǾƛǊƻƴƳŜƴǘŀƭ ǊŜǎŜŀǊŎƘ ŀƴŘ ǇǳōƭƛŎ ƘŜŀƭǘƘΣ мфόсύΣ орутΦ 

 

aŀǊƪǎΣ wΦ όнлммύΦ IŜŀƭǘƘȅ ǎŎƘƻƻƭǎ ŀƴŘ ŎƻƭƭŜƎŜǎΥ ǿƘŀǘ ǿƻǊƪǎΣ ǿƘŀǘ ƛǎ ƴŜŜŘŜŘΣ ŀƴŘ ǿƘȅΚ tŀǊǘ LLLΦ IŜŀƭǘƘ 

ŜŘǳŎŀǝƻƴΣ мммόрύΣ оплπопсΦ 

 

aŀǊǎƘŀƭƭΣ [ΦΣ ²ƛǎƘŀǊǘΣ wΦΣ 5ǳƴŀǘŎƘƛƪΣ !ΦΣ ϧ {ƳƛǘƘΣ bΦ όнлмтύΦ {ǳǇǇƻǊǝƴƎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛƴ ǎŎƘƻƻƭǎ ŀƴŘ 

ŎƻƭƭŜƎŜǎΦ vǳŀƴǝǘŀǝǾŜ {ǳǊǾŜȅΥ bŀǘ/Ŝƴ {ƻŎƛŀƭ wŜǎŜŀǊŎƘΦ 5ŜǇǘ ŦƻǊ 9ŘǳŎŀǝƻƴΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκŘŜǊŀΦƛƻŜΦŀŎΦǳƪκƛŘκŜǇǊƛƴǘκнфтпоκмκ{ǳǇǇƻǊǝƴƎψaŜƴǘŀƭπIŜŀƭǘƘψǎǳǊǾŜȅψǊŜǇƻǊǘΦǇŘŦ 

 

aŀǎƭƻǿΣ !ΦΣ ϧ [ŜǿƛǎΣ YΦ WΦ όмфутύΦ aŀǎƭƻǿϥǎ ƘƛŜǊŀǊŎƘȅ ƻŦ ƴŜŜŘǎΦ {ŀƭŜƴƎŜǊ LƴŎƻǊǇƻǊŀǘŜŘΣ мпόмтύΣ футπффлΦ 

 

aŀǎƭƻǿΣ !Φ IΦ όнлмоύΦ ¢ƻǿŀǊŘ ŀ ǇǎȅŎƘƻƭƻƎȅ ƻŦ ōŜƛƴƎΦ {ƛƳƻƴ ŀƴŘ {ŎƘǳǎǘŜǊΦ оǊŘ 9ŘƛǝƻƴΣ ²ƛƭŜȅΦ 

 

aƛƴŘ όнлнпύΦ ¢ƘŜ ōƛƎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǊŜǇƻǊǘ нлнпΦ !ǾŀƛƭŀōƭŜ ŀǘΥ ƘǧǇǎΥκκǿǿǿΦƳƛƴŘΦƻǊƎΦǳƪκŀōƻǳǘπǳǎκƻǳǊπ

ǇƻƭƛŎȅπǿƻǊƪκǊŜǇƻǊǘǎπŀƴŘπƎǳƛŘŜǎκǘƘŜπōƛƎπƳŜƴǘŀƭπƘŜŀƭǘƘπǊŜǇƻǊǘπнлнпκ 

aŜƴǘŀƭ IŜŀƭǘƘ CƻǳƴŘŀǝƻƴ όнлнмύΦ !ǾŀƛƭŀōƭŜ ŀǘΥ ƘǧǇǎΥκκǿǿǿΦƳŜƴǘŀƭƘŜŀƭǘƘΦƻǊƎΦǳƪκŜȄǇƭƻǊŜπƳŜƴǘŀƭπ

ƘŜŀƭǘƘκŀπȊπǘƻǇƛŎǎκŎƘƛƭŘǊŜƴπŀƴŘπȅƻǳƴƎπǇŜƻǇƭŜ 

https://dera.ioe.ac.uk/id/eprint/29743/1/Supporting_Mental-Health_survey_report.pdf
https://www.mind.org.uk/about-us/our-policy-work/reports-and-guides/the-big-mental-health-report-2024/
https://www.mind.org.uk/about-us/our-policy-work/reports-and-guides/the-big-mental-health-report-2024/
https://www.mentalhealth.org.uk/explore-mental-health/a-z-topics/children-and-young-people
https://www.mentalhealth.org.uk/explore-mental-health/a-z-topics/children-and-young-people
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aƻŶǧΣ ¢Φ 9ΦΣ !ǊǎŜƴŜŀǳƭǘΣ [ΦΣ .ŜƭǎƪȅΣ 5ΦΣ 5ƛŎƪǎƻƴΣ bΦΣ IŀƴŎƻȄΣ wΦ WΦΣ IŀǊǊƛƴƎǘƻƴΣ IΦΣ Φ ϧ /ŀǎǇƛΣ !Φ όнлммύΦ ! 

ƎǊŀŘƛŜƴǘ ƻŦ ŎƘƛƭŘƘƻƻŘ ǎŜƭŦπŎƻƴǘǊƻƭ ǇǊŜŘƛŎǘǎ ƘŜŀƭǘƘΣ ǿŜŀƭǘƘΣ ŀƴŘ ǇǳōƭƛŎ ǎŀŦŜǘȅΦ tǊƻŎŜŜŘƛƴƎǎ ƻŦ ǘƘŜ 

ƴŀǝƻƴŀƭ !ŎŀŘŜƳȅ ƻŦ {ŎƛŜƴŎŜǎΣ млуόтύΣ нсфоπнсфуΦ 

 

aƻǊƎŀƴΣ 5Φ [Φ όнллтύΦ tŀǊŀŘƛƎƳǎ ƭƻǎǘ ŀƴŘ ǇǊŀƎƳŀǝǎƳ ǊŜƎŀƛƴŜŘΥ aŜǘƘƻŘƻƭƻƎƛŎŀƭ ƛƳǇƭƛŎŀǝƻƴǎ ƻŦ 

ŎƻƳōƛƴƛƴƎ ǉǳŀƭƛǘŀǝǾŜ ŀƴŘ ǉǳŀƴǝǘŀǝǾŜ ƳŜǘƘƻŘǎΦ WƻǳǊƴŀƭ ƻŦ aƛȄŜŘ aŜǘƘƻŘǎ wŜǎŜŀǊŎƘΣ мόмύΣ пуπ

тсΦ 

 

aƻǊƎŀƴΣ 5Φ [Φ όнлмоύΦ LƴǘŜƎǊŀǝƴƎ ǉǳŀƭƛǘŀǝǾŜ ŀƴŘ ǉǳŀƴǝǘŀǝǾŜ ƳŜǘƘƻŘǎΥ ! ǇǊŀƎƳŀǝŎ ŀǇǇǊƻŀŎƘΦ {ŀƎŜ 

ǇǳōƭƛŎŀǝƻƴǎΦ 

 

aƻǊǊƛǎƻƴΣ aΦΣ IŀǊǊƛǎƻƴΣ WΦΣ YƛǘǎƻƴΣ bΦΣ ϧ ²ƻǊǘƭŜȅΣ !Φ όнллнύΦ WƻƛƴŜŘπǳǇ ǘƘƛƴƪƛƴƎ ƛƴ ǘƘŜƻǊȅ ŀƴŘ ǇǊŀŎǝŎŜΥ 

ǘƘŜ ŎŀǎŜ ƻŦ ƘŜŀƭǘƘȅ ǎŎƘƻƻƭǎΚΦ /ǳǊǊƛŎǳƭǳƳ WƻǳǊƴŀƭΣ моόоύΣ омоπоотΦ 

 

aƻǊǎŜΣ WΦ aΦΣ ϧ /ƘǳƴƎΣ {Φ 9Φ όнллоύΦ ¢ƻǿŀǊŘ ƘƻƭƛǎƳΥ ¢ƘŜ ǎƛƎƴƛŬŎŀƴŎŜ ƻŦ ƳŜǘƘƻŘƻƭƻƎƛŎŀƭ 

ǇƭǳǊŀƭƛǎƳΦ LƴǘŜǊƴŀǝƻƴŀƭ WƻǳǊƴŀƭ ƻŦ vǳŀƭƛǘŀǝǾŜ aŜǘƘƻŘǎΣ нόоύΣ моπнлΦ 

 

aǳƴƴΣ ½ΦΣ tŜǘŜǊǎΣ aΦ 5ΦΣ {ǘŜǊƴΣ /ΦΣ ¢ǳŦŀƴŀǊǳΣ /ΦΣ aŎ!ǊǘƘǳǊΣ !ΦΣ ϧ !ǊƻƳŀǘŀǊƛǎΣ 9Φ όнлмуŀύΦ {ȅǎǘŜƳŀǝŎ 

ǊŜǾƛŜǿ ƻǊ ǎŎƻǇƛƴƎ ǊŜǾƛŜǿΚ DǳƛŘŀƴŎŜ ŦƻǊ ŀǳǘƘƻǊǎ ǿƘŜƴ ŎƘƻƻǎƛƴƎ ōŜǘǿŜŜƴ ŀ ǎȅǎǘŜƳŀǝŎ ƻǊ 

ǎŎƻǇƛƴƎ ǊŜǾƛŜǿ ŀǇǇǊƻŀŎƘΦ .a/ ƳŜŘƛŎŀƭ ǊŜǎŜŀǊŎƘ ƳŜǘƘƻŘƻƭƻƎȅΣ муΣ мπтΦ 

 

aǳƴƴΣ ½ΦΣ {ǘŜǊƴΣ /ΦΣ !ǊƻƳŀǘŀǊƛǎΣ 9ΦΣ [ƻŎƪǿƻƻŘΣ /ΦΣ ϧ WƻǊŘŀƴΣ ½Φ όнлмуōύΦ ²Ƙŀǘ ƪƛƴŘ ƻŦ ǎȅǎǘŜƳŀǝŎ ǊŜǾƛŜǿ 

ǎƘƻǳƭŘ L ŎƻƴŘǳŎǘΚ ! ǇǊƻǇƻǎŜŘ ǘȅǇƻƭƻƎȅ ŀƴŘ ƎǳƛŘŀƴŎŜ ŦƻǊ ǎȅǎǘŜƳŀǝŎ ǊŜǾƛŜǿŜǊǎ ƛƴ ǘƘŜ ƳŜŘƛŎŀƭ 

ŀƴŘ ƘŜŀƭǘƘ ǎŎƛŜƴŎŜǎΦ .a/ ƳŜŘƛŎŀƭ ǊŜǎŜŀǊŎƘ ƳŜǘƘƻŘƻƭƻƎȅΣ муΣ мπфΦ 
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a¸wL!5 όнллуύΦ ¢ƘŜ a¸wL!5 tǊƻƧŜŎǘ π²Ƙŀǘ ǿŜ ŘƛŘΦ !ǾŀƛƭŀōƭŜ ŀǘΥ ƘǧǇǎΥκκƳȅǊƛŀŘǇǊƻƧŜŎǘΦƻǊƎκǿƘŀǘπǿŜπ

ŘƛŘκκ 

 

bŀǝƻƴŀƭ IŜŀƭǘƘȅ {ŎƘƻƻƭ {ǘŀƴŘŀǊŘ όмфффύΦ5ŜǾŜƭƻǇƳŜƴǘ ƻŦ ǘƘŜ /ƘŜǎƘƛǊŜ IŜŀƭǘƘ ŀƴŘ 9ŘǳŎŀǝƻƴ 

tŀǊǘƴŜǊǎƘƛǇΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκǿǿǿΦǊŜǎŜŀǊŎƘƎŀǘŜΦƴŜǘκǇǳōƭƛŎŀǝƻƴκнулрростсψ¢ƘŜψbŀǝƻƴŀƭψIŜŀƭǘƘȅψ{ŎƘƻƻƭψ{ǘŀƴŘŀ

ǊŘψ5ŜǾŜƭƻǇƳŜƴǘψƻŦψǘƘŜψ/ƘŜǎƘƛǊŜψIŜŀƭǘƘψŀƴŘψ9ŘǳŎŀǝƻƴψtŀǊǘƴŜǊǎƘƛǇ 

 

bŀǝƻƴŀƭ IŜŀƭǘƘȅ {ŎƘƻƻƭǎ tǊƻƎǊŀƳƳŜΦ όнллсύ DǳƛŘŀƴŎŜ ŦƻǊ {ŎƘƻƻƭǎ ƻƴ 5ŜǾŜƭƻǇƛƴƎ 9Ƴƻǝƻƴŀƭ IŜŀƭǘƘ 

ŀƴŘ ²ŜƭƭƭπōŜƛƴƎΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκŘŜǊŀΦƛƻŜΦŀŎΦǳƪκƛŘκŜǇǊƛƴǘκстфуκтκLƴǘǊƻŘǳŎǝƻƴψwŜŘŀŎǘŜŘΦǇŘŦ 

 

bŀǝƻƴŀƭ LƴǎǝǘǳǘŜ ŦƻǊ IŜŀƭǘƘ ŀƴŘ /ŀǊŜ 9ȄŎŜƭƭŜƴŎŜ όнлмрύΦ IŜŀƭǘƘ ŀƴŘ ǎƻŎƛŀƭ ŎŀǊŜ ŘƛǊŜŎǘƻǊŀǘŜ vǳŀƭƛǘȅ 

ǎǘŀƴŘŀǊŘǎ ŀƴŘ ƛƴŘƛŎŀǘƻǊǎΦ bƛŎŜΦƻǊƎΦǳƪΦ !ǾŀƛƭŀōƭŜ ŀǘΥ  

ƘǧǇǎΥκκǿǿǿΦƴƛŎŜΦƻǊƎΦǳƪκƎǳƛŘŀƴŎŜκv{мнуκŘƻŎǳƳŜƴǘǎκōǊƛŜŬƴƎπǇŀǇŜǊ 

 

bŀǝƻƴŀƭ LƴǎǝǘǳǘŜ ŦƻǊ IŜŀƭǘƘ ŀƴŘ /ŀǊŜ 9ȄŎŜƭƭŜƴŎŜ όнлннύΦ {ƻŎƛŀƭΣ ŜƳƻǝƻƴŀƭ ŀƴŘ ƳŜƴǘŀƭ ǿŜƭƭōŜƛƴƎ ƛƴ 

ǇǊƛƳŀǊȅ ŀƴŘ ǎŜŎƻƴŘŀǊȅ ŜŘǳŎŀǝƻƴΦ bƛŎŜΦƻǊƎΦǳƪΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκǿǿǿΦƴƛŎŜΦƻǊƎΦǳƪκƎǳƛŘŀƴŎŜκƴƎнноκŜǾƛŘŜƴŎŜκŘπǊƛǎƪπŦŀŎǘƻǊǎπŦƻǊπǇƻƻǊπǎƻŎƛŀƭπŜƳƻǝƻƴŀƭπ

ŀƴŘπƳŜƴǘŀƭπǿŜƭƭōŜƛƴƎπǇŘŦπмммонрлрмурΦ 

 

bŜǿƭƻǾŜπ5ŜƭƎŀŘƻ ¢Σ aŀǊŎƘŜǎŜƭƭƛ CΣ ²ƛƭƭƛŀƳǎ ¢Σ aŀƴŘŀƭƛŀ 5Σ 5ŜƴƴŜǎ aΣ aŎaŀƴǳǎ {Σ {ŀǾƛŎ aΣ ¢ǊŜƭƻŀǊ ²Σ 

/ǊƻƊ YΣ CƻǊŘ ¢Φ όнлноύΦ aŜƴǘŀƭ IŜŀƭǘƘ ƻŦ /ƘƛƭŘǊŜƴ ŀƴŘ ¸ƻǳƴƎ tŜƻǇƭŜ ƛƴ 9ƴƎƭŀƴŘΣ нлноΦ bI{ 

9ƴƎƭŀƴŘΣ [ŜŜŘǎΦ 

https://myriadproject.org/what-we-did/
https://myriadproject.org/what-we-did/
https://www.researchgate.net/publication/280553676_The_National_Healthy_School_Standard_Development_of_the_Cheshire_Health_and_Education_Partnership
https://www.researchgate.net/publication/280553676_The_National_Healthy_School_Standard_Development_of_the_Cheshire_Health_and_Education_Partnership
https://dera.ioe.ac.uk/id/eprint/6798/7/Introduction_Redacted.pdf
https://www.nice.org.uk/guidance/QS128/documents/briefing-paper
https://www.nice.org.uk/guidance/ng223/evidence/d-risk-factors-for-poor-social-emotional-and-mental-wellbeing-pdf-11132505185
https://www.nice.org.uk/guidance/ng223/evidence/d-risk-factors-for-poor-social-emotional-and-mental-wellbeing-pdf-11132505185
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bI{ 5ƛƎƛǘŀƭ όнлмтύΦ aŜƴǘŀƭ ƘŜŀƭǘƘ ƻŦ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜ ƛƴ 9ƴƎƭŀƴŘΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκŘƛƎƛǘŀƭΦƴƘǎΦǳƪκŘŀǘŀπŀƴŘπƛƴŦƻǊƳŀǝƻƴκǇǳōƭƛŎŀǝƻƴǎκǎǘŀǝǎǝŎŀƭκƳŜƴǘŀƭπƘŜŀƭǘƘπƻŦπŎƘƛƭŘǊŜƴπ

ŀƴŘπȅƻǳƴƎπǇŜƻǇƭŜπƛƴπŜƴƎƭŀƴŘκƳŜƴǘŀƭπƘŜŀƭǘƘπƻŦπŎƘƛƭŘǊŜƴπŀƴŘπȅƻǳƴƎπǇŜƻǇƭŜπƛƴπƎǊŜŀǘπōǊƛǘŀƛƴπ

нллпΦ 

 

bI{ 5ƛƎƛǘŀƭ όнлнмύΦaŜƴǘŀƭ IŜŀƭǘƘ ƻŦ /ƘƛƭŘǊŜƴ ŀƴŘ ¸ƻǳƴƎ tŜƻǇƭŜ ƛƴ 9ƴƎƭŀƴŘ нлнм π ǿŀǾŜ н Ŧƻƭƭƻǿ ǳǇ ǘƻ 

ǘƘŜ нлмт ǎǳǊǾŜȅΦ !ǾŀƛƭŀōƭŜ ŀǘ Υ ƘǧǇǎΥκκŘƛƎƛǘŀƭΦƴƘǎΦǳƪκŘŀǘŀπŀƴŘπ

ƛƴŦƻǊƳŀǝƻƴκǇǳōƭƛŎŀǝƻƴǎκǎǘŀǝǎǝŎŀƭκƳŜƴǘŀƭπƘŜŀƭǘƘπƻŦπŎƘƛƭŘǊŜƴπŀƴŘπȅƻǳƴƎπǇŜƻǇƭŜπƛƴπ

ŜƴƎƭŀƴŘκнлнмπŦƻƭƭƻǿπǳǇπǘƻπǘƘŜπнлмтπǎǳǊǾŜȅ 

 

bI{ 5ƛƎƛǘŀƭ όнлннύΦaŜƴǘŀƭ IŜŀƭǘƘ ƻŦ /ƘƛƭŘǊŜƴ ŀƴŘ ¸ƻǳƴƎ tŜƻǇƭŜ ƛƴ 9ƴƎƭŀƴŘ нлнн π ǿŀǾŜ о Ŧƻƭƭƻǿ ǳǇ ǘƻ 

ǘƘŜ нлмт ǎǳǊǾŜȅΦ !ǾŀƛƭŀōƭŜ ŀǘΥƘǧǇǎΥκκŘƛƎƛǘŀƭΦƴƘǎΦǳƪκŘŀǘŀπŀƴŘπ

ƛƴŦƻǊƳŀǝƻƴκǇǳōƭƛŎŀǝƻƴǎκǎǘŀǝǎǝŎŀƭκƳŜƴǘŀƭπƘŜŀƭǘƘπƻŦπŎƘƛƭŘǊŜƴπŀƴŘπȅƻǳƴƎπǇŜƻǇƭŜπƛƴπ

ŜƴƎƭŀƴŘκнлннπŦƻƭƭƻǿπǳǇπǘƻπǘƘŜπнлмтπǎǳǊǾŜȅ 

 

bI{ 5ƛƎƛǘŀƭ όнлноύΦ aŜƴǘŀƭ IŜŀƭǘƘ ƻŦ /ƘƛƭŘǊŜƴ ŀƴŘ ¸ƻǳƴƎ tŜƻǇƭŜ ƛƴ 9ƴƎƭŀƴŘΣ нлно π ǿŀǾŜ п Ŧƻƭƭƻǿ ǳǇ ǘƻ 

ǘƘŜ нлмт ǎǳǊǾŜȅΦ !ǾŀƛƭŀōƭŜ ŀǘΥ ƘǧǇǎΥκκŘƛƎƛǘŀƭΦƴƘǎΦǳƪκŘŀǘŀπŀƴŘπ

ƛƴŦƻǊƳŀǝƻƴκǇǳōƭƛŎŀǝƻƴǎκǎǘŀǝǎǝŎŀƭκƳŜƴǘŀƭπƘŜŀƭǘƘπƻŦπŎƘƛƭŘǊŜƴπŀƴŘπȅƻǳƴƎπǇŜƻǇƭŜπƛƴπ

ŜƴƎƭŀƴŘκнлноπǿŀǾŜπпπŦƻƭƭƻǿπǳǇ 

 

bǳǊǘǳǊŜ ¦Y όнлмуύΦ aŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ōŜƘŀǾƛƻǳǊ ƛƴ ǎŎƘƻƻƭǎΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκǿǿǿΦƴǳǊǘǳǊŜǳƪΦƻǊƎκǿǇπŎƻƴǘŜƴǘκǳǇƭƻŀŘǎκнлнмκмлκaŜƴǘŀƭπIŜŀƭǘƘπ.ŜƘŀǾƛƻǳǊπƛƴπ

{ŎƘƻƻƭǎΦǇŘŦ 

 

https://digital.nhs.uk/data-and-information/publications/statistical/mental-health-of-children-and-young-people-in-england/mental-health-of-children-and-young-people-in-great-britain-2004
https://digital.nhs.uk/data-and-information/publications/statistical/mental-health-of-children-and-young-people-in-england/mental-health-of-children-and-young-people-in-great-britain-2004
https://digital.nhs.uk/data-and-information/publications/statistical/mental-health-of-children-and-young-people-in-england/mental-health-of-children-and-young-people-in-great-britain-2004
https://digital.nhs.uk/data-and-information/publications/statistical/mental-health-of-children-and-young-people-in-england/2021-follow-up-to-the-2017-survey
https://digital.nhs.uk/data-and-information/publications/statistical/mental-health-of-children-and-young-people-in-england/2021-follow-up-to-the-2017-survey
https://digital.nhs.uk/data-and-information/publications/statistical/mental-health-of-children-and-young-people-in-england/2021-follow-up-to-the-2017-survey
https://digital.nhs.uk/data-and-information/publications/statistical/mental-health-of-children-and-young-people-in-england/2022-follow-up-to-the-2017-survey
https://digital.nhs.uk/data-and-information/publications/statistical/mental-health-of-children-and-young-people-in-england/2022-follow-up-to-the-2017-survey
https://digital.nhs.uk/data-and-information/publications/statistical/mental-health-of-children-and-young-people-in-england/2022-follow-up-to-the-2017-survey
https://digital.nhs.uk/data-and-information/publications/statistical/mental-health-of-children-and-young-people-in-england/2023-wave-4-follow-up
https://digital.nhs.uk/data-and-information/publications/statistical/mental-health-of-children-and-young-people-in-england/2023-wave-4-follow-up
https://digital.nhs.uk/data-and-information/publications/statistical/mental-health-of-children-and-young-people-in-england/2023-wave-4-follow-up
https://www.nurtureuk.org/wp-content/uploads/2021/10/Mental-Health-Behaviour-in-Schools.pdf
https://www.nurtureuk.org/wp-content/uploads/2021/10/Mental-Health-Behaviour-in-Schools.pdf


омм 

ƻŦ плр 

 
омм 

 
 

 

hΩwŜƛƭƭȅΣ aΦΣ !ŘŀƳǎΣ {ΦΣ ²ƘƛǘŜƳŀƴΣ bΦΣ IǳƎƘŜǎΣ WΦΣ wŜƛƭƭȅΣ tΦΣ ϧ 5ƻƎǊŀΣ bΦ όнлмуŀύΦ ²ƘƻǎŜ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ƛǎ 

ŀŘƻƭŜǎŎŜƴǘΩǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛƴ ǘƘŜ ¦YΚ tŜǊǎǇŜŎǝǾŜǎ ƻŦ ƪŜȅ ǎǘŀƪŜƘƻƭŘŜǊǎΦ {ŎƘƻƻƭ aŜƴǘŀƭ 

IŜŀƭǘƘΣ млΣ прлπпсмΦ 

 

hΩwŜƛƭƭȅΣ aΦΣ {ǾƛǊȅŘȊŜƴƪŀΣ bΦΣ !ŘŀƳǎΣ {ΦΣ ϧ 5ƻƎǊŀΣ bΦ όнлмуōύΦ wŜǾƛŜǿ ƻŦ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǇǊƻƳƻǝƻƴ 

ƛƴǘŜǊǾŜƴǝƻƴǎ ƛƴ ǎŎƘƻƻƭǎΦ {ƻŎƛŀƭ tǎȅŎƘƛŀǘǊȅ ŀƴŘ tǎȅŎƘƛŀǘǊƛŎ 9ǇƛŘŜƳƛƻƭƻƎȅΣ роΣ сптπсснΦ 

 

hϥ/ƻƴƴƻǊΣ /Φ !ΦΣ 5ȅǎƻƴΣ WΦΣ /ƻǿŘŜƭƭΣ CΦΣ ϧ ²ŀǘǎƻƴΣ wΦ όнлмуύΦ 5ƻ ǳƴƛǾŜǊǎŀƭ ǎŎƘƻƻƭπōŀǎŜŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ 

ǇǊƻƳƻǝƻƴ ǇǊƻƎǊŀƳƳŜǎ ƛƳǇǊƻǾŜ ȅƻǳƴƎ ǇŜƻǇƭŜϥǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ŜƳƻǝƻƴŀƭ ǿŜƭƭōŜƛƴƎΚ ! 

ƭƛǘŜǊŀǘǳǊŜ ǊŜǾƛŜǿΦ WƻǳǊƴŀƭ ƻŦ /ƭƛƴƛŎŀƭ bǳǊǎƛƴƎΣ нтόоπпύΣ ŜпмнπŜпнсΦ 

 

hŶŎŜ ƻŦ ǘƘŜ /ƘƛƭŘǊŜƴΩǎ /ƻƳƳƛǎǎƛƻƴŜǊΦ όнлмуύΦ /ƘƛƭŘǊŜƴΩǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ōǊƛŜŬƴƎΥ ! ōǊƛŜŬƴƎ ōȅ ǘƘŜ 

hŶŎŜ ƻŦ ǘƘŜ /ƘƛƭŘǊŜƴΩǎ /ƻƳƳƛǎǎƛƻƴŜǊ ŦƻǊ 9ƴƎƭŀƴŘΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκŘŜǊŀΦƛƻŜΦŀŎΦǳƪκонпттκмκŎƘƛƭŘǊŜƴǎπƳŜƴǘŀƭπƘŜŀƭǘƘπōǊƛŜŬƴƎπbƻǾπнлмуΦǇŘŦ 

 

hŶŎŜ ƻŦ ǘƘŜ /ƘƛƭŘǊŜƴΩǎ /ƻƳƳƛǎƛƻƴŜǊΦ όнлнлύ ¢ƘŜ ǎǘŀǘŜ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǎŜǊǾƛŎŜǎΥ ! ōǊƛŜŬƴƎ 

ōȅ ǘƘŜ hŶŎŜ ƻŦ ǘƘŜ /ƘƛƭŘǊŜƴΩǎ /ƻƳƳƛǎǎƛƻƴŜǊ ŦƻǊ 9ƴƎƭŀƴŘΦ !ǾŀƛŀōƭŜ ŀǘΥ ŎŎƻπǘƘŜπǎǘŀǘŜπƻŦπ

ŎƘƛƭŘǊŜƴǎπƳŜƴǘŀƭπƘŜŀƭǘƘπǎŜǊǾƛŎŜǎΦǇŘŦ 

 

hƭǎŜƴΣ ²Φ όнллпύΦ ¢ǊƛŀƴƎǳƭŀǝƻƴ ƛƴ ǎƻŎƛŀƭ ǊŜǎŜŀǊŎƘΥ ǉǳŀƭƛǘŀǝǾŜ ŀƴŘ ǉǳŀƴǝǘŀǝǾŜ ƳŜǘƘƻŘǎ Ŏŀƴ ǊŜŀƭƭȅ ōŜ 

ƳƛȄŜŘΦ 5ŜǾŜƭƻǇƳŜƴǘǎ Lƴ {ƻŎƛƻƭƻƎȅΣ нлΣ млоπммуΦ 

 

hƴǿǳŜƎōǳȊƛŜΣ !Φ WΦΣ ϧ /ƻƭƭƛƴǎΣ YΦ aΦ όнллтύΦ ! ǘȅǇƻƭƻƎȅ ƻŦ ƳƛȄŜŘ ƳŜǘƘƻŘǎ ǎŀƳǇƭƛƴƎ ŘŜǎƛƎƴǎ ƛƴ ǎƻŎƛŀƭ 

ǎŎƛŜƴŎŜ ǊŜǎŜŀǊŎƘΦ vǳŀƭƛǘŀǝǾŜ ǊŜǇƻǊǘΣ мнόнύΣ нумπомсΦ 

 

https://dera.ioe.ac.uk/32477/1/childrens-mental-health-briefing-Nov-2018.pdf
https://assets.childrenscommissioner.gov.uk/wpuploads/2020/01/cco-the-state-of-childrens-mental-health-services.pdf
https://assets.childrenscommissioner.gov.uk/wpuploads/2020/01/cco-the-state-of-childrens-mental-health-services.pdf
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tŀƘƭΣ YΦ aΦΣ ϧ .ŀǊǊŜǧΣ tΦ aΦ όнллтύΦ ¢ƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǎƻŎƛŀƭςŜƳƻǝƻƴŀƭ ŎƻƳǇŜǘŜƴŎŜ ƛƴ ǇǊŜǎŎƘƻƻƭπ

ŀƎŜŘ ŎƘƛƭŘǊŜƴΥ !ƴ ƛƴǘǊƻŘǳŎǝƻƴ ǘƻ ǘƘŜ Ŧǳƴ CwL9b5{ ǇǊƻƎǊŀƳΦ WƻǳǊƴŀƭ ƻŦ tǎȅŎƘƻƭƻƎƛǎǘǎ ŀƴŘ 

/ƻǳƴǎŜƭƭƻǊǎ Lƴ {ŎƘƻƻƭǎΣ мтόмύΣ умπфлΦ 

 

tŀƭƭŀƴǘΣ WΦ όнлнлύΦ {t{{ ǎǳǊǾƛǾŀƭ ƳŀƴǳŀƭΥ ! ǎǘŜǇπōȅπǎǘŜǇ ƎǳƛŘŜ ǘƻ Řŀǘŀ ŀƴŀƭȅǎƛǎ ǳǎƛƴƎ L.a {t{{Φ 

wƻǳǘƭŜŘƎŜΦ тǘƘ 9ŘƛǝƻƴΦ  

 

tŀƴŘŜȅΣ !ΦΣ IŀƭŜΣ 5ΦΣ 5ŀǎΣ {ΦΣ DƻŘŘƛƴƎǎΣ !Φ [ΦΣ .ƭŀƪŜƳƻǊŜΣ {Φ WΦΣ ϧ ±ƛƴŜǊΣ wΦ aΦ όнлмуύΦ 9ũŜŎǝǾŜƴŜǎǎ ƻŦ 

ǳƴƛǾŜǊǎŀƭ ǎŜƭŦπǊŜƎǳƭŀǝƻƴςōŀǎŜŘ ƛƴǘŜǊǾŜƴǝƻƴǎ ƛƴ ŎƘƛƭŘǊŜƴ ŀƴŘ ŀŘƻƭŜǎŎŜƴǘǎΥ ! ǎȅǎǘŜƳŀǝŎ ǊŜǾƛŜǿ 

ŀƴŘ ƳŜǘŀπŀƴŀƭȅǎƛǎΦ W!a! tŜŘƛŀǘǊƛŎǎΣ мтнόсύΣ рссπртрΦ 

 

tŀǊƪΣ ¸Φ {ΦΣ YƻƴƎŜΣ [ΦΣ ϧ !Ǌǝƴƻ WǊΣ !Φ wΦ όнлнлύΦ ¢ƘŜ ǇƻǎƛǝǾƛǎƳ ǇŀǊŀŘƛƎƳ ƻŦ ǊŜǎŜŀǊŎƘΦ !ŎŀŘŜƳƛŎ 

aŜŘƛŎƛƴŜΣ фрόрύΣ сфлπсфпΦ 

 

tŀǘŀƭŀȅΣ tΦΣ ϧ DŀƎŜΣ {Φ IΦ όнлмфύΦ /ƘŀƴƎŜǎ ƛƴ ƳƛƭƭŜƴƴƛŀƭ ŀŘƻƭŜǎŎŜƴǘ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ƘŜŀƭǘƘπǊŜƭŀǘŜŘ 

ōŜƘŀǾƛƻǳǊǎ ƻǾŜǊ мл ȅŜŀǊǎΥ ŀ ǇƻǇǳƭŀǝƻƴ ŎƻƘƻǊǘ ŎƻƳǇŀǊƛǎƻƴ ǎǘǳŘȅΦ LƴǘŜǊƴŀǝƻƴŀƭ WƻǳǊƴŀƭ ƻŦ 

9ǇƛŘŜƳƛƻƭƻƎȅΣ пуόрύΣ мсрлπмссп 

 

tŀǘŜƭΣ ±ΦΣ CƭƛǎƘŜǊΣ !Φ WΦΣ IŜǘǊƛŎƪΣ {ΦΣ ϧ aŎDƻǊǊȅΣ tΦ όнллтύΦ aŜƴǘŀƭ ƘŜŀƭǘƘ ƻŦ ȅƻǳƴƎ ǇŜƻǇƭŜΥ ŀ Ǝƭƻōŀƭ ǇǳōƭƛŎπ

ƘŜŀƭǘƘ ŎƘŀƭƭŜƴƎŜΦ ¢ƘŜ [ŀƴŎŜǘΣ осфόфрсфύΣ молнπмомоΦ 

 

tŜǊƭǎΣ CΦΣ IŜũŜǊƭƛƴŜΣ DΦΣ ϧ DƻƻŘƳŀƴΣ tΦ όмфрмύΦ DŜǎǘŀƭǘ ǘƘŜǊŀǇȅΦ bŜǿ ¸ƻǊƪΣ спόтύΣ мфπомоΦ 

 

tƘƛƭƭƛǇǎΣ 5Φ /ΦΣ ϧ .ǳǊōǳƭŜǎΣ bΦ /Φ όнлллύΦ tƻǎǘǇƻǎƛǝǾƛǎƳ ŀƴŘ ŜŘǳŎŀǝƻƴŀƭ ǊŜǎŜŀǊŎƘΦ wƻǿƳŀƴ ϧ [ƛǧƭŜŬŜƭŘΦ 
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tǊƻǳŘŦƻƻǘΣ YΦ όнлноύΦ LƴŘǳŎǝǾŜκŘŜŘǳŎǝǾŜ ƘȅōǊƛŘ ǘƘŜƳŀǝŎ ŀƴŀƭȅǎƛǎ ƛƴ ƳƛȄŜŘ ƳŜǘƘƻŘǎ ǊŜǎŜŀǊŎƘΦ WƻǳǊƴŀƭ 

ƻŦ aƛȄŜŘ aŜǘƘƻŘǎ wŜǎŜŀǊŎƘΣ мтόоύΣ олуπонсΦ 

 

vǳŜƛǊƽǎΣ !ΦΣ CŀǊƛŀΣ 5ΦΣ ϧ !ƭƳŜƛŘŀΣ CΦ όнлмтύΦ {ǘǊŜƴƎǘƘǎ ŀƴŘ ƭƛƳƛǘŀǝƻƴǎ ƻŦ ǉǳŀƭƛǘŀǝǾŜ ŀƴŘ ǉǳŀƴǝǘŀǝǾŜ 

ǊŜǎŜŀǊŎƘ ƳŜǘƘƻŘǎΦ 9ǳǊƻǇŜŀƴ WƻǳǊƴŀƭ ƻŦ 9ŘǳŎŀǝƻƴ {ǘǳŘƛŜǎΦ оόосфπоутύΦ 

 

wŜƛƴƪŜΣ ²Φ aΦΣ {ǘƻǊƳƻƴǘΣ aΦΣ IŜǊƳŀƴΣ YΦ /ΦΣ tǳǊƛΣ wΦΣ ϧ DƻŜƭΣ bΦ όнлммύΦ {ǳǇǇƻǊǝƴƎ ŎƘƛƭŘǊŜƴϥǎ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘ ƛƴ ǎŎƘƻƻƭǎΥ ¢ŜŀŎƘŜǊ ǇŜǊŎŜǇǝƻƴǎ ƻŦ ƴŜŜŘǎΣ ǊƻƭŜǎΣ ŀƴŘ ōŀǊǊƛŜǊǎΦ {ŎƘƻƻƭ ǇǎȅŎƘƻƭƻƎȅ 

ǉǳŀǊǘŜǊƭȅΣ нсόмύΣ мΦ 

 

wƻōƛƴǎƻƴΣ hΦ /Φ όнлмпύΦ {ŀƳǇƭƛƴƎ ƛƴ ƛƴǘŜǊǾƛŜǿπōŀǎŜŘ ǉǳŀƭƛǘŀǝǾŜ ǊŜǎŜŀǊŎƘΥ ! ǘƘŜƻǊŜǝŎŀƭ ŀƴŘ ǇǊŀŎǝŎŀƭ 

ƎǳƛŘŜΦ vǳŀƭƛǘŀǝǾŜ wŜǎŜŀǊŎƘ Lƴ tǎȅŎƘƻƭƻƎȅΣ ммόмύΣ нрπпмΦ 

 

wƻƎŜǊǎΣ /Φ wΦ όмфпрύΦ ¢ƘŜ ƴƻƴŘƛǊŜŎǝǾŜ ƳŜǘƘƻŘ ŀǎ ŀ ǘŜŎƘƴƛǉǳŜ ŦƻǊ ǎƻŎƛŀƭ ǊŜǎŜŀǊŎƘΦ !ƳŜǊƛŎŀƴ WƻǳǊƴŀƭ ƻŦ 

{ƻŎƛƻƭƻƎȅΣ рлόпύΣ нтфπнуоΦ 

 

wƻƎŜǊǎΣ /Φ wΦ όмфсмύΦ hƴ .ŜŎƻƳƛƴƎ ŀ tŜǊǎƻƴΥ ! ¢ƘŜǊŀǇƛǎǘΩǎ ±ƛŜǿ ƻŦ tǎȅŎƘƻǘƘŜǊŀǇȅΦ ¦{Υ IƻǳƎƘǘƻƴ 

aƛƉƛƴΦ 

 

wƻƎŜǊǎΣ /Φ wΦ όмфсоύΦ ¢ƘŜ ŎƻƴŎŜǇǘ ƻŦ ǘƘŜ Ŧǳƭƭȅ ŦǳƴŎǝƻƴƛƴƎ ǇŜǊǎƻƴΦ tǎȅŎƘƻǘƘŜǊŀǇȅΥ ¢ƘŜƻǊȅΣ wŜǎŜŀǊŎƘ ϧ 

tǊŀŎǝŎŜΣ мόмύΣ мтΦ 

 

wƻƎŜǊǎΣ /Φ wΦ όмфулύΦ 9ȄǇŜǊƛŜƴŎŜǎ ƛƴ ŎƻƳƳǳƴƛŎŀǝƻƴΦ Lƴ /Φ wΦ wƻƎŜǊǎ ό9ŘΦύΣ ! ²ŀȅ ƻŦ .ŜƛƴƎ όǇǇΦ рπнсύΦ 

.ƻǎǘƻƴΣ a!Υ IƻǳƎƘǘƻƴ aƛƉƛƴΦ  
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wƻƎŜǊǎΣ 9ΦΣ aƻƻƴΣ !Φ aΦΣ aǳƭƭŜŜΣ aΦ !ΦΣ {ǇŜƭƭŜǊΣ ±Φ aΦΣ ϧ wƻŘŜǊƛŎƪΣ tΦ WΦ όмффуύΦ 5ŜǾŜƭƻǇƛƴƎ ǘƘŜ ϥƘŜŀƭǘƘπ

ǇǊƻƳƻǝƴƎ ǎŎƘƻƻƭϥππŀ ƴŀǝƻƴŀƭ ǎǳǊǾŜȅ ƻŦ ƘŜŀƭǘƘȅ ǎŎƘƻƻƭǎ ŀǿŀǊŘǎΦ tǳōƭƛŎ ƘŜŀƭǘƘΣ ммнόмύΣ отςплΦ 

 

wƻǎǎƳŀƴΣ DΦ .ΦΣ ϧ ²ƛƭǎƻƴΣ .Φ [Φ όмффпύΦ bǳƳōŜǊǎ ŀƴŘ ǿƻǊŘǎ ǊŜǾƛǎƛǘŜŘΥ .ŜƛƴƎ άǎƘŀƳŜƭŜǎǎƭȅ 

ŜŎƭŜŎǝŎέΦ vǳŀƭƛǘȅ ŀƴŘ ǉǳŀƴǝǘȅΣ нуόоύΣ омрπонтΦ 

 

wƻǘƘƜΣ 5Φ aΦΣ [ŜŀǾŜȅΣ DΦΣ ϧ .ŜǎǘΣ wΦ όнллуύΦ hƴ ǘƘŜ ŦǊƻƴǘπƭƛƴŜΥ ¢ŜŀŎƘŜǊǎ ŀǎ ŀŎǝǾŜ ƻōǎŜǊǾŜǊǎ ƻŦ ǇǳǇƛƭǎΩ 

ƳŜƴǘŀƭ ƘŜŀƭǘƘΦ ¢ŜŀŎƘƛƴƎ ŀƴŘ ¢ŜŀŎƘŜǊ 9ŘǳŎŀǝƻƴΣ нпόрύΣ мнмтπмномΦ 

 

wǳōƛƴΣ IΦ WΦΣ ϧ wǳōƛƴΣ LΦ {Φ όнллрύΦ {ǘǊǳŎǘǳǊƛƴƎ ǘƘŜ ƛƴǘŜǊǾƛŜǿΦ Lƴ {ǘǊǳŎǘǳǊƛƴƎ ǘƘŜ ƛƴǘŜǊǾƛŜǿ όнƴŘ ŜŘΦΣ ǇǇΦ 

мнфπмрмύΦ {!D9 tǳōƭƛŎŀǝƻƴǎΣ LƴŎΦΣ !ǾŀƛƭŀōƭŜ ŀǘΥ ƘǧǇǎΥκκŘƻƛΦƻǊƎκмлΦпморκфтумпрнннссрмΦ 

 

wǳōƛƻ 5aΣ .ŜǊƎπ²ŜƎŜǊ aΣ ¢Ŝōō {{Σ [ŜŜ 9{Σ wŀǳŎƘ {Φ όнллоύΦ hōƧŜŎǝŦȅƛƴƎ ŎƻƴǘŜƴǘ ǾŀƭƛŘƛǘȅΥ /ƻƴŘǳŎǝƴƎ ŀ 

ŎƻƴǘŜƴǘ ǾŀƭƛŘƛǘȅ ǎǘǳŘȅ ƛƴ ǎƻŎƛŀƭ ǿƻǊƪ ǊŜǎŜŀǊŎƘΦ {ƻŎƛŀƭ ²ƻǊƪ wŜǎŜŀǊŎƘ нтόнύΥфпςмлп 

 

{ŀƭŘŀƷŀΣ WΦ όнлнмύΦ ¢ƘŜ ŎƻŘƛƴƎ Ƴŀƴǳŀƭ ŦƻǊ ǉǳŀƭƛǘŀǝǾŜ ǊŜǎŜŀǊŎƘŜǊǎΦ оǊŘ 9ŘƛǝƻƴΦ {ŀƎŜ tǳōƭƛŎŀǝƻƴǎΦ  

 

{ŀƴŎŀǎǎƛŀƴƛΣ CΦΣ tƛƴǘǳǎΣ 9ΦΣ IƻƭǘŜΣ !ΦΣ tŀǳƭǳǎΣ tΦΣ aƻǊƻΣ aΦ CΦΣ /ƻǎǎǳΣ DΦΣ Φ ϧ [ƛƴŘŜǊǘΣ WΦ όнлмрύΦ 9ƴƘŀƴŎƛƴƎ 

ǘƘŜ ŜƳƻǝƻƴŀƭ ŀƴŘ ǎƻŎƛŀƭ ǎƪƛƭƭǎ ƻŦ ǘƘŜ ȅƻǳǘƘ ǘƻ ǇǊƻƳƻǘŜ ǘƘŜƛǊ ǿŜƭƭōŜƛƴƎ ŀƴŘ ǇƻǎƛǝǾŜ 

ŘŜǾŜƭƻǇƳŜƴǘΥ ŀ ǎȅǎǘŜƳŀǝŎ ǊŜǾƛŜǿ ƻŦ ǳƴƛǾŜǊǎŀƭ ǎŎƘƻƻƭπōŀǎŜŘ ǊŀƴŘƻƳƛȊŜŘ ŎƻƴǘǊƻƭƭŜŘ 

ǘǊƛŀƭǎΦ /ƭƛƴƛŎŀƭ tǊŀŎǝŎŜ ŀƴŘ 9ǇƛŘŜƳƛƻƭƻƎȅ ƛƴ aŜƴǘŀƭ IŜŀƭǘƘΥ /t ϧ 9aIΣ ммό{ǳǇǇƭ м aнύΣ нмΦ 

 

{ŀǇŜǊŜ όнлнрύΦ tп/ !ǾŀƛƭŀōƭŜ ŀǘ Υ ƘǧǇǎΥκκǿǿǿΦǎŀǇŜǊŜΦƻǊƎΦǳƪκǿƘŀǘπƛǎπǇпŎκ 
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https://www.sapere.org.uk/what-is-p4c/


омр 

ƻŦ плр 

 
омр 

 
 

 

{ŀǳƴŘŜǊǎΣ aΦ bΦΣ ϧ .ŜȊȊƛƴŀΣ CΦ όнлмрύΦ wŜƅŜŎǝƻƴǎ ƻƴ ŎƻƴŎŜǇǝƻƴǎ ƻŦ ǊŜǎŜŀǊŎƘ ƳŜǘƘƻŘƻƭƻƎȅ ŀƳƻƴƎ 

ƳŀƴŀƎŜƳŜƴǘ ŀŎŀŘŜƳƛŎǎΦ 9ǳǊƻǇŜŀƴ aŀƴŀƎŜƳŜƴǘ WƻǳǊƴŀƭΣ ооόрύΣ нфтπолпΦ 

 

{ŀǳƴŘŜǊǎΣ aΦΣ [ŜǿƛǎΣ tΦΣ ϧ ¢ƘƻǊƴƘƛƭƭΣ !Φ όнллфύΦ wŜǎŜŀǊŎƘ ƳŜǘƘƻŘǎ ŦƻǊ ōǳǎƛƴŜǎǎ ǎǘǳŘŜƴǘǎΦ tŜŀǊǎƻƴ 

ŜŘǳŎŀǝƻƴΦ 

{ŀǳƴŘŜǊǎΣ aΦΣ [ŜǿƛǎΣ tΦΣ ϧ ¢ƘƻǊƴƘƛƭƭΣ !Φ όнлмфύΦ wŜǎŜŀǊŎƘ ƳŜǘƘƻŘǎ ŦƻǊ ōǳǎƛƴŜǎǎ ǎǘǳŘŜƴǘǎ όуǘƘ 9ŘƛǝƻƴύΦ 

tŜŀǊǎƻƴ 9ŘǳŎŀǝƻƴ [ƛƳƛǘŜŘΣ CƛƴŀƴŎƛŀƭ ¢ƛƳŜǎ tǊŜƴǝŎŜ IŀƭƭΦ 

 

{ŎƘƻƴŦŜƭŘΣ 5Φ WΦΣ !ŘŀƳǎΣ wΦ 9ΦΣ CǊŜŘǎǘǊƻƳΣ .Φ YΦΣ ²ŜƛǎǎōŜǊƎΣ wΦ tΦΣ DƛƭƳŀƴΣ wΦΣ ±ƻȅŎŜΣ /ΦΣ Φ ϧ {ǇŜŜǎŜπ

[ƛƴŜƘŀƴΣ 5Φ όнлмрύΦ /ƭǳǎǘŜǊπǊŀƴŘƻƳƛȊŜŘ ǘǊƛŀƭ ŘŜƳƻƴǎǘǊŀǝƴƎ ƛƳǇŀŎǘ ƻƴ ŀŎŀŘŜƳƛŎ ŀŎƘƛŜǾŜƳŜƴǘ 

ƻŦ ŜƭŜƳŜƴǘŀǊȅ ǎƻŎƛŀƭπŜƳƻǝƻƴŀƭ ƭŜŀǊƴƛƴƎΦ {ŎƘƻƻƭ tǎȅŎƘƻƭƻƎȅ vǳŀǊǘŜǊƭȅΣ олόоύΣ плсΦ 

 

{ŎƘǳƭǘŜǎΣ aΦ ¢Φ όнлноύΦ !ƴ ƛƴǘǊƻŘǳŎǝƻƴ ǘƻ ƛƳǇƭŜƳŜƴǘŀǝƻƴ ŜǾŀƭǳŀǝƻƴ ƻŦ ǎŎƘƻƻƭπōŀǎŜŘ 

ƛƴǘŜǊǾŜƴǝƻƴǎΦ 9ǳǊƻǇŜŀƴ WƻǳǊƴŀƭ ƻŦ 5ŜǾŜƭƻǇƳŜƴǘŀƭ tǎȅŎƘƻƭƻƎȅΣ нлόмύΣ муфπнлмΦ 

 

{ŎƘǿŀƴŘǘΣ ¢Φ !Φ όнлллύΦ ¢ƘǊŜŜ ŜǇƛǎǘŜƳƻƭƻƎƛŎŀƭ ǎǘŀƴŎŜǎ ŦƻǊ ǉǳŀƭƛǘŀǝǾŜ ƛƴǉǳƛǊȅΥ LƴǘŜǊǇǊŜǝǾƛǎƳΣ 

ƘŜǊƳŜƴŜǳǝŎǎΣ ŀƴŘ ǎƻŎƛŀƭ ŎƻƴǎǘǊǳŎǝƻƴƛǎƳΦ Lƴ IŀƴŘōƻƻƪ ƻŦ ǉǳŀƭƛǘŀǝǾŜ ǊŜǎŜŀǊŎƘ όǇǇΦ муфπнмоύΦ 

{ŀƎŜ tǳōƭƛǎƘƛƴƎΦ 

 

{ŎƻǧΣ 5Φ όнлмпύΦ hƴǘƻƭƻƎȅΣ ŜǇƛǎǘŜƳƻƭƻƎȅΣ ǎǘǊŀǘŜƎȅ ŀƴŘ ƳŜǘƘƻŘ ƛƴ ŜŘǳŎŀǝƻƴŀƭ ǊŜǎŜŀǊŎƘΦ ! ŎǊƛǝŎŀƭ ǊŜŀƭƛǎǘ 

ŀǇǇǊƻŀŎƘΦ aŀƎƛǎΣ wŜǾƛǎǘŀ LƴǘŜǊƴŀŎƛƻƴŀƭ ŘŜ LƴǾŜǎǝƎŀŎƛƽƴ Ŝƴ 9ŘǳŎŀŎƛƽƴΣ тόмпύΣ нфπоуΦ 

 

{ŜƭƛƎƳŀƴΣ aΦ 9ΦΣ {ǘŜŜƴΣ ¢Φ !ΦΣ tŀǊƪΣ bΦΣ ϧ tŜǘŜǊǎƻƴΣ /Φ όнллрύΦ tƻǎƛǝǾŜ tǎȅŎƘƻƭƻƎȅ tǊƻƎǊŜǎǎΦ 
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{ƘŀǿΣ 9Φ όмфффύΦ ! ƎǳƛŘŜ ǘƻ ǘƘŜ ǉǳŀƭƛǘŀǝǾŜ ǊŜǎŜŀǊŎƘ ǇǊƻŎŜǎǎΥ ŜǾƛŘŜƴŎŜ ŦǊƻƳ ŀ ǎƳŀƭƭ ŬǊƳ 

ǎǘǳŘȅΦ vǳŀƭƛǘŀǝǾŜ aŀǊƪŜǘ wŜǎŜŀǊŎƘΥ !ƴ LƴǘŜǊƴŀǝƻƴŀƭ WƻǳǊƴŀƭΣ нόнύΣ рфπтлΦ 

 

{ƛŜƎŜƭΣ 5Φ WΦ όмфффύΦ ¢ƘŜ ŘŜǾŜƭƻǇƛƴƎ ƳƛƴŘΥ ¢ƻǿŀǊŘ ŀ ƴŜǳǊƻōƛƻƭƻƎȅ ƻŦ ƛƴǘŜǊǇŜǊǎƻƴŀƭ ŜȄǇŜǊƛŜƴŎŜΦ DǳƛƭŦƻǊŘ 

tǊŜǎǎΦ 

 

{ƛƭǾŜǊƳŀƴΣ 5Φ όнлмоύΦ ! ǾŜǊȅ ǎƘƻǊǘΣ ŦŀƛǊƭȅ ƛƴǘŜǊŜǎǝƴƎ ŀƴŘ ǊŜŀǎƻƴŀōƭȅ ŎƘŜŀǇ ōƻƻƪ ŀōƻǳǘ ǉǳŀƭƛǘŀǝǾŜ 

ǊŜǎŜŀǊŎƘΦ {ŀƎŜ tǳōƭƛŎŀǝƻƴǎΦ  

 

{ƛǊŀƧΣ LΦΣ ¢ŀƎƎŀǊǘΣ .ΦΣ aŜƭƘǳƛǎƘΣ 9ΦΣ {ŀƳƳƻƴǎΣ tΦΣ ϧ {ȅƭǾŀΣ YΦ όнлмпύΦ 9ȄǇƭƻǊƛƴƎ ŜũŜŎǝǾŜ ǇŜŘŀƎƻƎȅ ƛƴ 

ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎΥ 9ǾƛŘŜƴŎŜ ŦǊƻƳ ǊŜǎŜŀǊŎƘΦ [ƻƴŘƻƴΣ DǊŜŀǘ .ǊƛǘŀƛƴΥ tŜŀǊǎƻƴ όŜƴƎύΦ 

 

{ƳƛǘƘΣ /ΦΣ wƻōŜǊǘǎΣ /ΦΣ bǳǘōŜŀƳΣ 5ΦΣ ϧ aŀŎŘƻƴŀƭŘΣ DΦ όмффнύΦ ¢ƘŜ ƘŜŀƭǘƘ ǇǊƻƳƻǝƴƎ ǎŎƘƻƻƭΥ ǇǊƻƎǊŜǎǎ 

ŀƴŘ ŦǳǘǳǊŜ ŎƘŀƭƭŜƴƎŜǎ ƛƴ ²ŜƭǎƘ ǎŜŎƻƴŘŀǊȅ ǎŎƘƻƻƭǎΦ IŜŀƭǘƘ tǊƻƳƻǝƻƴ LƴǘŜǊƴŀǝƻƴŀƭΣ тόоύΣ мтмπ

мтфΦ 

 

{ƻƭƻƳƻƴΣ wΦ [Φ όмфпфύΦ !ƴ ŜȄǘŜƴǎƛƻƴ ƻŦ ŎƻƴǘǊƻƭ ƎǊƻǳǇ ŘŜǎƛƎƴΦ tǎȅŎƘƻƭƻƎƛŎŀƭ .ǳƭƭŜǝƴΣ псόнύΣ мотΦ 

 

{ǇŜǊƴŜǎΣ YΦ όнлннύΦ ¢ƘŜ ǘǊŀƴǎƛǝƻƴ ōŜǘǿŜŜƴ ǇǊƛƳŀǊȅ ŀƴŘ ǎŜŎƻƴŘŀǊȅ ǎŎƘƻƻƭΥ ! ǘƘŜƳŀǝŎ ǊŜǾƛŜǿ 

ŜƳǇƘŀǎƛǎƛƴƎ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ ƛǎǎǳŜǎΦ wŜǎŜŀǊŎƘ tŀǇŜǊǎ ƛƴ 9ŘǳŎŀǝƻƴΣ отόоύΣ олоπонлΦ 

 

{ǘŀƭƭŀǊŘΣ tΦΣ aȅƭŜǎΣ tΦΣ ϧ .ǊŀƴǎƻƴΣ !Φ όнлмпύΦ ¢ƘŜ ŎƻƎƴƛǝǾŜ ōŜƘŀǾƛƻǳǊ ǘƘŜǊŀǇȅ ǎŎŀƭŜ ŦƻǊ ŎƘƛƭŘǊŜƴ ŀƴŘ 

ȅƻǳƴƎ ǇŜƻǇƭŜ ό/.¢{π/¸tύΥ 5ŜǾŜƭƻǇƳŜƴǘ ŀƴŘ ǇǎȅŎƘƻƳŜǘǊƛŎ ǇǊƻǇŜǊǝŜǎΦ .ŜƘŀǾƛƻǳǊŀƭ !ƴŘ 

/ƻƎƴƛǝǾŜ tǎȅŎƘƻǘƘŜǊŀǇȅΣ пнόоύΣ нсфπнунΦ 
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{ǘŀƭƭŀǊŘΣ tΦΣ {ƛƳǇǎƻƴΣ bΦΣ !ƴŘŜǊǎƻƴΣ {ΦΣ IƛōōŜǊǘΣ {ΦΣ ϧ hǎōƻǊƴΣ /Φ όнллтύΦ ¢ƘŜ CwL9b5{ ŜƳƻǝƻƴŀƭ ƘŜŀƭǘƘ 

ǇǊƻƎǊŀƳƳŜΥ Lƴƛǝŀƭ ŬƴŘƛƴƎǎ ŦǊƻƳ ŀ ǎŎƘƻƻƭπōŀǎŜŘ ǇǊƻƧŜŎǘΦ /ƘƛƭŘ ŀƴŘ !ŘƻƭŜǎŎŜƴǘ aŜƴǘŀƭ 

IŜŀƭǘƘΣ мнόмύΣ онπотΦ 

 

{ǘŀƭƭŀǊŘΣ tΦΣ wƛŎƘŀǊŘǎƻƴΣ ¢ΦΣ ±ŜƭƭŜƳŀƴΣ {ΦΣ ϧ !ǧǿƻƻŘΣ aΦ όнлммύΦ /ƻƳǇǳǘŜǊƛȊŜŘ /.¢ ό¢ƘƛƴƪΣ CŜŜƭΣ 5ƻύ ŦƻǊ 

ŘŜǇǊŜǎǎƛƻƴ ŀƴŘ ŀƴȄƛŜǘȅ ƛƴ ŎƘƛƭŘǊŜƴ ŀƴŘ ŀŘƻƭŜǎŎŜƴǘǎΥ ƻǳǘŎƻƳŜǎ ŀƴŘ ŦŜŜŘōŀŎƪ ŦǊƻƳ ŀ Ǉƛƭƻǘ 

ǊŀƴŘƻƳƛȊŜŘ ŎƻƴǘǊƻƭƭŜŘ ǘǊƛŀƭΦ .ŜƘŀǾƛƻǳǊŀƭ ŀƴŘ /ƻƎƴƛǝǾŜ tǎȅŎƘƻǘƘŜǊŀǇȅΣ офόоύΣ нтоπнупΦ 

 

{ǘŀƭƭŀǊŘΣ tΦΣ {ƪǊȅŀōƛƴŀΣ 9ΦΣ ¢ŀȅƭƻǊΣ DΦΣ tƘƛƭƭƛǇǎΣ wΦΣ 5ŀƴƛŜƭǎΣ IΦΣ !ƴŘŜǊǎƻƴΣ wΦΣ ϧ {ƛƳǇǎƻƴΣ bΦ όнлмпύΦ 

/ƭŀǎǎǊƻƻƳπōŀǎŜŘ ŎƻƎƴƛǝǾŜ ōŜƘŀǾƛƻǳǊ ǘƘŜǊŀǇȅ όCwL9b5{ύΥ ŀ ŎƭǳǎǘŜǊ ǊŀƴŘƻƳƛǎŜŘ ŎƻƴǘǊƻƭƭŜŘ ǘǊƛŀƭ 

ǘƻ tǊŜǾŜƴǘ !ƴȄƛŜǘȅ ƛƴ /ƘƛƭŘǊŜƴ ǘƘǊƻǳƎƘ 9ŘǳŎŀǝƻƴ ƛƴ {ŎƘƻƻƭǎ όt!/9{ύΦ ¢ƘŜ [ŀƴŎŜǘ 

tǎȅŎƘƛŀǘǊȅΣ мόоύΣ мурπмфнΦ 

 

{ǘŀƴƎƻǊΣ /ΦΣ ϧ [ŜŀǊȅΣ {Φ tΦ όнллсύΦ LƴǘŜǊƎǊƻǳǇ ōŜƭƛŜŦǎΥ LƴǾŜǎǝƎŀǝƻƴǎ ŦǊƻƳ ǘƘŜ ǎƻŎƛŀƭ ǎƛŘŜΦ !ŘǾŀƴŎŜǎ ƛƴ 

ŜȄǇŜǊƛƳŜƴǘŀƭ ǎƻŎƛŀƭ ǇǎȅŎƘƻƭƻƎȅΣ оуΣ нпоπнумΦ 

 

{ǘƻŎƪƛƴƎǎΣ 9Φ !ΦΣ 5ŜƎŜƴƘŀǊŘǘΣ [ΦΣ 5ƻōōƛƴǎΣ ¢ΦΣ [ŜŜΣ ¸Φ ¸ΦΣ 9ǊǎƪƛƴŜΣ IΦ 9ΦΣ ²ƘƛǘŜŦƻǊŘΣ IΦ !ΦΣ ϧ tŀǧƻƴΣ DΦ 

όнлмсύΦ tǊŜǾŜƴǝƴƎ ŘŜǇǊŜǎǎƛƻƴ ŀƴŘ ŀƴȄƛŜǘȅ ƛƴ ȅƻǳƴƎ ǇŜƻǇƭŜΥ ŀ ǊŜǾƛŜǿ ƻŦ ǘƘŜ Ƨƻƛƴǘ ŜŶŎŀŎȅ ƻŦ 

ǳƴƛǾŜǊǎŀƭΣ ǎŜƭŜŎǝǾŜ ŀƴŘ ƛƴŘƛŎŀǘŜŘ ǇǊŜǾŜƴǝƻƴΦ tǎȅŎƘƻƭƻƎƛŎŀƭ aŜŘƛŎƛƴŜΣ псόмύΣ ммπнсΦ 

 

¢ŀōŜǊΣ YΦ {Φ όнлмфύΦ 9ȄǇŜǊƛƳŜƴǘŀƭ ǊŜǎŜŀǊŎƘ ƛƴǘƻ ǘŜŀŎƘƛƴƎ ƛƴƴƻǾŀǝƻƴǎΥ ǊŜǎǇƻƴŘƛƴƎ ǘƻ ƳŜǘƘƻŘƻƭƻƎƛŎŀƭ ŀƴŘ 

ŜǘƘƛŎŀƭ ŎƘŀƭƭŜƴƎŜǎΦ {ǘǳŘƛŜǎ ƛƴ {ŎƛŜƴŎŜ 9ŘǳŎŀǝƻƴΣ ррόмύΣ сфπммфΦ 

 

¢ŀǎƘŀƪƪƻǊƛΣ !ΦΣ ϧ ¢ŜŘŘƭƛŜΣ /Φ όмффуύΦ aƛȄŜŘ ƳŜǘƘƻŘƻƭƻƎȅΥ /ƻƳōƛƴƛƴƎ ǉǳŀƭƛǘŀǝǾŜ ŀƴŘ ǉǳŀƴǝǘŀǝǾŜ 

ŀǇǇǊƻŀŎƘŜǎ ό±ƻƭΦ псύΦ {ŀƎŜ tǳōƭƛŎŀǝƻƴǎΦ 
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¢ŜƎŀŘƻπDŀƭƭŀǊŘƻΣ /ΦΣ .ƭŀǎŎƻπ.ƭƭŜƴŘΣ !ΦΣ bŀŘŀƭΣ /Φ ¢ΦΣ ϧ !ƭƛǎŜƴǘΣ /Φ όнлнлύΦ 9ũŜŎǘǎ ƻŦ {ŎƘƻƻƭ ōŀǎŜŘ 

aǳƭǝŎƻƳǇƻƴŜƴǘ tƻǎƛǝǾŜ tǎȅŎƘƻƭƻƎȅ LƴǘŜǊǾŜƴǝƻƴǎ ƻƴ ²ŜƭƭπōŜƛƴƎ ŀƴŘ 5ƛǎǘǊŜǎǎ ƛƴ !ŘƻƭŜǎŎŜƴǘǎΥ 

! {ȅǎǘŜƳŀǝŎ wŜǾƛŜǿ ŀƴŘ aŜǘŀ ŀƴŀƭȅǎƛǎΦ WƻǳǊƴŀƭ ƻŦ ¸ƻǳǘƘ ŀƴŘ !ŘƻƭŜǎŎŜƴŎŜΤ пфόоύΣ пнπртΦ  

¢ƘŀƴƘΣ bΦ /ΦΣ ϧ ¢ƘŀƴƘΣ ¢Φ ¢Φ όнлмрύΦ ¢ƘŜ ƛƴǘŜǊŎƻƴƴŜŎǝƻƴ ōŜǘǿŜŜƴ ƛƴǘŜǊǇǊŜǝǾƛǎǘ ǇŀǊŀŘƛƎƳ ŀƴŘ 

ǉǳŀƭƛǘŀǝǾŜ ƳŜǘƘƻŘǎ ƛƴ ŜŘǳŎŀǝƻƴΦ !ƳŜǊƛŎŀƴ WƻǳǊƴŀƭ ƻŦ 9ŘǳŎŀǝƻƴŀƭ {ŎƛŜƴŎŜΣ мόнύΣ нпπнтΦ 

 

¢ƘƻǊƴǘƻƴΣ 9ΦΣ YƴƻǿƭŜǎΣ /ΦΣ tŀƴŀȅƛƻǘƻǳΣ aΦΣ {ŀƴǘƻǎΣ WΦΣ !ǎƘǿƻǊǘƘΣ 9ΦΣ aŀǎƻƴΣ /ΦΣ ΦΦ ϧ IǳƳǇƘǊŜȅΣ bΦ 

όнлнрύΦ LƳǇƭŜƳŜƴǘŀǝƻƴ ŘƻǎŀƎŜ ŀǎ ŀ ƳƻŘƛŬŜǊ ƻŦ ǘǊŜŀǘƳŜƴǘ ŜũŜŎǘǎ ƻŦ ǳƴƛǾŜǊǎŀƭ ƳƛƴŘŦǳƭƴŜǎǎ ŀƴŘ 

ǊŜƭŀȄŀǝƻƴ ƛƴǘŜǊǾŜƴǝƻƴǎ ƻƴ ŜƳƻǝƻƴŀƭ ŘƛŶŎǳƭǝŜǎ ƛƴ ǇǊƛƳŀǊȅ ŀƴŘ ǎŜŎƻƴŘŀǊȅ ǎŎƘƻƻƭǎΥ ŎƻƳǇƭƛŜǊ 

ŀǾŜǊŀƎŜ Ŏŀǳǎŀƭ ŜũŜŎǘ ŜǎǝƳŀǝƻƴ ƛƴ ǘƘŜ Lb{tLw9 ŎƭǳǎǘŜǊ ǊŀƴŘƻƳƛǎŜŘ ǘǊƛŀƭΦ h{CΦ 

 

¢ƛƭƭŜǧ wΦ DŜǎǘŀƭǘ ¢ƘŜǊŀǇȅ ƛƴ ¢ƘŜƻǊȅ ŀƴŘ ƛƴ tǊŀŎǝŎŜΦ .ǊƛǝǎƘ WƻǳǊƴŀƭ ƻŦ tǎȅŎƘƛŀǘǊȅΦ мфупΤмпрόоύΥномπнорΦ 

ŘƻƛΥмлΦммфнκōƧǇΦмпрΦоΦном 

 

¦bL/9CΦ όнлннύΦ tǊƻƳƻǝƴƎ ŀƴŘ ǇǊƻǘŜŎǝƴƎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛƴ ǎŎƘƻƻƭǎ ŀƴŘ ƭŜŀǊƴƛƴƎ ŜƴǾƛǊƻƴƳŜƴǘǎΦ 

!ǾŀƛƭŀōƭŜ ŀǘΥ ƘǧǇǎΥκκǿǿǿΦǳƴƛŎŜŦΦƻǊƎκǊŜǇƻǊǘǎκǇǊƻƳƻǝƴƎπŀƴŘπǇǊƻǘŜŎǝƴƎπƳŜƴǘŀƭπƘŜŀƭǘƘπ

ǎŎƘƻƻƭǎπŀƴŘπƭŜŀǊƴƛƴƎπŜƴǾƛǊƻƴƳŜƴǘǎ 

 

¦bL/9C όнлнпύ !ƴ ƻǇŜƴ ƭŜǧŜǊ ǘƻ ǘƘŜ ǿƻǊƭŘϥǎ ŎƘƛƭŘǊŜƴΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκǿǿǿΦǳƴƛŎŜŦΦƻǊƎκǇŀǊǘƴŜǊǎƘƛǇǎκƎƭƻōŀƭπŎƻŀƭƛǝƻƴπƳŜƴǘŀƭπƘŜŀƭǘƘπƻǇŜƴπƭŜǧŜǊΦ 

 

¦ƴƛǘŜŘ bŀǝƻƴǎ /ƻƴǾŜƴǝƻƴ ƻƴ ǘƘŜ wƛƎƘǘǎ ƻŦ ǘƘŜ /ƘƛƭŘ όмфуфύ ¢ǊŜŀǘȅ ƴƻΦ нтромΦ ¦ƴƛǘŜŘ bŀǝƻƴǎ ¢ǊŜŀǘȅ 

{ŜǊƛŜǎΣ мрттΣ ǇǇΦ оπмтуΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

https://www.unicef.org/reports/promoting-and-protecting-mental-health-schools-and-learning-environments
https://www.unicef.org/reports/promoting-and-protecting-mental-health-schools-and-learning-environments
https://www.unicef.org/partnerships/global-coalition-mental-health-open-letter
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ƘǧǇǎΥκκǘǊŜŀǝŜǎΦǳƴΦƻǊƎκŘƻŎκ¢ǊŜŀǝŜǎκмффлκлфκмффллфлн҈нллоπмп҈нл!aκ/ƘψL±ψммǇΦǇŘŦ 

ό!ŎŎŜǎǎŜŘΥ о Wǳƭȅ нлнлύΦ 

 

²ŀŘƳŀƴΣ wΦΣ ¢ŀȅƭƻǊΣ hΦΣ vǳŀƭǘŜǊΣ tΦΣ IǳƳǇƘǊŜȅΣ bΦΣ ²ƻƻŘΣ aΦΣ aƻƴπ²ƛƭƭƛŀƳǎΣ aΦΣ ϧ wǳǧŜǊΣ bΦ όнлнпύΦ 

LƳǇǊƻǾƛƴƎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭōŜƛƴƎ ǿƛǘƘ ŀƴŘ ǘƘǊƻǳƎƘ ŜŘǳŎŀǝƻƴŀƭ ǎŜǩƴƎǎΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκŘƻƛΦƻǊƎκмлΦпутурκмллκнрп 

 

 

²ŀǊǊŜƴΣ 9ΦΣ aŜƭŜƴŘŜȊπ¢ƻǊǊŜǎΣ DΦ WΦΣ ±ƛƴŜǊΣ wΦΣ ϧ .ƻƴŜƭƭΣ /Φ όнлнлύΦ ¦ǎƛƴƎ ǉǳŀƭƛǘŀǝǾŜ ǊŜǎŜŀǊŎƘ ǘƻ ŜȄǇƭƻǊŜ 

ƛƴǘŜǊǾŜƴǝƻƴ ƳŜŎƘŀƴƛǎƳǎΥ ŬƴŘƛƴƎǎ ŦǊƻƳ ǘƘŜ [ŜŀǊƴƛƴƎ ¢ƻƎŜǘƘŜǊ ǿƘƻƭŜπǎŎƘƻƻƭ ƘŜŀƭǘƘ 

ƛƴǘŜǊǾŜƴǝƻƴ ǘǊƛŀƭΦ ¢ǊƛŀƭǎΣ нмΣ мπмпΦ 

 

²ŀǘǎƻƴΣ 5ΦΣ /ƭŀǊƪΣ [Φ !ΦΣ ϧ ¢ŜƭƭŜƎŜƴΣ !Φ όмфууύΦ 5ŜǾŜƭƻǇƳŜƴǘ ŀƴŘ ǾŀƭƛŘŀǝƻƴ ƻŦ ōǊƛŜŦ ƳŜŀǎǳǊŜǎ ƻŦ 

ǇƻǎƛǝǾŜ ŀƴŘ ƴŜƎŀǝǾŜ ŀũŜŎǘΥ ǘƘŜ t!b!{ ǎŎŀƭŜǎΦ WƻǳǊƴŀƭ ƻŦ tŜǊǎƻƴŀƭƛǘȅ ŀƴŘ {ƻŎƛŀƭ 

tǎȅŎƘƻƭƻƎȅΣ рпόсύΣ млсоΦ 

 

²ŜŀǊŜΣ YΦΣ ϧ aǳǊǊŀȅΣ aΦ όнллпύΦ .ǳƛƭŘƛƴƎ ŀ ǎǳǎǘŀƛƴŀōƭŜ ŀǇǇǊƻŀŎƘ ǘƻ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǿƻǊƪ ƛƴ 

ǎŎƘƻƻƭǎΦ LƴǘŜǊƴŀǝƻƴŀƭ WƻǳǊƴŀƭ ƻŦ aŜƴǘŀƭ IŜŀƭǘƘ tǊƻƳƻǝƻƴΣ сόнύΣ роπрфΦ 

 

²ŜŀǊŜΣ YΦΣ ϧ bƛƴŘΣ aΦ όнлммύΦ aŜƴǘŀƭ ƘŜŀƭǘƘ ǇǊƻƳƻǝƻƴ ŀƴŘ ǇǊƻōƭŜƳ ǇǊŜǾŜƴǝƻƴ ƛƴ ǎŎƘƻƻƭǎΥ ǿƘŀǘ ŘƻŜǎ 

ǘƘŜ ŜǾƛŘŜƴŎŜ ǎŀȅΚΦ IŜŀƭǘƘ ǇǊƻƳƻǝƻƴ ƛƴǘŜǊƴŀǝƻƴŀƭΣ нсόǎǳǇǇƭψмύΣ ƛнфπƛсфΦ 

 

²ŜŀǊŜΣ YΦ όнлмрύΦ ²Ƙŀǘ ǿƻǊƪǎ ƛƴ ǇǊƻƳƻǝƴƎ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǝƻƴŀƭ ǿŜƭƭπōŜƛƴƎ ŀƴŘ ǊŜǎǇƻƴŘƛƴƎ ǘƻ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘ ǇǊƻōƭŜƳǎ ƛƴ ǎŎƘƻƻƭǎΦ [ƻƴŘƻƴΥ bŀǝƻƴŀƭ /ƘƛƭŘǊŜƴΩǎ .ǳǊŜŀǳΣ мπмрΦ 

 

https://doi.org/10.48785/100/254
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²ŜōǎǘŜǊπ{ǘǊŀǧƻƴΣ /ΦΣ wŜƛƴƪŜΣ ²Φ aΦΣ IŜǊƳŀƴΣ YΦ /ΦΣ ϧ bŜǿŎƻƳŜǊΣ [Φ [Φ όнлммŀύΦ ¢ƘŜ ƛƴŎǊŜŘƛōƭŜ ȅŜŀǊǎ 

ǘŜŀŎƘŜǊ ŎƭŀǎǎǊƻƻƳ ƳŀƴŀƎŜƳŜƴǘ ǘǊŀƛƴƛƴƎΥ ¢ƘŜ ƳŜǘƘƻŘǎ ŀƴŘ ǇǊƛƴŎƛǇƭŜǎ ǘƘŀǘ ǎǳǇǇƻǊǘ ŬŘŜƭƛǘȅ ƻŦ 

ǘǊŀƛƴƛƴƎ ŘŜƭƛǾŜǊȅΦ {ŎƘƻƻƭ tǎȅŎƘƻƭƻƎȅ wŜǾƛŜǿΣ плόпύΣ рлфπрнфΦ 

 

²ŜōǎǘŜǊπ{ǘǊŀǧƻƴΣ /ΦΣ wƛƴŀƭŘƛΣ WΦΣ ϧ wŜƛŘΣ WΦ aΦ όнлммōύΦ [ƻƴƎπ¢ŜǊƳ hǳǘŎƻƳŜǎ ƻŦ LƴŎǊŜŘƛōƭŜ ¸ŜŀǊǎ 

tŀǊŜƴǝƴƎ tǊƻƎǊŀƳΥ tǊŜŘƛŎǘƻǊǎ ƻŦ !ŘƻƭŜǎŎŜƴǘ !ŘƧǳǎǘƳŜƴǘΦ /ƘƛƭŘ ŀƴŘ !ŘƻƭŜǎŎŜƴǘ aŜƴǘŀƭ IŜŀƭǘƘΣ 

мсόмύΣ оуςпсΦ !ǾŀƛƭŀōƭŜ ŀǘΥ ƘǧǇǎΥκκŘƻƛΦƻǊƎκмлΦммммκƧΦмптрπорууΦнлмлΦллртсΦȄ 

 

²ŜƭƭǎΣ WΦΣ .ŀǊƭƻǿΣ WΦΣ ϧ {ǘŜǿŀǊǘπ.ǊƻǿƴΣ {Φ όнллоύΦ ! ǎȅǎǘŜƳŀǝŎ ǊŜǾƛŜǿ ƻŦ ǳƴƛǾŜǊǎŀƭ ŀǇǇǊƻŀŎƘŜǎ ǘƻ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘ ǇǊƻƳƻǝƻƴ ƛƴ ǎŎƘƻƻƭǎΦ IŜŀƭǘƘ 9ŘǳŎŀǝƻƴΣ млоόпύΣ мфтπннлΦ 

 

²ŜǊƴŜǊπ{ŜƛŘƭŜǊΣ !ΦΣ tŜǊǊȅΣ ¸ΦΣ /ŀƭŜŀǊΣ !Φ [ΦΣ bŜǿōȅΣ WΦ aΦΣ ϧ /ƘǊƛǎǘŜƴǎŜƴΣ IΦ όнлмтύΦ {ŎƘƻƻƭπōŀǎŜŘ 

ŘŜǇǊŜǎǎƛƻƴ ŀƴŘ ŀƴȄƛŜǘȅ ǇǊŜǾŜƴǝƻƴ ǇǊƻƎǊŀƳǎ ŦƻǊ ȅƻǳƴƎ ǇŜƻǇƭŜΥ ! ǎȅǎǘŜƳŀǝŎ ǊŜǾƛŜǿ ŀƴŘ ƳŜǘŀπ

ŀƴŀƭȅǎƛǎΦ /ƭƛƴƛŎŀƭ tǎȅŎƘƻƭƻƎȅ wŜǾƛŜǿΣ рмΣ олπптΦ 

 

²ƘƛǘŜΣ IΦΣ ϧ {ŀōŀǊǿŀƭΣ {Φ όнлмпύΦ vǳŀǎƛπŜȄǇŜǊƛƳŜƴǘŀƭ ŘŜǎƛƎƴ ŀƴŘ ƳŜǘƘƻŘǎΦ aŜǘƘƻŘƻƭƻƎƛŎŀƭ ōǊƛŜŦǎΥ 

ƛƳǇŀŎǘ ŜǾŀƭǳŀǝƻƴΣ уόнлмпύΣ мπмсΦ 

 

²ƘƛǘŜƘŜŀŘΣ 5ΦΣ ¢ŀƪŜǘΣ !ΦΣ ϧ {ƳƛǘƘΣ tΦ όнллоύΦ !Ŏǝƻƴ ǊŜǎŜŀǊŎƘ ƛƴ ƘŜŀƭǘƘ ǇǊƻƳƻǝƻƴΦ IŜŀƭǘƘ 9ŘǳŎŀǝƻƴ 

WƻǳǊƴŀƭΣ снόмύΣ рπннΦ 

 

²ƛƭƭƛƎΣ /Φ όнлмфŀύΦ hƴǘƻƭƻƎƛŎŀƭ ŀƴŘ ŜǇƛǎǘŜƳƻƭƻƎƛŎŀƭ ǊŜƅŜȄƛǾƛǘȅΥ ! ŎƻǊŜ ǎƪƛƭƭ ŦƻǊ ǘƘŜǊŀǇƛǎǘǎΦ /ƻǳƴǎŜƭƭƛƴƎ 

ŀƴŘ tǎȅŎƘƻǘƘŜǊŀǇȅ wŜǎŜŀǊŎƘΣ мфόоύΣ мусπмфпΦ 

 

https://doi.org/10.1111/j.1475-3588.2010.00576.x
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²ƛƭƭƛƎΣ /Φ όнлмфōύΦ ²Ƙŀǘ Ŏŀƴ ǉǳŀƭƛǘŀǝǾŜ ǇǎȅŎƘƻƭƻƎȅ ŎƻƴǘǊƛōǳǘŜ ǘƻ ǇǎȅŎƘƻƭƻƎƛŎŀƭ 

ƪƴƻǿƭŜŘƎŜΚ tǎȅŎƘƻƭƻƎƛŎŀƭ ƳŜǘƘƻŘǎΣ нпόсύΣ тфсΦ 

 

²ƛǎŜΣ WΦ όнлнрύΦ ²Ƙȅ ƛǎ bI{ 9ƴƎƭŀƴŘ ōŜƛƴƎ ŀōƻƭƛǎƘŜŘΣ ŀƴŘ ǿƘŀǘΩǎ ƴŜȄǘΚ .aW нлнрΤ оууΥ Ǌрор !ǾŀƛƭŀōƭŜ 

ŀǘΥ ƘǧǇǎΥκκŘƻƛΥмлΦммосκ.aWΦǊрор 

 

²ƻǊƭŘ IŜŀƭǘƘ hǊƎŀƴƛǎŀǝƻƴ όмфумύΦ ¢ILw¢¸πCh¦w¢I ²hw[5 I9![¢I !{{9a.[¸Φ ²ƻǊƭŘ IŜŀƭǘƘ 

hǊƎŀƴƛǎŀǝƻƴ ό²IhύΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκƛǊƛǎΦǿƘƻΦƛƴǘκōƛǘǎǘǊŜŀƳκƘŀƴŘƭŜκмлссрκмррстфκ²I!опψмфумπw9/πмψŜƴƎΦǇŘŦ 

 

²ƻǊƭŘ IŜŀƭǘƘ hǊƎŀƴƛǎŀǝƻƴΦ όмфусύΦ Ϧhǧŀǿŀ /ƘŀǊǘŜǊ ŦƻǊ IŜŀƭǘƘ tǊƻƳƻǝƻƴϦ hǧŀǿŀΥ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκǿǿǿΦǿƘƻΦƛƴǘκǘŜŀƳǎκƘŜŀƭǘƘπǇǊƻƳƻǝƻƴκŜƴƘŀƴŎŜŘπǿŜƭƭōŜƛƴƎκŬǊǎǘπƎƭƻōŀƭπŎƻƴŦŜǊŜƴŎŜ 

 

²ƻǊƭŘ IŜŀƭǘƘ hǊƎŀƴƛȊŀǝƻƴΦ όнллпύΦ tǊƻƳƻǝƴƎ ƳŜƴǘŀƭ ƘŜŀƭǘƘΥ ŎƻƴŎŜǇǘǎΣ ŜƳŜǊƎƛƴƎ ŜǾƛŘŜƴŎŜΣ ǇǊŀŎǝŎŜΥ 

ǎǳƳƳŀǊȅ ǊŜǇƻǊǘκŀ ǊŜǇƻǊǘ ŦǊƻƳ ǘƘŜ ²ƻǊƭŘ IŜŀƭǘƘ hǊƎŀƴƛȊŀǝƻƴΣ 5ŜǇŀǊǘƳŜƴǘ ƻŦ aŜƴǘŀƭ IŜŀƭǘƘ 

ŀƴŘ {ǳōǎǘŀƴŎŜ !ōǳǎŜ ƛƴ ŎƻƭƭŀōƻǊŀǝƻƴ ǿƛǘƘ ǘƘŜ ±ƛŎǘƻǊƛŀƴ IŜŀƭǘƘ tǊƻƳƻǝƻƴ CƻǳƴŘŀǝƻƴ ŀƴŘ ǘƘŜ 

¦ƴƛǾŜǊǎƛǘȅ ƻŦ aŜƭōƻǳǊƴŜΦ !ǾŀƛƭŀōƭŜ ŀǘΥ ƘǧǇǎΥκκǿǿǿΦǿƘƻΦƛƴǘκǇǳōƭƛŎŀǝƻƴǎκƛκƛǘŜƳκфнпмрснфпо 

 

 

²ƻǊƭŘ IŜŀƭǘƘ hǊƎŀƴƛȊŀǝƻƴΦ όнлмоύΦ /ƻƳǇǊŜƘŜƴǎƛǾŜ mental health action plan 2013ï2020. DŜƴŜǾŀΥ 

²ƻǊƭŘ IŜŀƭǘƘ hǊƎŀƴƛȊŀǝƻƴΣ пуΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇΥκκǿǿǿΦǿƘƻΦƛƴǘκƛǊƛǎκƘŀƴŘƭŜκмлссрκуффссΦwŜǘǊƛŜǾŜŘ мнǘƘ Wǳƭȅ нлнмΦ 

 

https://doi:10.1136/BMJ.r535
https://iris.who.int/bitstream/handle/10665/155679/WHA34_1981-REC-1_eng.pdf
https://www.who.int/teams/health-promotion/enhanced-wellbeing/first-global-conference
https://www.who.int/publications/i/item/9241562943
http://www.who.int/iris/handle/10665/89966.Retrieved%2012th%20July%202021
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²ƻǊƭŘ IŜŀƭǘƘ hǊƎŀƴƛȊŀǝƻƴΦ όнлмрύΦ tǊŜǾŜƴǝƴƎ ȅƻǳǘƘ ǾƛƻƭŜƴŎŜΥ ŀƴ ƻǾŜǊǾƛŜǿ ƻŦ ǘƘŜ ŜǾƛŘŜƴŎŜΦ ²ƻǊƭŘ 

IŜŀƭǘƘ hǊƎŀƴƛȊŀǝƻƴΦ !ǾŀƛƭŀōƭŜ ŀǘΥ ƘǧǇǎΥκκǿǿǿΦǿƘƻΦƛƴǘκǇǳōƭƛŎŀǝƻƴǎκƛκƛǘŜƳκǇǊŜǾŜƴǝƴƎπȅƻǳǘƘπ

ǾƛƻƭŜƴŎŜπŀƴπƻǾŜǊǾƛŜǿπƻŦπǘƘŜπŜǾƛŘŜƴŎŜ 

 

 

²ƻǊƭŘ IŜŀƭǘƘ hǊƎŀƴƛǎŀǝƻƴΦ όнлмуύΦ aŜƴǘŀƭ ƘŜŀƭǘƘΥ ǎǘǊŜƴƎǘƘŜƴƛƴƎ ƻǳǊ ǊŜǎǇƻƴǎŜΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκǿǿǿΦǿƘƻΦƛƴǘκƴŜǿǎπǊƻƻƳκŦŀŎǘπǎƘŜŜǘǎκŘŜǘŀƛƭκƳŜƴǘŀƭπƘŜŀƭǘƘπǎǘǊŜƴƎǘƘŜƴƛƴƎπƻǳǊπ

ǊŜǎǇƻƴǎŜ 

 

²ƻǊƭŘ IŜŀƭǘƘ hǊƎŀƴƛȊŀǝƻƴΦ όнлмфŀύΦ ¢ƘŜ ²Ih ǎǇŜŎƛŀƭ ƛƴƛǝŀǝǾŜ ŦƻǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ όнлмфπнлноύΥ 

ǳƴƛǾŜǊǎŀƭ ƘŜŀƭǘƘ ŎƻǾŜǊŀƎŜ ŦƻǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘΦ ²ƻǊƭŘ IŜŀƭǘƘ hǊƎŀƴƛȊŀǝƻƴΦ !ǾŀƛƭŀōƭŜ ŀǘ Υ 

ƘǧǇǎΥκκƛǊƛǎΦǿƘƻΦƛƴǘκƘŀƴŘƭŜκмлссрκомлфумΦ [ƛŎŜƴǎŜΥ // .¸πb/π{! оΦл LDh 

 

²ƻǊƭŘ IŜŀƭǘƘ hǊƎŀƴƛǎŀǝƻƴΦ όнлмфōύ ƳƎ D!t /ƻƳƳǳƴƛǘȅ ¢ƻƻƭƪƛǘΥ ŬŜƭŘ ǘŜǎǘ ǾŜǊǎƛƻƴΦ  

DŜƴŜǾŀΦ !ǾŀƛƭŀōƭŜ ŀǘΥ ƘǧǇǎΥκκǿǿǿΦǿƘƻΦƛƴǘκǇǳōƭƛŎŀǝƻƴǎπŘŜǘŀƛƭκǘƘŜπƳƘƎŀǇπŎƻƳƳǳƴƛǘȅπǘƻƻƭƪƛǘπŬŜƭŘπ

ǘŜǎǘπǾŜǊǎƛƻƴ 

 

 

²ƻǊƭŘ IŜŀƭǘƘ hǊƎŀƴƛǎŀǝƻƴΦ όнлмфπнлноύΦ όнлнмύΦ ! ǎǇŜŎƛŀƭ ƛƴƛǝŀǝǾŜ ŦƻǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκǿǿǿΦǿƘƻΦƛƴǘκǇǳōƭƛŎŀǝƻƴǎκƛκƛǘŜƳκǎǇŜŎƛŀƭπƛƴƛǝŀǝǾŜπŦƻǊπƳŜƴǘŀƭπƘŜŀƭǘƘπόнлмфπнлноύ 

 

²ƻǊƭŘ IŜŀƭǘƘ hǊƎŀƴƛȊŀǝƻƴ όнлннύΦ /h±L5πмф ǇŀƴŘŜƳƛŎ ǘǊƛƎƎŜǊǎ нр҈ ƛƴŎǊŜŀǎŜ ƛƴ ǇǊŜǾŀƭŜƴŎŜ ƻŦ ŀƴȄƛŜǘȅ 

ŀƴŘ ŘŜǇǊŜǎǎƛƻƴ ǿƻǊƭŘǿƛŘŜΦ !ǾŀƛƭŀōƭŜ ŀǘΥ ƘǧǇǎΥκκǿǿǿΦǿƘƻΦƛƴǘκƴŜǿǎκƛǘŜƳκлнπлоπнлннπŎƻǾƛŘπ

мфπǇŀƴŘŜƳƛŎπǘǊƛƎƎŜǊǎπнрπƛƴŎǊŜŀǎŜπƛƴπǇǊŜǾŀƭŜƴŎŜπƻŦπŀƴȄƛŜǘȅπŀƴŘπŘŜǇǊŜǎǎƛƻƴπǿƻǊƭŘǿƛŘŜ 

 

https://www.who.int/publications/i/item/preventing-youth-violence-an-overview-of-the-evidence
https://www.who.int/publications/i/item/preventing-youth-violence-an-overview-of-the-evidence
https://www.who.int/news-room/fact-sheets/detail/mental-health-strengthening-our-response
https://www.who.int/news-room/fact-sheets/detail/mental-health-strengthening-our-response
https://iris.who.int/handle/10665/310981
https://www.who.int/publications-detail/the-mhgap-community-toolkit-field-test-version
https://www.who.int/publications-detail/the-mhgap-community-toolkit-field-test-version
https://www.who.int/publications/i/item/special-initiative-for-mental-health-(2019-2023)
https://www.who.int/news/item/02-03-2022-covid-19-pandemic-triggers-25-increase-in-prevalence-of-anxiety-and-depression-worldwide
https://www.who.int/news/item/02-03-2022-covid-19-pandemic-triggers-25-increase-in-prevalence-of-anxiety-and-depression-worldwide
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²ǊƛƎƘǘΣ 5Φ .Φ όнллсύΦ /ƻƳǇŀǊƛƴƎ ƎǊƻǳǇǎ ƛƴ ŀ ōŜŦƻǊŜςŀƊŜǊ ŘŜǎƛƎƴΥ ²ƘŜƴ ǘ ǘŜǎǘ ŀƴŘ !b/h±! ǇǊƻŘǳŎŜ 

ŘƛũŜǊŜƴǘ ǊŜǎǳƭǘǎΦ .ǊƛǝǎƘ WƻǳǊƴŀƭ ƻŦ 9ŘǳŎŀǝƻƴŀƭ tǎȅŎƘƻƭƻƎȅΣ тсόоύΣ ссоπстрΦ 

 

¸ŀǊŘƭŜȅΣ [ΦΣ ϧ .ƛǎƘƻǇΣ CΦ [Φ όнлмтύΦ aƛȄƛƴƎ ǉǳŀƭƛǘŀǝǾŜ ŀƴŘ ǉǳŀƴǝǘŀǝǾŜ ƳŜǘƘƻŘǎΥ ! ǇǊŀƎƳŀǝŎ 

ŀǇǇǊƻŀŎƘΦ ¢ƘŜ {ŀƎŜ ƘŀƴŘōƻƻƪ ƻŦ ǉǳŀƭƛǘŀǝǾŜ ǊŜǎŜŀǊŎƘ ƛƴ ǇǎȅŎƘƻƭƻƎȅΣ офуπпмоΦ {ŀƎŜ 

tǳōƭƛŎŀǝƻƴǎΦ  

 

¸ƛƭƳŀȊΣ YΦ όнлмоύΦ /ƻƳǇŀǊƛǎƻƴ ƻŦ ǉǳŀƴǝǘŀǝǾŜ ŀƴŘ ǉǳŀƭƛǘŀǝǾŜ ǊŜǎŜŀǊŎƘ ǘǊŀŘƛǝƻƴǎΥ 9ǇƛǎǘŜƳƻƭƻƎƛŎŀƭΣ 

ǘƘŜƻǊŜǝŎŀƭΣ ŀƴŘ ƳŜǘƘƻŘƻƭƻƎƛŎŀƭ ŘƛũŜǊŜƴŎŜǎΦ 9ǳǊƻǇŜŀƴ WƻǳǊƴŀƭ ƻŦ 9ŘǳŎŀǝƻƴΣ пуόнύΣ оммπонрΦ 

 

¸ƻǳƴƎ aƛƴŘǎ όнлнлύΦ ̧ƻǳƴƎ ǇŜƻǇƭŜϥǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎ ƳǳŎƘ ǿƻǊǎŜΦ !ǾŀƛƭŀōƭŜ ŀǘΥ 

ƘǧǇǎΥκκǿǿǿΦȅƻǳƴƎƳƛƴŘǎΦƻǊƎΦǳƪκŀōƻǳǘπǳǎκƳŜŘƛŀπŎŜƴǘǊŜκǇǊŜǎǎπǊŜƭŜŀǎŜǎκƳŜƴǘŀƭπƘŜŀƭǘƘπƳǳŎƘπ

ǿƻǊǎŜπŦƻǊπƳŀƴȅπȅƻǳƴƎπǇŜƻǇƭŜπǿƛǘƘπƳŜƴǘŀƭπƘŜŀƭǘƘπƴŜŜŘǎκ 

 

¸ƻǳƴƎ aƛƴŘǎΦ όнлнпύΦ bŜŀǊƭȅ ǘƘǊŜŜπǉǳŀǊǘŜǊǎ ƻŦ ǘŜŀŎƘŜǊǎ ōŜƭƛŜǾŜ ǇƻƻǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǎǳǇǇƻǊǘ ƛǎ ƘŀǾƛƴƎ ŀ 

ƴŜƎŀǝǾŜ ƛƳǇŀŎǘ ƻƴ ƭŜŀǊƴƛƴƎΦ !ǾŀƛƭŀōƭŜ ŀǘΥ ƘǧǇǎΥκκǿǿǿΦȅƻǳƴƎƳƛƴŘǎΦƻǊƎΦǳƪκŀōƻǳǘπǳǎκƳŜŘƛŀπ

ŎŜƴǘǊŜκǇǊŜǎǎπǊŜƭŜŀǎŜǎκƴŜŀǊƭȅπǘƘǊŜŜπǉǳŀǊǘŜǊǎπƻŦπǘŜŀŎƘŜǊǎπōŜƭƛŜǾŜπǇƻƻǊπƳŜƴǘŀƭπƘŜŀƭǘƘπǎǳǇǇƻǊǘπ

ƛǎπƘŀǾƛƴƎπŀπƴŜƎŀǝǾŜπƛƳǇŀŎǘπƻƴπƭŜŀǊƴƛƴƎκ 

 

¸ƻǳƴƎ aƛƴŘǎ όнлнрύΦ рн҈ ƛƴŎǊŜŀǎŜ ƛƴ ȅƻǳƴƎ ǇŜƻǇƭŜ ǿŀƛǝƴƎ ƻǾŜǊ ŀ ȅŜŀǊ ŦƻǊ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ǎǳǇǇƻǊǘΦ 

!ǾŀƛƭŀōƭŜ ŀǘΥ ƘǧǇǎΥκκǿǿǿΦȅƻǳƴƎƳƛƴŘǎΦƻǊƎΦǳƪκŀōƻǳǘπǳǎκƳŜŘƛŀπŎŜƴǘǊŜκǇǊŜǎǎπǊŜƭŜŀǎŜǎκƛƴŎǊŜŀǎŜπ

ƛƴπȅƻǳƴƎπǇŜƻǇƭŜπǿŀƛǝƴƎπƻǾŜǊπŀπȅŜŀǊπŦƻǊπƳŜƴǘŀƭπƘŜŀƭǘƘπǎǳǇǇƻǊǘκ 

 

½ŜƴƴŜǊΣ /ΦΣ IŜǊǊƴƭŜōŜƴπYǳǊȊΣ {ΦΣ ϧ ²ŀƭŀŎƘΣ IΦ όнлмпύΦ aƛƴŘŦǳƭƴŜǎǎπōŀǎŜŘ ƛƴǘŜǊǾŜƴǝƻƴǎ ƛƴ ǎŎƘƻƻƭǎτŀ 

ǎȅǎǘŜƳŀǝŎ ǊŜǾƛŜǿ ŀƴŘ ƳŜǘŀπŀƴŀƭȅǎƛǎΦ CǊƻƴǝŜǊǎ ƛƴ tǎȅŎƘƻƭƻƎȅΣ рΣ слоΦ 

https://www.youngminds.org.uk/about-us/media-centre/press-releases/mental-health-much-worse-for-many-young-people-with-mental-health-needs/
https://www.youngminds.org.uk/about-us/media-centre/press-releases/mental-health-much-worse-for-many-young-people-with-mental-health-needs/
https://www.youngminds.org.uk/about-us/media-centre/press-releases/nearly-three-quarters-of-teachers-believe-poor-mental-health-support-is-having-a-negative-impact-on-learning/
https://www.youngminds.org.uk/about-us/media-centre/press-releases/nearly-three-quarters-of-teachers-believe-poor-mental-health-support-is-having-a-negative-impact-on-learning/
https://www.youngminds.org.uk/about-us/media-centre/press-releases/nearly-three-quarters-of-teachers-believe-poor-mental-health-support-is-having-a-negative-impact-on-learning/
https://www.youngminds.org.uk/about-us/media-centre/press-releases/increase-in-young-people-waiting-over-a-year-for-mental-health-support/
https://www.youngminds.org.uk/about-us/media-centre/press-releases/increase-in-young-people-waiting-over-a-year-for-mental-health-support/
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½ƻƻƎƳŀƴΣ {ΦΣ DƻƭŘōŜǊƎΣ {Φ .ΦΣ IƻȅǘΣ ²Φ ¢ΦΣ ϧ aƛƭƭŜǊΣ [Φ όнлмрύΦ aƛƴŘŦǳƭƴŜǎǎ ƛƴǘŜǊǾŜƴǝƻƴǎ ǿƛǘƘ ȅƻǳǘƘΥ ! 

ƳŜǘŀπŀƴŀƭȅǎƛǎΦ aƛƴŘŦǳƭƴŜǎǎΣ сΣ нфлπолнΦ 

  



онр 

ƻŦ плр 

 
онр 

 
 

 

!ǇǇŜƴŘƛȄ ! 

[ƻƎƛŎ aƻŘŜƭ 
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!ǇǇŜƴŘƛȄ . 

±ƛŘŜƻǎ ŦƻǊ [Ŝǎǎƻƴǎ о ŀƴŘ п  
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wƛǎƪ !ǎǎŜǎǎƳŜƴǘ ŦƻǊ {²/ 
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!ǇǇŜƴŘƛȄ 5 

[Ŝǎǎƻƴ tƭŀƴƴƛƴƎ мπф 
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