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Abstract
This research explores lived experiences of five Educational Psychologists (EP) with varying experiences, length of practice and job roles, working within one Local Authority. Using semi-structured phenomenological interviews, participants reflected upon a work dilemma in which themes of reflection and ethics were commonly raised. This study aims to consider these concepts as ‘virtues’: an acquired human quality which can be strengthened. This research aims to understand EP’s experiences of manifesting and enacting the virtues of reflection and ethics. The exploration into current literature highlights the necessity of this research. Virtues are seldom considered within the world of Educational Psychology. This research aims to address this noticeable gap and develop the theoretical and practical development within Educational Psychology. 
Five interviews with EPs were analysed using Interpretive Phenomenological Analysis (IPA), as denoted by Smith et al, (2022). Findings revealed seven Group Experimental Themes (GETS): Using virtuous reflection, virtuous ethicality, the dynamic relationship between the virtues; manifestations of virtues in supporting the job, emotional evocation manifestation, experiences that impact virtues, and barrier to engaging in virtues. These GETs then have associated subthemes which explore the lived experience in more depth. The findings suggest both ethical and reflective virtues are present within Educational Psychology practice and are a crucial part of being an Educational Psychologist. However, there are significant experiences and barriers to engaging in virtues that can be a result of personal, professional or systemic aspects. Additionally, this research highlights a bi-directional relationship between virtuous reflection and virtuous ethics. The deeply complex, nuanced and interwoven nature of virtues is explored. This study calls for additional research into virtues’ place within Educational Psychology, whether this be in the Doctoral training programme, EP practice, or systemic awareness. In essence, this research merely touches on the expanse of how virtues can, and should, be used. 
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[bookmark: _Toc204954743]Chapter 1: Introduction
[bookmark: _Toc204954744]1.1 Overview of Thesis 
This thesis begins with acknowledgements of personal motivations and recognition of my positionality within this research, followed by a brief exploration into the significance and importance of this research. Chapter Two begins with an acknowledgement of the contestable nature of ‘reflection’, ‘ethics’, and ‘virtues’ and considers my positionality of these terms. The chapter is segregated into three main sections: Virtue Ethics, Reflections and Relationship between Reflection and Ethics. Within the first two subsections, concept definitions are provided, along with general and Educational Psychology (EdPsy) contextualisation. For the final section the virtue relationship, current context and dynamism is explored. A critique of previous and current discourses relating to each subsection is also presented. Chapter Three is presented within two parts. The first part outlines my ontological and epistemological positioning, and pertinent methodological aspects, such as Interpretative Phenomenological Analysis (IPA). Here, research quality and ethical considerations are explored. The secondary section delves into research design, providing a comprehensive overview of IPA analysis process. Chapter Four outlines findings of the research, highlighting themes and lived experiences of participants through direct quotes. Chapter Five considers the research questions in light of the analyses. Strengths and critiques of the research are explored, and implication on future EdPsy practice, and potential opportunity for the future. Finally, the thesis is summarised with personal reflections. 
[bookmark: _Toc204954745]1.2 Recognitions and Research Interests 
I want to take this time to recognise the privilege I have to be able to engage in such research, in many different ways. I recognise my personal privilege in being able to afford the time and effort into such a venture. Further to this, I wish to acknowledge the physical, societal, and systemic privilege I have in being a white, middle-class, and able-bodied person in completing this research, and more broadly the Doctorate in Educational and Child Psychology (DEdCPsy) course. I am consciously aware that my privilege has given me scope to be able to enter the world of academia, philosophical thinking, and EdPsy. 
Further to this, I recognise the impact of this privilege on my positionality and subjectivity in this research. My personal history, life experiences, culture, language and generalised assumptions are inevitably going to influence the research process (Braun & Clarke, 2013). Although the hermeneutic cycle within IPA accounts for this, I feel it important to explicitly recognise who I am in that process, and where my experiences lie. 
My interest in this area stems from my personal experiences of using reflective techniques, including journaling and therapy, to better understand myself and seek growth and development. In doing so, I found I began to better understand other people, better understand my role within relationship dynamics, and felt I had a better understanding on how to manage more challenging, and quite often, ethically complex situations both in my personal and professional life. The active process of embedding reflectiveness into my daily living then resulted in becoming more ethically sensitive to myself and others. This encouraged me to engage more reflectively. Which made me wonder, is this done in Educational Psychologist’s (EP) practice? Do other professionals experience this too? And can this be harnessed, used or investigated in more depth? 
Finally, I wish to acknowledge there are different ways reflection and ethics are conceptualised. Varying attributes, qualities, and skills are associated with both terms, and each have their own roots and implications. The use of virtues to conceptualised these terms is explored and justified within Chapter 2. 
[bookmark: _Toc204954746]1.3 Significance of Research
My aim of exploring this topic is to generate new knowledge in the field of EdPsy in relation to our ethicality and ability to reflect, using the lens of virtues to frame and conceptualise these qualities. This stems from a personal moral compass of wanting to ensure that all practitioners, and potentially people in general, are able to understand themselves, the impact they have on others and where this desire fundamentally stems from. In understanding this process, and supporting others to do so, I hope the implications of such can support EPs to engage in virtues, in turn developing their reflection, ethics, personal wellbeing, effective outcomes, and overall life satisfaction. 
The significance of this research has potential to be impactful within EdPsy. Given the competency guidelines outlined by Health Care and Professionals Council (HCPC) (2023a, 2023b, 2024) and the British Psychological Society (BPS) (2017, 2021a) having specific focuses on both reflection and ethics, broadening our understanding and perspective could be impactful in supporting EPs, specifically in regard to ethical practice, personal wellbeing and job retention. Such philosophical concepts are invited into the world of psychology to create a more unified and holistic approach to better understanding oneself (Kristjánson, 2018). Given the positive impact reflective practice is reported to have (Schön, 1979, 2016; Goleman, 2005; Siegel, 2007; Mann et al., 2009; Clarke, et al. 1996), could the introduction of virtuousness be impactful or influential to EPs? Furthermore, given the non-specific and ambiguous nature of competency guidelines (Joscelyne, 2002) could introducing virtuous ethics support EPs to manage each nuanced situation with better confidence and outcomes? 
The call for investigation into using virtues is noted (Handelsman, Knapp & Gottlieb, 2005; Joscelyne, 2002). As highlighted in Chapter 2, there is a distinct absence of contemporary research regarding the use of virtue ethics and reflection within the world of EdPsy. Therefore, this research hopes to begin to contribute towards the growing discourse of the importance of virtues within practicing psychology practitioners, specifically in this case, EPs. 


[bookmark: _Toc204954747]Chapter 2: Literature Review
[bookmark: _Toc204954748]2.1 Chapter Overview
The objective of this critical literature review is to explore how virtue ethics and virtuous reflections are being used, considered or manifested within EdPsy, with an additional focus on their dynamic relationship. An iterative approach to reviewing literature was completed throughout the course of this research. I was met with considerable challenges in identifying literature exploring virtue ethics and virtuous reflection within the landscape of EdPsy within the United Kingdom (UK). Therefore, this critical review has encompassed additional health and care research, and culturally comparable contexts to the UK. Literature was identified to justify this approach; Caldicott and Braun (2011) identify transferability of ethics literature across interprofessional disciplines. This is also seen within the Health and Care Professionals Council (HCPC) having a general ethical code (2024) that regulates all registered professionals. This notion is also recognised when regarding reflection: Mann et al. (2009) highlight the interdisciplinary approach to reflection. 
Prior to outlining the literature review sections, I wish to take a moment to recognise my understanding of the contestable nature of the terms I am using: virtues, ethics and reflection. Ethics and reflection as terms are further explored within the following chapter, however it is important to highlight the process in which the term ‘virtue’ was chosen. I explored various domains, such as Cognitive Behavioural Therapy, Acceptance and Commitment Therapy, Personal Construct Psychology and psychodynamic approaches. Additionally, I explored Buddhist expression and terminology to find the most appropriate approach to engaging in this research. Although all these domains had relevance, I hoped to be able to investigate what it meant to be ethical and be reflective, over practicing in such ways. To be something relates to an ever-present aspect that is ingrained into your personal and professional identity, whilst to practice in something refers to the active engagement within an action or process within a particular context. I aimed to explore deeply embedded ethical and reflective parts of a person, or the ethical and reflective ‘virtues’. Through exploration of MacIntyre’s (1985) work, and philosophical literature, the term ‘virtue’ felt appropriate. The term is able to express the process of becoming, and perpetually engaging in or developing, as opposed to just practising or acting. It recognises virtues as permeating all aspects of life (Aristotle, 2000) whilst requiring cultivation and development (Kristjánsson, 2015). Therefore, this terminology felt most appropriate approach to displaying the metaphysical nature of what I wished to investigate. Within the context of this research ‘virtue’ is defined as: an ever-present quality, trait or skill that can be enhanced or developed; whilst practice is defined as: contextually appropriate application of a learned skill or process. 
Additionally, I recognise there are various routes to developing one’s virtues or becoming virtuous. There is a vast religious discourse, of which within the Westernised context in which this thesis was written, is most notably Christianity. Whilst I am conscious of this discipline's significance in the development and understanding of virtue ethics, I opted to take a secular approach. This is for two reasons; the first being due to the vastness of this area, I did not feel I would be able to explore this subsection of religious virtue ethics within enough depth within the confines of this thesis; secondly is related to my positionality, ontology and epistemology. Given I do not ascribe to religion, exploring theologian approaches would both not be aligned to my positionality, and feel unjust given my personal position on religion. Similarly, this is why I did not choose to utilise Buddhist terminology. 
With some of background and context of the terminology outlined, I wish to outline the following chapter. Firstly, virtue ethics is explored. It is addressed within the context of EdPsy and followed by the history, a more in-depth exploration of its meaning, and the process of virtue development. This is followed by a critique of virtue ethics, finishing with how virtue ethics can be linked to EP practice. The next section follows a similar structure but for reflection. Reflection is examined within the context of EdPsy. It is critically examined as a virtue and as a practice, whilst using literary evidence to highlight its impact. There is further critique when considering reflection as a virtue. Finally, the dynamic relationship between reflection and ethics is explored. Current contextual understanding is highlighted along with the current research into the dynamic relationship between reflection and ethics. This section ends with a justification of this research, and outlines aims and questions used in an attempt to overcome literary and research gaps. 
[bookmark: _Toc204954749]2.2 Contextual Importance of Research
This section aims to situate the research within the current context for EPs. Due to EP work being related to supporting people commonly within vulnerable positions (BPS, n.d; Willdridge, 2013), all EP work is considered as being of an ethical nature. Bennett (2008) found the majority of EPs frequently experienced ethical dilemmas. The impact leads to personal factors such as burn-out and effective ethical transgressions (Oosthuizen, 2023). McDonald (2009) recognises the impact of developing reflection for self-awareness of oneself, one’s values, and one’s wellbeing. The result positively impacts practitioners' mental wellbeing and sense of professional identity. Due to the consistent changes within EP’s work contexts presenting as impactful on the confidence and competence of practitioners (Fallon et al., 2010, Cameron, 2006) consequently negatively impacting effective ethical decision-making (Kligyte, 2008), further exploration into this feels imperative both for EPs and communities EPs work with. 
With EPs under more time, statutory and resource pressure (Watson, 2024; Haycock, 2024; Haycock & Woods, 2025), there is recognition regarding the significant impact this is having on EPs wellbeing (Watson, 2024). As seen above, the impact of which can negatively impact the level of practitioners’ ethicality. Bennett (2008) shared a way to support practitioners is through a virtue approach to ethics. This research aims to understand experiences of how virtuous ethics and reflection are used and can continue to be used to support EPs to be able to engage in effective ethical practice. 
[bookmark: _Toc204954750]2.3 Virtue Ethics:
[bookmark: _Toc204954751]2.3.1 Definition and Ethical Acknowledgements
Throughout the expanse of literature, there is no short and snappy answer to the question ‘what is virtue ethics?’. Hursthouse (2017) highlights the impossible task of identifying a definitive answer to such a question. I therefore wish to acknowledge the definition of virtue ethics outlined is for the context of this thesis, and by no means do I espouse the following definition is a universal answer to such a long-standing and complex question. Virtue ethics is a moral philosophy that focuses on the ‘character’ of a person, as opposed to rules or consequences of ethical action. Character refers to the collection of internalised moral traits that manifests into ethical response or behaviour: the collection of moral virtues. As such, virtue ethics asks ‘what kind of a person should I be?’ as opposed to ‘what should I do?’. Swanton (2003), supported by Hursthouse (2017) outlines the role of values on virtue development. Personal values are moral principles which inform the enactment of virtues. The commitment to these values develops the moral character and virtues, therefore developing virtue ethics, in turn leading to moral and ethical decision-making. Virtue ethics is the process of becoming ethical, rather than acting ethically. This definition has been developed and collated from various literary readings explored across the context of the research, of which are explored below (Aristotle, 2000; Bryan & Babelay, 2009; Hursthouse, 2017; MacIntyre, 1981). 
Additionally, I wish to acknowledge I do not believe virtue ethics as being the ‘best’ way to engage in ethical debate, nor do I ascribe to all of Aristotle’s (2000) moral philosophies. I recognise the position of the two contemporary mainstream approaches; deontology, which is ethical decision-making rooted in duty or moral principles (Alexander & Moore, 2020) and utilitarianism, which is moral action that produces greatest overall good (Briggs, 2023). It feels churlish to solely ascribe to one approach. I recognise this thesis choses to simply adapt and employ long-contested, divisive and contestable terminology in an attempt to develop the understanding of virtue ethics within EdPsy. 
The justification of ethics as a general concept is seemingly adaptable depending on one’s philosophical perspective and standpoint. Various literary works, such as Aristotle (2000), Kant and Schneewind (2002), and Mill (2016) justify ethics within their own positionality. The individualistic and dynamic nature of ethics could leave general justifications to be tokenistic and void. Within this research, virtue ethics has been used, and its place and importance within EdPsy will be explored and justified in more depth later. 
[bookmark: _Toc204954752]2.3.2 EP Landscape 
Within the UK, ‘Educational Psychologist’ is a protected title, meaning practitioners must be registered to the HCPC. To gain and maintain registration, practitioners must work accordingly in line with the HCPC ethical guidelines (2024). EPs are additionally required to work within the Code of Ethics and Conduct (2021a) as outlined by the BPS. Both guidelines are designed to protect practitioners and ‘clients’. The HCPC denote practitioners must do this through; acting in the best interests of those they serve, maintain professional boundaries and avoid conflict of interests, practice within the scope of their competence, maintain confidentiality unless there are safeguarding concerns or legal requirements, and ensure respect for diversity and cultural sensitivity. Meanwhile, the BPS categorise their ethical code into five key principles; respect for the autonomy and dignity of persons, competence, responsibility, integrity, and social responsibility.  There is a considerable overlap between ethical codes, focusing on individual experiencing psychological support, practitioners providing support, and practice completion. Additionally, despite differing contexts, there has been consideration into the American Psychological Association’s (APA) ethical code of conduct (2023). Although some common principles are shared, the approaches differ, most likely due to the cultural and regulatory frameworks. One main difference is the approach to overcoming ethical dilemmas. Whilst the BPS outlines guidance, with a strong notion of reflection for UK psychologists, the APA provides a detailed framework and formal processes in overcoming ethical dilemmas. The exploration into APA felt relevant given the scope of the research and literature having a primary focus on the United States of America (USA). 
Despite the context, it is clear ethics are a fundamental aspect of the EP role. This is reflected within ethical codes of conduct all registered practitioners must abide by as outlined by the BPS (2021a) and HCPC (2024), along with the HCPC (2023b) Standards of Proficiency. The impact of these such codes is to support psychologists in various areas within the job role. Pope and Vetter (1992) highlight psychologists rely upon consistent and impartial ethical codes to guide ethical decision-making, particularly in challenging situations. The impact is reported to support and protect the ‘client’. Lazarus (2003) reports the adherence to ethical codes significantly reducing the likelihood of ethical violations, therefore enhancing professionalism of practitioners. Moreover, professionalism is reported as being positively impacted through ethical codes through improved accountability (Fisher, 2021). Associated professionalism and accountability act to promote trust within the ‘client’ and public (Behnke, 2004). As a result, Knapp & VandeCreek (2012) highlighted the development of strong professional working relationships with the ‘client’. By promoting and adhering to ethical codes and policies, trust within the relationship supports the critical collaborative relationships needed to facilitate change (Ainscow et al., 2006; Epstein, 2001; Rix et al., 2013). Additionally, ethical codes are reported to support practitioners through improved professional competency (McLeod, 2013) through the requirement for continual professional development (Barnett at al., 2007), in turn supporting ethical reflection (Barnett et al., 2007). An ethical requirement of self-development simultaneously acts to support practitioner reflection and self-awareness. This results in better ethical competence within highly complex ethical situations and continually adapting socio-political environments in which we work. Given the ever-changing contexts, along with our ethical values being strongly influenced by our context (Lindsay and Øvreeide, 2009), ethical codes that reflect social ethical views are imperative in supporting practitioners to effectively and ethically engage in practice (Hannah & Murray, 2014). 
Yet, despite clear, contextually appropriate, and comprehensive ethical codes and guidelines, the guidelines can be considered vague next to the sheer quantity and complexities of ethical dilemmas faced (Joscelyne, 2002). With the ethical climate in which practitioners are working becoming increasingly challenging (Kinsella et al., 2015), there is recognition of the continual challenge practitioners face to ensure professional and ethical engagement (Handelsman et al., 2009; Hildebrand et al., 1995). Handelsman et al. (2009) suggest the current approach to ethics “alienates [practitioners] from [their] moral roots” (p.106). They suggest a positive approach to ethics is likely to be more appropriate and supportive in the application of “ethical excellence” (p.106).  They express the place for virtues within positive ethics. Prior to engaging in what this means for EPs and their practice, it feels important to give a history and contextualisation of virtue ethics.
[bookmark: _Toc204954753]2.3.3 History and Meaning
Virtue ethics is steeped in philosophical history, back to Ancient Greek philosophy. Aristotle is widely recognised as the founder of virtue ethics within his work: Nicomachean Ethics. Russell (2004) understands Aristotle's work to be continually influential on how ethical thought is shaped. However, a renewed interest for virtue ethics was raised in 1958 by Anscombe (2020) when she critiqued ethical theories based upon deontology and utilitarianism. She shared the virtue-based approach to ethics had been neglected by modern philosophers. Her work was presented as pivotal in reigniting virtue ethics in modern philosophy. MacIntyre’s After Virtue (1985) further revitalised the use of virtue ethics. MacIntyre felt modern philosophy was fragmented considering various impacting factors on people and ethics. Therefore, MacIntyre emphasised the impact and influence personal narratives and social influences can have, allowing for a more coherent and holistic understanding of ethics. Foot (2002) further recognised the role virtues play on human flourishing or ‘eudaimonia’. 
Despite an ongoing debate around the meaning of virtue-based ethics, the current consensus depicts it as ethicality that does not solely focus on rules, but engages with individual character (Bryan & Babelay, 2009). This character development is said to evolve to be a highly individualised experience that takes place over time within a specific context (Swanton, 2016; MacIntyre, 1985). Within specific contexts, one’s character is developed through what MacIntyre coined as ‘inner goods’, the satisfaction of virtuous behaviour. This virtuous satisfaction reaffirms or adapts one’s character. By the very nature of character and virtues, one constitutes the other. Virtues are based upon one's character, whilst character is found upon one's virtues. Virtue ethics aims to display ethics within a sense of embodiment; to take the question from ‘what should I do?’ to ‘who should I be?’; if a person is virtuous, they will act within morality and ethicality without needing to follow rules or evaluate action outcome. This virtue cultivation results in a meaningful and ethical existence (Foot, 2002). 
[bookmark: _Toc204954754]2.3.4 Virtue Development
So, how are virtues cultivated? The general understanding across various literary works (Aristotle, 2000; MacIntyre, 1985; Hursthouse, 2017; Kraut, 2021; Slote, 2001) suggest virtues are developed through habituation, explicit learning and personal growth. Virtues are not presented as innate, but rather as a result of practice, experience and reflection over a period of time within their “sphere or concern” (Swanton, 2016, p. 199). Lamb et al., (2021) synthesise recent research to identify seven ways in which character virtues are developed: 
· Habituation through practice: Virtues are developed and acquired by repeating 
practice-based habits along with associated thoughts, feelings and actions repetitively until they become second nature. Annas (2011) emphasises the importance of virtues being intellectual habits over a mindless approach. The habituation allows for a phronesis, or practical wisdom, to be exercised. 
· Reflection on personal experiences: Reflection is described as “central” (p.87) to 
virtue and character development. Reflecting on experiences can support development of phronesis, as one has capacity to discern features of situations to be able to assess how best to act. 
· Engagement with virtuous exemplars:  Exemplar role models, who present virtues 
and values, allow us to recognise what we wish to emulate. They serve to inspire our actions, attitudes and characteristics. 
· Dialogue that increases virtue literacy: Open-ended and safe dialogue provides 
space to “discuss complex moral issues, share practical experiences, test theoretical ideas, and learn from others' perspectives” (p. 91) This opportunity, combined with using reflection, develops phronesis.
· Awareness of situational variables: It is recognised that cultural, social and 	
institutional variables impact character development. Recognising this impact results in careful, mindful, and empathetic assumption of virtues and values onto others and ourselves. Again, this developed phronesis by accepting nuance of each person, environment and situation. 
· Moral reminders: Consistent reminders of our ethicality result in a high 
self-awareness of our internal standards and values. This, in turn, makes it psychologically challenging to violate them. 
· Friendships of mutual accountability: As explored by MacIntyre (1985) and
above points, value development does not happen in isolation. Similarly to ‘engagement with virtuous exemplars’ and ‘dialogue that increases virtue literacy’, other people present different and/or reaffirming notions related to ethics. Being integrated into a community of mutual accountability upholds values and provides space in which ethical contentions can be explored. 
Furthermore, Bryan & Babelay (2009) express external factors as impacting virtue development. Aspects such as time pressures, financial and resource constraints, and the overall environment in which one is learning or developing their virtues can be significantly influential. They outline an environment that values, speaks on and accepts virtues are supportive in the virtue development process. 
[bookmark: _Toc204954755]2.3.5 Critiques 
Despite being a widely recognised and dominant theory of ethics, it is recognised virtue ethics has faced, and continues to face, many critiques. One of the primary critiques is the lack of distinct action guidelines. Anscombe (2020) highlights the lack of specificity and clarity for individuals who are engaging in moral dilemmas. This was further supported by Williams et al. (2011) who raised critique around immediate and practical decision-making people face when met with moral dilemmas. Yet, Aristotle (2000) felt flexibility of the approach allowed for context-sensitivity. The development of phronesis, despite being down to individual approach, was highlighted as encouraging individuals to be able to broadly and effectively apply virtue ethics. Hursthouse (2017) supported this notion, highlighting practical wisdom allows effective responses to all scenarios, as opposed to reliance on rigid rules that may not account for all environments, contexts and types of moral dilemmas. Annas (2011) praises virtue ethics approach to moral, personal and ethical development, further supporting the notion virtue ethics provides a moral framework in which a deep sense of personal growth and responsibility upholds individual’s ethicality. The concept of ‘rules’ presents as a tokenistic approach to ethics, in which individuals' circumstance and contextual nuance can be missed. 
Deontological ethicists raise concern, however, around placing focus primarily on the individual over ethical action itself. Rawls (2005) critiques the lack of focus on ethical action and outcome, and a recognition in which they occur. MacIntyre (1981) also felt this over-emphasis on the individual was a failure of virtue ethics and within his later writings (1985) raised the importance of the impact social contexts in which virtues develop. He integrated social recognition within virtue ethics. MacIntyre’s rejuvenated ethical theory was able to overcome additional critiques of moral elitism and a norm-based approach. Annas (2011), and other feminist ethicists, such as Jaggar (1983), highlight virtue ethics’ creation being male focused within a certain socio-cultural context. There is a recognition lived experiences of marginalised groups or cultures outside of the Western world may not be encompassed within the ‘purest’ form of virtue ethics. Moreover, Carlin and Strong (1995) criticise limitations of generalised Western Philosophical ethics, in which virtue ethics is encompassed; it fails to identify complex ethical dilemmas. They call for a more holistic and flexible approach to ethics, particularly within globalised and multi-cultural settings. Therefore, MacIntyre’s (1985) renewed approach to virtue ethics encompassing social and political contexts of current ethical dilemma, acts as a more inclusive approach. Despite this, it is important to recognise the ethnocentric approach in which ethical approaches will sit (Chabal & Daloz, 2006). Despite MacIntyre’s (1985) more inclusive approach to ethics, one must continue to challenge ethnocentric biases, both personally and systemically, approaching ethics through a more culturally sensitive lens (Chanal & Daloz, 2022). 
An additional way virtue ethics was moulded by MacIntyre (1985) was through the recognition of the individualised nature in which virtue ethics manifests. He recognised the need to explore personal thought and emotion. He felt moral decision-making cannot be purely based primarily upon intelligence, moral reasoning or emotions, but is affected by all three. Therefore, acknowledging the impact of inner and outer worlds on individual ethical development provides a holistic approach to complex and nuanced contexts in which we are found. Furthermore, Snow (2010) highlighted virtue ethics, due to its gradual and personal predisposition, may actually be more accessible to practitioners. The personalised and fluid approach provides an opportunity for individualised growth and acknowledgment, that may be more accessible and compatible to required changes to thought, behaviour and action. Finally, as highlighted by Foot (2002), virtue ethics promotes and aligns with eudaimonia, or human wellbeing and flourishing. The concept of the pursuit of personal fulfilment through ethical living. To encourage individuals to aim for meaningful existences can contribute towards happiness and life satisfaction, in turn, promoting social harmony and moral communities (Annas, 2011). 
[bookmark: _Toc204954756]2.3.6 Links to EP Practice
Virtue ethics has been widely used to better understand education (Annas, 2011; Harrison & Walker, 2018; Damon & Colby, 2022) and various psychological theories (Peterson & Seligman, 2006; Richardson, 2012; Han, 2015; Annas, 2003; Miller, 2003), however little research or literature is available on how EPs specifically use virtue ethics, or the impact on EP practice. Yet, as previously explored in ‘EP Landscape’, Handelman et al., (2009) explore how practitioner psychologists, in general, are able to use virtue ethics to develop a positive and effective approach to ethics. Fowers (2005) expresses the virtuous approach to ethics should be a goal for psychologists: “The science and practice of psychology are inherently ethical endeavours that we can pursue best if we are clear about the goods we seek and cultivate the character strengths that support that pursuit” (pp. x-xi). In using collated empirical literature, Handlesman et al. (2009), denote this approach to ethics is more likely to be successful as opposed to “fear-based risk management” (p. 108). Moreover, Prendeville and Kinsella (2022) explore the effectiveness of using ‘value-based practice’ as an ethical framework for EPs, a model developed by Fulford (2008). If EPs are able to recognise and reflect on the impact values have upon ethical decision-making, there is significant positive impact on the individual’s ethicality (Prendeville & Kinsella, 2022). This approach is reported to have “the potential to support EPs to address the ethical complexities that emerge in a wide range of professional contexts” (p.749). The positive ethics approach is also raised by Gottlieb at al. (2008) as being an appropriate way to support trainee psychologists in becoming ethically competent and responsive. 
Within the context of DEdCPsy, trainee EPs are quickly integrated into the importance of ethical responsibility (Hannah & Murray, 2014). The European Federation of Psychologists Association (EFPA) (2017) outlines a comprehensive approach in which ethics must be explicitly taught to all trainee psychologists. Given individuals will bring their personal sense of morality, prior to training, the process of ethical decision-making will be down to personal judgement (Hannah & Murray, 2014). Ethical training allows trainees to assimilate to ethical framework for the field of their profession (Handelsman et al., 2005), within this case, EdPsy. This was presented by Dailor & Jacob (2011) who found those explicitly trained in various areas of ethics reported being “better prepared to tackle challenges” (p.619) related to ethical dilemmas. Yet, Gottlieb et al, (2008) suggest the teaching of ethics is not sufficient in supporting trainees, rather trainees should be supported to reflect on their own values, engage in ethical discussions and become reflexive to ethical dilemmas. Handelsman et al, (2005) recognise the requirement of ethical codes, yet raises a critique that this does not allow practitioners to engage in aspirational ethical principles, whereas the positive ethics approach is recognised as producing higher ethical standards (Aoyagi and Portenga, 2010). In a study of trainee EPs in Scotland, Hannah and Murray (2014) found trainees perceive ethics as a utilitarian approach which are professionally guided by the BPS (2021a) and HCPC (2024) standards, to keep them “safe” (p.288). However, trainees recognised the place for a “aspirational and positive view of ethics” (p.288). Although trainees displayed an awareness of codes of practice and personalised understandings into ethics, a significant gap was identified: ethical theory and models of ethical decision-making. A gap specifically outlined by the EFPA (2017) as being foundational to ethical training. Knapp et al, (2014) suggest the introduction of sample ethical dilemmas can be an effective way of supporting trainee psychologists to engage in reflective practice, ethical theory and understanding of practice application. In doing so, trainees are able to bridge the gap between theoretical knowledge and practical implications of ethical decision-making (Fisher, 2021). Lampe and MacLachlan (2017) further support this notion, suggesting explicit training in ethical dilemmas increase moral reasoning, therefore resulting in a higher ethical awareness and ability to navigate complex and nuanced situations when practicing. Additionally, Meara et al, (1996) suggest ethical sensitivity, which is the ability to reflect on the consequences of one's ethical actions and decisions, can be developed through ethical training, ultimately leading to ethical practice. Hannah and Murray (2014) promote ethics being taught on the DEdCPsy. It should integrate explicit approaches to ethics, such as models, theory, and ethical dilemma examples, and have an implicit curriculum: a positive ethics-based approach that hinges on virtues to support trainees to “continually aspire to develop their practice” (p. 292). Therefore, we can extrapolate ethical training can be significantly supported by the introduction and development of ethical virtues. The explicit approach to ethics training seemingly results in ethical virtues such as ethical sensitivity and moral reasoning. Virtues will be taken forth into practice, rather than just used within the specific time of training.
Yet, despite the research and literature available in introducing and engaging practitioner psychology in ethics, there is a clear gap in literature relating to how EPs within the UK are experiencing ethical approaches, and using virtues to support ethical approaches. In my search of the literature, I found one paper by Hannah and Murray (2014) which explores the views and experiences of ethics of trainee EPs within Scotland. Yet, the above literature on ethics has a primary focus on general practising psychologists, mainly within the USA. Although we can assume the findings and evidence provided should translate to qualified EPs in the UK, there is a clear need for distinct research that investigates the use of virtue ethics with EPs, both in general and within the UK.  
[bookmark: _Toc204954757]2.4 Reflection 
[bookmark: _Toc204954758]2.4.1 Within the EP Context
Reflection is considered a fundamental aspect to EP’s training and practice (Rowley et al., 2023). This is explicitly reflected in the professional guidelines and competency frameworks EPs follow: BPS (2017, 2019) and HPCP (2015). Critical reflection aims to develop EPs individual understanding and development, and to seek to engage in broader social critiques (Mezirow, 1991). This development is closely linked to ethical practices, which will be explored later. 
[bookmark: _Toc204954759]2.4.2 Exploring Meaning
“Many definitions of reflection can be found” (Mann et al, 2009, p.596), therefore presenting the term as highly contestable. I am aware of this and therefore felt it appropriate to explicitly explore the ways in which ‘reflection’ has been used and understood within the research. The primary approach is to understand reflection as a virtue, this will be explored in more detail below. Whilst the secondary approach is through reflection as a practice. Again, this will be further explored. The justification behind the dual meaning is as a result of both the available literature, and the participant's understanding of the term ‘reflection’, therefore ensuring the participant's lived experiences were recognised and accounted for as accurately as possible. 
[bookmark: _Toc204954760]2.4.3 Reflection as a Virtue 
Historically, the concept of reflection as a virtue has been influenced and developed by many philosophers, as displayed in works by Aristotle (2000), Dewey (2022), and Kant and Schneewind (2002). It is often understood as a mental process of self-examination, thoughtful consideration and rational deliberation. The philosophical underpinnings often associate reflection as being a pinnacle aspect in moral and intellectual development (Dewey, 2022). Despite not being explicitly named as virtuous reflection, the generalised concept was developed within early Greek philosophy, starting with Socrates and Plato. As seen in the famous adage by Socrates, written by Plato: “the unexamined life is not worth living” (Apology, 38a5-6, as cited in Ahbel-Rappe & Kamtekar, 2006, p.228). Aristotle introduced the concept of phronesis, or practical wisdom, stemming from reflective judgement within Nicomachean Ethics (2000). Phronesis is understood as the virtuous trait of reflecting on one's actions in relation to ’the good’. Therefore, virtuously leading individuals to make more morally insightful decisions within the complex and varied experiences. 
More contemporary philosophers, such as Kant, also emphasise the role of virtuous reflection within ethical decision-making (Kant & Schneewind, 2002). Kant suggested moral actions should be guided by a reflection; in doing so, one is better able to understand the root of their decisions, and whether it aligns to personal and universal morality. Dewey (2022) integrated an influential concept of virtuous reflection into moral philosophy, and additionally, education. Dewey perceived reflection as a method of problem solving: a way in which one can engage with the world to better inform decision-making. He argued reflection, although critical for moral development, was pinnacle to democratic and educational systems. Existential and phenomenological philosophers, such as Sartre (1943) and Heidegger (1962) however, view virtuous reflection as a way in which one can confirm their individual authenticity and responsibility. Sartre expresses a need for radical self-reflection when meaning-making or making existential choices. Similarly, Heidegger views reflection as a means for an individual to understand and engage with their own existence.
As seen above, MacIntyre (1985) and Foot (2002) revived the concept of virtue ethics within the present day. Both philosophers resurrected reflection as being a centre piece to moral development. Modern virtue ethicists emphasise the role of virtuous reflection as being imperative in supporting individuals to navigate ethical dilemmas, developing moral character, and integrating values into the nuances of daily life. Mi and Ryan (2020) go as far to suggest reflection is a master-virtue: a virtue that impacts the development of all other virtues. Reflection is considered a virtue that significantly contributes towards ethical development. The consideration, or reconsideration, of one’s motivators, values, and actions create a reflective capacity to be able to orient oneself towards continuously developing personal ethicality and a robust, reliable but flexible moral identity. 
[bookmark: _Toc204954761]2.4.4 Reflection as a Practice 
The more current and contemporary understanding of reflection is related to reflection as a practice, as opposed to a virtue. Despite Dewey’s (2022) recognising the virtuousness of reflection, he highlighted the importance of recognising the active process of problem-solving and learning to reflect. In which Schön (1979, 1987) developed the influential term and concept of ‘reflective practice’ and being a ‘reflective practitioner’. Kinsella (2010) suggests as a result of Schön's work, “reflective practice has been integrated into professional preparatory programmes, continuing education programmes, and by the regulatory bodies of a wide range of health and social care professions” (p. 4). 
Schön (2016) integrates three key constructs into the concept of reflection: reflective practice, reflection-on-action, and reflection-in-action. Reflective practice, according to Schön (1987) involves the critical analysis of our own thoughts and behaviours. The action of deeply connecting thought with action, which in turn links to skill development. Whether the thought is engaging in improvised real-time problem solving (reflection-in-action) or as an intentional retrospective action to inform future actions (reflection-on-action), the process supports the development of intelligent action. Alternative methods of reflection have also been highlighted as impactful in the support of practitioners' development, such as personal reflective learning logs (Wright, 2005) and investment in personal therapy (Norcross, 2005; Atkins, 2006). As highlighted in the following, there is a wealth of literature and research highlighting the impact of reflection on the practitioners, and those they work with. 
[bookmark: _Toc204954762]2.4.5 Impact of Reflection 
2.4.5.1 Self-awareness and Emotional Regulation 
Reflection can be a powerful tool for developing self-awareness and, in turn, emotional regulation. Schön (2016) describes reflection as a critical tool to develop deeper self-awareness. This supports practitioners to use reflexivity to adjust their approach depending on their previous experiences and current understanding of the context they are in. Additionally, reflection and self-awareness are used to maintain emotional regulation. Goleman (2005) shares reflection is the cornerstone to self-awareness, which in turn impacts one's emotional intelligence, and therefore emotional regulation. A better understanding of one’s inner world leads to recognition of thoughts, feelings and behaviours. In integrating your own emotional experiences, we can gain greater insight into ourselves, again further supporting emotional regulation (Siegel, 2007). The development of this ‘emotional agility’ (David, 2016) allows a calm and rational response to emotionally challenging situations. 
2.4.5.2 Learning and Development 
As explored by Schön (2016), the reflective process can support our relationships with ‘clients’ and stakeholders through personal exploration. In taking the time to understand oneself, it becomes easier to understand others. This development of professional self-awareness is considered as being encouraged by reflection (Paget, 2001; Clarke et al., 1996; Coulson & Homewood, 2016; Morgan, 2009). The increased self-awareness allows for recognition of areas for professional growth and development (Mann et al., 2009; Schön, 2016; Boud et al., 2013). In turn, leading professionals to seek continuous professional development (Page & Meerabeau, 2000). Ghaye & Lillyman (2000) highlight reflection as supporting practitioners in setting professional goals. In understanding one’s areas of development, the appropriate support or training can be sought, again ensuring continually developing practice. McLean (2003, 2009) explored how reflection supports practitioners to enhance their professional motivation. Again, in having the self-awareness of personal practice, intrinsic motivators are created. This can additionally allow for enhanced autonomy (Clarke, et al., 1996) and self-efficacy (Clarke, et al., 1996; Bandura, 1997; Cigala et al., 2019). With reflection allowing professionals to have an awareness of their professional abilities, autonomy over their development and general role, and the motivation to fulfil the role, Curry and Epley (2022) suggest reflecting can increase practitioners job satisfaction, sustainability and longevity.
2.4.5.3 Health and Wellbeing
Although the link between one's professional life and personal wellbeing is recognised (Samuel et al., 2013; Veage et al., 2014), can reflecting on the ‘professional’ impact personal wellbeing? Burnard (1986), Cigala et al., (2019) and Cole et al., (2022) all share the use of reflection positively impacting individuals’ general health, mental health and emotional wellbeing, again through the development of self-awareness (Ducksbury, 2016; Cole et al., 2022). By using reflection to develop one's self-awareness, practitioners improve self-care (Curry and Epley, 2022; Strumm, 2023). Furthermore, with practitioners having an awareness of their personal and professional needs, they are able to decrease their chances of ‘burn-out’ (Froggett et al., 2015). Veage et al., (2014) further supported professional ‘burn-out’ can be avoided through the use of reflection as a way of developing one's own values; if you feel as though your professional and personal values align, you are less likely to ‘burn-out’. McDonald (2009) further reinforces the notion that personal and professional values can be defined through reflection which supports individuals to have ‘emotional self-protection’ (p.1). Furthermore, McDonald (2009) suggests reflection can be used as a safeguarding mechanism within the professional workplace to ensure psychological safety whilst working. Using reflection to explore personal and professional values allows for transformative personal growth (Wharton et al., 2021) and self-development (McDonald, 2009), which is likely to be translated within the work environment. Additionally, reflection is reported to develop personal resilience (Cole et al., 2022) and a sense of belonging (Cigala et al., 2019) within the workplace, allowing for positive emotional wellbeing regarding work. Sundgren et al., (2021) report reflection and its various supportive outcomes can therefore allow for an enhanced professional quality of life. Given recent updates to HCPC (2023a) competency guidance highlighting the importance of professionals being able to manage stress, stay emotionally healthy and perform self-preservation, it feels important to recognise the role reflection can play.
2.4.5.4 Quality of Practice
Mann et al. (2009) suggest learning from your experience is critical in developing and maintaining professional competency. With reflection being widely reported to increase professional knowledge and judgement (Clarke, et al., 1996; Kinsella, 2010; Lyons, 1999; Ng, 2012; Mann et al., 2009; Wharton, et al., 2021), it can be ascertained that reflection is a way in which practitioners develop their practice. Schön (2016) and Paget (2010) share the view that reflection allows practitioners to integrate theory into practice, therefore increasing individual competency.  Furthermore, reflection supports the facilitation of problem-solving (McDonald, 2009), decision-making (Page & Meerabeau, 2000), and critical thinking (Platzer et al., 2000; Durgahee, 1996). Resulting in practitioners developing, maintaining and engaging in quality practice (McDonald, 2009; Taylor, 2010). Similarly, reflection is supportive in encouraging practitioners to continue to engage in professional and educational development (Page & Meerabeau, 2000) and improving practice quality through increased professional knowledge (Clarke, et al., 1996). Reflection allows practitioners to have an increased awareness of the “social, economic and political” (Clarke, et al., 1996, p.173) climate in which professional knowledge is facilitated. With practitioners having an increased awareness of the socio-political, quality practice can be adapted to suit the varied and nuanced contexts. Reflection supports the overall increased critical approach to practice (Rich & Parker, 1995; Pagat, 2001), allowing practitioners to engage a reflexivity to ensure best and continually developing practice. 
2.4.5.5 Responding to ‘Clients’
Research supports the notion that practitioners who use reflection are able to develop stronger or improved ‘client’ relationships (Schön, 2016; Curry & Epley, 2022; Falender et al., 2014). Ruch (2005) highlights reflection allows for a relational approach to practice, resulting in better outcomes for the ‘client’. Baker et al. (1997) further reflects this is likely due to psychological safety that is created. Schön (2016) expresses reflection allows practitioners to consider their ‘client’ as a holistic being whose life and current environment is impacting their decisions, choices and responses. In considering we are the centre of our own socio-ecological system (Bronfenbrenner, 1996), we extrapolate an understanding that individual experience and social systems have alternative translations to others. As highlighted by Burnard (1986); “self-awareness can help us be more sensitive in our dealings with others” (p.219). Further to this, reflection is recognised as improving cultural competency (Coulson & Homewood, 2016; Falender et al., 2014) as practitioners become aware and sensitive to oppressive discourses within social systems. This awareness and recognition results in practitioners being better able to challenge oppressive practices (Ng, 2012; Singh & Manjaly, 2022). The management of these often ethically challenging situations is recognised as being further supported by reflection (Yip, 2006), as a result of both awareness and emotional regulation. All, in which, supports both the practitioner, the ‘client’ and the wider system as a whole. 
[bookmark: _Toc204954763]2.4.6 Critique 
Despite the wealth of literature, widespread adoption, and common engagement with reflective practice and its associated impact, there are continual concerns relating to the clarity of what ‘reflective practice’ is, and indeed what ‘reflection’ is generally (Kinsella, 2010). Kinsella (2010) highlights the extent of literature that outlines the various methods, attitudes and approaches to reflection, therefore creating a fluid concept that is difficult to define. Furthermore, this article highlights scholars that share critique around the tokenistic approach in which ‘reflection’ is used. However, due to “the messy, fragmented, complex and shifting work of practice” (Rowley et al, 2023, p.20), Schön (1987, as referenced in Rowley et al, 2023) criticised the positivist epistemological positioning of rigorous and scientific-based knowledge, and argues within professional practice the process of learning occurs through reflection and dialogue around one’s practice. Gilroy (1993) argues reflection is “the use made of the concept, and therefore its received meaning, is in no sense a unitary or straightforward one” (p.125). In an attempt to conceptualise reflection, many scholars have hinged upon Aristotle's conception of practical wisdom (Lamb et al, 2021). I question then, whether a virtuous approach to reflection, although not ‘rigorous’, could provide a personalised and impactful approach to the indefinable concept of reflection. In exploring virtuous reflection within a phenomenological sense, could a purely personalised yet highly attuned approach to reflection be invited into EP practice?
Although there is an abundance of literature supporting the impact of reflection and reflective practice, as seen above, there are also critiques around the process of completing reflection. Fook and Gardner (2007) explore the benefits of reflection yet highlight the time-consuming nature of its practice. Without sufficient time or support, practitioners can be left feeling overwhelmed by the continual need for reflective practice. Hatton and Smith (1995) explore the superficial or formulaic nature in which reflection can be completed as a result. Again, there is recognition of the time constraints and rigid frameworks in which reflection takes place. The lack of depth into reflection can limit the effectiveness, therefore preventing the transformative changes or deep-awareness the process hopes to support (Mezirow, 1991). Again, would the process of virtuous reflection be beneficial in overcoming these barriers? If practitioners were to present as reflective, as opposed to acting within reflective practices, could this support practitioners to ensure reflection is effectively adopted? 
[bookmark: _Toc204954764]2.5 Relationship between Reflection and Ethics 
[bookmark: _Toc204954765]2.5.1 Current Context
Ethical and competency guidelines, such as the BPS (2021a, 2017), outline practitioners must consistently reflect. Although within the context of clinical psychology, the guidance highlights the need for practising psychologists to stay “cognisant [to] the importance of self-awareness and the need to appraise and reflect on their own practice’ (BPS, 2008, p.8). Within the context of EdPsy, the need for reflective practice to uphold ethical standards is outlined as a necessary competency to complete the DEdCPsy (BPS, 2019). The continuation of reflection is highlighted within the HCPC Practitioner Psychologist Guide (2023a), although not presented within the ‘ethical boundaries’ section. The report mandates psychologists, but not specifically EPs, must “reflect on and review practice” (HCPC, Standards of Proficiency 2023, 10, 10.1, 10.3, pg. 15). In the context of EPs, Dunsmuir and Leadbetter (2010), supported by Andrews (2018), suggests the Division of Education and Child Psychologists’ professional guidelines have limited focus on reflective practice, despite the outlined necessity of completion. Although there is a clear understanding of the positive impact of reflection on ethics and is highlighted as crucial to ethical practice for practitioners and ‘clients’, there is little legislative guidance or recognition into the development of this relationship. Moreover, there is little recognition as to how ethics is impactful on reflection, and whether there is a dynamic bi-lateral relationship between the two. 
[bookmark: _Toc204954766]2.5.2 Dynamic Relationship
As outlined in the above sections of this chapter, the dynamic relationship between reflection and ethics are understood as being crucial to professional practice. Schön (2016) highlights the use of reflective practice impacting individuals to become more aware of ethical consequences, therefore being better able to foster moral sensitivity and effective ethical decision-making. The development of ethical reflection supports practitioners to critically reflect both upon their own practice, and the ethical frameworks and systems in which they practice (Brookfield, 2017). Brookfield (2017) suggests reflective practitioners critically engage and evaluate the impact of their moral decisions on themselves and others within their practice. This encourages transformative learning through the scope of challenging pre-existing assumptions, and by developing a more nuanced understanding and approach to ethical decisions. In turn, resulting in more ethical decision-making within complex scenarios (Mezirow, 1991). Eraut (2002) emphasises the impact of reflection on continuous ethical development. Reflection fosters an ability to assess and adopt changing ethical standards, therefore ensuring practitioners are accountable and aligned to professional ethics, despite social or political contexts. The notion of accountability is supported by Fook and Gardner (2007). The process of reflection is highlighted as allowing professionals to not only evaluate the contextual changes, but also their own behaviour, ethical standpoints, and ethical lapses. This, in turn, supports the accountability to adjust and engage within ethical practice. There is literature supporting the notion that virtuous reflection also supports the development of practical wisdom, (or phronesis) (Lamb et al., 2021), or within the context of this research, virtuous ethicality. 
The dynamic relationship in which ethics supports reflection, however, is seemingly less explored. The current research and literature display a primarily one-directional relationship between reflection and ethics. Although there is acknowledgment of the importance of reflection in supporting ethics, the process of ethical awareness supporting reflection is less evident. Philosophers, such as Socrates, reflect the impacts of ethics encouraging reflection (Apology, 38a5-6, as cited in Ahbel-Rappe & Kamtekar, 2006), however the primary focus is, again upon the importance of self-reflection on the development of ethicality, self-awareness and accountability. Similarly, Aristotle (2000) suggested ethicality guides individuals towards reflection for moral development, yet the primary focus is related to reflection being a requirement for the acknowledgment and development of virtuous traits. Kant and Schneewind (2002) argue ethics encourage critical reflection by engaging individuals with complex and moral questions that require considered thought. Likewise, the process of explicit ethical training encourages a process of reflection to successfully engage (Knapp, VandeCreek and Harris, 2014). There appears to be a general understanding documented across various domains; ethical action is consequentially supported by reflection, however the emphasis on reflection impacting ethics is a primary focus (Gilligan, 1993; Mill, 2016; MacIntyre, 1985). 
[bookmark: _Toc204954767]2.6 Research Justification 
There are recognisable the gaps in contemporary research and literature relating to virtue ethics and virtue reflection, particularly within the field of EdPsy. This review highlights the paucity of research into the use of virtues within both the UK, within the general field of psychology, and specifically within the field of EdPsy. Kristjánsson (2018) recognises the “great divide” (p.546) between philosophy and psychology in relation to virtues. He recognises the contentious nature of virtues within the field of psychology and yet highlights the strong “theoretical case for academic ecumenism between psychology and philosophy in researching virtues” (p. 560). There is a call for marrying the two to support the symbiotic growth in both fields. There is a recognition that the use of virtues is currently “on the fringes of psychological work” (p.561), Kristjánsson urges psychologists to engage in this philosophical approach. This research hopes to begin to re-introduce the two domains in the hopes of supporting the development of the field of psychology, in particular EdPsy. This research hopes to address this by the following research aim: to undertake an exploration into the experiences of EPs enacting reflection and ethics as virtues. This was completed using the following research questions:
· [bookmark: _heading=h.nd8sx6vhj7w1]According to the participant, how are the virtues of reflection and ethics manifesting and presenting in EP practice?
· What is the participants' experience of enacting the virtues of ethics and reflection through the exploration of a work dilemma? 
· What is the dynamic relationship between reflection and ethics as virtues within Educational Psychology practice?



[bookmark: _Toc204954768]Chapter 3: Methodology
[bookmark: _Toc204954769]3.1 Chapter Overview 
The following section is split into two parts. The first part demonstrates my rationale behind using Interpretative Phenomenological Analysis (IPA) as a methodology. It begins with exploring my ontological and epistemological positioning, followed by an exploration of IPA. This includes recognition of three main concepts within IPA: phenomenology, hermeneutics and idiography. This section recognises the implications of these concepts whilst conducting a study. This is followed by recognition of the quality, validity and generalisability of this research. The second part demonstrates an overview of the research process, including: ethics, sampling, participant information, data collection and analysis. 
[bookmark: _Toc204954770]3.2 Part 1
[bookmark: _Toc204954771]3.2.1 Ontological and Epistemological Positioning 
Ontology is defined as “understanding what is” and epistemology is “understanding what it means to know” (Crotty, 1998, p.10). The ontological and epistemological positioning of this research, including the research aims, is phenomenological. Significant exploration and reflection were spent grappling with my ontological and epistemological positioning. Despite exploring other stances, phenomenology felt the most appropriate. 
A relativist approach in which reality is subjective, varying between each individual, and only accessible to the individual experiencing it (Robson & McCartan, 2016), felt the most authentic approach both personally and as a researcher. My ontology closely aligns with the phenomenological understanding that one’s reality is constructed through our lived experiences: the nature and assumptions of our reality sit within the concept of what it is ‘like’ to be human, and not just any human but more specifically, you (Smith et al., 2022). Our conscious experience creates the truths of our world. In turn, my epistemological approach understands the knowledge we have, or create, is derived from our experiences of the world. In turn consciously, or commonly subconsciously, impacting our process of understanding of experiences. These experiential lessons map onto every circumstance of our lives to further support the lens in which one has created. Levers (2013) suggests there are “as many realities as there are people” (p.2). 
Willig (2013) shares research using IPA aims to investigate and present the individual experiences, within the nuanced and specific social, cultural and psychological context. Although there are alternative qualitative relativist approaches to research, IPA allows an in-depth exploration into the lived experience of the participant. Although an autoethnographic approach was considered, I am able to recognise my personal connectedness to the research themes is stronger than most. The result of which could result in ineffective impactions for the wider EP community. A feminist/critical perspective was also considered, however the focus on the research is related to people experience, the distinct phenomena of engaging in virtuous ethics and reflection from an authentically individualised perspective. The perspectives of these participants were not related to marginalisation, but rather deeply personal experiences despite their positionality. Therefore, a critical perspective felt like an inappropriate methodology. 
Furthermore, in using IPA, my data collection method and data analysis were then informed from my epistemological and ontological positioning. In using a phenomenological approach, I recognise each individual experience as valid and genuine. Yet, I acknowledge that reinterpretation is also valid, not only for the individual but also for others' sense-making of the interpretation of that experience. The continual and receptive sense-making process are derived from a subjective standpoint: one in which IPA accounts for. 
[bookmark: _Toc204954772]3.2.2 Phenomenology as an Ontology and Epistemology 
Phenomenology is a philosophical movement focusing on the detailed description of the individuals conscious lived experience. Despite variation across philosophers, phenomenology is best and most widely understood as thinking of what it is like to be human (Smith et al., 2022). Emerging in the 20th century, phenomenology posed an alternative approach that questioned dominant positivist positionality and discourse of the time (Smith, 2011). Widely regarded as the principal father of phenomenology, Edmund Husserl pathed a way for phenomenology. This was most notably supported and adapted by Heidegger, Merleau-Ponty, and Sartre. Husserl (2012) establishes the importance of the perception of a thing or experience, whilst the other philosophers each developed the notion of the person being “immersed into a world of objects and relationships, language and culture, projects and concerns” (Smith et al., 2022, p.16). 
Husserl (2012) created a phenomenological approach that aims to explore the core essence of the human experience. The approach intends to investigate ‘attitude’ by focusing on intentionality and reflexivity. Additionally, the notion of ‘bracketing’ was derived to support setting aside preconceived notions and understandings to hone in on the subjective experience of the investigated phenomena. Heidegger (1962), however, critiques this approach and called for a broader focus that recognised the contextual and existential impact on phenomenon: emphasising human existence and how the surrounding world shape one’s experiences. This call for a more holistic approach shaped interpretative aspects of IPA. Smith (2011) recognised pre-existing knowledge and assumptions are a challenge when completing IPA research, and therefore the benefit of ‘bracketing’. Heidegger believes the contextual understanding of the researchers' knowledge and assumptions should be integrated, therefore introducing ‘interpretative’ (Larkin et al., 2006). Husserl developed the notion that researchers’ approach to sense-making or interpretation, also known as hermeneutics, is significant and central to phenomenological research: this will be further explored below. 
Merleau-Ponty (1962) introduced the concepts of subjectivity and embodiment when considering how we, as an individual, perceive others. One’s perspective of someone will come from their own embodied sense of understanding: “Thus, while we can observe and experience empathy for another, ultimately we can never share entirely the other’s experiences, because their experience belongs to their own embodied position in that world” (Smith et al., 2022, p.14). This notion of embodiment is recognised as how best humans understand or experience emotions (Ratcliffe, 2019; Fredman, 2016, 2004), and therefore present as crucial when engaging in sense-making. The implication on IPA research is two-fold: the researcher must recognise the importance of the individuals’ emotive and embodiment expression, and understanding we can never truly capture the lived experiences of an individual. Yet the focus on emotions and embodiment must not be overlooked as this is how we can best understand the individual experience (Smith et al., 2022, p.15). 
Sartre (1943) extends phenomenology through the recognition that people are continually developing and adjusting as a result of their lived experiences. Kierkegaard (1974) summarises this with: “an existing individual is constantly in the process of becoming” (p.79). This is further manifested through the presence of others, the interpersonal relationships we hold, the biographical history and the social climate in which the individual is present. The impact, or lack thereof, of another person can significantly alter the perception of that experience. Sartre develops Heidegger’s concept of the holistic experience to encompass the relevance of personal and social relationships. The relevance when conducting research is for an acknowledgement of the interpersonal connectedness experienced within lived experiences. Once again, shedding light onto the interpretive nature of IPA. Thus, leading to the matter of interpretation itself: hermeneutics. 
[bookmark: _Toc204954773]3.2.3 Interpretative Phenomenological Analysis 
Smith et al. (2022) provides an overview of phenomenology’s history, including the influential philosophers that contributed towards its development. IPA is founded upon the three central philosophical ideas; phenomenology, hermeneutics and idiography. Therefore, these key areas will be explored within the section within the context of this research. 
My personal exploration of engaging with and understanding IPA, and the associated philosophical theories, was highly supported by Smith et al.’s (2022) interpretation. This led to an understanding that IPA’s primary concern is gaining a deep and detailed understanding of the individual human experience, and how this experience is shaped by our individualised cognitive processes, emotions and bodily experience. IPA allows personal expression of experiences to better understand how individuals interpret and gain a sense of meaning. This is facilitated through phenomenological inquiry. IPA aims to use this approach to capture the richness of the individual experience and provide a transparent recognition and exploration into the researcher's individual interpretation, understanding and perspective and how this influences the research (Smith, 2024; Smith, 2011). As denoted by Wagstaff and Williams (2014), IPA prioritises participants' understanding of expressed phenomena, therefore by using IPA, this research commits to the intention of ensuring participants’ perceptions are presented as the core focus. This is further reflected in the research questions. In using ‘according to the participant’ and ‘participant experience’, there aims to be a significant focus on the participants' deeply personal expression. Additionally, Smith and Osbourn (2015), suggest IPA is an effective method for researching “complex, ambiguous and emotionally laden” (p.1) topics. Given the nature of reflection and ethics being nuanced and multi-faceted, IPA felt an appropriate way to explore these topics. 
Additionally, as a reflective note, it feels significant to recognise that feedback provided by the participants re-affirmed the appropriateness of using IPA as the research methodology. The process allowed individuals to explore experiences in more depth than ever before and enabled them to begin to explore the impact on their virtue development. Participants reflected on the novelty of this experience, and the impact on self-understanding. There was a general consensus of valuing the phenomenological approach to better understanding oneself and one’s practice, resulting in a desire for further engagement.
[bookmark: _Toc204954774]3.2.4 Hermeneutics
“Hermeneutics is the theory of interpretation” (Smith, et al., 2022, p. 17) and is highlighted as one of the fundamental features of IPA. There is an ongoing debate and criticism within phenomenological literature surrounding the need for interpretation. (Langdridge, 2007; Horrigan-Kelly et al., 2016; Crowther and Thomson, 2020). However, Heidegger (1962) supports the notion that there is an inseparable relationship between the subject and object. Horrigan-Kelly et al. (2016) highlight Heidegger’s understanding of the “embeddedness and inseparability” (p.2) of the person to the world. Interpretation is understood as being required to sense-make our own world and others (Langdrige, 2007). Despite various schools of thought surrounding interpretive phenomenology, I felt closely aligned to the concept of hermeneutics and chose to recognise and employ it throughout this research. I aimed to seek meaning from certain phenomena, whilst recognising my presence and subjectivity. 
It feels important to recognise throughout the data analysis, a double hermeneutic approach was used. Finlay (2011) and Smith et al, (2022) share the unavoidable use of interpretation with IPA, and described the double hermetic process as the researcher’s sense-making of the participants' sense-making: “IPA always involves researchers' own interpretations as they try to make sense of what is being said while remaining grounded in the interview text” (Finlay, 2011, p.141). Smith (2011) highlights the non-linear and multi-faceted cycle of interpretation as being significant to the process. Neither the ‘parts’ nor the ‘whole’ of the text can be interpreted, but one must comprehend the parts to understand the whole and vice versa. As such, an iterative process is highly encouraged (Smith et al., 2021). Therefore, both a double hermeneutic and an iterative approach were taken throughout the analysis of this research. 
Prior to the analysis, I logged reflective journals post interviews. This aimed to recognise my understanding and influence within the interviews itself. Due to my novice researcher status, I opted to employ Smith et al.’s, (2022) systematic approach to IPA to analyse the data on each transcript. In an attempt to acknowledge and mediate the obstacles of IPA studies, such as personal biases, subjectivity, and preconceptions (Smith, 2011), reflexive methods, such as supervision and reflective logs, were continually utilised. Yet, I am able to acknowledge my personal experiences and knowledge of ethical and reflective virtues will inevitably frame the course of the interviews and analysis. The meaning's significance is clearly highlighted in the mere fact I chose to conduct this research.  A consciously aware and reflexive approach was adopted throughout the research and analysis in an attempt to mediate this barrier. Yet, I feel it is important to acknowledge, as recognised by Larkin et al. (2006), my previous knowledge and experience will have influence on the data. IPA, however, accounts and recognises this impact, and perceives the interpretation as a significant part of the process (Willig, 2013).
[bookmark: _Toc204954775]3.2.5 Idiography
Another fundamental tenet of IPA is the idiographic method. Smith et al. (2022) define idiography as being “concerned with the particular” (pg.24). It aims to move away from creating general assumptions of groups and rather focus on each participant's perspective as unique and situated within the time and context. This is said to be achieved through a detailed exploration of each participant’s experience, highlighting the distinct nuances of each experience (Smith et al., 2022; Smith, 2011). The uniqueness of which is harnessed to identify themes, and only once the individual analysis is achieved, can we begin to identify group themes (Smith, 2004). Smith (2004) highlights the power of delving into ‘the particular’ to be able to illuminate ‘the universal’. 
Smith (2011) recognises the unique and nuanced cultural and temporal contexts in which the individual lived experience takes place. Therefore, it feels important to not assume the experience as generalisable and are absolute truths, but rather as an expression of their experience and lived truth at that time. As suggested by Pietkiewicz & Smith (2014), I aimed to understand how individual participants perceived and interpreted their experiences. I recognise individual perceptions of such events may be alternatively perceived and the convergent view of the phenomena cannot be classed as universal. However, I hope by engaging in an in-depth, yet holistic approach, I can foster a deep understanding of each individual to contribute to rich, valuable, and meaningful insights into this phenomenon. 
[bookmark: _Toc204954776]3.2.6 Quality, Validity and Generalisability 
The quality and validity of qualitative research is a long-standing debate, due to being hinged upon “perspectives, purposes, language and culture” (Yardley, 2017, p1). The inevitable subjectivity of interpretive methodologies is bound to raise questions of validity. Willig (2013) emphases due to subjectivity, and small-sample sizes, researchers must take a tentative approach in not reaching broad, firm and generalisable conclusions. Yet, Yardley (2017) recognised the distinct need and benefit of qualitative studies, and therefore reviewed literature to identify four key themes in “enhancing, evaluating and demonstrating the quality of qualitative research: sensitivity to context; commitment and rigour; transparency and coherence; and impact and importance.” (p.295). The following subsections outline how these four criteria were considered and employed within this research. 
[bookmark: _heading=h.dq9e51e4fxba]3.2.6.1 Sensitivity to Context
I am consciously aware of the literature, studies, theories and philosophies available to ensure sensitivity to the context. Additionally, I am aware of historical and social contexts in which my research took place. To stay sensitive to the context, I utilised an open and reflective approach, through the use of various types of supervision (peer, thesis supervisor, pastoral supervisor, placement supervisor), and personal reflective logs. 
[bookmark: _heading=h.dugzy9mpazwo]3.2.6.2 Commitment and Rigour
Throughout all processes of this research, I have ensured a thorough and active approach. Diligent engagement with literature and data was undertaken whilst the analysis was openly reflexive. I worked hard to ensure active engagement with the data, including opting for more time-consuming approaches to analysis, such as physically writing. This highlights the commitment to fully immersing myself within the data to ensure accurate and extensive analysis. Additionally, a professional and ethical approach was consistently upheld when engaging with participants and data. 
[bookmark: _heading=h.yrrluaar7pk5]3.2.6.3 Transparency and Coherence 
Each stage of the research has been diligently recorded and executed. My ability to be able to showcase the process and outcomes highlights the transparency created throughout this research. Additionally, an explicit and transparent approach was used with participants. All participants, as seen in the ethics section below (see appendix 1 and 2), were aware of the aims and process of the research. I am consciously aware of the contestable nature of the three main aspects of this study: reflection, ethics and virtues. Therefore, I aimed to create a transparent approach to how language has been used and interpreted within Chapter 2. 
Coherency was achieved through ensuring the selected methodology was meticulously followed throughout the research process. With each step of the process being followed by the outlined approach (Smith et al., 2022), I was able to create a coherent approach. The accessibility of the process further highlights transparency and coherency. Additionally, all the analysis is firmly grounded in the data. 
[bookmark: _heading=h.xrsj48rs2drx]3.2.6.4 Impact and Importance 
No literature or research was found in relation to considering reflection and ethics as virtues within the field of EdPsy. Therefore, this research adds distinct, innovative and valuable knowledge to the understanding. Additionally, this research supports EPs to evaluate and reflexively adapt their personal and professional practice to authentically integrate virtuous approaches. 
[bookmark: _Toc204954777]3.2.7 Ethics
The research adhered to ethical guidelines as presented by BPS’ Code of Human Research Ethics (BPS, 2021b), as seen in the ethics application (see appendix 1). Moreover, ethical approval was granted by the University of Sheffield Ethics committee in May 2024 (see appendix 2). Ethical standards, as denoted by the BPS (2021a, 2021b) were consistently adhered to throughout. Furthermore, as highlighted within the following text, Willig’s (2013) five key ethical principles for conducting research were followed to ensure research integrity and ethical responsibility: informed consent, confidentiality, anonymity, protection from harm, and the right to withdraw. 
To ensure participants had informed consent, an information sheet (see appendix 3) outlining the research’s nature, including its purpose, methods, and potential risks was provided to potential participants. This included participants' right to withdraw throughout. Prior to participant engagement, participants were asked to complete a consent form (see appendix 4). Consenting participants were also given the opportunity to ask additional questions before the interview process, and offered a debrief post interview. Prior to the interview, participants were asked to send an email to outline the anonymised ‘work dilemma’ in which they wished to discuss in the interview. The dilemma was to be within the parameters of:
· All people, settings and identifiable information/data will be anonymised.
· A dilemma that does not evoke difficult feelings or emotions for the interviewee.
· Does not implicate anybody as engaging in malpractice.
· A dilemma in which the interviewee feels comfortable engaging in their experiences.
This was requested to ensure the interview topics would not challenge the interviewee’s professional ethical practice and/or cause psychological discomfort. This aimed to protect the participants and those discussed within the dilemma from harm, and enable a sense of psychological safety for participants. There was a wide range of work dilemmas bought to interview, of which the following main themes arose: multi-agency working, parental support, systemic challenges, and collaborative working relationships. Although the context of each dilemma varied, they were all rooted in ethical challenges. 
The research was deemed as presenting with minimal harm or distress to the participants. However, due to the nature of research being based upon an exploration into oneself, I was conscious of the feeling of vulnerability this may evoke. Therefore, participants' body language, tone of voice and reactions were closely monitored throughout the process to ensure comfortability. Additionally, participants were reminded of their right to withdraw from the research and interview. Post interview, some participants sent follow-up reflective emails regarding the interview process. Participants were asked for consent to be able to use these emails.  All data was appropriately stored, managed and discarded in accordance with the University of Sheffield’s Ethical Guidelines.
To ensure anonymity and confidentiality, pseudonymised names were assigned to the participants and all identifiable information to be redacted from the transcripts. Furthermore, the name of the Local Authority (LA) in which the research was conducted has been redacted, due to presenting with easily identifiable data. This notion was similarly enacted within creating pen portraits within my analysis. Due to the small sample size, the interconnected nature of the EP world, and the distinct job roles, I felt individuals may have been identifiable. Therefore, to ensure anonymity and confidentiality, this information has been purposely omitted. 
[bookmark: _Toc204954778]3.3 Part 2: Procedure and Design 
The following describes the used methods of sampling, recruitment data collection, transcription and analysis. 
[bookmark: _Toc204954779]3.3.1 Participants
Smith et al. (2022) denote a purposeful and homogenous group should be used to gain a better understanding of the individual lived experience. The participants are positioned as the expert within the research ‘phenomenon’ (Smith, 2011). Purposive convenience sampling was used to recruit. I began by emailing all qualified EPs within the LA service where I am on placement. The email outlined the research, inclusion criteria and approved ethics. Five qualified EPs took interest in the research and therefore became participants. Given all participants are qualified EPs working within the same LA, the sample group is considered homogeneous. However, the individual job roles within the sample group present as having non-homogeneous tendencies. Due to IPA aiming to investigate the deeply individual lived experiences (Smith et al., 2022), this did not present as an issue. I am aware that in sampling from the service I am embedded into, there will be pre-existing relationships that will have consequences of the interview process. Yet, due to the deeply personal sentiment of one’s lived experiences, I perceived the working relationship as a benefit to ensuring open, honest and reflective interviews. 
Throughout the recruitment stage of this research, the senior leadership team took considerable interest in the research and its potential impact. A shared hope was expressed that the research would be able to be disseminated and utilised within the service, resulting in the research, even from the early stages, presenting as impactful. A key criterion of qualitative research as outlined by Yardley (2017).
[bookmark: _heading=h.m3aaw1u0o2z3]3.3.1.1 Inclusion Criteria
This research targeted qualified EPs, encompassing gender, length of practice, and current position. All participants had to be registered practitioners, working under the HCPC (2023a, 2023b, 2024) and BPS (2021a) competencies and felt able to reflect on the experience of being an EP. Additionally, having completed the DEdCPsy, it felt fair to assume participants would have a basic conceptualisation and understanding of the research aims. An additional consideration was in inviting EPs to reflect on reflection, I would likely attract those who are more comfortable within a reflective space. Due to IPA wanting to explore the complex and nuanced lived experience of participants, this self-identified approach to engagement did not raise concerns. It presented participants willing to deeply engage and explore lived experiences. 
[bookmark: _heading=h.7rxxq7d9i2ag]3.3.1.2 Number of Participants 
Smith et al., (2022) suggest the optimal number of participants for an IPA study is around 4 to 6. The small sample size presents the researcher with the ability to engage in the rich analysis of the individual (Langdridge, 2007; Smith et al., 2022; Brocki and Wearden, 2006). Five people expressed interest in partaking within the research and returned the consent form. Therefore, those individuals became participants.
[bookmark: _Toc204954780]3.3.2 Semi-structured Interviews
Prior to engaging with interviews, I took the opportunity to ensure participants felt comfortable and at ease throughout the process. I ensured to arrange the interviews at a time that was convenient for the participants, as I am aware of the limited capacities of EPs. Additionally, I ensured interviews took place in the LA building where the Educational Psychology Service (EPS) is located. The interview rooms were familiar and confidential. The in-person approach to interviewing served two purposes; to ensure a sense of psychological safety and comfort of a familiar environment, and to gain a phenomenological understanding throughout the interview. This felt important for analysis and to tentatively respond to the interview as necessary. Additionally, prior to interview engagement, I ensured each participant had time to retrieve personal comforts, such as a drink or time to decompress. Given the participants are my colleagues, I felt I had a positive rapport with them, however ensuring their psychological safety and comfort was still deeply considered. 
Semi-structured interviews are noted as being the most appropriate method (Smith et al., 2022) within IPA studies. Semi-structured interviews “elicit rich, detailed and first-person accounts of experiences and phenomena under investigation” (Pietkiewicz & Smith, 2014, p.10). The use of semi-structured interviews allows for a flow of dialogue whilst affording space for further subjects to arise (Pietkiewicz & Smith, 2014; Smith, et al, 2022). 
The interviews lasted approximately one hour and were facilitated through phenomenological interviewing. This was supported by Smith et al.’s (2022) guide to conducting phenomenological semi-structured interviews. All interviews started with the participant being asked to explore the previously identified ‘work dilemma’. Following this, phenomenological interviewing questions were used, following the outlined questioning categories; descriptive, narrative, structural, contracting, evaluative, circular comparative, prompting, and probing. Throughout the interview process, I was able to explore topics that were highlighted by participants that felt relevant to the research aims. In such, actively co-creating the produced data (Smith et al., 2022). Despite the co-creation, I ensured the participant engaged in the majority of the talking, infrequently asking open-ended questions to ensure the interview was not researcher lead. 
Immediately after each interview, I engaged in reflective writing. This allowed expression of my phenomenological experience of the interview process, the emotive response, and address any aspects of the interviews that felt particularly pertinent. 
[bookmark: _Toc204954781]3.3.3 Transcription
All interviews were transcribed verbatim through listening and writing (see appendix 5).  This allowed me to become fully immersed within the data. 
[bookmark: _Toc204954782]3.3.4 Analysis
Smith et al., (2022) express and encourage individualist approaches to data analysis. However, due to my inexperience within IPA, I chose to adopt the framework outlined in their book. 
[bookmark: _heading=h.1wr7f0kq9fo7]3.3.4.1 Step 1: Data Immersion 
The initial phase of this process involved deep immersion with the data through repeated listening to each interview whilst transcribing. Post transcription, I engaged in reading and re-reading the transcripts both with and without the audio data. This process allowed engagement with the linguistic subtleties that felt pertinent, that may have been initially missed. Additionally, the concept of reflection was continually reflected on. Although participants spoke about their lived experiences of reflecting, I was consciously aware in doing so, an active reflection was being undertaken. Therefore, within the immersion I wanted to stay conscious to the multi-layered expression of exploring a lived experience whilst being amidst one. Yardley’s (2017) highlights the importance of researcher sensitivity to the context as being a fundamental cornerstone to qualitative research. Therefore, staying mindful of the interview environment felt imperative whilst amidst data immersion. This process allowed familiarisation of the complex meanings and experiences raised. Despite the importance and significance of data immersion (Smith et al., 2022), I am now able to reflect the sheer quantity of data, comparable to the time in which was dedicated to completed data analysis, presented as a barrier to full immersion. Despite feeling as though I had entered the participants' world, I question whether if more time were available, whether further and more deep immersion could have been facilitated. 
[bookmark: _heading=h.czwvacp806qo]3.3.4.2 Step 2: Exploratory Noting
At this stage of the analysis, I explored various ways of engaging with the data. Eventually, the most authentic approach was to hand-write my analysis on a printed transcript. This approach allowed me to feel completely immersed within the data and be able to express my analysis freely (for example see appendix 7). Smith et al. (2022), once again, express there is no correct way of analysing. This process caused an initial sense of discomfort as the extent of the interview data could result in various avenues of analysis. Therefore, to create a sense of structure within the analytic chaos, I opted to engage in bracketing. Despite bracketing being used, as described in Chapter 3, to set aside preconceived notions and ideas, it also had a secondary use within this research to clarify and maintain the research focus. Smith et al., (2022) encourage a dynamic approach to bracketing in which a reflexive approach is taken to explore and investigate the phenomena. This produces a more concise and refined data set that focuses on the outlined research aims. I engaged in this by physically highlighting moments in which ‘reflection’ and ‘ethics’ were raised within the transcript. This, however, raised personal tensions. I was conscious to not place my research aims on to the participants' experiences, however the vastness of the interview data required an approach to bracketing that would ensure ‘coherency’ within the research (Yardley, 2017). Despite initial discomfort about analytic bias, I was able to recognise the process, as a whole, was a reflective journey for the participant. Therefore, all the data collated was going to be of a reflective nature. Additionally, as highlighted within Chapter 2, reflection and ethics permeate all aspects of life, and therefore all aspects of professional life. The universal nature and pervasiveness of ethics and reflection therefore allowed this bracketing approach to be valid. This recognition created containment during interpretation, alongside an awareness of my influence within the ‘interpretive’ part of IPA.  
To best analyse the data, I opted for a colour-coded system to differentiate between the types of analysis: initial noting (black), descriptive analysis (green), linguistic analysis (pink), and conceptual analysis (purple) (for example see appendix 6). This approach was repeated across the transcripts until all the appropriate data had been collected. This process allowed immersion into the data and the participants' lived experiences. I analysed nuanced words, sentences and meanings, to grasp an understanding of the general lived experience from participant perspective. I recognised the flow of the interview allowed a comfortable and reflective space for participants to engage in active reflection. Therefore, participants were able to create a better sense of their lived experience for themselves, and therefore me. 
I created many reflective logs, of which encompassed two main experiences. The first being how deeply connected I felt to the participants' experience, and feeling as though I could understand them and their experience, over assuming what was felt. The other reflection raised was my sense of excitement about the research. Additional reflections were raised relating to the privilege I have to be trusted with such personal expressions, and to be able to partake in research that fuels me, and acknowledging my personal circumstances at the time is likely to have impacted how the data was analysed.
[bookmark: _heading=h.yl51vi5oi9bm]3.3.4.3 Step 3: Constructing Experiential Statements 
The most authentic approach to documenting each Experimental Statement (ES) was to physically write them. This allowed personal engagement in the process (for example see appendix 7). To ensure statements were not lost compared to the transcript and data, all statements were labelled with the associated line number from the transcript. Additionally, when statements were generally repeated, additional numbers were added to the original ESs (see appendix 7). I was mindful to find the balance between over-consolidating the ES’ and creating copious amounts of data that would not be effectively analysed. As I got more familiar with the analysis process, I created a more fluid approach to note and ES making. This allowed me to feel better immersed within the data, as opposed to feeling a stagnant and rigid approach to analysis. 
Throughout this process, I continually become more consciously aware of the hermeneutic circle (Smith et al., 2022) taking place. I became very aware of my choice of words and consciously stayed mindful of the experience of the participant. For example, ‘personal hardship’. Participants shared experiences in which they found challenging yet transformative. This presented within the personal life yet had a profound impact on their professional development. I grappled with the idea that participants may not see these experiences explicitly as ‘hardships’, yet the way in which they were verbally presented, both in the language and the phenomenological feel of expression, presented as such. I am able to recognise the hermeneutic circle is at play; there is an additional layer of understanding of how that experience was received. Consideration was taken to ensure the lived experience was expressed, along with phenomenological and emotional undertones of these experiences. Despite this causing some initial tension, as I wanted to ensure the participants' transcripts were analysed accurately to their lived experience, I was able to seek comfort in the knowledge that IPA recognises the interpretive aspect of analysis. I was able to explore this, as well as future stages, with a peer who was concurrently feeling similar tension. 
[bookmark: _heading=h.ux7f7axrncd4]3.3.4.4 Step 4: Searching for connection across ES’
This step took various forms of experiment. Initially, I followed the advice of Smith et al., (2022) and cut out the experimental statements to be organised (see appendix 8). However, due to the pervasive nature of reflection and ethics, the statements had a natural interconnectedness that resulted in this approach feeling both ineffective and reductionist whilst analysing the complexities of the lived experience. I also attempted to create a Venn-diagram method of analysis, both physically and virtually (see appendix 9). Again, due to the complex interconnectedness, this felt insufficient. I therefore opted to create a spreadsheet in which all the ES’ were noted (for example: see appendix 10). This allowed a flexibility to identifying connections across the statements whilst accounting for the connectivity. As an additional layer, I colour-coded the statements to understand which best answered my research questions (for example see appendix 10). This was initially completed to better make sense of the individual ES’, however I can now reflect it was an effective way to begin to formulate my generalised understanding of the data. 
This process focused on the superordinate themes and emerging subthemes that were being presented throughout the ES. I reflect there is a myriad of clusters that could have occurred. Yet, the process in which I undertook succinctly began to align with my research aims and questions. It therefore felt the most appropriate and robust approach to ensuring my research would be successful, ensuring one of Yardley’s (2016) key qualitative principles were fulfilled. The groupings appeared to naturally and coherently begin to sit into clusters in which would become the Personal Experimental Themes (PETs). 
[bookmark: _heading=h.71i8nx23sj01]3.3.4.5 Step 5: Naming and Consolidating Personal Experimental Themes 
The clustered subthemes were carefully named based on the individual experience, as directed by Smith et al. (2022). The PETs are presented in the bold titles, whilst the subthemes are italicised (for example see appendix 10). Each of these themes related to genuine experiences of participants. Due to the flexible yet robust approach taken, I was able to explore the ES’ for their individuality and their interconnected nature. 
At this stage, I took the opportunity to seek supervision to ensure an external individual was able to get a phenomenological feel of the lived experience. I wanted to ensure I was steadfast to my methodology and ensure I was not falling into alternative more thematic based analyses. It felt important that not only was the lived experience accurately analysed but also to represent the phenomenological feel of the experiences to those not immersed in the data. This process required fine-tuning, to which some of the PETs had to be refined to become more phenomenological. On reflection, I am grateful I sought external validation. Despite the inner tension of reducing lived experiences to very few words, this process builds a sense of confidence and security that my interpretation and linguistic approach was able to evoke the experience of the individual. 
[bookmark: _heading=h.i10gp5dpprbp]3.3.4.6 Step 6: Repeating for All Participant Data 
This process was carefully repeated for all participants. I deliberately replicated the process for each participant, with the intention of grouping at the end of all the stages. However, it quickly became apparent there were convergent themes arising across participants. Despite an awareness of this, I chose to stay mindful of the individual experience and maintain an individual approach to analysis to ensure the individual lived experience was captured. I did not want to become biased to previous analyses nor intended research aims. 
[bookmark: _heading=h.lykboslajm56]3.3.4.7 Step 7: Working with Personal Experimental Themes to Create Group Experimental Themes
As previously stated, despite an individualised approach to analysis, overarching patterns and themes quickly presented themselves. The initial data set, however, was considerably substantial and required refinement. Therefore, I opted to place all the PETs and their subthemes from all participant analyses onto a document to be able to delete repeated theme names (for example see appendix 11). From here, concurrent subthemes and PETs were merged to be able to identify Group Experimental Themes (GETs) and their subthemes (for example see: appendix 12). Significant time was taken to further consider and refine the GETs. This raised tensions, as I found it challenging to strike a balance between coherency, authenticity, group norms and individual experience.  
This consistent metaphorical dance with tension arises from wanting to express the individual lived experience, along expressing the convergence across all PETs to create GETs. This convergence, I hope, highlights the homogenous nature of the participant sample. However, I am consciously aware IPA does not place focus on ‘group norms’ (Smith, et al., 2022). Additionally, there was an overt feeling of complexity in refining and creating distinction within the GETs. Their interconnected nature accurately represents the beautifully complex and holistic essence of lived experiences. Yet, to present the GETs as authentically as this would present as chaotic and incoherent, which in accordance with Yardley (2017) would decrease this research’s validity. Therefore, I had to create a sense of simplicity and coherency within the GETs. This felt, and still feels, like an unresolvable compromise. To present the GETs as truly authentic reduces the validity of the research, whilst to present them simplistically loses the essence of the lived experiences. I recognise there is no resolve this tension, however I wish to highlight the tentative approach I took to ensure both polarities were reflected upon and accounted for. 
To overcome this tension, I opted to harness language used by participants. Due to the homogeneous nature of the participants, despite varying lived experiences, they showed a similar professional lexicon. This made using the participants' words that encompassed all participants' experiences easier. Additionally, when developing the GETs, I actively avoided any prejudicial terms. For example, participants used pathologizing terms when expressing their discomfort with the ever-developing sense of competence, whilst others spoke on this experience without using such terminology. Therefore, I consciously opted to harness language that encompassed both experiences to be able to express the phenomenological experience, whilst ensuring not to place labels upon those who do not ascribe to them. Another example of this was in developing the GETs ‘constant sway of competence, knowledge and practice’; these words were used within various interviews. The ‘constant sway’ was representative of the evoked emotion that was underlying when discussing the experience of competence, knowledge and practice. Although I am consciously aware ‘constant sway’ is my personal terminology, and my understanding of the lived experience, it felt the most accurate term to verbalise the generalised experience. 
The use of supervision was supportive in overcoming the tension of the hermeneutic circle for all participants, on top of the amalgamated approach to expressing the lived experience. 
Despite being time-consuming, it felt a worthwhile undertaking to ensure I was able to reflect on tensions, creating GETs that feel balanced between individual experience, group experience, holistic complexities, and simplistic presentations. The time taken highlights the dedication to ensuring all aspects of the research have been deeply considered, and all experiences have to be handled with care and consideration. 
[bookmark: _Toc204954783]3.4 Chapter Summary 
The above chapter comprehensively explores the research methodology, highlighting the appropriate use of IPA. In exploring my ontological and epistemological positioning, the use of a phenomenological approach can be considered as appropriate. The research aims to delve into and emphasise the subject nature of individual experiences. The chapter highlights the philosophical foundations of phenomenology: phenomenology, hermeneutics and idiography, whilst recognising their impact and use within this research. The idiographic approach ensures a detailed exploration of the unique experience, whilst the double hermeneutics recognises impact of my interpretation on research. The chapter highlights the use of Yardley’s principles for qualitative research to address concerns relating quality and generalisability. Ethical considerations and codes have been outlined and stringently followed. The second part of this chapter explores the process of conducting the research. This section hopes to justify the methodological choices, outline the ethical considerations and explore each stage of the research process in which semi-structured interviews and purposive sampling were used. Explorations of personal and research tensions have been explored to further justify the choices made. 





[bookmark: _Toc204954784]Chapter 4: Findings
[bookmark: _Toc204954785]4.1 Chapter Overview
The following section explores themes that arose from analysis. The table below presents 28 identified subthemes arranged into seven GETs. Given the closely interconnected relations within the EP world, pen portraits have not been used to protect participant anonymity.   
Table 1: Group Experimental Themes (GETs)
	GETs
	Subthemes

	Using virtuous reflection 
	Deep self-understanding and awareness

	
	All-consuming necessity for personal and professional evolution

	
	Self-criticality

	
	Decision-making amidst managing complexities

	
	Sense-making of systems and those within them

	Using virtuous ethicality 
	Permeates all aspects of one's life

	
	Grappling with unresolvable tension of ethical limitations

	
	Being malleable to boundless ethical complexities

	Dynamic relationship between virtues
	Self-attunement to maintain emotional resilience and self-assurance	

	
	Strengthening flow between virtues

	
	Developing deep empathy

	Manifestations of virtues in supporting the job
	Maintain working and collaborative relationships 

	
	Striving to execute all aspects of the job’s complexities to create meaningful change 

	
	Constant sway of competence, knowledge and practice

	
	Identifying, adapting and committing to an authentic professional identity

	
	Suffocation of perpetual constraints

	
	Crippling weight of professional responsibility

	Emotional evocation manifestation
	Sitting with the tension of uncertainty

	
	Dynamic interplay navigation of ‘personal’ and ‘professional’

	
	Importance of grounding to find safety amidst ethical chaos

	
	Overt bodily response to challenging experiences

	
	Balancing the yearn for change with acceptance of one's ability to create impact

	Experiences that impact virtues
	Personal hardship

	
	Impactful consequence of time and experience

	
	Seeking collaborative, concrete and external validation

	Barriers to engaging virtues
	Consistent strain of limited time and mental capacity

	
	Inexperience exposing one’s inner world resulting in discomfort



Each GET and associated subthemes will be explored. There was convergence across all subthemes around each participant's lived experience. Despite convergence, some individuals had stronger connections to some subthemes, therefore individual lived experiences have been valued and explored.
Interestingly, participants rarely mentioned specific activities in regard to their practice. Rather ‘practice’ had a focus on the broad areas in which EPs work, including collaborative relationships, systemic thinking, and multi-agency working. Participants had a broad understanding as to what their practice is, as opposed to an exploration into the specific activities one may associate with EP practice. 
[bookmark: _Toc204954786]4.2 Theme 1: Using Virtuous Reflection 
Table 2: GET: Using virtuous reflection
	GET
	Subthemes

	Using virtuous reflection 
	Deep self-understanding and awareness

	
	All-consuming necessity for personal and professional evolution

	
	Self-criticality

	
	Decision-making amidst managing complexities 

	
	Sense-making of systems and those within them


This GET explores how participants identified how virtuous reflection was used. Participants convergently identified ways in which virtuous reflection supported them, or their practice. The first subtheme of ‘deep self-understanding and awareness’ was consistently highlighted throughout the interviews as a necessity to be able to engage in EP practice. The use of virtuous reflection allows individuals to understand themselves and their practice better. This, in turn, supported the following subthemes. In knowing oneself, individuals were able to identify areas of necessary development, or ‘all-consuming necessity for personal and professional evolution’ This evoked need to develop was able to be identified through continual reflection. This led to ‘self-criticality’. Participants were commonly using virtuous reflection to critique their work, primarily as a method of self-development. Resulting reflection supported the development of their practice. The following subthemes of ‘decision-making amidst managing complexities’ and ‘sense-making of systems and those within them’ presented the impact of using virtuous reflection on practice. In using virtuous reflection, participants were better able to manage current and future decision-making, whilst recognising the impact of systems and those within them. In using reflection to better understand the system and those EPs work with, participants were better able to positively engage in the job role, to facilitate sustainable change. Reflecting on meaningful change reaffirmed areas of development, further fuelling the virtuous cycle of reflection for better understanding. 
[bookmark: _Toc204954787]4.2.1 Deep Self-Understanding and Awareness
A convergence arose in using virtuous reflection to deepen self-understanding and self-awareness. This encompassed: understanding thought and behaviour patterns, recognising strengths and weaknesses, tapping into emotions, gaining an accurate and empathetic perspective, and developing an understanding and alignment to core values. Thus, supporting generalised development and confidence in oneself and one’s practice. ‘Deep’ was chosen to illustrate thorough explorations into who we are and our positionality. Which, as highlighted, results in a better self-understanding and improved practice:
‘Working our own position within it’ (Angela, line 34)
“That aligns with what I think is important” (Rebecca line 27)
This positionality is best understood as an awareness of one’s values and how they impact practice:
“I think [values are] definitely helpful for me, and quite powerful…they’re your non-negotiables” (Hattie, line 103)
When reflecting on self-awareness of values, participants highlighted a response to stimuli that is unsettling. Physiological responses allowed participants to develop self-understanding to recognise how best to respond: 
“I just know that feeling now...okay, once I’ve started this thing, I know I’ll feel better in myself” (Sarah, line 54)
Developed self-awareness was shared as being impactful over time and experience, as presented by Sarah’s use of ‘now’. Additionally, linguistic developments throughout the interview reflections highlighted participants' increased sense of self-awareness.
[bookmark: _Toc204954788]4.2.2 All-Consuming Necessity for Personal and Professional Evolution
Participants necessitated personal and professional growth through an awareness of the never-ending scope for improvement and development in one's life. ‘All-consuming’ was chosen to illustrate a far-reaching, persistent, and continuous urge for self-development. This need for evolution presented as a necessity for two reasons: professional development being pinnacle to the role, which is reflected in HCPC (2023a, 2023b, 2024) and BPS (2021a) guidelines, and a deep need for personal growth. ‘Evolution’ aims to illustrate the complex adaptations and refinements persistently required over time. The process of professional and personal evolution presents as never-ending, as illustrated by Rebecca: 
“I think as a person that's what we do, constantly growing aren’t we? We’re constantly learning about things and we are constantly revolving with the world around us” (Rebecca, line 62)
Her repeated use of ‘constantly’ illustrates the persistent and consuming nature of one's need to self-develop. Sarah validates this notion:
“I’m just somebody that likes to always be working towards something. But that could be equally like professionally or personally, so there is always something” (Sarah, line 152)
Sarah’s comment highlights evolution as consistent and widespread. Additionally, the result of such is contextually transferable, as highlighted by Paul:
“And there's that reflexivity to look at ‘okay what do I need to improve on and change in myself first in order to continue to do” (Paul, line 133)
“I probably attribute that to like personal development…there is always more I can learn and understand” (Paul, line 135)
Paul’s reflections on self-development highlight the importance of professional growth, whilst ‘always’ creates an understanding of self-development being never-ending. Sarah mirrors this, yet expresses this is facilitated through reflection:  
“It's important that you're always reflecting, questioning your own skills and the work that you’re doing…I don't think I’ll ever reach a point of just sitting comfortably and thinking I’m really good at this and do it all and everything I do is going to be really good because that wouldn’t be helpful for anybody either…it's essential” (Sarah, line 48)
‘Essential’ emphasises the necessity of reflection for self-development. Sarah touches on the ethical implications of not doing so being unhelpful. Given the role’s complexities and ever-changing nature, to assume complete competency presents as naive:
“You’re gonna have to completely shift the way that you think about something and introduce very different ways of working” (Sarah, line 163)
Sarah’s language highlights the need to use self-development for flexibility in ever-changing contexts. To stay rigid to concepts will negatively impact one’s ability to practice. Hattie explores how reflection is used to support this:
“It enables me to process what happened in a different way and…be able to think okay well what can I learn from it? (Hattie, line 123)
“Your practice maybe becomes stagnant if you don't do it, I suppose, erm, whereas I can continue to really grow and change and develop if I am reflecting” (Hattie, line 112)
Reflection is used to support self-development, whether it be personal or professional:
“We need to do it, and it’s something that just helps you learn from your experiences” (Angela, line 53)
‘Just’ highlights a clear and simplistic expression that reflection aids learning and development, no matter the context. The use of reflection across various contexts and experiences supports growth. Rebecca supported this: 
“I think that [reflection] is key to personal growth” (Rebecca, line 36)
Rebecca’s use of ‘key’ solidifies the necessity for reflection in self-development. The conceptualisation of reflection being consistently present in one's life supports its virtuous propensity. Professional and personal factors, the persistent nature, and the necessity of continual evolution taking time and dedication are all impactful to virtuous reflection: 
“It's a continual process … learning, growth, development…continually doing that over time.” (Hattie, line 110)
[bookmark: _Toc204954789]4.2.3 Self-Criticality
Participants' experience of using reflection resulted in competence and practice critique. Although practice can be improved and developed through reflection, it is being utilised with self-critical undertones, as outlined below:
“You’re still always going to focus on those things that might have casted a bit of doubt on your skills or your competence” (Sarah, line 132)
“I am quite critical of myself and do beat myself up a bit when I’ve got things wrong” (Rebecca, line 43)
‘Always’ highlights the pertinent feel of virtuous reflection. Rebecca’s affirmative language, such as ‘am’ and ‘do’ further provides evidence to this notion. Participants’ use of self-critical reflection presents as maintaining and developing competencies, and ensuring continual professional evolution. 
[bookmark: _Toc204954790]4.2.4 Decision-Making Amidst Managing Complexities
Despite differing job roles creating individual complexities, all participants felt similar tensions engaging in decision-making within such nuanced contexts. Reflection was used to overcome this. Paul’s expression of this tension highlights how reflection impacts the process:
“What do I do? How do I navigate that process…meeting the needs of the child and having the most impact…whilst also managing the demands and the agendas and the needs of the schools, working in my professional boundaries, what my role is at different points in time because that can shift and change whether it be in caseworks, statutory work and other things” (Paul, line 6)
Paul rhetorically asks many questions whilst sharing various important and considered factors highlighting the complexities. There is an acknowledgment of the balance required between factors whilst recognising the impact of context and time. Paul’s exploration and active questioning presents as active reflection, used to navigate complexities by exploring responsibilities and one's ability to facilitate change. Similarly, Angela said: 
“There’s probably a lot more that we could influence…and being involved in than we have the capacity to do and so therefore it’s on what basis do I make the decisions?” (Angela, line 6)
Angela highlights tension around how best to engage in decision-making. I analysed reflection taking place due to the awareness of the complexities of capacity versus ability. Despite less explicit quotes of using reflection to overcome this barrier, participants shared a sense of reflection being used to overcome challenges. There was a general sense of staying consciously aware of complexities, associated challenges and thorough considerations of their role.
[bookmark: _Toc204954791]4.2.5 Sense-Making of Systems and Those Within Them
Reflection is used to grapple with understanding systems and the associated people. ‘Sense-making’ felt most appropriate to display the complex reflective process of interpreting and giving meaning to systems and individuals within those systems. Despite convergence, this was expressed differently by Angela. Due to Angela’s job role being predominantly leadership and strategic systemic planning, the interview context felt predominantly based around this subtheme. Despite this, a similar experience was expressed by all participants, however the focus centred around schooling systems, as opposed to the EPS and LA systems. Despite an awareness of systems, reflection was predominately used when grappling with understanding those in the system to recognise how best to support:
“Often one perception of the situation is different to others erm, and things do come about that help you to understand that situation” (Hattie, line 82)
“Knowing what their systems are and how they’re working and other relationships” (Rebecca, line 47)
I analysed the use of reflection through a generalised sense of participants' experiences, and the need to explore various methods of sense-making. This was best displayed as participants wanting to reflect to ensure the most effective and impactful practice: 
“I come away and think ‘how is it I’m working with them? Is it how I’m explaining, like am I, am I not explaining? Am I not advocating for them properly?” (Rebecca, line 17)
The use of reflection presents as imperative to developing an understanding of systems and those within them to facilitate change. 
[bookmark: _Toc204954792]4.3 Theme 2: Using Virtuous Ethicality 
Table 3: GET: Using virtuous ethicality 
	GET
	Subthemes

	Using virtuous ethicality 
	Permeates all aspects of one's life

	
	Grappling with unresolvable tension of ethical limitations

	
	Being malleable to boundless ethical complexities


This GET and embodied subthemes explore how virtuous ethicality is presenting for EPs, and the impact on their practice. Throughout the interviews, a sense of personal virtuous ethicality was perpetually present. Despite various changes of contexts, job roles and personal manifestations or self-expression, it was clear virtuous ethicality is consistently present. Not just within professional practice, but throughout one’s whole life, hence the subtheme: permeates all aspects of one's life. The purpose of this virtuous ethicality when considering professional practice allowed participants to be able to engage or ‘[grapple] with unresolvable tension of ethical limitations’ that are commonly presented within EP practice. Due to these common and unresolvable ethical dilemmas, EPs shared the necessity to have malleable ethics. Given the complex nuances of each interaction, virtue ethics is an effective way of consistently, yet flexibly, managing each situation. 
[bookmark: _Toc204954793]4.3.1 Permeates All Aspects of One's Life
All participants shared ethicality as being important. Individuals had deeply personal expressions and manifestations within their personal and professional identity. The word ‘permeates’ felt appropriate due to its notion of integration. A sense that ethicality holistically seeps into one’s life. One’s sense of ethicality cannot be avoided, especially when working in ethically challenging environments. This was felt throughout interviews and was clear when analysing the generalised context. Additionally, one word all participants used to express this pervasive feeling was ‘values’. Participants recognised personal values as a way to express ethicality: 
“Values feel like something [at your] very kind of core” (Angela, line 71)
“Because that's what my values are and my ethics would say” (Hattie, line 23)
“My values guide me” (Hattie, line 35)
“Ultimately you can't switch off your values, can you?” (Paul, line 92)
“Those feelings of wrong and right stem ultimately from your own values and beliefs” (Angela, line 36)
‘Values’ allowed me to analyse one’s sense of ethicality permeates into all aspects of the individual and manifests within the work context. Values are described as core and fundamental principles that influence a person: this can be seen within the above quotes. In Paul sharing values cannot be switched off, Hattie feeling guided by her values, and Angela describing values as ‘core’ one’s values are understood as pervasive. Additionally, ‘values’ was consistently used when describing ethical dilemmas; one’s values, or sense of ethicality, is relied upon to manage ethically challenging situations. Despite participants acknowledging the reliance upon values to positively engage in the job role, this personal sense of ethicality is deeply integrated into all aspects of their lives and experiences, as they cannot be split from their values. The generalised sense of integration and importance is demonstrated within the below quotes: 
“I think [my values are] what gets me up every morning” (Paul, line 98)
“Informed by an innate sense of [my values]” (Paul, line 98)
“Knowing what's important to me in life” (Rebecca, line 75)
‘Life’ allows me to understand the grandiose nature of ethicality. This is also represented by ‘innate’. Values and ethicality feel natural and permeate one's whole life. 
[bookmark: _Toc204954794]4.3.2 Grappling with Unresolvable Tension of Ethical Limitations
All participants shared ethical dilemmas and tensions as unavoidable within the job role, whilst acknowledging the limitations in overcoming the unresolvable challenge. One's ethicality being met with unresolvable limitations creates tension. The term ‘grappling’ was chosen to indicate continual emotional challenge and conscious awareness in engaging with ongoing tension. ‘Tension’ was chosen to demonstrate perpetual strain of various factors. Hattie shared:
“There was a mismatch between what I wanted to be able to do for the young person and what was maybe achievable” (Hattie, line 10)
Hattie displays an awareness of being unable to engage in her ethicality despite the challenge. ‘Mismatch’ highlights the tension between her ethicality and the limitations in facilitation. Similarly, Rebecca shared:
“There are times whereby things happen and you know what they don’t sit well. But you have to sometimes sacrifice that because you have to, it’s so tricky” (Rebecca, line 105)
‘Sacrifice’ highlights the tension felt. Despite her ethicality, Rebecca is forced into engaging into alternative approaches to ensure success. This experience being described as ‘tricky’ highlights the grappling and management of resulting feelings. It feels Rebecca and Hattie want to be practicing in alternative ways that sit better within their ethicality, yet circumstances do not afford it. There is an awareness of the friction caused by their personal ethics and the reality of practice facilitation. 
[bookmark: _Toc204954795]4.3.3 Being Malleable to Boundless Ethical Complexities
As a result of unresolvable ethical tensions, EPs ethicality must be malleable. This adaptability is a necessity when considering the endless ethical complexities faced, depicted by the word ‘boundless’. Due to the vast complexities faced, EPs have flexible manifestation of their ethicality:
“I’ve allowed things to happen that I know don’t sit within my values and then of course, it's not that you forget them, you don’t forget your values but maybe…I don't know maybe within that moment they just become not important, because other things become more important” (Rebecca, line 105)
Despites virtuous ethicality being clear, there is an expression for malleableness to facilitate change.
[bookmark: _Toc204954796]4.4 Theme 3: Dynamic Relationship Between virtues
Table 4: GET: Dynamic relationship between virtues
	GET
	Subthemes

	Dynamic relationship between virtues
	Self-attunement to maintain emotional resilience and self-assurance		

	
	Strengthening flow between virtues

	
	Developing deep empathy 	


This GET explores the dynamic relationship between virtuous ethics and reflection. It is done through three convergent subthemes. The first, ‘self-attunement to maintain emotional resilience and self-assurance’, presents as a result of using virtuous reflection to develop one’s self-awareness and understanding, allowing an understanding of one's emotional landscape. In having this awareness, practitioners stay attuned to their needs to be emotionally resilient to complex and often challenging environments. This attunement and self-assurance results in ethicality, as practitioners are able to sustain a sense of calm within all environments. The second subtheme ‘strengthening flow between virtues’ highlights the dynamic strengthening relationship the virtues of reflection and ethics have. In being reflective, one becomes more ethical. In being more ethical, one becomes more reflective. Practitioners are able to recognise the ethical necessity of reflection, as outlined within the HCPC Standard of Proficiency (2023b), whilst reflection highlights the overt need for ethics. In engaging in one, practitioners are naturally encouraged to engage in the other. And finally, ‘developing deep empathy’. Being able to reflect on other people's emotions or experiences develops an empathy for the individual. Empathy allows practitioners to better support the individual, resulting in an individualised approach to ethically supporting them: the more we understand other people, the better they are able to be supported. 
[bookmark: _Toc204954797]4.4.1 Self-Attunement to Maintain Emotional Resilience and Self-Assurance	
Participants' shared reflection develops self-awareness of their emotional needs. This awareness supports the development of resilience and self-assurance to practice within their personal manifestation of ethicality:
“I feel quite confident in understanding my values, my beliefs what I think is right, what I think is wrong” (Angela, line 36)
The assurance in ethicality results in reflexivity in responding to ethically challenging environments. Paul shares: 
“Being reflective, being able to compartmentalise and not be overwhelmed by the emotive nature of whatever the situation is…and move on constructively” (Paul, 114)
Paul uses reflection to become self-aware of his personal tensions, actioning resolve, and continuing to practice within his ethicality. Reflection allows recognition of ethical tensions:
“Having the space to be reflective enables that, for me to explore the tension and why it was there” (Hattie, line 123)
The above quotes highlight how reflection is being used to develop a self-awareness of one's ethicality. 
[bookmark: _Toc204954798]4.4.2 Strengthening Flow Between Virtues
Within various contexts, reflection supports aspects of one's awareness and development, in turn allowing practitioners to better understand their ethicality. This understanding then encourages practitioners to further reflect, therefore strengthening both virtues individually and simultaneously. One participant who was explicit in having an awareness of this virtuous cycle was Hattie:
‘So yeah, probably a two-way relationship between the two, they almost strengthen one another” (Hattie, line 121)
“The relationship strengthens one another” (Hattie, line 123)
“Being reflective allows me to go back to my values and think about how I’ve sat within those…but also, having those values and a strong connection to them allows me to reflect” (Hattie, line 121)
Despite a general sense of the dynamic strengthening relationship being present with other participants, my analysis of this generalised feeling was strongly clarified and justified by Hattie’s clear and overt expression.  
[bookmark: _Toc204954799]4.4.3 Developing Deep Empathy
The dynamic relationship between virtuous reflection and ethics develops empathy. Reflection allows connection with others’ feelings, emotions and understanding, and the challenges they may face, along with one’s internal evocation. ‘Deep’ was chosen to highlight profound connections to truly discern the depth of someone else’s’ inner world, highlighted here: 
“I'm listening to stories and it's empathising with the human experience” (Paul, line 59)
“Seeing them as human beings rather than just members of staff” (Rebecca line 32)
“Being able to understand the lived experience of a young person, or any person not just a child but being able to understand somebody's experience to the point where you are almost able to step into their position and consider the situation from their lens” (Hattie, line 73)
From the quote, ‘deep’ feels justified; the emotional resonance and unconditional acceptance of others' perspectives is felt. There is recognition of individual humanness and its impact. This empathic approach is adopted despite associated ethical challenge:
“There are times that people behave in a way that doesn't align with what I think is right, but I have to accept that they as human beings they might have totally different values to me” (Rebecca, line 71)
The individuality of the human experience is recognised using empathy. Participants are supported to draw out this deep empathetic state by reflecting on their own experiences: 
“I can almost empathise with the young person in that situation and understand [that is] not a position that I’d want anybody else to experience” (Hattie, line 35)
Hattie’s reflection draws on her emotive awareness to ensure similar challenges are not placed on others. Reflection develops empathic capacity to cultivate ethical practice, whilst ethicality is required to evoke the necessity for reflection. This presents as a virtuous loop, hence the positioning within this GET. 
[bookmark: _Toc204954800]4.5 Theme 4: Manifestations of Virtues in Supporting the Job
Table 5: GET: Manifestations of virtues supporting the job
	GET
	Subthemes

	Manifestations of virtues in supporting the job 
	Maintain working and collaborative relationships 

	
	Striving to execute all aspects of the job’s complexities to create meaningful change 

	
	Constant sway of competence, knowledge and practice

	
	Identifying, adapting and committing to an authentic professional identity

	
	Suffocation of perpetual constraints

	
	Crippling weight of professional responsibility


Here, reflection and ethics as virtues supporting aspects of the job role is explored, investigating the six subthemes raised. All participants were ‘striving to execute all aspects of the job’s complexities to create meaningful change’. Despite the job's complexities, contextual nuance and ethical dilemmas, there was a distinct want to create meaningful change. This was fuelled by virtuous ethicality, whilst how best to accomplish this, and to do so ethically, was supported by virtuous reflection. It was recognised that reflection is used to assess one's competence levels, as there is a ‘constant sway of competence, knowledge and practice’. To stay competent is denoted as necessary to ethicality (HCPC, 2023a, 2023b, 2024; BPS, 2021a). Given the ‘suffocation of perpetual constraints’ EPs face, participants use reflection to ensure they maintain competence and overcome barriers whilst staying deeply rooted in ethicality. One way this is completed is through the ‘[maintenance of] working and collaborative relationships’. As we are aware from previous sub-themes, empathy and sense-making of others arises to engage in ethical and positive practice with others. However, collaborative relationships, such as peers and colleagues, are also used to reflect and collaboratively develop a sense of ethicality within the shared context. 
Additionally, the ‘crippling weight of professional responsibility’ poses a challenge within EP practice, in which again reflection is used to best understand the scope of one's ability and how best to approach professional engagements responsibly and ethically. This reflection and internal understanding of ethicality, in turn, develop an ‘authentic professional identity’. However, due to the various challenges, constraints and nuances, this identity must be flexible, again to ensure practitioners are acting within ethicality at all times. The virtuous use of ethics and reflection allow practitioners to better engage in various areas of their job role, whilst maintaining a sense of the professional they are, and wish to present as, despite the challenges faced. 
[bookmark: _Toc204954801]4.5.1 Maintain Working and Collaborative Relationships 
EP’s work is strongly influenced by positive and collaborative working relationships. Throughout interviews, participants shared relationship maintenance as being pinnacle to best practice and change facilitation:
“That has felt easier because we've already got those relationships” (Sarah, line 109)
Although the ability to do so can be ethically challenging: 
“You're trying to manage balancing that with really keeping the relationships in school, it's really tough (Rebecca, line 15)
“...in a way that won't destroy my relationship with the setting because I need that to evoke change, in a way that won't destroy the home-school relationships. And so, there's a lot of confusion around it” (Rebecca, line 111)
Ethical challenges relating to relationships are managed through developing self-awareness using reflection. The awareness of your influence within the dynamic can be imperative:
“I do think about situations that I’ve been in at work and conversations that I’ve had with people and what they said and what I said and how that might have contributed to the relationship we have, or the situation. (Hattie, line 116)
Reflection supports practitioners' self-awareness and develops empathy, whilst the virtue of ethicality is harnessed to maintain relationships to facilitate meaningful change. 
[bookmark: _Toc204954802]4.5.2 Striving to Execute All Aspects of the Job’s Complexities to Create Meaningful Change  
The complexities of the job role, along with the desire to elicit change are recognised throughout all interviews. Participants are striving to do well across all aspects of the job, primarily to create meaningful change. Participants reflected the use of virtues as supporting this process. Participants shared how best to overcome the ethical, contextual and practical complexities faced: reflection. Its facilitation accounts for contextual and nuanced factors. Whilst ethics was utilised to maintain the desire to create change, despite challenges:
“I'm constantly thinking of new ways in which to help and change the system or change our way of working or helping out that young person in a different way.” (Paul, line 81)
“To manage the situation, you’re continually thinking on your feet” (Hattie, line 91)
“I think that's probably why you, or I hold my values quite strongly, because I know that they help me to kind of work in the way that's best for young people” (Hattie, line 101)
Hattie holding her values close displays the importance of personal ethicality in striving to maintain momentum to overcome barriers to create meaningful change.
[bookmark: _Toc204954803]4.5.3 Constant Sway of Competence, Knowledge and Practice
This subtheme investigates the collective feeling that competency, knowledge and practice is in a continual state of flux or ‘sway’. Participants felt instability in relation to their knowledge, competency and practice. Reflection was harnessed to recognise developmental areas to engage in knowledge seeking, resulting in best practice:
“That’s when you will be pushed back into that sense of feeling a bit less competent, on needing to be more aware and kind of reflective of what actions you’re going to take” (Sarah, line 50)
“I think if I didn’t have [a need for competency development], I don’t think I would be the best practitioner that I could be, I wouldn’t be working in a way that was continually striving for the best practice that I could give” (Hattie, line 134)
Sarah's use of ‘pushed back’ displays a regularity, further supporting the notion of ‘swaying’. Furthermore, both quotes highlight the use of reflection to ensure ethical practice. Reflection and self-awareness of competency development result in the most ethical response to practice.
[bookmark: _Toc204954804]4.5.4 Identifying, Adapting and Committing to an Authentic Professional Identity
This subtheme explores how virtues support the development of an authentic professional identity. Practitioners are striving to create a professional identity that feels authentic to their personal ethicality. Yet, due to the continual complexities, contextual changes, competency levels and overall uncertainty within the job, this identity requires consistent adaptation. One must commit to a professional identity whilst allowing space for change and holding space for personal values:
“It’s not that you're a different person, you just adopt a different presentation or a way of being, professionalism I suppose it boils down to, but ultimately the values are the same.” (Paul, line 92)
Sarah reflects on some of the ways in which embracing an authentic professional identity can be supportive, both in practice and emotional wellbeing: 
“The more you are being authentic to yourself the less that imposter syndrome is something that bears weight on you and might cause some feelings of anxiety around the decision you’re making. It’s quite grounding to be authentic, feeling like you can be authentic to yourself and have kind of faith in the way you’re carrying yourself” (Sarah, line 119)
Further to this, Sarah reflects on the impact having an authentic professional relationship has on those we work with:
“People that I’m working with in the schools do have a better sense of who I am as a person” (Sarah, line 115)
The use of reflecting on one’s professional identity allows practitioners to feel as though they are engaging in work that embodies our ethicality. Although there is an awareness of the flexibility required to positively engage in the work, a sense of authenticity feels ethically sound for practitioners and those they work with. 
[bookmark: _Toc204954805]4.5.5 Suffocation of Perpetual Constraints
It is clear the role is saturated with constraints of various entities. There is a continual desire for improved practice, yet the restraints of perpetual constraints persist. ‘Suffocation’ illustrates being physically and emotionally stifled by the restrictions. The following quote express perpetual constraints faced:
“[The model of working is] restrictive in many ways for how we are accessed and how we work with others. I work within it; I don’t necessarily value it and espouse it as being the best way forward.” (Paul, line 39)
Paul sharing he does not value or espouse the systems highlights the oppressive nature of constraints: there is little one can do to overcome it. Angela shared a similar notion, however explored her options:
“I can stay in this job or I can go somewhere else or if I stay in this job, these are things, I need to do to feel that I'm working from within my own values and beliefs” (Angela, line 34)
Despite individual expression of constraints and the ability to overcome them, there is a consistent sense of challenging emotion evoked:
“But it's deflating and it's frustrating” (Paul, line 44)
“Can be tricky” (Hattie, line 21)
Constraints are having an impact on the emotional wellbeing of practitioners. Yet, virtues are seemingly being used to grapple and persist despite suffocating constraints: 
“We are agents of change in what we do even though that happens so small or over time. I think you have to rely on your values to make sure…that we are actually kind of working in a way that promotes equality, inclusion, diversity” (Hattie, line 93)
[bookmark: _Toc204954806]4.5.6 Crippling Weight of Professional Responsibility
Participants felt the pressure of professional responsibility, which seemed linked closely to their ethicality. There was abundant awareness of the vulnerability EPs are working with and their works’ impact. Yet, the participant who expressed strong connections to professional responsibility was Angela due to her role including systemic decision-making, accountability for service outcomes, and team ethos and wellbeing:
“I feel an overwhelming sense of responsibility” (Angela, line 36)
“The big pressures either way and the big pressures from above” (Angela, line 6)
Despite differing roles, Sarah shared a similar expression:
“I think that has been overbearing for me” (Sarah, line 123)
The ‘overwhelming’ and ‘overbearing’ nature highlights the emotional evocation. This use of ‘crippling’ highlights the emotive sense of challenge. This responsibility presents as one’s ethical virtues manifesting. There is an awareness of wanting to do the best by all people and systems, oneself included. Without this sense of ethicality, and the ability to reflect on them, would such responsibility be felt? 
[bookmark: _Toc204954807]4.6 Theme 5: Emotional Evocation Manifestation 
Table 6: GET: Emotional evocation manifestation 
	GET
	Subthemes

	Emotional evocation manifestation
	Sitting with tension of uncertainty

	
	Dynamic interplay navigation of ‘personal’ and ‘professional’

	
	Importance of grounding to find safety amidst ethical chaos

	
	Overt bodily response to challenging experiences

	
	Balancing the yearn for change with acceptance of one's ability to create impact


This GET explores the emotional evocation within the role, and how the virtues relate. It explores how ethicality is experienced, how reflection supports EP’s emotional wellbeing and the feelings raised within the role. Due to the complexities presented within EP practice, practitioners often have to be able to ‘[sit] with the tension of uncertainty’. In doing so, practitioners are able to be more ‘grounded’, therefore finding a sense of ‘safety amidst the ethical chaos’. One space in which this ethical chaos arises is the ‘dynamic interplay navigation of ‘personal’ and ‘professional’’. The two, despite not being able to be separated, can often need to present differently. Using reflection allows participants to understand what role sits where, whilst using ethicality highlights why each role needs to differ. An additional space in which tension arises is ‘balancing the yearn for change with acceptance of one's ability to create impact’. There was a general sense of ethical challenge of not being able to facilitate the level of change desired. Yet, that had to be met with reflection to reach a space of acceptance. Finally, all participants shared the ‘overt bodily response to challenging experiences’. Ethical virtues influence a physiological response in the body, and to understand that response, one must reflect. 
[bookmark: _Toc204954808]4.6.1 Sitting with the Tension of Uncertainty
Participants shared an aligned sense of explicit uncertainty. There was recognition that to positively engage in the job role, one must be able to sit alongside tension: feeling comfortable with being uncomfortable. Despite the internal frustration of uncertainty, particularly within ethically challenging situations, participants used reflection to recognise emotion, its placement in relation to their ethicality and the management their feelings: 
“The sitting with uncertainty and sitting with knowing you've got to make a decision that there's never the perfect answer to because you've always got, you know, checks and balances within it” (Angela, line 8)
Angela highlights the aim to seek internal acceptance when managing uncertainty, decision-making and associated emotions. Sarah highlighted the lack of control being met with continuous acceptance:
“I'm not striving to try and get things on an even keel because I don't think it's the nature of the job for us because we don't know what challenges are gonna, you know are just gonna jump up out of nowhere. It can just suddenly be a case or a conversation or anything that can just catch you off guard. Or it can just be the sheer quantity of stuff all the once that appears and I don't feel we're in control of that” (Sarah, line 56)
Sarah explores the various ways in which uncertainty envelopes practitioners. There are chances of change, not just within work and practice, but also wider systems and knowledge: 
“The theories and the research that you're using. You've got a be prepared for the fact that you might have been kind of settling in a certain approach…suddenly, that one’s gonna get critiqued…and you're gonna have to completely shift the way that you think about something and introduce very different ways of working” (Sarah, line 163)
Uncertainty manifests in one’s sense of competency, presented work, social-political systems, and evidence-basis used to inform practice. There is no sense of overcoming this, EPs must sit alongside discomfort with peace and acceptance. 
[bookmark: _Toc204954809]4.6.2 Dynamic Interplay Navigation of ‘Personal’ and ‘Professional’
Participants expressed an awareness of the dynamic interplay between ‘personal’ and ‘professional’. The two could not be separated; with the professional comes the personal and vice versa:
“Being an EP is like a vocation, isn't it? It's like, that's who I am” (Sarah, line 73)
Additionally, participants shared a sense of managing this inseparable dynamic whilst needing to create distance for best practice:
“I wouldn’t do that kind of at a personal level but a professional level. I kind of feel like I have to do it.” (Angela, line 101)
Additionally, there is a figurative separation for one’s emotional wellbeing: 
“You can't be so deeply in touch with yourself to that degree, I don't think and manage the demands of the job and manage other people” (Rebecca, line 121)
“Well, it’s disappointing, isn't it? You’d like to think you could…constantly…be what you want to be and who you want to be” (Rebecca, line 111)
Rebecca recognised barriers in enacting personal ethicality resulting in the need for flexibility, despite values being bound to all aspects of one’s identity. Paul shares:
“It’s not that you're a different person, you just adopt a different presentation or a way of being, professionalism I suppose it boils down to, but ultimately the values are the same. (Paul, line 92)
Participants use reflection to understand the dynamic interplay between the two identities, where their ethicality lies, and best practice. 
[bookmark: _Toc204954810]4.6.3 Importance of Grounding to Find Safety Amidst Ethical Chaos
EPs are regularly presented with ethical unpredictability, uncertainty or ‘chaos’. Therefore, participants shared a need for grounding, resulting in psychological safety. The term ‘grounding’ was borrowed from participants: 
“It's a good kind of grounding tool to come back to at times where you might be feeling a little bit conflicted about how to manage a situation” (Sarah, line 86)
“I think actually it grounds you, doesn't it?” (Rebecca, line 94)
Psychological safety is required for best, and therefore ethical, practice. Reflecting on these values supported this sense of grounding:
“Rely on our values and for us to offer that challenge when we know it doesn't necessarily sit with best practice or with ethics” (Hattie, line 93)
“You're having to go back to those values and be really concrete in what you believe to be able to go forward and challenge when that's not necessarily there’ (Hattie, line 25)
Reflecting on one's values seems pinnacle to grounding into psychological safety to manage ethical chaos.
[bookmark: _Toc204954811]4.6.4 Overt Bodily Response to Challenging Experiences
Participants' shared overt physiological responses to ethical challenges, explicitly reflecting how and where this change takes place, hence ‘overt’. For participants to explore and easily identify the bodily response suggests the feeling is a regular occurrence. Additionally, participants used ‘feels’ when describing challenging experiences, further highlighting the evocation of a physiological response. Rebecca highlighted:
“Things that instantly evoke that emotional reaction in me that I know aren’t okay” (Rebecca, line 61)
The following quotes are general expressions of how ethically is felt in challenging situations:
“That really doesn’t sit right with me” (Rebecca, line 15)
“It doesn’t sit right, it doesn’t feel good” (Paul, like 68)
“It does not fill me with a sense of calm, so it's kind of a state of unease” (Paul, line 102)
Whilst the following quotes are clear expressions on the physiological response:
“Like a pit I suppose at the bottom of my stomach, like it really sits deep” (Hattie, line 27)
“An uncomfortable feeling in your body…just an uneasiness in my body…I feel it in my chest …my chest probably feels like a little bit tight and my body probably feels a little bit tense…I’ll clench my teeth” (Sarah, line 52)
“My body tenses” (Hattie, line 46)
“I get really uncomfortable in my tummy. I start feeling a little bit sick and I start to feel a bit confused or panicky…you start to feel a bit warm” (Rebecca, line 81)
“You can just feel within your stomach and within, I know for me, it’s my shoulders, my jaw” (Angela, line 29)
Physiological response to ethical challenge is an easily identifiable and common experience for EPs. 
[bookmark: _Toc204954812]4.6.5 Balancing the Yearn for Change with Acceptance of One's Ability to Create Impact
Despite an awareness of barriers, there were clear desires to create impactful change. There were shared sentiments of wanting to create change being met with a necessary acceptance of one’s ability, or lack thereof, to create change; hence ‘yearn’. Participants felt competent to facilitate meaningful change yet restricted by constraints. This evoked a sense of frustration followed by acceptance. Acceptance of impact, constraints, and possible change facilitation:
“There’s the dream. We all know what the dream is. I have a dream…but I'm mindful that you need to be within those first steps. It's like what can I do right now? What is happening right now?...You’ve got to piece it bit by bit, haven't you?” (Rebecca, 125)
The repetitive use of ‘dream’ suggests an ambitious desire, one that evokes a sense of yearning. Measured responses are found through reflection or ‘mindful’-ness. Despite ambition, there is acceptance of the extent of change. This acceptance was further highlighted by ‘you’ve got to piece it bit by bit, haven’t you?’. Despite the yearn and frustration, there is acceptance of what can be done. Sarah shared ‘acceptance’ as imperative to successful EP practice:
“If you’re not the kind of person that finds that, that is comfortable with [accepting], it's going to be a harder road to get down isn't it” (Sarah, line 158)
The yearn for change facilitation supersedes the difficulties, resulting in acceptance. Angela reaffirms: 
“Look it's an impossible job, you can't, you just can’t do it all…but I know that I've got my limitations around that” (Angela, line 132)
Internal ethical dilemmas arise from limitations. To engage in the job, and make meaningful contributions, one must persevere whilst accepting the limitations. 
[bookmark: _Toc204954813]4.7 Theme 6: Experiences that Impact Virtues
Table 7: GET: Experiences that impact virtues
	GET
	Subthemes

	Experiences that impact virtues
	Personal hardship	

	
	Impactful consequence of time, context and experience

	
	Seeking collaborative, concrete and external validation


This GET explores concepts impactful to virtue creation, attunement, and manifestation. The influence comes from internal, external, personal and professional experiences. One significant area that created an impact on virtue development was ‘personal hardship’. This encourages reflection on ethicality, as to ensure others do not experience such difficulties. Despite being an external process, the impact is internal. Similarly, the impact of ‘time, context and experience’ was consistently raised as significant. As practitioners gain experience over time in various contexts, the virtues are able to be refined and attuned to that moment in time. Virtues develop as a response to the lived experience of the individual. Finally, ‘external validation’ is not only sought, but impactful on virtue development. This is seen through seeking validation from sources such as peers, research, guidelines and accolades. The external validation, or lack thereof, refines the virtues to better suit that individual.
[bookmark: _Toc204954814]4.7.1 Personal Hardship
Participants reflected on personally challenging situations impacting their ethicality and virtuous reflection. The presence of personal hardship encourages reflection on experience, positionality and desires. The experiences of hardship were highly variable yet had similar impacts on virtues. Below are some expressions of this: 
“It was a long difficult journey in the sense I think it challenged my own, made me face up to maybe areas of my own insecurities about my own abilities…it made me realise that okay I need to shape up a bit” (Paul, line 81)
“So, there’s something about that journey and seeing other people where, who I grew up with and what their lives have been like, which then as you think and reflect on it I suppose, so one of my really really strong drivers and strong values in enabling children” (Angela, line 49)
“I think it sits deep because of my previous experiences. So, I, I think the reason it's so important to me… is because I, in previous work experience but also personal experience that, that hasn't always been the case” (Hattie, line 31)
The presence of challenging experiences followed by reflection impacts ethical values. Whether those values are related to personal or professional identity, they are shaped by adversity.
[bookmark: _Toc204954815]4.7.2 Impactful Consequence of Time and Experience
Passing time and consequential experiences have significant consequences on virtue development and manifestation. Despite participants' experiences and practice duration differing, the impact was widely recognised. Paul shared:
‘It's a way of being I suppose, one that I’ve developed over time” (Paul, 114)
Paul’s ‘way of being’ developing ‘over time’ supports the notion of a virtue. He and Angela, reflected on periods in which those virtues were less prominent:
“I didn’t have the way of, awareness, perhaps, of how to deal with it at the time” (Paul, 133)
‘There's something about what drives you and how that comes about which I think kind of develops, so if you'd have asked me kind of, I don't know, 20 odd years ago, what my values would be or whatever, I’m not sure I could have articulated them” (Angela, line 36)
Angela reflects why she feels better able to understand and reflect on virtues:
“Now through having been in situations, different experiences, seeing the outcomes of varying things… I feel confidence in understanding my values, my beliefs what I think is right what I think is wrong and how I respond to that” (Angela, line 36)
Time and experience allow practitioners space to reflect, creating clarity on what feels ‘right’. Angela comments on different experiences and outcomes refining her beliefs and practice. Rebecca also recognised virtue manifestation being impacted by time and experience:  
“...now with practice and experience think ‘okay what might be going on for them’” (Rebecca, line 32)
“I think as you get older, different things become important to you” (Rebecca, line 62)
Time impacts priorities and ethicality. Time and experience allow for reflection on what is important and how to outwardly demonstrate that. 
[bookmark: _Toc204954816]4.7.3 Seeking Collaborative, Concrete and External Validation
‘Validation’ was used to express participants' desire for ideas, actions and practices to be recognised as important, legitimate or valuable. The methods of doing so were: using concrete frameworks, competency criteria, and external opinions. Validation was sought through people, such as peers, therefore ‘collaborative’ felt appropriate; whilst frameworks and criteria present as a concrete validation tool. Despite the method, validation was sought externally. Both Angela and Sarah acknowledge why:
“With your own assessment of competence there is that bit of subjectivity” (Sarah, line 142)
“I think if I just sit with it within my own thinking, we all have patterns of thinking and ways of thinking. I think it's helpful to have those challenges and to have different perspectives. So, I talk about it with people to try and get different views” (Angela, line 12)
One’s ethicality necessitates external justification. By acknowledging subjectivity, there is an awareness that external and collaborative input is required. Yet, this collaborative validation can also serve as competency validation: 
“So that perception of other people, of what people have about me.” (Sarah, line 123)
The desire to be perceived as supportive and helpful, validates feelings of competency and ethicality. There is also recognition that other people, throughout competency and professional identity development, were pinnacle in influencing virtue development:
“To have someone help shape my thinking” (Paul, line 83)
Participants recognised the impact of reflecting on peers and colleagues’ virtues moulding their own: 
“If another EP was having this conversation, would they, would they manage it in a different way, could I have been managing it better?” (Sarah, line 29)
“Am I saying the thing that my supervisor would say or a more experienced EP would say?” (Hattie, line 21)
These quotes present a desire for collaborative validation. There is respect and recognition of peers’ practice. Rebecca recognised the benefit of having collaborative, safe and containing reflective spaces to seek external and collective validation:
“We’re the same, we have the same values, we have the same issues, we have the same frustrations, sitting with the same feeling…and that was really nice that you've got some, you know, you weren’t alone” (Rebecca, line 54)
The validation and emotional containment of collective spaces supports reflection and the development or affirmation of personal ethics. Therefore, external sources of validation influence virtue manifestation, including using competency frameworks. Given practitioners must work within competency guidelines, there is a foreseeable impact on virtue expression: 
“I have to know what the criteria is to be, to validate my proficiency at something” (Sarah, line 131)
This seems further supported by use frameworks and approaches: 
“I would always ground myself in some sort of approach” (Sarah, line 31)
“I couldn’t work out what my thinking out around it was, so I used a PATH to map it out to try and make sense of my thinking” (Angela, line 13)
“It's easier…I’m better with I suppose framework and structures than I am just in free flow” (Angela, line 15)
The use of frameworks serves as an emotionally containing approach to using virtues. Given frameworks and approaches are evidence-based, psychological safety is provided. There is more trust within frameworks, approaches and other people’s judgement than one’s own. Sarah says: 
“What's the best accolade I could get out of this to tell me that I’m really good at this” (Sarah, line 127)
Our accomplishments and abilities feel credible when externally validated, allowing self-recognition. External validation impacts virtues by shaping development, understanding and recognition, therefore impacting manifestations. 
[bookmark: _Toc204954817]4.8 Theme 7: Barriers to Engaging Virtues
Table 8: GET: Barriers to engaging virtues 
	GET
	Subthemes

	Barriers to engaging virtues
	Consistent strain of limited time and mental capacity

	
	Discomfort of exposing one’s inner world resulting inexperience 


This GET recognises presenting barriers in engaging with virtues. They are best understood as being related to inadequate time and capacity, and the experience requiring vulnerability and exposure. Given the identified ‘consistent strain of limited time and mental capacity’, practitioners are unable to engage in virtue identification and development. This, in turn, results in a lack of exposure to exposing one’s inner world. The unfamiliar experience raises feelings of discomfort, resulting in a sense of avoidance. 
[bookmark: _Toc204954818]4.8.1 Consistent Strain of Limited Time and Mental Capacity 
A convergent theme of limited time and mental capacity was identified. The presentation of limitations results in mental and emotional strain:
“When I don’t have the space to actually think and reflect that's when I might be more stressed” (Hattie, line 125)
Time and space are required to reflect, with the consequential impact being positive emotional-wellbeing. This emotional grounding results in best practice. The responses, including post interview reflections, shared a felt value in having time to reflect on virtues and explore reflective processes: 
“It was a helpful experience to be able to have a bit of reflection time” (Sarah, line 167)
“I’ll take a lot from this today…I’ve enjoyed having this conversation and I'll certainly go away reflect and think actually yeah, how do my values impact practice and I will reflect on that.” (Rebecca, line 94)
“When I’ve been given the opportunity to reflect, that's much better for me, so the space of that is really valuable” (Hattie line 125)
“I don’t think I’ve ever talked about it in this way, ever” (Paul, line 147)
“I’ve never had someone asking the questions that you’ve been asking, you’ve encouraged me to think more deeply about it…it’s been quite nice” (Paul, line 153-154)
The above quotes illustrate that appropriate time and mental space to reflect on values is valued, yet novel. An experience in which participants appreciated and could develop from. 
[bookmark: _Toc204954819]4.8.2 Inexperience Exposing One’s Inner World Resulting in Discomfort
Participants are inexperienced in exploring personal ethics and reflecting on its origins; therefore, evoking discomfort. Regardless of self-exploration experience, doing so felt disconcerting for participants. This phenomenological sense of discomfort arose throughout the interviews when participants began to explore their deeply personal sense of ethicality, as seen in Rebecca’s quote: 
“When somebody says we’re gonna talk about values, I think ahhh no, not this again” (Rebecca, line 77)
It is uncomfortable and therefore avoided. ‘Expose’ was used to express the discomfort. The process of making inner thoughts and feelings visible results in vulnerability. The interviews, and post interview reflections highlighted the process being one of empowerment, despite initial exposure fuelling anxiety and discomfort. 
[bookmark: _Toc204954820]4.9 Chapter Summary 
	The above chapter explores the analysis of data collected. The analysis raised rich and meaningful data in which the participants’ voice can be easily found. A broad range of themes, in which the use of virtuous reflection, the use of virtues ethics, the dynamic relationship between virtues, manifestations of virtues within the EP role, emotional evocation manifestations, experiences, and barriers in engaging virtues arose. Within these themes, the nuanced and complex lived experiences of the participants is explored. This raised interesting and unforeseeable subthemes. Most notably, the strengthening relationship between the virtues.



[bookmark: _Toc204954821]Chapter 5: Discussion 
[bookmark: _Toc204954822]5.1 Chapter Overview
Evidence is outlined as how reflection and ethics are being considered, by participants, as virtues. Then, this chapter is structured by answering each research question. The analysis spreadsheet (for example, see appendix 10) for each participant was used to understand how each question was answered. Where possible, the research analysis is supported by literary findings. I was struck by the complex bi-lateral relationship presented within Chapter 4, therefore to display the interwoven nature of the virtues, particularly in relation to the dynamisms, a diagram (Figure 1) has been constructed. The diagram displays the bi-directional relationship and impacting factors on the researched virtues. Throughout this chapter, subthemes are used to explicitly link the analysis to the discussion. Coloured highlighting is used throughout Chapter 5 to clearly to display the subtheme to the associated GET, as displayed in Table 9. This highlighting is to support the recognition of the themes, and their emerging relationship. 
Table 9: GET colour coding for Chapter 5
	GET
	Subtheme Highlight Colour

	Using virtuous reflection
	Red

	Using virtuous ethicality 
	Orange

	Dynamic relationship between virtues
	Yellow

	Manifestations of the virtues in supporting the job 
	Green

	Emotional evocation manifestation
	Blue

	Experiences that impact virtues
	Purple

	Barriers to engaging virtues
	Pink


Table 9: Table to display each GET and associated highlighting colour of the subthemes throughout Chapter 5.
The specific wording of these themes may be altered for contextual and grammatical purposes; however, the meaning and sentiment of the original theme name still stands. The grouping of these themes was based on the colour coded analysis spreadsheet (for example see appendix 10), experimental groupings (see appendix 13) and the GETs. Some subthemes encompass more than one research question. 
[bookmark: _Toc204954823]5.2 Evidence of Reflection and Ethics Being Virtues
Due to the contestable nature of virtues, as explored within Chapter 2, evidence relating to participants' expression of virtuous reflection and ethics feels necessary. Firstly, the linguistic use of the word ‘be’ or ‘being’ highlights a virtuous nature. This presents the individual as embodying reflection or ethics, as opposed to practicing them:
“Being able to become a reflective individual” (Paul, line 133)
“A development in my way of being” (Paul, line 141)
“Be reflective” (Hattie, line 123)
There is a clear expression of holding virtues personally: a ‘way of being’. Additionally, these aspects are developed over time. Virtues require cultivation, nurture and refinement over time and experience (Lamb, et al., 2021). The following quotes support the virtuous nature through the concept of development: 
“I’m still on that process of getting and honing that, or developing that” (Paul, 133)
“[reflection] that's a real skill you need to develop” (Rebecca, line 32)
“[Ethically managing challenging situations] which is again a skill level you develop” (Rebecca, 89)
Putting virtues into practice presents as skills participants are using within practice. Yet, virtues go beyond practice, they are within a person's continued expression. They are present both inside and outside of the work context. They are presenting as a part of the person, who they are over how they act:
“I think reflection is, for me, continual. I think it's something that you do or I feel like I do all the time” (Hattie, line 110)
The continuity justifies its virtuous nature. Hattie shares she engages in reflection all the time, not just in certain contexts. She perceives reflection to be a part of who she is and her nature. Additionally, Paul shared a similar notion whilst highlighting the importance of virtue development and his deeply personal connection that impacts virtues: 
“I suppose the development of my way of being I suppose…because I think it's reinforcing what are my values and going back to those first principles. I think each of those, that period of time, over time, strengthened those” (Paul, line 143)
[bookmark: _Toc204954824]5.3 Research Question 3: What is the Dynamic Relationship Between Reflection and Ethics as Virtues Within Educational Psychology Practice?
This research question initially was the third and final research question. However, I have decided to begin my discussion with this question as it supports the understanding of research questions one and two. The dynamic relationship and intersectionality between the virtues presents as complex. Therefore, it feels important to gain an understanding of the relationship prior to exploring how virtues are experienced, enacted, manifested and presented. 
The analysis highlighted the dynamic relationship between virtue reflection and ethics within EdPsy practice. Current research displays a unidirectional relationship: reflection impacting ethics (Schön, 2016; Brookfield, 2017; Mezirow, 1991; Eraut, 2002; Lamb et al., 2021). However, this research highlights a bi-lateral relationship and strengthening flow between virtues: “a two-way relationship between the two” (Hattie, line 121), in which “the relationship strengthens one another” (Hattie, line 123). As explored above, the interconnectedness between the virtues can be complex and closely interwoven. The interconnected nature was identified within the interviews, displayed on the analysis spreadsheet (for example, see appendix 10). It therefore feels inauthentic to present the research in such simplistic and potentially tokenistic terms. Thus, to be able to express the complexity and intricacy of the dynamic relationship the following diagram was created: Figure 1. Similarly to the rest of this chapter, some of the wordings within the diagram have been altered to creating a readable and clear diagram. Again, the meaning and sentiment of the original themes still stand.
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[image: ]Figure 1: Diagram to display the interconnected and bi-lateral nature of virtuous reflection and virtuous ethics using the subordinate themes.  





As displayed on the outer ring of the diagram, virtues permeate all aspects of life. Therefore, the virtues and their dynamic relationships are encompassed across all aspects of one’s life. This is displayed by participants sharing their ethics and values as “very core” (Angela, line 71) which “can’t [be] switch[ed] off” (Paul, line 92). Whilst reflection is presented as a “way of being” (Paul, line 114): “continual…something that you do…all the time” (Hattie, line 110). This highlights the perpetual and holistic nature of the virtues. However, despite the ever-present nature, virtues are highlighted as being impacted by various factors, hence the next circle within the diagram. These factors are displayed in the ring 'impacting factors’ and are consequential to virtue enactment, development and experience. An example within this ring is ‘time and experience’. The impact of participants' experiences both professionally and personally, over the course of time, have impacted their virtue development and manifestation. For example, Rebecca shared that “other things become more important, the more you learn about it” (line 66). Furthermore, Angela deeply reflects on this experience: “over time, you spend time talking and considering those things don't you? With others. And there's something about what drives you and how that's come about which I think develops, so if you'd have asked me, I don’t know, 20 odd years ago, what my values would be or whatever, I'm not sure I could have articulated them. I think probably now through having been in situations, different experiences, seeing the outcomes of varying things and so… I know I feel quite confident in understanding my values, my beliefs, what I think is right, what I think is wrong and how I respond to that as well because I think that there are times in the past where I've probably reacted more emotionally to things. And as I’ve become more experienced, or just older… I’m probably better” (line 36). Both quotes clearly display the impact on time and experience on virtue development and manifestation. Therefore, despite virtues being present, they are within the diagram circle of ‘impacting factors’. The impact of such factors will determine the expression, manifestation and experience of the virtue. Therefore, each lived experience of virtues will be individualised depending on the contextual impacting factors. One’s lived experiences are inevitably therefore going to impact virtue development, manifestation and relationships. As such, the interconnected relationship between the virtues and themes will also be individualised. The diagram above, however, is a collated understanding of the general experiences and impact across all participants and data. Given the data presented as convergent, a collated diagram feels appropriate, and not diminishing to the individual lived experience. 
The final and inner-most ring is presenting the interconnected and dynamic relationship between virtuous reflection and ethics. Virtuous reflection and virtuous ethics are placed at opposing sides of the ring, with the subthemes, and how they are connected in between. There is, however, no definitive ‘starting point’ to the diagram, although the diagram presents as best understood when starting with ‘virtuous reflection’ and ‘virtuous ethics’. Their relationship is displayed through the connecting arrows. A line with an arrow on either end displays a bi-directional relationship. The presence of one is impactful to another.  Whilst lines with only one arrow suggest a unilateral relationship. The non-arrowed theme is impactful to the arrowed theme, but not the other way round. Examples of both are given below to support in the understanding and use of the diagram. 
The explored example of a bilateral relationship is highlighted on the diagram in yellow. Within this example, we will start at ‘virtuous reflection’. As seen above and within Chapter 2, ‘virtuous reflection’ is developed by a deep self-understanding and awareness, whilst this deep understanding supports the awareness and development of virtuous reflection. Therefore there is a bilateral arrow. Each supported the presence, development and manifestation of one another. Further to this, having the internal self-understanding and awareness supports practitioners to recognise aspects of themselves, such as physiological sensations; deep self-understanding and awareness allow EPs to feel and recognise the overt bodily response to challenging experiences. Due to these physiological arousals, EPs are compelled to reflect on its presence in order to develop and deepen their sense of self-understanding and awareness. Again, producing a bi-lateral relationship. The physiological reactions, however, are manifesting as a result of one’s virtuous ethics, most commonly resulting from ones ethics being challenged. The presence of one’s virtuous ethicality is manifesting as bodily and physiological sensations, again producing a bi-lateral relationship. As such, virtuous reflection and virtuous ethics have a linked bi-lateral relationship. Virtue ethics are manifesting and presenting, when challenged, physiological and bodily sensations arise that shed light on its presence. These sensations develop a deep understanding and awareness of oneself that urges virtuous reflection to ensure a best understanding of the self, and the bodily sensations that arise that highlight ones virtue ethics, and so on. In short, through the means of self-understanding and bodily sensations, virtuous reflection is used to become more self-aware of ethicality, meaning the more an individual engages with virtuous reflection, the stronger their relationship with virtuous ethics becomes, and vice versa. Therefore, resulting in a bi-directional relationship. 
In regard to the unilateral relationship, the following example is highlighted in the diagram in blue. Due to the presenting ‘uncertainty’, practitioners must present as ‘malleable to boundless ethical complexities’. Further to this, practitioners must be ‘malleable’ to ‘grapple with the unresolvable tensions of ethical limitations’. Yet the sense of practitioner malleability does not impact the level of uncertainty and unresolvable tension presenting in EP practice. Therefore, they are presented as a unilateral relation, or a line with only one arrow. The unresolvable and uncertain nature of EP practice compels malleability. Yet, no matter how malleable, the unresolvable and uncertain nature will persist. 
The diagram and use of arrows follow the above format. The interwoven nature of the subthemes and the bi-lateral yet overtly complex relationship between virtuous reflection and virtuous ethics is presented, whilst recognising the importance and placement of each subtheme. 

[bookmark: _Toc204954825]5.3.1 Research Question Summary
[bookmark: bookmark=id.io2wan5opie5][bookmark: bookmark=id.hez37oecnn5y]There is a clear presenting dynamic relationship between virtuous ethics and reflection. Each virtue supports the development and strengthening of specific manifestations, further inviting additional manifestations. The dynamic relationship is presenting as bi-lateral: to be virtuously reflective develops the internal and external awareness for manifestations such as continual development and emotional regulation. Virtue ethics is then presenting as the need to engage in such reflection, to sustain, develop, and recognise one’s practice. 
[bookmark: _Toc204954826]
5.4 Research Question 1: According to the Participant, How Are the Virtues of Reflection and Ethics Manifesting and Presenting in Educational Psychologists’ Practice?
This research highlights virtuous reflection and ethics manifestation and presentation are present within EPs practice. When considering ‘EPs practice’ participants primarily focused on the generalised approach to practice, such as systemic thinking, multi-agency approaches, and collaborative relationships. There was little focus on specific associated activities associated. Therefore, the manifestations and presentations are focused upon the general approaches to EPs practice. The following will explore the impact of virtue ethics and reflection; however, due to their intersectionality, some parts of these sections coalesce. 
[bookmark: _Toc204954827]5.4.1 Virtuous Reflection
The ways in which virtuous reflection manifests within EPs practice primarily revolves around the EPs ability to positively engage with the self to impact practice: “it's about the awareness” (Paul, line 107). This stemmed from the overarching subtheme of deep self-understanding and awareness. This permeates all aspects of one’s life to be impactful both within and outside of professional practice. The impact results in further manifestations. Literature commonly suggests reflective practice can act to deepen self-awareness (Schön, 2016). Schön (2016) shares the use of reflective practice allows practitioners to engage reflexively to improve practice; virtuous reflection has a similar impact. Virtuous reflection manifests in self-criticality and an all-consuming necessity for personal and professional evolution, as presented in this quote by Sarah: “You’re still always going to focus on those things that might have casted a bit of doubt on your skills or your competence” (line, 132). The deep self-awareness allows EPs to better evaluate their practice and competency, to reflexively develop. This is highlighted within literature regarding reflective practices (Paget, 2001; Clarke, et al., 1996; Coulson & Homewood, 2016; Morgan, 2009; Mann et al., 2009; Schön, 2016; Boud et al., 2013). Across the participants, there was a shared sense that reflection is imperative to continually develop, both within the professional context and the personal: “there is always something” (Sarah, line 152) to develop, “always more to learn and understand” (Paul, line 135) and a need to be “consistently growing…constantly learning” (Rebecca, line 62). Given reflection is continually used to develop all aspects of one’s life, as outlined by Sarah: “It's important that you're always reflecting, questioning your own skills and the work that you’re doing” (line 48), the manifestation of virtuous reflection presenting as a required self-awareness to develop. 
An additional manifestation of the consequential deep self-understanding and awareness of virtuous reflection is self-attunement to maintain emotional resilience and self-assurance. Participants reflected on the importance of virtuous reflection when managing the emotional challenge of the job role: “make me reflect on the situation more and think okay, I wasn't able to act within [my values]…I would reflect on the situation…and think about what I could do differently next time to make sure that what the tension wasn't as big” (Hattie, line 103). Given the emotional weight of the job's context (Watson, 2023) and the constant sway of competency, knowledge and practice, virtuous reflection is manifesting through self-awareness to maintain resilience in managing demands, whether this be emotional, physical, or mental. Paul described this as “being reflective, being able to compartmentalise and not be overwhelmed by the emotive nature of whatever the situation is” (line, 114). This has a consequential effect on other areas such as identifying, adapting and committing to an authentic professional identity, although this is explored later. This analysis is supported by the current literature based on reflective practice. Goleman (2005) and Siegel (2007) identify emotional awareness and regulation as resulting from reflective practice. Whilst David (2016) identified the impact ‘emotional agility’ has on practice: having the self-awareness of one’s own emotional landscape promotes emotional resilience within challenging environments. Virtuous reflection is manifesting as resilience and assurance in one’s ability to practice. 
The manifestation of emotional resilience was relied upon in the importance of grounding amidst ethical chaos. Due to ethical complexities, virtuous reflection was relied upon for emotional grounding within the EP role. Commonly, values were reflected as being “rel[ied]” (Hattie, line 93) upon as “non-negotiables” (Hattie, line 103) to “be able to go forward and challenge” (Hattie, line 25) amidst ethical uncertainty. The use of virtuous reflection allowed participants to recognise their ethical boundaries, which better supported their ability to decision-make amidst managing complexities. The manifestation of self-awareness and self-attunement allowed participants to recognise overt bodily response to challenging experiences. This reflective ability manifested as an ability to ground oneself, to develop the manifestation and presentation of decision-making amidst managing complexities. As shared by Sarah’s desire for “grounding tool[s] to come back to at times where you might be feeling a little bit conflicted about how to manage a situation” (line 86). Valeeva and Khakimova (2015) found ‘emotional competence’, or self-attunement to one’s emotional field, an essential competence for effective EP practice. Whilst Kligyte (2008) highlights the requirement of emotional regulation, or grounding, to be able to effectively engage in “ethical-decision-making” (p.1). A wealth of literature further highlights the positive impact reflection can have upon health and wellbeing (Burnard 1986; Cigala et al., 2019; Cole et al., 2022), specifically including emotional resilience (Cole et al., 2022). Emotional resilience, in turn, supports individual wellbeing (Grant & Kinman, 2014) fuelling the virtuous cycle of positive ethical decision-making. This research, supported by the above literacy sources, suggests using virtuous reflection significantly impacts the overall wellbeing and ethical decision-making, primarily through self-awareness. Virtuous reflection is manifesting as an ability to maintain emotional regulation to effectively engage in practice and decision-making. Similarly, in regard to ethical virtues, Bennett (2008) argues a ‘virtue’ approach to ethics could be more effective in the support of EP ethical practice and decision-making; a sentiment in which this research mirrors.
The presenting effective decision-making was further supported by the use of virtuous reflection in the sense-making of systems and those within them. Virtuous reflection manifested as better understanding the people and systems EPs work with, and the dynamic interplay of the two: “often one perception of the situation is different to others, and things do come about that help you to understand that situation” (Hattie, line 82). In better understanding these aspects, practitioners were able to maintain working and collaborative relationships and develop deep empathy, which is further explored below. Resulting in practitioners being better able to facilitate meaningful change. Rebecca recognised the importance of working relationships in facilitating change: “...in a way that won't destroy my relationship with the setting because I need that to evoke change” (line 111). Although virtuous reflection allows the development of self-awareness, it also presents as an external awareness, of which both are required for effective change facilitation. Literary discourses support the notion of reflection supporting ‘client-relationships’ (Schön, 2016; Curry & Epley, 2022; Falender et al., 2014). Schön (2016) suggests reflective practice supports practitioners' awareness of the holistic nature of others, and the impact of their environment. Self-awareness manifested from reflection is identified as an influential factor on managing and supporting others (Burnard, 1986). Self-reflection aims to “[enhance]...empathy, wellbeing, and resilience in the ultimate furtherance of client outcomes” (Mösler et al., 2023, p.2648). Literature (Norwich et al., 2018; Dunsmuir et al., 2006; Doveston & Keenaghan, 2010; Kellems et al., 2016; Villarreal, 2018) recognises the impact of collaborative relationships on effecting change, despite the ethical challenges (Chenneville et al., 2024). Virtuous reflection is therefore presenting an ethical necessity through the desire to create meaningful change: a subsection further explored in virtuous ethics. 
As a result, virtuous reflection manifests in the development of deep empathy. The intersectionality of self-understanding, emotional connectedness, understanding of the systems and others, and a need to facilitate change results in the requirement of empathy. In practitioners being able to “empathise with the human experience” (Paul, line 59) and seeing each individual “as human” (Rebecca, line 32), a better understanding of the person, context or situation could be created. This results in better understanding how to be effective in communication, support and change facilitation. Valeeva & Khakimova (2015) identifies the need for ‘emotional competence’ in EP practice, of which two components are empathy and relationship regulation. Which, as outlined above, mirrors this research. Virtuous reflection is therefore presenting as an internal and external awareness to reach effective change facilitation and positive outcomes. 
Finally, virtuous reflection presents as a pinnacle in the identification of the dynamic interplay between the ‘personal’ and ‘professional’. Participants recognise the complex nature of ‘being’ a psychologist. Paul shared “the professional bit is a name on a badge, the role that we do and the job title, how you conduct yourself…I suppose much of it is very personal. What do you bring to that role? Those values…the reason why” (line 135). The personal and the professional aspects of oneself cannot be split (Chilokoa & Jackson, 2025). Yet there is recognition of differences within the personal and professional approaches. The presenting intersection of the two aspects was identified as being values. Participants' values permeated all areas of their lives, although the manifestation and the connectedness could fluctuate depending on the context. Further to this, the presentation and manifestation could be impacted by the consequence of time and experience, as outlined by Rebecca: “I think as you get older, different things become important to you” (line 62). Haas et al., (1988) recognises the impact of personal circumstance, including years of practice, on ethical-decision-making. Whilst McDonald (2009) recognises the impact of reflecting on and being self-aware of one's own values; self-awareness of values maintains emotional wellbeing, which is also supported by above explorations. Similarly, within acceptance and commitment therapy, values play a critical role in fostering reflection. “When values are clarified and the inner compass is adjusted, then self-awareness, self-reflection, and self-improvement make more sense as concepts” (Khalil, 2024, p.1). The awareness of the participants' values acted towards identifying, adapting and committing to an authentic professional identity: “It’s not that you're a different person, you just adopt a different presentation or a way of being, professionalism I suppose it boils down to, but ultimately the values are the same.” (Paul, line 92). The process of virtuous reflection manifests self-awareness of ethicality, morality, or values, leading to the manifestation and presentation of authentic professional identities. Participants encompassed personal values into their professional identity to create authenticity, and ensure positive mental wellbeing (McDonald, 2009), or as Paul put it “life satisfaction” (line 100). Virtuous reflection is manifesting as the ability to hold one’s values close, whilst presenting with a flexible yet authentic approach to their professionalism. 
[bookmark: _Toc204954828]5.4.2 Using Virtuous Ethics 
Virtuous ethics is manifesting and presenting within EP practice, permeating all aspects of one’s life. The primary manifestation identifiable to participants was overt bodily responses to challenging experiences. As outlined above, this response highlighted when participants' experienced challenges to their ethicality or values. Due to virtue ethics and values being “very core” (Angela, line 71) and holistic in nature (Aristotle, 2000; MacIntyre, 1981), this manifestation was regularly reflected upon. Yet, virtue ethics also presented as malleable to boundless ethical complexities, often with EPs having to grapple with unreasonable tension of ethical limitations. The unresolvable nature of many ethical situations, which can be further exacerbated by suffocation of perpetual constraints resulted in EPs presenting with a malleable and flexible approaches to managing and engaging with ethical challenges: “I’ve allowed things to happen that I know don’t sit within my values … because other things become more important” (Rebecca, line 105). MacIntyre (1981), and other contemporary virtue ethicists such as Foot (2002) and Annas (1993), explicitly highlight the need for virtue ethics to present as malleable to the contextual nuances, within this context, EP practice. 
Virtue ethics are also manifesting as EPs striving to execute all aspects of the job’s complexities to create meaningful change, as Angela explored suggesting she does aspects of the role because “ultimately… there's a reason for doing it which is around making things better for children and families” (line 112). Considering this, virtue ethics further presents as balancing the yearn for change with acceptance of one's ability to create impact. The ethical virtue presentation of wanting to facilitate meaningful change consequently manifests as acceptance around EP’s abilities to be able to do so: “We’re never working in the perfect circumstances, so you want to be making the most of what’s possible at that point in time’ (Angela, line 22). Virtue ethics presents as navigating the dynamic interplay between the ‘personal’ and ‘professional’. The personal desire to facilitate meaningful change is met by the professional awareness of the limitation in doing so, as displayed by Hattie: “that's what my values are and my ethics would say but you're being challenged by the different systems at play as well and the relationship and the dynamic” (line 23). Despite the concurrent experience within this research, this presents as an under researched area. The acceptance of one’s ability to facilitate change presents as a way in which virtue ethics must manifest within EP practice, particularly to stay emotionally resilient and self-assured. The desire and resiliency can be felt within this statement by Rebecca: “We are agents of change in what we do even though that happens so small or over time” (line 93). As a result, virtue ethics is manifesting as a need to maintain resiliency and assurance. The result of which is using virtue ethics to stay grounded amidst ethical chaos. Virtue ethics are presented as a need to facilitate change, whilst having the resilience to accept one’s ability to do so. This resilience creates the persistence to continue in the job role to, ultimately, facilitate change. 
Virtue ethics are also presenting as an all-consuming necessity for personal and professional evolution. Hattie reflected on the ethical importance of continual development: “I don’t think I would be the best practitioner that I could be, I wouldn’t be working in a way that was continually striving for the best practice that I could give” (line 134). Continued professional development is recognised as an ethical necessity to ensure professionals continue to update their knowledge, skills and competency (Berdondini & Elton, 2020; Schütte, 2003). Virtuous reflection on the constant sway of competence, knowledge and practice acts to highlight the areas of evolution and development. Hattie’s quote highlights how the development manifests from virtue ethics; the need for development for best practice. This consequently affirms the presentation of virtue ethics as a need for self-awareness. One must be aware of their practice to develop and therefore maintain ethicality. This notion is strongly supported within research related to anti-oppressive practice (Ng, 2012; Singh and Manjaly, 2022). Virtue ethics presents a need for virtuous reflection, which results in self-awareness, confidence, resilience and malleability. 
[bookmark: _Toc204954829]5.4.3 Research Question Summary
Overall, the ways in which virtuous reflection is presenting and manifesting within EP practice is as internal and external awareness. The deep self-understanding and awareness manifests into a need for self-development and emotional resilience. These subsequently evolve into, and are informed by further manifestations, such as personal and professional identity and decision-making. Virtue ethics is presenting and manifesting as the need to engage in virtuous reflection to ensure the development of the self, and improved outcomes for those EPs work with. The manifestations and presentation of ethical virtues inform the ways in which virtuous reflection manifestation, and vice versa. 
[bookmark: _Toc204954830]5.5 Research Question 2: What is the Participants' Experience of Enacting the Virtues of Ethics and Reflection Through the Exploration of a Work Dilemma? 
The way in which participants experienced enacting ethical and reflective virtues was primarily linked to the recognisable emotional and physiological responses. This enactment was impacted by external experiences. Due to the interconnected nature of the virtues, as explored in above in research question 3, the experience of virtue enactment encompasses reflective and ethical virtues. 
[bookmark: _Toc204954831]5.5.1 Emotional Evocation
Participants shared identification and enactment of virtues were primarily experienced through emotional evocation. The experience was recognised by overt bodily responses to challenging experiences. Participants shared the deeply physiological and somatic responses as often highlighting their ethical virtues. Participants were easily able to describe these physiological experiences, such as “a pit…at the bottom of my stomach” (Hattie, line 27), “chest…tight[ness]” (Sarah, line 52), and “feeling…sick” (Rebecca, line 81). These experiences encouraged the ethical and reflective virtue enactment. The experience of physiological responses initiated a need to enact virtuous reflection on one’s ethical virtues to engage in a sense of self-understanding and ethical resolve. Research supports the notion that individuals experience physiological, somatic and neurological responses to ethical challenges (Greene et al., 2004; Wong et al, 2022; Berthoz et al., 2006). Damasio (2006) introduced and recognised the crucial role somatic feedback plays in guiding decision-making in complex or moral contexts; it supports quick and intuitive responses (Kahneman, 2012). Participants experienced significant physiological feedback to initiate and recognise virtue enactment, for the ultimate goal of striving to execute all aspects of the job’s complexities to create meaningful change.  
The physiological experience presented as important in the enactment of virtues. It highlights challenges to ethical virtues, whilst the initiating virtuous reflection enactment to recognise why the response occurred. The enactment of virtuous reflection, and consequential self-understanding and self-assurance allowed participants to experience a sense of grounding amidst ethical chaos: “Knowing for yourself that you're in a really kind of calm and reasoned state…what you don't want to do is being a panicked state where you're not necessarily able to produce a response that you’re comfortable with” (Sarah, line 38). This is reflected in research by Starcke et al, (2011) who found stress can lead to lower moral decision-making. Therefore, the experience of grounding in enacting the virtues presents as imperative. The experience of grounding was further highlighted as crucial in EP’s ability to sit with the tension of uncertainty. Participants shared within the role there is a consistent underlying level of uncertainty across various levels: personal, environment, community, systemic. Angela shared a consistent sense of “sitting with uncertainty and sitting with knowing you've got to make a decision that there's never the perfect answer to” (line 8). This uncertainty reacts with the virtuous enactment of striving to execute all aspects of the job’s complexities to create meaningful change to create the experience of balancing a yearn for change with acceptance of one's ability to create impact. Despite the recognised uncertainty on psychologists and calls for additional support (Quinlan et al., 2021; Gerber & Hoelson, 2011), Mercieca (2009) shares the importance of EPs sitting with uncertainty. She shares the ability to do so leaves practitioners better able to handle complexities: “learning to tolerate not knowing generates the professional who is in a constant process of becoming through her practice” (p. 170). Rebecca mirrored this notion sharing her experience that “[managing uncertainty] actually makes a practitioner” (line 36). Participants’ experiences of uncertainty present as an unavoidable aspect of the job role. Yet, participants reflected on the experience of grounding presenting as an effective method of managing this tension. 
Another distinct experience of enacting virtues was reflective of the ongoing dynamic interplay navigation of ‘personal’ and ‘professional’. The pervasive nature of virtues results in their presence across the personal and professional aspects of one’s life. Participants recognised the experience of limitation in fully enacting virtues within a professional context as suggested by Rebecca who shared “you can’t do it all, can you?” (line 121). This experience of virtue enactment raised a challenge for practitioners navigating their personal desires and sense of ethicality being met with their professional ability. The consistent strain of limited time and capacity presents having a significant impact on the enactment of virtues. The experienced conflict between moral excellence in which their virtues wish to abide by, and the ability to be able to do so. However, McDonald (2009) recognises the benefit of an awareness of one's virtues, or values, in supporting practitioners to have a better mental wellbeing, and therefore job satisfaction. This was also reflected within this research, in the experience virtue enactment contributes to a general “life satisfaction” (Paul, line 100) or within virtue ethics ‘eudaimonia’. Participants were able to recognise the experiences of how their virtues were being enacted to create a positive impact within their profession, even if to a lesser extent than the aspiration. This leads to a general sense of fulfilment, contentment and positive quality of life. Again, McDonald (2009) mirrors this notion. To marry one’s core virtues and values across various contexts of one’s life, albeit having an awareness of one’s ability to facilitate change, can have significant repercussions on the individuals’ job satisfaction and overall wellbeing. Despite the tension participants experienced in attempting to fully enact their virtues, the general experience was one of positivity and continued motivation. 
The nuanced context is also understood as being impactful on the experience of enacting virtues. Fallon et al. (2010) recognises the consistent changes within the world of EdPsy have ramifications upon the practitioner: “perhaps the biggest challenge has been to individual EPs’ competence and confidence” (p.13). As a result, participants shared their experiences in engaging in self-attunement to maintain emotional resilience and self-assurance. This experience further progressed participants' experiences of identifying, adapting and committing to an authentic professional identity. This process allowed an internal and external sense of confidence, whilst enacting virtuous reflection to continually recognise their professional positionality: "I'm doing the thing I want to do because it has meaning for me” (Paul, line 87). Participants' experience of authentic professional identities was reflected as needing to be malleable to adjust to the personal, professional, societal and political contexts. Cameron (2006) shares the uncertainty within the socio-political field results in EP’s “experiencing something of an identity crisis” (p.290). Furthermore, the “complex, challenging and ever-changing context where professional confidence is difficult to maintain and where it is easy for EP practitioners to lose sight of their beliefs, hopes and aspirations with which they entered the profession” (p. 289-290). Gaskell and Leadbetter (2009) reflect these challenges and present the creation and adoption of an authentic professional identity an important aspect of the EP role, particularly amidst the ethical chaos and sense of uncertainty, as highlighted by Sarah: “the more you are being authentic to yourself the less that imposter syndrome is something that bears weight on you” (line 119). The experience of virtue enactment is closely aligned to one's personal and professional identity. The experience of this identity development is supported by self-attunement and resilience. This emotional resilience and assurance in one’s own identity develops a malleability in which virtues can be effectively refined and enacted for each nuanced situation. 
The overriding experience of virtue enactment was striving to execute all aspects of the job’s complexities to create meaningful change. The ethical virtue of wanting to create meaningful change presenting as a motivation to engage in the job role. Yet, there was an additional experience in being able to effectively enact virtues to facilitate meaningful change: perpetual constraints. This is recognised as being a long-standing challenge for EPs (Hoyne & Cunningham, 2019; Squires & Dunsmuir, 2011; Ginns et al., 2020; Farrell, 2006; Farrell & Woods, 2017; Yoshida et al., 1984), therefore it seems predictable that constraints will affect the enactment of virtues. The intersectionality of striving to create meaningful change as a result of virtuous ethics, and perpetual constraints result in participants experiencing significant challenges, such as crippling weight of professional responsibility, which were described as “overbearing” (Sarah, line 123) and “overwhelming” (Angela, line 36). Participants' experiences of enacting virtues are one of passion yet discomfort. The passion to create meaningful change is met with effective constraints and barriers. As explored above, this is compounded by professional and personal identity. The experience of virtue enactment presents is of persistence, resilience and acceptance. 
[bookmark: _Toc204954832]5.5.2 Experiences that Affect Virtues
Participants shared personal and professional experiences as impactful in virtue manifestation, and therefore how their enactment is experienced. There was a recognition of the development of virtues primarily being impacted by the consequence of time and experience, as highlighted in following quotes “now with practice and experience” (Rebecca, line 32), “through having been in situations, different experiences, seeing the outcomes of varying things’ (Angela, line 36), “developed over time” (Paul, line 114). There was a generalised recognition of experiencing the malleable nature of virtue enactment, both relating to the context in which they are being facilitated, and within the context of one’s life. This experience of virtues enactment and development is closely replicated by Lamb, et al., (2021). The “habituation through practice” (p.84), a concept introduced by Aristotle (2000), presents as a process in which virtues are affected, or developed. Participants explicitly shared the experience of this sentiment; over time and practice the manifestation and experience of virtues is altered, becoming more instinctive. However, participants also experienced the malleable nature of virtues, highlighted by Lamb et al., as “awareness of situational variables” (2021, p.92). They suggest individuals must “[foster an] awareness of how situational variables, cultural influences, and institutional incentives shape character and behaviour” (p.93). There was recognition by the participants that EPS’ culture was effective on their virtue enactment, similarly the environments and communities in which they worked: “My first experience being an EP was in a service that was…proper…more formal…there was more etiquette… So, to me that is part of being an EP…you do need to maintain that bit of formality and etiquette in terms of your role” (Sarah, line 114). It is clear the context in which a practitioner is working can have a significant effect on the experience of virtue enactment. 
Lamb et al., (2021) also identified “engagement with virtuous exemplars” (p.88) as effective on virtue development and enactment, much like the participants who shared a desire for seeking collaborative, concrete and external validation. Participants experience of external validation, whether it be through a peer, supervisor, research, or evidence-based framework/approach presented as important in enacting virtues; “ground myself in some sort of approach” (Sarah, line 31), “I’m better with…frameworks and structures” (Angela, line 15), “the criteria…to validate my proficiency” (Sarah, line 131), “Am I saying the thing that my supervisor would say or a more experienced EP would say?” (Hattie, line 21), “have someone help shape my thinking” (Paul, line 83). This objectivity provided psychological safety in enacting virtues within a job role that can feel subjective, despite the standards and guidelines outlined (HCPC, 2023a, 2023b, 2024; BPS, 2021a). This experience is reflected by Watson (2023) who recognised “the protective effects of job resources” (p.135) as having direct implications on practitioner psychological health and wellbeing. Another identified protective factor is the colleague relationships (Watson, 2023). Similarly, Lamb, et al., (2021) identified “friendships of mutual accountability” (p 96) as inevitably shaping the development and experience of virtues. Lamb et al., (2021) share the role ‘discussion’ can have on the support of moral reasoning and ethical development. Participants echoed this sentiment sharing a desire to experience collective peer discussion around challenging situations to support virtue enactment: “And I just think as a team we should have secondary supervision sessions” (Rebecca, line 54), “talk to others about how the situation played out and to reflect on it externally” (Hattie, line 116). Similarly, the concept of ‘clinical supervision’ was raised within follow-up emails and discussion. Participants seeking a sense of collaboration for virtue, practice and competency development is reflective of this. Overall, participants' experiences of enacting virtues can be dependent on the level of external support and validation they receive. 
Further to this, “moral reminders” (Lamb et al., 2021, p. 98) present as another way in which virtue enactment is affected. Participants shared ethics permeating all aspects of one’s life, yet recognised the boundless ethical complexities, ethical limitations, and ethical chaos that is regularly experienced within the job role (Bennett, 2008). The persistent nature in which virtuous ethics is experienced by practitioners, whether personally or professionally, acts to consistently remind EPs of the importance of their virtues. “Reflecting on personal experiences” (Lamb et al., 2021, p 87) was raised as being an impactful factor on the experience of virtue enactment through the experience of personal hardship. From the literary exploration, there is an argument that distinct personal challenges, hardship, or adversity, are significant in the development and consequential enactment of virtues (Miller, 2017; Kim et al., 2018; Cole Wright et al., 2020), supporting in the process of resiliency development (Kim et al., 2018). Although it is important to recognise the extent of the adversity is significant on virtues (Thompson & Lavine, 2016). Individual personal experiences impact the enactment of one's virtues. The ever-present nature results in the intersectionality of virtue enactment across all contexts of one’s life, meaning one aspect will invariably impact another. Therefore, the experience of enacting virtues is deeply impacted by the general life experiences of the individual, not just professional experiences. 
Participants were able to reflect on the discomfort felt in enacting virtues. The lack of time and motivation to explore one’s experiences of virtue enactment resulted in discomfort: experience exposing one’s inner world resulting in discomfort. Lamb et al., (2021) recognise the importance of “dialogue that increases virtue literacy” (p.91) in the effective enactment and development of virtues. Participants were aware of the distinct lack of engagement and experience relating to exploring one's inner world, and the effects on their practice: “how do you know [what one’s values are]? …I suppose, as an EP, I don't know” (Angela, line 36). The lack of ‘dialogue’ and ‘exposure to their inner world’ resulted in experiencing a significant level of discomfort: “I find it quite challenging…I don’t know if I can do this” (Rebecca, line 77).  Although the participants engaged in the topic of ‘how’ virtues are enacted, there was a distinct difficulty and discomfort in recognising the ‘why’: “When somebody says we’re gonna talk about values, I think ahhh no, not this again” (Rebecca, line 77). Yet, the experience of doing so was “a helpful experience” (Sarah, line 165), a concept also supported by literature (Lamb et al., 2021; Kristjánson, 2014; Walker et al, 1995). Participants recognised the lack of opportunity to reflect on their virtues and associated experiences presenting as a barrier to the effective enactment of virtues, resulting in a strong sense of discomfort when explicit reflection on virtue enactment is presented. 
Despite the desire, there is also a recognition of the consistent strain of limited time and mental capacity. As previously explored, the perpetual constraints result in a need for acceptance, balance and self-assurance. Yet there was a clear experience of feeling unable to enact these virtues to their full potential. Rebecca shared her best work arises at times where she has had “the headspace [and] given [herself] time to think” (line 83). She shared “September, I probably do my best work because I have summer to just reset and relax. I'm less fatigued and I revisit things that I've not done for a long time…I organise my thoughts…I realign myself with my values” (line 84). Bryan and Babelay (2009) recognise external factors, such as time pressure, financial constraints, and the appropriate learning environment that are negatively affecting virtue development and enactment. Participants' experience of enacting virtues is significantly impacted by the time and mental capacity to be able to engage and explore their virtues. The result of which furthers the inexperience exposing one’s inner world resulting in discomfort.
[bookmark: _Toc204954833]5.5.3 Research Question Summary
Participants experience virtue enactment through emotions evocation and physiological arousal. This allows the practitioners to respond to the intersectionality of the virtue and the nuanced context appropriately. This impacts on personal and professional identity, and therefore virtue enactment. The experiences of virtue enactment are recognised as being malleable to individuals personal and professional experiences, the nuanced context, and experiences of engaging in virtue enactment. 
Before the research, some of the above experiences could have been anticipated. However, the range of experiences are much greater and wider than could have been predicted. The research has been illuminating, providing new knowledge around the EP experience of enacting virtues. 
[bookmark: _Toc204954834]5.6 Research Critique - Strengths and Limitations
The quality of this research draws back to Yardley’s (2017), as explained within the methodology, four key elements for qualitative research. 
[bookmark: _Toc204954835]5.6.1 Sensitivity to Context
Given the research cannot be removed from the context in which it takes place, the recognition of contextual influences is highlighted. Firstly, I recognise the impact of the cultural, social and environmental context in which this research was conducted. Given the nature of the research relating to personal virtues and experiences, this research was addressed with openness and curiosity. I do, however, recognise the demographic of participants was mono-cultural, given the fact I too am a part of this cultural group, there were little adaptations needed in this matter. Yet, I recognise the context-dependent results of the research. Although the research is based on individual experiences, and therefore generalisability is not a specific aim of the completion of this research, it is worth recognising the results of this research are situated within a particular demographic. Further to this, my own experiences, and therefore analysis, stem from similar cultural contexts. 
I recognise the additional layer of completing the research within one LA, furthermore the LA I am currently working in. Having an existing relationship with the participants acted as a support mechanism for their comfortability and openness within the interview process. Yet, I am able to recognise pre-existing relationship and power dynamics which could alter the responses and interview conduction. 
In regard to the context in which the interviews took place, I ensured measures to make the participants as comfortable as possible. I chose to facilitate the interviews in person to be integrated into the phenomenological experience and be able to sense any micro-cues suggesting adaptations to the interviewing process was required. Further to this, I opted for private meeting rooms within the LA building to complete the interviews. This was for the purpose of having a neutral space which was confidential and familiar. The aim was to ensure comfortability and accessibility which allowed for open discussion resulting in data richness seeped in personal experience.  
Finally, I wish to recognise the novel and unfamiliar experience of exploring these topics in such depths. Although all participants are qualified EPs, there was a generalised sense of challenge in exploring these topics. In exploring new concepts, participants may have found articulating and elaborating challenging. This was witnessed and presented within the themes. Participants shared reflections of the interview process, either via email or in-person. This allowed for additional processing space, and additional reflections to be shared. Yet, I perceive the novelty of the research experience as a strength. This process highlights the scope of development that EPs have regarding virtues. This was also reflected by participants shared gratitude for the experience and alternative approach of considering such topics.  
[bookmark: _Toc204954836]5.6.2 Commitment and Rigour 
The commitment to completing this research was unequivocal. Considerable time, processing, and reflection was applied at each stage. I spend considerable time with each participant to get a sense of their individual experience. The use of semi-structured phenomenological interviewing presented as an appropriate method of data collection, for the participants, data, and methodology. Additionally, dedicated and iterative approaches to analysis were used to ensure the phenomenon of reflective virtues and ethics were recognised and understood from the perspective of the participant.  The combination of these processes resulted in rich and reliable data. Using IPA presented as an appropriate method to recognise the themes and gain understandings of the individual and group experience. Given IPA affords for the hermeneutic cycle, there is a recognition of subjectivity upon the findings. However, throughout the process to stay as subjective as possible, I used reflective processes, such as reflective logs, pilot study, and supervision. Additionally, I sought peer supervision to assess the plausibility of my interpretations. 
[bookmark: _Toc204954837]5.6.3 Transparency and Coherence 
Throughout this process I have clearly documented and explained my research process in a way that is accessible. Although I am aware of the contestable and deeply personal nature of virtues, ethics and reflection, I have justified my positionality and explained my use of such terms. 
In regards to coherence, I found a consistent and unresolvable tension. To express the complexity and the depth in which these human experiences are manifesting would be extremely ‘messy’, in the beautiful way that human life is. To create completely authentic data created a dense, convoluted and potentially unintelligible dataset. Yet, to create coherence feels overly simplistic: as though a sense of ‘humanness’ was missing. This took considerable reflection and grappling. I spent significant time grappling with the best way to ensure all the themes were accounted for yet were accessible. Although this tension remains present, and the approach taken feels like a compromise, the result of the data is the best management of this dilemma.
Finally, I recognise I have not explored important details of participants such as job titles, length of practice, and area of practice. Although this may seem to be a lack of transparency, this was purposeful. The world of EdPsy is a small and intermeshed community, therefore these factors would make participants easily identifiable. The ethical balance of the participants' anonymity took precedence over the transparency of those details. 
[bookmark: _Toc204954838]5.6.4 Impact and Importance 
Given research relating to using virtuous reflection and virtuous ethics with EdPsy presents as a neglected topic to date, this research is pertinent. The notable gap in research and literature related to these topics invites this research to open a new and contemporary dialogue into the use of these virtues for EPs. Outside of EdPsy, the concept of virtuous ethics supporting the process of virtuous reflection also seems to be underexplored. Although this research is merely creating a proto-theory related to the bi-directional nature of these virtues, this research raises an important concept. This research highlights the significant impact virtuous reflection and virtuous ethics has on EP practice, therefore inviting systemic and individual recognition of their importance for various system levels: individual, ‘client’, and systemic. 
This research should impact future research, affect the training programmes, impact the service delivery, and individual EP self-exploration. This research, given its philosophical nature, can also be used in the basis for other healthcare professionals, specifically those who follow the HCPC (2023a; 2023b; 2024) and BPS (2017; 2021a) competencies and guidelines. 
[bookmark: _Toc204954839]5.7 Implications on Educational Psychology Practice and Training
[bookmark: _Toc204954840]5.7.1 EP Practice
Given the ever-change climate in which EPs work, Bennett (2008) argues for a more personal and malleable approach. This research reaffirms this notion. In using an approach, such a virtuous reflection and ethics, we can see the positive impact on the practitioners and the people they are working with. The virtuous approach is understood by Fowers (2005) as being a goal for psychologists in developing their practice and ethics. Further to this, Osswald et al, (2010) shares in making people aware of ethical qualities can influence ethical behaviour. Similarly, within this research, the use of virtuous reflection was a strong supportive factor in the recognising and therefore reflexive nature of virtuous ethics. 
I therefore propose EPS’ recognise the importance and value of virtues and seek to create an environment by which they can be fostered and developed. Lamb et al., (2021) highly emphasise the importance of the environment in the support of virtue development. EPS’ should aim to create spaces in which ‘moral reminders’, ‘friendships of mutual accountability’, ‘virtuous exemplars’, ‘virtue literacy dialogue’, and ‘personal reflection’ are encouraged. The use of group reflective spaces is recognised as supporting psychologists’ wellbeing, the overall service culture, collaborative thinking (Heneghan et al., 2014), becoming more attuned to others, colleagues and clients, perspectives (Biggins, 2019) resulting in better quality practice (Ruch, 2005).  
Stringer (2001) found EPs will often enter the profession of EdPsy on the premise they wish to practise virtues that have learned and developed through daily experiences. He found “educational psychologists are paid to be virtuous” (p.2), although recognises the systemic challenges faced in engaging in this. I therefore call to invite virtues into EP practice, both by the individual and the systems. Given the deeply complex and nuanced nature of the job role, a virtuous approach to being an EP acts as a personalised approach to seeking clarity amidst the experiences of the job role and the professional competencies one must follow. A process in which we bridge the gap between what decisions to make and ‘how we might best make them’ (Loughlin et al., 2011, p. 843). If practice, professionalism, decision-making, and effective outcomes are so deeply impacted by one’s personal virtues, specifically within the case of this research reflection and ethics, does it not seem naive to omit their presence, value and development in EP presentation and practice? In engaging with the metaphysical, could we invite a more holistic, personalised and ever-developing approach to engaging in the profession?  
[bookmark: _Toc204954841]5.7.2 Supervisory Practices 
A direct post-interview reflection from participants was a renewed desire for reflective, professional or, as described by the participants, ‘clinical’ supervision. This was highlighted within the follow-up emails and discussions. I understood this as being a reflective practice in which one is able to focus on who they are, challenge their assumptions or habitual responses, and gain a better understanding of who they are, both personally and professionally.  A safe space in which critical reflection can be used to explore, understand and develop one's virtues. In systematic literature reviews of clinical psychology, researchers (Wheeler and Richards, 2007; Lohani & Sharma, 2023; Martin et al., 2021) have found effective supervision to have positive effects of the following areas: self-awareness, competency/skill, self-efficacy, theoretical awareness, sense of being ‘supported’, lower rates of professional burn-out, greater job satisfaction, staff retention, and client outcomes. I therefore urge the field of EdPsy to incorporate a more deeply-reflective supervision approach, that goes beyond an external focus of procedures or individual case work, and aims to allow the individual practitioner to truly explore who they are and what that means for their practice and development. A space in which one’s virtues are identified, nurtured and developed. Given participants desire for external sources of validation, clinical or peer supervision could be an effective method of virtue, competence and confidence development. The BPS professional supervision guidelines for EPs, as outlined by Dunsmuir and Leadbetter (2010) highlight effective supervision should include three level of competency; core competence, relating to the supervisory relationship; professional-specific competence, relating to the specific skills, context, and knowledge linked to EP work; and specialist competence, relating to specialised areas of the job role. From this research, it is appropriate to invite the concept of virtues into professional supervision with EPs to engage in holistic approaches to development. Within other professions, such as social work, the concept of using and developing virtues in supervision is in place, and presents as being effective (Pawar & Anscombe, 2022). 
Additionally, this research provides evidence for the importance of virtue development within the EPS. Despite the limited resources, the overall outcome of engaging in such approaches is seen from the research to be positively impactful on the practitioner’s wellbeing, quality of practice, ethical decision-making, client outcomes, and job retention. Given evidence relating to EP job retention (Lyonette et al., 2019), likely linked to the depleting wellbeing of EPs (Watson, 2024), virtues development present as an effective, long-term support mechanism to overcome these barriers within the EP workforce. This research highlights the long-term importance of investing in practitioners' virtues and engagement for the sake of the EPs themselves, the management of EPS’, and for the communities in which EPs worth with. 
[bookmark: _Toc204954842]5.7.3 Implication of the DEdCPsy Training Course
Jordan and Meara (2008) identified virtues, specifically virtue ethics, as “essential component of responsible ethical training and practice” (p.1), therefore raising the need for DEdCPsy courses to invest in developing virtuous skills. The BPS (2019) standards for accreditation of DEdCPsy outline trainees’ “responsive and evolving process to maintain and develop professional practice through the process of appropriate professional reflection and continuing professional development (CPD)” (p.21) whilst recognising the role training programmes have in ethical development. The BPS (2015) guidance to teaching ethics in psychological practitioner training emphasises the development of ethical sensitivity, reasoning, motivation, and implementations, highlighting the role of reflection in this process. This research highlights the role virtuous ethics and reflection could play in the development of ethically competent, and highly reflexive EPs. As such, training courses should consider the facilitation and adoption of virtuous approaches, married to the formal codes and guidelines in an attempt to highlight the deeply personal approach one has to ethical sensitivity, reasoning, motivation, and implementation. 
Despite training courses, guidelines, and conduct codes recognising the importance of ethics and reflection, there seems to be a gap in the acceptance of the virtuousness of these aspects and how they could support Trainee EPs. In the completion of this research, I am honoured to be invited to be able to share the outcomes of this research, and the less-conventional approach to ethics and reflection on the DEdCPsy training course at The University of Sheffield. The dissemination of this research, as well the impact of the findings on supporting future EPs in the development of the reflection and ethical virtues comes as a great privilege. Further to this, I encourage and advocate all DEdCPsy courses embrace a virtuous approach to engaging in reflection and ethics. Although metaphysical in nature and rooted in philosophy, this research highlights the importance and implications of doing so. 
[bookmark: _Toc204954843]5.8 Opportunities for the Future 
[bookmark: _Toc204954844]5.8.1 Research 
This research has demonstrated interesting findings that can be of value to the profession. Yet, this research is only a preliminary exploration into the vast and relevant field of ‘virtues’ within EdPsy, and potentially various healthcare professional domains. 
Further to this, there to be scope for future research into the bi-lateral relationship between virtuous ethics and virtuous reflection. This research introduces this concept, however further research with the primary focus on this area would be required to broaden our understanding of this knowledge, and how best to foster the bi-lateral relationship. 
As explored below, there is scope to create a supervisory model that focuses on the bi-directional nature of the virtues, and virtue development as a whole. If this model were to be created, research into the effectiveness and impact would be of benefit. 
[bookmark: _Toc204954845]5.8.2 Supervision Model
Within the research, it was clear participants sought models and external support to engage and develop their practice. Given the unconventional approach of using and developing virtues, there is scope to create a virtuous supervision model that supports EPs to develop virtues. Having a specific, evidence-based model may relieve the tension of the metaphysical nature of virtues and instead offer an approach that feels accessible. The intended impact of such would be the development of virtues, further impacting self-understanding, client outcomes, and practitioner wellbeing. 
[bookmark: _Toc204954846]5.9 Personal Reflections
Within Chapter 1, I asked the questions: Is embedding reflectiveness to impact ethical sensitivity done in EP practice? Do other professionals experience and engage in this process too? Can this approach be harnessed, used or investigated in more depth within the world of Education Psychology? 
In the process of answering these questions throughout the research, I was often filled with gratitude. Participants’ ability to be vulnerable and explore their life experiences and inner thoughts speaks to their bravery, and their trust in me to handle such information. My experience of completing the interviews felt as though this process allowed participants to reconnect with a part of themselves that they rarely have the time to do. All of them reflected their appreciation to have a moment to consider themselves: who they are and why. This reaffirmed the importance of virtues, highlighting the lack of time and resources, or potentially even the desire, to engage in such thinking. Yet, the outcome can be one of deep understanding, growth and, albeit potentially annoying, more questions to consider. 
The philosophical nature of this research was one of contention for me. Internal tensions often arose regarding implications of this research, having an awareness of the polarised nature and often rejection of the opposing discourse within psychology and philosophy (Kristjánsson, 2018). Therefore, this process has been one of self-trust and willingness to bridge a longstanding gap and consider intangible aspects that can affect EdPsy. Reflective logs supported me in managing this process, serving as a way of mapping out this journey whilst serving as a reminder of its humble beginnings and various intricacies. Another indispensable support throughout this process was the guidance of supervisors, and the ability to stand on the shoulders of giants. This research process has, and will continue to, influence who I am both personally and professionally.
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Appendix 7: Example of handwritten experimental statements 
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Appendix 8: Photo of attempt to organise Experimental Statements 
[image: ]

	

























Appendix 9: Photos of physical and technological use of Venn-diagrams to attempt organising Experimental Statements 
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Appendix 10: Example of Analysis spreadsheet (across two pages for better clarity) 
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Appendix 11: Method of consolidating Person Experiential Themes to create Group Expereintal Themes 
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Appendix 12: Accumulated Personal Experimental Themes to create Group Experimental Themes
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Appendix 13:  Photo of experimental groupings of Group Experience Themes to answer the research questio[image: ]


image2.jpg
exd

e
NG

qe
e €lcu

Personal and
Professional
evolution

Deep self-understanding
and awareness

ability to make
change

Self-attunement,
resilience and
self-assurance

(Responsibility)

Sense-making of the
systems and those
within it

Working and
collaborative
relationships

Crippling weight of responsibility





image3.png
Application 059801

‘Secton A: Appicant detals
st spicason s
T At 02t 1042

[ —

S oo

Proposadpfectauion

[ ——
o 2024

Jr—————
Son iy 2025

3 Prjectcots where sppicatle)
[ e—y




image4.png
propacote

[———
Mookt sl e trerons sy

[T —————

Loy s Uk asuson?

[ ——

s s s vy sl sy

sl e i o i e Uty e i Prcaira
[ ————

s s on st o o Ot o Prosr et i s s

Insctos ot v
[ ———
s sy iy snis s

‘Secton G- Summary o eseareh

1 Aims 8 jectves

My msn esarch a0 ik anexloran e b xperirces o EucaionlPychopets eacin el ans
s 35 vron I rir 0 answe .1 G010 e e llowin e uesions
ccoring 1o Ecalora Paychoasts. how a1 e ries o el and sfhes sk ardpresaning o Edconss

Vit e EccstonsPoyeholgrs e exparence of eacng e v f e an cton hrugh e expain o 3 work
Vit e yraes eaorshipbewean flectin s i e wihin Edkcsions Pocholg pacice?

Vit e e lcaions f i reseaen o racics snd v

T sy s gtes n doiopment nd fstionshiy o e aecon wh hy 1 cosers 5 e, Al s
orsoe 0 Sug0etat llocive pracic can suzpr il dovetpran (snch 4 Gaorg, 2017, Carol & Shaw. 201, 1

sl e amaying ko 5 3 s 3501005 il W ovlopment. and hr . Wi s SN
of e vt uppons an i e more ecive.




image5.png
nosepacices.

Inrdor 1 comoth . |l 1 o s i i, Wi PAss, s sirced taniows e oo 5 e
e ot spreprae mac (S, Fowrsand sk, 2022 Sar scredlenows il ceaiod 4 st prson s
fexpornces s phanmans s istgaion (Pt S, 201, 1] Tha s f s stk lrsiews ihe PA
s 1 Towof ologu whlt flocin pace o Lther utfecs 0 (Piewc: & ST 2014 S, Flwersand Lok,
12022 The s wa st 1500 o, 15 it i i 0 h i o S 4 ostors, 3w 35
15 aates post i 0 llo o csrfing 4 aclora auesns. Th s il 4 s witin 3t g 100m
i e LocaAthorty Buking  wich b Eacsios) Pyt rebeing oo

The i quesons e sl I phenomensiga e, o st e rieniows By sk P50 sxpre &
ot e 1 W e ot o S xorrces o e o ahcs . efacion i 0l T o ¢
resirs wht . To pricsnt il b sk 0 s v 3 s prrghccrig 1 Glamma i o e e,
Tl o e 1 ersie s aprotorss. Th e wi oo wit e parees o

N i sfinga el lrmatn e il e sronymised.

A i it coes ot oo i oings o s o .

oes ot mpicats oy s anpaiogn malprcice.

Al i which s tdewes s comida 60089 sk sxpaces.

1 onsing usstons eiaing o expernces and prsoal prcpton  crder 10 g 3 encmencogcal udertaning The
uestaing i b i nd rspan 1o o parips. i th itn wil b 10 s e kel e xprrce. The
Kt fqustonsypicaly s winphanomenolog<a o (S Fiers 34 Lk, 202) 1 o h oo calogors:
‘Dsscrpthe: 3. leas o you i mesbot e werk s

Narabe: £ Can you ol me sk P s o camo abct?

St £ What ere e vaiou stages it you up o i lerra”




image6.png
1t conidr thrs 0 an sl e s i 1 e g s il b en 1 gl ptaril 5k
o i vl 0k plach 8 s Peychology Srvos Lol Aty bk Acional, s kil s, ke
espansity oy own perons ety i 1y G Gy iy i nd ok gl ol
Steguaring corcam eents

‘Secton D: Aboutthe paricipants

P —
Potenta ot il b et o e EducsionlPychology S wiin e Locl Aufory | curedy o placemen .

Wi o Locl Athry e i e i ace o engage i o - s,

2 Recnsg Pl Pancpans

o g puposisconenincesamping wikiy urert Lot Aoty Pacement A  aringery pn, [ sve 0.
s ecnsing EcaonlPoychkiy Senies o LoclAthres geop gl Sos o . Th geogrighio rody
e imporant 2 ooy a1 10 ok prsn s s cred v crdr 0o i coningery i, |
s prfosons sl e Wi h EdcionsPeychloy rlesion 5 ohr Tries Esesiorsl
Payercogas wihn Ty coho 3 coeues i Ty S, 101 e lorrasen s consnt o 0 sl PSS

i awse o e workan e s ertyon ExkesionsPoychologt, 1Ko 10 compee e o s seer
perod b o damand and capacty of wondoad s sicanty decess.

[y —
W sty cveriss g vl s e sl st maitaned ty T Sorices?No




image7.png
3 corsen.
W o corst 5 ot o h gricans? (& e proposedpoces) Yes

s corsat vl b st o o ptans. An oo shet wl b provild 1 th PRt n oo G he
Consen v 1k lrmoc.Adonaly. o 1 o 1 e s e s wi e h opporuny o et
Mol and s shuld hy ish.Due o e captancy rinceies oberved i e regtaion and e of becoring
@ Pracing 5, rarsas o concers s 0 sty o g lormed orsen.

o consont it b o 1 lparicipnts ot e rcess T w ks ol checing e
parconts eughouth i, nckeinganlyig bty nguage a0 00 o v 0 Show 81 of ooy, wel a5
lling h ity 10wl and ek Gt Up o o mors e e i s een ol

@ payment
Wl st i paymens b s 1 parpans? o

Fresmp —
Wi h potnal o ysica s peychologica narmidtess o e arans?

v con s o piparts ey respond o scusions concaing et f o efscin, AlRoh h nien f
15 e I ergage m EckcalonlPsychogsts ractces. |t that soma gt may ot 5 e g
Conmecion b 1 oo 45 s orglerces hy ave oo 5 T o HCPC rogkaton.

How i 450 managad 0 e et ecion an wek i o h pricpans?

To ke . i v all prtigars ey awae o e f s rsasch Ths ks

1 Paspans i n awsenes o i s challgs ot uesion et sl rcies 8 drsiood by b
HEPC 1 575 qucaine. Th s ke o e corsort o ard ot st

2 sharecrstacing ht P e il gt psscpart HCPG gt o n s aies i o s
o i ht o 10 quesions egariag s 1 pracic.If i b case. paricpin's e st i he &ty ol
s 0 win 1 HCPC i 575.

5 S corsant oot he s, g i esparss wih o concuances.

4 Oteing oo o pricipnts 1 srewer an Questins hy 4o ot war

5 Ensur confdenaly ough oy ot and o e boin i h Universty U v, Fporng of s i b
sy ansep ket mask an st my ey ary picpant Onceanoymse, fomiicn wi b plosded o the
Unversty G Drve

.1l o g o oo .. bosy o, i rressions, o of v and arourag PP ks ek

7 Express i e a n pory o rfcion hr 1 gt on okl pracie, sl s exlcly s
ne e ot gt 0 poleri it

5Ot o e e i procass o il

.t g th v, il 054 i h s 1 errs e s 5 o 1aleng h HOPC 824 95,
ueines v o st n s ofamora ety o e et

0 e v oo el dta 18010 s s i (.55 i s ekt
proveson names st et aoryri.

5 ottt ham 1 thrs wha iy b aflocio by i rsach scvies
Wi othr popl. i ry. ey e i by e s e, bepond h s s h esrch s
N othrpacpio 1o orsd s i i by e reseen ctes.
[T —
o il s b manage o anurs e sleguarin of s pecpe”
Notapptcaie.

7. Raprio o staguating conars o s

Wt arangemens wil e nplacefor pricpans, an any oer e et 1 e Uversy who e voe i, alecied .
esearch o s eping o ocints o corcns?

Pasicpans vl b pnidad winmy contc s o th fration nd e nd my s S, D Sah D, il b
e desigaled slogurog conac o e reskach. They w b pr40a wih e Head f Depatne, PrfesorRebece Lawthorn




image8.png
1o st Eics an ety arage, iy Unwi, I neded.
W i h Dosrated Salguarsng Comacs?

D Sasa v (R Supenor andCourse it

Hovw il 1apros et o concrs b hanes s excalud?

Ay s o canca wl b G 1 il h Urersy'sSeeuarng sy, Al o wl b G wih D S
v Reserch Suparorand o Dreior, Thess okt b st i hoDosraied Saluardng Leas. e Pory F03
(G Droctn Howerer. 0 ot e s e i Hoad f Dapaerant. Professor Fesecc Lot anc
Reseasch Enic nd gy arags, Lindsay Ui, i be coiaced

‘Secton E: Porsonal data

+ Use ot prsora
Wt sy et s s s ol

Wy sl ot prorl s b rcasdr accssda o e

[ RS —

2 anagg persors s

v s it i ool ot prors s
Unersy f Srfotony

[ T—————
iy e senrce oy e e o s cecr oy ek Th s i i e e e
ot s i o Uty . Goog oot e Th U v il o33 . Orc Srcyrised
s a0 1 s Lt G

S ———)
)l ey e i s pr et o s i o o, o s v T 8 ey
s ot she 2 A1 . e vt . i s sy v n o Uty o Sk G v 3 i
it psin, i reconings et vl sredan b Ui, 4 Tt vl cpietnd s 3 sl .
o it o i s 37 sy s o o gt G s 7 vt 501
e Uerty sppore o s Uty o Shfl .0ve). ) arcrts e e vl 1 e by e s
I i it sl e chimert. el s whvs S sty o e . 5 it
P ————————

Wt ol s s il il b oy wiin  dedpviod o it et

e il ot s s b desoes?
A o ey 3 e o i T s, s i i 025

3 iy sovicns
0y el i saices i y s Uity s v s o e s 5 g ot

[T —
W st e o st o s ot marages oy o Uty o S

W corgetr s v et et gy Uy Sl s ccorrc i e 1 G of Conracion?




image9.png
Wy o e by Uity o Shfie b s s acss da?

U ————

‘Secton F: Supporing documentaion

rlomaton  Corsant
P iorapen s e o ot

[U—

‘Secton G: Declaraton

Sy

it
Fa 17y 2020171

Oficial otes




image10.png
v 2052024

Regton e 2011040
Froganne: SEdGn

PROVECT TITLE: A exlraton o e exparance of Eccations Py sractn ehcton nd i 4 it

(On bl h Unrsy hcs eieves who iewe s profec 1 3m e o o ol on Z20S2024 h s e
o s Sppoved on st o e i 1 o e 1 e oW Smaision Bl Yo Sed o s o

« Uiy e athissppicason form 059801 o ubesssion dt: 17052024 expcid prjct e e 11052025
© Pampan iomation st 119559 v (17052026,
© Facpan cansnt o 13603 vrson 2 17052020

1 6utg e s of e et you e 1 gt sToanty o e o e s pease o e S witn
Sppovaiion i

oue esponibs i cabverng s essrehprject 1 51 uk 1 h o f i
Yours sy

Enes i

Pless o e o esparsilies of e researehr 1 et h eseen ot

= The pofec st aid b I Unvery s Feserch EXSS Py Mo v Sl 6 s 830 s s Sty
T prfc st st b 1 Uy Good s & I Pracices Py

Dot sl ac il 1) 671088 e GRPPcuoal
T Tesearchr st i a1 h oo k) o Enic A 1 e 350 o 3 s sl o sny.
Sgnanchange 0 prfect o aprovs ot

T ek oy e s o 1l 0l 1 0 iy

= T esearcher s esparsefor sty g e callocin b g e 1 0 f o proc i win st
e, and oy o gt 1oy o conacalooments.




image11.png
University of

- ) Sheffield
Participant Information Sheet
Rasearch Aim: An explration to the experiances of Educational
Paychiogists enacting reflection and ethics as vrtues

INTRODUCTION

Hello Tis = a ncation o ake part i a.research sty that oks 1o xpcre
EdcatonalPauchicgets EFs) axpesences of the reatcnshp betwen athics
relacton Betore o osick f v t ke part. & rportant t understand why
the researchis being cone and what 1 vl ol Pease ke the tme 10 rad the
floing efermaton caref y Thark o for readng!

WHY IS THIS RESEARCH HAPPENING?

s ressarch ull e reporte 2. prt of  doctorl thess and s ssessed . prt of
thessearchar’ Professons Doctoate n Appled Education an CHid Peyehologyat.
the Uniersy of Seffeld

WHY AM | BEING ASKED TO PARTAKE?

13 roonitg up to s cuaified P from wirin Local Authrkies o partake
ik nconiew 1o splors th researchauestion. Al the 95 o Local Atk
s boen etad You have bao approached 2 1ou &1 & L aified Edcationa!
Fouehologis

1. o 0 decid whather o ot o takspart. Youswil b aked g consent
form s o can ithdraw a any thme. o0 can s cho0se o W Yot
oot up £t mont afer the v s taken pace.To o0,y
o contact mo ey v onthe el el Vou ac i 10 6o 8 WG
RSUfication Plase ote rat iy choosng L paripate i resewch i wil o
reate g i sgreement. o i nended o creatsan amployment
reationshis between o and the e of Sheffad.

RESEARCH AIMS

Posticnelithpostie pechlog 1 hope to nestigat your e exparnce of
enaciig the deveiopmentof et and reflction s rtues @ rat rat can be
deveioped and cltuated, 1 hope ta nderstard how th vl o ethis and refiection
are manifestog and presentig 7 practica | am ot wantrg o reve Yot refciie
or il pactice | hope th research i afer naights o an ket v 35 5
v refaction anetics can b consdenc,tugh anc s

WHAT DO | HAVE TO DO?

o parioat, o wi b asked o atend 8 ons hur s siucured orvon.

Prio 0 e e o i e ke o i paragrh axariog s work
@omma' i e thoukd b comfotabefo o 20 decuss, ot el aryens ard
ompetel anoricd oframas o etinge and pecla The ko nt chalege o
Ukt o our el racios 8 nderstodd Wi th HCPCG s

rar i 5218 miutenrodvetkn a0 ol 1sro i b 18 it conchsonan
optonal ot oo e decusdon wherd s canack ny ueetons st (o oserch
ok ot ny oncar o may v, i e oortt 2 sk
e an o il a1 o contac Gtal Wi o 50 U Can g oueh
e tyominto.

CONFIDENTIALITY AND DATA
¥t vl oo o o e s o spport rtpretatin s
ofCtons o atacolatad and 059 analsac A ecorngs i o sore ayon the
Ucrvoinina e e gicanca st o1 by o Unkersty of Shffd Oncsancrmador
pecconmiad tanicrpts i b stored o 7 e &<, Al wh ke
Wetin S e of to i gblcaton

e nfonmation oleced il et s confient s enyacssble e
esaarh - You il o 5 bl 1 ba e I an reper o pblcatns il
et compiancs it Dt Fovecn At TheUrara o e vl e s
Data Coerlor for the sk g theUrwersy reccnstl orprocacirg o
Ffamaton P orksc o o Sarl D g P, conca et 1y
ot bong martanad coroct

Decpe abos maauros b akn, e to sl umber o prtparts, arsis
rarca prtpart e, o 1o Gt oA i 7 )

Akt 1 ecuictod that rougpout e narvow ou et ooty o
ot rame, a5 oonprovidons ather prfessonss o e o werk

QUESTIONS

Fumuravaany cussion o concars pea o hstats tocortact me Lara Toon
or mrasearch uparir Saha Dl Ou conéac el can  fenabaon. Wo.
aro s o5 cotact e yourparckipares

s arycomprs st h sk s contact: r SahaDavs Research
Suparvir and Cour Drecior.

COUNT ME IN

¥ e parave s e ma ol acrees o e e atzached
ot foem otz

CONTACT DETAILS
Resaarrer- Laura Toor mtobrigshrfiocacuk

Resaarch Sperveor - Saraa Oaves tadavegeperrtacu




image12.png
‘ Participant Consent Form

Research Aim: An exploration into the experiences of Educational Psychologists enacting
reflection and ethics as virtues.

leasetick the appropriate boses Ves [No

Taking Partn the Project

have red andunderstond he projetnformaton shee daied of the reject has een uly explaned o

M. you i nswr No 10 s auestion,labs do ot roceed wilh this consent orm unlyou are
I awareof whatyour partcipaon i the projec il mesn ).

have been ghen the apportunly 1 sk auestions about h projec.

Tt7es 1o ake partin th project | understand that tking prt 1 o project il ncuds iending and
paridpating 1 an nariew where il askad bout my experences ofthe relatinshiy btween s
and elction. | consnt 1 i bing rcorded

Tunderstand tht by chaosg o portcipte o 4 VIaer s Fsearc, s does ot crete 3 gy
bindingageement nori t ntended o cretean amplayment rlatonshis it the Uniersy of Sl
Tunderstand hat my taking part sty and ha | can whthirw rom hestdy atsny me. 160 not.
Pave 10 fiv ay réasons orwhy | halongerwant 1o ake gt and here will b o acerssconseauences
I choas o withiraw. 1am able o withraw my dataforup o two monthsafter dat colecton
Tundersiand thtf concern ar egardng e inssof praccin,the reserchars hve o dty
follow up with the appropriate body (sch s HPC o )

"How my inormation will e used during and afer the projct

Tundertand y persora detis such s nam and malladress . il not b rvesled 0 people
outside e projct

Tunderstond nd gree that my word may b auoied i publcaton, eports, web
researchoutguts.

Tunderstand i gree thatother uthorsed eseorcher wil ave access s Gt oy they oree 1o
Dresvs th confdentity of th nformation s requestd n th frm,

Tunderstond i gree thatother uthorsed researchers may use my ats 1t pUBIESEs eports, W
Pages, nd the research outputs, ol I ey s 0 presere the confidentalty of th nfoxmation s
recuesed n s forn.

Tunderstang hat despte llappropiat mevuresbeng aken, dueto e smalumber of
paridgonts thare 5 chance partciptsmaybe sbie 1 dently formstion i th sty

v permisionforthe formatio povide can b depasied i  secure U e, only cces bl o he
researches nd thte superisorsuntl anonymised/osendonymise.

T v permissonforth teriew o be.recorded, transaibed and s e 4 3ved ot the Unverety
ofSheffik U e, withscess e o the esesrcher s my supervor

Tunderstand nd gree that mysnonymised/pseudonymisd data wil b securly doled Wit hree
yeirofthei pblaton

So that the information you provide can be used iegaly by the researchers

o 10 ssign th copyghthld i any matei's generated s part o this pryect 1o The Unversy of
Shafela,

O/ 0ooo 0ooo D_EI_I:I_EIEI_D
0 000D opoo |Oo00oooo

Name o partidpant [prited] snaure oue

Name o Resesrcher (peinted] Sgnaure oute

Proec contac detalls for further iformatin:

Researchans
Lura Tobi mobin @seffeid ck] CoureDiectors:

OrSohaja Davs 15 dovis@shefeldsc k).
Researchsupervisor: Orpenny Fogs [P Fogg@shefiedsc )

OrSahaja Das L5 v @shefldsc k).

T empate of i consen o hs b approve by the Uvers o Shefleld Researeh s Comiee and s bl
10 view here: s/ el s uklsfthcsndinegsylehicspolicyfurther gudance/homepage




image13.png
19.  [llYeah

20.  LT... whether that's heavy or whatever it might be.

21.  [llYeah, | think it did sit heavy...because it's not the first time with the
school either where I've come across challenges, whereby, you know,
behaviour is being managed in a particular way that wouldn't, isn't
necessarily aligned with the child's needs or, or the way that you
would want it to be approached within schools. Erm, and so | suppose
that that's probably where the frustration came from is that it's not the
first time that we've had those conversations and it's not the first time
that we've, I've tried, well, | and others that work in school for our
service have tried to kind of talk about why... the importance of early
it's invention and the fact that we've received a referral request to be
involved with a child and what that means and how... what that
process is really and how much, you know, the graduated approach
and then putting things in place first, erm and coming to us for that
support to be able to implement and improve the life and the
outcomes of the child, but, so | suppose that's where that was coming
from and as a newly qualified EP, erm, | suppose thats the layer that,
there's another layer there in that...you always worry that are you
saying the right thing and am | saying the thing that my supervisor
would say or a more expereinced EP would say, erm and | suppose
the character, the dynamics of the relationship between me and the
SENDCo that plays into it as well because she's, she's quite a...erm,
powerful character within school and... erm, you know, she has very
kind of strong reviews on how things should be. So challenging some
of those who can be tricky, erm, at times. Because of her kind of
character as well and the dynamic between and how she views as a
service | suppose. Erm, yeah.

22, LT:Sothatis a lot going on in one small meeting...

23 [l Alot going on, yeah. Yeah, it sometimes feels like you're carrying
quite a lot and you're trying to manage, you're trying to hold the child
atthe centre. Because that's what my values are and my ethics would
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