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Mental health problems for children and young people are on the increase, and schools are
recognised as being at the forefront of providing support through early interventions in the primary
years to offermental health and welbeing interventions as an effective preventative meastird Y'Y
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In the UKthe researcher, as a teacher and school counsellor, had experience working with
primary school students who were finding life at schamhllengingdue to mental healthdifficulties;
studentsbecameworried and anxious and, at times, said they had suffered from depression.
According to the Mental Health Foundaticd20@1), students with gopodMIHWBgenerally feel
positive, manage the challenges of dayday life, areoptimistic, andunderstand their own
potential. Studentshowever,with mental health difficulties find personal thoughts disrupt their
emotions which can lead to anxiety and possible depression. Students spendfaheair time on
social media, and the words anxiety and depressidangwith autism, dyspraxia, and dyslexia,
were frequently usedy studentsin schoolconversations when discussingw they were feeling
The students wanted to talk about what anxiety and depression meant to them. The reseiarcher

this thesisaskswhether wesometimes underestimate whatis I LILIJSY Ay 3 Ay 2dzNJ a i dzR S

YUY KAfRNBY YR &2dzy3 LIS200{SUa YSyidlft KSIHfGK &s



https://www.nhs.uk/mental-health/children-and-young-adults/mental-health-support/mental-health-services/

whether internet access has increased very young students' knowledgerdal health, but

without developinggundamental skills of discernment.

Followingthis experience, the researcher beganestigatinghe provision of school
interventions and their impact on students. The researcher found that school interventions often
addressed only one or two mental health issues, prompting a search to identify acomitionent
school intervention fo MHWBthat could be integrated into the UK's Personal, Social, Health, and
902y2YAO o6t {190 SRdzZOI GA2Yy Odz2NNA Odzf dzy® &8 NBE& ST N
OF LI OAGeQ 652NBSSE HanumM0OXEZ gKAOK 0SOFYS GKS T2 0dz

intervention, Y Little Bit of Psycholo@as part of the research study.

This research aimed to determine whether a school intervention with a vooitiponent
approach could support students as youndl@syears old in recognising waysselfregulate their
emotions and behaviours, leading to more positiMelWB These multcomponents are derived
TNRY (GKS Ozme®ddIRI O2 1I Vadifed 652NBSSS thafwet Mo @ | OO 2 NJ
components of theQ 3-8 2 RX R O LJshOuldibé@ festered té dddress wdking. In recent
years, we have seen several school intaetians for MHWB, such as mindfulness and meditation
programmes, being incorporated into many schools as part of Personal, Social, Health, and Economic
(PSHE) educatiotg providestudents with skills to support selégulation. Howeverthe research
literature highlights the effectiveness of balancing targeted and universal,-oarttponent
intervention programmes in schools aimed at promotpugitive mental health. School intervention
programmesghat equip students with practical skills and knowledgeaied to mental health not
only help pupils manage their own wellbeing but also encourage supportive relationships among

peers and staffWeare & Murray, 2004; Weare, 2015).



In reviewingthe literature on school interventions in the UK for MHWB, the researcher
found that many interventions focused on bullying and friendship issues, delivered through PSHE
programmes. Some interventions have been targeted at the needs of specific students, and this
means they are not universal, with a danger of leaving other students at risk as they are excluded
from mental health interventions and from gaining the skills needed ésitive MHWBIn the future
(Fazekt al, 2014). More recent $wol interventions havadopted aninteractive approach to social
and emotional learning, focusing on interrelated skills that enable students to apply the knowledge
they have gained, understand and manage their emotions, profdeive, and build positive
relationships (Goldbergt al., 2018 Weare & Nind, 2001 According to Wernegeidler et al. (2017),
interventions implemented at a young age are more effective because behavioural changes occur
more quickly than those implemented in older age gragsstudents can become set in their ways
and harmful routines can be embedded in dayday situations. Multiplelomain interventions,
includingschools, communities, arghrents, also improvetudents' and young adults' MHWBie

to the interdependence among families, teachers, and parents (Sancassiani et al., 2015).

A systematic review and network metanalysis of 1512 futkxt articles(Caldwelket al.,
2019)of schootbased interventions to prevent anxiety and depression conclutatithere is not
enough evidence of the effectiveness of prevention interventiorschools. Theesearch suggests
that thereis little evidencehat cognitive behavioural interventions reduce anxiety (Caldwell et al.,
2019). Fazednd Kohrt(2019) suggest that definirand evaluating prevention programes is
concerning, as the analysigay not account for existing disorders or the prevention of new pnes

which arekey aspects of atudy's preventive and treatment effectésrd believean intervention for
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modular, evidencébased practice, allowing for flexibility and individualisation, alongside family
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Other researclon promoting wellbeing in schools and resilience in primary schools found
that teaching specifically with specialist staff is challenginghesequired intervention must be
integrated into the school's overall systems (Banegeal.,2016). Earlier research has found that
young students need a deeper understanding of why we behave and think the way we do, as well as
of the impact others have on our lives, which can alter our intrinsic nature and shape our extrinsic
identity (Hennessy &leay, 2009). Other studies have been critical of school interventions, raising
concerns about teachers' ability to deliver effective scHoaded mental health interventions.
Stallardet al. (2014 p. 190 statethat the FRIENDS universal schbated intervention "when
teachers deliver interventions in mental wéking, the effectiveness of the intervention is
NERdAzZOSR®h | 2 S@OSNE | S | yAJS N&catedb@Bracketpld w FSSt A
(2019), indicates that when lessons focus degnating emotional awareness intbhe academic

curriculum, both academic and emotional competence improve.

Despiteresearch suggesting that effective school interventions are needed to support
MHWBamong students, changes in MHWB school interventions have been driven pribyarily
different governments. These changes have driven numerous school interventions, some of which
have remained in schools in one form or anothdan and Weiss (2005) suggest tletchers will
continueto implement an intervention programmi@llowing adequate training beyond the initial
phase; however, the ongoing implementation of mental hegltbhgrammegemainsa recurring
problem for schoolsh y S 2 8SYiSH4zRBSNE O2yoeoydzS AYLI SYSyey3d al:
AYGSaNI S yvYSydalt KSFHfGK SRdzOF oy iyl 2K SI2{NBK OfdANINS
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the mental health of young peopldfow could¥ &-&drldFcapacitgsupportiongterm MHWBfor

primary-agedchildren?

Byconducting a narrative review to determine whether primary schools in the UK target the
components of the SWEhe researcheexaminedthe outcomes of school interventions,
I32BSNYYSYy(ld AYyAGAFGAGSaI [|THdstudySugdesisfutupe diEetigha farlk G A 2 v 3
school interventions oMHWB such as trialling a muliomponent intervention aligned with
psychological theories. This approach could provide the best support for young people and ensure
they have the skills and tools to navigat&Sth NJ A F $h@ tese@¢hezheho§nisedl thea-S €
g 2 NI R Ghdlth fideAcdnp@hents as an opportunity to develop a school intervention for
primary-aged students after identifying a possible gaphe narrative review: schools addressed
only one or two aspects of mental health disorders wipeovidingMHWBknowledge and skills to

support primary students through a muttomponent school intervention.

Following the narrative reviewihe researcher developed a school interventiooused on
Y382 NI R Gaskdoda corstucteddgic model. Logic models are a method for planning a

series of steps to ensure outcomes are achieved when implementing a progranproject (Hayes



et al., 2011). A logic model is a logical framework that states assumptions wittelong

AYLE AOFGA2yad ¢KA& aildzRéQa | aadzYLliaAz2ya AYRAOLF GSF
school intervention to supportudents’ MHWB, help themmanage their thoughts and emotions,
develop knowledge and skills about how their minds and bodies work, and adopt a more positive
attitude toward themselvesThe logic model focused on an intervention that could provide teaching
staff with a programme to deliver tstudentsto support their MHWBand not assume teachers

would become therapists to resolve students' mental health difficulties. The assumption was that
teachers would be the educator®therassumptiosincludeparticipants students and school

staff's willingness to train and learandthe communitfR & A y @ 2Thed&dakherds logic model
(see Appendi®) began withan overall framework that guidetthe intervention through its steps.

The logic moddhformed the design athe school intervention to address the research question.

The bgic model and intervention's design are discussed in Ch&pter

The intervention for this research is a universal, wksithootbased approach grounded in
IKS O2YLRYSYHNER20 WBAGAFEeQ 052NBSSS HAHMO® ¢KS O2
of purpose, solidity of self, connecting and disconnecting,thasgelfother world. It wastheorised
that anacceptable, feasible school intervention, such as a curriculum programme fostering the five
O2YLRYSylav2mI RKOI WaGidFe Qs YIe fSIFR addRSyda (2
and, in turn, to thedevelopment of selfegulation skillsThe five componentsere introduced
through a multisensory teaching and learning approach to provide students with the knowledge and
skillsto understand themselves betteenabling them to make decisions thattfmtrinsically right
for them. Theintervention needed to be subjedtased similar to a universal PSKHEhootbased
intervention. Theresearcheialsoincduded safeguardsn the intervention to limit indepth personal

discussions in thelassroom, to suppotudents and adults
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framework fortheW 3-8 28 RI R @ouldlhelp stiiderdsinderstand how they could help
themselves. This, hopefully, would lead to greater autonomy, possibly changing students' thinking
and behaviours, anohcreasing confidence and se§teem, which in turn would alleviafature
anxiety and depressioff.he researchehnad previouslyntroduced psychological concepts ismalt
group setting at a school where they taudigfore this research study. The students found the

psychological theories relevant. They were able to apply the knowledge to situations wheedhee

The researcher designed and developed a curriculum for the intervention to introduce the
five components of th&? 3-8 2 RI R QvhitdIth® resedrdRer has identified through keywords
from the component®ONA § SNA I | yR fAYy{1{SR (GKS&asS G2 LaeoOKz2ft 23,
transactional analysis (Berne,@®0 = / I NI -1wRiPENBAA A yaIS fiTK S2 NBE X ow2 3 S|
RN Yl GNRFyYy3IES o0YFNLYEFYI wmdc (Siegel \gR) abigdide h& I £ Q& ¢
workings of the mind and body, enabling students to have a greater understanding of themselves,
their relationships with others, whether at school or home, leading to a more positive and fulfilling

life as an adolescent.

Presently, psychology is not taught as a subject in primary schools. Although not part of the
national curriculum, it is taught as anlévelsubject and introducing it to primary schools would be

challenging Some aspects, though, are already taught through the PSHE curriculum, such as



HY

mindfulness and positive thinking through wb#ing lessons. Psychological theories, as discussed
later in this study, are presented through counselling, which has helped people understand their
behaviours, emotions, and thoughts, leading to greater aatay and a recognition of how past
behaviours are closely linked to their past experiences, whether in family, work, or social

interactions(Seligman et al 2005).

Thell K S &rpiriCaliesearchstrategyemployeda mixedmethodsapproach utilising pre-
andpostquestionnairego measurethe A y' (i S NIJ §ughniitati2eymPait, establisha mental
healthbaseline and provide post-evaluationresults,as discussed in the methodology chaptar
Ya-82 NI R Q@uektibnddire vdas)designed and tested feliability, butnot validated.Schools
were invited to participate with intervention and control groups to substantiate development
changes. Focus group interviewilwstudents and teachers provided qualitative data, including
a0dzRSyGaQ adlrdiSySyida Fo2dzi GKSANI dzyRSNER UGl yYRAY 3
programme's delivery. A reflexive thematic analysis pradidsight intoparticipants' responses and
their overall feelings abouthat they learnt from the programme. The researcher designed and
produced interactive materials for students, which included vidsee AppendiB), lesson plans,
resources for rolgplays, discussions, and art activities. The materials comprised nine lessons, each
with an introductionprimaryfocus, and summary. The intervention was delivered over a summer
term by teachers who had voluntarily taken up training to deliver the programme. The training was
conducted online with the researchandcompleted via Google Driyetilisingafter-school inset
time with support Convenience sampling was employed, as although the researcher contacted
many school$ocally andoeyond none weregforthcoming. A large school academy with both primary
andsecondary schooldased throughout the UK, informed their primary school headteachers of the
research opportunity and inviteschool staff to get in touch with the researcher if they wanted to

be involved.
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Schools that opted in were contacted and provided with a detgledentation of the
programme However, a prerequisite for being a participant school Wwagng a trained school
based counsellor, listener, or Emotional Literacy Support Assistant (ELSA) staff member in place to
address any issues raised by students or teaching $taffthisreason the studyfollowed several
ethical guidelines such as autonomy, welfare, avoiding harm, justice, and legal requirements under
government legislation such as the United Nations Convention on the Rights of the Child (1989)
ratified in the UK in 199@fE, 201 / KA f R NXB(ye@isiation.gpii. uky 20@Kincuding
safeguarding, and the Mental Health A&€07(Legislation.gov.uk, 20B% The research project
complies with ethical, legal, and professional frameworks, such as those outlined by the British
Association for Counselling and Psychotherapy (BA@H), primarilybecause it includefcus
group sessions and ofie-one interviews with teachers. There are also standards required by
statutory and regulatory authorities to kaken into accountThe WiversitiesUK Concordat
supports research integrity, honesty, rigour, transparency, open communication, and respect. This
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This narrative review examines tpeovision ofMHWBschool interventions in primary
schools. It explores the progress in implementing these interventions to enhance stulli¢fitgB
In researching intervention outcomes, the researcher reflects on the support from government
initiatives and other agencies. Upon examining the existing resources provided to schools, the
researche reviewed whether any primary school interventgtargeted thefive components of
0 KS -g42aNSERF Qd-helh niektthedld@gterm needs of primary students in terms of MHWB

support.

Theresearcher chose a narrative review becattss study @ not collect data for a meta
analysis or a systematic review, nod @ employ a prespecified method for synthesising findings.
Instead, it utilisél a narrative review approach, drawing upon a diverse range of research literature
to provide a comprehensive overview of developments in schagkd interventions within the
United Kingdom. This methodology enables the researcher to explore and inténprekisting
body of research without the constirts imposed by rigid protocols. The process of selecting and
meaningfully grouping relevant sources facilitates a nuanced understanding of the breadth and

complexity of issues about school interventions.

As part of the narrative review, key terms were identified, including mental health; well
being, intervention, schools, primary, and UK. The literature search encompassed databases such

as PsycINF®sychOVID, ProQuest, ERIC, Scopus, Google Scholar, and ResearchGate. This process



enabled the identification opotential gaps in the provision of interventions designed to support

the MHWBof primary-aged students.

Thetheoreticalresearch question guiding this study#o what extent do primary school
MHWaBiInterventions target the components of tH#elfworld capacity2(ro address this
overarching question, the researcher considered the following questidhsit constitutes the
Welfworld capacit@2 Why is théselfworld capacitgessential for mental health and wedking
within school interventions? What are the five components of Wedtworld capacit®and what

justifies their inclusion in mental health and wb#ing interventions in schools?

The scope of the narrative review is delimited where possible to UK primary schools,
NEFtSOGAYya GKS NB&aSHNOKSNDRDA LINE T Sairg ineryentions S E LIS NA
in this educational context. The review is situated within subjectansk interpretivist paradigms,
as it seeks to establish how various components of sebaséd interventions have addressed

studentmental health and welbeing over time.
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As the number of young people struggling with their mental health has been growing,
schools are at the forefront when it comes to providing the best mental health support they can for
their students. Teachers have stated that mental health and-baithg ae sometimes prioritised
over the curriculum. In a teacher survey, nearly 90% reported supporting students significantly
more than when they started teaching. Among those surveyed, 70% of teachers believed that

students’ mental health had deteriorated subatially. Young Minds (2024) states that teachers in
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a survey reported that one in five students in their class/needmental health support, and yet
they have no skills or time tsupport thestudents A participant in the Young Minds (2024) study

remarked:

7z A

W¢SI OKSNA NB G OFLIOAGer YR GKSNB A& vy
28 INB y20( O2dzyaStt2NBE 2NJ GKSNILMA&aGas FyR L
OKAft RNBY INB AyO2yaraidSyid YR YI2@OR2RYHAINF 2L I
YSyidlt KSFEtGKT AF 6S 6SNB>X 4SS 42ddZ R KI @S 0S§¢

G§SIFOKSNER ¢g2dzA R adtre Ay HrRS LINRPTFSaaAirzy o, 2dzy3

5

5SALIAGS (Sl OKSNAHKSDRFIONGNYSYZi ASY i2ndeN} ISR 4S02y
FLILRAYG | trSymr (2 BEMHSIEK YSyidlrt KSFIf{OGK AyAol a@Sa
I LILINBE KQRBERIOSNY YSY (i AYAaSy&®EGNGIYSKIG®HE KSFHEGK fSHR
HNHPp® CKSNB 41 a y2 TKYREFINIF 2B ILINKR GV ANEBS a20ERI2yf A4 |

Wt £ OSH. SQ KI @S KIFIR FdzyRAy3a Ay a2YS IINBla 2F (K¢

b2 2dzyaStt2NBR | YR adzZJJ2 NI

ax

HAHOUY 20SNAyYy3I aldOKz22f

<,

o)
AJYyAUOIyid OKFy3ISa Ay GKS tFad |

&\
w»
(@]

w»
w»
QX

G§KSNBE KI y
hyS ljdzSas2y (KFKG ySSRa G2 0SS Fa1SR A&z gAGK

6KIFG KIa 08Sy LINRPOARS OK22fa F062dzi &dzLdLI2 NJi

¢
>
<,
Q)¢

A A oA = s

0KSaS | Os2ya KIGS KIR I LRaA20S2RBBSOKI BYSHHBRSY#
@2dzy3d LIS2LI Sz 6S Ydzad 02y a A B MNewdsklpported ByNGBmag S Ol Y

et al. (2024) in this quote;



QX
—
(&
N
Q¢

¢KS OdzydzZ I e@S AYLI OG 2F 3JFt20lf ONRAS
KSFHfGK 2F OKAfRNBY FyR IR2fSa0Syidaod ¢ NBSGISR

YSSRSR (2 KSftL)I e2dzy3 LIS2LX S yI GA NG SSUKSES O

OYFYlLY S& [fdZHnHuno

LNBaSENDKAYI d0K22f AY(iSNDSyo2yas GKS NBaSH NI

OK22fa (2 adzJR2 NI aiml3ydEzdu NEBDRBNIKSSE (Yi ke [oySR |4

Q)¢

' &adzyLlle 2y AWKISINAOK22aY RSt ADBSNBR o0& GSHOKSNERX 4

Q

AdadESa NNBE S NOKSNI NBO23yArasSa (GKAA addzyLlez2y o6& O
O dZNNIAAOYHE SN Ry S/ ORKBAE Y2 § 0 S02 Y S RAOLNE2 IMAKA (i3 306(ddiaR S y
YA ZKSIF NY Fo62dzi (IKYR 60 2RE KSAN] Y¥AFRIK LaeOK2f 238 K
Y2NB | 02dzi GKSANI FSSfAy3daszs (K2dza3Kia yR BY2e2yacz

NE3dzZ  e2y OFy &dzZLlJ2 NI GKSY RIé& (2 RlI&od

HOH { dzZLILI2NII FNRY D2OSNYYSYyid LyAsloa@Sa 2NJ hGKSNJ ! :

h@SNJ aYSET GKS T2 0Odza XSy yES WY ta OK2I2(f BK KH yaR Saxp(t
.SF2NB HannnI GKS LINAYIFNE SYLKFAAE ol a 2y 0SKIF QA
YFEAYf& 6AGK a0dzRSy(da SEK2OAaYBOS VY abiy ¢85 RSl wmn2ndy K

a2NB NBOSY(fes Al Kia AKADERAVZD | NREK SH¥2ORIE € | 5
68K OA2dNRA YR yOSRA G2 NI LAR GSOKy2t23A0HE F RO Y
KSAIKGSYSR I 61 NBySaa 2OKXBREBY KGR S RdgldadaSa Lk §:

KSNBE Aa 20SNBKStfYAYy3I SOARSYOS Kl

[N

Hma® | 26 SOSNE
F2if 206 A @S/ ha86Gayd A0K22f a3 I3/2RD SNIYKYSNY Y SK/Sil£f G KK Sa- €

2NB| Yy AGC S2HNI & 2T b & € 298 Al nbuday



LY FTRRAs2y (2 32 JSNIRY SWWAILRYWL YRS yodsh yIaSAAN K |
a0K22fasxs GUKSNB KIFa 0SSy O2yaARSNIofS NBO23AyAazy
0 K NPOR2A/KI NR 6 dzo 21y ¥ 2 &F WP Mdz@dfIXNP yUKI2dENS 39 ¢ @2 WK A ONEDE  HJ
dzy R2dzo i SRf & N}AASR al2. & Fty 2Ly (2LAO 2F RAA&C

YIyeY LI NbOdzZ NI & (KS e2dzy3x KlIa ySOSNI 0SSy RAA&C

Q)¢
(s}

RS GKa OF dzaSR Fa | O2a/aada8jades viess 20FS NES YK ENBK Sikat G K/
(i NHzAB OBY BX §Ht KSHEGK ASNDBAOSA a4 shAsy3d fAAGA I
G2 / KAfR FYyR ' R2fSa0Syid aSyidlrt 1SIFHftGK { SNBAOSa |
@€SINE HAnHO YR HAHnE gKAOK A& |y, 2¢z0HBaA0REX & D

LG ag8¥¥aeéddzyy3 LIS2LXS OFy gFAG dzJd G2 (62 &SINRO®

¢ KEBa Sl NOKSKI NEGRIYVIRANBIAFGSHISyoaPE2AKI U KI

E

[}y

(s}

AYLI Oldzf &dzLJLI2 NI G2 OKAf RNBY FyR 82dzy3 LIS2 L

(7))

IyR O2yaAraitiSyOrsSa 20SN) ikKS @SIFNE FyR RAalOdzaasSa
AYLI OGSR OKAf RN YNIEK SaNJ2S Bt YVAKYSS aNBiEK S A Y LI Ol 2 F  dzy
YR 6KIFEG GKA& YSEyada 6KSYy i OGKERX?2 6 hIDRZNIVHNIGS Ay Of
HAMGR® NBOASS It a2 KSED2MAYNAY SIS IR S2 RRFSND | 3Sy OA
al2. a0OK22f AYyiSNUSyoe2yadar 6KSGKSNI GKSANI adNF G537
LJ Nb Odzf  NJ F20dza 2NJ I RAGSNByYyd F3ISYRIZT FYR 6KSGK!

KSIFfGK LI2f AOeod

Ly mdpy v SIS/ 2L0fh yyAy3a + ySg LINBINIYYS OFffSF
My MO @ . & WIWSIH INBK iR IZ! (XKSO @ @S o SEMNI Hmdbyicy &1
AY 9dNBLIS® hyS 2F (KS FdzyRI YSYdA RS & LISOGHLIRFR KIS

Saasdyolt o613 LINRPGARAYI LIS2LXE S 6AGK AYyTF2NNIEaz2y |



AONBYIGKSYAYy3a a20A1Lf ySUio2WERG I IRYBISODOE K 3 & dzLILI2 NI
pSNB y2i O2YY2yteé RA&AOdzaaSR FyR ¢gSNB y2i 2y (KS
YIed O2y&ARSNI a20ALt ySidiég2N1a & + O2y(iNAOdzi2NE -
FY2y3 @&2dzy3 LBSLASR? St PPSSISNE HHIGINYSY MbyWEn A ol
Ay A& AyFryoOeo alyeée g2dZ R y2iG KIS 06SSy 461 NB =

AdadzSa  adNNE dzyyR: yy3S (82N AfY Va8 RA F |

LY mMppvR gEKRFYSYH | R2LIGSR GKS 21 hQa NBO2YYSYR
| SFtGK 2F G(KS bloa2yQ o6la{hs mMppHOd hyS 2F Ada a;
GAGK aSOSNIE AYLRNIFYG AaadsSa T2N a@kd2 2fkiSU KSI €
KSIf K SRdzOIM yi O3zZNINIIEIRGH@ENS | Q2SI R NB O023yAasS | a

NEB 2 y I §I § 2O | 20rtA {BIS RWzO IOaNGNA O dztSdiY & £ {dY MOk EH O RA &

w»

AAAAA

dzd S OdzNNA Odzf dzy WBUKSHNBRf BIZt ROPSA 2 LA KS2E 6K 2

<
(7))
&))
FU(

R

GKIF G 0SSl OKSNIINEZYYRSNEG layOK 2REI NPIGRNSIHETaTDKE 3 S

(7))
&

dzN

Q)¢

y
YEye (G8FOKAYT aila 6SNB O2yOSNYSR Fo2ddi K2s (81
Y6IEa2ylf OdzNNAOdzZ dzy AF IFAGBSY OdzNNA Odzft dzY aYSd b2i

AYO2NLE NI ay3 YSyil (FSKSH Lt O] BRA DdaNBS D dZ \ddvap |

@ MippS 5 SLI NI YSYd F2NJ 9RdzOl alRYWR I ¥ RS 9 1dzi 2 & FSa
OEOStt SYyOBYRY{ {@DKY2 [ ABSEAY hdzNJ | SI ft iKASNI bl a2y 6
GKSYyaSt @gSa a wwSHtike {OK2PE ANDKBRBNAYVYSBdhhy X SO
0KSESHE GKe { @K262A (05K YA lyNR a OiK 2125 [af (AK/ ASdale /AN a/S & (g S |

LINEGARS | ROAOS I yR NBa2d2NDSa F2NJ G6KS Wl SFfdKa [

3t {19 OKIFIYy3ISR FTNRY tSNRER2YIf {20ALf I SIf{iK 9RdzOI a2y



(ﬂ)
2
(&}

AYGiSNBSyoz2ys a8y 4 00Z2 udhhy w (KFi aYSZ I+ yS$g

w2y 5S8INRAy3Is SR G2 | -6t S NBRdzOo2Yy Ay

O(
K
Q)(
;U(
w»
zZ
[ &

LAaeOK2ft 23A0Ift | aLlsoha

Z

&
pu
o
N

O
(p))
pu

o8 asSpSyghnazylaNI OS)

™M
c
A
(p))

6. NRPGYI Mphnod . & mMbddd BIFEGhhO | S & (KB GI NEOKdE
GAGK KSIfOK FdziK2NAhoaSa |yR SRdzOlF a2y RSLI NIYSyida

Y Az0RSSIR SR ALIKNI Y SNEKA LI F2NJ L2t A0& | yR

QX

O2YYdzyAa S
KSHfGKd ¢KS NBOAASR yloaz2ylf OdzZNNA Odz dzy F2NJt {1 9

K 9RdzOl a2y Q o0t {1903 AyOfdzZRSR KSIfiK SR

[enN

YR 1 SEf

GKS 1S& adlr3saT GKS NBOAaSRyt{| KSOMmBKYyzRUzDS KR K |

0§KS OdzNNA Odzf dzY o6a2NNARaz2y SiG FfdS HannuHO®

CKS WOOSNE /KAfR al J3NFRNobOBE Vs FANI YSdef QK SB5 L
AGNRY3 O2yyS002y 6AGK {20ALE9N[yR/ AWRbEYSE(! &Lk DR
Hanp® 9/ a YIAyte FeddsaBRo @iy Kl ROKAZ RNBI (6STZ0dza 2y
2NJ LINEGA&AR2Y TFT2NJ aidRSyida Ay &a0K22f 6K2 KIFER Y8y
W{20ALE YR OF2pEYNYAYAQSOLIS! RO AY Hmn@KBF@E Ay iN
FLILINE F OK (2 LINBY2oy3d &20ALf YR SY202ylf malAtt &

R2B0S00%

Pl
QX
X

0SAYy3 Ay (KS K2LS (KFG GKAA ¢2dZ RSt BY

S
HANpU® ¢KAA AyYyAoala@S IASYSNIGSR O2yaaRBsI NE 192 RIA & C
FYR

A oA o s

j dz53 02 Yy SRIVDASF INB (8 6NBDSE SIS v I G dz2NB i KS NI LIS dzo ¢

900t Saitz2yS 9 1 18Sas wnndopovd

¢KS 5SLINILYSYd F2N 9RdzOFe2y YR {{Affa 65F9{0 0S5
CrYAtASaAa 05/ {C0 Ay WdzZ & wnntX GKSy OKFIy3aISR (2 5C9 Ay
aeyzyevzdzate GKNRdIzZAK2dzi GKAAa LI LISNID



LY HamMmMZI | Yy2G3KSNI AyAsla@S: gA0GK | I2FSNYYSy
YSYyillf KSIHfOGKZQ 2dzif AYySRoO ENFARIEONBEA & 21 AfY LINE®SI NB
A20NS0NY0o S f 2ESEHINI (KAE o3 YEBSAEKSIGRAER (KA
@8SINE 2y GKSNB Aa adeff fAgtS NBESdxylI 2ayS NIIARD S\ay &od

' f X HAHMDOD

¢KS I2FSNYYSyild NBO23yArAaSR GKFG YSydalrt KSIfGK
I RRNBERAMED 32 3SNYYSYyld 6AGK GKS bl o2F I 6 NASEBRE (K {
3dzA RFyOS F2N) 40K22f 43 WCdzidzZNB Ay @ANIRIGE ¥ R2 KdzY S
OGN yaFT2NX¥Ay3dI OKAEfRNBYyQa YSyil f sKSIGKINR BEEABDR OBE 0

O2yedzyOe2y ¢gAUK WKStf LI{A0K2 26 2DINRRBMXRS SI IS OKA y 3

§
KSFfOGK LINROfSY&aSE TNRYoVYERBERNKRKFRHRPSYIRBASAEY (2

Wdza i GKNBS 8SFNR fFGSNE Ay HamMySLISESI 6SLI NI Y.

O

9RdZOF a2yt bSSREWGARSE 52AF4 HONI{Dei®S 8 YR FdzA RSR & OK?2

WaSydart ISIfTGK FYR . SKIFE@A2dz2NJ Ay {OK22fa HamMyQ 65
OKAf RNBY 6AGK YSyidlrt KSItOK AaadzsSa GKIF@NI yAFSai
a0Kz22f adrd Ay NBO23IyArAaAiy3d | addRSyd 6AGK | YSyi
0SKI @A2dz2NAE I yIR/Y RASIYNBP @A RAS T (13KdzZLILI2 NIi ¢ KBy & @ KF Wy 3
LI2aAo@S aiGSLI F2NBINR FT2NJ OfFaaNR2Y addzRRSyiaod ¢KS
KSHfGK SELISNI& yR &K2dzA R y2id GNE (2NBRAIEKR aISy O 2
5AYOdifdaSSise 2ly R ANKBS . OEbIdENEG BN Unfy Hap ¢ KS LINR2 UE S A a

i22f daSR (G2 SOl fdd S &2dzy3d LIS2LI Sud DAy as Svyz

S 6o 2EIff LINRPUf So2 NH



GF1SY INBE LI NI 2RANBYAS4QaSEANXYCFIaAWLESG yol & UNRG Ay
y2s GKS Yzald O02YYzyfé da&ASR F2NNXIf WSKYAR AY2NI YSI
OKAft RNBY oal NEKLI f f S ihe UKsobenmentfundedl the NatonaliHe&th Y S I y o Y &
Service (NHS) proposed mental health support teams in schools after Green's 2017 paper,

WeNF YAT2NXYAYT / KAftRNBY yR [ 2dzy3 tS2L)F SUa aSyidlt
an initiative to address the gapetweenschools and mental health services so students with

moderate mental health issues were able to get timely and appropriate support. Once again,

teachers have the responsibility of being the champions of addressing mental health issues in the

classroom.
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the years.The overview of results suggegtiomise for thigntervention in schoebased settings,

as FRIENDS has been shown to reduce anxiety symptoms in both targeted children and children
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Children found no objective evidence of improved emotionahsadtilation (EF 2018). Emotional

literacy and coping skills were not significantly improved (C|&@#1; Clarket al,, 2014).
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'‘Learning Together' is a whesehool programme that aims to improve the school
environment, reduce bullying and aggression, and promote student health andeiali. This
programme focused on developing social and emotional skills and had small bfitasigreffects

on bullying; however, it did not have the same effectreducing aggressiofBonell et al., 2018)
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did not affect the outcomes, the impact of the SEAL programme has been disappointing as it did
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Given that there have been some positive outcomes for mental health in children and
@2dzy3d LIS2LI ST aK2dz RyQi 6S 06S &l GA&AFTASR gAGK 2dz
health in schools? It appears from the research discussed earlier ichdqiser that we must
continue to workto improve outcomes foO KA f RNBSy Qa al 2. ® ¢KS SYy@ANRYyYS
constantly changing, both technologically and environmentally. With social media and climate
change data frequently in the news and having gone through a pandemic, it is a challenging time
for young pe@le to understand what is happening in their world. We have already witnessed the
effects of the COVHD9 pandemic in 2020, bringing new challenges for all children worldwide.
According to the 2019 Youth Risk Behaviour Survey, thestiataed an increasegercentage of

youths who felt sad or hopeless for at least 2 weeks and repdittislengagement in their usual

activities (Delaney, 2019).

Many systematic reviews investigating the impact of school interventions on mental health
have suggested various outcomes, with some recommending changes such as a more multifaceted
approach, multidomain interventions, or increased teacher training (Bjetral, 2021). A multt
gated approach is where several sequential assessments of a student take place over a year to
identify children with the most urgent needs in mental health support, such atasti or suicide.

A multrdomain approach combines senal areas of control or spheres of knowledge under a single
program. In this case, a school intervention may provaeseveral mental health issues, such as
coping, recognition, awareness, acceptance,-ssléem or regulation. Of those reviewed, many

did not demonstrate a significant improvement in mental health among schoolchildren (Wells et

al., 2003). There seems be a small amount of evidence thamongst those researchers who
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have reviewed interventions over the last decade, there is some impact on children who have been
involved with school mental health interventions and yet, despite the opportunity for the diversity

of interventions, many have frequently remained focusedehaviour and social communication
(Mackenzie & Williams, 2018). However, there has been an increase in mindfulness interventions in
recent years, and interventions such as the Mindfulness in School Prograwti8m® flave shown

that theycan reduce stressna enhance welbeing in children (Dunning et al., 2019; Zoogman et

al., 2015).

There has been a problem with implementing scHoased interventions, as in some cases,
insufficient care and attention have been givertteir implementation Being genuinely confident

in results is impossible (EvafdBond,2020).Teachers may, for example, modify aspects of an

%

intervention due to resource or time constraidts / K y3Sa YI& 6S F2NJ 4G4KS o6Si
Sy2dzZ3KQd 2 KI 4§S@SNJ KI LILISY & o ghanges de€iifoe recortied 0 S NI S y (i
identify how the different intervention components influence programme outcoifijerre et al.,

2021)

alyeg NBOASga KI @S &adza33SaidSR GKFdG F gK2tS aokK
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needs are sometimes unmet (Evans et al., 2015). Teachers have not deliverethsoaantions
as they havenot had dedicated adults to deliver the intervention programme. More emphasis is
alsoplaced on multigated school interventionthat incorporate social and emotional components,
as well as environmental and contextuatmlents, forchildren, parents, and staff (FaZKohrt

2019).
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helped identify that many school interventions for MHWB do not encompass all five components of
theWa-8 2 RI R OThedluddtniiod tie researcher at this point wads an intervention that

F2aA40SNRER (KS O2wolldzap&iyfhcaeptable ard fedsbl&Stb deliver in primary

schoolsto suppor (1 dZRSYy 14 Q Y Sy GheingpOK S € G K YR ¢St f

The researcher hopdse bring together more components in a universal programme.
However achieving thisthe W3-8 2 RI R  Griteh@ntidA iéguitesa knowledge and skill base.
The researcher deciddd include psychological theories in a knowledge and didted

curriculum, allowing children to explore and learn about their thoughts, feelings, and emotions to



P @

build resilience in their teenage years. This may be possible through a universakbomyibnent,
whole-school MHWB intervention encapsulated within a PSHE curricular progranimaempirical
research involved designing an intervention for primary schools to support MHWB, which became

1y26y Fa W [AGGES . AG 2F taedkz2ftz23e8Q o6![.htOoo
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While many school interventions have focused on specific mental health antbeirag
(MHWB) aspects, such as behaviour and social communication (Mckeatje2018), other MHWB
interventions have been firmly grounded in either a single or dual theoretical framewuack as
CBT in dealing with bullying or the provision of mindfulness training (Chodkiewicz & Boyle, 2017).
The narrative review of Chapteridentified an essential gap in interventions that combine multiple
components, includingsychologial attributes. TgadaGallardo (2020) suggests that multi
component positive psychology interventions effectively boostveihg in the school context. This
f SR (2 0KS RS@St2LIYSyd 2F GKS NBaSIHNOKSNRaE a0K2?2
students with knowlede and skills, each tailored to different life events and experiences. The
innovative programme was designed and trialled to encompass theveelfl capacities as a muiti

component approach linked to psychological theories through kndgdeand skills components,

including:

9 Effective communication skills to foster positive relationships.

T {1Affa SylofAy3a aitdRSyita G2 ARSYyGATFe- GKSANI 2,
esteem and confidence.

1 Have a sense of agency so they can set boundaries for themselves, build confidence, and
take control.

1 Having the knowledge and skills to know that changing your mindset is possible and that

there is no fixed self.



1 Recognisinghat it is acceptable to have compassion for yourself and others, unconditional

positive regard for yourself and others, and understanding what that looks like in practice.

ly AYGNRRAZOGAZ2Y (G2 LBeOK2f 238 ¢ frointhe dutsét KS T2 NJ

of the research project, as previous experience teaching students, both as a teacher and as a
gualified student counsellohad led the researcher to use psychological theories to support

students' mental health and welieing The researcher was eager to collaborate with primary

schools, having taugtaind provided mental health counsellingttds age group. The researcher

found that starting the school intervention Year 5 or 6 may equip students with the skills

necessary for transitioning into secondary school, as they have a deeper understanding of
themselves and the ability cope with change and new environments while remaining true to
themselves. Transitioning can be challenging, resulting in stress and anxiety for students, as well as
poor transition outcomes, which are associated with lower attainment (Sperneg).Z0Ris

transition occurs when students move from one social identity to another (HarriswdaNd, 202).

¢CKAA& OKIF LJi SNJ RA a Odzawarld dapacif@®d i SigniflcAngesin thee Studi. K S
The chapter introduces selégulation, its role in promoting good mental health and wading, and
Ada Otz2asS |t ABIRWNIWRI @Ddtide@0AT)EERE dWaptSriinfoduces Wei-S f T
g2 NI R (Gnhdlith nukido@p@nent approach, justifying its relevance in this study and
explaining how its components play a crucial role in scaffolding a potential MHWB school
intervention. The chapter offers insight into how thea-8 2 RI R @bmiphnénts ard igntified
through keywords from various MHWB UK school interventions, demonstrating that the more
prominent UK school interventions do not appear to have a noolithponent approach addressing
0 K S -wBrd 8dpakiyQThe chapter explains that in establishing the need for a new school

intervention using a muktomponent approach that incorporates s@lbrld capacities, the



intervention, with its knowledge and skills base, can contribute to the PSHE curriculum in UK primary
schools. The chapter further elucidates how the researcher integrated the five components into a
curriculum by applying psychological theoriesivelop a school intervention programme

acceptableand feasible for primary school Year 5 students. Finally, the chapter explores how the
LIN2EINF YYS OFffSR WI [AGGES Al 2F taedoKz2fz23e8Q
and assessment in YiKimary schools, involving lesson planning over nine weeks. This included
resources and data collection for the intervention and control groagswell apre- and post

interventionmeasurements.

0!

obH W{BEBRIR /ILIOAGEQE [AYlAy3ad taelOK2ft23A0lIt ¢KS:

OPHEOWAIAY & 2NTE RVY SILF OAG e Q

Selfregulation capacity refers to the ability to effectively manage thoughts, feelings, and
emotions through actions that support good mental healthandwe$ A y 3 6& OKIl y3IAy 3
behaviour (Baumeister & Vohs, 2007; Gagabal.,2016). Bandura (1991) states that social and
internal factors influence the system of se#fgulation and thatself-regulation is a multifaceted
phenomenon that operates through several subsidiary cognitive processes, including self
monitoring, standard setting, evaluative jgthent, seHappraisal, and affective sefS I O A 2 y €

(Bandura, 1991, p. 282).

However self-regulatory capacities are considered the fundamental building blocks of a

2y

person'sselid ¢ KS WwasStFTFQs | OSYdGNIf O2yOSLIi Ay w23ISNREU:

the self or seliconcept, which comprises ideas, perceptions, and values associated with the concept

2T WYSQ 2N WBQOKB2AYRRE OSRUK f QEAI ATS Aa y2 f2y3s|
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2 dzNJ A RR®gefs L1688, . 34).

The perceived self will influence that person's perceptions of the world and consequent
behaviours. By regulating these behaviours and perceptions, a person can stay connected to and
grounded in their sense of self, even when experiencing strong fealagsite social factors. The
selfregulatory capacities include sealfre,which requires knowledge and skills to care for an
individual's physical, emotional, and mental health nedisrsonal growth is not a fixed trait
(Dweck, 2006) but rather a continus journey in which we explore our capacity for selfe. The
Ya-82 NI R @hchohpésiesd BoM the capacities for self and the care of self, including a sense
of purpose and agency, and considers how weagapt and engage witthe broader world beyond
ourselves. Th& &-&dridcapacity'st A S 02 Y LRy Sy (i az @RAINGKR G2 YIINMIES Of
entwine to provide a holistic effect described by Dorjee 2@ as¥ 'y Ay G SANI 6§ SR G NI A
O23aAYyAGA2YZ | FFSOOG FYR | g NBY S dTaeWdrB R SIKIRE DIHI DdzNIB &
a multkcomponent approachd support positive mental health and wdléing, was the researcher's
first consideration for a new schebhsed intervention. Its muktomponent approach aims to
provide amore coherent, comprehensive framework for social and emotionattig, rather
than focusing on only one or two behavioural, sodiaf R SY2 A2yl aLsSoda 27F |

duringprimary schoal

TheWa-8 2 KX R Gelchdbiderediad Mtegrated trait that supports a person's sense of
self and mental health and webeing.W&-8 2 KX R O ly1R GAI#e D2 YLI2 yoBef-ia Ay Of c
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of purpose focused on self or a wider siednscending locus), (Dorjee, 2021). Combining these

components is crucial for enhancing sed§ulation, mentahealth, and overall webeing.

0PHDPH W BNFR 2OLFPIPRGAGES . A0 2F taedkKz2fz23eQ

¢ KS gt R O LI OA A BitGe Bik of Bs$cNId Gy WAL BAB)Yises on
understanding the psychology of wling rather tharon behaviours or expectations of social
communication It links what we know about ourselves and what we do not know. It prowddes
practical, nonjudgmentalay to learnhow we think and behaveso that everyone can recognise

themselves as unique.

Having different components is not unusual for an MHWB intervention in schools; the
difference is that this muktomponent intervention involves knowledge and skills supported by
psychologythat do not appear to bencapsulated in a curriculum specifically for mental health and
well-being. Using psychology as the knowledge and skills base by exploring psychological theories
used today in mental health interventions by professionals such as counsellors, psychatiserapi
and psychologists, the researcherlibges it is a subject topic which would fit well with the personal,
social, health and economic (PSHE) educatlongsidethe relationships, sex and health education
(RSHE) curriculum as perhaps a stalwhe programme which would provide the knowledge and
skills to support selfegulation. The RSHE programme includeseatal health sectiorn the
primary curriculum at Key Stage Twaith an emotional and welbeing pack that focuses on change,

loss, and grief. However, the researcher noted that the RSirEEulum does not appear to adopt a

multi-component approach that incorporatedlO2 YLI2 Yy Sy (1 &-6 2 BRI RKSI WASE F& Q g A

psychological theories (PSHEB21)



Philosophy for children has been taught in schools for some tfiten NS F SNNBR (2 | a
(SAPERBO25)andK I & LJX @SR |y AYLERNIIyYy(d NRdcerBssadlfgeRSOSt 2 LY
groups,boosting confidence and sedsteem, which can lead to improving behaviour avell-being
(Gorardetal> HAMpPO® ¢ KSNBE RHIIREIOFQHE DAF® Qi K WA KiF BS |
in the P4Curriculum subject, whicindicatesthat significant subjects such as philosophy and
psychology do have a role to play in providing students with a good understanding of how we think,
feel and behave and the effects of these action®arselvesand othes. Philosophy is mentioned
here as an example of a subject that would have been unlikely to appear in a primary curriculum, but

it has been taught in the ely years for some time; so, why not psychology?

Some will argue that students between the ages of ten and eleven are not mature enough or
do not possess the cognitive ability to grapple with some complex psychological issues that have
been researched and evaluated over the years. However, an argumeiviecaade that learning
new concepts through new vocabulary is benefj@al according to Emerging Minds (202&)ich is
a national workforce centre for child mental health in Australia, students between nine and twelve
years of ageanengage in moreaphisticated and complex conversations during this phase of
development, particularly around their area of interest. They become more interested in facts and
knowledge and learn how to do things, demonstrating their understanding. Meaning is enhanced
whenstudents can revisit concepts with vocabulary language, possibly even more so when an adult
explains the meaning behind the concepts and vocabulary (Hargr&énéchal, 2000 Could this
new concept of welbeing capacities be an argument for a new subjecdzy RS NJ WYSy G+t KSI
SRdzOI GA 2y U 2 NJ Wor&skah aldith P SHE ? 4@k iyt Ofpacitn
encompasses five wdbleing concepts that offer a more balanced perspective on life satisfaictian

positive state (Dorjee, 2021; Dorjee & Roe@822). Linking these aspects to psycholacgy



provide knowledge and skills that help children and young peoptierstand the science behind the

issues they face in their lives and the connection this has to their mental health.

oPHAd BR NI R /| OWNBAKAIR QA { OK22f . SI N&

¢ KS -WadSdpacitd A y ( Saiad &efférkiidfen knowledge and skills from
various psychological theories to understand how their conscious mind influences their thinking and
behaviour. This would help them decide how to react, respond, and rely on their thoughts to build a
more secure déidentity, leading to selfctualisation. Carl Rogers (1961) and Maslov8{19
describe selfctualisation as genuine understanding and realisation of who you are, with the

potential to fully utilise your abilities

2 KSGKSNJ GKA&A AYUSNBSYyGA2Yy ¢g2dd R LINPGARS aiddzR:
would be difficult to measure; however, the program would assess thstudents'mental health
and weltbeing before and after the intervention. The intervention aims to assess the acceptability
and feasibility of the program, which could potentially deliver support for students with MEA&/B.
previously mentioned in Chapter 1, the essential elementh®feasibility focus omlelivering an
intervention programme thatonsders teacher training, resources, time constraints, technical
needs, risk, and the operational environmemteacceptabilityof the programmes measured by its
appropriateness, reasonableness, ease of aca@sapliancesafeguarding of participants in this
study,andits provision of skills and knowledgie support students with their MHWHB.he essential

aspectsand relevant components are shownTable3.1.
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Developmentally, we need children to recognise in themselves when they are loved, know
what it feels like to trust and be trusted, and understand what it means to feel safe. We need them
to be optimistic and resilient, to have control over their livesyldeA Feé Ay 3 (1 KS WaStFQ 4
undoubtedly be a longerm project; this intervention could provide basis for a lonterm approach
worth considering The intervention does not need to remain at nine weeks, and there is potential to
develop it into a longeterm provision for MHWB. Evidence suggests that school mental health

LINEANF YYSa KI @S O2y i NR O dzil S(Bracked et KNI2RNBY Q& | OF RSY
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In researching the interventions that have taken place in the United Kingdom (UK) within the

last decade, as discussed in the narrative review, there has been a variety of universal school

interventions that, according to research, provide support in theigrammes to address some of

0KS O02YLRYySyWwiiRaNI2RF QIS OhaitFd ¢ KSasS O2YLkRySyida 27
theWa-8 2 RI R QverkJdedtiial dystablishing keywords associated with their litkedS  F

g2 NI R Q@onmpbn@vearid&@cific psychological theories. The keywords also helped identify a

focus for each lesson designed for the ALBOP programme. The researcher used brainstorming to

develop the links. This brainstorming procéss to keywords that linked tht' 3-8 2 RI R OF LI OA (i &
components tgpsychological theories. One component in particular that was difficult to attach to a
GKS2NE 41 a

GKS O2YLRYSyld UuoO2yySOi

. 26t08Q4a il OKYSy G97y(oKsS 2KNBG SO0 SONGBT o 8311 SvNBcldp RA & Odza &

AdzLISNIDA&A2NBE AdG ¢gFa RSOARSR (2 F20dza 2y 0O2YYdzyac

L2AaAGAGS NBIIFINRZ SYLI GKeX yR O2y3INHsSYyOSQ |yR (K
disconnectedRogers, 1980). Therefore, the tiag attachment theory was adapted to suit the
audience, specifically 1@ 11-yearold students. The keywordertheW&-8 2 RX R GitelLJ OA (1 & Q

shown in Tabl8.2.

¢ I oofES
SelfOther- Connect/ .- Sense of
; Solidity of Agency
World Focus Disconnect Self (SOS) Purpose A)
(SOWF) (COD) (SOP)
Present Attachment Fixed Compassion Boundaries
Change Relationship Changeable Self Destiny
Acceptance Behaviours Communication Unconditional Selfesteem
Y{®eNIR LI OAGéeQ 'aaA3dySR YSeg2NRa wStla@d$s
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The keywords have been choseecause they strongly identify with the five capacity

components and theiassociated psychologies. For example,th&-8 2 RI R Q@omiphnénd G & Q

w1 3Sy0eQ NBfIFIGiSa (2 wiohMSEAIHENS2 T 26 105 06 & I INLE I Iy yOR

(Karpman1968) is a theory that supports this component of tHéi-8 8 KX R OThedlrada (i & Q
triangle involves setting boundaries, which daster positive sefesteem and help children
understandwhat it feels like to be in charge of their destiny. The keywords were derived from the
descriptors of theP 3-8 8 RI R @onipbnénts @rdl f2levant psychological theories. They are

summarised here in the five individual components of #&-8 2 BRI R Qded JatleA3ji & Q

¢ I oofoS

¢tKS {2/ A& [AY1SR (2 taeoOKz2ft23A0Ft ¢KS2NE I yR

SELIOTHERNVORLIOFOCUS
(the extent to which we primarily focus on ourselves or have a broader, more inclusive sense of self
Psychological theory Relevance tdseltOther-World component
GestaltFritz Perls (1951Tillett, This concept is linked to Gestalt therapy, which examines how we |
1984 refers to being aware of in the present, how we can change our mindset, and how we can
aSyal dAaz2ya ¢AidK]| acceptthateach of usis in control of our reality (Petlal., 1951).
environmen, allowing one to Can students become aware of what they are doing, how they are
respond fully and reasonably to | doing it, and how they can change themselves? At the same time, ¢
situations. they learn to accept and value themselves and others?
Keywords PRESENT, CHANGECEPTANCE

CONNECTION OR DISCONNECTION
(having a sense of connection with others and the world more broadly)

Psychological theory Relevancdo Connection/Disconnection component
This theory fosters seliwareness, selfompassion, and compassion fc
Carl Rogers'spgersl951) others. It also encourages us to accept others and ourselves for who
personality theory are. We can create these positive relationships by developing key

communication skills and utilising Carl Re&jgersonality theory, which
emphasises unconditional positive regard, selhcept, and selfvorth.
This theory posits that selfiorth is significant through interaction with
others.

Keywords ATTACHMENT, RELATIONSHIP, BEHAVIOURS




(fixed self or a changeable and transient sense of self).

SOLIDITY OF SELF

Psychological theory

Relevance tahe Solidity of Self component

Life script &
Transactional Analysis
(Eric Berne, 1961)

Berne suggests that the life script is an unconscious decision about ¢
future pathway as adults made early in life. It is reinforced through
parental conditions and influences and evidenced by life's activities,
experiences, and situations. As childrerg can make decisions about
our future livesthat may have difficult consequences for us as adults
we do not achieve what we hazeONR LJi SR F2 NJ 2 dzN&
about learning to discover that there is no fixed self and that we can
change our future (Berne, 1961)

Keywords

FIXED, CHANGEABCBMMUNICATION.

(having a sense of purpose focused on self or a broadersaliscending locus)

SENSE OF PURPOSE 1

Psychological theory

Relevance tdsense of Purpose 1 component

Carl RogersRogersl961).- Self

This links to the persenentred approach (Rogers, 1961). Carl Rogers
believed that people needed to be authentic to be happy with their liv
for this to happen, they required unconditional positive regard. He als
believed that we must be open to expernice, trust ourselves, be presern
in the moment, and take responsibility for our choices. Today, we mig
view unconditional positive regard &sth compassion for others and
selfcompassionRogers felt that knowing your true self led to self
actualisatioit having a sense of purpose. People move away from an
external locus of evaluation to an internal locus of evaluation, and in
doing so, hopefully find their true selves.

Keywords

COMPASSION, SELF and UNCONDITIONAL

(having a sense of purpose focused on self or a broadersatiscending locus)

SENSE OF PURPOSE 2

Psychological theory

Relevance tdSense of Purpose 2 component

Stephen C HayesAcceptance
and Commitment Therapy (ACT)

Maslow Maslow,1987) -
Selfactualisation

ACT encourages people to accept their thoughts and feelings rather t
fighting them or feeling guilty about them. It also encourages being
flexible about how you might feel, being committed to facing your issy
rather than avoidinghem andusing mindfulness to find a positive way
support you.

Maslow's hierarchy of needs theory suggests thedple are motivated
when theyhave a sense of purpose in life, often expressed as goals.
Finding that purpose means we must address our needs first, and the
most basic is at the bottom of the pyramid. As our needs are met, we
to the top of the pyramid, becoming individuals witlyaod
understanding oburselves and oupurpose in life.

Is there a way for students to identify with who they are as people ang
feel comfortable?

Keywords

COMPASSION, SEUNCONDITIONAL




AGENCY
(being able to control who we are andthom we aspire to be)

Psychological theory Relevance tahe Agency component
Drama Triangle Stephen Karpman first described the drama triangle as a model of
Stephen Karpman dysfunctional social interactions, explaining why we might find
(Karpmanl968) ourselves in conflict situations. There are three roles, as they involy

series of transactions moving from the rescuer te thctim to the
perpetrator in various reciprocal movements. Unconsciously, we off
adopt one of these three roles. Sometimiss is okay, but other times
we may feel unhappy and need to escape the triangle. The person
learns to understand their role arfibw to take control of the
situation, leadingto taking charge of their destiny. Moving out of the
triangle makes them willing to set boundaries and build-ssteem.
This helps them regain a sense of control and comfort.

Keywords BOUNDARIES, DESTISKLESTEEM

oPHd@meOK2f 2IATOBt AeKE2MRAEE/ K2A 0S8

Foreach 3-8 2 RI R @oniphnénd & réléyant psychological theory enables the school
intervention to take the form of &nowledgeand-skillsprogramme that can be tauglim the
classroom. Th? 3-8 2 KX R Génlel ad & lihge @nd scaffold, with its central provision being a
multi-component approach that fosters a holistic model. The researcher identdlegant theories
by examining eack 3-8 8 R R @onipbnénk ifs @elcription, and imirpose outlined by

Dorjee(2021).

Reflection: The researcher became familiar with psychological theories while training to
teach and studying to become a fully qualified counsellor. During the counselling training, a
NBEOdZNNBYy (i GKSYS 61 as w2 Ke | NB gofe fgrgnat orardthed K A y 3 LI3
Ay GKS LINAYFNE @SFENBKQ |IIF@Ay3a g2N] SR AwasaOKz22f a

introduced to several welbeing interventions, such as the social and emotional aspect of learning



(SEAL) (DfES, 20080t few interventions addresseolsychology and usettheoretical frameworks.

The researcher recognised that psychology seeks to predict and influence cognitive and emotional
thoughts, actions, and behavioymnd wondered whether providing the¢a-8 2 RI R OF LI OA (G & Q
components in a knowledge and skills platform groundepliychological theories may support

students' understanding and setgulation.

OPH WSt I oyifE2 NE[BE/FI LI OAGeQy i SNII8Sy Sgva G2 'Y

Eight UK interventions were selected, including MHWB school interventions in UK schools
over the last 15 years. The focus is on prominent UK interventions and their impact over the years.
The researcher reviewed only UK interventidimst had been trialled or implemented in UK schools,
as other countries had numerous variables to consider for this study, including differences in
education policies, reporting, and methods fecording the results of school interventions for the
mental health and welbeingof primary school children. These UK interventions were chosen as
they were predominantly aimed at supporting students in UK primary schools to reduce mental
health issues, which were anxiety, depression, social communication, friendship issues or.bullying
These school interventions were not solely for primary sclageld students bualso aimed at
benefiting early years children, with the hogieat they would provide longeterm support as
students progressed through their school yedrseselection crieria included Ukased
interventions that providednental health support for students primaryschoolsandhad been

previously reviewedby researchers.

The UK interventions selected had been evaluated by researchers using systematic
scoping reviews, as well pablished grey literature, such as organisational or commissioned

reports.. @ dza Ay 3 U KE2 NB R A &eyEiIRIO A8é &®ré&nce tool, examining these
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capacity'components

The keywords relate to the five components of the seibrld capacity andre strongly
linked to the psychological theories underlying the school interverdireloped as part of this
study. Having reviewed the eight interventions, there is strong eviddmatethey have included at
leastoneortwad2 YLy Sy idia Ay GKSANI LINBINIYYSad -1 256SIHSNE

world capacityls fullydevelopedin any UK school interventions for MHWB.

When examining these interventions, the researcher aimed to identify what had been
included by correlatingeywords with information from the literature aravailable documentation.
This has not always been easy, as some programmes were unavailable in the public domain, so
reliance was made on the research papers and articles‘\@tert of UK School Interventions for
Mental Health and Welbeingprovides a matching of evidence using components &f-&drlF

Ol LI Gk Tabl@d)
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Interventiong Intervention Overview of results Evidence of SWC: Sense of
theoretical model setting, extracted from research purpose (SOP), Agency (A),
and content structure and papers Solidity of self (SOS),
delivery Connection or Disconnect
(COD), and Sefdther-World
Focus (SOWF)
Think, Feel, Do; The This was a proedf-concept | Provided participants with a
intervention study intervention for 13 focus on both positive and

Thispractical
ntervention isbased
on Cognitive
Behavioural Therapy
CBT) principles and
psychoeducatiopand
uses a computerised
program featuring
relatable cartoon
characters

Activities, quizzes, and
practical exerciseknk
thoughts, feelings, ano
behavioursfocusing
on emotional
recognition, positive
thinking, emotional
management, and
problem-solving
Stallardet al.,2011)

was delivered
through six 45
minute
multimedia
sessions using &
CDROM. Each
session was led
by a
professional,
such as a
teacher, nurse,
or psychologist
assistant, who
was crucial in
guiding the
participants.

participants with a mean
age of 12.4 years (Attwood
et al.,2012). The study was
smaltscale and
predominantly involved
male participants, so the
results should be
interpreted cautiously. CBT
provides targeted and
universalinterventions for
emotional health The
study's conclusions indicate
that the programme
provided immediate
therapeutic benefits,
particularly anxietyrelated
measures, and was a viablg
option for student
intervention in primary
schook (Mackenzie &
Williams, 2018). Feedback
about the programme was
positive. (Attwood et a|

2012)

negative feelingsguidance on
how to manage them through
breathing exercises, mind game
and visualisation techniques.
Taught participants how to
recognise and examine feelings
and thoughts in different
situations.

This program explores the link
between COD and how we can
relate to others and change our
behaviours, feelings, and
thoughts. It also tentatively
connects to SOWF, where
participants become aware of
significant sensations within
themselves and their
envirmment, enabling them to
respond fully to changing
situations
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The Chart of UK School Interventions

Intervention,
theoretical model and
content

Intervention
setting, structure
and delivery

Overview of results
extracted from
research papers

Evidence of SWC: Sense of
purpose (SOP), Agency (A),
Solidity of self (SOS),
Connection or Disconnect
(COD), and Selther-World
Focus (SOWF)

Promoting Alternative
Thinking Strategies
(PATHS):

Comprehensive
programme for
promoting emotional
and social
competencies
Reducing aggression an
behaviour problems in
primary schoohged
children Used in a multi
year universal
prevention model

Ideally, it should be
introduced at the
start of the school
year and continued
three times a week
for a minimum of
20-30 minutes for
two to three days a
week, throughout
the academic year.
It should be
delivered by trained
teachers in the
classroom, using
teacher scripts,

Many Cross
Referenced Controlled
Trials of PATHS have
been undertaken
outsidethe UK, but
the few conductedn
the UK report little or
no benefit for child
sociatemotional
outcomes, including
behaviour Berry et al.,
2016;Humphrey et al.,
2016)

Has several components,
including social and emotional
learning skills, such as
increased seltontrol, a sense
of responsibility
understanding and use of the
vocabulary of logical reasonin
and problemsolving, emotions
and emotional stateghe
ability to recognise feelings in
oneself and others, and
understanding how one's
behaviours affect others.

These skills are linked to SOW

Shootbased sociaémotional
learning programme for-5o 7-
yearoldsDevelopedointly by
the Partnership for Children,
academics, and specialists in
educational resourcedf you
can teach young children how
to cope with difficulties, they
will be better equipped to
handle problems and
challenges as they grow into
adolescence and later life.
(www.
partnershipforchildren.org.uk)

programme
is taught to
the whole
class by
trained
teachers.

I RILJG SR o6& | pictures, activity and may also be linked to COIl
NI for the UK. sheets, photos, and A
(pathseducation.co.uk) | posters, and home
(Kusclé & Greenberg, activities.
2012)
Intervention, theoretical Intervention | Overview of results Evidence of SWC: Sense of
model and content setting, extracted from purpose (SOP), Agency (A),
structure research papers Solidity of self (SOS),
and delivery Connection or Disconnect
(COD), and Sefdther-World
Focis (SOWF)
%BALILR Qa CNASYR The An evaluation by the | Sx modules cover feelings,

EEF and the
Partnership for
Children found no
objective evidence of
improved emotional
selfregulation.
Emotional literacy and
coping skills wereot
found to have
improved significantly
(Clarke 2011; Clarket
al., 2014; EER018)

communication, friendship,
conflict, change and loss, and
moving forward.

This programmeis linked to
COD, SOP, and SOWF.
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The Chart of UK School Interventions

Intervention,
theoretical model and
content

Intervention setting,
structure, and delivery

Overview of
results extracted
from research
papers

Evidence of SWC: Sense of
purpose (SOP), Agency (A),
Solidity of self (SOS), Connect
or Disconnect (COD), and Self
Other-World Focus (SOW

FRIENDS:
Aschootbased
preventiveintervention
for children using CBT,
play-based,and
experiential learning
approaches to develop
CBT

Aimed at helping
increase coping skills
through stories, games,
videos, and activities
Endorsed by the WHO
(WHO, 2004) and
recommended by the UH
Deptfor Education
(Mental Health and
Behaviour in Schools:
departmental advice for
school staff, 2016DfE,
2016)

The acronym FRIENDS
stands for the
intervention's
components: F =
FeelingsR = Remembe
torelax; | =1can doit; |
= Explore solutions; N 3
Now reward yourself; D
= Do not forget to
practise;S = Smile, stay
calm. This is a 1D2-
week resilience
programme for whole
classes or as a targeted
intervention. It consists
of ten onehour
teacherled lessons

(Barrett et al., 2000;
Pahl & Barrett, 2007)

The overview of
results suggests
there is promise
for this
AYGiSNBSyY
in schoolbased
settings, as
FRIENDS has bee
shown to reduce
anxiety symptoms
among universal
and targeted
schoolchildren
(Briesch et al.,
2010; Higgins  h
Sullivan, 2015;
Stallard et al.,
2014)

CBThased and focuses on
resilience and reducing
symptoms of anxiety and
depression.

Children are taught to recognis
the physical symptoms of
anxiety and are provided with
behavioural skills, such as
relaxation techniques, and
cognitive skills, including
positive sektalk.

The skills learnt with FRIENDS
link with SOWF, as the
programme teaches students t
be aware otheir sensations
enabling them to respond
effectively.

Intervention, theoretical model

and content

Intervention setting,
structure and delivery

Overview of

papers

results extracted
from research

Evidence of SWC: Sense
of purpose (SOP), Agenc
(A), Solidity of self (SOS)
Connection or Disconnec
(COD), and Sefbther-
World Focus (SOWE)

SEAL:

Resources and activities relatin
G2 W{20Alt YR
1 aLJSOG & 2PHotefl S I
the initiative in twentyfive
English local authorities in
September 2004in June 2005,
the materials were made
available to all primary schools
in England, implementing and
embedding SEAL (for children
aged 3to 11-yearsold which
was also taught in secondary
schools. (DfES, 2008%mithet
al., 2018).

SEAL aims to provide i
curriculum that
develops social and
emotional skills within
a structured and
progressive
framework. It offers
classbased, quality
first teaching to
children aged 3 to 16.

Delivered by teachers,
along with books and
web-based materials,
for classroom use.

Many reviews
focus on the
inconsistency of
the programme
delivered by
teachers in

different schools.

The viewisthat
the programme
failedto
significantly
impact children's
social and
emotional skills

Aims to support children
aged 3to 16-yearsoldin

developing personal and
social seHawareness

Managing feelings,
motivation, empathy, and
social skills.

Thisprogramis linked to
A, SOP, and COD.




Table 34 continued

The Chart of UK School Interventions

Intervention,
theoretical model
and content

Intervention
setting,

structure, and

Overview of results
extracted from
research papers

Evidence of SWC: Sense o
purpose (SOP), Agency (A)
Solidity of self (SOS),

and teachers,
promoting
emotional welt
being

Social and academig
competence is
needed to prevent,
reduce, and treat
behavioural and
emotional problems
in young children.
The focus is on
strengthening
parent-child
interactions and
attachments
(Hayes et al., 2020)

workshops led
by a facilitator.

delivery Connection or Disconnect
(COD), and Sefdther-
World Focus (SOWE)
Incredible Years (1Y) Teacheded, The shoriterm Classroonbased, with the
The programmes with 42 hours | effects are teacher focusing on the
designed to target (6 days) of promising. The child's understanding and
children, parents, monthly complex programme communication of feelings,

involves parents ang
teenage children
(WebsterStratton
etal., 2011b). A
recent study also
confirms that the
programme has had
positive outcomes
for children with
more challenging
temperaments
(Huijzer
Engbrenghof, 2023)

managing anger, practising
friendship and
communication skillsand
emotional regulation, as
well asschool readiness.

This prograrmeis linked to
A, SOWF, and COD.

Intervention, theoretical
model and content

Intervention setting,
structure and
delivery

Overview of
results extracted
from research
papers

Evidence of SWC: Sense of
purpose (SOP), Agency (A),
Solidity of self (SOS), Connectior
or Disconnect (COD), and Self
Other-World Focus (SOWE)

Mindfulness in Schools
Programme (MiSP)
Learning involves
directing attention to
immediate experiences
with an open mind

Aims to teach children
how to remain calm and
relaxed by stepping back
FTNBY fATSQA
gain space and clarity
(MYRIAD, 2008)
(Kuyken et al., 2013)

Nine scripted lessong
tailored for
secondary schools
delivered by trained
MiSP teachers

Results show less
depression in
childrenc the
more they
practised
mindfulness, the
fewer depression
cycles they had
(Kuykeret al.,
2013).However,
the MYRIAD trials
suggest the
mindfulness
intervention had
no impact
(MYRIAD, 2008).

It teaches you how to be present
in the moment, encourages you t
have compassion for yourseéfind

helps you set healthy boundaries|

These skills are all linked to A, S
and SOWF.




Table 34 continued

The Chart of UK School Interventions

Intervention,
theoretical model and
content

Intervention setting,
structure and
delivery

Overview of
results extracted
from research
papers

Evidence of SWC: Sense of purpo
(SOP), Agency (A), Solidity of self
(SOS), Connection or Disconnect
(COD), and Sefdther-World Focus
(SOWFL

Learning Together:
Whole-school
programme designed to
enhance the school
environment reduce
bullying and aggression,
andpromote student
health and weHbeing
Restorativepracticeis
embedded in regular
classesincludes circle
time, use of restorative
language, and use of an
enhancedsocial and
emotional learning
curriculum

(Bonell et al., 2018).

Staff trainingin
restorative practice
is needed Policies
and systems
modified in the
school with a student
social and emotional
skills curriculum
(Bonell et al., 2018;
Warren et al., 2020)

The programme
had small but
significant effects
on resolving
bullying but did
not affect
reducing
aggression
(Bonell et al.,
2018)

The restorative practice in the
programme is linked to SOWF ang
possibly to COD regarding conflict]
communication.

Each of the eight MHWB UK interventions is identified with information describing the

theoretical model and content, setting, structure, and deliveny overview of the results; and a

final column that identifies an aspect of the intervention udiegwords from the five components

27

AYyidSNBSyuAr2ya

0 K2 NEARS f it pedlidesiain dverview of resuliom researcttrials, aiming to identify

dwiortd GapdcififdoM g @edts aimdkpSpolhtay&p§ il the provision

of MHWB in schools related to these components. The chart identifies MHWB interventions

discussed in Personal, Social, Health, and Economic (PSHE) educational programmes and

government papers, or researched in dejhresearchers and academic institutions.

The eight interventions present an opportunity to identify what eawdy provide in terms

of MHWB support. Keywords have been assigned to each intervention to establish its potential



contributions to the components of th¢’ 53-8 2 BRI R ONohdrofaHe &ighQinterventions

includes all fivab a-8 2 BRI R @onipbhnéntsi & Q

tKS We¢KAY1XZ CSStsx 52Q avltftf 3INRBdAzZI AYG§SNBSyYyGA:
(CBT) principles. The intervention was targeted at prirgaygd childrenyith a focusprimarily on
boys. It was a schotlased intervention designed to reduce emotional symptoms in children and
young people. The results showed a positive result for CBT as a therapeutic universal or targeted
emotional health intervention. However, the sms#imple size limits the validity of the findings
(Attwood et al., 2012Stallardet al., 2011). The interventidmelped children become aware of
significant sensations within themselves, enabling them to accept what was happening and make
changes to resolve issuestireir environment. The keywordgresent, changeandacceptanc®
connect this interventiono the self-other-world componentintheWa-8 2 RI R OFh&d wad (i & Q
no evidence to suggest that agency, sense of purpose, or solidity of self was a focus of the
AYGSNBSY(iA2yd bSOSNIKSEt Saas GKS AYUISNBSEY(IA2y Wk
keywordYelationshipslinked to theW -8 2 RX R @obripbnéhicangett/disconnect It seemed
to focus primarily on the present and on how we can accept our feelings and make changes,

emphasisig CBT.

The Promoting Alternative Thinking Strategies (PATHS) programme promotes emotional and
social competencies while reducing aggression and behavioural problems in primaryagédol
children. Used in a muitiear universal prevention model and was adapt@ b. I Ny I NR2 Q& b L -
UK. This programe has several components, which include social and emotional learning skills,
comprising increased satbntrol, a sense of responsibility, understanding and use of the vocabulary
of logical reasoning and problesolving, emotions and emotional states, the ability to recognise

feelings in oneself and others, and an understanding of how one's behaviours affect others. The



1Se62NRa A RBlgtinshipd, &ceeptanSaNdbehalViour® > ¢ KA OK | LILISI NJ NBf S
intervention. These keywords are linked to the conceptsedfother-world and

connect/disconnectcomponents of thaV §-8 £ KX R OAgedeycdaldiais@be considered in this
intervention, with the relevant keyword beifjjoundarie = & &a i dzRSyda € SNy 6KI

for their safety

The FRIENDS programme, which incorporates CBT, utilisdsagksy and experiential
learning approaches to develop cognitive behavioural skills. Aimed at helping increase coping skills
through stories, games, videos, and activities. Group sessions fartpane an effective
programme for the prevention and treatment of anxiety and depression in children and youth
(Barrett et al., 2000; Pahl & Barrett, 2007). The FRIENDS intervention focuses on resilience and
reducing symptoms of anxiety and depressionildeén are taught to recognise the physical
symptoms of anxiety and are provided with behavioural skills, such as relaxation techniques, and
cognitive skills, including positive stdfk. The skills learnt with FRIENDS link wikel&other-world,
as the programme teaches students to be aware of sensations within themselves, enabling them to
NEALR2YR STFSOUAGSted ¢KS 1 Seé pddahangéntd & Ay 1 6A 0K

I OO S LiSkugetSare taught to relax and accept themselves through positiveasielf

The Social and Emotional Aspects of Learning (8Ea@hrogramme of resources and
FOGABGAGASE NBflIGAY3d (G2 W{20AFf YR 9Y2GA2yLFf 1 al
Schools and Families (DfES) piloted the initiative in twéwéyEnglish local authorities in September
2004. In June 2005, the maials were made available to all primary schools in England, and funding
was provided to local authorities to support primary schools in implementing and embedding SEAL
for children aged 3to 11-years-old, which was also taught in secondary schools. (DfES, 2005). Some

schools still use it, but the UBbvernment no longer promotes iThe SEAL initiative aims to support



children aged 3to 16-yearsold in developing personal and social salfareness and managing
feelings, motivation, empathy, and social skills. The key words that link to this programme are
@ 2 dzy R froikth8 @gé€hcy,andthe Wellls linked to asense of purposand Y&lationshipQwhich
is linked toconnect/disconnect In developing social skills, students likely letartisten to one

another, a skill deriveftfom Carl Rogers' personality theory (Rogers, 1963).

%A LILR Q& C NAhhseRsociakniotiohal leaikghedramme forcko 7-yearolds.
The Partnership for Children, academics, and specialists in educational regountigsieveloped
the programme The fundamental concept is that if you can teach young children how to cope with
difficulties, they will be better equipped to handle problems and crises in adolescence and later life
(partnershipforchildren.org.uk). The six modules cover feelings, carwation, friendship, conflict,
change and loss, and moving forward. These skills in the progeaare linked to keywords and
Yelationshipskelated to theconnect/disconnecof the Wa-8 2 RI R Q@omiphnénts Othef)
keywords includé¥hangeand acceptanc&@which are related to th&? 3-8 2 BRI R~ @oniphnénd G & Q
of self-other-world, and¥ommunicatiofls related to thesense of purposeomponent ofV &-Sf ¥

g2NI R OF LI OAlGEQ

Incredible Years is a comprehensive prograathat targets children, parents, and teachers,
promoting emotional welbeing. According to Hayes et al. (2020), social and academic competence
is needed to prevent, reduce, and treat behavioural and emotional problems in young children. The
focus is on sengthening parenchild interactions and attachments. In the classroom, the teacher
emphasises the child's understanding and expression of feelings, anger management, friendship and
communication skills, emotional regulation, and school readiness. Theokdy identified for this
programme includételationshipscommunicationself, acceptancechange&which link to¥ a-St ¥

g2 NI R @obmphnénts SoBdly of self self-other-world, andconnect/disconnect The



programme focuses on communicating how expressing your feelings can sometimes require

confidence. However, understanding why you feel the way you do requires a sense of self.

The Mindfulness in Schools ProgrammeaSR®) learning involves directing attention to
immediate experiences with an open mind. Teachegrin developing students' ability to undertake
mindfulness, breathwork, and presemtoment thinking. MiSP was selected for use in the My
Resilience in Adolescea (MYRIAD) programme in 20HEs evidence of itsase of transferability
across 3S IANRdzZLJA 6a, wL! 53 Hnnyod ¢KS FANRG aAi{tz Ol
sit still and watch the breattip be avare of different body parts, to walk mindfully, anditecome
more aware of how the body feels under stress. This programme is linked to keysumtugss
‘present changeacceptance'key components athe self-other-world. When youwcanuse
mindfulness as a skiltfou canreflect on yourself and set boundaries, which helps geuelop
unconditional love for yourselMindfulnesshelps students fegbresent, accept who they are and
how they can change, and calm their bod{genner et al., 2014). The keywords for these actions are
WHoundarieQwhich link toagencyand Wompassiorand selfQwhich link to asense of purposgboth

components of thel 3-8 2 KX R O LJ OA (& Q

Learning Together iswahole-school programme designed to enhance the school
environment, reduce bullying and aggression, and promote student health andeiati (Bonell et
al., 2018). Use of restorative practice embedded in regular classes. This includes circle time, the use
of restorative language, and the implementation of an enhansidisbased sociaémotional
curriculum.The restorative practice in the programme aims to manage emotions and social
relationships. The keywordielationshipsandbehaviour§irom the connect/disconnectcomponent
of Wa-8 2 MI R Cate lidked / thi& @logramme about conflict communication. Additionally,

linked keywords includ®hange&and Wommunicatio@whichrelate to theWa-8 2 Rf R OF LI OA G & Q



component of thesolidity of self as students learto change and communicate effectively in social

relationships.

TheWd-8 2 KX R OQwithdts vk dodnents, offers a muttomponent approach to
MHWB, facilitating a scaffold for a knowledged skillsbased curriculum that supports primary
aged students. A psychological approach, utilising chosen thaet®gnt to the students, would
SYL)X 28 -aiKISI RaGIKE I OA (& Q -chrAporer® friicRi®tio defivérén A & Ydz G A
acceptable and feasible intervention for primary school students in the Year 5 age range as part of a
PSHE curriculum. The process of designing an interveistmmplex. However, the’ & -&drlF
Ol LJ cpbreds provide a suitable framework.

z
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odomwm a2yl S FT2NJ (KSWS5 JARSH (237, SHILNZ2TINI(HRDK2f 238 Q

The rationale for developingth#’! [ A GGt S . (ALBOPArdgramiiedn@ikt@ f 2 3 & Q
supportstudents'MHWBwith a multrcomponent intervention, given that UK interventions typically
employ only one to three components at most, rather than a comprehensive-guartponent
approachto supportingchildren's mental health and welleing in schools. TREA y 3 Q& ¢ NHza i | 2 «
Index2021 found that nearly a quarter of young people believe life is significantly more challenging
for them, particularly since the COVID lockdownd Y A y 3 Qa  (TiNSlaidérEcoresthe m O @
pressing need for evidendmased interventions in schools to support children and young people as

they spend a significant portion of their formative years in a safe, secure, and inclusive environment.



The narrative review discussed how many school interventions have improved mental health
and weltbeing includingsocial and emotional communication, behaviours, resilience, and self
SAaGSSY®P 1 26SOSNE a2YS a0Kz22f AyiSNBSyletdya KI @S
2010 ® LY HAHME (GKS 99C LlJzofAaKSR | 06221€tS0 GAdGt S
Learning in Primar$chools(EEF, 2021). The guidance focuses on practical solutdrived from
research to support studentsocial and emotional learning. For example, when students experience
anger, frustration, or sadness, they can learn calming strategies, positialkelind effective goal
setting techniques. The guidance encourages schools to review their sociahatidreal learning
(SEL) provish and incorporate the best guidance for their school and students. €4&Bance
recommends various programmes that support MHWB. However, upon examination, the
programmes are mainly from the USA, and teachers have found that the language used in these

programmes can confuse students (Humphegwl, 2016).

¢KS NBa&SINOKSNR& SELISNARS yidd fd to rdcodnition hat OKSNJ  y R
teacherstime is limited. This was at the forefront of providing an intervention programme to
schools that was eadyr staff to accesand fun for students. The researcher envisioned a multi
sensory programme with video content and activities that involved art, discussions, aflapde
Formulating lessons thatere practical and accessible with@®-minute sessions, whilmtegrating
psychological theories and workimgthin the constraints of safeguarding students, was a significant

challenge.

The research study aimed to determine the acceptability and feasibility of a school

intervention to support primary school children's mental health and Avelhg, potentially as part of

bKglLlaYkkOF aSt o2 NHK
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the PSHE curriculuriihe acceptability and feasibility of the school intervention, as defined in
Chapterl and earlier in this chaptemvolve a designed intervention that explotée use of
psychology as a teaching subject in a modified form through the scaffolding &f #h&drIdF

Ol LJ-.dlese ®dtectives were crucial in guiding pinegramme's research and development

I 26 SOSNE (KS NB aiSteaddbé Bddaunselfing yadnyBhisedvéas a strong
motivator in developinghe ALBOP pgramme.Although therapywas not part othe intervention
programme the knowledge gained, discussions, and-ahkgyscouldenable the children to examine
more closely how they perceive and value themselheshe short term, it is hoped that this may
help support them as they transition from Year 6 to Year 7 in secondary school. This programme
could be further developed to provide a more comprehensive knowledge and skills base for later
yearsby expandingo include more recent theories, such as compaissherapy. Following a pilot
programme with diverse socieconomic communities and neurodiverse children, there may be an

opportunity to adapt the programme to addreparticipants' varying needs

0PodRyOSLIidd t A&l a2y YR /2yiSyld 5808t 2LSyi

As stated in the introductionhie concept of a school intervention being acceptable and
feasible to support mental health and wéléing for primary students arose when the researcher
was teaching individual prima@gged students who were struggling to access their learning due to
various mental health issues such as anxiety, relationship fallouts and social communication in
general. As a fully qualified teacher and student counsellor, the researcher introdelesdnt
psychological theories to addrege problems they were experiengnAlthough the number of
students was low, school staff beganrtotice differences in some students' behaviour, and the

students themselves reported feeling better about themselves and noticing positive changes



behaviour in class. Some of these students were neurodiverse and found the skills and knowledge

helpful in understanding how their emotions, feeling and thoughts influenced their behaviours.

In developing the logic model discussed in Chapter 1, the researcher considered its
underlying assumptions when drafting theodel for this studgp ¢ KS dzy RSNBE G ¥y RA y 3
g2NI R OF LI OA G e Q gwasiKsuppditstudentstid&Gigh@ighomergy shyl skilis
curriculum to support their mental health, not to address mental health difficulties, but to help them
understand what is happening in their minds and bodies, therelpportingseltregulation.The
researcher designedraulti-component school intervention to develop knowledge and skills,
combiningl 3-8 8 RX R @oénipbnénts @il ©xamining their relationships witsychological
theories. The primary purpose of the intervention was to deliver it to young students in class, either
asa standalone topic to support PSHE or as an additional subject, such as psychology, which is not

currentlytaughtin UK primary schools

The researcher considered that a whalehool, multicomponent intervention would be
visually stimulating and appropriate for children aged tb0l1-yearsold, engaginghem inlearning
through discussion and rolglays. Engaging evidenbased teaching practices (AERO, 20B8)
support working with students' extended and shéetm memory suggest management steps,
including guidance, opportunities for feedbackscussions, and opportunities to practice. This
approach found that students gain efficagyhichin turn affectstheir learning outcomes. The nine
week lessons included a short video tutorial that introduced the topic and explored the
psychological theory through a range of ritd experiencestudents could relate to, often scheol
related experiencethey hadthemselves. There was a focus on ease of use and understanding for all

children and adults involved.

A a



A comprehensive risk assessment was completed (see Appéndncluding an evaluation
of the need for an ifhouse school counsellor or listenir ensure that ethical practices ane place
to safeguard students who might need to explore their emotions outside the classroom. The risk
assessment aimed to identifyotential risksbefore, during, and after the programme in the
participating schoolsAny identified risknust have an action plan to address it, along with an
assessment of its impact, so thaetiprogramme is safe and free isbues that could harm

participants in the study or anyone coming into contact with it. An example of a risk wouldllbé a

AdzLILI2 NL 688y Lidzi Ay LIXFOS (2 LINPOARS F2NJ G6K248

Therisk issue here is that during the programjiteere may be triggers to past trauma with children
gaining knowledge and skills in the intervention, and this may cause feelings of sadness or difficult
emotions and behaviour3 here needs to be a discussion with staff on the issues for themselves and
others involved in the intervention as sometimes learning about the mind and body can cause us to
think about past and present events which make us feel sad and in some casesttrigger

unwanted feelings, thoughts, emotions and behaviours so for #asan a school counsellor

listener waspresenteach week during the whole period of the intervention to ensure everyetie

safe and supported. Any disclosure will be handiedccordance witlhe school's usual child

protection and safeguarding procedures. Providing fully qualified counsellors/listdrmmuiad by

their ethical practices and registered with their respective professional bpdaidaces the risk to

vulnerable childrenlt provideshe school with a mechanism for safeguarding and chitdgetion.

0Po®SBSE 2LIYSYyd 2F t NPAINFYYS {GNHzOGdzZNB FyR wSa2dz

The steps involved in designing and implementing the ALBOP programme for schools;



yy

1 Bybrainstorming links emerge between the SWC components and psychological
theories

1 58aA3yAy3a addRSyGaQ {2/ ljdzSaiAraz2yytrANBE gAd
theories

1 Designing the lesson plans for the nine weeks with a topic related to the

components and psychological theories

1 Designing video clips using the CANVA programme

1 Writing text for the video clips for voiceover

1 Recordavoiceover and match it up with slides

1 Write up activities for lessons and design and prepare resource worksheets for
students
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SeltOther-World-Focus
(Theextent to which we primarily focus on ourselves or have a broader, more inclusive seng
self)

Gestalt therapy aims to help individuals become aware of significant sensations within themselves an
their environment, enabling them to respond fully and reasonably to situations

The aim of the selbther-world focus using Gestalt is telp children become aware of what they are
doing, how they are doing it, and how they can change themselvieite also learning to accept and valug
themselves and others. They would be taught the skills and knowledge to understand where they fit i
world, in the present, without worrying about the past or the future. This would hopefully be a groundi
experience, laying the groundwork for selfvareness. They would have knowledge and skills they can
to whenever they are confused, worried, amxious. This would build on mindfulness skills tauglgariier
yearg beingaware in the present moment of everything around them, including their thoughts, feeling
and emotions.

G2 KIFGS@SN) 82dz F NBE R2Ay3:
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Connect or Disconnect
(Having a sense of connection with others and the world more brogdly

Attachment Theoryg John Bowlby and Mary Ainsworth explored attachment as a significant emotional
bond between a child and their primary caregiver. This early attachment, formégth warmth and love
by the primary caregiver, helpthe infant develop healthy emotionsThis influencdosters trust in others,
promotes selfawareness, and prompts reflection on their needs, ultimately enablifigm to ask for
help.

Should children be taught about the significance and impact of having a warm, loving parent caregive
How would this impact their future relationships? Would it be possible to share with children that
relationships with others are formed by their experggx that attachment to others and their significanc
in their lives affects their welbeing? Some things to consider are dependence on others, examining
patterns of behaviour, fear, seffwareness, anxiousness, setfmpassion, and accepting others and
oneself Building on mindfulness skills developed in earlier years, children recognise that everything,
including our relationships with others, is changeable. Having waidkedscover their true selves, children
will hopefully develop seldwareness to examine their life stories
further.

¢ KS
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Brainstormed Links Between the SWC Components and Psychological Theories

Solidity of Self
(Fixed self or a changeable and transient sense of self).

Transactional Analysis (TA) is a theory that allows us to understand how we behave psychologically i
various situationslt is a theory of how we communicate. It explains how, as children, we have
experiences thatcanleadus®©ONB I S | Wi A TS a Gavbedink @n issie bGiK = A
behavioural and/or psychological. Through the egtate model, Parent (P), Adult (Axnd Child (C).

Teaching childrethat 4 S | NB  yaadiihatWa Hake $nBr§ opportunities to change who we are mg
be a relief for somgparticularly those with low selsteem and/or littleconfidence. Teaching the TA life
script would enable childreto understand better their owtife script, its potential impact on them, and
how to recognise related patterns and behaviours. Teaching aboustges would help them recognise
communication patterng not being an adult does not necessarily mean they cannot relate to this ego
state;being an adult in a communication may well be a situation where the child isegeifated.

Learning how to be a child, a parent, and an adult may help them become more regulated once they
recognise the theory in action. This is the transient part, moving from one ego state to another.

X
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Sense-of’Purpaseskocus

(Havinga sense-ofpurpese-focused oniself oha breadersehscendingllocus

Carl Rogers and MaslowPersonOSY i NER | LILINRB I OKZ Ay Of dzZRAYy 3 (KS§
| YRSNEGI YRAY3 GKS | dziKSydAO YangtheNdipgcaok cofiddidndl Q
L2AAGAGBS NBIFINROHYR fdladfidega (XKSENE P INAKRO . SNJ

We must learn to be fully open to experiences, to live in the present moment, and to understand that
can trust ourselves, make decisions, and take responsibility for our choices. We are entitled to treat
ourselves with kindness, compassion, and, mostlipfunconditional positive regard. We will then come tq
know and understand the authentic self, leading to selfualisation.

The early years of mindfulness study, focusing on skills such as staying in the present moment, will p
foundation for further learning in later years.
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Agency
(being able to control who we are andthom we aspire to be)

Karpman- Drama Triangle Involving a continuing series of complementary and reciprocal transactiong
which look honest but are not. Oftenmessages are concealed in social transactions driven by persong
trauma, hidden agendas and ulterior motives

We often discuss the importance of setting boundaries to-sdfilate and care for ourselves. We are all
entitled to personal agency, the right to determine our destiny. Teaching the drama triangle to childre
would allow them to understand how we somets get pulled in different directions and move away fro
our true selves. This can unintentionally cause conflicugand others. It can lead to guilt and shame,
which oftenpersistand prevent us from being happy. It can also sometimes lead to lovestelém and a
lack of confidence.

The mindfulness skills would provide a foundation for children to use when being open to exploring th
concepts of difficult situations they sometimes encountehether with friends or relatives. The skills
would provide a buffer when feelings and thoughts begin to surface, whether in a discussae-play, as
part of the learning.
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The researcher began by understanding each component o¢the8 2 KX R OF LJ OA (& Q

identifying the relevant psychological theory, and then using the links to deteraniesson's focus.
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Additionally, using a matrix, the researcher identified tHé@-8 2 KX R Ghdlallpsychalogical

theory that supported the individual component; they then tailored theestiorsto link the

capacity component with the relevant theory. This was to enslieee was a provision for

measuring the outcomes of the intervention programmedagtussed in the methodology chapter.

The researcher used a matrix to design the student questionoaitt 3-8 2 KX R GhdL)r OA (G & Q

psychological theories. (see TaBlé)
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Matrix for the Development of th&SNVCStudent Survey

| understand | can chang
Fred PertGestalt [ myself at any time

| understand that others
may change what they
believe

Self-Other-World

| understand the world an(
= My environment can
change

Bowlby's Attachment Bl | understand that it's

Theory/Carl Rogers important to be selfaware]
Personality Theory

| understand that we neeg
to ask for help

Connect or
Disconnect

| understand that being
=1 connected to others is

Eric Berne's Life Script I understand | may chang
Transactional Analysis lfead the way | think as | grow|

older

Solidity of Self | understand that | can
change myself at any tim

| understand that what |
a\Vant may change as | grgd
older

important




Table3.6 continued

Matrix for the Development of the SC StudeQuestionnaire

I understand how | can
& help others positively ang
take care of myself

Carl RogersTheory of Self

Stephen HayesAcceptance and

- | understand how | can
commitment

dmake a positive differenc
Maslow's Hierachy of Needs to my family and friends.

| understand why
I compassion is important t
me and others

§ lunderstand why it's
important to love myself
| understand | can make
positive difference in the
world

| understand why it's
helpful to feel you have g

purpose in life

Sense of Purpose

| understand | can chooss

Karpman's who | want to be
Drama Triangle
| | understand how | can tak
Agency care of myself in conflict
situations

L dzyRSNEGF Y

always feel in control of m
emotions

A lesson plan was drafted for each lesson (see Apg@)dthe introduction outlined the
main aims and what to expect. This was followed by the primary input, vifiticiduced the
psychological theory and wasinforced with a recap of the lesson's key points. The lesson plan

included activities, prepared resources, and resources that the teacher needed to provide.

The researcher created the images usE®NVA, an online graphic design platform, and

Giphy, an online database of animated characters, to aligntivéhesson's content irach video
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An example of a slide shown below (Fig. 3.2). The design of the video clips was sensitive, as it was
essential to consider the students' age gram ensure the language was suitable and appropriate
for them. Since there wouldbe only one set of video clipgresented in any school in the UK, they

needed to be suitable for a varied student audience
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Lesson Three - ‘The Human Brain’

Understanding our Brain State and Emotions

The video clips were designed, athé commentary script for each slide was adapted to
match thevideo's action(see Appendi¥). The commentary script was reviewed and adapted
several times to ensure it aligned with the video and characterscangeyed the information

effectively.

Once the slides for each lesson had been designed, a voiceover was $mughis proved
challenging as the researcher had to outsource tlask. However, a volunteer came forward. As
theytrained for voiceover work, they could record the voiceover in a studio, ysiEgared dialogue
alongside each slide. The dialogue explains the characters' actions and the learning message relating

to the psychological theory.



Once the video had been prepared, the lesson activities were developed. These activities
included roleplaysusing dialogugquestiorand-answer sessions, and creating artwork. All the
activities had a purpose related to the lesson content, as observed in the video session. Some
activities were individual, and some were designed for group work. The researcher intended some
flexibility for the teacher delivering the lessons. This allowenhe lessons to be extended or
shortened depending on the class's needs and the lesson, with a choice between group and
individual activities. Theesearchemprovidedlesson activities and theinstructionsin the lesson
planning(see AppendiD). Thefirst lesson introduedthe aims of the ALBOP programme over the
nineweeks, a second and third lessfarcusedon the effects of emotions on the mind and body and
three parts of the brain, with the five components of thed-8 2 RXI R QuvithithieiO A (0 & Q

psychological theories following on, with each video having a recall at the end of the video (see Fig
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Lesson Two - ‘Mind and Body'
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Lesson Threo - ‘The Human Brain®
Understanding our Brain State and Emotions
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Lesson Five - The Drama Triangle
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Lesson Six - Feeling Connected to

Others
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2 é S ‘1 y Lesson Eight - Purpose 1
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Other Information: At the end of each lesson, a signal is given to stop the witteo,

activities to take place, and then resume the videothe lesson summary.

Activities: Several individual and group activities are available for neurodiverse students. The
activities reinforce the skills and knowledge viewed in the video. The lesson is designed to last 30

minutes but can be adjusted to accommodate various activities.

Research evidence indicates that when teachers havepseiared and welmanaged
resources during lessons, alessons are welbaced, fit for purpose, and tailored to students'
needs, those students receive the highest ratingssidtreliance (Siragt al.,2014). For the
intervention to be acceptabland feasiblethe contentand its resourceaeeded to be understood
by all students and teachers, with provision for students to ask questions and experience learning

through a multisensory approach.
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was necessary to provide a credible, reliable, and wat@vention The first phase is an exploratory
exercise with teachers, counsellors, and special needs teachers through a coordination development
group (CDG). The CDG consisted of two school counsellorspeg@mineeds teachersand two
class teachers. The aim was to explore the material provided in the programme,indlighes short
videos, lesson plans, resaas, and measurement datlbocuments. The lesson plan identified
learning questions and aims, resources provided and requiredelpigation teaching, introduction,
activities for individual and group work, provision for diversity, and summaries. The CDG met for a
short video seden over four weeks, during whichey discussethe material under reviewThis
provided both positive and negative feedback, along with suggestions for improvement and
reflections onparticipants' perceptions ahe programme, wich are discussed in the methodology
chapter of this study. This helped to ensure the programme was appropriate and ethically safe for
the next stage. It was an essential part of the development processwas the first feedbackom
professionals working daily with children and young people in schools. Their experience working
with children in the clasgjiven their level of understandingias significant, particularly through
videos exploring new psychological theori&éhe researcher had to considée practicalities of the
activities, including students working individually and in gro@psl students from diverse
environments with variegxperiences. The programme required surveys, questionnaires, interviews,
focus groups, and a comprehensive risk evaluation (see App€éndethical approval was obtained

from the University of York authorities.

Phase 1 allowed the CDG to scrutinise the video clips and dialogue. Feedback was noted, and

the video and dialogue were adaptelor example, the first dialogue for the video clips included



words related to the parts of the brain, which were categorised as reptilian, mammalian, and
neocortex. After discussions with the CDG, these terms evolved to represent a dinosaur brain, a
feelingand-emotionsbrain, and a thinking (or learning) brain. It was discussed in the CDG whether
students at 10to 11-yearsold would understand the hormone names cortisol and adrenaline; the
CDG decided that they felt students could familiarise themselves with these names, and so the
researcher felt confident this vgaacceptable, and feedback from the teachers in participating in the

study also felt they were acceptable.

t K asS H tPRabeRivas(thé pilat Stage, where a local school volunteered to try the
programme in the spring term of the academic year. However, due to the impact of dOVID
students and staff needed to get back into routine, and with a demanding -cgtcurriculum, the
school decided it could not support a nimeek programme. It was too late to establish an

alternative school, so it was decided to push ahead with Phase 3 in the summer term.

t KFAS oY 9y3F3aAy3a t NAYIFINE {OK22fa gAUGK ! [.htc

Phase 3 involved several primary schools trialling the ALBOP programéneréeks in the
classroom, with training and data collection weeks on either.sidhe researcher received support
from a large academy. It emailed out an information sheet on the project to all its primary schools in

EnglandAs a result ofhis introduction, several schools contacted the researcher.

The next stage was to set up training with the teachers so they could understand and deliver
the programme to the Year 5 students in both the control and intervention groups. The researcher
also arranged access to the programme, including videos, actividgsources, and planning through

Google Drive. During Phase 3, the researcher met with the school class teachers, who participated in



the intervention and control groups via Zoom, as this method was easy and comfortable for the
teachers. Recruiting schoalsschallengingthe researcher approached many schools, but only
when an academy came forward could the researcherditttbolswilling to participate in the study.
The schools' volunteering also determined the geographic and economic aAreagew of the

study's sampling process discussed in the methodology chapter.
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The development of the ALBOP programme would not have been possible without the
multi-components of thaP 3-8 2 KT R @I WIKSA D2 @) OA e Qa &0l FF¥2f RAy3
the feasibility and acceptability of the intervention programme. Taking each component and
examining its contribution to supporting students' mental health andvelhg provides a base that
can be nodified with this intervention programme and possibly with others. Research would
determine whethetV 3-8 2 RX R Gslnbtlagespetific@nd could serve as a bdsisstudents
younger or oldethan those irthis study. Linking yghological theories to th#a-8 2 R R O LJ OA G &
providesstudents with content on knowledge and skills, delivered fun and comprehensible way
However, more importantly, it may have led the studett€D2 y a A RS NJ 2 (i K S NJtheya LIS O a

had not considered before.
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Before this study, the researcher embarked on a personal journey deeply intertwined with

the subject matter. This journey involved working closely with students who were grappling with

YSyGlf KSIFIfGK A&dadzSad 5 dzNRA Y3 téankidgdf théinfeelhgs add2 & dzLJILJ?

emotions, the researcher, as a teacher, explained to the students, ensuring the language was

F LILINRBLINAF GS (2 GKSANII3IS 3INRdAzZLIEZ I NA2dza Llae OK2f 2

5NI Yl ¢NRAIy3IfSQ &Y thetylynhewstatg ang avoidgéting dawh into
situations where you might end up becoming a rescuer, perpetrator or victim. The researcher
observed a significant shift in students' understanding of their own emotions and those of others.
The studenstold the researcher that their newfound understanding had helped them think more
about how they were feeling and how they reactiedsituations that made them uncomfortable.

The students said they began to recognise that they could change their bergJianting to better
outcomes for themselves and others. This personal experience prontipeesearcher to askVhy
aren't certain aspects of psychology taught to younger students? Could this knowledge serve as a

foundation for developing seliegulation skills?

Selfregulation is the ability to manage emotions and behaviour in responséttational
demands(Baumeister & Vohs, 2004). Sedfjulation is crucial for children in supporting their MHWB
from primary to secondary school, as both cognitive and emotional functemsther voluntary or

automatic, require regulation. LewadTodd (2007) aptly describe the sedgulationprocess

Wi OflaaAd0 SEFYLX S 2F NB3IdA A2y A& (Kdz
to stay on, nor to turn on and off haphazardlyis something you want to control, regulate, make

NI 3 d#f ewibBXTGrid, 2007407)



The researcher sought to establish whether there was a provision for an intervehtion
encompassed aspects of psychology from behavioural theorisisgport understanding dfiow the
mind and body work together, thereby facilitating the sedfjulation of students' emotions and
behaviours. Ideally, the intervention would comprise several theories, incorporating knowledge and
skills to support MHWB in primary schools. The qoestied to a PhD proposal for a sredhle
research studyhat exploredpossble psychologicatheories for an intervention to support students'
mental health and welbeing. During the exploratory phase of the research study, the researcher
opted for a scoping revievather than a systematic review, as there was no meaningful question to
answer at the outsetasis typicallythe case in a systematic review (Munn et al., 2018a). At the start
of the research study, the researcher sought specific characteristics, such as teaching psychology in
primary schools. The search strategydeg SR 2y WgKIF G AYGSNBSyGA2ya R2
healthandweld SAYy3Q FyR gKSGKSNI LJAae& OK2f RdlistativeR 06SSy Ay
scoping review found that school interventions to support students’' MHWB in primary school
tended to address onlgne or two issues at a time, such as bullying or anX\tgrnerSeidleret al.,
2017).Evidence also suggest#dtht researcherarguedfor a more multicomponent approach to

MHWB interventionsasdiscussed in Chapter 2

5d2NAY3 I RAaAOdzaaA2Yy SAGK GKS NBaSHNOKSNRE ad
02y OSLJig 22NE RVECHTLI OA G & Q ¢ SizeN@nPdbents that supportselfO2 YLINR & A Y
regulation. This led to a narrowing of the scope of the review and the theoretical research question:
Wwez2 ¢gKIFEG SEGSYd R2 LINAYLENE a0OKz2f adelfdvorldAy i SNBSSy (
capaci Bl Q ¢ KNR dzZAK | o N} Ay &aid2NNVAY I -BSENIND AGUSE GAKGe F A &
identified asa multkcomponent apprach, and the researcher identified associations between the
O2YLRYSY®B2NIR VI3 OAGeQ YR aLISOATAO LIA&OK2t 23A

intervention to help students acquire knowledge and skills through teaching and learning, yhereb



supporting sekregulation. The linking of the components and theories is discussgHapter6. The
scopingreview identified interventions that lacked a muttomponent approach, as discussed in the

narrative review of this paper, which enabled teolutionof theresearchj dzSa G A2y wLa |y
AYGSNIBSYGA2Y T2a0SNAYANIIKSOIODYORYVSESY (ila0 @FLIG | dUaAS { 17

primary schools to suppoé i dzR BIYWiE& Q ¢

nd®o wSaSI NODK t KAf2azLKe

At the outset of any research project, philosophical consideratiompistemology and
ontology inform the theoretical perspective, shaping the research methodology and subsequent
methods (Willig, 2019a). The researcher knew their ontological and epistemological position as a
counsellor and teacher. The researcher needed to be aware of any assumptions about what there
was to know about humans and the world they all liveaimd how the researcher came to make
those assumptions, considering the beliefsystei KS& I+ G KSNBER FNRY GKSANI 2
experiences and in additiphow they learnt to understand those beliefs and learn from them
(Morgan, 2007). As theesearcheibelieved the research was important fstudent) a I, they
sought to investigate whether an intervention could provide a rredtinponent approach using the

YageMIR OFLI OAGREQ O2YLRYSy(ad

Therefore, with an epistemological view of the research and its limitations, the researcher
needed to develop a reflective awareness of any assumptions about what is known in this research
and how they came to know about the knowledge gained (Willig, 2019te epistemology of this
research study leads to what is said about the data and how its meaning is theorised &Braun
Clarke, 2006). The primary research paradigyitisin the theoretical perspective, each operating

under different ontological and epistemological assumptions, are positivism, interpretivism, realism,



and pragmatism (Park et al., 2020). Positivism is a paradigm that focuses on measurement and

reason, seeking accurate knowledge through neutral, measurable observation of actions

0! f KEFN K&AKSK Si Ff®X Hnunv® Ly haughtsardideéasi@a Ay G S NILIN
relation to their social and cultural factors. It assumes that reality is subjective, so interpretive

approaches focus on questioning and observation to gather a rich understanding of what is being
investigated (Thanh & Thanh, 2015psRivism is often associated with quantitatidata collection

methods whereas interpretivism is associated with qualitatmethods (Saunders & Bezzina, 2015).

Whether direct or critical, realism research philosophy relies on reality being independent of the

KdzYlFy YAYRZ RANBOUG NBFfAaY T HCanidsietad, Po1Pwithlald & 2 dz
reliance on the human senses; however, in critical realism, there is an understanding that although

reality exists independent of human senses andncaiioe observed, we can observe it through

LISNODSLIiA2ya YR SELISNASYyOSa 6. KFaAalFNE HAHAOLD ¢ KS

O
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issues or inequalities.

The researcher believes that positivism, interpretivism, and pragmatisrimtegral to the
theoretical framework that supports and addresses the research question. The positivist view is that
empirical research is based on measurement and observation (Park et al., 2020), a hypothetic
deductive method which works alongside a detive quantitative approach. lthis thesis,
guestionnaire are used to assess knowledge and skills relatstlients' mental health and well
being (Cacioppo et al., 2004). Theearcher believes there is also a potential argument that the
gualitative approach in this study, with its observational student focus groups and teacher
interviews, where the researcher has aimed to be as objective and controlled in its qualitative

methods, also fits the positivist paradigms the researcher seeks to establish the objective truth



with internalvalidity and reliability, whilst external validity may be questionable in this stasly

discussed later in the discussion chapteiv(nja & Kuyini, 2017).

Interpretivism emphasises the influence of social and cultural factors on individuals (Leavy,
2022). In this case, the researcher employed a qualitative approadiktically reviewing the data
and encompassingarticipants' actions, thoughts, and meanings. Bhigported the qualitative data

in developing themes and codés the reflexive thematic analysis.

Pragmatism emphasises the importance of using the best tools to investgtieand in
this study it addressed itglifferent aspects through itghilosophical traditionsFor qualitative data,
this means the researcher's involvement and subjectivity when analysing the study's data, which is
suited to a reflexive thematic approach (Morgan, 2007; Saunders et al., 2019). For quantitative data,

SPSYStatistical Package for the Social Sciences) provides statistical analysis.
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Research approaches infomecisions about how to answeesearch questions or test
hypotheses, particularly ianalysinghe collected data. Research approaches involve both inductive
and deductive approaches. There is also an abductive approach, which was not considered for this
study, as it would rely on the observer in each school, potentially yielding different outcsinoes
each observer would interpret the information provided in the intervention differently (Saunders et
al., 2019). The researcher recognises tleaen with an inductive and deductive appch,
inequalities persist, as each school ldéferent cohorts and teachers with varying interpretations of
the intervention, despite the researcher's efforts to establish relevant knowledge and skills in a

controlled manner.

As the researcher sought to establishich interventions were being provided in schools to
support MHWB and whether any of them includ®é® Y LJ2 y Sy (i-# 2 RF R OWEIB OXx i & Qx

research study began with a scoping review, an inductive approach. Inductive approaches involve

l.:.l



generating theories from the research rather than relying on an already established theory (Braun &
Clarke, 2013). The scoping review identified a gap in providing schools with interventions that have a

multi-O2 YLR Yy Sy G | LILINE I O KiorldD2 QitzOA i ® Q2 W2 VKB y8ySa®

Following the narrative research, the researcher formulated a hypothedis tested using
adeductive approacht KS Ke L2 GKSaAad Ay GKAA& &aGdzReé Aa WAT |
components of the selfvorld capacity, then the school intervention, if acceptable and feasible,
could support students' mental health and wéllS A Pegigtive approaches begin with a theory
and build upon it through research (Proudfoot, 20Zd)e theory supporting this hypothesis is that
students with the five c¥ LI2 y Sy (1 & -®0Fld capadgwithin & frafnework of psychological

theories in a knowledge and skills primary school curricudamsupport students' mental health

and weltbeing.

Thisenabled the research questipwhether an intervention fostering the componer$
Yi-82 NI R Qanilki-corhpbref? approach to MHWB as a school interventisould be
acceptable and feasible to deliver in primary schoolsupportd (i dzR S y i Artaddition? .
alongside the deductive approach in this study, an inductive approach sought insights from the

collected data tadevelop the workingheory.

The difference between inductive and deductimethods lies in how thegbserve reality.
The inductive approach typically employs qualitative methods to identify patterns from
observations, interviews, and focus grougigereby enablinghe researcher to develop a
hypothesis. In contrast, deductive methods are quantitatigeyhich the researcher has a theory to

test and verify
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The rationale, based on the study's aims for the development and choice of methods, as well
as theformsin which the methodology is employed, was driven by the researcher's interest in
determining how an intervention programme encompassing the components ¢PtheidrldF
Ol LJ fOrAYéad Xxtudents would support their MHWB. A caaise-effect relationship in which
the researcher provides the knowledge and skills to the students in the intervention groups: What
would be the effect? By controlling variab, this study focuses on the intervention and control

groups andn the periods before and after the interventiomhe researcher can gather data to test



the hypothesighat the intervention was acceptable and feasible for supporsitiglents'menta

health and welbeing For this reason, the process lent itselfa@uasiexperimentaldesign, as the
intervention programme sought to change a variable (Howitt & Cramer, 2020), hamedjutihents'
knowledge and skilis dealing with their MHWB. A hypothesis could be formulated by assessing the

relationship between the variables before and after the interveniidaber, 2019)

Thequastexperimentalresearch methodaligned with the positivist research paradigm,
assumes that knowledge can be studied objectively, particularly when a quantitative approach is
employed In additionthe inclusion of control groupstrengthened the quasexperimental design
However,having a control groughere is always the possibility of the John Henry eff&Gammon &
Bornstein, 2018)a specific form of the Hawthorne effect, in which the control grougwiare of
their participation in a studgplongside their peers in the intervention groapdmay consequently
modify their behaviourThis is where reliance is placed on the training and design of the
intervention to negate these possibilities, as it is an assumption that these behaviours will affect the
overall resultsUsing control groups ia quasiexperimentalresearch design has been a leng
standing approach since approximatéhe 19009Solomon, 1949), as control groupslp rule out
that the effects of any training or intervention accodot thea NP dzLJQa NXB & dzf Gad / 2y G N
indicate what mighbccurin the absence ahtervention (White & Sabarwal, 2014)heresearcher
decidedon a control group alongside the intervention group to increase validity and reliability,
minimise bias, and establish a cats®teffect relationship by keeping all conditions the same

except for the variable being measured.

¢ KS & dudskeip&itentalresearch frameworkgrounded in research philosophies, led
to amixed method research design that employed qualitative and quantitative data collecTiba

mixed method approach is both inductive and deductive, as the qualitative approach, considered a
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emergent themes are analysed (Braun & Clarke, 2013). The deductive adesiyedaround the
guantitative approach, relies on data to answer the research question; the researcher is more
distant. The quantitative data collected through surveys and questionnaires providesdawop
approach. Thenixed method approach facilitates data triangulation by incorporating various

contrasting viewpoints from the saméusly (Olsen, 2004).

Data triangulation aims to mitigate the limitations of each method and enhance the validity
and reliability offindings inmixed method research, which combines qualitative and quantitative
approaches, by crosslidating or corroboratingesultsacross methodsThis study aims to minimise
bias by employing multiple methods (Creswell et al., 2008nson & Onwuegbuzie, 2004n this
study, the researcher aims to use a concurrent, integrated and unified approach. Concurrent results
encourage the researchéo employ different epistemic and ontological approaches combined with
guantitative and qualitative methods. Erzberger and Kelle (2003) explain that the relationship
between qualitative and quantitative findings can be complicated. The theoretical cttnaepthe
triangle's points and sides (see Fi@)4However, when results disagree, the researcher will be less

confident (Blatchford et al., 2003). The results maxbmplementary or divergent.
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Notes: The triangle provides insight into how triangulation takes place within a theoretical and

empirical research stud§erzberger & Kelle, 2003)

The researcher considered other methodologies. Action research would have been a
suitable strategy for this study, as the intervention focuses on learning atedivered practically
(Leavy, 2021). However, an action research strategy does not always start with a theoretical
research question before an empirical one emerges. The researcher was unaware of the empirical
guestion at theoutset of the study However, action research would have helped inform the
researcher@bout problems and weaknesses in thes@yn and delivery of the intervention in a real
world setting, as it focuses on students and participants and is often employed in the social sciences,
allowing for both qualitative and quantitative researdkction research is viewed as a means of
changing practice rather than developing theory (Whitehead et al., 2003). This study employed a
mixed method approach with a collaborative design; the participants were the study subjects,
rather than having a sense of ownership, which is not generally assdaiath action research. It

was not possible to employ a case study approaciht, tgpically involvestudyinga single event,



person, or activity. The researcher sought to conduquasiexperimentaldesign to establish a

longerterm solution.

The primary focus ajuasiexperimentalresearch i®ither exploratory or explanatory, and
this approach is often used when researchers challenge an existing th¥bnaz, 2013)0ther
methodologies, such as grounded theory and ethnographic research, were not considered because
they do not align with the study's methodology. Grounded theory and ethnography rely on inductive
methods with qualitative data. In contrastnaixed method approach was preferred to validate
both qualitative and quantitative dateollected duringhe intervention in schoolsThe researcher
also considered dual methods as a strategy for the study, with the option of either not integrating
the qualitative and quantitative data results or doubling the results. Braun and Clarke (2013) state
that no approach is inherently right @rong, as any knowledge generatedlistinct and therefore

will have distinctheoretical and methodological frameworks.
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In the theoretical phase, the researcher initially consideaiddpting a systematic review
approach, selecting keywords to collate all empirical evidence on school interventions supporting
MHWB in the UK, with a focs primary schools. Systematic reviews require specific, focused
guestions to define search ternasd specifywhich criteria are included or excluded (Munn et al.,
2018b). At this point in the research, the researcher did not have a straightforward theoretical
guestion and soon became awareatimost available research on school interventions focused on
secondary schools, many of which were not in the UK. Gathering relevant research evidance

primary school interventions led to the decision to conda&coping review.



As an inductive approach, the scoping review was more suited to addressing the research's
needs and answering the researcher's questions about providing school interventions in primary
schools to support MHWB. The scoping review is a rigorous and tramspae¢hod ideal for
reviewinga body of literature and examining emerging evidence on less specific quegtibesy &

h QY I,200%Nunn et al., 2018h)This crucial step laid the foundation for the empirical research.

The scoping review aimed to identdghool interventions implemented to support MHWB
in primary schools over the last $@ars. The primary focus at that time was to identify the
outcomes of providing school interventions for MHWB. As a result of the scoping review, the
researcher uncovered evidence from various studies suggesting that schools require-a multi
component appoach rather than a oneor two-component approach. The multbmponent
approach is directly linked to the provision of t#elfworld capacié @ support sekregulation, as

discussed in Chapt&

Ly O2ffl 62N A2y 6AGK GKS NBASIFNODKSNDE & dzLIS N
02 y OS LJawor® | Wi @®érj#ied 2021), as discussed in Chapter 3, a rooitiponent
approach to support selfegulation. The scoping review evolved into a narrative review, with the
research question: To what extent do primary school mental health andoegll interventions
tt NBSG GKS O2Y-4RNBERGIOI RPFOAIPARAKI FKS a02LIAYy3 NBOJAS,
mental health and welbeing interventions with a mukitomponent approach. Meanwhile, the
researcher began to recognise links between the radthponents2 ¥ (i Ked2 NEaRS t FF LI OA G @ Q
(Dorjee, 2021) and various psychological theories. So, the question was h&atige BRI R OF LI OA
could help primary school students ahdw they would access these components as an intervention
in the classroom. How would this be tested? Would linking psychological theories with the multi

component approach allow a programme to deliver a comprehensive set of individual topics as a
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classroom? Was this approach different from other interventions? The linking &f thévdrlF

Ol LJ rporeds, as identified in Chaptgrto psychological theories led to the design of a

school interventiod Lite. A G 2 F t & @& O KRafp@sdBe®SHE!infervention siibject in

primary schools, an empirical research study. This led to a research question: Is an intervention that

fosters allcompong/ i a 2B 2INI RA DI TI OAGeQ | O0OSLIiFo6tS FyR FSI:
2 &adzld2 NI @2 TheRSogds &f Qrriving & thesearchquestion is outlined belowsge

Fig.4.3 andFig.4.4)
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Traditionally, researchn the psychology of education focused on understanding and
improving education through a scientific approach that would provide objective knowledge to
enhancestudents' learning. Therefore, school statistical analysis has traditionally been measured
guantitatively (Campbell et al., 280 However, this single approach in education research does not
allow participants to engage in deeper reflection when involved in research whose nuances cannot
be easily quantified, which is why educational research imaftssidered uniquely quantitative
(Yilmaz, 2013)Therefore, ehigh-quality research design must answer the research questions while
providing a foundation for sound decisiomaking, procedures, and structures that enable more

accessible ydbalanced data analysis (Leavy, 2021).

Before selecting data collection and analysis methods in any research design, researchers
must examine their philosophical assumptions, particularly those that will affect their research
guestions. As discussed in this chapter, the researcher is awaheiogpistemological and
2y G2f23A0Ff aadzYLliA2yas gKAOK G GKS 2dziasSd ¢SNH
AYOftafRISR My 6S 1y26Q | 02dzi aVDXBR2RI R yGISNDCGHN AR Y &
component approach to support MHWB atK 2 ¢ Ot y ¢S | y Begeardhguestin: f S| RA y 3
Would an intervention be eceptableand feasible for students as part of a PSHE programme to
supportstudentsa | 2 . K ¢ KS RSaA3IyI GKSNBEF2NBS KIFIR (2 | RRNX
positions, as discussed in the introduction of this chaplteemployed a quasixperimental study to
test the hypotheses, examining the catesed-effect relationship betweethe variablesparticipants
andpre- andpost-intervention. Amixed methods approach combining quantitative and qualitative
methods was designed to address ttesearch questiomand to informdata collection and analysis.

The researcher's epistemological position determines the study's methodology, influencing the



relationship between the participant and the researcher. This position, in turn, promotedetign
method through data analysis, which will hopefully yieév knowledgedo answer the research
guestion and testhe hypothesis (Carter & Little, 2007his simple relationship is illustrated below

(seeFig.4.5).
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Methods are the most flexible tool for the researcher; they are pragmatic but also an
intrinsic component of the research process; however, they are influenced by the methodology of
the research project with its objectives, the epistemological positiaih@fesearcher, the research
guestion and the study design (Carter & Little, 2007). This siady a quaséxperimental design
with amixed method approach, including an intervention and a control group selected via-a non
equivalent groupslesign. The iervention andcontrol groupsreceived preand postintervention
tests, but only the intervention group received the niweek ALBOP intervention; this ipiee-post-

test nonequivalent groupslesign. The question is whethparticipants whareceivedthe



intervention showed a significapositive attitude because of increas&dowledge and skills to

support MHWB, and whether this increas@s greater than that ahe control group whichdid not

receive the intervention (Wright, 2006). Groups were not randomly seleg@adicipants were

selected convenientlyThe difference between quaskperimental and experimentalesigns is that
participantsin quasiexperimental designare selected based on groupings such asige(i K SNJ G K| y

randomly(Andrade, 2021)

Quasiexperimentalresearch provides a framewof&r protocols and procedures that use
two sets of variables: one as a dependent variable and the other as an independent variable to
measuredifferences Quantitative research can be analysederms ofcauseand-effect
relationships (Bryman et aR011). The relationships are analysed by having intervention groups

receive the entire programme while the control group receives the regular school curriculum.

noy wSaSFkNOK aSiK2Ra

Various research methods include quantitative, qualitative, descriptive, analytical, applied
fundamental, exploratory and conclusive. Every one of these research methods is suited to a
particular type of research. Research methausude practical activities such as sampling, data
collection, data management, data analysis, and, finally, reporting on the research out(Oarts
& Little, 2007). Quantitative and qualitative methods are preferreth@social sciences, particularly
in educational researchas they provide more detailed analysedghe situation under studyRelying
on a single research method, whether quantitative or qualitative, is sometimes insuffi{@easwell

et al., 2004).



It is now very common to use qualitative and quantitative methods in combination; the most
frequently used combination israixed method approach, which can be concurrent or sequential.
This next section explains the reasons the researcher chose mixed method research, the justification
for the choice, and the steps following the progression of the study over time in the phases,
including he sampling of participants, data collection through interviews, focus groups, and surveys,

and finally, how the data was analysed.

ndyam ESR aSiK2R&

There are three main techniques for collecting data: monaulti-, andmixed method. The
mono method uses a single qualitative or quantitative method. The rméthod, orduatmethod,
is whenthe researcher chooses approaches to collect data using the same quantitative or qualitative
method. Thirdly, there is theixed method paradigm. This method can lagplied across diverse

methodological and theoretical approach@reswell & Clark, 2017).

In mixed method research, researchers can use a practmatome-oriented approach to
answer the research question (Johnson & Onwuegbuzie, 200ga significant approach or
research paradigm thatombines elements of both qualitative and quantitative research methods,
including viewpoints, statistical data collection, theme analysis, and inference techniques to
understand the correlation between the two paradigms better, thereby providiagter validity
(Johnson & Onwuegbuzie, 2004; Johnson e2807). Guba and Lincoln (2005) suggest that these
two research paradigms can be blended to achieve the pessible outcome that covers all

research possibilities



According to CreswedindClark (2007), the methodological perspective is that mixed
methods involve an entire procedspm the research question tthe philosophical assumptions and
worldly perspectives a researcher brings to the research. Schwandt (2000) states that all research is
interpretative. Researchers must be able to aligith any paradigm and use whichever they prefer,
as quantitative and qualitative methodse not inherently linked to angarticularparadigm (Greene
etal., 1989y dzSaoe2ya | o02dz2i 6KSGKSNI YR K2g (G2 O2YO0AYS

YSiK2R& NBYlIAYy KAIKfe& RSO6IFIGSR ODNBSYSS Hnnyoo

In history, themixed method approach, with its two methodologiegjuantitative
(deductive) and qualitative (inductiviehas identified that qualitative and quantitative methods
should not be mixed, as they are philosophically oppgsécKim, 2017). The qualitative method has
an interpretative approachseeking to understand phenomena through participants' perspectives,
whilst the quantitative method, with its positivist approach, seeks truth throughistematic,
objective process (Howe, 1988). Qualitative followers, known as cotistatis and interpretivists,
reject positivists as they consider multiple realities and that research generalisations are not
embedded in time and context and cannot fully evaluate causes and effects (Johnson &
Onwuegbuzie, 2004). Since then, the mixed moet has proven to be a reliable and popular

approach.

The primary philosophy of mixed method approach is pragmatism, which seeks
knowledge and theory and considers multiple viewpoints and perspectivesnikieel method
approach providea more comprehensive understanding of the phenomenon under investigation. A
deductive and inductive design for quantitative and qualitative datables the researcher to
integrate the data and explain or evaluassues to answer the research question (Creswell & Plano,

2011).



In themixed method design, qualitative data focuses on observing and understanding
participants’behaviour or motivations. It aims to explain why and how something is happening,
which is difficult to explain through numbers. It looks for those nuances through participants'
thoughts, feelings, and expressions. Qualitative data is regarded as indincitisenethod as it
yields discoveries that infortieory or hypothesis (Morgan, 28L Bygrave (as cited in Shaw, 1999)
states that a qualitative approa@ncourages the development of practical and theoretical
understanding, and this inductive approach may be more beneficial than deductive reasoning.
Qualitative methodsassumptionsand perspectives challenge reality with subtle biases (Morse &
/| Kdzy3Z Hnno0O® {23 aKz2dzZ R ¢S O2yaARSNI gKSGKSNJI |j dzt
NI 6§ KSNJ GKFy GKS LI NI Aaddcusland dir@ciion Ak Nake k6Se@réharg S Sy | o €
contained by the environment or the participants? Gill & Johnson (@it&hundergBezzina2015)
aarasS GKFG NBaSIHNODKSNR Ydzad Ftfaz2 w3asSi Otz2asSqQ a2
understanding of reality. Qualitative data is not just a series of interviews; itakiable way to

understand human behaviour, opinions, and experiences throughmmnerical methods.

Quantitative methods, however, are seen as objective, and the researcher should aim to
eliminate bias and remain detached from the objects of study while justifying the stated hypothesis
(Tashakkori & Teddlie, 1998). Quantitative methods are suited tintg#heories. They provide a
general picture of a situation and producesults but they neglectts realities Quantitative

approaches are usually deductive and thedriven (Gelo et al., 2008).

Mixed methods, therefore, could be considered two very different paradigms. However,
they can also be flexible in their approaes they allow triangulation (Olsen, 2004) and ensure data
accuracy Campbell and Fiske (ei¢ed in Johnson et al., 2007) introduced the first idea of

triangulation, which is using one method as part of validation to show that the variance results from



the phenomenon, not fronthe method being qualitativer quantitative. Denzin (asited in Johnson

et al., 2007) later outlined how to triangulate across methodologies witiersame study. The

mixed method approactevolved into ebetweenmethods approach, which helped elimindi@sin

the study's results. A typical structure for triangulation is to have qualitative and quantitative data
under separate headings for both collection methods and data collection. In the discussion Chapter,
gualitative and gantitative research resultare presented, as they may support or contradict one
another(Creswell et al., 2004). So, do multiplentixed methoddesigns overcome the limitations of

a single method? Again, simultaneous or sequential triangulationuitiple qualitative methods, or

the combination of qualitative and quantitative methogspvides a more balanced perspective,
moving toward holism (Morse & Chung, 2003).
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The researcher decided that a qualitative and quantitative approach would assess the
acceptabilityand feasibilityof the Wa-8 2 RI R Gthadt irbekvéniion delivered in primary
schools to support student8IHWB When combined, qualitative and quantitative data complement
each other providing a comprehensiwmderstanding of the results. Explaining the rationale for
both methods is important as it shows that both data types are essential to answering the research
guestions (Creswell et al., 2004cceptability and feasibility provided the study with a broad set of
assessment criteria for participants' experiences, which could be meassneg both quantitative
and qualitative methodsTable3.1 provides an overview of the different aspects and their
components available for assessmelttidentifies which method was used for each measurement,
using coloured ticks to indicataeasurementselative to measurementebtained by both

guantitative and qualitative methods.
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Qualitative datdrom semistructured interviews, focus group notes, and feedback forms
provided depth and, through thematic analysis, themes to address the research questions
Qualitative research is typically associated with interpretivism or constructivism paradigms. As the
researcher focused on what the participants felt about the intervention, through the focus group
sessions and teacher interviews, the researcher wastalgain a realistic view of what transpired
over the weeks of the delivery ofehintervention, leading to a deeper understanding of what was

being investigated (Thanh & Thanh, 2015).

Quantitative data helps to explore statistical results; in this study, the researcher used SPSS.
Having a quantitative data set enables educationalists to see the nurobdt® intervention's
impact, and this datés more readily available for scrutiny (Yardley & Bishop, 20hé guantitative
data collection in this study relied on a questionnaire completed by participantapcepost
intervention, leading to descriptive analyses and analysesudgénce between groups over time
using an analysisf-varianceprogram. Quantitative data analysis aims to deternmsignificant
differences between variablethereby identifyingpatterns and trends that help triangulate

guantitative and qualitative data.

The Coordination Development Group (CDG) feedback sessions, as qualitative data, were
necessary to ensure the intervention was suited to vocabulary, style, and coatahto consider
safeguardingThis was important as any material available in schools needs to be vetted before
being shown to students. Teachers regularly do this wdmoessing various online materiéds
classroom teaching and learninghe feedback session allowed the researcher to work with the
group to discuss each slide, the vari@aasivities, and the planning documents. Feedback was
recorded in a logbook, and angsulting adjustmentsvere made to the corresponding slide,

activities,or planning as needed.



The CDG survey, as quantitative data, contributed to developing a safe and feasible
intervention forstudents of alhges through the group participants’ responses. The results of this are

discussed in the results and discussion chapters.

Data can be collected sequentially or concurrently (Sigg4.6). Collecting data concurrently
with equal priority provides a more practical approach for the researcher, as one phase is not
dependent on the other and expands the possibility of mixing both methods in different ways; the
choices are where both sets o converge together to find relationships through comparative
RFGIZ SylroftAy3a Iy AYOGSNIINBGFGAZ2Y 2F GKS NBadz
process, with quantittive followed by qualitative data collection and interpretation which would

AYRAOIGS 2yS8 Aa RSLISYRSY(d 2y (KS 20KSN® ¢KS ¢
aSIldzSy Al f Q ddaSedsard séersdd)yinRhisicd$es qualitative is dominant, followed by

guantitative,and eventual interpretation (Creswell & Plano Clark, 2011).
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(Creswell & Plano, 2011)
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In this study, all the datevere collected concurrently. The researcher could not assume that
the data collected would corroborate one another. Data cannot be combined to produce a rounded
reality (Saunders et al., 2009). Some results may lead to corroboratiamich the same results are
obtainedfrom qualitative and quantitative methods. Alternatively, elaboration, where the
gualitative dataare analysed, explains how the quantitative findings apply to specific areas of the
research dataand complemenrdrity, where the qualitative and quantitative results diff@ossman
& Wilson, 1994). There could also be a contradiction betwgpelitative data and quantitative
results leading to conflict. The researcher decidedise triangulation acrodsvo data sets, the
emerging themes, the reflexive thematic analysis of the semuictured interviewsand the
statistical analysis of the questionnaires, to ensure a holistic analysis of what had transpired for the
participants during the research process. The results of the data collection are discussed in Chapter

6.
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The research began with a narrative reviewioff 1 SNBSSy A2y a Ay &aOKz22f a
mental health that had been implemented, which was narrowed toNtdWB school intervention
in primary schools. The narrative review also included researching policies for interventions in
schools for the mental health of students, the provision for students learning how toegpifate,
and finally, the capacities of ¢ &-&dridFcapacit@which led to the research questions. A logic
model was designed, as dissedin Chaptersl and 3 and in light ofit, an intervention design
began to emerge. The intervention followed three phases (see Bablexcept phase 2, which
could not occur because a school could not condui tothe impact of COVHR9 and thestudents'
return to school. The phases and actions are briefly detailed below, and a discussion of the phases is

included later in this chapter. There weastensive rewriting across all phases as the researcher
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developed an acceptabléasible curriculum to supporhental health and welbeingin primary
schools.
¢ | onfmS
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The strategy for collecting quantitative data was based orpassectionalpositivist

methodologyover 9 to 12 weeks (Braun & Clarke, 2022)
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Sampling is an essential step in the research process, as the samplingdgtercgines the
guality of the inferences the researcher drafssm the findings. However, samplingrimixed
methodresearch can be complex, whether the researatoisductedconcurrently or sequentially.
Typically, random sampliraigns with quantitative methods, while neandom sampling, such as
purposive or convenience sampling, is useduantitative studies (Gelo et al., 2008; Robinson,

2014).

The researcher did not use random sampling as a strategy for the stuitys agpically used
in social research surveys, which sefesin a list, such as an electoral roll (Robinson, 2014).
Convenience sampling was selected. This was because the resdzadHanited options, as they
were restricted to schools willing to participate in the study, which is not a random-sexs®n of

students

Convenience sampling is used in qualitative and sometimes quantitative research as the
researcher's choice meets the required criteria, such as Year 5 students in primary scficstls. A
come, firstservedapproach was not feasible in this study, as the researcher had only a few schools
willing to participate The issue with convenience sampling is that the sample can be so broad that
any generalisations may be unwarrantederefore, the researcher must consider ways to narrow
the scopeof generalisations (Onwuegbuzie & Collins, 2007). In this study, all the students were in

Year 5 in primary schools, yet they were geographically and demographically different. The



researcher considered thi&mpling choice acceptable, as the goal was not to generalise to a whole
population but to gain insights into a phenomenon. In this study, the impact o¥theddrIF
Ol LJ, Githitspgychologicallyheory-based approachyas acceptable and feasible for year 5

studentsto support their MHWB

Coordination Development Group (CDG) participants were recrthitedigh opportunity
sampling. However, this could also be considered convengarnthe two counsellors, two special
needsteachers, and two teachers were known to the teacher through previous working lives.
Sampling this wagnay not yield a representative sample, and the researcher's choice of participants
for the CDG may introduce bias when reviewing the intervention and providing feedback, as

discussed in Chaptéx
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from the school dashboard during the study ($eg. 47).
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Demographics

Girls

Boys

EFSM (Free school meals)
Local child deprivation rate

Proportion of Ethnic Minority

School
1
46%
54%
51%
13%

56%

School
2
51%
49%
18%
17%

28%

l.j

KS

School
3
48%
52%
29%
24%

42%

{ OK22f

a

¢k 1Ay3

Because the data are not segregated by school, the chart above provides an overview of

gender similarities across schodttowever, there is a sharp difference between schools | and 2

concerning free school meals. The study did not analifferences in the theme's comments across

schools, as its about the feasibility and acceptability of an intervention for all schools. Although this

would have been further research, it would have led the researcher in a different direction in

determining whether interventions should be developed to suit the demogratiied schools.

The flowchart Gee Fig4.8) outlines the number of students invited to participate in the

study and thosevith parental consent. This study took place between May and July 2023. At the

start of the school recruitment process, the researcher had five primary schools willing to take part,

but oneheadteacher lefand anothemithdrew due to time constraintsSo,this left three schools
with control groups; one school, which had a local sister school, did not retiendocumentation,

and the other control group school could not obta@arental consentAs a result, there was only

onecontrol graup.
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Schoolswith Student Numberghat Participated In the Intervention
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The CDG had six participants recruited by the researcher through known contacts when
working in schools. The researcher aimed to proyiddicipants with an overview of the
intervention to ensure its acceptability and suitability in teraidanguage, understanding, and
safeguarding for a year 5 class. As all participants in this group had experience working with students
in this age range, either through teaching in schools or through counselling sessions, the researcher
felt they had achieved a balance ¢nsure the validity of their feedback on the suitability and

acceptability of the intervention faschools.
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The intervention timeline is discussed briefly earlier in this chapter. In further detail, the

research study was designed in three phases.

1 Phase 1Coordination Development Group (CD@)e first phase was that of a coordination
development group. Once the researcher had developeditie8 2 RI R OF LJ OA (& Q
Intervention programmeALBOPit was presented to the CD@Gmprising two teachers, two
specialneedscoordinators, and two school counsellors, to assess safety, suitability, content,
understandingand age appropriateness. Dataere collected through verbal feedback,
notes taken by the researcher durifigur weekly Xhour Zoom meetingsand a survey to
collect individual feedback ameW &-8 2 KX R  GritehdntdA prag@mme. A review of
theWa-8 2 RI R OntehntdA pragi@mme was made, and adjustments were made

before embarking on Phase 2.

f Phase 2TheW&a-8 2 RI R QOritehdntibA pragr@mme was due to be trialled, but the
school that had volunteered to run the pilot could not commit to the term before Phase 3.

Therefore, it was decided to push ahead with Phase 3.

1 Phase 3The researcher received a response from an academy that provided the research
details to its schools and subsequently enlisted support from several schoold. Jitedr|cF
OF LI O iieMpSy A2y LINPINFYYSE 0 o [AGGES . AG 27
a0K22fQa GNIAYSR (S OKSNE 20SNJ yAyS 6SS1a o0Si
minute weekly sessions. The researcher contacted the school via email, stacedyle

Drivelink, and met with each school in persdaring this peiod. This supported school staff



and enabled the researcher taonitor progress, implement data collection, and address any
issues during the intervention delivery in class. #&-8 2 RI R  Onteh@ntidA G & Q
programme was aimedt and delivered to Y5 students in the intervention group. There was
also a control group in the same year as part of the school academy, edrighietedthe

pre- and postinterventionquestionnaires. Each school's volunteer students were
interviewed as focus groups to ascertain their views onde-®dridFd LI Onkefvéntibn
programme. Permission was sought from parents and schoolistaffcordance with the
ethical standards agreeat the outset of the study. The teachers who delivered#ha-S t F
g2 NI R QOnteh@ntibA gragi@mme, ALBOP, were asked to complete a short
guestionnaire at the programme's end and be interviewed. In addition, ALBOP teaching
plans allowedeachers to annotate how each lesson went, whaint well, and what
transpired during the lessgrasdiscussed in the discussion chapter. There was also an
opportunity for parents tqprovideinformal feedback. However, there was no takeby

parents ofthe parent evening sessions via Zoom.
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A review of over 200 SEL programmes (Durlak et al., 2011) found that stedeolisd in
high-quality programmes showed reduced emotional distress and fewer conduct problems than
those enrolled in lowguality programmesThe review also noted that leguality programme
outcomes included school staff believing that SEL programmes do not work, whichmegatiely
affectrelated programmes in the future. It is, therefore, important to ensure that eviddracsed
programmes are implemented within a set oéitified practices, such as good initial training,
ongoing technical assistance, and administrative leadersHip,(#10). The researcher provided the

schools with an inclusive package of lesson plans and resources already designed and printed. The



lesson plans were in a folder and accessible on a shared Google Drive. A working A5 file with copies
of all the lesson resources was provided for each class, including an overview of each lesson, its aims
and obijectives. This is so the teacher can refahtofile and have the video playing for the lesson.

The lesson plans included the following headings and can be viewed in full (see Adpendi

-resources needed before the lesson provided by the school (pens, coloured pencils, extra
O2LASa 2F &aGdzRRSyidiaQ R20dzyYSyia ySSRSR T2N) GKS
-resources needed in the lesson provided in the research (pictaxasnplesheets)

-learning question

-learning aims

-pre-elicit teaching words (new vocabulary, e.g. Hyperarousal)

-introduction (play video lesson)

-activities forindividualsand groups

-using video (instructions for use)

-provision for diversity

-summary

The researcher delivered 1:1 training and discussessions with the schools involved in
the study,using Google. Parent evenings on Zoom were also offered and set up, but no parents took
up the opportunity to discuss the programme. The difficulties concerning participant involvement
are discussed later in Chapt@&rAccess to the videos and resources was all online, but the
researcher also delivered all copies of consent forms and information sheets to the scBdwls. S
guestionnaires, PANAS and SW@stionnaire (see Appendi¥) were printed, provided in advance,
and sent to schools. In addition, thesbouldhavebeenenough photocopied printed resources for

every lesson. As a teacher, the researcher knew that schoolsugyesohaving everything prepared



supported theprogramme's deliverability. The teachers were delighted to receive all the paperwork,

which was carefully labelled and sectioned into packs for each lesson.

Successful implementation is not just about the weeks the intervention is delivered; it is also
important to have teachers as positive role models to sustain commitment and motivation.
Programmes embedded into the school's curriculum are more likely subeessful (Schultes,

2023). The researcher experienced an embedded SEL prograiteevorking in a schoatlith a
daily mindfulness training practice for students after lunch; the researcher believes this helped
students immensely duringfternoonselfregulation sessionsAn intervention including’ & -&drlcF
Ol LJ, Githits3p§ychological elements, could be a programme that could be stlijeed, either
within PSHE or as a science subject under a subject name such as behavioural science. These

possibilities are further discussed in Chapter 6.

4
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Chapter3R A & O dza selSworlddKLSr OK 18 Q Ly 0 SNWISHEBAR Y S Y I YSR
t & & OK QALBDPpgo@amme and its development and rationale fits content.This chapter
discusses this as part of the research design process, with the data measurement questionnaire and

its 18 questions linked to th&’ 3-8 2 KX R Gihdlabychaldgiealtheorieasing a Likert scale.

After ALBORvas draftedthe CDG reviewed it and amendedésed on the group's
participants' feedback. The discussion chapeatiews the CDG feedbackeachers then reviewed
the programme before beindelivered to Y5 students. School staff were allowed to contact the
researcher regularly during the programme delivery to ensure any issues or problems could be

addressed.
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To undertake qualitative research effectively, the researcher's epistemological stance must
be grounded in the practical knowledge they bringth@ study. This alignment should also
encompass theiviewson supportinghe mental health and welbeing of primaryaged students
These unconscious forces can influence researchers' actions, making it crucial to recognise their

intentions and assedkeir potential impact orthe research (Scott, 2014).

CarterandLittle (2007) provide a diagrarki).4.9) that appears to depict a complex yet
precise relationship among method, methodology, and epistemologyatitative research. This
diagram is a good indication of the relationships involved in research and the implications of
epistemology foiqualitative research. Awareness of these contributions was crucial to the
researcher's decisions during the study.
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Carter and Little (2007) highlight that a crucial aspect of the research process is the
relationship between the research question and the chosen methodology. The methodology is
shaped by the researcher's epistemological stance, which encompasses thtngekinowledge and
justifies their selection of research methods. Epistemology stiepes the relationship between the
researcher and the participants, thereby influencing the quality ofntie¢hods. This study used
gualitative research methods, includjinterviews with teachers and focus groups with students
This method facilitated data collection, management, and analysis to evaluate the feasibility and
acceptability of an intervention by all participants. The collected data played a crucial role in
answering the research question. In the following secttba,researcher discusses the selected
gualitativedata collection methodsThis includes interviews with teachers and focus groups, data
familiarisation, data coding, and data analysis through reflexive thematic analysis. The reasons for
these choicesalong with the identified positives and negatives of the data analyfllsalso be

discussed.
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I &4 SL ¥ FS NIYAES @ &P d#diticipants, including students and teachers, were
askedto participate in individual interviews and focus groups voluntahiyerviews and focus
groups are suited to experiendgpe research questiorasndfor exploring, understanding, and
perception research questions (Braun & Clarke, 2013). Before the programme's delivery, parental
permission and student and teacher consent forms @&egendix G) were provided with
information on the programme. Ethical considerations were followedccordance witlthe study's

ethical guidelines



A semistructured interview technique was adopted to gain ardepth, contextualised
understanding of the students' experiences participatingessons over the preceding nine weeks
and the teacher's experiences working with the programme.t€heher selected students for the
focus group interviewsn the day of the interviewsThe researcher asked for an eclectic mix of
individuals to be interviewedHowever, theyould not ascertain if this was the case, as no individual
student datahad been collectedThis was not included in the research study plan and did not have

ethical approval.

Qualitative data in the form of serstructured interviews provided an appropriate means of
answering the research questioenabling the researcher to communicate fatceface with
participants whilst allowing therto have a voiceegarding their feelingabout the ALBOP
programme and their experiences. The researcher used/aRKX NS OG0 A FS A yWh&r&dlIDA Sg A y 3
the interviewer takes aonjudgmentalstance and uses active listening to encourage interviewees
to respond more freelyA non-directive inteview has been recognised as a method to uncover a
LISNE2Y Q& FSSt Ay 3athdmyorxplork Rirte Kny duestioyisRhey niaf e had

about their experienceunbiasedly (Rogers, 1945, p. 282

Their teacher asked studenifsthey wanted to participate voluntarily in the focus groups.
They were encouraged to voice their views. As the reseaicdmanotfully know what thestudents'
experience of the nine weeks of the ALBOP intervention would have, lgestions were prepared
to gather data relevant to the research question, as discussed in this chapter. The focus group
sessions with the students in their natural setting provide an easy wagrtduct a questiorand
answer session, as they are familiar with this forimatlass. As the research@as comfortable in
this environment, having had previous experience in schools, the focus group interviews were

relaxed, and partipants were forthcoming, providing ricexplanatory, irdepth, and sensitive



narrative data Conversations, in this way, are a rich source of knowledge and should not be taken

for granted (Brinkman, 2016).

The benefit of focus groups is that the researcher might gain insights that would not emerge
in a oneon-one setting, as the group dynamic can reduce the perceived power imbalance between
the researcher and participants (Braun & Clarke, 2013). There s@$ha opportunity for the
students in the focus group to feel safe and unchallenged, which can lead to empoweasdmty
are not in avhole-classscenario. The flow of the questions helped the researcher provide a
narrative for the participants. In sogncases, the researchezarrangedthe questions to facilitate

the free flow of the conversation.

The researcher provided the overview at the start of the interview, outlining the ground
rules. These included students raising their thurhbfore speaking so no one talked owyone,
andensuring thatall students in the group could hear what their peeositributed to the session.
Students were told that there was no right or wrong answer and that they were free to discuss
anything about their experiences with the programme; however, if they were uncomfortaitie
anything, they could talk about it ti the school listener rather than in the focus grotje ethical
guidelines and considerations weoetlined in the risk assessment (see Apperiprovided to
a0K22fta G GKS 2dziaS3 2a%distukssd irtisichajitep, isesséhtiaNd a S I N K

gettingstudents to talk; it is about facilitating, not controlling (Bloor, @00

Disadvantages of focus groups were identified: the narrative is confined to a single focus
group session peschool, and there is no opportunity to follow up owividual participants' views
or experiences to provide a more-@tepth analysis (Braun & Clarke, 2013). It can aldtiffieult for

a researcher to act asfacilitator whilst managing the group, atayistical issues can aris@ one



school, the focus group took place in a room near the school's reception area, and the researcher

had to pause the intervieWwecause, at the same time, the photocapychine was in us¢he noise
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gatherdata. However, there is a potential for unreliable responses, so probing is effective (Bernard,

2000) Focugyroups need to be organised in quite a lot of detail to ensure both the researcher and

the students hae a positive experience. Once the data had been collected from the sessions, the
researcher began analysistudents' talk sequenceand examining their narratives, which are

imperative for understanding the data (Silverman, 2013). While this is very important for the

researcher, it was also timeonsuming, seesearchersieed to allocate enough time to a study.

Each focus group in the three schools had six participaetected by their class teacher
Although each grougiffered ingender, all were from the same year grodyclass teacher from

each school was interviewed individually

TheCDGn Phase 1 was nat strictly focused group and did not incluishgividual
interviews. Their role was primarily to provide feedback on the intervention prograafter
viewing the videosactivities,and resources. They also had an opportunity to complete an online

surveydiscussed in the results and discussion chapters.

5S@St 2 LIy 8 ¢ fl¥xSBagadPhy iterview and focus group questions (see
Appendk H) were chosen to elicit the views and impressions of the intervention group and the class
teacher delivering the ALBOP programme. Only students with parental consent could participate in
the focus group interviews. #&w openended questions focused on specific areas of the

programme, as the interviews lasted od§ minutes.



Individualinterviews were conductedith the teacher who delivered the ALBOP
programme. The interview questions had a different focus, but all the questions in the student focus
groups and teacher interviews focused on the research quedtsosn intervention fostering the
components of a selfvorld capacity acceptable and feasible to deliver in primary school to support

didzRSyiaQ al 2.

In writing the student focus group and interview questions, the researcher focused on the
research question, with the flexibility to be more deductive in the interview process; however, there
was little time to delve deeper as the interviews took placthmschools on a penultimate day
before the end of term, so there was only a short window of time for data collection from the

schools.

In the student focus group questions, there was an introduction to outlineritezview's
focus,the rules for listening to others, and information on safeguardingsfadents. The questions
consisted of four main areas. The first question focused on the video lessons and what students
thought of them, notably how the videdstroduced the lesson's subject. The questions then went
on to determine if students found the videos easy to understand, watch, and lisias the
researcher, when developing thetervention programme, had wanted to ensure a misginsory
approach to support learning for all different needs in the class. The questions began to probe
deeper, asking the students how they faliout learning about the mind and body, how they can
affect our emotions, and whether they felt this had changed any aspect of their behaVioair
guestions movedo a lightertone, returning tothe videos, their lengthyisuals, and the number
provided. The reason for this sandwighé LJS | LILINE I OKf WA A2 ORa @ SBAS T2 A vy (i
students on whether they felt the videos were just right, ok or too much, but also to elicit responses

allowing students to share their feelings about what they had experienced (Braun & Clarke, 2013).



The questions for students weeemed at discussintpe practical activities, whether they
had enjoyed them, and whether they had learnt anythirgm them. The questions focused on the
conversations they may or may not have had with their peers during the nine Wesk®\ppendix
H).The researcher felt that these questions were the meskaling as they centred on what the
students had experienced firsthand and what they felt they had learned fhendiscussions. The
last questions were tavrap up theinterview, ensure the studentsere allowed to say what they
wanted, and, hopefullyleave themwith a positive feeling that they had contributed to the group

discussion.

The four main question headers were chosen to identify topics supporting the research
guestions, as identified below (s@@ble4.2). They also allow students to share their viewpoints
unrelated to a question. The researcher was aware of the unique situation ancathtite focus
group interview would eventually become a transcript and later data for RTA, any feedback on the

programme would be valuable.
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As a counsellor and teacher, the researcher has had experience with the interview technique

over the years. This links with the researcher's epistemological and ontological stance in this study.
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guestions throughout the interview, as Willig (2019b) recommended. This demonstrates that the

researcher is listening and allows the interviewer to check thair inederstanding of the

LI NIHAOALI yiQa O2YYSyia Aa O2NNBOGP ¢KAa aidNraGasS3ae

the interviewees and the interviewer in their roles.

The teacher interview questions were also sestnuctured interviews. They took a different
pathway, as the questions focused on the programme's practical aspects, including the ease of
delivery for teachers and the concepts of the lessons, which support new knowledge and skills to
support the MHWB o$tudents. Theeacher'squestion headers aligned with the questigmmabling
GKS NBASI NOKSNI (2 Ay T §HelacEagbiity ané Sasikilifylofdhic ABDRE  NB & LI

programme as a class intervemti to supportMHWB(seeTable4.3).
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The following sectiodiscusses the aspects of communication and teacher traiffihig was
linked to the research questigas knowingvhether the programme delivery was acceptable
enabling the teacher to deliver the intervention to students in class with confidevas a key
attribute in establishing a positive outcome. These questions also prothideesearcher with
feedback on any issues that might have affected the data outcomes and with suggestions from the
teacher onhow they might have designeat deliveredthe programme differently. Again, this

established other opportunities to gather information directly related to the research question.

The researcher included questioalsout the implementation and how the programme may
have influenced their behaviour or mindset in class, with studemtsshen teaching other subjects.
These questions sought to establish if the intervention concepts had permeated other areas of the

school, which could provide further evidence of its positive or negative impact.



The final sections of the interview questions focused on what the teacher had observed
happening in class for the students. These questions focusedether the nineweek ALBOP

intervention had any impact on the students

The final questions closed the interview, allowing the teacher to contribute thoughts,
feelings, and ideas. A sestructured interview carimit the interviewee's responses, as the
guestions follow a predeterminegath. Therefore, the final questions allow for some diversity in the
interview. ArkseyandKnight (1999pffer a set of guidelines for interviewing researcherdimit
variation across interview8Vhen writing the interview questions, the researcher was aware that
each interview would be uniqueyith guided opportunities to probéhat could yield richer
gualitative data for the study. Ruband Rubin 2005 explainthat interviewing musbe reliable with

valid, consistent, and neutral questions

Wh@SNI €t ljdzZt €t AGFOGADS AYGSNIBASGAY A NBIljdzANBa
a respect for and curiosity about what people say, a willingness to acknowledge what is not

dzy RENBEG22RS YR GKS | 6Af A &RubiN@ RUbIGZDOS)E 6 2 dzli 6 K I

v dzI £ A Bidal @ U NERYRYQUDMP dAQikldative data from student focus groups
includednotes takenduring the interviews. The groups consisted of six studénta each

participating school

The semistructured interviewing metho@nabled the researcher to listen to participants
RAaOdzaa GKS AYGSNBSYyGA2y LINRPINIYYS Wi [AGGES . A
and its effects on their emotions and thoughts sincestest. It also allowed the researcher to

understand and perceivie knowledge and skills gaineBocus group interviews are often seen as
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(Braun & Clarke, 2013). The students were responsivdistededto their peers supportively. The
researcher gave them an overview of thien of the focus group intervie{Cohen et al., 2@®) and

how they could contribute by offering their views and thoughts on the questions.

The text collected from the interview notes was transcribed for thematic codipgaduce

a reflexive thematic analysis, whichdiscussed in the results and discussion chapters.

v dzl £ A B iel @ SENIOY/ S MINBON& dha programme was completed, the
researcher interviewed the teacher who implemented the ALBOP intervention session held at the
teachers' schools. The interview sessitasted 30 minutes, andlthough semistructured with a set
of questions to guide the conversation, the teachers answered most of the researcher's questions
within the allotted time The researcher focused on the prepared questigee @opendixH) and
took notes during the interview. The researcher was aware they might have missed a nuance or
additional information that would add depth to the teacher's answer, as theied down to ask
the next question. In eliciting depth, you are extending the development opportunity for both the
interviewer and the interviewee (Rubin & Rubin, 2005). The content of the questions is discussed in

the results and discussion chapters.

The teachers also provided written feedbdske AppendiX) on the planning documents
the researcher provided, agell as field notes, which adiscussed in Chapté The teachers
participating in the programme also completed a survey, which is discusteel guantitative and

analysis sections of this chapter
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analysis (Braun & Clarke, 20@eswelkt al.,2020) is the skill of reading and interpreting data,
which requires insight into the meaning of each piece of data, remembering the context of where
the data came from and how it arrived in the researcher's hands. Getting to know the data is
imperative as coding is unlikely to emerge without a deep understanding afidt, consequently,

the data would not form any themeshib is a crucial step in the data analysis process. While the
AYGSNIBASsEA 6SNBE OSNE Y dadKtheBrpdiankes the/resaakcifer hadsim OK S NI 3
each school were unique, the focus group and teacher interviews provided the important,
substantial text, including a narrative with many stories, feelings, and emotidrish the

researcher recognised once again when reading the transcribed notes. At that first point of
familiarisation, it would have been easy to gatidgas and thoughts that coulske considered pre
emptive; instead, the researcher extractddta by focusing on the research questions, supporting

the coding stage by making notes and highlighting words.

v dzl f MiBlasS@ae K 2 RB/R R A §odidy for analysis involves a range of actions,
from data reduction through a subjective process to establishing the credibility of the findings
throughtransparent data analys{g\du, 2019). Bazeley (20) characterises qualitative coding as a
rigorous process that involves making meaning of the data collected by examining and interpreting
participants' responses to determinehat is essential to follow up on as evolving themes.

Qualitative coding is a subcategory of qualitative analysis. It is a systesatjective, and

transparent process of reducing data to meaningful and credible concepts that adequately represent
the data and address the research problgmarpose or questions (Adu, 2019). There needs to be an
orderly series of actions a qualitative code takiesm taking the raw data to choosing relevant
information from it by labelling it and grouping labels imdes, which can be seen as abstract

concepts that generate categories and themes (S&lda021). Asesponses to the focus group and
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teacher interview questions were grouped into specific programme experiences, this helped identify
data on the programme's feasibility and acceptabilitychools as part of the PSHE curricullihe
researcher was aware of the relevant components of acceptability and feasibdityever, when

coding the participants' responses, the researcher made a conscious decision to treat the comments
as new informationo develop a theorof what the participants had experiencedowever, there

still needs to be aystematic process thahaintains consistency by repeating the qualitative coding
steps to ensure the believability of thHimdings (Adu2019). To maintain consistency, the researcher
follows the step®utlined by Braun and Clarke (2022) for a reflexive thematic analysis. (RTA)
Promoting repeatability meamdescribing corrections and decisions for the data anafysisedure
andensuring believability by systematically demonstrating how the data wellected and

analysed. This can all be shown in the gsiagland discussion chapters.

Oneissue with the data is how we reduce it to ensure the summarised data is adequately
condensed, while including the participants' responses to the interview questions and anything
relevant. They caemerge as themes (Salfia 2021). Howeveas rich set of data appeared to be
available for further exploratiorand the researcher decided to gather the data in one place and
analyse it usingomputerassisted qualitative data analysis software (CAQDAS)oM¥s selected
as it prioritises and maintains the original language and allows codes to develop organically (Leavy,
2022). The software program managed the datalganising it using nodes, memos, and cluster
analyses, which gave the researcher a choice of how to use tle elsblinghemes to develop in

the analysis.

v dzl f A\iBlasSoaEI K BR ally | f @aalitdtive data analysis is the interpretation
of material in the form of words or text. Collecting information, called data, is the very start of the

data analysis process. Data has to be collected and organised, which can be overwhelemrige
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sheer volume of text comprisirtganscriptions of interviews, discussions, and field notes. The
researcher's role is to ensustructural coherence when transforming raw data into interpretable
and meaningful formsThe choices for the researcher ranged from descriptive to interpretdtiee,
latter being more interrogative and seeking to gain a deeper understanding of what the data might
reveal(Braun & Clarke2013) The researchechose reflexive thematic analysis because it is
commonly used in socialisace research and offethe flexibility and systematic approach the
researcher desired. However, according to Brand Clarke, the researcher should be applying
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Having not used@TA or any other thematic analysis before, the researcher chose RTA
becauset had focus groups and teacher interviews. The reflective thematic analydigafrom

focus group interviews with Y5 students in three schosisd interview questions to elicit
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responses. Each of the three focus groups had six students. The researcher interviewed each focus
group with a teacher in place for safeguarding. The interviews lasted between 19 and 31 minutes
and were recorded and transcribed into a Word document. Aivaapproachexploring the

perspectives of the student participants across the six phases (Braun & Clarke, 2022) of the reflexive
thematic analysisyas used through an iterative process. Before the six stages listed below (see Fig.

4), the researcheengages irreflexivity.

C A IpNS

{ MEHISLIA 2F WSDSEABS NEKHYIsoDf!I WY SEAMAHHD

1. Data 2. Initial 3. Search for
familiarisation coding themes
generation

6. Report 5. Theme 4. Review of
writing definition and themes
labeling

v dzl t A\iBlasSIaEH K R EANE O S &b SPEMBEIdraifamiiarising themsklvith

the data, the researcher engaged in reflexivity. Bxiamination process heljgbem reveal
themselves amdividuals and researcher$his ongoing process is about understanding how
personal biases, assumptions, expectations, choices, and actions may influence the research process.
Emphasising seiwareness is about who you are and what you may bring to the analytic process. As
the researcher is a teacher, counsellor and designer of the ALBOP programme, the researcher had to
ensure integrity, so questions were asked

1. Did | feel | gave the students enough time to answer the questions?

2. When the students answered, was | actively listening to specific topic words

such as awareness, emotions, and enjoyment?
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3. Was | hoping to hear certain revelations on the program's impact from the
students?
4, Did I try to steer towards specific answers from students as they fed back

their ideas and thoughts?

5. 5AR (KS NBTtSEAQYS LINROSaa (K2NRdJAKfe O

After the reflexive process, | was confident | had explored as many influences as possible

that could affect the thematic analysiasfurther discussed in Chapter 6.

The researcher then embarked upon the six stages of the RTA. Each stage outlines the
methods andexplains how the researcher approachedTihe stages enabled the qualitative data
collected from the interviews to be coded and provided themes that contributdtie¢o

establishment of a theory and subsequdrypothesis.

vdzZl f AGFoa @S wSEwE ! NDKS ¥ S i KehfalldviiddzEeetiang on the
outcome of the researcher's interviews with teachers and the student focus groups present the
NEBadzZ G6a 2F GKS NBFfSOGABS GKSYIF GAO Ilrgchgnigeda Ada 27F
the data sample is small f®RTA, butonsiders ijustified by the depth of the insightful responses
from those who participated in the study. These responses contributéatéoesting data that
helped the researcheasnalyse and support the research question. The researcher reminds the
readerthat Ay dzaAy3 we¢! > GKS NBASEFNOKSNI LRaasSaasSa wi
which refers to the epistemological and ontological stance of the researcher when coding the data in

relation tothe research question.
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* Mame Files References

7-() Accessibilty and Acceptability 3 .
() Changing mindset 3 -
Connection through sharing 3 -
() Feeling educated 3 2
IZ::] Receognising and Understanding emotions 3 58
() Solving situations 3 >
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The researcher needed to be sure what the students in the focus group meant, how their
responses linked witthose of the other groupsand the interaction betweethe interviewer and
the students as interviewees. So, the initial theme labels became organic and colourful, possibly
because they were familiar with the programme. As they wrote the labels, they felt they relived the
students' experiences accessing thegnamme over those nine weeks. The researcher felt it was

guite an extraordinary process.

As the researcher had ngteviously undertaken this method of RTA or any TA exercise,
they were influenced bgxamples of RTA on the Braun & Clarke companion weBRa&ingthe
complementary codes with the research question, they read the memo notes they had made again
and began to see how the memo notes related to several codes discussed in Chapter 6 of the
analysigseeFig.4.7). The responses from students that led to these codes can also be found in this

chapter.
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Threeinitial sets of themes merged into two main themehisTwas a natural phenomenpn
as it also read like a story. The first viletter attuned to the participants' mental statdf you can
recognise and understand your emotions, then you may be able to change your mindset to help you
resolve uncomfortable situations. Thisf2 NE Of 24 Sf & -4 ANI B ROHIB GKBe waGa"
discussed in Chapter 3. The other coding set was more probleraatitincluded more practical
aspects: access to throgramme, how students in the focus groups felt about that access, how

they felt about undertaking the activities, and what transpired for th&oth coding setaligned



with the research question; the researcher then identified thiéial themes from these two sets to
produce the outputs of the RTA analytic procés=eFig.4.8). The results and discussion on the
outcomes are detailed in Chapters 5 and 6.
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Stage 5: Refining, Defining and Naming Thenidse analytic focus now became two foci
each in a completely separate wakhe first theme focused on the impact of actions that reacted to
the theme. In contrast, the second focused on actions already experienced through accessibility and
acceptance of that accessibility. In examining how these themes relate to the reseastiogy
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Stage 6: Producing thBeport. Writing the report meant piecing together the analytic
narrative with the themes and corroborative data extracts from the transcripts to offer insight and
interpretation of the findings related to the research questittnwas not just a summary of what the
students had shared in their responses; it vaasinterpretation of the dataywhile maintaining a

balance between data and narrative.

Themainthemes from the RTA and theesearchquestion. The twomainthemes generated
FFGSNI 6KS we¢! 3 WNBO23aAyAaAy3d FyR dzyRSNARGEFYRAY3 SY
dzy O2YF2NIlil 6t S aAlddzr A2yaQ FyR WIO0O0SaaAroAatAile G2
SyroftAy3 akKlkNARYy3I | yR orfHeyesdults@adyigcBsSionSiafets as thldBeir | y I &
contribution in answering the research questi(see Fig49). There are also results and a discussion
in these chapters on the correlation between the themes and¥®-8 2 RI R Orultid- OA (1 & Q
componentgseeFig 4.10), which were linked with the psychological theories, and whether these

can be crosseferenced with the themes to align with the components. The keywords in the theme

colours identify these possible correlations.
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interview, there was n@pportunity to bounce ideas off another interviewee, so the responses were

more practical A clear division of themes addressed the research question as the responses became
themed. However, some responses wélyond the themesallowing the researcheo explore

their potentialmeanings. The researchaas concerned about having too few responses, as

teachers had nothing to add, a concdumther discussed in the analysis and discussion chapters. For

the researcher, this data set whess exciting thathe focus group interviews, whickiere more

sensitive and explorefielings and emotions. However, the researcher recognised that this data set

was the practical aspect of establishing theervention'sacceptability and feasibility
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The codes focus on different areas of the study, and the -sémctured interview questions
are designed telicitas much feedbacis possible on aspects of the programthat relate to the
research question. The codes capture the essence of participants' experiences before, after and
during the nineweek programme.

I ¥S¢ SEIFYLXS& INB WHOGAQGAGASE adNUzOGdINBRQT
which were generated by the particular response by the teachers. These codes were generated from
teachers' discussions of how they received and used their resources tksgans. In some cases,
teachers repeated their responses to a question, which also hedppdort the generated code,

while other responses were unique and provided fuller responses

Other codes were generated by discussiith the students what had transpired during the
lessons Teachersliscussed the changes they witnessed and how their relationships with students
developed as they worked through the lessons; in some cases, they noted they were learning
alongside their students, which provided a positive learning experiendsofbr Once the

researcher had developed the codes, the next stage was to generate initial themes.
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Initial themes sometimescalledsubthemes, were generated by reflecting on the codes,
which wereinformed by the teachers' responses atié researcher'seflexive thematic analysis.
The researcher began by examining, reading, and reviewing the codes to identify a pattern or shared
grouping which may become an initial theme. When generating initial themes, the researcher must
continually review their involvement in the study and their epistemological stancahere
possible, eliminate or reduce biases. It would be easy for the researcher to code thastiady
would like the responses evaluated or develop a theme related to the research question; however
to answer the research question justifiably, there needs to be accountable evidence of the data
analysis. The researcher has, where possépproachedhe data as independent in the reflexive
thematic analysis, which has helped the researcher witnkely with the data for analysis aata
distancefor personal aims. In somiastancesduring this process, the initial themes began with
codes collected into a singt®de thatwas related toother codes. The initial themegere evident in

the recorded responses identified below.
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during the nineweek programme, which is discussed further in the analysis chapter, generated the
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derived from several codes, which reflect responses that include how teachers were supported.
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The initialtheme Wt S NI/ A y 3 ', Bkl iRIowdindhS gréeh Ko (Fig 4.14),
generated from the code®’ 3 2SR OKAy 3 aidef SQx woOz2yiuSyid 2F fSaaz
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support the development of the theme.
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Initial Themes Generated from Coding for Teacher Interview Data
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Initial Themes Become Four Distinct Groups, Each Grouped into Two Themes.
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In choosing a mixed methods approach for this study, the researcher looked to the
paradigms of pragmatism and interpretivism tbeir approach to align with the research question:
La Yy AYyUGSNBSyilA2y F2al0-83NYR OF L) OKEEe Q2VOPFEI L & f
deliver in primary schools to suppditlii dzZRSy (i & Q Y Sy GHeihg?HoBevelr, th& | YR 6 St f
positivist paradigm also fits well withraixed method approach, especially with reflexive thematic
analysis, as its predictive approach allows the researcher to make predictions based on patterns and,
together with the quantifiable analysis, enables triangulatiproviding a range of perspectives
(Olsen, 2004). Although a constructivist approach, witfoitsis on human perception, enables
interpretation and understanding of the subject, the qualitative paradigm of a pragmatic approach
helps the researchefocus on practical solutions, blending both qualitative and quantitative data

from the study.Through its strategy, the design process enabled the researcher to generate

interesting data to explore innew RTA research experience

noy oMzt yoalil a @S wSaSINOK aSiK2Ra

Quantitative data collection methods are key to the rigour of a research paradigm. A
paradigm is a belief in an objective reality that can be discovered through the scientific method. It is
a paradigm that, through the construction of robust evidence vedlthe researcher to either
support or reject the answer to their research questian,they understand the relationships
embedded in the data (Crotty, 1998; Hips & Burbules, 2000). The quantitative data in this study
are consistent with a positivistesearch paradigngs evidenced bgtatistical tests and meaningful

effect sizes, which are further discusseimapters and 6.
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Quantitative research, a 'tedown approach' described by Fall@astited in Leavy2022,
provides comprehensive answers to questions sucktas what, when, where, and how many. It is
a deductive approach in which you analyse the data according to your specific hypothesis, and the
data answers your questionith numbers anch potential explanation. Thereforguestionnaires or
surveys lend themselves to being transformed into statistics with graphs and charts. In this research
study, quantitative dataupport qualitative data as it seeks to answer the research question through
amixed methodapproach, using interviews and questionnaires completed by students, teachers,
and parents. Gelo et al. (2008) state that quantitativel qualitativeY S 1 K2 R4 LINR GA RS | W1
context for psychological research, which has relied heavily on experimental stoidéess

hypotheses in quantitative data.

Researchers use quantitative data and content analysis methodologies, including
observational, correlational, experimental, and casedy research. Th&tudy's experimental
designtestedthe hypotheses of the research questibg isolating and controlling variables to

establish a causand-effect relationship (Kivunja & Kuyini, 2017)
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A standardised®ANASCand Strengthsand Difficulties (S&D) questionnaire providedther
insight intostudents' wellbeing, as discussed this chapter an€Chapterss and6. The teachers and
parents completed thipre- and postinterventiontesting. In addition to thestudent and teacher
guestionnaires, the CDG also participated in a survey d@fvage 1 of the study. Ti@&DGwvere
asked to give feedback on the intervention using a Likert scale. Thesé#exeeptional, 2 Good, 3

| RSljdzk GS= n t22NE p ! yadzidl of Gbebthah s group,viich T SSRG



the researcher felt was vital, as they were aware that participants in the CDG may not have felt
comfortable voicing their views in a groupereby givinghe group more opportunitieso provide
feedback. The survey included feedbackthe design/visuals, language/vocabulary, access to
usédresources, feasibility/appropriateness, and safety/support. The resultsdiscussions of this

survey are presenteth Chapterss and6.

vdzZ Yo imBa BBRNIGKE RAIl (I e prindrgdeutce of quantitative data
for this study isthéP 3-8 2 RI R Quektlonddirei adlfinistered tetudent participants. In
addition, thestudents completed the PANAS and parents and teachers complettiae S&D
guestionnaires. The questionnaires were distributedtiodents using printed materials posttal
the school in advance. The teachers were given a code fiktieg) the participants' names and
corresponding numbers, which served as their serial identifiers, and these numberghesre
written on all the questionnaires. The researcher then matched the gond postintervention
guestionnaires with th&? ANASCand S&D to form data packor each participant. The teachers
also had access to blank questionnaires through a shared Google Drive in case they needed more
NE&A2d2NODSad ¢KSNE A& | NBEAIFIYyOS 2y (GKS (6% OKSNRa
RFEGlI Aa O2ttSOGSR IYyR ydZzYoSNBR® ¢KSNB gl a Ftaz2 |
study and return the documentation. The teacher's survey was\d@ard Qualtrics link’to be

completed online. Several issuegh the nonreturn of documentatioried to missing data and an

unusable datasets no parent consents were collected.
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The guantitative research collected data frgrarticipants, enabling numerical analysis and

the development of themes to addretise research questiong. t dZRSy 1a 6SNB I f a2 AyT

GKSANI VI YSaRMROH R3 2T 0y8 NBXOR NG iy DENB A (i K SKEA OF ¢

TheWd-8 2 KX R Giludeht Quisiioar@ire, botlpre- and postintervention, with 18
statements proviedl OK2 A O0S 2F NBalLkRyasSa 2y | [A1SNI &aorts
GAYSZT Y2ald 2F GKS GAYSITZ tf 2F GKS GAYSQd ¢KS [ A
data analysis. The Likert scale diata collection i€onsidered more subjective than objectj\as the
researcher can never be sure there is no bis.a fivepoint scale, it can be difficult for the
participant to choose, since there is always a middle opt@mnelimitation of using a student

guestionnaire ighe difficulty of administering itThis is discussed further in the limitations and

discussion chapter.

TheWa-8 2 RXI R @uektlonddirel &n@d to providsufficient data to establish, at the
outset, the student's awareness tife five components of th&? 3-8 8 RI R Quhdl aftedthel & Q
intervention, whetherthat awareness changedhis data analysis also provided insight that could be
triangulated with the qualitative analysis, including student focus groups and teacher interviews. A
PANASCand S&D questionnaire also provided additional information onstibdents'mental
health pre and postALBOP intervention. In addition, the teacher syr{gee Appendiy offered
teachers theopportunity to provide feedback on the intervention programifnem their
perspective, including its content, delivery, and impddtis allowed the teachers to reflect on the

experience of working with the programme.

Other quantitative data included the CDG dtgdrole inidentifying specific issues with the

intervention during its developmento ensure the researcher had a viable intervention thatuld



be acceptable and feasible to deliver in primary schools. Having participants with experience as
teachers and counsellors working in primary schools with year 5 students was key to establishing a
safe intervention with the key learning beingelfworld capacities for supporting mental health and

well-being. They had a survey to respond to individually, which is discussed in Ghapter

{ 0 dzRvEizB & o 2 Vi NB N NBSal (| S NI @ifeare®aarcher chose fixed choice
guestion response questions, which are statements in which participants choose what fits best with
their reflection for the statement and choice of answers, which can be thought of as a disadvantage
as this does not allothe participants to be able to voice their feelings and thoughts (Cicourel,
2004); however, as this study has a mixed methods research désigresearcher felt that this
guestionnaire was suffient as itallowed for variables to be established whichuldcontribute to
answering the research questions. There is also the viewfitted-choice questionnaires exhibit less
bias Questionnaires to be viable need enough participants (Stangor & Leary, 2006); the researcher
had hoped for a more significant number of participants; however, the number of participants for
this study is sufficient to provide some analysis in answehirgésearch questions as the total
number of available students in the intervention group and the number that participated give an

almost 95% confidence level with a 5% maxfiarror.

A questionnairewas designedo measurestudents' understanding and recognition of
behaviours, actions, and emotions as an evaluation of the ALBOP programme, ushg-herIcF
O LJ- #@hd its @ofzesponding theorie) allow forpre- and postinterventionprogramme
responsesThe 18 questions focus on establishing dzZRSy 44 Q dzy RSNRA Gl yYRAYy3I 2 7F

0ST2NB FyR FFGiSNI GKS St AGSNE 2F GKS !'[.ht AydaSn
dzy RS NH @BIAYWREP B KS 2 NR Wdzy RSNEGlF yRQ YSIya Saidlofia

several physical and psychological thoughts, actions, experiences, and emotions. The questions are



presented on a fpoint Likert scale (Joshi et al., 201%pver, a little bit, some of the time, and all
the timeQThe results of the student questionnairesalysed using SP3Be presented ilChapter

5.

TheCDGQriewed the questionnaire as means for the researcher to asséss readability
and understanding of the questions. The group commented that the language was acceptable, but
some words may not be known the brain's context, so thewere changed before Phase 3. The
/5D FANBSR GKIFG GKS adlk GS Y Befduse it was $tBm theuBy ¢ 2 NR
participants would be familiar with angcognise as relevant tihe questions. This was based on

the group's teaching experience working with Year 5 classes.

{ G NB ¥ IR0 dzt azSa&ie 2 Wb Ik OKIS NE NI WhRdtréngths and
Difficulties(S&D)questionnaire is a short behavioural screening questionnaire for students between
the ages of two and 1{&ee Appendi¥). The scale has good internal consistency (mean Crofibach
alpha = .73) and a-to-6-month test-retest reliability of 0.62 (Goodman, 200IThe S&D
Questionnairdas widely used in researdfecause it is helpful and has been shown to provide a
comprehensive view of children's mental health status-ped postevaluation(Hobbs et al., 2007).
There are several versions, and each verb@sat least 25 items on psychological attributes, some
of which are positive and others negative. The 25 items are divided between 5 scales. These are
emotional symptoms, conduct problems, hyperactivity/inattention, peer relationship problems and
pro-socialbehaviour. The questionnaire is completed by parents or teachers (Goodman, 1997). The
researcher used a singgded version without the impact supplemeiiy Adone-sidedS&D
Questionndre for parents or teachers for-4o 17-yearolds. Teachers and parents wexgked to
complete an S&D questionnaire for their child to assess the studewnt'ent MHWBpre- and post-

intervention. TheS&Dquestionnaires were provided in paper format, and parents' S&D

Y dzy
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guestionnaires were sent home for completiandreturnedto the class teacheat both the outset

of the ALBOP programme and after its completaimut 9 weeks later

There are sometimes difficultiesnding documents home for parents to complete and
return to school. The researcher's experience, as both a teacher and parent, was aware that there
would be missing data due to this action and sending out a Qualtrics survey to use either by phone
or email to individual parents would have probably generated mmesponses; however, this would
have meant accessing parent addresses and the researcher did not have the resources to undertake

this method of data collection.

As previously stated, there- and postinterventionquestionnaires were printed and
provided to the class teachers #mat students in both the intervention and control groups could
complete them by hand; each questionnaire was numbered, with each number correspaon@ding
student's name. The student prand postinterventionevaluationquestionnaires were designed to
assess changes in studergsperiences over the nin@eek ALBOP intervention programme. As
discussed in Chapter 3, the statements arkdihto the lesson content, with lessons thege a
multi-component approach and are groundedpsychological theories. The 18 statements explore
the student's experiences during the nine classes. The data from these questiopraivietes
insight into what happened during the nine weeks. The 18 statem&ate on a 5point Likert scale,
and the teacher was given a slide witsources to explain how to complete the questionnaire (see
Fig.4.13). The students' choices were randomisgchumber. However, tley includedall five
components of thaV &-8 2 KX R Qded Jlaliheh4)i Ruher discussion on the design of #ei-Sf F

%2 NI R Q@uekilonddireiig dixcussed in Chaper
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lunderstand that | can change what | believe. | understand | can choose who | want to be.

lunderstand that others may change what they believe. | understand how| can take care of myself when in conflict situations.
lunderstand that the world and my environment can change. |understand why | don't always feel in control of my emotions.
lunderstand why it'simportant to be self-aware. | understand how| can help others positively and take care of myself.

I understand why we need to ask for help. | understand how| can make a positive difference to my family and friends.

lunderstand why being connected to othersisimportant.  lunderstand why compassion isimportant to me and others.
lunderstand | may change the way | think as | grow older.  lunderstand why it's important to love myself.

lunderstand that what |want may change as| growolder.  lunderstand | can make a positive difference in the world.
lunderstand | can change myself at any time. | understand why it's helpful to feel you have a purpose in life.
C A NS

StudentLesson One Video Screenshot.dert Scalel-5.

Lesson One - The Survey

Never A little bit Some of the time
This means you don't do what This means you do but just a This means you do — a few
the statement says at all — few times- but not many. more times — meaning a little
which is not a problem so don't more regularly.
worry if you need to put a tick
here.
Most of the time All of the time
This means you do also but not This means yes you are always
all the time but quite a lot. doing what the statement

says.

Data fromthe? 3-8 2 RI R  Oriteh@ntdA guéstibnnaires for the intervention and

control groups werentered into the Statistical Package for the Social Sciences (SPSS) sdafheare
teacher questionnaire responses were analysed Orbascaleand within subscale groups fopre-
andpostintervention. Each question was aimed at relating to the intervention and the research

guestion.



t | bt ¢dzS 4 o 2 yyi ldZR @e&tudy also included the Negative Affect Schedule
(PANAS) for children, which was used for the intervention to gather information on the students'
mental health. PANAS was selected because the research established that the scales

demonstrated good conveemt and discriminant validity with existing sedfport measures of

A0dRSYG4Q O NR2dza YSyidlf KSHEGK A&adsSazr AyOf dzRAYy

PANASC is a selissessment guestionnaithat measurestudents'emotions and feelings,
and it was considered an essential contribution to data analysis for this re@saents can
sometimes feel energised and proactive, but at other times, they may feel angry and upset. At the
same time, these positive and negative feelingsa mix of both, may affect how they think about
themselves, their livesand possibly their academic work at school. PARASNed taletermine
whether there was a&ignificant diference in theiPANASC scoreswhich could be a consequence of
the ALBOP intervention. TRANASCscale has two sections to measure both positive and negative
STFFSOGad ¢KS LRAAGAGS AYLI O4 NBFSNAR (G2;theKS aiddzRS
higher the positive impact, the more prevalent these emotions are.aiverseeffect is the
opposite and refers to the negative emotions the students might be experiencing. The current
thinking is that students with positive affect will surpass the aspect of an adverse effect and will,
therefore, be more positive and resilient abdtter able to cpe with challenging situations
positively; however, those students who have a highaverseeffect are more likely to exhibit

anxiety orbe disengagedndareless likely to be involved in their learning at school.

Students with a positive effect will generally seem more cooperative and engaged with
others, supportingtheir learning at school. THRANAScale was developed by three American
psychologists in 1988 (Watson et al., 1988). They aimed to improve the reliability and accuracy of

mood measurement. However, the results were questionable, and PANAS is now primarily used as a
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research tool in social science and clinical settififgiere are several different versions of RANAS

scale, and for this studPANASCwas chosen as it is designed to measure the mood of setigml

children. The PANAGS asks students to rate adjectives of varying mood states based on how often

they have felt that way in the past few weeksinga3.J2 Ay i [ A1 SNI a0l fS NIy3IAyY
aft AIKGEe 2NIy2aG G |t €0 1 a2pospived(@d, EXTied iMsPifed ¢ 0 © ¢ K &
and 12 negtives (e.g.upset, afraid). Students were asked to complete tiRANASC questionnaire
pre-intervention and posintervention. The period between the initial and final completion of these
guestionnaires was aboutine weeks, which provided the researcher with an overview of students'

emotional states before and after the intervention through their responses opairt Likertscale

for each positive and negative emotidrANASCrecogniseghat you can feel both positive and

negative at the same time. €h, participants' scores for positive and negative responses were

totalled before and aftethe nineweek ALBOP programme. The advantages oPthEASCare that

it is easyfor participants to use, and the disadvantages are that it is a subjestlfaeported

measure. Hence, accuracy dependsdh NI A OA LI y (1 & Q dheiReénbtirallstt®iA y 3 | YV R
that moment. The researcher will discuss the results oRBMASC questionnaires completed by

the students in the results and discussion Chapters.

¢ S| OK S N¥h¢é tdaulidrServey was provided to all three schools, and two teacher
surveys were completed anonymously online through Qualtrics. The teacher surveys were
completed postintervention to ascertain the teachers' experiences delivering the programme. They
were centredon the research question, which sought to determine whether the ALBOP programme
was acceptable and feasible to deliwgithin a PSHE programme in primary schools. The ten
guestions were closed responses within-pdint Likert sale: (L) stronglydisagree, (2) somewhat
disagree, (3) neither agree nor disagree, (4) somewhat agreg5amstiongly agree. The ten

guestionsfocused on the programme's delivery, understanding, and experi€ftoe questions were
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chosen to address the research question of whether a school intervention to sugipdents'

MHWBwas acceptable and feasible to deliweithin a PSHE programme in primary schqeése

Table4.5).

¢ onfpS
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Datawere analysed in light of the research question, based on teacher questionnairésaaher

notes on planning documents, as discussed in the qualitative section of this chapter.

| 22 NRAY Il a2y DNPUdmg QaliridstB&DGnng idvited tdprovide

feedback on the ALBOP intervention programme after 4 weeks, with five questions assessing

whether the programme is safe, feasibésd ageappropriate for students' learning. Thepggint

Likert scale was represented by (1) exceptional, (2) good, (3) adequate, (4) poor, and (5) unsuitable.

The results are discussed in the analysis and discussion chapters.

Q1-What do you think about the language/vocabulary used in the videos to support

student learning?
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Q2t What do you think about the teacher's/studengase of use and access to the
video/resources for learning?

Q3- What do you think about the feasibility and appropriateness of the videos/resources as
an intervention to support mental health and wéléing for Year 5 students?

Q4- Do the videos and resources support the safety of the users, in this case, the
teachers/students?

Q5- What do you think about the design/visuals of the video to support student

participation?

TheCDGs contribution was significant for the researchas this group had considerable
experience working in schools with students using a sensitive and inclusive approach. The
programme covered new topic areas in a subject not currently in the curriculum. TherefoeDiBe
contributed to the risk assessment by ascertainivftgther content or vocabulary would cause

concern.

v dzl Y 8 (WSsadBS ND K ¢ mISiiiK 2! RBate adalydisiprovides a methbmt
determining answers to the research hypothesis through statistical analysis, often presented
charts, graphs, or tables. Tharticipants' datdor quantitative analysig this study were entered
into IBM SPSS aftdata preparation. The researcher chose descriptive (Beins & McCarthy, 2018;

Pallant, 202Dand inferential analyses (Adler & Clark, 201

Data preparation included removing incomplete resources involving several options,
including accepting, eliminating, or reconstructing values to organise the data (Pallant, P020).
researcher made adjustments concerning missing data. The student questionnaires were only those

with parental consent and were checked for incomplete responses. There were very few missing
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responses from students. In thea-8 2 KX R  Quiektibndaireifér Students' prntervention,

GKSNBE gl a 2yte 2yS YAaaayad AGSY 2dzi 2F GKS wp LI
provided; however, in some cases, rows had to be deleted as there was no corresponding post
interventiontest. This may have been due to a student's absence on the dgyotténtervention

test questionnaire was completed’he teacher's completion of the prand postintervention S&D

questionnaires saw fewdjustments only one response wasissingandc  WYSIFyQ 4l & LINE @A
complete the record. Only one S&Bacherquestionnairepostinterventionwas deleted; again, this

was due to the prénterventionquestionnaire not being available, possibbcause students were

absent on the day of the primterventiontest. The S&Iparent questionnaire hadnore deletions

due tomissingpre- and post-intervention data which are discussed in the analysis and discussion

chapters. Th& ANASCpre- and postinterventionquestionnaires completed by the students also

KFR I aYvYlrff ydzyoSNJ 2F YAaairAy3d NBaLRyaSaT || wWYSty
rows were deleted due to missing prand postinterventiontests for student§see Tablel.6).

Again, this could have bedmecause the tests were conducted on a day when students were absent,

since the posinterventiontests were administere¢h the last week of the term.

In addition to addingnissing data and incomplete records, the data were checked for
anomalies, and the researcher used Excel to combine the data for copying and pastiBBSS. The
PANASCresponsedo negative itemdad to berecoded and reversed fanput into SPSSp that all
reactions coulde measured. Once the data had been cleaned and prepared, the researcher began

analysing thenin SPS (see Table 4.7).
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Reliability Testing

wStAFOAEfAGE (Sada dmndugtal od al@aihGricl@igrasponsed JK I ¢ S NJ
from students, teachers, and parents participating in the stwdyh consent for bothpre- and post-
interventiontesting. The reliability test was tested within fis&rengths and Difficulties
Questionnairesubscales. The total difficulties subscale included all subscales excgpbtueial, as

indicatedby the Strengths and Difficulties Questionnaire

According to Fallofascitedin Leavy, 2022), reliability testing provides a measure of internal
O2yaraitSyoe (2 Sy adaBselick®Aly &KESH )y ANIB 2 L/ ASNS® &/ N
provides a coefficient that ranges from 0 to 1. A higher value of 0.70 is considered acceptable in
social science research. Adbults on the questionnaires' reliabilire inthe results chapter of this

study.
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DescriptiveSatistics andNormality Intervention Testing

Descriptive statistics provide insight into the research study's outcomes by providing
measures of central tendency, such as mean, median, and ni8&leg & McCarthy, 2018allant,
2020). Normality testing measurestewness and kurtosis of the responses to assess distributional
normality; a nosrsignificant result (Sig. valee0.05) suggests normality. The results of the reliability
and normality tests indicated that the data fttre PANASC, S&D questionnaires for teachers, and
Yi-B82 RI R Qverkduidblelfad garametric testing, such ageBts and analysis of variance;
however, the S&D Parents' data fell outside normality ranges, and theraforeparametric testing

was used.

All thequestionnaireprovideddescriptive statistics. THRRANASCquestions were
completed bystudents participatingn the intervention and their scores were used to identfye-
andpostintervention changes. There were RANASCresults for the control group, as the control
group classes in the schools had heenadministered the test. Whilst the S&D questionnaires for
teachers werecompleted with pre and postinterventiontests in the intervention groupshere was
a poor response from parents in both the intervention andtoolngroups, so data were excluded

whenthere was a mismatchetween the pre and postintervention tests

Inferential statistics

L NR2dzd AYTFSNBY o OB yREDESRONEL GSaGa (KSNB dzt yo |
@ KS NBASINDKyHdAabaysdirE o KRARGKSER & (KFG (GKS &
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A two-way analysis of variance (ANOVA) was performed ottBe8 2 BRI R Giudeht OA G & Q
guestionnaires to examindifferences between preand postintervention testing and between the
independent and control groups, using both betweand withinsubjects testing

Software used

SPSS was used to analyse all quantitative data, except the teacher and CDG surveys, which

were analysed in Qualtrics.

Interpretation of results

Chapter5 analysesll quantitative data, including those obtained through reflexive thematic

analysis.

noy opzt yoiSb88a2y aod
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In choosing a mixed methods approach with quantitative methods for this experimental
study, the researcher looked to the paradigm of positivism for its research approach to align with
the research question: Is an intervention fostering all the componefits d -6 @ &N$ (RT O LI OA (& Q
acceptable and feasible to deliver in primary schools to supbaitdzR BIMWIiB2IQ deductive
approach allows the researcher test a hypothesidy analysingts data. Using standardised
research instruments such as SPSS and Qualtrics to compare groujpk asaliables, quantitative
methods provide data validity and reliability while remaining impartial and unbiased, enabling

triangulation with their qualitative counterparts and offeriagange of perspectives (Olsen, 2004).
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This studyinvolved several ethical consideratioaffecting all participants and the
researcher, with a focus on participants' mental health and-veilhg and orthe programme's
implications. The researcher took precautions at the design staginaPldase 1, when several
counsellors, teachers, and special needs teachers reviewed and discussed the programme to ensure
inclusivity and safety in its content and thee of its accompanying resources. The researcher was
aware of theschools' demographics andaognised the importance of language and cultiwre
communication, of respectingll participants, of listening, and atking questions. Thresearcher
attempted to provide a safecontrolled approach that was rislvare yet fun and engaging, helping
participants feel welcomand involved. Participants were assured tha data was anonymised
and they could access the final report. A thorough training session for teachers was provided to
outline the implications of delivering a programme that may bengtions, feelings, and thoughts
into focus, which can be a possible trigger for some people, inclieaapers. The researcher
O2y&aARSNBR G(GKS &addzRSy(iaQ NARIKGA ivendaletslandOA LI G S |
teachers complete the S&D questionnaifiene researcher offered evening onliqpaestionand-
answersessions for schools, which were relayed to the parents. As it happened, parents théanot

up this provision irany of theschools.
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The researcher supported the school staff and parents from the outset and siitirag
relationship, enabling regular contact throughdbe intervention programme. Feedbaéiom
teachers was coming oluring this time, which was helpftdr field notes. The main programme was

accessed through a Google Drive login, which gave teachers access to all the videos, resources, and
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documents. With online access to Zoom, prior training for school staff and voluntary information
sessions for parents were made available. Azr@mer primary school teacher, the researcher had
conductedaction research in their schools and had a good understanding of how precious time is in
schools. The researcher believes that having readge resources, planning already completed,

and access to eagp-understand and follow teaching resources were kethteacher's

programme delivery. This is fromein perspective andeflects the feedback they receivegrbally

throughoutthe programme.

noy oW F2NYSR /2yaSyid C2N¥a

This research required all participants' consent, especially as all participants are under 16
years of age, and a consent form was signed by a parent/carer so students under 16 could
participate in the intervention. These were given to teachers to handmatudents for students to
take home to their parents/carers for signing, and to rettorthe school. In addition, each student
was required to sign a consent form before completing theipterventionquestionnaire The
parent consent form allowed #ir child to volunteer to participate ia semistructured interview as
part ofa focus group. There were opportunities to ask questions and discuss the intervention
LINEINF YYSQa AYAd FYyR O2yiSyid 6AGK GKSANI GSIFOKSNJ
informed of the right to withdraw from the research study at any point withgiving a reasofsee

AppendixG)

noy PMWAGl o2y &

The limitations of anixed method research design include limited tinenergy, and

resources. Although mixed method approach can offer greater validity and reliability, providing a



more holistic view of the issue under scrutiny, there is a juxtaposition between constructimism,
which reality is subjective, and positivism, in whiehlity is measured and therefore objective and
universal The researcher believes that pragmatism in this study supgortixed method design,
as it offers a complementary approach thatldsdeeper insighténto the research data.

ndp9iKAOESYSyAld alaySR a YSy i

¢KS NB&aSI NOKSNDRA addsd thizboles aededicher, YeacBemans A y S R
counsellor. As a counsellor, the researcher is bound by the BACP ethical guidelines; as a teacher, by
the teaching standards and safeguarding protocols provided by théov&nment andhe

Department for Educatigrand as a researcher, by thiniversity of York's ethical approval

As acounsellor, the researcher's values and principles are deeply rooted in respecting
human rights and dignity, alleviating symptoms of personal distress and suffering, improving
people's weHlbeing and capabilities, enhancing the quality of relationships betwpeople,
increasing personal resilience and effectiveness, and upholding ethical principles such as
trustworthiness, respect for autonomy, promotion of wbking, and prevention of harm. These
values and principles serve as a strong foundationife study's ethical condugteassuring the

audience of the researcher's commitment to the highest standards of research ethics.

The researcher was fully aware of and trained in child protection and safeguarding as a
teacher. Although this was not required in school researchYie8 2 RI R Qvas.dh MHWBE Q
intervention.Due tothis knowledge, the researcher undertook a comprehensive risk assessment
(see Appendi)® ¢ KA A& gl a LINPOARSR (G2 aokz2z2ta 4G4 GKS

understanding of any risks, particularly to themsehather staff, the school listener, and, of course,



the students. School aff neededto understand that the programme being delivered may trigger
thoughts and emotions;ausing uncomfortable feelings not just for students but for them as well,
and leading to a desire to discubir triggers in an open setting. Understanding that teachers were
not trained counsellors was an important issue for the researamethey could put the school staff

in a precarious position. Hence, the main aim of the risk assessment identdy all possible risks

to the sakty of students, school stafind the researcher. It was equally challenging as the
researcher would not be in class when the lessons were being delivered and would not know what

was transpiring. Every consideration waken to ensuresveryones safety

As per the Data Management PlaeéAppendixK), the data was storeth accordance with
GKS 5FaF tNRGSOUA2Y !0 IyR GKS NBaSIFNOKSNDRa dzy
important, as the intervention should have been delivered in 2022. However, due to the impact of
COVIEL9 on students' MHWB and academic performance, the intereentias pushed back to
2023 Phase 2, which did not take place, was scheduled for the spring term, and Phase 3 took place

in the summer term of 2023
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Research Questioffs an intervention fostering all the components of a-g@lfld capacity
acceptable and feasible to deliver in primary schools to sugpdrdzZRSy 6 a8 Q YSydl t KSI €

being?

This study's design and methodise grounded in an experimental research framework,
combining inductive and deductive approachegjualitative and quantitative data collection. This
chapter analyses data from teacher and student focus group interviews. Three schools were actively

involved at the start of the summer term 2023.

CKS AN R OF LI OAGeQ AYy(dSNIISYy (A FALBAPNRaI NI Y W!
introduced into schools forear5 studentswith intervention and control groups. ThE &-&drldF
Ol LJ, @ithitsSfigecomponents, is a muliomponent approach linked to psychological theories
that deliversa programme to support MHWB, as discussed in Chapter 3. Students were asked to
take pre- and postinterventiontests yieldinggualitative data. At the end of theine-week
intervention program, the teachers and students in focus groups were interviewed using semi
structured interview questions to ascertain their views on ¥é&-&dridFcag O Apibgradhme.

Permission was sought from parents and school stediccordance withthe ethical guidelines.



The methodology chapter describes the qualitative data analysis methods, including
reflexive thematic analysis for the qualitatidataset, and explainhe researcher's reasons for
choosing this type of analysis. This chapter analyses the study's qualitative data results.

pPviSa@&FfiakKS we! {{idzRSydG C20dza DNRdzZLJ ' yR ¢S OKSI

At the outset, the researcher decided how to analyse data and at what level the analysis
would take place to identify themes explicitly and interpretively. The thematic analysis involved
adopting one of the two approaches: inductive and deductive. Theareker used an inductive
F LILINBF OK G2 AYGSNIINBG FyR RS@St2L) 6KSYSad ¢KS NE
deductive thematic analysis is more likely to involve the researcher pthiemges fromtheir
research objectives, so it is anakgbtven. In contrast, an inductive analysis is a process of coding
the data without trying to fit it into a prexisting coding frame; therefore, it is datigiven rather
than researchedriven. This is the process used in this study. This form of thematigsémgends to

yield more specific, less comprehensive d@eaun & Clarke, 2022).

The analytic process for analysing the focus group and teacher interviews involved the six
stages of reflexive thematic analysis (RTA) to extract meaning from the data. This analysis chapter
focuses only on interpretive themes, deferring discussion of theories, research, and broader

connections tahe methodology and discussion chapters.

pdmMmavE a @&Fi(§ §dzZRSy G C20dza DNRdzL) LYGiSNIASGaA

Thetwo mainthemes WwS O23yAaAy3d YR dzy RSNBRUOIFIYRAY3 Syz2i
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provided a narrative to reflect the analysis process. In developing these central themes, the
researcher below outlines the initial findings from the RTA so the reader can experience how the

initial themes relate to the two main themdsee Fig5.1).

C A JpiENES

Themes Blue, Purple and Orange Lead to Main Themes Yellow and Green

o . s Accessibility to a MHWB
understanding
emotions leads to a programme leads to
being educated enabling
changing mindset to
sharing and being
resolve uncomfortable
connected
situations

Accessibility
and
.
.
Connection
sharing

Theme 1- leads to a changing mindset to resolve

i

(1 ()
£

uncomfortable situations.

This theme comprises initial themes: recognising and understanding emotions, changing

mindsets, and resolving uncomfortable situations.



In recognising emotions, we need to have compassion for ourselves. Knowing that we are
not alone in having these feelings, which can be emulated in different behaviours, we can change
our mindset to resolve uncomfortable situations. This supports therggtif boundaries for
ourselves, which caraise seHesteem and foster a sensd acceptance in the wider world. This can
lead to a more positive connection with others, better relationships and an understanding that we

are not fixed in our behaviours amditiook but can change.

Students were interested in why they have emotions, where they come from, and how the
mind and body work; they found the lessons hel@ntl thought they gave them information on
how to be better by changing their behaviours or minds@tsey saw how they changed their
thinking throughawareness of what was happening in their minds and bodies, and how their peers
becamecalmer and less argumentative. They were optimistic alohiainging their mindset about
who they want to be in their lives, although theycognised this could be different for some people,
as not everyone would want to change. They recognibgdecoming more seffware, that in
certain situations they could resolve uncomfortable situations by changing their behaVtaar

analysis was arrived #trough the following three suthemes,detailed below.

wS 02 3y A by2R/S NBYIR §YR Jo y2FhiszsFtheme emerged as the students in
the focus group interviews answered the interview questions. They spoke a lot about emotions and
how the different lessons raised different aspects of emotions. Students during the interview session
spoke of theirability to recognise various emotions; one student stated
aL lfoglrea FSSt AYyGSNBaldSR Ay GKAA {AYR 27
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anything.It's just always been there. There's emotions in your body and it's something not
many people like know everything about. | dahihk anybody fully understands all of the
emotions and circumstances with them but | myself | like learning about this sort of
emotional thingX it@lways interests me or sort of like what sort of things trigger the

different emotions and stuff that's interestidgg

The student recognised and understood that emotions play a part itives yetfelt we did
not know enough about the different emotions and how they are triggered. Under this same sub
theme, another studensaid they had neveronsidered being in Byperarousal state when angry,
and another referred to the window of tolerance and the hyperarousal state. This student was

reflecting onthe needto act

G' YR F2NJ 6KS 6AYR2¢ 2F (G2tSNIyOSs AT L Y 2y
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Another student commented

GL GK2dAKG Ffaz2x L alFAR L GKAYyl GKS tSaazy

like the window of tolerance. | think lots of people in my class liked it, including me as well we

£t O2dzZ R NBfFGS G2 0(KI G tiximed likétkat'sihéwdlikeg K I {

1JIS2LX S O2dzAZ R tA1S GNEB G2 &ad2L) R2Ay3 GKAy3Ia

One student explored the concept of the window of tolerance and explained that they had

always thought that people were either in a hyperarousal state, considered extroverts, or were in

K|

2 |



the hypoarousal stateas introverts. Thexistence of window of tolerance between the two was a
complete revelation to the student. They had assumed theeee only good emotions and
destructiveemotions. They welcomed the idea thas humans, we did not have to be in a hyper or
hypo state but could manage our emotions between these two staties student called itH place

not over the to@

Another student commented that they had started thinking of certain situations, particularly
with the lesson on the drama triangle. They had seenditzgna triangle in daily Ef, they stated it
was very commomndthat it was interestingoseeK 2 ¢ LJS2 LJX S | Ol 6 KSy W& dzF F¢
was something they had never learned before. One student explained how the drama triangle
helped them stop and think, and another commented that it helped them understand a different
perspective

G/ FdzasS tA1ST tSGYa aleée &2dz FNB yaNE G az2yS
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you understand how an argument like works like, ‘cause but it also depends which
perspective you look from, ‘cause like if from your perspective you cotlid bietim, the
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One student reflected on the lessons' impacthos understanding dfimself and his
emotiong a sense of seliwareness, maybe? This led to a discussion about whether we should
control our emotions. Another student said we should leave them in the school drawer at the end of

the day and sort them out the next morning

G, SFKd . SOIFdzaS Fd FANRG GKSXL GKAYyl AdG gl & f.
as someone said. But you could like control your emotions. Like when you've watched
GKSYX0STF2NBE (GKS @GARS2> @2dz YAIK( ¢notdis (K2 dzIKi

like you don't, you don't know how to tell, to tell anyone, but when you've watched the video,

82dz YAIKGIQOS KIF¥S 688y dzyRSNEGIYRAYI Y2NB | 6

Another student reflected that the lessons were tlmzused on real life, with everyone
arguing, which could get emotional at timekhe students were referring to the lessonwhich the
charactersrescuers, persecutors, and victinecame embroiled in a scene that highlightbe
impact of being in a drama triangle. However, when asked whether the number of lessons and their
contentwere sufficient to understand how their emotions affect their behaviours, the students

stated they wanted to learmore alout how the brain works

OAt times | felt like it was a bit too much. 'Cause they were all based on like arguments
FyRX&8SFK® LG 324 £ A GXHoBAlednbré lesSoviniouldzbg | £ 42 Y S

322R® Wwdzad G2 tA1S dzyRSNEGFYR K2g GKS ONIAYy |



The focus group student interviewgelded a strong response this subtheme on
recognising emotions. As mentioned, the references for thisteaime were relatively high. The
guestions thatasked students to recognise and understand emotions produickddata, but the

researcher felt there was much more to learn from these students.

/ Kl y #3A y BdHe dhanging mindset stheme emerged astudents discussed how
they had changed in respongethe information in the sessions. One student said they enjoyed the
programmebecause it taught theno be a better person and to devel@pbetter mindset. Another
student explained how they could see how the students could become more conscious of what they

were doing and how they spoke to each other. Another student talked about the drama triangle

GXdFyR SalLISOALffte GKS RNYYIF dGNARIFy3IES 3A2Ay3
after because everyone used to have like loads of arguments and they needed teachers to

sort it out with for them but now if they have arguments they sort out tHehsd S & ¢ ®
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the concept of changing their mindset in their daily lives

0So at the start, | was a bit like different. Like | don't know like how different but | was like a
OAG Y2NB fA1S RAFFSNByYyid (2 y2¢ 06SOldAS y24
about like our mindset. And now | can like understand all ofdtl&e use it in like my daily

f ATS ¢
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always wanted to be a footballer and now | found out all these new jobs. That's zookeeper. |



mean marine biologist. I'm not really interested into those as well. So it's changed my

mindset from being one of these thingaootherd ¢

However, in one instance, changing your mindsetn a different perspective was not for
everyone; one student felt that changing their mindset might make tlerompletely different

person, and they were not keen on this they wanted to keep their childhood dreams

d want my childhood to be able to experience all those dreams that | have now, and | don't
gyid G2 0SS I O02YLX SGSte& RAFTFSNBYyG LISNAZ2Y

don't want that£

This was a concepltie researcher had not considered, and yet it's clear tanging one's

YAYRaSl0 YAIKG yz2d 0S SOSNE2ySQa OK2AO0S®

wSaz2ft gay3a | yO2 Y Aeiilbégidriing of §odling ditte subema df resolving
situations was a commatopic among studentsThen, it became more apparent that the students
discussed being in uncomfortable situations. So, the coding was relabelled. Students talked a lot
about how they had used the drama triangle and other lessons to change their perceptions, their
positions, ad, consequently, their mindset, enablitigem to get out of an uncomfortable situation.

In some cases, it led to a harmous outcome.

Students found the drama triangle relatable to their experiences when in difficult situations.
One student said they would try to think about using the drama triangle next time to prevent a

situation from happening in the first place

g K2



7 A

aL f20S (K RN Yl GNRFy3IESod L GKAY]l GKIFG ¢2dz
with my friends then | can think back to that and try and solve a way to stop that

KFELILISY Ay Adé

Some students recognised situations they had been in from the videos and quickly realised

they could see a way forward if this happened again

GL GKAY]l F o0AdG fA1S 6KFG XXalea Aa GKIFG $aLIS
played out like for example, the drama triangle one, you could recognise whether you were

like in one of those because it played out the circumstances in a wayaihapuld tell if you

were in one of those circumstances and you knew as what happened in the video that solved
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this that we used to do loads of like football challenges and that and right now we're not
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One student remarked that resolving isswéten led to shouting, but they could now
discuss them more calmlyhere was a consensus that they knew how to resolve problems using the

knowledge and skills described in the videos

a{2 L OFry tA1S adAatt tA1S Grft{1 G2 GKSY I o0Af
really open like sometimes like people just like kind of want to start shouting, but now this

GAYS L 2dzad F oAl Y2NB OFLfYSNIy2g GFE1AyIoe



G, SIFK® L FAYRXPL FAYR AlG KSELIFdA Kz2g fA1S Al
The drama triangleeemed to be a practical, informative message for the students, as they

were very vocal about how arguments wakd how everyone has a different perspective. They

recalled from the lesson that if we look at the problem from a different position, we get a different

perspective and a different solution
G ,SFEKZ L ¢2dA# R &aleé G4KS RNIYF GNRIFyYy3AES g1 a LI
helps you understand how an argument like works like, ‘cause but it also depends which
perspective you look from, ‘cause like if from your perspective you cothid bietim, the
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This student was able to delve deeper into their processing ofithma triangle to the
point of believingt would prevent violence. The discussion chaftether explores this student's
understanding and ideas

5
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didn't do that before and you watched the video, then you probably wouldn't have like, used
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Theme 2- Accessibility toa MHWB programme leads to being educated

A = 4 oA ~

TheALBOP programme's accessibilitgupporting MHWB is attributed to students'
responses to questions, which were specifi@ateection of the focus group interviews. The first part

of this themed statement focuses on the nefed educationabout MHWB. The remaining statement

identifies that through education, studentsan share their feelings and, in doing so, feel connected.

The students in the focus groups seem to have provided enough evidence that the
programmes structure, with nine lessons, including short videos, activities, and content that they

felt they understood, was beneficial their daily lives.

They found the videos fun and engagiand appreciated the soothing voiceover and
language, which enabled them to listendad understand the individual lessons. The students
related to reallife scenarios and uncomfortable situations they might encounter at schochtand

home. They seem to understand how thegnhelp themselves and others with the new knowledge

they have gained. They relayed that they were not ready to share deep emotions but knew they had

their teacher and parents to support them ifeth chose. They welcomed the activitiesting that
they were inclusive and easy to engage with, and thay enjoyed being creative. However, they
were happy to share some of their emotions in the lessons. This analysis was artivenigh the

following three sukthemes,detailed below.



I O 0OS a &Thi$initlal khéndedad the highest number of references from coding, as the
interview questions reflected the research question on acceptability and feasibility. For the

programmeto be acceptable, it had to be accessible to the students during the nine weeks.

C2NJ @I NA2dza NBlF azyasz ff GKS aGdRSPINILIAYY&ERS
animated and short videos. They reflectibdt the videos' fun aspect kept them from getting bored,
and they liked the voice becausievas soothing and calm. They particularly liked the short vide®s
they allowed them to revisit the lesson viddahey needed to recap on anything. One focus group
said they had revisited the drama triangle video a few tin@ssit was more complicated. Another
student noted that the longer videos provided more information to help them understémel

learning

GL GKAY1Z L UGKAY]l 6KFEG RNBg Yeée |GaGSyadrazy Aa
screen because there wasn't just the same characters always on the stitegnvere
always changing and the fact that they were actually moving their poses and stuff that

interestedmeag Sf f ©¢
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it moved away from that particular space. And that interestséme

This was interestings in the phase 1 part of the project, one of the feedback comments
from the coordination development group was that the characters were all different, and maybe the
researcher could have developed fewer characters with a similar theme for all ninede3$os is

discussed in the chapter on developing the intervention and its resources.



Another aspect of accessibility was the use of language expressed by a student

dlt wasn't using a bunch of like really hard vocabulary. It was using like typical vocabulary

but it was also saying in like a way that we could understaad it.

One of the more positive reflections from students was that they feltgf@grammewas
inclusive; they went on to explain that tleetivity sheets had something already started for them to
complete, which was helpful for some students who would find it challenging to start with a blank

sheet

. S A9R 8z0 |-4XihB Ritial themerelated to the codes, included content, duration, and
what the students felt they hatkarned from theprogramme The students were also keen to reflect
on what they had found important in the lessons. They enjoyed the animations with the characters.
They stated that the animations helped them be more involved with the lessons and more likely to

listen to the information provided. They mentioned thimportance of education

dl would say they're fine just because the animations like get you more deeply into it then

you'll listen more to it. All the lesson that's in it is that really like educated.

One student recognised that they were given new information in the lessons about the
psychologists who had developed the theories explored as part of the variousamiionents of

theWa-8 2 RI R OThéylretarked that this was interesting, and other students also agreed

{2 L GK2dzAK4&G GKFG L €A1ST L t£A1S fSFENYAy3a o

about different scientists that discovered them. | thought that was quite interesting. And also



how they had a scenario to act out everything like the drama triangle there was some like

RAFFSNBYU &d0SylI Nx2a (KIG 6SNB FO0GAy3 tA18 4KI

Some studentsaid the realife role-play scenarios were very helpful because they could
relate to them in their own lives and others' They recognised that brain states can change and

that one's mindset can change how one feels
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When the researcher asked whether the nine lessons provided were too much information
or not enough, the students were quick to respond that they would have been happy with a few

more lessons focused on the brain

G/ 2dzLX S Y2NB® Wwdzad (2 €A1S dzyRENRGI YR K2g (K
{ KI NA ySA YW STheSti KSYS F2NJ GKAa O2RAYy3I FANRBRG
GKNRdZAK AKINAYIQI-NBYRANVE @IKS NG FRONREI &N NEKF G

A % /4 A x

6SAy3a O02yySOGSRQ a Al ¢l a adkNIAy3d G2eS02YS §¢



experiences and some of these were; sharing what they had learnt, sharing their emotions, how they
were connected to their peers and how they were connected to the family and friends. These
separate happenings all relayed what they experientleir emotionsand how they felt about the

learning. In other cases, it was about what they were learning about each: othe
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us had different ideas of how we were doing it, and we were all doing it in different colours
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They were asked how they shared with their parents and family
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about the drama triangle she's got two best friends. So she was able to notice because |
went really in detail about that one especially. So she was able iwendifferent times that
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One of the questions the students were asked in the interviews under the conversation
section was whether they could talk to their peers about their emotioose focus group said yes,
a2YSUGAYSas SaLISOAlLfte Ay (KS NI ANDKERS 282 b3S SREQDK |
responded
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The other students interacted by saying
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ready for this ye¢
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The final questions centred on whether they thougther students should have
access to thiprogramme They all agreed, and sorsaidyounger students should have

access. One student believed this would enable them to sort situations out
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Some students would have liked their parents to see the video as they found it hard to
describe, but if they had the video right in front of them and sat down with their parents, they felt
their parents would understand what they were learning. Some sugdekat their parents could

come to school to watch the video. This suggestion was quickly discarded

GL R2yU4id GKAY1l AdG @2ddZ R 6S SIFaASNW® L GKAY] A
combining home and school when they're not two different things but like, but they sort of
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The overall results of the student focus group interviewih the two emerging themes,

provide the following analysis

Students reflected that recognising and understanding emotions can lead to a changing

mindset to resolve uncomfortable situatioress they learnthe following

w Ways to recognise different emotions
() How emotions are an important part of olives
w Whyis itimportant to stop and think

w How perception can help change your mindset to resolve issues

Students also reflected that accessibility to a MHWB programme leads to being educated,
enabling sharing, and being connected

W Knowing you can help yourself if you have the relevant knowledge



W Sharing deep emotions is difficult, but some emotions we can share help us feel
connected
() Short, snappy videos with inclusive ag@propriate language, new knowledge and

fun activities help us learn

The last section of the RTA provides an overview of how the two theasgzart of the RTA
link withWa-8 2 RX R OThé dis€uasibréchapter explores this link furtfecusing on student

focus groups linked tthe SWC and the research question (5&g5.2).

CA JpENS

Linking theThemes with theResearchQuestion

Accessibility to a
MHWB
programme leads
to being educated
enabling sharing
and being
connected
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four initial themes that provided a narrative to reflect the analysis process. In developing these
central themes, the researcher below outlines the initial therdesved from the RTA, so the reader

can see how theyelate to the two main themes.
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Theme 1- Wwith resources for teaching and learning

This theme comprises initial themes, changing behaviours, and learning opportunities.
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{ dzLJLI2 W23 S R HSA fiHigdRémeocuseal on the supporthe researcher
provided to schools, as this affeetl the programme's acceptability and feasibilitpsufficient
support for school programmes has been an issue the research@xpasiencedirst-handin

delivering programmeas a school leader.

The theme is broken down inf@anning, training, and communication. The questions
focused on what went well for the schools concerning teacher support. The teachers' feedback on
any changes to the programme regarding training, planning, or communication revealed that
nothing else wasequired in this arepexcept that a little more time would have been helpful.

However, they completed the statemerstatingthe information walear.

oMaybe a bit more time, but all very clegr.

The researcher understood this response, in the context of the question, as meaning the
programme with its videos, files, and activity resources for individual lessons with planning,
including the background and ethos of the programme, consisted of a considerable amount of
information to understand and that possibly having more time would have atlaive teachers to

explore the ALBOP programme aims.

Other responses included factual information on how the ALBO&ramme's resources
were received and accesseath well aghe value of the documentsThe planning documentsde
AppendixD) benefited the teachers bgroviding all the necessary information to deliver complete
lessons, including OG A GAGASE | yR NB&2d2NOS &0 FRY RSN IO &S NI2 Al dZ
that useful it was designed to be on the desk as a reminder of each lesson, with snapstiolsmf

excerpts and pictures of the resources to use. This was provided in case the teacher used their



screen in the classroom for the vidaod wanted to recap what the lesson entailed, so it depended

on the teacher's choice of how to wowkth the resources

GThe box was delivered wadhd using Google Drive was easyl very organised the

response was good and so was TEAKISgreat

& RARYQU ySSR (2 Fai ljdzSadAaz2yaT O2yOArasS I yR
0Good, the teams calloverwhelmed by the provision of training and communication, files,

etcé

oFine all there; lesson plans efc

GThe plans were good, but the little folder was not really an aide meraoire.

oUsed planning docs maiily

The general response was very positive. The teachers felt supported with planning, training,
and communication to run the programme. It was clear they had not encountered any difficulty
working with the programme over the nine weeks.
Anotherd 2 dzZNDS 2 F adzLlL2 NI 61 a GKS aakghobl@ds t S RSN
very keen on the programme. The researcher also observedithisg visits to the schools,
meetings with the headteachers, and discussions of the programme's aims and the school staff's

expectationgegarding involvement

&Just went along easily as the headteacher was very kees, too.



One teacher said the programme surpassed tb&pectations but realised that more time
wasrequired It was unclear what time wagecessaryand this was where, once again, the

researcher could not delve deeper into why teachers felt more time was needed

oSurpassed what | had thought, didn't know what to expect week on week, maybe more

time is given to the programme

Resources fofeaching and.earning Resources include videos, planning documents,
photocopied pictures, and diagramseg ApendixL), which were posted to the school along with
the consent forms and questionnaires. These were also all provided online through a shared drive.
Each school also had two sock puppets and a puppet for the teacher, which supported thiayole
activities. Tl teachers' feedback was very positive, with a consensus that the resources were

enough. Havas alsggiven feedbaclkn the planning documents

A RARY QUG dzaasapted, didn't\iBedl & ghetrSpy, | had vidéos.
oReally welt short videag snappyc activities structured all doné!

oNo, simple to understang

oNo changeg so creative | could see what the students needed.

oNo barriers, have used Jigsaw befére.

Theme 2 through learning opportunities

This theme comprises initial themes, changing behaviours, and learning opportunities.
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programme. The responses from teachers indicated they had seen a change in the students'
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behaviour since the start of the programme, which continued after the programme. The teachers

noted a change in students' behaviour as they began to understand their own and others'

behaviours through the information provided in the nineek ALBOP programme. There were what

Ad RSaONAOSR o@& I (SFOKSNJIFa WwWi23S0KSN)I Y2YSyiaQ

communication facilitated through the language learnt in the programme

Al was apprehensive at first, but the tone and recipe of the programme enabled learning,
giving a together moment for the children and myself.

GThey have the language to communicate with adqltisey bonded and are keen to be
compassionate they have a deeper conversation of emotiemsth more skills in

guestionst

Another teacher recognised that the videos in the ALBOP programme also fit well with the
school's work on zones pfoximal developmentThe students took on the stance of one of the
characters, whom they called the wiggle man, and they enjoyed wiggling like the character at the

end of each lesson. The teacher stated it was a very multisensory experience for the students

GThe school teaches about brain styles in the morning. Obviously, this has had a big impact
as the use of zones of regulation has shifted to brain states, which has helped with the
animations. The students loved the wiggle mahey all do the wiggle man dae at the

end of a lessoa.

There seems to have been a change in behasaowrng the students, as a teacher reported

that they were now more willing to discuss their feelings and becoming more tolerant of talking

z
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compulsive disorderdCD and that they had started to relax. It would have been interesting to
delve deeper into this, but due to ethical considerations, the researcher was comfortable with this

statement on its own

oFeelings; they were closed by children now much more willing to discuss and are actively
involved and tolerant about talking through things.

OA parent messaged that a child with OCD started to rélax.

Teacher feedback through the interview questions also revealed notable changes in
students' attitudes and behaviours. From the responses, students appeared to become more aware
2T G0KSANI WaSt FTarmecunforke pokitivédysitti the® peersi KnSyYseemed to become
more aware of who they are and, more importantly, who others are, leadingnora positive
outlook. This awareness would, in my opinion, support the practice ofegiflation, and this has

been an important element for MHWB

oProduces children who know who they aqithey are at peacé.

GThe children are much more operinded to how other people think after ALBOMis

generation is not always tolerant of other peogle.

GThe children are more connected with others, there have been less interpersonal disputes, a
greater sense of self and they are beginning to understand themselvesmore.

GThe different partg the different bits helped students have a deeper understanding of
themselves

At is about how they think, seeing how others think, they are much more open, they
understand how emotions affect others, how to look after themselves, and are not so closed

off.€
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students' learning from participating in the programme. The tea@h@restions focused on the
impact of the ALBOP programme on students, whether thisreiected in changem their

behaviour orin their selfregulation knowledge and skills

One teacher reported that all their students could access some parts of the ALBOP
programme, which has a multomponent approach, and another teacher stated that the

programme had more layers, skills, and creativity

Awith this multicomponent approach, all children accessed some parts of the programme
and were engaged indt ¢

oMore mindful than BHE, it has the skills which are more relevant. The way it looks at zones
of regulation. The ALBOP programme is layeredv&gliation is getting bigger, and | feel

ALBOP falls into this with creativiy.

Students found that the information in the ALBOP lessons helped tegtar understand
how the brain and the body work together. Sometimes, they referred to the brain and how it works

at other times outside of the ALBOP lessons

oChildren understand how the brain works and how it impacts our feelings and behaviours
and how it all comes back to our body and bdai
GThe language of the brain statghe students do refer to it in between the sessions

especially Maslow's Hierarchy of Neéds



HMY

Teachers responded that the muttomponent approach worked well. They liked the
layering, as it starts with the mind and body, then the brain, and then the different thethrag¢s
explainhow our behaviours affect us. By understanding aspects of ourselves, we can find ways to

feel better and help others

dlt made the children think about how they were feeling, they could empathise more and

help other childres ¢
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TheTwo Themes for th&TAfor Teacher Interviews

Acceptability
Supporting Changing
knowledge behaviours
and skillswith  through
resources for learning
teachingand opportunities
learning

Feasibility
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The researcher chose a structured narrative analysis to bring together feeftbackhe
teachers' accounts of what had transpired from their perspeabiver the nine weeks of the
intervention, ALBOP. Thdiffered from the semistructured interviews in thathey were non
directed andd2 Yy Rdz0 0 SR+ § (i K S . ThéréfaieKtiendader fé & waldhigdas v O
descriptive narrative account. The original documents used for this structural narrative aeceunt
used to provide &tructural narrative analysis of the teacher's notes and feedback from planning

documents(see Appendi®), whichrevealed the following



Functionality. The teachers found the lessons smooth and comfortable, and students could
relate to situations in their own lives. The new concepts were transferable to other lessons. The
lessons engaged the students and gave them confidence. The teachers found the iegsactful

and challenging to students' perceptions.

Learning The teachers reported that students understood the drama triangle, life script,
Maslow's hierarchy of needs, the three brain states, and the window of tolerdmtdéound the
drama triangle terminology difficuliThe teachers stated that the lessons generated questions and

found the lessons and activities inclusive for all students.

Actions The teachers reported that students were calmer, able to talk about their feelings
and used selfegulation strategies. The students generated thoughts, feelings, and ideas and were
focused on these actions. The teacher commented on increstset@nt confidence through rofe

playsand creativity.
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Negative affect preand postintervention had skewness values-6f690 and-0.854,
respectively, with kurtosis values €f.200 and0.180, reflecting moderate skewness and relatively

flat distribution shapes that are not extreme. The skew value of enabdistribution is zero.
lf 0 K2dAK RKS1 { KY RAKZA N¥ 2 S N

Ba
AAIYAUOY RNEE Y2§KS addReus 5186ySaa FyR 1dNI24A4
Uy IR oaF dxLILIE NG YBK

I NB &4d2VOASyidte Ot2a8 (2 y2N¥$¢

m(
>
2 ©

2F LI N} YSGNAO &dGlFoaallf lylfeaSa Taunbsp@wkrkot GaAiol
¢ opftS

t!b!{ tNB 22xAR AR a0/ R bSIl o008 5SAO0ONRAR LGS { il

b laLy|al Ela {5 [{1SoySagyYdNIi2ai3i

{GiR® {0iR®

9 NNR 9 NN.B

t23A0Q0S! G¢pH[Hn |pp [nH |y dp(dHn Poon|dT T dCcpn

t2aA00S! GfpHfmc |cn |ncd|y ®dn|yo Poon|(mdpidcpn

bS3Ala@S! GfpHlup |cn |ny d|ly dy |(mPc b Poon|mPHn dcpn

bS3Al a@S! G¢pHlom [cn |pmMdft dp|mdy p Poon|mdmy dcpn
+1fAR b Ofpwm




t I APNS RLIMGSE GeLITAINGIRE S& GG 6+ a8 O2yRdzOGSR 2y t2aias

bS3le@S ! WROB Y OANB S @RI YEBHAS NENRYYRR2LINSY DR OSRSOA | o

FNRBY y2NXIfAGEe Ay (GKS RFEGF FTYR GKS NBfla@Ste avl
dzASR (2 SWNBAND (HB®OdzZ22 GAGNI LILIAY AT gKAOK Ay@2f @Sa
SdoYlFiSas LINPGARSA O2yURSYOSH SyNis BIBY B A s OBR (120 RBE

FNRY RAAGNKOdz®dAWISt ¢F &8 &Y plogy ®
¢ | opfyS

t1b!{ tNB 23R AL A0yR bSIp@DISoddANBR { I YL Sa

. 2208 030GNF LI
dop: /[ 2y URS
{GROLYUSNDI §
{GFoa. Al A9NNR [ 26 SN! LILISN

tFAt2aArAadS! (aSly NHPp™®No MPHH nAadPannnPyy
NB b p M
{UR® 5S¢pdonmmncddecTp TPpdhecmMaPHP
{GR® 9MMDHC
aSty
t2aA00S! {aSty ncdpodnp MOd®mMp nndHPNyYy ®TH
t 240 b pM
{GR® 5y PpHTOMH/ MOMH CPNHPMADTH
{GR® 9MvOMD
aSlty
t A bS3Ila@S! (aSly nyd®odnm MOHN np ddpcpn dPH
t NB b p M
{GR® 5S¢y oy p®MHTPYOH TOMCHMADOMN
{GR® 9MMDHN
aSly
bS3l a@S! (aSly pMdc dam MOMM N pPpppodyc
t 2ad b p M
{GR® 5S¢y dnumMncdTpmMmc PonpdPpPoHM
{GR® 9MMDPMH
aSly
Fd !''yiSaa 20KSNpAaS y20SRY 0220a0NF LI NBad
¢KS Fylfeara NBGSFESR I aAiA3ayirUomei tRy\AGNB I &S

AVOSNDSYye2yd ¢KS YSIY RAGSNBAYE SNPBHSIYW toma No @S



hPamM0O YR t23aAomPiSNIBOYoAaY2HNB AT madndnpsr =i 6{p5n OI'T byoddppo

L' ®nSm ¢ amdd § R

I AA3IYAUOlIyld NBRdzOs2Yy AY bS3l wm@S hIgESSONIS SiyCe22NBR
¢tKS YSIY RAGSNBYOS 0Si6SSy bS3la@dS '10S0OG ad2NBa

d02NBa LI2alG 6a ToPMPETEHODp MM g BESE/ HFpHD

¢ | opfS
t'b! { tNB FYR t2ald t2arsa@S IyR bS3Fa@S tI AN
t F ANBR 5A0SNE { A:
ppz
I 2y URS
{U0FLYUSNDI ¢ o2
9NN_S5A0SNEB { AR

a {5 aSl [2¢6 ! LI & R LJ
mdn ydm mdm © do mPT 0 Pp pn f dn

™ PH PPP mdPo © dn nym Po pn PnH

— T[> >
[CRNGN EORN ]
S Qe
v WUy U
o gla s
w» WDl Uy U
O O O« O«

.220a0NF LIISR O2yURSYOS AYOUSNBIfa T2RIOHMKMS t 2387
Gamaody pr O2yUNNAY3I (GKS aA3IyAUO2 NXBSORIR (1KSBo 210k SANIIESF
YAYAYITdaAP&EZIOFYR G(GKS 02230adiN2aBISR 1Aaflir 3RS RARs BiNKP

LI NJ YSGNRO SaavYhiSs AYRAOIay3 (MO pNBadzalySaa 27

. 220380NY LILISR O2yURSYOS AYUSNDIfa FT2Npd@KS bS3II

A e oA e

i21dTns TANIKSNI adzoaidlysloyd (O8NAEDIERONEOS RE G

i

6ndnctoO FYyR 02230&0NF LIWISR BR VIK

(p))

NRBS MNPONIf AMIBH BrT0O |

d op Sma



¢ | opimS

t!b!{ tNB YR t2a0 t2aia@S IyR bS3ala@gsS .2

L2208 0NY LI

ppz /[ 2yU
{0R { AT LyiadSNDI
aSky . AF 9NN GFAEt [26S ! LILIS

tFAt2aA00S!'mMS mMmdn: ™AH MdPanc daaH 1© PHY MDY )
t23A00S!0S
t I AbS3AFa@S! @S WMPH dnc MPHC DAHM PpDYys TOTN
bS3Al a@S! S
a. Unl ess ot herwise noted, bootstrap resu
9080 KA §a5 IjdBIAG R NI AYNS AR GIINED S v o 22K 2169 NA oYdSRAZY
SiSOl arT®vmada®S ¢l o6f S
¢ | opmSa
t1 b1 { tNB FyR t2&80 @®FANBR {IYLI Sa 90800 {AlS
hpz /2y L
t 2AY Ly (GSND
{GFyRF 9aaYl [ 26¢ ! LI
t At 23A00S! GS@/ 2KSYyUa y ®nv ™n ™T " TOH.
M t2aArAe@S!aS0I SR3ISAU y ®H T® N T TOH.
02 NNB Oa
t FAbS3Fa@S!I SO/ 2KSYUaZ hodd ™o ™c ™ n
H . 1 SrR3Sady M P ™o c. 1n
bS3lFa@dS! SO02NNBEOs
I d ¢KS REW2VYARWBIRGIHRS S&680i Sarl Sao
/| 2KSydya R dzaSa (GKS al YL S &adlyRIFINR RSGAl o
| SRIS&U O2NNBOes2y dzaSa (KS alYLX$S adl yRIN
FI OG2 N

pOPHPHINBYFTRKET Odzf 0 S& NRISIEO®R FME A
WSt AlIOAf®EKSE INBIEAS BN WKS | ¢gbtoadBlas2yyl ANBA O2
F2NJ aGdzRSyia LI NBOALI oayad AMYOEKSR aXdBECEYRIDEABER

AGSY adl GSyYSyNBy R MB2 BNBNISlY®2Y 6/ NRy ol OKQa |t LKE 1



I NEYyolF OKYa & LKI @It dSa
02y RdzOG > LISSNI LINRGE SYa FyR

adzLILR2 Nby3d GKS AYyiGSNylLrt O2KSRB¢gOSSa®m 6KS pdBYa o6A

¢ | opimS
{5v ¢S OKSNEARKBE [yzaOR&EBE w!

/| NRBYOl
I f LIK | b 2F L{iSYa
Py cwm™m pn

é
<

¢ KISNB & 2 OA | {LINBY IR R HEND Sy o2y &doadl S SEKAGA

I N2yol OKQa FfLKI I' ®dyood ¢KS AGSY YSiya FyR adly

02y aMmalBSy BAZMA W2 RSENI (S NBRBLI2 a3t Bl NIOMO A £ A G &

¢ opim®P

{5v ¢SFOKSNJtNR&2O0AFE tNB FyR t2ad wStAloAtAGE |

/| NRY Ol
I f LIK | b 2F LGSYaA
dy oo M 1

¢ KS NBT A BLISANG 80 o 0MAUIBK FBdaoNPENTE JSR GMyINKS NS Y 2 2 Y

/| NPy Ol fOKKXBho 2P ¢KAA KAIK AYISUKEtADSYAAAVSYRE A A d:

YSI adzNBE K@ LISNI Oo@ArleadhgzREPH DKSHNKS a
f @loNRA A Y RA DGy @da $§3 Y& HIBIRS Npbam

¢
&»
[on
¢
X
u»
!
Q)¢
Py
f0
S
>

AGSYya 6SNB NBfl oSt e



HHY

¢ | opimS

{5v ¢S OKSNJ I &LISNIoMrdiret x (N

/| N2Pyol OKY b 2F LGSYa
ddoc M N

¢ KIS2YyRdzO0 adm@dOIStYs LINBASYGISR Y2RSNIGS NBEtALFOA
LINBYIR2A Y I SNDSyo2yd | f K2dzZAK f26SN) GKIy 2GKSNJ aotl

AYGOSNY It 6GBySapkadiasS y O8

¢ | opimP

{5 ¢S OKSNJ / 2y RaB@0A toNME Aldye

/| NEyol OKC b 2F LGSYa
dy nn y

CKISSSNI t NBABD¥E S RSY2yadNI 48R MBPEENDTSYB RN 0 A f

6/ NEYyol OKQE ISMALIKI OF yEWEASYd AGSY a02NAYI FyR Y2i

adz33Sada GKId GKS a®Fr OKSRKES ObIGBRD 8 LINOKYSASIALB HLISSS NI R

m)

p Gup

¢ | opim%

{5v ¢Sl OKSNJ t SSNIwNRM®I BSATt & NS { §/IRe & RG]

/| NPyol OKC b 2F LGSYa
Py o M N




HHJ

C2NOYRS2Yy | f &d@oOAISIYHEI 6KAOK AyOfdzRSa AdGSya |3
G2NNRSETI dzyKILIWMAySaas Ot AyaaySaan yIR/y RIS NEI / NP
AYiSNWBSysa2y RIFGFEZ AYRAOFay3 322R AYOISNYyIlt O2yaaia
LINPSEA R- O2yaAraidSyid YSIadaNB 2F Syze2ylf LINRBofSYa

LR AYAES ¢t S p odwm

¢ | opim§

{5v ¢SI OKSNJIIOYYR atflAffl otANB 18 { (I adaaOa

/| N2Pyol OKY b 2F LGSYa
oy T p M 1

CKS20G1Ft 529DHAISEAKAOR YI2I2NB A1t QF RERQST 5t NPof SY 3
| @ LISNIZO BRI t NBDIADYEd S4X o ant FRIKPESINBEX AV S D t N

I NEyol OKUA | fLIKI Fdpmns AYESSH ayost SR pdemi Ay d SNy I

¢ opim§

{5v ¢SIOKSNJ ¢20Ff 5AYOdzZ aSa tNB IyR t2ad wSftAl oA

/| NPyol OKC b 2F LGSYaA
dpmn H
CKS NBtAFOAETAGE NBadzZ §aORYRBA QHADE SRK I ¢ R ©OF L& da

LI NBOALI yi FaaSaavSyiliaod 2KAES a2yS$S adzonalOlftSazr ad
NEBfAFIOAEAGE a02NBaz GKSe& NEWAY NEA LKA I2IA)S al @D 1A
¢tKSaS UYyRAYy3Ia adzlIlR2 NINBOLR ST GIRt RRAGE I 2F I § K8 day 8F 6 R §

SEFYAYAY3I OKFy3Sa Ay (KS YSIAdNBR RAYSyarzys 208



HON

5SAa0ONA LI B2 NEF 82804 0GSa0a fdaMNYER di KBy R A{f KA B BINER
AYRAOIFGSR aA3ayAUOlIYyl RSOAlIo2yaoaRBYpyMpE i ®*{ig T2
| 26 SOSNE (GKS RSAONR LIPS aiGlsasbazr AyOfdzRRAY3I ai1Sso
RAAGNAOdze 2 WR NFERAGOSY REYYWASEEL 20KSNE Flff SAGKAY

A IOy L,

| Aaod 'a GKS R

QX
[N
N
o)
=
(@
pu
o
<
[7a)
[
i
=
&
g
O
[N
&\
g;
%
N
-<
&
e:.
oY
<

-t e

<,

0SOlFdzasS GKBIal ¥Yk St 8AFSYy2y LI NI YSHINKDY idiSad> 4KES d

KS LIANBRRAWEENDSY a2y RIEGlI (G2 I RAISNBYOSBHK DN (5KSS

[N

iKS Go2 NBEFGSR INRPdAzLIE 6SNB aA3dyAUOryiho

¢ | opim3p

{5v ¢SI @KO$NIS{adzad NF GISWR Sy 2y { 02 NB

Y2t Y28 ARG ? { KI WMNE
{GFro RFT {Ad|{aGFs RT (A3
t NPaz2OAlFf. SK oMy pd fdnsgq dyc: poh Fonn
t NPa20OALFf. SK oMy pd fdnsgq Pyt poh Fonn
| @LISNI Oa@Ai(le omMT| pd FfdPnsjgq dyyc poh Fonn
| @LISNI Oa@Alleé oMo pd fdnsgq dyni poh Fonn
9vY2ae2ylf{eéYLl dmd pdh fFfdPnng dPyy p & Fonn
ovY2ae2ylft{éYLl] dPHTI pdh Ff P >dTC-" p & Fonn
t SSNI NPofSYa oduHp: pp fdasq PdPTpr poh Fonn
t SSNI NP6t Sya domi pp +dnsq dcyt po Fonn
/| 2y RdzOlt N2of @dHT( pp Fdns dTpc poh Fonn
/| 2y RdzOGt N6t don- pd fdns Pco} poh FOn
¢C20Ff5AY0dz o dmMp pdp dnng PdPHHT p P dnnt
¢C20Ff5AY0dzfa dmMp: pdp Ffdng dPyyir pdh FOnn

Fd [AfTfEASTF2NR {AIYyAUOFYyOS / 2NNBEOaz2y



HOM

¢ | opim S
{5v ¢SIFOKSNJCA@®S {do {OFIfSa tNB FyR t2adG 5:
blaArfal E a {5 |xFNR| {1Sé6y Y YdzNIi2
{ 4R {GF
9 NN 9 NN
t NPa2OALT . SKF¢pd| H MO | TONHPT| TONY Mcy dPoNTOY N PCcM™
t NPa2OALT . SKF¢pd| H MAN | TP HPA| ndnyf ™y m PoNTONY PCc M
| @LISNI Ca@AGeytpd n MN|[HDYHDPC| TOHI] dPyo doN dng Pc ™
| @LISNI Ca@AGeytpd n MN|HP|HDPT| TPo( MPncPdoN dodg Pc ™
9Y2a02Y |ttt NBOf ¢{pdl n ® |HOPHDPN| cdOMm| PT M doNTHOpy PcwM™
9Y2a2yY Il ftNROf {pd n T MPTHPH| pPnd MmdPmr PoN TN PC M
t SSNXI NRof Syaywtpd n b |[MPHPA| ndPof MPcfPONHDPT PcwMm
t SSNI N2of Syaygtpd n MA | MOHMOP| o PT | HOHfDPOoONC DT Pcwm
/| 2y RdzOGt NP6t S pdf n c |Mmojmbdo| MOy MmdPcr doNH DD Pcwm
/| 2y RdzOGt Neo6ft S pdl n c dc{mMdM| MPod HDPofPoNc Dy dcwm
+FfAR b o6fAaidpq
t I ANBRLIGS® (62 A f O2E2y (Sal {&mlb5a vddaSHra aryz ORABLI NB
302NBa 0SSRy GHSEAKBIBAAOMBRPE dzf 14 KAIKE AIKEG aArd
OKFy3aSa Ay |ttt UGBS &adz aOl toR&s Sk i d S pldvda I £ RA Y Od
{5v LINRPo6fSY a02NBa | @LISN)Oa@Aler 9Y2a82yIl {3 t¢
We2alf 5AYO0dA aSaQud 2 KSNBE GKS {5v addzRSyid &aoO2Nba
LINEGE SYKRAYOdzZt aSad Ly (KS3>Z2 ySA2EDY G&O2NBATANRIOS
Ay a8YLIi2YAs LI2aAo@S 402NBa AYRAOFGS Fy AYONBE &S
Ly SEF YL S yRAAPESNIISF o2y 2 Af O2EQY2 diBEIt F2NJ { ¢
LINEO6f SYayY on aiddzRSyda KFER yS3alFra@S NIyl aoO02NBaz A
NI}yl a02NBaAX AYRAOFoay3d KIYR AWD NMAIRS NS d& & Y W& 2 F &AZNI
'yt e@aSRZ oA GHMSEEKS NBINBZ 6§k @ 2I08 G AF Hp n OB E O z40 EA RS

mO2NB nMIdypES (2T bmdde

a i I yNBSI2NSRO aR/ED Al KeS?2 yadat (1 KKENIRAGS



HOH

t N2PaA2OALFE LINPO6fSYa FNBE OFfOdzZ F iSR Ay (GKS NBG
AYRAOIGSa I RSONBIaS myRLMPHIOWE o PP oA S DAB2YKES
¢Sl OBNENI2 OA L f LINRoOofSYyay wmp aiddzRSyida KFR yS3arkes@S |
LINEOf SYAT on KFER LIaAa@S NIyYRI RO NBERIaK B O aly A 2
FANIKSNI Iyl feaSRESatidNEaD (BIRR 2 K AEP addNARE O £ 1
2 dzi & A RSO 20NKEE SN THec (2 bmddec &l yNIBS2NR oR/SID Al KeS2 Wadst i K

7 A

Il ONBF{R2sy 2F (K NEBadzZ 1a Aa aK2gy 0St260
¢ KISNR & 2 OA | fli S AS0K IAGARAIENI (G S R A YViIDNBHIFHRNIE OF NB Y & M

HOPHY PSS LI T danHHOP® az2ad LI NbOA Wlay (asK 2R6S/Y 2hWa (eNIodt SR

p®PHH

Ly O2yiiNILSNI DBIKE S eRAR v2i aK2g I adwdw@mod {8
LI T dncpdd 2KAES Y2NB LI NBOALI yiGa KFEIR yS3tesag@ds NI

RAGSNBY OB 14 #lo Y20 54 @YADOYglit LRNbB2Y 2F LI NbOA

O
(s}

Kl y3 Ay a02NBao
¢ KEBY20 2YNRfof SYa &aO0OFtS &A3Iyrdddd wHIX &LI NS RAzOBNRO & Od

NEDSOVERESHY oS NI yla o6y I ono GKIYy LRairesgsS 2ySa

¢ KISSSNJ t NBOG tE S¥a | f G K2dzZAK (GKS ydzYoSNJ 2F LI Nb OA I

SEOSSRSR (1K2a$S 6A0K LR&Aa@S NIyla o6y miomwET GKSTH C

Pnynod ! y2ilo6fS ydzYoSNI 2F LI Nb@NBEawia o6y ' ono



¢ K/S2 y RLdPCRIO f SY &

AYyUiSNIDSHadz o pE% LT T

CAY Il a2 (0 K5SA DOUE o EK26SR |

aoltsS NBYSHt SR |

dnnyo® bS3AFa@BS NIy a

HOO
ai Ay kI Ok Yy 0 NB

oy ' Mmoo

AA3IYyAUOI yinNBRdzOo 2

PR

AYGSNIDSHiabhy nE% LT ¢+ dnnmoO® azad LI NbOALIYHa EKAO/

NERdzOs 2y Ay T 2iylite RwoY QdziNbSIA LI yia FrR2 OHKR yEBONBE a

¢ | opim S

{5v ¢SI OKRNNIECEBAS tN&EO ' yR t2aiG 2AfO02E2y ¢S&aid whya
aSly{dzy

b wlky wl yij

t NPa2OALE . SKI@A2bS3aAl a@BS Mp Hp®dcoypd
t N2Pa2OAlt . SKIFIPA2t24aA008 ohf Hnd®i1ynnd
¢ASa M A
¢20t ¢ Db
| @LISNI Oa@BAiié wt2abS3al adsS HB MT®rnnod
| LISNI Co @Al Yt NBE t2aA00S MM MT®rMpHd
¢ASa H P
¢20t ¢ Db
9Y2e2ylf tNROftSYabS3alagdS of HOo®rI T py d
9Y2e2ylf tNBOGESY&at24A008 Mh MbdI MpHd
¢ASa M b
¢20t ¢ Db
t SSNI t NBof Syayt 2abS3are@dSsS M 8 Mndr HHCI
t SSNJ t Neof Syayt NBt 2ar008 o MM®) by
¢ASa oh
¢20t ¢ Db
/| 2y RdzOG t NPofSyaybS3aleagS M Mo®PrHpCd
/| 2y RdzOG t NPof SYauyt 248A008S o/ MM c D)
¢ASa ohf
¢20t ¢ Db
¢20rt 5AYOdzZ eSaytbS3arkagdsS oM omM®t gpcyd
¢20Ff 5AYOdZ aSayYtt2arsds Hiu MpPynmnad
¢ASa ™
¢20t ¢ Db
® {NBP&2OAL . SKIDA2dzNpt 240 f (NBazOA
6d tNRA2OALE . SKIGA2dzNYt 240G B t N2az2OA
Od t NPA2OALT . SKI@A2dzNpt 2ad I t Nrpaz2O0A
R® | 8LISNY Oa@Arleytz2zad ¢ 1 @8LISNY Oo@Ailieygt
S® | @8LISNI OagrtGeptz2ald B 1 @8LISNF Oa@Alieyt



HOnN

FToO | @LISNY Oeagrtieytzad T |§LJSNJ-éa®AGé¢t
3 9Y2e2ylf tNROfSYaypt2aid ¢ 9Y2a2yl
Kd 9Y2e2ylt tNROfSYaPtz2ad B 9Y2a2yl
Ad 9Y202ylf tNRBoOftSYape2GLtwtz2ad I 9Y2
20 9Y2a2yl f tl}l‘BﬁfSYéL!JtQé(]Alj 9Y2a2ylf
1® t SSNItNRoftSvyaywut2ad p t SSNIt Neot Sya
te t SSNI tvl}LEOfSYéllJtZé['] F,tSSNJtl}LEQf,SYé
Yo [/ 2yRdOG tNBotSyawtz2ald f /2yRdOG t N
yo / 2yRdzOG t NBotSyaywtz2aid B /2y RdzOiGt NB
2o SA?OdzfaSzElLlJtzé@ r 5A?Odzteéa§1q}tNB o
L ¢2GFtf 5AYOdZ aSawtzad ¢ ¢2Glt 5AY0dz
o ¢20Ff 5AYOdZ eSayt2aid I ¢2dGdlf 5AY0dz
NP ¢2GFt 5AYOdzZ aSaywt2ad I ¢2GlFf 5AY0dz
¢ | opim S
{5v ¢SIFOKSNJ CAQPS {doaldFfSa tNB FyR t2ad ¢Sad {df
t SSM/ 2y R
t NR &2 9Y202 t NPoft NBof ¢20l
.SKF@ 1 8LISNI t NRPof t NB t NE 5AVYOdz
tNE FytNBES FYytNB Fy t2ai tZé[tNB -y
Yy ™ Py meYny MPEM WMOPPp MmPPo ™WPPp
I aéyYyLdn ®NnHH dncp Fonn dnys dnny dnwmn
GFrAf SR
a. Wilcoxon Signed Ranks Test
b Based on negative ranks.
C. Based on positive ranks.
90SOUm KET $§a5 IjtSEOR Y NI AYNB A GIINEI S v o 22yK 2169 NR 06 dzii S
YSRAdzY StGSOG pamidS asSs ¢lofS
¢ | opiedD
{5v ¢SIFOKSNJtNB FYyR t2ad tFANBR {IYLXSa 9uGS0O0 {A
ppz /2y U
t2AY Ly dSNDI
{dFyRF 9aaYl [26& ! LIS
tFA{S5veyt NBE / 2KSyUa oPnT do dn dc
{5veypt2aid | SRISAY 0 PMH do dn dc
02 NNBE Os
F® ¢KS RSY2YAYIlI(i2NJ dzaSR Ay SasYloay3d GKS S
/| 2KSy4ya R dzaSa GKS alyYLXsS adalyRFENR RSOALl o
| SRIS&aU O2NNBOoe2y dzaSa G(KS &l YLX S aidl yRFEN
T Od2NW



HOop

poOHPAi NBY FRKZ Odzf 0S8 VWUSHBF{ I A NB

AAAAA

WSEAFOATRMKES NPt ARAAEBL 68 WYASEBRNFYE ABL d2RE aK25SR
NBadA Ga FONR&aa (KSF2NOHKSE @ NBNERYOKH GIKERB RIRIDWRIGZNI & O
AYGSNYFE O2yanwyiByNIBSYNES I y Ry LI2 & 0

¢ | opim S

{5v tIFINBydG tNRaz20OAFt tNB FyR t2aid wStAlFoAtAGE {(

/| NRYOl
I f LIK | b 2F LGSYa
dccwm M N

¢ KISE LISNY DCIOAS eRSY2y a i NI ( SR MAIRSWIZES NES PRYEL A
GAGK [/ NR2YyoOOhYKQ®! 2 ECRIMIaAEE G Syl LI M SR NBF S NI Oo DA (i &

02 YLJ NBR iR L2 $h SHRke I 26CHasNBpad H

¢ | opim$P

(5v tIFNByYyd | 8LSNIOagriie tNB |

/| NBY Ol
I f LIK I b 2F LGSYa
dycn M 1

C2NY @2KRdz00G 4 QRS SYREt Al 0 A foR{I&T AINRBLIZAGS LI 6t S
AVOASNDSYoa2y RIGI S darAidkd /CNBAYED [aQIE0E0 FHESLIKGE B Y2 RS NI |
6¢l ot p dH
¢ opimS

{5v tF NB YISy RE & &0 & HdA fokibdd &



HOC

/ NRBYOl
I f LIK | b 2F L{SYa
o1 nd y

¢ KtSSSNJ t ADBNEE LINBE FISYH SIRRGAINEIS Yy o2y > gAGK | NRYGQ
ey o @

¢ KAa &axdio2aocs fYR RSND GSoNBH ptwe At Ale

¢ opm$§

{5v tt BNt NREYHREWSt A A to)

Cronbach's
Alpha N of Items
.893 10

C2NO¥RS 2y & dsPQISIER MPBINDSY a2y AGK / NRYyOl

®T ppE RIEGE AYRAOIGSR Y2RSNBILBNIPGRSSBIYRH2ZPHE SLAR S Y

p Pud

¢ opm§

{5v tINBy(d ByRo@FHAlI aNBAGE {dl ade 04

I NPy ol OK!
I f LIK | b 2F LGSY
dT1 hp M N

TheTotal Difficultiesscale, which combines items across four subscales, was reliable for pre
and postintervention data. Cronbach's alpha = .906 for-aed postintervention data. These

values suggest a high consistency in patrepiorted difficulties across both time pda Table 529).



HOT

¢ | opim$p
{5v tINByld ¢2dlyfR 5uA3BAdzioAS & (te

I NPyol OKUa b 2F LGSYa

dpnc H

5SA0ONR Lo B2 NN 62803 (SBo WwAHSEBARIYIKRINSENSY i & 02 N
aK2ga GKIG (KBEgadzo dazO8 & SHYNINEREE it § SNIISy a2y | NB
Ailoaadltte AAIAYAUOIYH Ay (KSAN) REVANB2Z2F AL FRBY vy
{ KI BMNE GiS8S 6 80 pGigoNJ SEIF YL ST (GKS t Npaz20ALt . SKI €
AY 020K GKEYNRY X2 IR Ki SHANR 6 LINBYIRmninm FT2NJ 6020
Ay SN DRayE A dBaNF Y SR O (Saiad {AYAEENI&s aoltsa
t NPot SYas FyR ¢2dFt B5AYOdA 05a aK2sSR armyAU0O0 yi
LI N} YSGNRO G(GSadao
¢ | opio S
{(5v tHNBSYR ¢8&ida 2F b2N¥VIfAGe

Y2t Y28 ARG { KI WMNE
(G
s RT {A3d|{Gle RFT {AST

t N2a2OALf. SKIdn1 My Fonsg ®pdpr My FOnn
t NPa2O0OAlFf. SKI ®do1 My Fdnq ®PTHY My Fonn
| @LISNF Oa @Al eydmc My OHfN ) DN My dn Ml
| @LISNI Oa@GAlleydmc My dny dyy( My ®no
9Y2a2Yy Il f{@YLI dm My dny1 ddhmy MYy dnyr
9Y2a2Yy Il f{@YLI dm My dncy Dy T| MYy dnHI
t SSNI NRPof SYayudHI My dnm| PYHC My dnon
t SSNI NRPotSYayodun:r wmy dnm{ ®Pyos My dnn
/| 2y RdzO0it N6t Sdo., wmy Fong] ®TMmMC My FOn
/| 2y RdzO0Gt NP6t SdH( My Fong ®tnc My FOn
¢C20Ff5AY0dz aSdm( wmy dnT dyy( My ®no
¢C20Ff5AY0dz aSdm| wmy OHIN) DyT( My DNH
F® ¢KA&a Aad | f26SNI o62dzyR 2F GKS GNHzZS &A
Fd [AfTEASF2NR {AJYyAUOIYyOS / 2NNBOaz2y



HOoy

t F AMNB RLIGGSA 665 2 Af O2E2y {AJYSR{wbyyasSasafyNs ask
LI NByfiasR HBEEENDSYye2ys AYRAOI(GS y2 adloasldlftd &7
6KSy O2 YINBWRYEY (§ SNDSy a2y &02aNRy® WBAGK A &RSa ONI
YR NI YEKAYGEEEIS 0 X D p do
¢ | opfoSn

{5v tI| NBYItt $&0t 5t MBI aRBO2E2Yy ¢Sad w

aSlky
b wl vy {dzy 2T w

NREA2OALT . ®BKF(bS3Al a¢ o HOMT c ®pn
t NPa2OALE . SKF(wl yla

t2aiot M odpn odpn

why1a

¢tASa m A

¢c201 € My
| @ LISNI Oa®@AGEYptbS3Ilag cR TOTp nc ®pn
| @ LISNI Oa@AlGeyiwl yi a

t28A0¢ S pdHPp om®pn

wl yila

¢tASa c¥

¢c201 ¢ MYy
9Y2e2ylf{@YWiibS3Il act y? TOMd pT ®pn
9Y2oe2ylf{&YLiiiwl ya

t2airot nk podmo HN®pn

wl yila

¢ASa c

¢c201 ¢ My
t SSNI NPotiSyYaygtbS3l ag¢ c c dpn opdnn
t SSNI NRof Syaytwl vy a

t 2aAog Tl TOno pH®AAN

wl yila

¢tASa pf

¢c201 ¢ My
/ 2y RdzOGt Nt S'bS3l a¢ n pdyy Ho ®pn
| 2y RdzOGt NReof S'wl yla

t 2aAo¢ pY naoon HM®pn

wl yila

¢tASa o

¢c201 € y
¢20F €t 5AY0mzZ aSibSAl a¢ ys y T p Tndnn
¢2GFf5A70dd s Siwky]a

t 2aAo¢ ch podyo op®nn

whyq &

¢tASa ™\

¢c201 ¢ My
& t N2Pa2OAlt. SKFE BA2Npt 240G f t NPa2OAl . SKI



0d tNRaA2OALE . SKFE@A2NWPt 280 B t NBaA2OAL . SKI
Od tNRPaA2OALTt . SKIGA2NWpt 2ad I t Neaz20ALft . SKI
R® | @8LISNI Oa@AtGeygt2ad ¢ |1 8LISNFrOagdAalieyt NB
S® 1 @8LISNY Oa@Arleygt2ali B | @8LISNI Oa@Aiiept NB
FTd | 8LISNI Oo@Alieypt2ad I | @LISNYF Oa@AlGept NB
IJd 9Y2e2ylf{evYLWizYaypt2ad f 9Y2e2yIl f{&YLIW:
Kb 9Y2e2ylf{eYLiz2zYayptz2ald B 9Y2e2ylf{&YLJ:
Ad 9Y22ez2ylf{eéevYLli2aYayt2ad I 9Y2e2y Il f{&YLI:
2 t SSNINRofSvyagptz2ad ¢ tSSNINRofSYayt NB
1® t SSNINRofSyaywt2ad B tSSNINBOGEfSYauyt NB
fdo t SSNINROfSYapt2ad I' t SSNINRoOofSYauwt NB
Yo [/ 2y RdzOGt Neof Syaywtz2ald ¢ / 2yRdzOlGt NP6t SY:
yo [/ 2yRdzOit NRPof Syaytz2aid B / 2yRdzOlt NRof SY:

2® /2y RdzOit NRO

w»

_<

Qx
<

280 ' / 2y RdzOiGt NRof SY:

Q.
(et
-

L ¢2GFt5AYOdzZ s Sayt 23 ¢2GFt5AYO0dz 0 Sayt

f® ¢2GFf5AY0dA aSayt 23 ¢201 £ 5AY0dzt 0 Sayt

QD
(et
a

ax

NI ¢2GFEt5AY0dz aSaypt2ad ' ¢2GFt5A70dzZ a Sauyt

¢ KISNR &2 OA L (3 QFrErS GAKRAdANTI R Y A y A ONGS v IR NSNS yoo Riy5

3a O2WHBBKNBES LI NP OA LI yida NBLRNISR RSONBIRSR aO02N>B

Q)¢

YE22NRG& omn LI NBOALI YyG&a0 NBYFAYSR dzyOKly ISR ¢ K

PppT I IWyARD YA FEIyYZS BB apdbry B opdbo o

¢ KISE LISNI DGIASi eaA YAt I NI & RSY2yaldNIYVIBRIYRI aA3ayAa
AYyGSNIASY oRjydgr £ ydzYoSNI 2F LI NBOALI YGIARSONSE DKOA NB

202NBAT 6AGK GKS NBYFAYAYI aABcakEs LY @R W pd&iy @£

Q)¢

Ay AUOH ydd & RIS @iiSSIEEH/ FO Bpdd 0 o

C2NO¥BRS 2yt aONBASTRY A LI NBOALI yia NBLR2NISR RSO
NBLER NI SR Ay ONBE 2560 a3O2NBASe GadAidy A Uiyl c IK LY T8 nédm

¢tKA& adza3s

gx

i&8 OFNRFOATAGRE A yo NSSoLIR8EHRA opdddzid v 2 Y &



CKISSSNI t MDA SYa f 42 RAR y2i SEKWMWEBYIR2EAITY A UO v i
AYGiSNBSyoa2y® hT G(KS my LINBOALIyGasz aiE NBLR2NISEH

UBS KIFIR y2000K$pY IS a6USD@ cBadin ik Opdbo o

¢ K/IS2yRdzOlG 4 QRS S¥®2 ¢ SRY af AN ILIONBENGA L2yl & NB LI2 |
UBS KAIKSNE V2R OKA WS SNB LKl SEESAN Adbedid OA YRA OF (S a

aAIYyAUOIl ydia &S00 SENERHROS o o

CAYlff3Z0FeNPARODUAEISEAIKE LI NbOALI yia NBLR NI S

NBLR2NISR AYyONBlFaSasz

YR F2dz2NJ NBLR2NISR y®# OKIy3Sd

MOMApE LI I mywRx@OG R2IS a4 i 2 yina088 oy (8 B3l &S dpddioto OK I y IS

¢ | opio S

{5v t| NBFITt $&@0f 5A70dA e85 e G YRoOARATG 2 At O2E;

9Y2a82
t NB a2 t NB Ot t SSNJ /2y Rdz ¢20Gl f
.SKI @7 1 8BLISNIF ¢« t NE | t NRof: tNROf ! tNB |
tNE Iy tNB |y t2autN.E Fy tNB Fy t2a&ai
Ya PP T wchd mWmdrc % ¢ T®MH H ™ PN N
'a e YLon { dpTT ®dpno dmn o CDCOH dpno PHC G
GFAf SRO
a. Wilcoxon Signed Ranks Test
b . Based on positive ranks.
C . Based on negative ranks.
9SO KISNBY R AP &ENDSy o2y | gNROodziSa 2F G(KS {95
AYRAOHAGYS £t SuSOdid@mdii S 60aSS ¢+o6tS



¢ opioD
{5v tINByd tNB FyR t2ad tFANBR {FYLX Sa 90

dpz /2y U

t 2AY Ly dSNBDI

{GFryRF 9aaYl [26S ! LIS
y4da odco OH TOH dc
Sad o Py n ®H T™®H dc
BOa

t FA{5vt gt NB
{5vt Yt 2a

R

;W g
O ¢ R

[« NI E]
N < R
Z 2o Uy

_'*—\?
g o ax

¢t K{Sg5 vdzSavRNBYVANRBaLRyaS alO2NBa gAaftf y20 0S5
OK I BBGES NJ K S dedr sAONBERES Ry it aA Iy AUOlFyilifte RAGSNBYyG®
pPpOPHAENSTE FNI R /X &aH OAEESY

WSt AFOAf dKESH Frebmoe AR Hdzha®F £ S RSY2yadNIGSR Y2
NBf A I 0N iR A2\ Sy o2y a02NBax / NRyol OKQa | f LKI
AYGSNYyLt O2yaraidsSyOe | ONraa GKS GKNBS AGSyao 583

NBEa F2NI {h2mMyetNB o6a I odpdpX {5 I NB¥hdgoay3Iiz2 t

Q)¢
O
N

AGSYES {h2u FYR {h?203S % KeHBHSEDAGOS OKFy3S

¢ | opfo S

{2/ HEMSANNI R t NB yR t2ad

/| NBY Ol
I £ LIK | b 2F L{SYa
dTCT C




¢ | opioP

2/ mAESNNI R 6{h2v tNB IYyR

aSFcy{GR® 5 b
{hZMUPt N odPpi M®PMO C cy
{hzZmMypt 2 nodm M®PnHN cy
{h2ZHUYPt N nodm M®PnHN cy
{h2ZHyYt 2 nodn dhnp cy
{h2ZoYt N nodm ddpnn cy
{h2ZoyYt 2 nodm dhmy cy

AAw s

¢ KIS2yySOG 2 NJ 5aAda0G201yiS0 (a B HG@OSIA B&KT EANBE A 0 A
FYR MPEENDISYyo2y>T gAGK / NRYyol OKQa | f LKI YRYyd@cpdI A
GKS AGBY&A®SNDEFPozy YSIYy a02NBa 6SNB Y2RSNIGSI gAli
f26SNJ GKIY /5ngt NEB omyiliSNBMpPpE2yYS NB fvdivedk Oxbi & 2R YiL.
YSIy &a02NBa atAIaKaGtel NyOKBINAY I/ 5 ONRADRISECE RIS oym

¢l of 8y RMD

¢l opio%

{2/ [2yyS800G 2NI5A402yyS80i t

I NBYOF
LK | b 2F LGSY4

®cpd C




¢ opio§

2/ /1 2yyS80OG 2NJ 5A &0y ot/

aSFcy{GR® 5 b
[ 5MPt N odp- M®PHT C cy
[ 5mMQPt 2 ndm| ddcc cy
/ BHYt N ndm| M®PmMO C cy
/[ 5HYt 2 ndni MOPMPp cy
[ 50Pt N ody:" M®PmMmcC C cy
/[ 5ot 2 ndn. MPNTC cy

¢CK{S2t ARA D& hatdno ¥ G FS SEKAO0A (SR yYiRSRNENS yiaS2 yNeb £ gAAl (ioF
/I NByol OKQa | fLKI 2F d11Tnd S5SAYGNENYBT 2 ¥5d J& >4 K
{h{mMPt NBE 6a I odypZ {5 I' Mm®unnd o6SAy3d amMAIKGfE K
AYGSNISYFBENBE f a2 AYyONBFASRI LI NbOdaf@ NS & F2NJ {

¢l ot $lay fRsto

¢ opio§

{2/ {2tARAGE 2F {StF tNB |

/| NRYy Ol
I £ LIK | b 2F L{SYa
dT TN C
¢ | opfo%p

{2/ {2tARAGE 2F L88Y ¢{ihpaol

aSly {GR® 58 b
{h{mypt | odyp M®PH NN cy
{h{mypt: nondo M®PMH cy
{h{nypt! 0Py H M®PHHM cy
{h{nuypt: nonn M®PH MDPp cy
{h{ouywt] odpo Mm®Popp cy
{h{ouywt: 0Py ™ M®PHHDP cy




¢K{SSyasS 27F taamdRAISt 8 { &K D¢ SR mayi RBEWIHER NEA SiyF 202y 2A
GAGK  / NRyolOKQa | fLKI 2F dyTtns AYyRAOmRey3d KAIK
AYGSNIBSyoa2y YSIyYy a02NBa ¢6SNB ISYySNIffe KABKI oAl
6a I n®HHI {5 I Mdanun0 akKz2gAy3d (GKS KAIKSad I gSNI

RSY2Yyaid N} 6§SROBESIIC IS RISHS @ D a

{2/ {SyaStaN® tdNRIRE2HG wSt Al

| NPy ol
I £ LIK | b 2F LGSYa
oy T n M H
¢ | opim S

{2/ {SyasS 27Tt NBYNLIIRS Yo { it ® a

aSty {iR® 5¢ b
{ht Mm@t I oD MPMPp & cy
{ht Mm@t : ndmo MmPdPmn p cy
{htHYt oddec M®Pmcn cy
{ht HYt n®HH MPnHA cy
{htouyt!| oodyy M®H NN cy
{htouyt: oddn M®PMO M cy
{htnyt! odcH MdnyT cy
{htnuyt: o ddn M®PHOC cy
{htpuyt!| odPpwm M®do oo cy
{ht pyt: 0Py ™ M®PH MO cy
{htcuyt!| odyT M®PH NP cy
{ht cuyt: nonn M®PH Py cy

¢ KISTSYOadz0 a OF £ S RSY2 y RN GISSNID SYW20RGNINISSE A | 0 A f A (¢

/| NPyol OKQ@abclptlgKiItSNEBEFSy a2y YSIy a02NBa 6SNBE Y2ZRSNI



' Mmoupnod o0SAy3 y2ilofe KAIKSNAYIKSENIDS apz2 WENIfaA o b
RSONBIFaSR &f A IKidktydh SN Syd2p/n XY S Wi  OFNSE aK26Ay 3 |
LI Nb OdzAf F NI & FT2NJ ! mpo6a&d8 ohlofiSamdmdaE {5 [ MdOmMyy?L

¢ | opim S

{2/ 1 3INPPR2 w6 A H{diA foripe

/| N2y ol OK b 2F LGSY
dT Yy M C
¢ opim®

{2/ 1 3SyByReEd SVl oao0a

aSly{iR® 5¢ b
' MmyPpt N ndn- M®PH PN cy
F'mypt 2 ndmi MPMYy Yy cy
F'HYPt N odPpi Mm®dono cy
l'Hygt 2 odc M®PH N H cy
oyt N 0o Pwmi Mm®dnnc cy
oyt 2 odc M®PHHH cy

L B S ale A A

5S & ONR LJo B K\EA N Ao OEe 2T (I KIINBY/R AiGIDPEFoa P2 N
ga FraaSaaSR dzfAyANIKS PRZRE V2RI h1oy Spopird a S

(6aGa O2yaradsSyidte AYRAOIGSR aA3yAUOlyd RSGANaz2y

Q)¢

dzZ3 388 a2 NMZXy RAAGNRGOdze 2y 4 | 26SOSNE (KS 8186y Sa:
GSNBE GgAGKAY | OOSLIII of SoAYyyAPaL) BHHAXERNDYI(IE8KSA | RIB
NB & dzf (i & @

C 2{N\Jrif F KSNNX R >0 {(hkiSy LINBBSy o2y G201 f d02NB KIR |

Hoomn U an\dfesdynS 83y FRarmp dzNEmE h @B Fy o2y s (GKS YSIy AyOl



' HOMPHO I A @y hy Al PR YIBARERAE 2GR A2 R Tl  dzSa Ay RAOI

a1S6 yR N loNEbafme VYAl oA GKAY | OOSLIIIFo6fS GKNBaK:

C2/INByYyySOil 2N ZTA BRSNSl a2/y5 da O2NB& KFR F YSIy
GAGK | am®ewpaada yRFI {1 daNI2aia 2F ndoHHE adzZaAISdsey:-
AYGSNBSyoa2y> GKS YSIYy NR&S (2 vmdwmppd {5y R &tdbd KD

YSAlod2Elid dMBPHRX Ol ayI 2yf & YAY2AKOKSE$EISAE Ay RAAGN

CK{GS2t ARAGE 2070 & BH (TSRORIENBS YINBY YSIY 2F MMOHM
4156y Snatic T24F | YR m © N alaNTi 2 AR Rk BNDS Iy 3 R A BNINBNDBYW D 2tyZ 4
(KS YSIYy AyONBI &SR &2 Swy Gmdy T@VF 5l yf R b DA 6RATKI o

- aft A3KGft& Y2NB LINRPy2dzyOSR f SDgFNR &a1S¢ odzi aoff

C2{N8yasS 27 txNLsaSy LDty 2y YSIHY 638 HHOYyM 6{°F
2186y Samn cyF | YR WA MaNT 2MAEA @Fay 3 | ami9E6RE bl gSy

RAZGNA Oy B BNDSYFBRY S G(KS YSIy Ay ONBS & SHRauh p2gFi n o n

¢ KISISYy ORdzadd O £t S SEKESNIDSRoBRYLIMBIY 2F mMndym 0
31Soy Snadsr n2rf | Yy R PONIHZ AXFTRE BF & § 3 & 7hSyBlySONIASDY ot 2yasli G K S
YSIYy NRB&S (2 mMmond O0{ 50 dPT TP TITWR I SAdING 2 & 238 SHF Sad

AAYAT I NI RAGGONROdze 2y &aKIF LSO



¢ | opm S

{2/ CAGS N2NBYRyEFHEE 2F b2 N¥ItAdGE

Y2t Y28 XRNAG | { KI EMNE|

(a1

) R¥ {A3T| {0 o R¥ { A3
{ St ThGKSN? 2N.dmM( cy Fonsg] ddmr cy F N
{ St ThGKSN? 2N.dmM( cy Fonsg] dyT1 cy Fonn
| 2yySOiG5Aa02 dm; cy Fodnq ®dpor cy dnnt
| 2yySOiG5Aa02 dm( cy onnl ®hmy cvy F NN
{2t RAGE2F{ St ®dm( cy onny| ®doc cy dnni
{2t ARAGE2F{S ®dm|; ©cy Fonsg] dyy- cy F NN
{SyaS27Ft dzZN1J2 dm1 cy Fonsg] ®dhHE cy F NN
{SyaS27Ft dzZN1J2 dm1 cy Fonsg] dydt cvy F NN
l 3Sy 0é yt NB dHI cCy Fonsg] dyde cy F NN
l 3SyOeyt2ald omc cy onnl ®dos cy F NN
a Lilliefors Significance Correction
¢ | opimP
{2/ CAQ@S It2NBVRYBFHEANRA LI FS {GFsasla

) {UR o ,
b| ary| alE| asrylssoall {186yS| vdnNIiza

, , , , , tag {aR

{Ooblaf{fulol{UFa|{UFa|{Ula&a 9NN{ Ul a 9 NN
{§f¥hinSN$2cy c M p MM®Dd HPoN cdh PHd nT dprT
{Sf?flij;F’(SNJ?%cy T M p MH®DY HdPmd MyH PHd mp dprT
[/ 2y YySOuU5AacCcy n M p MM®Pc[ HPpN ™TM PHY POH DPpT
/| 2yyS0OG5AacCcy ¢ M p MH®N HPon TN dHG Mg dprT
{2t RAGE2F{ Scy n M p MM®PH HPT | McT PHG MO dpT
{%f)\F}AueQT{cy n M p MM®PY HDPDM ™Yy T PHA ™NT PpT
{§3/é§2?tdzN\Lcy MM on HH®Y pPHT ™nc PHA mdPn dprT
{S)A/é§2¥tdzlil\]_‘cy M H on HNn o pdod ™™TpPp PHG ™Mpp DPpT
' 3SyOé gt NS c 0 M p Mn oyl odmp ™TN PHG ™pT DPpT
' 3SyOeyt 2aicy 0 M p MM®POf HPT T ™MTO0 PHG dPnT DpT
+fAR b 6fAcy

t I A NB R LINSSd e Wilcoxon Signelank Tesivas used to evaluatehanges in

theWa-8 2 RI R Glbkdald3 baiwedd prand postintervention assessments. This non



parametric test was applied due to observed deviations from normdigh scalealong with its

corresponding descriptive statistics and rankingdjgsussedelow Gee Tables 561& 5.47).

CKS Fylfears NBOSHESR I 4l Sib@EraSNNE (Re HPHEPA UOI

FNE Vi RPINBIY & S NDSwabdWwoE% LT f danmo ®

CKSNB gl a y2 ail oaas Ol/f2tydy SEON3 y2ANT GEAGERIONIS B/ SYTAIS I'ON

MdcToX LIT dapnod ! f K2dzZAK RIRKESNIBE Yo 202 NBRS A ONS

RAGSNBYOS 41 a y20 adNRy3a Sy2dAaAK G2 06S O02yaAiARSNBR

(p))

t 2R Y GOSNDSYae WRAGRSRF2 NESE Ta Oy WOm i f & = A WORB I 4

N

oS

(p))

PnHOO® CKAE 302NB aK2aBYyR BPEAIRBES RyDONB 45 o

CKEBSY &S 2F tdMN2MBES a2 0aA 3y WDS YA $ b avd ) biNB OIS R

LI I oamyod ¢KAa aoOFfsS Frftaz2z akKz2ga | afIWEKR Ay ONBI

LRAVISNDSyoa2y O

ax
(]
O
~—h
ax
~

¢ KISISYO® a02NB OKFy3aS | LIINBFOKSR aidl s

7 A

O2y@Syoe2ylt mEOMPAaARK2{IIRE ®RpMOP 2KATS (K

Q)¢
O
No
Z
&
Qx
S

AYLINRGSYSyYy(isxs (GKAA NBadzZ 0 aK2dZ R 06S AYGUSNLINBGSR C



HnNd

¢ opin%
{2/ CA@S /2VYRyBFHG2ENL {ATYySR wlyl ¢
b aSIy{GiR® 5 aAyAY al EAY
{StThGKSN2 2! cy mMmM®Pd HDOMT C MPp
| 2yyS0OiG5Aa0: cy MMPC HDpMC n MPp
{2t RAGE2F{ St cy MM ®PH HPT Nt n M p
{SyaS2FtdzN1LXk cy HHPY pOPHTE MM on
Il 3Sy 0eé gyt NB cy MmN ®y 0o PMPp (C o] Mp
{StThGKSN2 2! cy MH®PY HODOMDH T MPp
| 2yySOiG5Aa0: cy MH PN Hdong c M p
{2t ARAGE2F{ ¢ cy mMmMPd HDPN1 n MPp
{SyaS2Ftdz2N1LXk cy Hndn pdoof MH on
' 3Sy Qe Yyt 2ad cy MMOPN HOTT) 0 M p
¢ opm$§
{2/ CA@S /2FVYRySHEa {tGNB aa 0a
{ Sift FS1T [/ 2y y S {SyasS ! ISy«
22NI R 5Aa02y {2t ARAI t dzN1J2 ¢ t NE |
t NE IyF tNS FYyItNB Fy tNB FyF t2ai
Ya ™ PP MO mMPCT O ™HOHTT WMPITO0 WMDPHp
I'd e YLon FoOnnam ®ndn ®nHoO dnwmy Pnpwm
G Af SRO
a. Wilcoxon Signed Ranks Test
b. Based on negative ranks.
Coml & | Bh+iwl28 ! bhx! g+ a O2yRdzOGSR (2 Ay@Sas3l

gao LI2ado

YR 3INRdzL) 0AYUGSNIBSyYyoaz2y QHABOERY RNR 0

2y

OF LI Dd deR @0 ¢ KS NBIDESDE DB yaNG BAE s &gy 8 SAL 08e §ai & y

ddzYYl NRA &SR

0St26d aSl yil A ORNBENEFONBY 5 SR2 F 8@ FNIINGE

p §Ip ddpXhp y R @

a dzod20Cr St Ofizalr §SRI2SENR dzyJ® & K3y 5 8 G

0 KS8dzZAJ U $ RIB ¥ ¢ B Y HHZFFRD DRIFAIIBRHE =



Hpn

¢ opm§

{2/ CA@QS /t2NBYRyEgF@EEE ! bh+t! 5SaONALIL GBS {0

{ G0F
D NP dzLJ aSI5SQAL o b
{ St FYhiKSNY Ly dSNI MM ¢ HOn po
I 2y {NZ MH ¢ M P M p
¢C2010 f MM ¢ H ®o cy
{ St FyYhiKSNY Ly SN MH ¢ H ®H po
I 2y (N MHC H®n M p
¢C2010 f MH G HON cy
| 2yySOGyY5Aa Ly G SN MM E HdC po
/| 2y G NE MM ¢ H ®H MPp
¢ 201 f MM ¢ Hdp cy
| 2yySOGyY5Aa Ly dSNI MH & H®n po
I 2y {NZ MHC Mody M p
¢C2010 f MH ¢ H ®o cy
{(2IARAGE W2 T Ly dSNZ MM G HoT po
I 2y (N MM Q H®p M p
¢ 201 f MM ¢ HOT cy
{2t ARAGEY2T Ly dSNI MHC H ®d po
I 2y 0 NE MM G H Dd MPp
¢C201 f MM G H Dd cy
{SyaSy2Fyt dz Ly dSNI HHCQ p dc po
I 2y (N HHCQ o ®p M p
¢2010 f HHCQ p ®H cy
{SyaSy2Fyt dz Ly dSNI Hna p dc po
I 2y (N HOoCQ non M p
¢C201 f Hn g p o cy
' 3Sy Oe yt NB Ly dSNI mMnda odo po
I 2y 0 NE MM G HOV MPp
¢c2010 f Mn ¢ 0PN cy
I 3SyOeyt 2ai Ly G SN MM E odn po
I 2y (i NZ MM Q M®OT M p
¢2010 f MM G HOT cy
¢ KS 0 S#idacSasSs/0ia SuSdOia aK2¢gSR y2 aiAayAaAUOlFyd RA
FyR O2yGNRf 3INRdzLJA F2NJ I yé adzonaloltS oFff LI B dnp

AYRSLISYRSYy(Gfe AybdSyOS a02NBay@Fiy SEFt RRNIR 4T KL

t dZ2N1L2 A4Sz 6aRS! appdDE p o



HPp M

¢ | opin$p

{2/ tNB YR t2afidze880aaz290SQuasSSy

aSl adz2NBY {21/

CNI YATF2NYSBSNENISE 6t SY

¢eLS L t I Nb I f
{2dz2NX 2F {Jc R¥ aSlty | C { A3 { lj dzIr NJ
LYyGdS!I ncncp. M ncncp Mpyc Fon OV
D NR dzl M P H M M P H DN Db DN

9 NNZR I M®oomMm C HQH ]

¢ KS @giAdackrS/0Ga O2y (N} ada NBOSI{ 9RBL RER IFRK OO ¥ i

FfSa oFlftft LI f ' ndoapuvd Ly YSNI GaaAyw A003 §iila o4 S

(@]
QX
O

dz

Q¢

dPnpod® ¢KA& &dzaA3S&ada GKIFIG GKS AyiSNUGSKb¥YSa N2 AGENR
aYS (KLY {KSo OH&5aiNSEy RapR dzLId
¢ | opipS

{2/ tNB IyR t2fdzoeSdid 2FZyONIEAY

aSladiNByY {2/

¢eLsS L aSlty t I Nb I f
{2dNDESEAY 2F {ljic RF¥ {ljdd1 C {A3  {|jdz N
¢AYS [ AY Hopd M Hopd ndc on dn
CAYS F[AY cy ® M cy ® M @ o dH ®n
D NR dzLJ
9 NNE2 NE[ A Y 00CO C « pno

¢ KB8amB e RI R Gldrdla@®iyit e8E S MRS NSy a2y s | YR 02y NP f

VONBRBSNA Y YESH Yy 502NBA

-<
N
Py
wn
P
e
c
w
>



HpH

¢ | opip S

{2/ tNB DNERIzLU 2Fa (¢ A Y S

aSlkadaNBY {2/

hp: [/ 2y URSY

[ 26 S
DNRdzLJ ¢AYS aSI {{iR® . 2dzy B! LILIS NJ
Ly dSND'm ctTdc MPTT cndoy TMPNcC
H TH®PY mMdyo chpdPmy TCdPnc
/I 2y G NBim CpPpPy OPOH CODHN TcCcbdpwM
H TM®C odnn cndnc TYy DHAN

¢KS LI 20 akKz2ga (0KS SaswWasiegS RY AN A SORG VIREB 2 -
LI2A i SNDBSyoa2y0 FT2NJ GKS AydiSNBSyoaz2y yR O2yiNRf 3
O2yURSYOS AYyGSNUIfad ¢KS AYyiSNBSyosa2y 3INPHZI RSY2Y
LRRAYISNDSYoa2ys gKAKEGIERS I OAPANKO SHNRMBDE RS 2 OSNI |

Saita UGKIFG axXGEptadDHby ISa

1]

O2yURSYOS AyuUSNBIta &dz3

¢ | opip S
9aoYlat BMAGE §a 2F GKS {2

Estimated Marginal Means of SWC
Group

=== |ntervention
I = Caontral
== Chbserved Grand Mean

80

-
o

Estimated Marginal Means

B5

Time

Error bars: 95% Cl



Hpo

9080w KBABHERI R Gildedla@INBP®R P EENDBSYy a2y &K26 | Y2R
aAd BSS ¢cdvot S podp
¢ opip®

{2/ tNB tHyAMNBR &I YLX 88 90804 {Al Sa

hp: /2y U
t 2AY Ly dSNDI
{dFyRF 9aaYl [26S ! LIJS
tFA{2/ NS /| 2KSyUYa M D ™n . ™c ™M
{2/ ypt2ad | SR3ISay Mn ® ™n . ™ C ™ M
O2NNB Oa

I d ¢KS R3E2VURWIRIBRS SGdaS0il Sarl Sao
/| 2KSydya R dzaSa (GKS al YL S &adlyRIFINR RSGAl a
| SRIS&U O2NNBOo2y dzaSa G(KS &l YLkt s aidl yREN

T OG2NW

poH @B QKBNS LIividiBRfa R Y8/ | A NB
The teacher questionnairepomprising 11 questions and sent via Qualtrics, yielded 2
responses, with a high mean of 4.77. The focus and content of the survey questions are discussed in

the methodology chapterand the outcomes are discussidthe discussion chapter.

pdPHDPESD vdzk £ GNROA { dzNBSe@

S

¢tKS /5D aNBIXERIA g6XANKY (GKS F2dz2NJ INRdzLJAS a K29 SF

oo BEOKtIt Fyld al02NBe ¢KS F20dza FyR 02y Syl

YSGK2R2t 238 OKIFILIISNE YR FylFlfteara Aa LINROARSRK

2 ¥

%



Hpn

¢CKFd UylFtArasa GKS NB&dA (td bHH aiK Sv dpdiaDyoylyf loANES |

S OKSNA WiB2 BEX¥ RB GHEPR®YGE @ dzSaa2y Yyl ANBazZ yR GSI



HpPp

cP5Aa0daarzy

®m LY GNRBRdzOs 2y

(@]

LA AL Ll A L. A S

¢CKA& OKLFLIGISNI LINBaSyia NBRS | NORL b \iSEwRyi BRRDS S E
F2A0SNAY3I GKS @ 2WIRY SHWFAAE ST &3 FaISYA FSIFarotS G2
a0K22f & dARdZRIFARNIYSY (0 IKYKBEKL & KA & yRKSSONAR G addzRe
a0K22f AYUGSNIBSyozy WMSNYASYale . MRSOBNKREFKES B LININE k
GKFG AyO2NLR NI GSa (K2R G2 LIIROASIHRIE T2NT VISR N a Sf!
KFa | LBletORRINRAA]Yy26f SRIS | yR &1 Affa OdzNNA Odz dzy s

F2N) LINBSRNBGOddzZRSY G ao

¢KS OKIFLIISNI SEFYAYSa (KS |jdzt FARNNBOALYF W ilac 7

~

AYGSNLINBGE G(KS UYRAYVEETAL YR OREFES NEERARERY SE KSF

68 NBbSOay3I 2y (KS NBadAg (a4 If20@88 RBA AIBE3 4 A48 N2 @

NEbSOoa2y 2yUyikSyyNSHSIONIKL OIf ylfesara 2F GKS AYLJ

— ~

oe GKAA a

¢

NBEO2 YYSVYIRFR 2®dali d2ZNBE RANB Oe2ya &adz23Saas
(KS NBESNNDKINE KEBR ljdz t AGlIoa@S YR ljdd yaiil 888 R

FO02dzy i 2F ¢KFG GN)YYALANBR Ay (GKAAa addzRed

cdH YS@ YRAY3Ja
tKAad aS0Oe2Yy LINPPGARSE || ONAST 20SRBPEBs 2F (KS
FRRNBaaAy3d ARSIKAaDRBREAAFIINDSyYy a2y A yOSAALRING (Sa

OF LIGOAlRS Y G KS 3a0K22f AyGiSNBSyoe2ys AT | OO0SLIiLot S



HpC

KSI t 0K ol SAR/ RS 8zl t AGFo@S RIEGEE AyOf dzZRAYIGZE NNF 0 B8
RSOSt2L) i ARSPRE ORYIRYEAWIR DFLIOSIRDSGBGRIGKAY | 1
LJAeOK2t23A0If (KS2NASa Ay | 1y SRASNE yRIAGZRSY O &
YSyihlf KSHESiM I yRAYEENIINBay I GKS ljdz2 t Adl a @S | yR
F LIS NB G2 KI ASH HIGNEPSS ATFRES R Aloyt Sk Q NPERMNEIYR S8 KA {i&KS

& dzLILIAINER Sy G K 8 | ¥ § « (GoF §/AR/ 4S8 £ f

{GdzRSyGa F2dzyR ¢l &a (2 NBO23IyAaS RAGSNBYyU Sy:

AYLERNIFYGd LINI 2F 2dzNJ t A98as FyR oKe Al A

QX
w»
Q¢
Q¢
w
<

Oy KStLI OKIy3S 22dNJ YAYRASH BNINSER (0B & 2dzdiSlad $
NBt SOyl 1y26tSRISP ¢KSe F2dzyR GKFG aKENXy3d RSSL

A A 2 4 A x

S &4KIFINBRI $UKAOK KSflLla dza FTSSt O2yySOGSR® ¢KSe& S

(@]

Ay Of dzaih IOISNE WNDSE §i5 X f YNBIRdZOSR yS6 1y26f SRIST YR

TIOATAGIGS fSINYAYI® h@OSNI GKS yAyS 68814z GKSANI
AAIYAUOIyGte a YSHadNBR o0& (KS t2aAo@SRIyR bS3lt
5A70dz 088 v de®a ov2S/ya deNNBYSHY R EAIWBR AYLINESSYSYid Ay
FgNROdzi S82 6AGK KeLISNI Os@Aride yR LISSNNBWKROt SYa 2
L2 6E®d ¢KS (SIFOKSNAR I|f a2 S2ohdyS NIKSR NK 8152k oK & DA S
Fylteara NIAASR | diS@E» @&y 48 F&RS i KBY Ndns B NBOKISINR A v 3

GKSANI FOAEAGRATS B OISH BINKEHNR KNS VE SOSt © wSadg Ga 7

aYS FyR INRBdzL) SiS0Ga 6Aff 0SS RA&0dAASR 6KSYy Ayié

CNRBY (KS (SIFOKSNJ AYUSNIUDASSsA YR (GKS yI NN} a@S:
NELR2NISR LI2aAodS SELSNASYOSa sAdK GKS LINRINI YYSd

68K ORAGIINEANE 24SR Ay GKSANI t SFNYAY3 208N GKS



HPpT

NEbSEAGS (KSYlLaO Fylféara LINPOARSRHIBRKD yERYHBSAY &
0SKI GA2dzNBE GKNRAZAK f S| NYAY BELISINANYdSA 33 5D LERKES o8
GKSe g2dd R KIS ftA1SR Y2NB oaYS liz NEHa SHSEKSH KBIE

022dzOK AYT2NXI a2y ®

c PH Qnlzk Vo (5 a@Sy RAyYy 34

t2aA00S ! YR DPORBRASSHAIBDIaa2y Yy ANBE O2YLX SiGSR

gl a dzaSR (2 YSI adzNB 40k KA RLINFAERSNAYS yE & 23¢UK- BISMB ¥ 8zt (0 &
aK2¢gSR | aA3yAaUOlIyld AyONBIVAS NIYSyaRaRae AISK I 0820800 F N
AYyUaSNHESWwaizy yR I aA3IyAUOlyl RSONFHSSWHEIZER a &S |

LI2A G SNIESHEay ¢ KAa Aa LI N3O dxi i N de3 3BS/a0RadzNI ka-Aly 34 G dzR
L2 AAa @S AV KIBK SISNINE2 280 AY2 W 3a b GRSy i F OSDNPEYyH 2y T |

SOARSYIOMR/ O AP AINE Sy AS adzlllBKBaYy dzZKA A KEYIRA KA A

{GNBy3iKa YR 5AWO8AZ OB ESK 26292 PYREMNEAE 2F (KS
vdzSa o2 FFNRNBF OKSNA FFNB (KFd GKS (SFOKSNAB NBLRNIS
FgNAOodziSa YSIF&dz2ZNBR 0SF¥F2NB FyR I DSNJ 6KS AydSNBSyoe

h¥ GKS U@S adzoalolfSa YSI adNER2BIRRABOABEOEDI B

(@]

aA 3y AUORyYAMI KNBEEAIE YUARU O y (i LIRE yiL2MERYUCESNED SoySaiizoyS Siy0 2 NB & @
AYRAOFGSa GKIG GKS 0 32GKRINES {2 dzyliFs QilG8azOMKISE NIASE/RSR

SY2e2ylft IyR 0SKIF@A2d2NIt LINBOt SYao



HPpY

CKS LINPa20ALf 3af2dXNEyilidRBYYaUSR20 KEELR YRSR
0KS AYGSNBSya2ys | 0O02dzyay3d FT2NJ Y2NB (KIy KIFfF 27

GdzRSyidia KFER AYONBlFIaSR (KS3KNRYINPE&ROAL tWagSENB dz{z8 & 3

QX

g2NI R ONddiDe®X IR WNSY X FyR GKS Llaeé OK2 ORIA@IYES yiiikaS 2 NNE

FdzZNI KSNJ RAaOdzaaSRo

¢tKS SY2e2ylf LBEBDAKSA YI2ZENK aade B A UOI yi OKI y3aS:
a02NB FY2y3a (KS UGS HagNBRoSHIISA K | ARy RWBAR-d20/SR (i SiA NI n
/I 2y RdzO0G 6+ & | a2 AKALINGS B8 GSuHyEn BoyigRieazR ¥ K 3 Ki | y ( NHzY &
20SeAy3s U3AKey3d: |YyR feAy3ad ¢KSNBE aKz2dzZ R KI @S 0 ¢
dzy RSNJ (i K82V BN Tzi B2 SOSNE GKSNB gl a y2 NBalLkRyas
Al sl a y2i AWOftdSS D2V ROKF BRIRGK IF 2 $SFHFSOISStye ad dzRSy
SELINASYOSR | yS3ala@dS OKI yill 8Nk &/R2 KRy HBSHI S KGK |y
AA3AYyAUOIyOS ada3sSaita (KFG O2yRdzOG LINRO6f SYa Yl eé& K

AYRAOLF UGS AYLAINRIYSAYBY Wiyl B NI $R &2y (Sai aO2NBa F2N 6SF

<,

I OKSKHARBYHBE TF2ft26Ay3I G(KS W [ AgetRBAIGA BT e C

.
(s}

as

pufi
>
Z

Bysalr S dKIFd GKS NBSRdKe LR GKSaAa aKz2dzZ R 0S5

| 26 SOSNE (GKS fSrad OKFy3dS 461 a 6A0GK LISSNI LINROf
AAIYAUOFY(d RAUGSNBYOS Ay KE@LISNI OogArilied ¢KSNB 4SNB
O2@SNHE adevYLlizvya 27 NBailfSaaySagSyoyrSpsysdseazr RAAD

{95dz8aa2yyl ANBA SSNB O2VYLX SGSR okt GISKE2 (kS OK S 1

o)
RAVOdL 0S4 40Ft ST G6KAOK AyOf dzREIK S (RA GHSINEYOBE S e



Sz UKS 020+ RYyRBA¥OdREYIaAaONERIDERA OKS

y O
Lie YBR s k2 Gy ONBe a SR A

QX
O
N
Z
o
M
(@
N

{ GNBY IEAKEOdzydRS & 0 2 VEVFINEENRI® ydzZYOSNJ 2F LI NByid NBa
AAAYAUOryGfte t2SNINYRESbE YN KRSt RRER NBEOSIF{S&® |y
Oz2yaSyiaod {SHSNIf LI NByGa NBALRYRSR o0dzi RAR y2i C

RFEGF®D ¢KAAE A& RAAOdZAASR f+ NBNIDA L& R | ©&EI DK I KIG &
Y LI NByiaod ¢KS alyvyLitsS aiais gl a

G6SNBE NBOSAOSR TN2R

{SEFNI R /] GLHz@Iyié vabRS2¢Y T AREBERNI2RT QIS OAGeéQ

j dzSa o 2 lyRBRAINSAY SR (2 RSGSNYAYSE LREABK S NIF 8 KB § 82853 2

08 0(KS NBaASINDODKSNI I YR sREKI KIS N al kieY SloRrSSljadzI NGBSFE SSNNGIH
ALISOAUOI a2y 9§ NNEINE HiKS S5 Bentnapy d ! y& YSEadNBYSyd
NBf I (i SRamki2RIGIK SBHISLIYEA é aBb KISNE I Bz ¥ o 25 YANIKRE dzR Sy i &

LINE GARAY 3 Ayl OOYAdl (i &y RFHUBESNEARRYS GRS |jdzSasaz2yd ¢K
LINE ARS a2YS @I t ARIo 2WNBOYY (K AG2R NERANY [ Fa525yRoR 8BSt 2
I f 0K2dz3K GKS 3INBdzZL) RAR y20( O2y&ARSNI LINREFTSaaA2yl f
LINE BARSR FSSRol O1 &42tSteée BPYRUIHSRHENMBEADERNW AMBU Y2 G
Gt ARFo2y A& LAf2ey3d (KS ljdSasa2yylANBT K28SOSNE

/ KFLWAISNI nY G4KS NBaSINOKS&N KFR (2 NBfe azftSte 2y

¢ KS BBNIER OF LI OAGe&Q O2 YLINA &iSHR MaSa SNy ypayZe/y | & =
aK26SR 1 OOSLIIFotS NBEt ARG KENEERE ¢aKNBASR AQREY LR T Sy Sifats

LIdZNLI2 88 Fff &aK26SR ailodaoOrffe aAIFNVROLPGGAY ONE



HCN

AYUSNBSyaz2zy T2NI I 3SyOé | YR WMORFNSDINRI aDRY ybdfif sk

P -4

¢ KS RAIFESINI R O28WKLA26SRY Ui KS Y2 aid ai Iy UNB a/dif a\ywD N
AY F LJ2aAd ASK 2 diiyOl2fysSair a NB OGS f SR aSgammSaab R f f & &
6{h20 &a02nNbBa WHNRIFNBBIHESYI|jdzSdsa2ya FgNAROdziSR (2 (K
G2 GKS &aGdzRSyiday dzyRSNRGFYRAY3 (KIG GKS& OFy OKI
20KSNE |faz2 dzyRSNAGFIYR (GKA& Fo2dzi GKSY® LG o1&
AAAY SUGKE ¢6KAOK Aad RA&O0OdzaaSR tFGSNI 6KSy GNRI y3I

GKS aiddzRSyt F2O0dza 3INRdzZLI AYGISNBASgao®

CKS a2t ARAGE 2F 48t T aKZBDRUFE ENAYUIDY ¥ (4 dey D
(KFi addRSyida KIOSTBRSNEZPIE RRUIKKGVE & 8HRS B K T &
Fo2dzi GKSY&StoSa G2RIe YHe OKFy3ISs 6KAOK Aa 2118
y2i o0SEyWR USRI 68 OFy OKIy3IS FyR KF@S | GNIy&aArs

aldzRSyta o0S3IAYy G2 dzyRSNBRGIYR GKSYaStgSao

¢KS aSyasS 27F LJzNLJ2 & SE o 2D ik SHSARE INMYY §j KiSH o 2 v
jdzS&de2yyl ANB &a4S0e02ys AYyONBI &SR LANBY Ry fil2ya (a 02 NB & ®
AYGSNIESHaEizyWwSEHy a02NBa FT2N 0KAa O02YLRYSyld NBOSIH f ¢
LIJdzNLI2 & D2V WSBERS I KNP dzZaA K & K S NP dayTRISIRA K G NEWSTNI2ZND K &
FYR /NI w23ISNEU LISNER2ylFIfAGe (KS2NRB® ¢KS addzRRSyl

6 & AYLRNIFIYd F2NJ addRSyidao



HC M

¢KS NBadrfgeada eBm+0K&dzA3Saild GKIG | fGK2dzAK A YLINE ¢
GAGKAY (GKS A VOIKSSNES ypo- 23y FANRIdLDK G OKIFy3aS 20SNJ) aYS$
GKAOK glFa FgNAOdziSR (2 GKS Ay idSNDSws AKS lyd#d SO KK

A 2 4 A ~

gla yz2ad NB2SOGSR®

vdzZl Yol eSS BREBHEDKENDHEIZRBRE NBalLRyaSas oKAOK &l
AYRAOI aAAa DS NBaLRyaS (2 GKS !'[.ht AYUiSNBSyas2yc

INBdZ) 6/ 5D0 NELSYNTI S MUiHB2abee 1 SNI a0 €8 F2NJ GKS |
c PH Ozl £ AVSI& PRAY T2

vdzl t AGlI a@S RIEGE AyOf dZRSRya GaRERSY F2 ONB A TNP RAF
jdzSae2ya I 02dzi OKSANIGSELBESEARYYRESE CRASNATYSE QIKKSSNI yARYYIS

dzS4s2y4a Fo2dai G(KS (SFOKSNHA SELISNASYOSa RSt AGSN

GARS24az YR Ooa@AaSad . 20K AYyIiSNDaA S A NYSROS P 2
F2a0SNAY3I (KS @2WIRY OHF LA AT elQ WwasXSRJiF 6t S YR TS
A0K22f 8 A@RdRIFLILEBNLY Sy (o & KK [yl K & ayARy/ B SiEKS  lj dzh € A G|

SadlotAak OOSLIWiFoAtAGE YR FSIHaAoAfAGesT GKS NBa

o)

02 Y L2 6% \SiBad v
{ G dzRC®2yYQlidza DB dzZUA®L G (KSYS GKId SYSNASR FNRY (K
F20dz4 3INRdzL) AYGSNIWASGAE 61 & WNBO23ayAaAaAy3ad Syz2ez2ya
dzy O2 YT AMIiildde @ Vi 8z dBi & y i SNBaGSR Ay K2 (GKS YAYR |
SELISNASYOS Sy2e2yad ¢KSe& dzyRSNAG22R (GKS& O2dzxZ R C

§KSANI 0 SKI OA2dzNED® ¢KSe 6SNB 2LlbYAda0O Fo2dzi 0SAy:



HCH

0SO2YAY3A IgFNB 2F GKSAN)I 246y SY2e2yad AS®ENIt f Sa
NBAdzZ a2y alAffas I yR LIFNBLGAARLAYYI &1 KASIND/ SKoA 3 Kyt 286 £ LN
Al KSfLISR GKSY NBO23ayAaS OSNIIRYytRSESSEAGRAEYy DS (1665&
NEO23ayAaSR @I NR2dza SY2e2ylf &Aldzdezya (GKSe& KIR §
NBOKAY| K2¢ (GKSe& YAIKG NBaLRYyR RAGSNByGfte Ay (KS
tKSe S@Sy OKI pISER WBKIONK WSNHILANG KSf LISR GKSY NBY!

hiKSNJ UyRAYy3& FNB | f&a2 NBt SOl @ hiy 36 20aKBREBY K€
RN} Y GNRFy3ItS Aa I LINPOSaa Ay 6KAOK @2dz ARSyoTFe
NEfSd ¢KS &iGdzRSYy( F2dzyR KEREAKIBFERY TR o2 VB D NEKISt 2
AYLX AOFa2ya NIYA&S GKS ljdzSade2y 2F GKS | LILINE LINA | (8

7 A 1%

¢tKS &aSO2yR (UKSYS (2 RS@OSt2LI ¢la | OOSaaAroArt Al

No

WoSAy3 SRdzOFGSRXI Syl of Ayd dRSYNRY F2 diy\RR 1 KSA YA RG22y
Sy3araxy3a I yRIKOOE¥FANHASI | yRAQ2 N Y OY Wzak ISP s §NEB & G
GKFG GKS NBaz2daNOSa ¢gSNB LINBLI NBRI gKAOK YIRS A
FNRY (KS akNlgy Zi&NALIEE dzZRSy a4 yS@SNI G248 ol2NBRy R S/NA
¢tKSe& O2dzZ R NBIIKISS NI RS yI SiFANDOR YR yiE2 F yR Saidrof AaK
FSStAy3da YR (K2dAKGasx tSIFRAy3a (2 OFf YSNI SY2o02y3
SELISNASYOSR Y2NB 02yyS0e2y 6AlKAHDNWRKRSNHE A UA O INAZR /Sy
O02YYSyia SELXIFAYSR K2g (GKSe o083y G2 NBIFtAaS GKI

OKFy3Ay3 2y3ua YAYRASGHE Oy AybdSyOS 2yS34a Syzaezy

¢S ARBINBAICH 2 KSYS WadzZllll2Nby3d (y26f SRIS YR &

FYR £ SENYAYIQ NBOSEE SR GKFG § SIND SRR Y RKSINDI 63 &y



HCO

f20 2F AYyF2NXlo2y (2 NBIR YR dzyRSNAGlI YyR® ¢KSNBT
SOSNRBOIKAY3A LINBaSyiSR (2 GKSY F2NJ GSIFOKAy3a (GKS LN
GKS UYyRAY3IaD | 26SOSNE (KGSHNBHARKRIHRE G KEBSHWISSRSBA &
GKSe FSt0 adzZlRNISR® ¢KS aSO02yR (KSYSI WOKIy3IAyYyS3
G2 K2g (GKS (SIFOKSNA NBALRYRSR (2 GKS LINPINIYYS |
0SS OKSNE 2DHES NS RA IOKRSY (G O0SKIFPA2dzNd ¢ KSe 20aSNBS

’)SNE I a2ya [ 062dzi SY2e2ya YR 0SO02YAy3d Y2NB O2Y

O
No
<
Q

20a4SNWSR alidzRSyida O2yySOey3a Y2NB LRarAagSte gAilK

bl NN) y@8eara 27F ¢ 20K SNEAUY Iv SR EdpyaElE 0 9S NB G A

S OKSNAU NBSBEY X B

R VikG8atS5a2ya 6SNB AYLI OlUdAg |y
LIN2 3N YE¥8dBR&EV I 1§ O2YURSYOSZUIKIRSGIKS2aa3VOKOKET 688 8 S

LISNOSLI2yad® hyS G(RENIOKIS NI NOR2IIYySTRE Si KO SINMIAKYS2 £ 2 38 g1 &

(7))
Tk

GKAOK A8 RAAOIAASAKBY UYREyEVO®SNLINEGI o2y 27F

c PH PazY Y| NE

¢KS NBadf 14ASHE FKEBNAERREXSRDRERDENI NEOASHA Y 3
NBadf id FyR SEFYAKSYEDSEKGNDR S NITH RAINEBIPESY) oAGGLIZYNIN HS
(KGAESR ¥ SHKRIRRKIOK A@dRed ¢KS aidhosasllt RFEGI LINEG
52YS OKIEtSyaAyd MyRIGREAEKINE HKDBs 0BYHBESY &f A IK
dzy RENE G F Yy RAY I (1 KIINE T N Y&l SIS ESy o2yt R NG NS & dzf G &
0dRSyGa aK28SR I (Y 2NBH (VR T K BES SNBRGSEWK 8B G KF G 0K
2dzi 2F UGS FgNROdziSa KIR AyONBF&ESRT fSFGAy3I LISSN

O2y UN} aGSR ¢AGK (KS NSRRI o ZBSA YNIBSEAHdMI (23dz0 G2KASTK & A



HCnHN

L2 &Aa@S SELISNASYOS Ay 4KAOK &l @mR3IYKa aSSIVSIRG (S OF

w»

GKSANI YAYyRaSGas tSIFI@Ay3d GKSY FSStAy3da SRdzOF GSRZ |
NBEO23ayAaS IyR dzyRSNRiUIYR SY2e2yad ¢KS |jdzSasz2y K
&

F NDKSNJ | AYa&

(0p))

dzdt yaiil a8 RIyEF @ KISy UNVRAYMIINS i KS NB &

c ®o Ly i SNLRENFR®WI A

Z A 7 A

LY AYUGSNLINBay3a (K UyRAy3Jaz (K NBE &SI NOKSNI NI

FYRZ 68 GNRFy3dzg ayd GKS ljdzk tAGFa@S YR ljdzk yoiil o

dzy RSNREGFYRAY3I 2F gKIFG GKS RFEGIO®A eddzOGR NI &I KA a add

T ¢KS AYLRNIFIYyOS 2F a0Kz22ft a8 LINRPOGARAY3 al 2. &dzJ

T 9EAdoy3d LYGSNIBSyo Ayaa !y & YEKBKBEING gzii &2 Y S &

f ¢KS AYLRNIIMgDBLIRWS Y YidAfIINR I OK ¢A (I RWaBR §IF BGS O2
OF LIdDA G & Q

1 126 O2dz R (i KAA ALADICBNIR A YI6 BNDSFo 8 KS OdzNNA Odz dz

T 2KFd INB GKS A&dadzSa F2NJ G6SHOKSNAER FyR aoOKz22f &

¢KS NBaSHNDKSNI FAYa G2 LINRPGARS I+ Of S NJ dzy RSN&

lj dzS ade 2 v



c Po ®KISYLIZ NEF PRE NRID A KAINS AP 3L 2y

¢ KISdzl f AFiylRalB Y o RIF KEF I K A ASYILERE & i/ O 8 dzLILIKNIER dz3 K
a0KRZHE SNIDISH & a8 & Ridz0 ldzy RENE VRE2 &2 Al BB 2 WRS
NB & 2dz@@RY T & N ldd/f22yyasSdj dz8 § ¥ BB )i HA Y SIND AKRSH f K S
t! b K y{Rs 8 dzS & o 24 WIS 15 NJA Szr 3 2 WA S R KEBBIBR YLINE @S
al 2 APKA{TARNIBKY2 25 balZ/0H @ M yi D ANMAY 8 y KISt If YidRSH 6 AMyad
O NHZD20NG2 o 2AVF (f St IR ® & [az0aR 26BASHE 6 Al yWIRK & A& Y LI2 NIBHASINE
a0 1I2FAF SIS @ 20ONG Af fBR/NER \iW0S2 BIK SAGKK & OK 2 NIBE KFTS2 NBF NR v i
al 2 Ay i SNIZSymL2/yROEN HMREY R MWK HdaRiz3 B K& i dzRSy G a
St OaNSHyI SNISHF KEBNBAOS & ¥y RBIDARZ ¢ ISyRA S AIRB Yy s USR
i K NR(dxER t A2SMNEETS 2 B3 IR O ¥ RIDY §1RG b O NIBIA Y IzBAE S a
j dzS & o 2 ¥ WIRY 815 HaA NRa&@ndm i 10 kSEa0 K 2 AR dzA RS R X § ¢ G- €
K S I EINIK I NIFYONS A& f | R/NSR \in0S2 RIHZzE KSR $ GaKSK yNFE KR S B2/ S NJ
RAGENAR NIiadd/BHWHEA ¥2 X 08 RE ¥ 8 ¥iRA & RIdO 20VK$EB @ S NOKSNJ
NB & LI2Ly2ReSARE A KIS[e. Ry (i S NIA S RAE WIS NI IGSHERB DT vy ¥V ¥ RI X

AVKISS OK NP 8 & o
c ®o @ A doyyiB NDISyRRIENIO2 Y S &

CKSNB KFa 088y days FLNRONET KA B . (ANIBEORER 8B y 86 F £ o
YS &4dz00Saa gAlK aOKz22f AYy(iSNIBSyas?2
HNHNO F20dzaSR 2y O0SKI@A2dz2NI £ FyR SY2o2yIln LINROf &

GSMWSOiasr SaLISOALFEte T2No OKRAS RINSUS MIAGENID 2a/RBASIA (i



HCC

LINA Yl NBE F20dza 2y 0SKI @A2dz2NE ®HAIMINHAK 2 3R AHKES NUKSyvd
Fylrfeaksdl DRPURKBIIASGa LINPOARSE |y AyaradakKd Ayidz2 (K
GKS OKIFy3aS Ay o0SKI@A2dz2NE (KNRBdJAK yOR4eyLI2SISNGGA Yy T 2L

I LILINE | OKWHBRIRKE Ri K& LI OA G éQ

¢tKS 20KSNJ AYGSNIBSyoea2y> ¢gKAOK 1S M23a %A KRGS RI KA Y
AYGSNISYyoa2y> 6KAOK T2 OdznSiRvoyd T SSfSAHSINT i IKde¥a LIKN R @
' YSNAOF yAT SR & n advdJeeNSGNSSGA dektSais 6§ KS ' [ . ht Ay diSNIBS:

A 4

FLILINBLINAFGS fFy3dz-3Sd ¢KS /5D FTSSRo DY dzR FRG & WzNID S

o012 tSIRAY3I (2 0K GMdsRASy/TIta INBSIRNUBR WK @S L]

w
puj;

TS

(0p))

Fae (G2 dzyRSNEGIyRO®

QX

¢CKAYy]l CSSt 523 gAGK AlGa O023yAa@SS 0SKI GA 2 dzNJ f
gl a GSNBE AAYATIFNI G2 GKS !'[.ht &a0OK22f AyiSNWBSyazy
2y SY2e2ylt NBO23IyAs2ys LRaAadS Ry IOMNWEHS OIYid Sy
FEdH MmO | yRBILRE R @20y Sy Qi 44 (dfR GikS D8 a1 KBS NB
WNBaz2ft GAy3 dzy O2YF2NIF ot S &aAilidz a2y ad MyKRA yNBEO 235/54 474
5ZA Y i SNPSy diBR @2 NBIOBENILINE GARSR AYYSRAIFGS GKSNJI LIS

GALFOES 2LI2yI GAGK LRRaiAo@S FSSROI O ¢KEIK NKWBWA i kb

QX
o
N
L
L
(V)
Q¢
c
QX
<
(V)]
w

R T2NJ Y2NB O2YLRYySyla Ay |y AyidSNX

IANBFGSNI oSySUG F2N alidzRSydad alz2. o

¢CKS {20AFft YR 9Y202yFf 1 3aL80Ga 2F [SINYAy3I
K2 GK22f | LILINRI OK (2 LINBY2oy3d a20Alf FyR SY2o2y

SY202yWISAHSTf €05F9{ = Hnnpo® NIKS KIAR SIN di dNBLIZNIESE 52



HCT

G2ayO2yaraitsSyliohoLr SyENGmbdRryt ®nB aayidt ex 2yS 2F (K
L[ . ht LINPINIYYSI ¢ KANKK K apKkeX8S | REBARAYER Aa NBDS
j dzI Yo (il o @S KfSh BdkS aToNeRYW B KRB A Y3 L2 aAa@dS OKFy3dISa Ay

AAAAA

0KS ljdzt t Al oa@3S BYSNHSRY &y dzBKNPAAKY GKS NARSGRA O ¢ KS:
adzaA3Said I LRareo@S AKAD (26F NRA 3INBFGSNI 02yySOGSF
SY2e2ylf aiAfftad ¢KAa RFIGF Ffaz FfAdya ogAGK GKS
LINE A RS LIS2 LI § yaRA (K TASY TaZ| NUM [ sayy (R2y Gif (dxREBAGHK IKER2YLIA vy 3

ySGis2Nl & YR a20AF &dzLJL2 NI o

CwLO9b5{ Aad FYy20KSNJ AYyGSNBSyes2y (KIG 6Fa NBO2:
AYONBI &4y 3 yaRe LAK2D ya (0A2t (NS R dBarfett ¢t 1. F2008;(Biesch et ¥1.L.J0 2 Y &
HAaMnT | A3IAYyaE 9 hQ{dzZ €t A Gl yI HnypPhe AuBORKifterventian I NNB G (
is similar to FRIENDS in tlitaincludes videos, games, and activitieslening style plays a crucial
NREES Ay | a0K22t AYyGSNBSYyildA2y F2NJ alz2.d® ¢KS adidzF
This theme was deveped because studenfsund the lessons engagingne student found learning
about the psychologists very interesting. As the programme delivers a-confiponent approach, it
supports the probability that students have opportunities to learn many aspects of MiH@&ver,
although FRIENDS is similar in some ways, the ALBOP programme is not designed to measure
students' anxiety symptoms as it is purely a knowledge and skills programme to support students'
mental health and welbeing.
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programme, although trialled with an older age growggeived feedback from students suggesting
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they wish they had received the information they received at a younger age to build knowledge and

skills Is therea possibilityof a multtcomponent approach for younger years, similar in aim to
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that could better support the younger year$here is already philosophy for fiyearoldst why

not psychology?
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Findingdrom this intervention highlight issues for teachers and students in schools with
MHWB interventions, which are evident not only in teacher feedback but astadient responses,
indicating that they have understood what it means to change their mindset. Teachers described in
their interviews that they had witnessed changes in student behaviour after the students had
participated in the ninaveek ALBOP interventi programme. This suggests that teachers should be
aware of any mental health issues arisingheir students. The issue for teachers is that often they
are not trained to recognise mental health issu€hisstatement is supported by the Department
for Educationpwhich released a documentta Sy G € | SFf 0K FyR . EKI GA 2 dzNJ A
2018),6 KA OK (XK&HIOKEZRt adld OFyy2d FO0G Fa YSyidlt KSIFf(
RAF3Iy2aS O2yRAs2yad {AyOS (GKIFIG R20dzySyidsz GKS 32¢

AO0KPBTFDID HAHMD

However, teachers are still at the forefront, stating that mental health and-lestig are
sometimes prioritised over the curriculum (Young Minds, 2024). Therefore, they have no time for
MHWB interventions. The teachers welcomed the ALBOP interventidineyatiad everything they
needed to deliver the lesson; the only constraint was the time to read aledson documentation

and receive more training to understand psychological theories. This was fed back as part of the
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the ALBOP programme.
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That mental wellbeing is a normal part of daily life, in the same way as physical health, and
common for people to experience mental ill health. For many people who do, the problems (¢
be resolved if thgproper support is available, especially if accessed early enough.
There is a normal range of emotions (e.g. happiness, sadness, anger, fear, surprise, nervoy
and a scale of emotions that all humans experience in relation to different experiences and
situations.

How to judge whether what they are feeling and how they are behaving is appropriate and
proportionate. Bullying (including cyberbullying) has a negative and often lasting impact on
mental wellbeing.

Where and how to seek support (including recognising the triggers for seeking support),

including whom in school they should speak to if they are worried about their own or someo

StasQa YSyidlt ¢SttoSAy3a 2NJ I o Adedailising énne)O 2
(PSHE2021)
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Lesson Three - 'The Human Brain’
Understanding our Brain State and Emotions

Lesson Four - * ' I I

Perception memories  experiences
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Planning Support - Lesson 1 - Introduction

Resources needed before the lesson provided by the school:

Ensure each student gets their documents with their allocated number. Any extra
copies of the survey, the list of students’ names participating with their assigned
number.

Resources needed in the lesson provided in the research box or by York University
through email links:

Video SWC ALBOP 1

Consent forms and survey for pupils - numbered

PANAS Questionnaire 1 for Parents

S&D Questionnaire 1 for Parents

S&D Questionnaire for Teachers

These questionnaires should be distributed, completed, and collected before the first
lesson.

Learning question:
What’s ahead for me in ‘A Little Bit of Psychology’?

Learning aims:
To introduce the programme, which aims to develop students’ knowledge and skills in
psychology to support their own mental health and well-being

Pre-Elicit teaching:
Vocabulary — Psychology — the understanding

Introduction:

The programme aims to give students enough knowledge and skills using video content,
reading material, discussions, and role plays to build self-awareness. Play the
introduction video which introduces the programme and explains how the learning
programme will involve listening and speaking in class or small groups. It will also
include thinking and feeling about ourselves and others. The video content introduces
the lesson topic and has been written so it can be accessed on the electronic
whiteboard or a tablet. The lesson content is in three parts. The first part introduces the
lesson information the students need to learn. They can watch the videos as often as
needed. The videos are short, so please stop and discuss if this works for your class.

The second part of the lesson is activities, followed by the third part, a lesson summary.
The aim is for students to have many different ways of learning the knowledge and
skills of the subject in a multi-task way.

When discussing mental health and well-being, students or yourself may start to feel
different emotions; some they may recognise, and others may be new and might cause
them to feel uncomfortable. The programme has been written to ensure emotions can
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be identified but prevent students from feeling uncomfortable. During the sessions, if
students feel ‘ not quite right ‘, unsure’, or ‘uncomfortable’, that is the time to speak to
you; they may need a school listener to support them or be ok to carry on. However, as
everyone is different, a school listener, counsellor or ELSA should be available during
the nine weeks and maybe after the programme.

Activities:

Individual

All students can participate in the programme, but only those with parents’ permission
can complete the survey, focus groups, and interviews. Students with parental
permission should sign their consent form and complete the survey. Students without
permission may need something to do during this activity.

Group

Using video:

The video can be accessed by Google drive — a link by email is provided. It might be an
idea to check that the video can be viewed and that sound levels are good at least a
week before. It can be stopped and re-started anytime to check students understanding
and to allow for discussion.

Provision for diversity:
The video can also be accessed through the link on a tablet. The survey can be provided
on Word for Immersive reader, and coloured sheets with the survey are in the box.

Summary:

Do students understand what they will learn and think about over the next nine weeks?
Are there any questions? Are there any concerns? What do they believe this
programme will involve? How do they feel about learning a little bit of psychology?

Please email the researcher if you need to know any more.
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