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Abstract:

Theimpactof SocialNetworkingSites(SNS)on ContinuingProfessionaDevelopmen{CPD)
amongSaudiEnglishasa ForeignLanguagdEFL) teachersemainsanunderexploredreaof
researchThis mixedmethodstudy aimedto investigatethe generalCPD practicesof Saudi
EFL teachersthe prevalentuse of SNS platforms, and the specific role of SNSin their
professionabdevelopmentA sampleof 182 SaudiEFL teachergarticipatedn this studyby
completingonline questionnairesfollowed by in-depthinterviewswith 15 teachersandthe
evaluationof tweetsfrom 10 EFL teachersIBM SPSSandMAXQDA facilitatedquantitative

andqualitativedataanalysisrespectively.

The studyrevealedhatgeneralCPD practicesamongSaudiEFL teachersfteninvolve self
directedlearning, with SNS emergingas an informal yet valuableresource Various SNS
platforms,including FacebookYouTube, Twitter (how called,X), InstagramWhatsApp,and
Telegram, are accessibleto Saudi EFL teachersand have the potential to contribute
significantlyto their professionatlevelopmentHowever,despitegovernmentnitiatives such
asSaudiVision 2030andTatweer thereis alack of formal systemdo monitor SNSusageor
CPD.Resultsindicatedthat Twitter is the mostwidely usedSNSfor CPD amongSaudiEFL
teacherdueto its succinctnature,accessibility,and capacityto facilitate global discussions
and collaborations.Teachersutilise Twitter to enhancetheir core knowledge,disseminate

information,andengagevith peersworldwide.

Neverthelessthis study identified severalbarriersto the effective use of SNS for CPD,
includinglimited knowledge time constraintspoortechnicalfacilities, andteacheihesitation.
Many participants expressedconcerns about their proficiency in leveraging SNS for
professionaldevelopmentand advocatedfor basic ICT infrastructureand formal training
initiativesto addresshesechallengesin conclusionthis studyunderscorethe importanceof
governmentintervention in providing essentiallCT resourcesand implementing formal

trainingprogrammeso promotethe effectiveuseof SNSfor CPDamongSaudiEFL teachers.
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Key Terms Usedin this Study:

This sectiondefinesthe mainconceptsisedin thisthesis.

Teacher core knowledge T e a ¢ hkeowled@eof pedagogicpractices,including student
assessmenthe provisionof newknowledgeto studentsandclassroonmanagementSparks,
1994).0Otherauthors(Huang& Guo,2019;Nguyen,2016)haveaddedknowledgeof subject
curriculaandsubjectproficiencyto teachercoreknowledge Thisleadsto howcoreknowledge

canbeimproved.

Teacher professional development(PD): Formalandinformal processesind programmes
addingto teachercoreknowledge(Ono & Ferreira,2010). Theseproceduresaretime-limited
and have a measurableoutcome(e.g., increasingthe ratesof studen t acquisitionof new

knowledge).

Teacher continuing professional development (CPD): PD processesand programmes
withoutatime limitation andnot necessarilyeadingto measurableutcomegPriajana2017).
Teachersacquirenew core knowledgefrom textbooks,socialmedia,or their colleaguesthis
leadsto searchingor new core knowledgeandapplyingthe acquiredpedagogigracticesin
the classroom.Thus, CPD is cyclical. Despitethe significanceof this term, thereexistsno
universally accepteddefinition of CPD. Sparks (1994) designatedthis conceptas Gtaff
developmerd while OnoandFerreira(2010)focusedon grofessionatievelopmeri Thelack
of such clarification meansthat different governmentsand other stakeholderqe.g., the
InternationalAssociationof Educators)mplementdifferentapproacheso CPD,with no clear

recommendatioon which of theseframeworkss the mostbeneficial.

While thereis no cleardefinition of CPD,thefollowing aretypically consideredsthedrivers
of CPD.

Teacheridentity: T e a ¢ lperaeid@nsof their functionandrole in the educationakector.
For example,teac h e méntity can focus exclusively on providing new knowledge or
preparingstudentsto engagein selflearning (Lam, 2019; Basoz,2016). This directs what

informationis acquiredoy engagingn CPD.

Teacherspeciality: Thisconceptefersto thesubjectmattertaughtby teacheranddetermines
teache ¢cereknowledgeandwhatinformationis soughtduring CPD. For scienceteachers

(e.g., maths),core knowledgeis limited to pedagogial and subjectknowledge(Kaskens,
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Segers,Goeli, van Luit & Verhoeven,2020). Languageteachersalso include language

proficiencyandcultureknowledgeastheir coreknowledge(Collins & O@rien,2011).

Social media websitesor social networking sites (SNS) Digital platforms allowing for

instantcommunicationgnd contentsharingbetweenusers.During CPD, teachersisesocial
mediato communicatewith colleagues,acquire new teachingresourcessuch as training

videos, and discuss digitally-assistedlearning and other trends in pedagogicpractices
(Prestridge2019).AlthoughSNSaretoolsof CPD,thereis noknowledgeof thespecificareas
of teachercoreknowledgethat SNSaddto.

To addresshe abovegap,this studyfocuseson Englishasaforeignlanguageeaching.

Teaching English as a foreign language(EFL): The provisionof knowledgeof Englishto
studentdor whom Englishis not a nativelanguageln this context,languagdeacherseedto
be proficientin Englishto accuratelyassessheir studentéwritten andoral testsandexercises
(Sparks,1994).Knowledgeof Englishspeakingculturesnformswhatlinguistic constructions,

lexemesandrulesareprioritisedby teachergHuang& Guo,2019;Nguyen,2016).
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Chapter 1
Introduction
1.1.Introduction to this Study

Thisthesisfocusesonthe ContinuingProfessionaDevelopmen{CPD)of EnglishasaForeign
LanguaggEFL) teachersn SaudiArabia. CPDfor teacherdrequentlyoccursin cooperative
learning,definedas a processin which two or more individuals consciouslycollaborateto
achievespecificeducationabbjectives suchasimprovingtheir languageproficiency(Ono &
Ferreira,2010; Johnson& Johnson2017). Two primary outcomesof CPD are considered.
Firstly, CPDis assumedo contributeto teacherstoreknowledge which directly influences
their ability to fulfil their job responsibilitiegSparks,1994; Johnson& Johnson1975;van
Bommel et al., 2020). Secondly, CPD may enable teachersto acquire new formal
gualifications suchasdegree®r certificategJohnsor& Johnson2005;0n0& Ferreira2010;
Prestridge2019).

Informal interactionsandcollaborationsamongteacherdrom diversebackgroundfiavebeen
shownto positivelyimpactthe CPDof highereducatiorteachersn theUnitedKingdom.These
interactionscontributeto the advancemenf teacherstoreknowledgeandarenow facilitated
by social networking sites, connectingteachersfrom different locations (Nerantzi, 2015;
Sharma2022). Social networkingsites(SNS) can serveastools for facilitating cooperative
learningamongteachersTheyarecommonlyusedfor communicatiorandhavethe potential
to enableteacherdo jointly establishspecificeducationayoalsandshareresourceso achieve
these objectives, such as academicarticles or exposureto other teachers'experiences
(Prestridge2019).

For EFL teachersasEnglishis boththecoreknowledgethatneedslevelopmenandthemeans
of developingsubject core knowledge, SNS could potentially play a vital role in CPD.

However,thereis a significantknowledgegapregardingthe useof SNSto contributeto the

CPD of EFL teachersespeciallyin termsof its impacton coreknowledge Socialinteraction
hasbeenshownto positivelyimpactCPD for EFL teachersasevidencedyy studieson focus
groups formed to communicate,such as Critical Friends Groups (CFG). CFG involves
professionaldevelopmentactivities, encouraginginstructorsto work together,leading to

introspectioraboutteachingmethodsandpositivechangesn practice(Vo etal., 2010;Ratten
& Usmanij,2020).
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To addresshisresearclyap,thisthesisfocuseson CPDamongEFL teachersn SaudiArabia.
In SaudiArabia, CPDis typically conductedhroughregionaleducatiortraining centreswith
PD programmedasting only two weeks(Collins & O 6 B r 20&1nAlzhrani, 2023). Saudi
ArabianEFL teacher®ftenrely oninformal communicatiortools,like SNS,outsideof formal

PD programmeso gainnewcoreknowledgeandconnectwith nativeEnglishspeakers.

In contrasto SaudiArabia'sapproachthe TESOLInternationalAssociatiorecommend€PD
programmedhat include seminarsand conferenceson virtual reality-assistedearning and
other innovative pedagogicaimodels,aligning with international CPD standard TESOL,
2019).SaudiArabiais working towardsimplementingCPD programmeshat conformto the
internationalgold standardbf CPD (TESOL,2019;Vision, 2020;Vision 2030).

Thefollowing figure summarisegssentiatataont e a ¢ GRDin $hi§ context.

@ SaudiArabia @ OECD average () Other country/economy
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formal education
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Figurel: TeachelCPD Statistican SaudiArabia
SourceOECD(2020,1)

As perthe OECD (2020)datain Figure 1, SaudiArabia'sperformancean termsof effective
CPDprogramme®r processes;omparedo othercountriesjs averageor belowaverageFor
example,only 72% of teachersreportedthat pedagogyand classroompractice had been
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includedin their educationandtraining, which is 8% lower thanthe OECD (2020) average.
Similarly, the percentagef teachersvho did not participatein induction activities at their
schoolsis 6% lower thanthe OECD (2020) statistic. This comparisorhighlightsthe needfor
new findings on how SaudiArabian teacherscan enhancetheir CPD outcomes especially

giventheabsencef official nationalguidelinesfor CPD (Ratten& Usmanij,2020).

In Westerncountries,teacherPD typically encompassesooperativelearningthroughjoint
seminarsgconferencesandthe useof SNSplatformslike FacebookTwitter, andLinkedIn for
digital communicationdOno & Ferreira,2010). However, Saudi Arabia has a centralised
educatiorsystemoverseerby the Ministry of Education]imiting teachersability to introduce
new classroonmpracticesndependentlyincluding innovativeassessmemhethods(Albeladi,
2016). Thus, changingCPD practicesamong Sauditeacherscan be challenging.Since all
formal PD strategiesredesignedy individual training centresfeachergnayturnto SNSfor
CPDin theirfreetime, withoutsupportirom regionaltrainingcentresThislack of trainingand
supportmay limit the effectivenessof innovative tools like SNS for learning new core

knowledgeamongSaudiEFL teachers.

This critique of CPDin SaudiArabiaappliesto EnglishLanguageeachingas SaudiVision
2030aimsto transitionthe economytowardsa knowledgebasedone,with Englishteachers
playinga pivotal role in equippingSaudiArabianworkerswith the languageskills neededor
global communication(Al Asmari, 2016). However,the approachtakenin SaudiArabiato
developthe coreknowledgeof Englishteachersincludinglanguageandculturalknowledge,
is inconsistentwith internationalbestpractices While teachersn the USA and Europecan
acces®ducationatesourcesndcollaboratewith colleaguesvorldwide usingplatformslike
TeachHUB, there is no evidenceof Saudi EFL teachersusing such platforms for CPD
(TeachHUB,2020). SaudiArabia lacks custombuilt systemdike TeachHUBthat serveas
electronicrepositoriesof teacherspecific knowledge.Someformal PD programslike TPD
(TeacherProfessionaDevelopmentfocus on femaleteacherstore knowledgeat secondary
schoollevels(Aldhafiri & Aldhafiri, 2020),andthereareafew socialmediahandlegproviding

updatesn variousdisciplinesbut arenot regulatedby anyauthority(Sharma2022).

Empirical studiesin othercontextssuggesSNSusecanenhancehe coreknowledgeof EFL
teachersjncluding pedagogidknowledge,subjectknowledge,and cultural knowledge.SNS
enablesnetworking, knowledgesharing,and staying updatedwith the latestdevelopments

(Diaz-Maggioli, 2003; Worden, 2019). These interactionsamong teachersfrom different
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regionscancontributeto enhancingoreknowledgeHowever thereis noclearlink established

betweenSNSusefor CPDamongSaudiEFL teacherswhich this studyaimsto investigate.

ThisthesisalsoidentifiesaresearctyapconcerningeFL teachersjeneralkocialmediausein
the Middle East. In the UK and the US, English teachersreportedthat their language
proficiency, knowledgeof Englishspeakingcultures,and familiarity with new pedagogic
practiceswvere positively impactedby socialmediause(Holmesetal., 2013).For instancea
study on WhatsApp groups showedthat the use of audio messageffectively increased
individuals’knowledgg(Minalla, 2018).In SaudiArabia,residentdavedistrusttowardssocial
media, and they rarely engagewith social media accountsof academicprofessionalsor
scientistswhen seekinginformation. This may be influencedby the population'sreligious
inclinations(Alhaddad 2018),which makest unclearhowthe CPD of SaudiArabianEnglish

teacherss relatedto their socialmediause,a gapthis thesisseekgo address.

To enhanceteacher CPD and core knowledge, Saudi Arabia has implementedformal
programmesand interventionsin recentdecadessuchasthe 'Every Child Needsa Teacher'
project, aimed at improving students'reading outcomes(Fountas& Pinnell, 2018). Saudi
Arabian English teacherscurrently employ 3D games,augmentedeality (AR), and virtual
reality (VR) softwareto teachlexemes]Jinguistic constructionsandEnglishusein socialand
academiacontexts(Alasimi, 2018).While previousresearchstronglyimpliesthatknowledge
sharingthrough cooperativelearning via SNS is effective for teacherCPD (Carpenter&
Harvey,2019),thereis no availabledataon howtheuseof socialmediaby Englishteachersn
SaudiArabia contributesto the positive outcomesof formal andinformal CPD programmes
andinitiatives (Nguyen,2016;Huang& Guo,2019).

1.2.Background of this Research

This thesisdistinguishesetweenSNS, and digital professionaldevelopmentools usedby
EnglishteachergMcCulloch, McIntosh& Barrett,2011).The formercanbe utilisedfor both
personabkndprofessionapurposessuchassharingknowledgewith otherEnglishteachersor
communicatingwith o n eféansily (Damico & Krutka, 2018; Damico & Panos,2018).
Professionatlevelopmentanbe achievedhroughformal andinformal meansFormalmeans
includeprogramdesignedyy the governmenbr academidnstitutions,while informal means
areself-directed,suchasvisiting a physicallibrary or discussinghewlearningwith colleagues
(Cirocki & Farrell,2019).
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Digital professionatlevelopmentoolsareexclusivelyintendedfor professionapurposesand
arecreatedoy think-tanksandteacheircommitteesMore institutionsareexploringinnovative
waysto provideteacherswith learningopportunitieswhich mayleadto anincreasen using
onlinetechnologiedor professionatievelopmenactivities.Online professionatlevelopment
is aviableavenudor enhancindearningpossibilities promotingprofessionainteraction,and
helpingto developteacherso becomemore comfortableusingtechnologicakools (Little &
Housand,2011). Typically, participationin suchprojectshaslimited accessandis mainly
controlledby institutions. Therefore, EFL teacheramay encounterbstaclesn usingdigital
professionaldevelopmenttools to acquire knowledgeof English culture or improve their

languageproficiency(Borg, 2015).

ThedistinctionbetweerSNSanddigital professionatievelopmentoolsis justified sinceSNS
can serveboth personaland professionaburposespotentially leadingto the acquisitionof
cultural andlanguageknowledge ,which are crucial for CPD, particularly for EFL teachers.
This thesis exclusively focuseson SNS and does not investigate digital professional
developmentools. In contrastto professionaldevelopmentools, the full impact of social
mediaon the CPD of EFL teachersemaindargely unexploredWhile Borg (2015)suggested
thatsocialmediacanprovidelifelong continuoudearningskills, it doesnot specifythe exact
capabilitiesandknowledgegainedby academigrofessionalsSimilarly, CarpenteandHarvey
(2019),aswell as Carpenterand Krutka (2015), suggesthat SNS benefit CPD by enabling
teacherdrom different countriesto establishcooperativelearningenvironmentsand jointly

achieveCPDobjectives.

All SNSprovideuserswith the ability to createonline personasform lists of online friends,
and interactwith otherusersto establishnetworksand relationships.The terms"SNS" and
"social media"are occasionallyusedinterchangeablyvhenreferringto Web 2.0 technology.
However,socialmediarefersto anyinternetbasedlatformsthatallowsuserso sharecontent
in variousformats,suchasimagesandvideos,andengagewith the content(Sharma2022).
YouTube,for instancejs socialmediathat enablesusersto publish contentin video format
(Vanceetal., 2017).The realmof educations oneareawherethe impactof socialmediais

noticeableClark (2012)contendghatchangesn humancommunicatiorarealreadyaffecting
educatorsandoutlinesthreestagesn the effect of socialmediaon educationThe first phase
involves educatorsusing social mediato help one anotherand facilitate their personaland
professionalgrowth. In the secondphase,educatorsbegin using social mediato develop
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instructionalcontentfor students.n the third phase,studentstake on the task of creating
contentfor themselvesndtheirteachergClark, 2012; Xerri, 2017).

However,the extentto which the theoryof Cooperative_earningcanexplainthe useof SNS
by nontnative EFL teachersn SaudiArabiaremainsunclear.Theseteacherdacechallenges,
suchasa lack of computerknowledgeor accesgo devices,ncludingsmartphonesr tablets,
which may hindertheir useof SNS(Carpente& Krutka, 2015).Using socialmediain CPD
aligns with the theory of cooperativelearning, which positsthat teacherdearn bestwhen
working in groupswith otheracademiqrofessionalgdo generatenew pedagogicknowledge
(Sparks,1994;Prestridge2019).Beforetheadventof SNS,cooperativdearningwasachieved
by dividing professionalsnto heterogeneousndhomogeneougroups(Basoz,2016).

In theUS, EnglishteachersiseFacebookTwitter, andTeachHUBfor this purposgMurray &
Ward,2019).However thecontextin SaudiArabiapresentsiniquechallengesincludingpoor
internetconnectivityandinternetcensorshipasall internettraffic is routedthrougha local
proxy farm (Al-Shammari2015; Shishkina& Issaev,2018;Rahimi & Gupta,2020).These
challengesnaylimit SaudiArabianEnglishteachersaccesdo the sameknowledgeavailable
to their colleaguesn Westerncountries Despitethe significanceof thesechallengesthereare
no academicstudieshighlighting how thesecontextspecific limitations to social mediause
affectthe CPD of EFL teachersn SaudiArabia(Borg, 2015).

Besidesacquiringnewknowledgeof pedagogyndthe EnglishlanguageEnglishteachergan
alsousesocialmediato form professionatelationshipswith colleaguedrom SaudiArabiaor
English-speakingcountries(Al Asmari, 2016). Social Constructivismwhich emphasisethe
significanceof cultureandcontextin understandingocietaldynamicsandcreatingknowledge,
is strongly relatedto many moderntheories,including the views of Vygotsky, Bruner,and
Bandura'socialcognitivetheory(Yurkofsky etal.,2019).This alignswith thetheoryof social
constructivismin learning, as it enablesEnglish teachersto enhancetheir knowledge of
pedagogyandlanguagethroughsocialinteraction(Powell & Bodur, 2019; Yurkofsky et al.,
2019).For example ateachelin SaudiArabia canuseTwitter to seekclarificationsfrom the
authorsof the Englishtextbooksusedin SaudiArabian public schools,suchas'Get Ready’,
'Flying High', and'Lift Off', and designnew readingand writing exercisesSometeachers
choosdo communicatesolelywith colleaguesn SaudiArabia,while otherspreferto establish
relationshipswith teachersn boththe US andthe UK. Thisthesiswill examineEFL teachers'

SNSusethroughthelensof cooperativdearningandthe sociallearningtheory.
1.3.ResearchRationale
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As outlined above,it canbe arguedthat SaudiArabia needsnew measurego improve the

efficacy of the CPD of EFL teachersEnglishteachersn this settingstruggleto implement
effective pedagogicmodels and practices,including digitally assistedlearning or open

classroontdiscussiongSaglainetal., 2013;Melibari, 2015;Alrasheedi2020).SaudiArabian

EFL teachersnay be unawareof suchdevelopmentsr unwilling to integratenewtechniques
into their classroonpracticeqAlrabai, 2016).While the SaudiArabiangovernmentioesnot

fully restrictteachelCPDandtheuseof SNS,EFL teachersn this contextoftenoverlookSNS

for CPD, despiteits potential value as a CPD tool, due to cultural and religious beliefs

(Alhaddad 2018).

While the SaudiArabiangovernmenhasrecentlydeveloped-utureGatein response&o Saudi
Vision 2030, a customeducationportal acting as a databaseof videos and textbooks,the
country hasnot providedprecisefigures detailingits efficacy. This initiative aimsto bring
digitalisationandtransformatiorto the Saudieducationsystem(Alhaddad,2018).While the
useof socialmediaoutsideof formal CPD programsandinitiatives might be a valid method
of improvingthe CPD of EFL teachersthereis still agapin theliteraturerelatedto the useof

SNSby SaudiEFL teachersandits impact,whichis thefocusof this study.

It is alsoimportantto distinguishbetweersourcesandresourcesspecificallyin lessprivileged
areasof Saudi Arabia, where accessingeducationremainsa challenge(Alzhrani, 2023).
Sourcesin this thesisrefer to educationalorganisations facilities, training centres,and
infrastructure available for CPD, whereasresourcesinclude relevant funding, teachers,
learningmaterials,including SNS, which supporteducationalbutcomessuchas CPD. This
highlights the potentialdifferencebetweenthe CPD needsthat are crucial or neededby the

teacherandthe actualbenefitsthey might receivethroughthe useof SNS.

For example,teacheramay wish to usethe latesteducationatechnologiesand SNSin the
classroonto stayinformedaboutpedagogicatrendsandimprovetheir classroonpractices,
aligning with the centralobjectivesof CPD (Alzhrani, 2023).However,in reality, the useof
SNSby teachersanposechallengesuchasa lack of technologicalexpertisein usingSNS
andthe availability of extensiveinformationon differentsocialmediaplatforms,resultingin

cognitiveoverload which may maketeacherseluctantto useSNS(Abdullateefetal., 2023).

EFL teachersn SaudiArabiaalsofacea shortageof resourcedor professionatievelopment,
including not havingaccesgo the latesteditionsof textbooksor newrecordinggor listening

exercisesThis situationarisesbecaus®f institutionalpoliciesandproceduresvheredecision
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makingauthoritydoesnot belongto teacher§Goodyeatrtal., 2019). Teacherdiavereported
a lack of laptops, multimedia tablet devices, projectors,and disruptionsin their internet
connectiongAshraf, 2018). Using SNS, a teachercan seekadvicefrom colleaguesn other
Gulf countrieson howto showcasenultimediamaterialswvithoutlaptopsor projectorsin such
casesmultimediamaterialscanbe sharedwith studentsgnablingthemto learnindependently
from suchresourceswhich could makethe learningprocessevenmore challenging(Ashraf,
2018).While studieshavesuggestedhe value of using SNSfor the CPD of teachersn the
USA and Europe,thereis a lack of researchexamininghow SNS are usedpersonallyand

professionallyby EFL teachersn SaudiArabia(Basoz,2016).

1.4.Significanceof this Research

Regardinghetheoryof Cooperativd_earning,this thesisexploresvhetherthe useof SNSby

SaudiArabianEFL teacherganenhanceCPDby enrichingteacherstoreknowledge(Sparks,
1994;Johnsor& Johnson2017).Thisresearclprojectalsoseekdo identify particularpatterns
of SNSusethatcanbe helpful for the CPD of EFL teachersn SaudiArabia.

1.5.Aim of this Research

This thesisaimsto analysetherole of SNSin the CPD of Englishlanguageeachersn Saudi
Arabia.Basedon thefindingsof studiesrelatedto CPD andcommunicativeactivitiesfor EFL

teachersit is conceivablehat SNS could makea positive contributionto EFL teacherstore
knowledge,including pedagogicknowledge,cultural knowledge,and languageknowledge
(Sparks1994).

1.6.Objectivesof this Research

1. To establisithegeneralCPDactivitiesavailableto EFL teachersn SaudiArabia.

2. To establishwhich socialnetworkingsites(e.g. Facebook Twitter and YouTube)

Sauditeachersisemostto enhanceheir CPDandwhy?

3. Toidentify theextentto which SaudiESL (Englishasa Second_anguagejeachers

usesocialmediafor professionatievelopment.

4. To identify which SNS Saudi ESL teacherspredominatelyuse for professional

development.

5. To identify the benefitsof social mediaas a CPD tool from the perspectiveof

teachers.
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6. To identify the challengesof social mediaregardingits useasa CPD tool for

teachers.
1.7.ResearchQuestions

In orderto addresshe aboveobjectivesthefollowing researclguestionsareansweredn this

research:
1 Whatarethe generalCPD practicesof SaudiArabianEFL teachers?

i Which socialnetworkingsites(SNS) (e.g.Facebook Twitter andYouTube)do Saudi

teachersisemostto enhanceheir CPD?Why?
i To whatextentdo SaudiEnglishteachersiseSNSto enhanceheir CPD?Why?
1 Forwhatpurposeslo SaudiEnglishteachersiseSNSto enhanceheir CPD?

i Whatkind of assistance/trainindo SaudiEnglishteachersieedwith theuseof SNSto
enhanceheir CPD?
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Chapter 2

Literature Review

2.1.Introduction

This studyfocuseson the utilisation of SocialNetworking Sites(SNS) by EFL (Englishasa
Foreign Language)teachersin Saudi Arabia and its potential impact on enhancingeFL
teacherscore knowledge.This enhancementn turn, holds the promise of improving the
outcome®f teachersContinuingProfessionaDevelopmen{CPD),which canthenpotentially
positivelyimpacttheirs t u d keamningirbthe future. In light of this, the following sections
not only review the currentbody of knowledgeconcerningCPD and SNS but also consider
their relevancewithin the uniqueeducationatontextof SaudiArabia.

The first subsectiorof Chapter2 commencedy explainingdistinctionsin the fundamental
definitions of CPD and the applicationof social mediawithin the educationsector. This

foundationalunderstandings essentialn orderto contextualis¢he subsequerdiscussion.

Following this, theremainingsectionsof Chapter2 examinehow CPDis currentlyintegrated
into the prevailingparadigm=f Englishlanguagenstructionin SaudiArabia.By scrutinising
the existing landscapethis study aims to recognisethe specific areaswhere SNS can be
instrumentain augmenting=FL teacherstoreknowledge Finally, this chapterconcludesy

presentinghe frameworkthatunderpinghis study.
2.2.Defining Continuing ProfessionalDevelopment

This thesis distinguishesbetween CPD and PD of EFL teachers.CPD encompasses
professionaldevelopmentactivities driven by teachersthemselves(Diaz-Maggioli, 2003;
Reynolds,2006; Ravandpour2019). Teachersan pursueprofessionablevelopmentn areas
thatappeato thempersonally suchasusingvirtual reality for teaching Socialmediaandother
learning strategieswhetherformal or informal, can work togetherto createa cooperative
learning environment(Prestridge 2019). As part of CPD, teachersregularly documentthe
skills andoutcomeschievedluringlearning Formalqualificationsarenotalwaystheoutcome
of CPDinitiativesandinterventiong§Ono & Ferreira,2010). Theremay be otheroutcomef
CPD initiatives beyondformal qualifications,such as CPD, can improve subjectspecific

knowledgeandskills of teacherswhich cancauseheirimprovedconfidencemotivation,and
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job performancdRichards& Farrell,2005;Khan& Umrani,2023).0Otheroutcomesnayalso
include improved opportunities,such as networking with colleaguesand subjectexperts,
critical reflectionandimprovedproblemsolving (Nooruddin& Bhamani,2019).

This suggestshat CPD hasthe potentialto empowerteacherdo directtheir own professional
developmenin arapidandeverchangingeducationandscap€Clearyetal., 2022).Thisidea

showsthatteachersieedto take chargeof their own learningto be moreeffective (Clearyet

al., 2022;Njenga,2023). Teachersanalign their own professionadevelopmentwith CPD

goalsto reinforceits importanceandrelevancePrestridge2019;Njenga,2023).For instance,
in EFL teaching,teacherdocusingon a collaborativelearning environmentthroughsocial

mediamayfind platformslike InstagramandTwitter empoweringor exchangingpedagogical
knowledge and practices, enhancing instructional abilities and fostering collaboration
(Prestridge2019;Carpenteetal., 2023).

PD refersto both formal andinformal learninginterventiongLoucksHorsley,1996; Komba
& Nkumbi, 2008). In contrastto CPD, PD programmesare directed by third partieslike
teachersemployers,or local ministriesof education.Completionof PD interventionsoften
leadsto formal qualifications(Sparks 1994;Akerson& Hanuscin2007).While teachersgrack
CPD outcomesindependentlyPD resultsare typically assessetdy schools,ministries,and
similar authoritiesin education(Mitchell, 2013).However,this posesa problem,asnotedby
Afshar and Doosti (2022), who statethat professionaldevelopmen{PD) courseswhich are
plannedandarrangedy departmentand/oradministratorsnaybelesseffectivein addressing
t e a c meedmsdtheauthorgyive evidenceby evaluatingapeercoachedD programwhich
as per their findings is more effective in addressingt e a ¢ meedsaséGhown by the
improvementint e a ¢ $kidlsrasd@atisfactionascomparedo the PD coursesdesignecby
departmenand/oradministratorsAfsharandDoosti(2022)suggesthateffectiveprofessional
development(PD) coursesinvolve t e a c Isedectingicourse content and using active
engagementhrough reflective practiceand collaborationto enhancePD courseefficiency
(Abakah,2023;Alzhrani, 2023).

It is thereforemportantto differentiatebetweenCPD andPD. Table 1 differentiatesbetween
CPDandPD:

Table 1: Differentiating CPD and PD
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Category CPD PD

Definition Teacherdriven, informal, self- | Third-party directed, formal,
directed mandated

Outcomes Skills documentation,not always| Often leads to  formal
formal qualifications gualifications

Empowermen| Teachers take charge of their| Limited choice, institution

learning driven

Influence Teacher'goalsalignedwith CPD Externalassessmenschool and

ministry-directed

Policy More  flexible, teacherdriven| Top-down policies, institutional

policies demands

Adaptedfrom Diaz-Maggioli (2003), Reynolds(2006), Ono & Ferreira(2010), Prestridge
(2019),Ravandpouf2019),Clearyetal. (2022),Carpenteetal. (2023),Njenga(2023)

Oneof the primaryreasonsvhy teachersheedsareoftendisregardediuringthe development
of professionatievelopmentoursesn SaudiArabiais theheavyrelianceontop-downpolicies
(Alzhrani, 2023).This meanghatinstitutionsorganiseprofessionatievelopmentoursesuch
asthe SaudiArabianMinistry of Educationalongwith local or internationabgentgAlzhrani,
2023). This frameworkimplies that professionaldevelopmenfor teachersn SaudiArabia,
includingEFL teachersis heavilyinfluencedby socioculturalfactorsandcontextuateaching
andlearningpedagogie$Ahmad& Shah,2022).As aresult,addressingeachersheedgakes
abackseato thepriority of meetingnstitutionalrequirementsvhich reducesheeffectiveness
of professionaldevelopmentcourses(Ahmad & Shah,2022). Therefore,there are various
challengesvhich impactuponthe professionatievelopmenof EFL teachersn SaudiArabia.
Table2 providesthechallengesn SaudiArabiafor ProfessionaDevelopmenbf EFL teachers

andtheirimpact:

Table 2: Challengesin SaudiArabia's ProfessionalDevelopmentfor EFL Teachers
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Challenge

Impact on ProfessionalDevelopment

Reference

Heavyrelianceon top-

downpolicies

Disregards teachers' needs for institutional

demandsreducesffectiveness

Alzhrani(2023)

Socic-culturalfactors

Heavily influenced by cultural and contextual

factors,impactingteacherdevelopment

Ahmad & Shah
(2022)

Time constraints

Limited time for collaborative planning,

observationandreflection

Al-Harbi & Ahmad
(2022)

Lack of resourcesand

materials

Impedesimplementationof PD programsdue to

inadequateesources

Almuhammadi
(2020)

Lack of training and

support

Teachers face challenges due to lack of

administrativesupportandclearguidelines

OECD(2020)

EFL teacherganparticipatein bothformal andinformal PD programmessuchasreceivinga

certificatefrom the InternationalTESOL Association.Teachergangainnewknowledgefrom

socialmediaandworkingwith colleagueswhichdiffersfrom formal PDinterventiongSparks,

1994). These sourcesof new knowledge are commonly referredto as 6 n a t learniag

e X p e r i(SparksE%84whichmeanghatindividualsmayeffectivelylearnwithoutformal

education.CPD takesinto considerationa holistic approachto professionaldevelopment,

involving variousformsof learningbesidesormal training programmegHinojosa,2022).For

examplewhenEFL teacherengagen CPD,theyusuallytakepartin activitiessuchasusing

resourcesvhich are availableon social media,attendingworkshops,conferencesseminars

which allow themto discovernew ideas,views and practiceswhich are appropriateto their

teachingcontext(Zein, 2017).
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Teacherslo not deliberatelychoosemandatoryPD programmessincethey by definition are
imposedd f raobnmo kyeahéirinstitutionsor top-downpolicy-makergDiaz-Maggioli, 2003).
However,theseinterventionscanstill provide opportunitiesfor naturallearningexperiences.
For example,an EFL teachercandiscusslanguageteachingstrategieson social mediawith
his/heronline peersand can shareexperiencesexplore variousteachingapproachesvhich
enableteachersto gain different viewpoints and practices(Abdulrazak,2020). This is an
example of PD being used for natural learning experiencesbecauselearning through
collaborationsanddiscussionsvith peergs aninformal/naturalvayto learnasagainseaformal
PD programmeandthesdanformal collaborationg@nddiscussionsvith peersarethesignificant
featuresof naturallearningexperienceg PD. Thesecollaboration®n socialmedia,drivenby
the individual initiative of teachersresultin creatinga vibrant learningenvironmentwhich

strengthensicquiringnew knowledgeandexpertisg Assalahi,2021).

Involvementn formal PD programmeganbeseerasafacetof CPD;engagemerith CPDcan
extend beyond participationin formal PD interventions(Diaz-Maggioli, 2003; Reynolds,
2006). For example,CPD stimulatesteacherdo reflect upontheir teachingmethodsand to
utilise innovativestrategiesn classroomso to developexperientiallearningwhich improve
t e a c abaity te @djustto changingeducationaheedqAddae,2022).Thus,role of CPDis
vital in creatingnaturallearningexperience®y facilitating teacherd¢o engagen self-directed
learning initiatives, motivatedby t e a ¢ boenmism@ntto enhancetheir effectivenessas
teachergAddae,2022).

Although the review of existing literature providesa frameworkfor distinguishingbetween
CPD andPD, a precisedefinition of CPD remainselusive (Diaz-Maggioli, 2003; Reynolds,
2006;Kryvonis,2013;0ECD,2020).In moststudiesonthis subjectKomba& Nkumbi,2008;
Ono & Ferreira,2010), the terms'CPD' and 'PD' are frequently usedinterchangeablyTo
addressthis lack of precisedefinition in existing literature, the term 'CPD' is often either
substitutedor consideredsynonymouswith various other terms. For example, CPD is
synonymousvith variousotherconstructsuchas'teachedevelopmentr 'staff development'
(Sparks, 1994), 'lifelong learning' (Craig et al., 1998), 'professionallearning,’ ‘career
development,’humanresourcedevelopment(Bolom & McMahon,2005),and'professional
developmeni{Ono& Ferreira2010). Thus,thetermswhichwill beemployedhroughouthis
thesiswill be6 CP D & D6t ,e adcehveerl o pnaemrt af, el sesaironnianlg 6 .
Regardles®f the adopteddefinition, it canbe contendedhat CPD aimsto enhancdeachers'

capabilitiesfor improving studentlearningoutcomegLalitha, 2005; Mizell, 2010). Various

30



definitions often highlight distinct meansthrough which teachersachieve this aim. For
instance,the conceptof 'careerdevelopmentunderscoreshe importanceof enthusiastic
participation in career planning and developmental opportunities, including internal
promotionsg(Bolom & McMahon,2005).Thenotionof 'lifelong learningfocuseson fostering
teachemotivationfor selfFimprovement{Bolom& McMahon,2005).Theabsencef aprecise
CPD definition resultsin the absenceof establishedjuidelineson which teachingpractices
should be encompassedo cultivate an effective CPD approach. Thus, delineating
recommendationgegardingspecificactions(e.g.,engagingvith WesternEnglishteachersjo
enhanceCPDbecomeshallenging.

Ravandpou(2019)views CPDasa strategyfor professional$o enhanceheir skills andadapt
to changingdemandsn theirfield. Thiscanbeachievedy regularlytakingpartin programmes
that provide updateson professionalpractices (Ravandpour,2019). Besidesthis, CPD
interventionsin EFL mostly focus on the active involvementof teachersand adoption of
reflectivepracticeqAlzhrani, 2023).For examplethe studyconductedy Bayram& B &€ k ma z
(2021)focusesonimplementingessonstudyasa meanto developprofessionadevelopment
for EFL teachersandarguethatlessonstudysuchascollaborativelessonplanning,observing
peers and reflective discussionsamong EFL teachersfacilitated them in refining their
instructionalstrategiesand enabledteachergo adapttheir teachingto s t u d aeedsad
experimenwith innovativeapproachedJsinglessonstudycanspeedip anopenexchangef
ideas.encouraging senseof communityandsharedesponsibilitywhich canpositively affect
theprofessionatievelopmenof EFL teachergRichardsor& Diaz Maggioli,2018).Therefore,
it is arguedthatin-serviceteachertraining shouldincorporatethesediscussionamongEFL
teachersto refine their instructional strategies enableteachersto adapttheir teachingto
studentsheedsand expeiment with innovativeapproacheg¢Kincal et al., 2019; Bayram&
B é k n2924),

However therearechallengesnvolvedin usinglessorstudyfor the professionatievelopment
of teachersTime constraintgosea significantchallengefor usinglessonstudyasit requires
teachersto dedicatesubstantialtime to collaborative planning, observationand reflective
discussiongAb Rashid,2018). This can be difficult for teacherswho have a jam-packed
syllabusto cover,asnotedby Bayram& B € k nf2021) and Kovashianet al. (2022). The
problem of time constraintsis specifically relevantin the contextof SaudiArabia as EFL
teacherdind it difficult to engagan lessonstudybecausef extensivecurriculumandthisis
morethe casefor SaudiArabiathanin othercountriesdueto which teacheramay not have

adequatdime to provide a lessonstudywhich call for detailedcollaborationandreflection,
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thus,underminingthe effectivenes®of lessonstudyfor the professionablevelopmenbf EFL
teachergOECD,2020;Al-Harbi & Ahmad,2022).
Anotherissueregardinglessonstudy asa meansof professionadevelopmenof teacherss
logistics. Logistical problemsmay include a lack of classroomsa lack of requiredresources
andscantmaterialancludingavailability of ICT in classroomsindalack of meango exchange
feedbackamongteacherssuchas social mediaplatforms (Almuhammadi,2020; Bayram &
B é k n2®24).Issuessuchasalackof training,inadequatscaffoldingfrom administrationn
schools,and strict hierarchicalmandatescan also affect the professionaldevelopmentof
teachersincludingEFL teachergEl Deen,2023).Theseproblemsarespecificallyprevalenin
Saudi EFL teachers because of lack of sound support from school s6
administration/managemeandteacher$aceissuegelatedto training,time andresourcesind
addressingheseissuegequirestrongadministrativesupportandinclusionof clearguidelines
aboutCPDasapartoft e a c tnamingprdggrammegOECD,2020;Alzhrani, 2023).

To resolvetheseproblemsin EFL teaching,suchasteachinggrammar.teachersan attend
handson workshopgo improvetheir pedagogicaskills (AlImuhammadi2020). Teachergan
also be trainedin designingresourceghat align with studentsneedsand are contextually
appropriatg(Alrugi & Alharbi, 2022).Including languageémprovementcoursesas a part of
teacherstraining programmeganenhancehe CPD of EFL teachergAlmuhammadi,2020).
This doesnot readily happenin contextof Saudi Arabia and theseinitiatives should be
implementedHence,by addressingheseissues professionablevelopmentnitiatives canbe
more effectiveandappropriateasperthe needsof EFL teachersandto improvethe learning
outcomes/benefitasshownin Table3. Table3 providesdifferent CPSactivities/platformdgor
SaudiEFL teacherandtheir benefits:

Table 3: CPD activities and platforms for Saudi EFL Teachers

CPD Activity or | Description Benefits Reference

Platform

SocialMedia(e.g.,| Engaging in | Collaborative Prestridgg2019),Carpenteet
Instagram, discussions, sharing| learning, sharingbest| al. (2023)

Twitter) ideas,andresources | practices
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Lessa Study Collaborative lesson| Improves Bayram & B é k m@Q@21),
planning, peer| instructional Richardson& Diaz Maggioli
observations strategies,  fosters| (2018)

collaboration

Handson Practical training in | Enhancegpedagogical Aimuhammadi(2020)
Workshops teachingskills skills, contextual

learning
Language Training in language Improves language Alrugi & Alharbi (2022)
Improvement skills and resourceg teaching,contextually
Courses design appropriate
Online Engaging with a| Exchange of ideas,| Licain (2023),Njenga(2023)

Communities and| network of teachers| innovativetechnology

Forums sharingideas adoption

Although the inherentambiguity within CPD definitionsin academiditeratureaswell asin
practiceis fully acknowledgedhisthesisadoptghedefinitionof CPDprovidedby theGeneral
TeachingCouncilfor Scotland(2012).This definition alignswith recentempiricalstudieson
thetopic (Al Asmari,2016;Wabule,2016;Addae,2022;Ahmad& Shah,2022;Clearyetal.,
2022;Kavoshianet al., 2022; Abakah,2023; Alzhrani, 2023; El Deen2023;Njenga,2023),
whichconcludedhatCPDservesasamechanisnfor teacherso gobeyondheirinitial training
and adaptto emergingtrendswithin the educationalandscapesuchas introducingvirtual
blackboardsand similar technologiesAccordingto the definition presentedy the General
TeachingCouncilfor Scotland2012),CPD containshreepivotal components:
1 Continuing:CPDenablegeacherso engagen acyclical procesf self-reflectionand
learning. It aids them in identifying essentialattributesand skills neededfor their

ongoingdevelopmentservingasa valuabletool for careemplanning.

1 ProfessionalCPD offers a platform for articulatingthe competenciesnd attributes

essentialto effective teaching.Teachersare not only taskedwith enhancingthese
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proficienciesbut also with acquiringknowledgeaboutthe skill demandsprevalent

within thelocal educatiorsector(GeneralTeachingCouncilfor Scotland2012).

1 DevelopmentCPD mustnot be considereda box-ticking exerciseto showthatit has
achievedspecific requirementsDevelopmentshould be a continuouslydeveloping
professionalpractice for a teacherto be effective (General Teaching Council for
Scotland2012).

Theframeworkaboveshowsthat CPDfollows a cyclical pattern Forinstancewhenateacher
discovergheutility of digital blackboardsn teachingenglish,this newfoundknowledgecould

sparka subsequeninterestin exploringdigital blackboardsandothertechnologicakools for

EFL instruction (General TeachingCouncil for Scotland,2012). The acquisitionof fresh
insightsthroughCPD hasthe potentialto inspireteacherdo seekfurther knowledgewithin

theiracademia@omainor broadempedagogicaspherd Al Asmari,2016;Wabule,2016;Addae,
2022; Ahmad & Shah,2022; Cleary et al., 2022; Kavoshianet al., 2022; Abakah, 2023;

Alzhrani, 2023;El Deen2023;Njenga,2023. Thus,theterm'cyclicity' alsoimpliesthat CPD

is notconfinedby time constraintdut spangheentiretyof one'sprofessionajourney(General
TeachingCouncilfor Scotland2012).

Although it may be helpful, the CPD definition from the General TeachingCouncil for
Scotland(2012)doesnot mentionhow to measurehe outcomesandquality of CPD. At first,
teachersare certified, but later professionadevelopmentan havedifferent resultsbasedon

individual motivationof teacherssteachersvho aremoremotivatedaremorelikely to pursue

CPD activities as againstteacherswho are less motivated and these varying levels of
motivationof teacherganhavedifferentresultsontheeffectivenesandoutcome®oft e ac her s 0
CPD. (Bradley,1983; Abakah,2023).CPDis influencedby how motivatedteachersare,and

they often self-assesisteadof reportingexternally(Bradley,1983;Lenkaitis,2020;Njenga,
2023).TeachHUBIs a platformwhereEFL teachersn developed/NVesternnationssharetheir
CPDoutcomesandcollaborateln contrastSaudiArabiaandotherGulf countriedack similar

mechanismso captureCPD outcomesffectively.

Understandingwhat drives CPD helps differentiate between6 | i f b &€ a n itregaéc,h e r
devel opme s ttdé&fvfe | o pveseemEnglishteachersareviewedasrole-models
by SaudiEnglishteacherdecauseof their effective teachingpracticesjncluding the useof
digital tools (Shahri, 2018; Lenkaitis, 2020; Alzhrani, 2023). The CPD journey of Saudi

teachersis influenced by various factors including classroominteractions,research,and
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insightsfrom Westernexperts(Hassel,1999; Day, 1999; Ahmad & Shah,2022; Alzhrani,
2023).Shouldan Englishteacheexpresglissatisfactiorwith their school'srelianceon formal
assessmentveropenendedclassroondiscussionsthey mayturn to socialmediaplatforms
to explorealternativedike FluentUor RubiStar whichcomplemenformal assessmen{€raig
etal., 1998;Njenga,2023).

For example RubiStarhelpsteachersn creatingrubricswhich arebasedon clearevaluation
criteriaandusingFluentU providesan extensiverangeof authenticcontentincluding videos,
music and discussionsenhancinganguagedearningby offering reatworld context(Licain,

2023). A teacherseekinginformation about FluentU might engagewith its developersvia

platformslike Twitter or Facebook This interactioncould promptthe adoptionof FluentU

within the classroormandfurtherfostersocialmediainteractiondetweerthelanguageeacher
andfellow FluentUusers(Licain, 2023). This suggestshat EFL teachersaare morelikely to

useinteractivemethodsasagainsformal assessmentsthesedo not matchwith theirteaching
objectivesandteachersnay pursuesubstitutessuchassocialmediato developtheir teaching
methodg(Aprianti etal., 2021;Hu, 2022;Njenga,2023).EFL teacherswvith the useof social
mediaaremorelikely to engagewith extensivenetworkof teacherssia digital communities,
exchangedeasanduseinnovativetechnologiesvhich canall contributetowardsdeveloping
t e a c GRD(Nghga,2023).

The above definition of CPD has focusedonly on teachersgaining new knowledge by
consciously searching for new information online or using physical sources and
communicationsvith their colleaguegGeneralTeachingCouncilfor Scotland2012;Njenga,
2023).Thisapproactdoesnotaddresshiow newknowledgegainedduring CPDaffectsstudent
performanceasa result,it is difficult to capturethe outcomesf CPDbesides e a c $elb r s 6
reflectivereports(Richards& Farrell,2005;Collins & O&8rien,2011;Njenga,2023).

It is importantto analysethe relationshipbetweenprofessionablevelopmenbf teachersand
studentearning. However,the relationshipbetweenteachersprofessionatlevelopmenand
studentlearningis complex(Strong,2022). Many studieshave exploredthe comprehensive
natureof CPD,buttheyhavenotdefinitively established directcorrelationbetweerteachers'
professionaldevelopmentand studentlearning. For example,Goodyearet al. (2019) have
conducted studyaboutassessingheoutcomeof CPDons t u d leanning.(Goodyeaetal.
(2019)notethatthe CPDpathsadoptedy theteachersn their studyresultedandimprovement

of their instructional strategies,classroom managementmethods and overall teaching
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efficiency, thus, theseimprovementgesultedin enhancedtudentlearningexperiencesand
improvededucationatesults hence signifying the practicalimportanceof CPD.Goodyearet
al. (2019) measuredheseimprovementdy analysingfactorssuchashow engagedeachers
felt in usingthe professionalearningcommunitiedPLCs)suchasT wi t #pechaksdhow
the sharedpracticessuchasdiscussion®etweerteacher®on #pechatesultedin development

of newpracticeswvhich teachergouldusein their classrooniessons.

Teacherganplan diverseobjectivesfor their CPD. For instance they might targetelevating
studentengagemenin opendiscussionsor enhancingwriting skills (Diaz-Maggioli, 2003;
Wilcox, 2005; Chouana,2022). In Australia and Europe,teachersfrequently submit self
reflectiveinformationandstudentfeedbackputlining their CPD objectivesandthe strategies
employedto attainthem (Stevensoret al., 2016;Valdmannetal., 2017;Merceretal., 2022).
However,it remainsuncertainto whatextentSaudiArabiaadoptsthis practice(Shahri,2018;
Lenkaitis,2020).Theprecisemanneiin which EFL teachersn SaudiArabiautilise cooperative

learningtheoryandrelatedtools (including SNS)to strengthertheir CPDremainsunclear.

To summarise the following points illustrate the primary similarities within the current
definitionsof CPD:

1. CPD integratesnatural learning experiencesarising from phenomenaexperienced

within andbeyondthe classroon(suchasindependentesearcltonductedat work).

2. CPDadherego acyclical modelby derivingfreshknowledgefrom teachersteflective
experiencesThis newknowledgedrivessubsequerdctions like implementingdigital

learning,andoffersnewinsights.

3. CPDis sensitiveto cultural contextsand commonlyaddressespecific classroomor

schoolneedsincludingenhancingtudentiteracyor elevatingstandardisetestscores.

The aforementioneddefinition encompassesatural learning experiencescyclicity, and
teacherstapacityto selectandtailor specificaimsand objectivesfor CPD. Naturallearning
experiencegncompassll eventsinfluencingtheinformationsoughtandgainedduring CPD
(Diaz-Maggioli, 2003;Wilcox, 2005;Merceretal., 2022).Forinstancejf a studentstruggles
with an intermediateEnglish exam, teachersmight seek Facebookblog posts discussing
methodsto assiststruggling students.Subsequentlytheseposts might prompt teachersto
engagewith the authorsvia instantmessageslhis suggestshat naturallearningexperiences
originate from reallife circumstanceschallengegsuch as studentstrugglesin an English
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exam)andeventswhich promptteachergo searchfor newknowledgeandstrategiegsuchas
teachelnitiativesto searcHor informationvia Facebookblog posts)highlightthe application

of naturallearningexperiences CPD (Rimmer& Floyd, 2020).

The absenceof effective mechanismdor systematicallytrackingthe CPD of SaudiArabian
EFL teachersbeyondformal PD programmesemainsclear (Shahri,2018; Lenkaitis, 2020;
Alzhrani,2023).Thespecificstrategiegonsistenthemployedoy EFL educatorsn this context
to gain new knowledgeandthe tools they deployto fulfil their CPD objectivesare still not
clear (Alzhrani, 2023). The prevailing definitions of CPD and the underpinningtheory of
cooperativdearningsuggesthatEFL teachersnightfind valuein sharingtheir CPDoutcomes
with their peers,fostering collaborative initiatives to establishrobust CPD frameworks
(Johnsor& Johnson1975;Kavoshianretal., 2022;Merceretal., 2022).Thus,different CPD
outcomescould offer different benefits for Saudi EFL teachers.Table 4 provides CPD

outcomesandbenefitsfor SaudiEFL teachers:

Table 4;: CPD outcomesfor Saudi EFL Teachers

CPD Outcome Description Benefits Reference

Enhanced Improved teaching| Increased student| Addae (2022),

Instructional methodsandapproaches| engagementearning Alzhrani(2023)

Strategies

Classroom Effective classroom Improved classroom Sparks (1994),

Managemengkills | organisation and| environmentfocus Bayram &
discipline B ée k nzD21)

Technological Proficiency in using| Enhanced digital literacy,| Shahri (2018),
Proficiency technologyfor teaching | innovation Prestridge
(2019)
Language Teaching| Improved language Enhancedanguaye learning,| Alruqi &
Skills teaching methods and| communication Alharbi (2022),
resources Licain (2023)
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(2023)

Collaboration and| Building a professional Sharing of ideas, mutual| Mercer et al.

Networking networkof educators support (2022), Njenga

The lack of a well-definedCPD model posesa significantobstacle which may impedeEFL
teachersfrom crafting impactful and efficacious CPD strategiesin the everchanging
educationalandscap€Worden,2019;Bohnke& Thiel, 2019;Abakah,2023).1t is imperative
to addresshesegapscomprehensivelyo facilitatea morenuancedunderstandingf the CPD
practicesin the Saudi Arabian EFL teaching context. In order to addressthe gapsin
understandinghe CPD practicesof SaudiEFL teachersAlzhrani (2023)notesthatempirical
researclusingcasestudiesjnterviewsandsurveyscanbevital in obtaininganunderstanding
of themethodsissuesaandpreferenceselatingto the CPDof SaudiEFL teacherskorexample,
Mehdizaderletal. (2023)notethatusingalongitudinalcasestudyapproaclktanbeeffectivein
understandinghow EFL teachersover an extendedtime period engagein communitiesof
practicewhich canbe helpful in understandingpowt e a ¢ GRDrewléeandit canequally
offer a platform for sharedexperiencescollective learningand mutual identity formation
amongEFL which canbevital in improvingt e a ¢ GRDrLikefvise Ahmad& Shah(2022),
Mehdizadehet al. (2023) and Zeng (2023) note that using collaborative practiceson
collaborative platforms can be helpful for EFL teachersto exchangetheir experiences,
outcomesandapproacheaboutCPDwhich canbehelpfulin developingoestpracticesof CPD
(Ma, 2022). Thus, different strategiesto improve CPD for Saudi EFL teacherscan offer
different benefitsasshownin Table5. Thus, Table5 providesvariousstrategiego improve
CPDfor SaudiEFL Teachers:

Table 5: Strategiesto improve CPD for SaudiEFL Teachers

Strategies to | Description Benefits Reference
Improve CPD
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Encourage Teacher | Empower teachersto | Personalised Cleary et al. (2022),
DrivenCPD take charge of their | development, Njenga(2023)

CPD motivation
Promote Reflective| Encouragdeachergo | Enhanced selt | Ahmad & Shah (2022),
Practice reflect on their| awareness, Addae(2022)

teaching pedagogicatjrowth
Utilise Collaborative| Foster communities Shared knowledge,| Richardson &  Diaz

ResourceConstraints

resourcdimitations

participation,efficient

Learning for collaborative| diverseperspectives | Maggioli (2018), Kincal
Communities learning etal. (2019)

Offer Handson | Provide practical| Improvedpedagogical Aimuhammadi (2020),
Workshops and| training and skill | skills, resource Alrugi & Alharbi (2022)
Training development creation

Address Time and| Overcome time and| Enhanced Kovashianet al. (2022),

OECD(2020)

CPD

To understandhe CPDof SaudiEFL teacherffectively,policymakeratthegovernmenand
institutionallevelsshouldplanclearstandarder frameworkg(Alzhrani, 2023).Thesepolicies
shouldcreatedifferent approaches;esourcesuchastraining programmesand self-learning
coursesand platformsthat teacherscan usefor their CPD. (Derakshan2022; Wanget al.,
2022; Ahmad & Shah,2022).By adoptingthesestrategiesSaudiEFL teacherscanbuild a
moreinclusiveandrefinedunderstandingf CPDpracticesthusaddressinghegapsidentified
in the existingresearchlt is importantto analysethe conceptof coreknowledgebaseof EFL

teachersvhichis presentechext.
2.3.The Core Knowledge Baseof EFL Teachers

This studyfocuseson EFL teachersn SaudiArabia,andin this section,the conceptof EFL
t e a c tcoeknewmiedgds discussedThe EFL contextis uniqueasteachersieedculturaland
languageproficiencyknowledgebesidegheir pedagogiknowledge(Worden,2019;Abakah,
2023). Effective CPD can enableEFL teachersto possessa clear comprehensiorof how

differentCPDtools,includingsocialmedia,maycontributeto pedagogi&knowledge)anguage
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knowledge and proficiency and cultural knowledge. The following figure graphically

summariseshefindingsof Nguyen(2016),HuangandGuo(2019),andLam (2019)to present

athreepartframeworkof EFL teacheicoreknowledge.

Figure2. A 3-PartFrameworkof CoreKnowledgefor EFL Teachers
SourceAdaptedfrom of Lam (2019,78), HuangandGuo(2019,1) andNguyen(2016,66)
Theaboveconstructsanbe definedasfollows.

1 Pedagogiknowledgeis importantfor all teachersand encompasseanderstanding
contemporaryteachingmethodologiesand classroommanagementechniquegLam,
2019).This includesstayingupdatedon the useof digital blackboardsincorporating
educationalgamesinto lessons,and integratingtechnologydriven activities (Lam,
2019).Pedagogiknowledgeinvolves makinginformeddecisionsaboutstudentsand
their characteristicsjncluding factors like their motivations for learning English
(Tarone & Allwright, 2005; Darling-Hammond, 2006; Abakah, 2023). It is also
important to state that pedagogicknowledge may be new, which may relate to
innovativeteachingpracticeghathavedevelopedecausef innovationsn educational
technologyandresearchlLam, 2019). However,pedagogidknowledgeis also about
updatingthe existingknowledgeto addthe updatedandapplicableteachingpractices
and this way the notion of pedagogicknowledgealign with the changingnatureof

educationaimethodsandthe needto do continuousmprovementn teachingstrategies
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over time (Papageorgiowet al., 2019; Nkundabakuraet al., 2023). New educational
theoriestechnologiesandresearcltonstantlyemergecausingoedagogicaknowledge
to evolve(Gore& Rosser2020).Therefore pedagogicaknowledgecomprisegproven
best practicesand advancedapproachessuch as educationaltechnologies,which

enhancdearningoutcomedor bothteacherandstudentfGore& Rosser2020).

1 Languageknowledgeand proficiency encompasshe extentto which EFL teachers
effectively utilise Englishin both their professionaland daily lives (Huang& Huo,
2019).This aspecibof coreknowledgealsopertainsto EFL teachersunderstandingf
theproces®f EnglishacquisitiomandlearningamongstudentsForinstanceit involves
their ability to distinguish betweenadvancedand intermediatelearnersbasedon
specificindicators(Huang& Huo, 2019).Theseindicatorscanbes t u d #uentyins
speakingenglish,correctnessjseof vocabularyandlevel of comprehensiofShakki,
2022).Advancedearneramayillustratea higherlevel of fluency, haveadiverserange
of vocabularyand have a rich understandingof intricate grammaticalstructures
(Shakki,2022).Intermediatdearnersnay havea developingfluency,arefamiliar with
basicvocabularywhich allow themto understandand communicateabout familiar
subjects (Li, 2020; Shakki, 2022). Hence, for EFL teachersto have a sound
understandingof these differencesamong advancedand intermediatelearnersis
importantfor themto adaptheirinstructionaktrategiegandteachingnaterialso match
thedifferentneedsof their studentgLi, 2020;Shakki,2022).

9 Cultural knowledge encompassesan understandingof cultural artefacts and
phenomenassociatedvith language This may encompassariouselementssuchas
TV shows,music, literature,the etymologyof different idioms, etc. (Nguyen,2016;
Cantrelletal.,2022).Theseahreeaspectaremorestronglyinterlinkedfor EFL teachers
or languageteachersversusteachersof academicsubjectslike history, science,
mathematicsas cultural knowledge is least important in these subjectsbut for
EFL/languagdeachersncorporatingcultural knowledgeis of paramounimportance
without which languagdearningcannottake place. Thus, it is importantto analyse
threepartframeworkof core knowledgefor EFL teachersTherefore,Table 6 shows

Threepart framework of core knowledge for EFL teachers:

Table 6: Three-part framework of core knowledgefor EFL Teachers
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Core Description References
Knowledge

Domain

Pedagogic Understandingontemporary Tarone & Allwright (2005), Darling-
Knowledge | teachingmethodologiesand| Hammond  (2006), Lam (2019),
classroom managemen Papageorgioetal. (2019)

techniques.

Language Proficiency in  English,| Huang & Huo (2019), Li (2020), Shakki
Knowledge | ability to distinguishbetween (2022)
advanced and intermediate

learners.

Cultural Understanding of cultural| Lafayette(1993),Nguyen(2016),Cantrellet
Knowledge | artifacts and phenomeng al. (2022)
associateavith language.

Nguyen (2016), Huang and Huo (2019), and Lam (2019) have all conductedstudiesto
investigatgotentialcorrelationdbetweerCPDandEFLt e a c doekn@viedgeWhilethese
studieshave meticulouslydefined the core knowledgeof EFL teachersthey fall shortin
connectingcoreknowledgedevelopmento CPD,astheyneglectto explorehow variousCPD
interventionsmay contributeto this knowledge.Theseinvestigationsdo not offer conclusive
evidenceon whetherspecific CPD actions,suchas using social mediaor attendingteacher
conferencesynequivocallyenhanceone or more aspectf core knowledge(Nguyen,2016;
Hu, 2022).This studyprimarily focuseson the generalCPD practicesof SaudiEFL teachers,
aswell asthepotentialimpactof socialnetworkingsites(SNS)on CPD.Theaimis to establish
alink betweenhesefactorsandthe coreknowledgeof teachersTherefore this studyaimsto
discernaclearrelationshipbetweerat e a ¢ @RDpractcesandtheir coreknowledgedevel
asshownin Table7. Thus, Table7 providesaspecbf coreknowledgeandi t cenhectiornto
CPD:

Table 7: Core Knowledgeand CPD
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Aspect of Core | Connectionto CPD References

Knowledge

Pedagogic CPD involves updating teaching| Lam (2019),Gore& Rossel(2020)
Knowledge practices and incorporating

educationatechnology.

Language CPD involves enhancinganguage Huang& Huo (2019),Shakki(2022)
Knowledge proficiency and adaptingteaching

for differentlearnerevels.

Cultural CPD can include learning about| Nguyen(2016),Cantrelletal. (2022)
Knowledge cultural aspectsthrough various
sources.

It is importantto delveinto thenotionoft e a c idemtityso@xplainthe connectiorbetween
core knowledgeand CPD (Huang& Guo, 2019; Nguyen,2016; Mehdizadehet al., 2023).
Dependingon their individual identities,teacherscan allocatepriority to distinct aspectsof

their coreknowledge which consequentlghapesheir trajectoriesof CPD advancementor

instance,a teacherwhose identity centerson knowledge disseminationmight focus on

pedagogicknowledge and language proficiency and may place less focus on cultural

knowledge(GeneralTeachingCouncilfor Scotland2012).Hencet e a c $ersefidentity

is pivotalin shapingheir CPDchoicesandtheaspect®f knowledgetheyfocusonduringtheir

CPD(Mehdizadeletal., 2023).

It is equallycrucialto examinethe individual skills of teachersandhow they caneffectively
applytheir coreknowledgen practicalsettingslt is alsoessentiato examinehow theseskills
relateto CPD activities. For instance a teachemight engagewith YouTubevideosto learn
aboutenhancingstudentsivriting skills throughmethoddike structuredsummariesandidiom
usageyet struggleto implementthesetechniquesn the classroom(Lam, 2019).EFL teachers
can adopt a standardisedet of CPD tools (such as social media, empirical articles, and
conferences)pr theymaytailor their approachebasedon their uniqueneedsandpreferences
(Yang,2019;Lan & Fan,2019;Njenga,2023).
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Certainscholarshavefocusedsolely on the errorcenteredearningof pre-serviceteachers,
underthe belief that addressingrrorseitherleadsto masteryin a field or triggersnegative
emotionalresponse¢Bohnke & Thiel, 2019; Worden,2019). So far, their researchhasnot

exploredwhether EFL teachersconsistentlyutilise specific tools for CPD when pursuing
familiar CPDobjectivesIn contrasto educatorérom otherdisciplines EFL teacherslsoneed
to enhanceheir culturalknowledgethroughCPD (Freemar& Johnson1998;Richards1998;

Cantrelletal., 2023).For instance mathematicseachersanprioritise pedagogiknowledge
without the necessityof incorporatingcultural knowledge,as cultural aspectshold lesser

significancein formal sciencegFaez,2011;Jacobetal.,2017;Goreetal.,2021).

Traditionally,languagdaeachingandlearninghasbeenassociatedvith four primarylanguage
skills which are listening, speaking readingandwriting (Zaghar& Zaghar,2021;El Deen,
2023).However languageandculturearearguablyinextricablylinked (Yu, 2020).Therefore,
EFL teacherseedto introducecultural instructionsin their classroomgZaghar& Zaghar,
2021).EFL teachersanaddcultural elementsnto their lessonsand canbettertrain students
to learnaboutthe cultural sensitivitieswhich canmakestudentdo bereceptivetowardscross
culturalunderstandingZaghar& Zaghar,22021).Hence by addingcultural knowledgeinto
their teaching,EFL teacherscan show commitmenttowardstheir CPD (Mehdizadehet al.,
2023). This highlights the significance of understandingcultural contextsalong with the

traditionallanguageskills, which canbevital in improvingeFLt e a ¢ GRDr s 6

Given the intrinsic connection betweenlanguageand culture, EFL teachersrequire a
foundationalunderstandin@f culturalknowledge EFL teachersiot only needafoundational
understandingof cultural knowledgein general, but also for specific subjectssuch as
explainingidiomatic expression®r providing examplesof socialand pragmaticcontextsin
which specificwordsor structuresareused(Bohnke& Thiel, 2019).For children,the notion
of naturallearningbecomeseasily explicable.Employing the approachof naturallearning
settingsexpertsaimto identify andcapitaliseontheorganiclearningopportunitieghatemerge
from the regular routines and activities of children within their home and community
environmentsExpertsbelievethat a child'simmediatesurroundingscan provide themwith
coreknowledge(Moore,2008,Mehdizadeletal., 2023).

While the graphicalrepresentationn Figure 2 introducesa novel model, this framework
overlooks connectionsto natural learning experienceghat could significantly enrich the

variousaspect®f coreknowledge(Worden,2019;Bohnke& Thiel, 2019).Secondwithin the
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contextof CPD, cultural knowledgebecomesnterconnectedndinfluenced.However,there
is alack of dataregardingwhetherteachergjainculturalknowledgefrom the samesourcesas
their pedagogi@ndlanguageknowledge(Worden,2019,Abakah,2023).

Highereducations amonghevarioussectorsnfluencedoy thewidespreadiseof socialmedia
which is evenmorethe casesinceCovid-19 (Perezet al., 2023).Despiteconcernghat social
mediamight detractfrom pedagogyit canstill be harnessetb enhanceaeachingandlearning
strategiegAdu etal., 2022).Socialmediahasreshapedocialstructuresandprovidedpeople
with moreopportunitieso communicateandadvanceheir careeryPerezet al., 2023).As it
offers a new sourceof inspirationand facilitatesinformal learning,social mediais gaining
popularityamongteachergPerezet al., 2023). Teachersvorldwide havefound inspirationin
social mediagroupslike FacebookGroups(FG). FGs are online social mediacommunities
where individuals with similar interestscan connectand shareinformation; they transcend
culturalandgeographid®oundariesareeasilyaccessibleandarethusincreasinglyutilisedfor
t e a c pradesssoBatlevelopmen(Bissessar2014;Adu etal.,2022).

Accordingto Patahuddiret al. (2022),socialmediaexchangeganoffer valuablenarratives,
as evidentin their study of remoteIndonesiansecondaryna t teackersn educationally
disadvantagedommunitiesvho havelimited accesgo resourcesor professionagrowthand
education. Some disadvantagef these online social media communitiesare possible
distractionsfrom other, less useful activities on social media, excessiveinformation, and
absenceof quality control in terms of the contentwhich is sharedon thesesocial media
communitiegPatahuddiret al., 2022).Dueto cultural constraintghat preventteachergrom
participatingin faceto-face events,female teachershave restrictedaccess Gendetrrelated
participationwasexaminedn threeyearsWworth of activity datafrom a privateFaceboolgroup
for professionadevelopmen{Patahuddiret al., 2023). The datashowsthat cultural barriers
did notdeterfemalemathematicseachergrom participating. Conversationgxchangeavithin
the private Facebookgroup generatednarratives that contributed to the learning and
developmenbf participants Additionally, therewereslight differencesin the postsmadeby
male and female participants that provided opportunitiesto enhancethe professional
developmenéxperiencesf bothgendersOverall,therewerenosignificantgendeifferences
in engagementPatahuddiretal., 2022).

Accordingto Bett & Makewa (2020), Facebookwas consideredas a potential platform in
Kenyato enhanceteachersprofessionaldevelopmentA crosssectionalexploratorystudy

centeredn conversationamongnstructorsontheFaceboolgroup Teacherof English"was
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conductedA guidedcontentanalysisof the 647 postsfalling within Shulman'scategoryof
teacheiknowledgebaserevealedhatthe interactionsan the groupprimarily revolvedaround
teachingenglishandliterature,aswell asothereducatiorrelatedtopics.Thefindingssuggest
thatFacebookGroups particularlyin developingnationswith limited opportunitiescanserve
asfruitful forumsfor teachersbngoingprofessionatievelopmen{Bett & Makewa,2020).
Chawinga(2017) conducteda studyin Malawi employingtwo methodsfor datacollection.
Firstly, a studentanalysisof blog and Twitter postswas carriedout. Secondly,a surveywas
emailedto 64 studentgo assessheir opinionsregardingthe useof blogsand Twitter in the
classroomThefindingsindicatethat,whenusedeffectively, Twitter andblogsactascatalysts
for themuchadvocatedearnercenteredapproactio teachinglt becamesvidentthatstudents
utilised thesetools to shareanddiscusscoursematerials posttheir reflectionson the course,
and maintain constant communicationwith their professors.However, the study also
highlightedseveralchallengesincluding the costof internetdatabundles limited accesgo
Wi-Fi, insufficientbandwidth,anda shortageof computerChawinga2017).

In a study conductedby RoseltAguilar (2018), a group of languageinstructorsusedthe
#MFLtwitterati hashtagas a mechanismfor ongoing professionaldevelopmentThe study
describediow this groupof teachersisedthe hashtagandexaminedhe effectof their Twitter
network on their teachingpractices,basedon datagatheredthrougha survey(n=116) and
interviews (n=11). The findings indicatedthat most userstry the advice and conceptsthey
discoveron this network,which hasthe potentialto havea beneficialeffecton their teaching
(RoseltAguilar, 2018).

Lichy & Merle (2020)conducted studythatleveragedocictechnicalinteractionconceptso
investigatehowindividualsfrom differentculturalbackgroundperceiveandutilise ICT within
CPD, with a specificfocuson businessskills. Datacollectiontook placeat two distincttime
pointsin Franceandthe UK, examininghow the adoptionof ICT innovationsevolveswithin
each cultural context. The findings of Lichy & Merle (2020) shedlight on the dynamic
evolution and convergenceof ICT usage,revealingvarying user engagementevels and
motivationsacrosghetwo countriesMoreover,theresearchunderscorethe influenceof the
professionaénvironmentvithin eachcountryon how ICT maybeperceivecandemployedin
responsdo theseinsights,the study formulatesmanageriarecommendationtailoredto the

specificwaysICT is shapedy theprofessionatontextin eachcountry(Lichy & Merle,2020).

According to Jash(2014), exploration and experimentationare fundamentalaspectsof a

teacher's profession; they inject vitality into teaching, preventing it from becoming
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monotonousCPDis universallyacknowledge@sanessentiatomponenbf teacheeducation
(Jash2014).0Only throughcontinuougeachingandlearningcaneducatorsttainandsustaima
high level of expertise,keepingtheir professionalskills and knowledgealigned with the
evolvingneedsf the presengeneratior(Jash2014).CPDshouldnot be perceivednerelyas
a mandatoryactivity to fulfil classroonrequirementsinsteadteachershouldbroadertheir
perspectivebeyondthe latestpedagogicabpproachesThey shouldalso focus on acquiring
relevant and contemporaryknowledge of technology utilisation and the latest engaging
teachingools.In this context therole of socialmediaemergessa powerfultool for engaging
with the technologicallyadeptyoungergeneration(Jash,2014). Educatorsshould consider
socialmediaasan opportunityfor professionatlevelopmenandto enhanceclassroonskills.
Theyshouldnotconfinethemselveso theclassroonbutextendtheir reachto caterto students'
needsbeyondregularhoursthroughplatformslike Twitter. Evenexperiencedlong-serving
teachersshould remain opento embracingchangesin their CPD endeavorqJash,2014).
According to Jash(2014), experiencedeachersshould continuouslyinnovatetheir lesson
plans, promoteassignmenbasedlearning,incorporateinteractivegrammarand vocabulary
practicesand utilise activitiesand gamesin the teachingprocessMaintaining an extensive
presenceand engagementwith studentsand CPD through Twitter is highlighted as a
transformativeaspecof educatordives (Jash2014).

A studyconductedn Spainby Beardsleyetal. (2021)examinechow teachersnotivationand
digital proficiencyevolvedsincetheonsetof Covid-19. Thesurveyquestionsveredrawnfrom
SELFIE andthe Work TasksMotivation Scalefor Teachersandthe typesof guidanceand
advicesoughtby teacherson Twitter during both the lockdown and postlockdown periods
werespecificallyanalysedThefindingssuggesthatteacherperceiveanenhancemeni their
competencein using digital technologiesfor teaching. Their confidencein employing
technologyfor lessonpreparationgclassroomnstruction,assessmenfeedbackdelivery, and
communicationwith studentsand families hasnotably increasedTeachersengagemenon
Twitter for advice shifted from immediateinstructionalneedsto a focus on professional

developmenandcreatingtheir digital educationatontent(Beardsleyetal., 2021).

Goodyearet al. (2019) highlight the role of professionallearningcommunities(PLCs) as
effective mechanismdor continuousprofessionaldevelopment(CPD) that can influence
teacherspracticesand, consequentlystudentslearning outcomes.Goodyearet al. (2019)
examinedhe attributesof a particularTwitter-basedprofessionalearningcommunityknown

as#pechatanalysingdatafrom 901 tweetsinvolving 100 participantsandconductingl8 in-
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depthsemistructurednterviewswith participantsandmoderator®f this PLC. Goodyeasetal.

(2019)'s study has identified two themes.The first theme,"engagement,'lllustrates how

diverseparticipantsn #pechatctively participatedn discussionswith moderatorplayinga

pivotal role in facilitating theseexchangesThe secondtheme,"sharedpractices, highlights
how discussionamong#pechaparticipantded to the developmenbf newteachingopractices,
thusemphasisinghe role of socialmediaexchangesn offering valuablenarrativesthat can
strengtherthe professionatievelopmenexperiencesf teachergGoodyearetal., 2019).

Using SNScanhavea majorimpacton CPD of EFL teacherdy improving specificareasof

their coreknowledge For example the interactionvia SNSbetweenSaudiEFL teachersand
Englishteachersn Westerncountriescanform a cooperativdearningenvironmentyesulting

in the improvementof cultural and pedagogicaknowledge(El Deen,2023). For example,

liaising with Englishteacherdan Westerncountriesvia SNS offers SaudiEFL teacherghe
chanceto gain knowledgeabouteducationapracticesin Westerncountries,communication
standardsand cultural understandingsvhich causeimprovementin cultural knowledgeof
SaudiEFL teacherdecaus®f which SaudiEFL teachersanadapttheirteachingmethodgo

varyings t u d eeedsanddevelopinginclusivity in Englishlanguageteaching( O6 Too |l e,
2019;Griffiths etal., 2021).

Using SNScanalsoimprovethe pedagogicaknowledgeof EFL teachersFor example,via

interactionsusing SNS, SaudiEFL teachersandiscusswith colleaguesn Westerncountries
abouteffectivemethoddor developings t u d profitiesay,assessmemhethodswhich can
enable EFL teachersto improve their instructional practicesand pedagogicalknowledge
(Ozdemir,2020). Ekoc (2020) notesthat by incorporatingsocial mediainto their teaching
practicesgFL teacherganlearn,adjustandimprovetheir currentteachingoracticesasedn

understandingdevelopedisaresultof interactionon SNSwith teachersn Westerncountries
which canalsomotivateEFL teacher$o engagen self-learningthroughtheseSNS.Thisaspect
of selflearning CPD correspondswith its cyclical nature,where EFL teachersgain new

knowledge and implement it in their teaching practicesto improve their professional
developmeniAbakah,2023). This selflearningand cyclical natureof CPD is what that is

currentlyknown aboutSNSandEFL t e a ¢ @RDra®sBownin Table 8 which showsthe

impactof SNSonEFLt e a ¢ GRDr s 6

Table 8: Impact of SNSon EFL Teachers'CPD
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Core Impact of SNSon CPD References

Knowledge

Aspect

Cultural SNS interactions with English| O6 T o(201%,El Deen(2023)
Knowledge teachers abroad can enhancg

culturalknowledge.

Pedagogic SNS interactions can improve| Ekoc(2020),0zdemir(2020)
Knowledge pedagogical knowledge through

discussionsvith colleagues.

Language SNS interactions with native| Manca& Ranieri(2016),Bui (2022)
Knowledge speakers can enhance English

languageproficiency.

A comprehensivainderstandingf the culture associatedvith Englishspeakingcountries
makesup afundamentatomponenof coreknowledgedor EFL teacherscrossliversecultural
contexts,spanningfrom SaudiArabia to the US or the UK (Lafayette,1993; Day, 1993;
Alzhrani, 2023). Aligned with the essencef CPD, the acquisitionof cultural knowledgeis
cyclical. Forinstancewhena SaudiEFL teacherencountersnnovativewriting exerciseslike
creativewriting prompts,thereis a naturalinclination to exploreresource®n platformslike
Twitter and Facebookto collect information aboutthesetechniquegYuan and Mak, 2018;
Ngo, 2018; Carpenteret al.,, 2023). EFL teachersare expectedto possessa balanced
amalgamatiomf bothculturalandpedagogicaknowledge(Day, 1993;Carpenteetal., 2023),
hence,it is importantto explorethe potentialimpact of SNS on both thesedimensionsof

knowledge.

The aforementioneanodel of teachercore knowledgeaimsto bridge the gap betweenCPD
and various areasof core knowledge.This approachmirrors that of Shulman(1986), who
centeredhis focus on teachersand categorisedheir knowledgeinto three pivotal domains:
subjectknowledge pedagogicatontentknowledge andcurricularknowledge While subject
knowledgealigns with languageknowledge,it is noteworthythat Shulman(1986) did not
encompassulturalknowledge a cornerstondor EFL teachersA parallelgapis observedn

the works of Richards(1998)and Freemarand Johnson(1998)asthey contemplatehe core
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knowledgeof teachersDarling-Hammond2006)andDarlinggHammond2021)integratedan
understandingf subjectcontent,yet they did not distinctly interpretits differentiationfrom
pedagogicknowledge.This discrepancyhighlights the potentialinadequacyof most core

knowledgemodelsin fully encapsulatinghe uniqueintricaciesof the EFL context.

Expertsin EFLt e a c ¢oeknewdedge(Yang,2019;Lan & Fan,2019)havesuggestedhat
teachingtheories(suchasthe zoneof proximaldevelopmenby Vygotsky, 1978;Gongetal.,
2018), teachingskills (including enhancingstudentliteracy in the target language),and
communicatiorandlanguageskills (suchasproficiencyin the targetlanguage)are essential
for EFL teachersCultural knowledgefurther enricheshis by encompassingn awarenessf
the distinctionsin teaching English betweenEnglishspeakingand nonEnglishspeaking
countries(Yang,2019;Gongetal., 2018;Carmel& Badash2021).Thisimpliesthatteacher
coreknowledgetranscendShulman'g1986)frameworkandintegratesknowledgespecificto
the EFL domain.The proposedhreepart modelof EFL teacherknowledgein the Figure 2
therefore representsan enhancedframework of core knowledge that encompassesoth

knowledgebeneficialto teachersn generallndEFL-specificknowledgeof EFL teachers.

Given that the core knowledgeof EFL teachersencompasseboth cultural and language
knowledge SNSserveasa potentialavenuefor naturallearningexperiencesConsideringhat

SNShasbecomeanintegralpartof our daily lives, it canindeedbe regardedasa conduitfor

natural learning experienceg§Lo & To, 2023). The utilisation of SNS, particularly during

interactionswith nativeEnglishspeakerandEnglishteachersrom othercountriesjnherently
involvestheuseof theEnglishlanguageThis engagemertasthe potentialto enhancanEFL

teacher'sEnglish proficiency (Manca & Ranieri, 2016; Chawinga,2017; Bui, 2022). For

instance,when EFL teacherdanteractwith native English teachersthrough SNS, they can
witnesshow Englishis usedin authenticrealtlife situationswhich canenhanceheir English
proficiency. This engagementan contributeto the naturalgrowth of EFL teachersasthey
learnby observationaligningwith the conceptof naturallearning(Lo & To, 2023).

SNScanalsodevelopnaturallearningexperienceastheseareviewedasinformalascompared
to traditionalclassroonsettingandusingSNS,EFL teacherganhavecasuabliscussionsshare
views and exchangeexperiencesegardingEnglish languageteaching(Liang, 2021). This
informal communicationshows the natural way individuals learn outside of traditional
classroomandmotivateEFL teachergo useSNSin their daily routines fosteringcontinuous

learning without having the limitations of time and place which thereforesupportsnatural
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learningthattakesplacethroughregularexperiencendpractice(Bui, 2022;Saltonetal.,2022;
Lo & To, 2023) as shownin Table 9. Table 9 providestheoreticalframeworksof core
knowledgefor EFL teachers.

Table 9: Theoretical frameworks of core knowledgefor EFL Teachers

Theoretical Key Components References

Framework

Traditional Core| Emphasisessubject knowledge,| Shulman (1986), Darling-Hammond
Knowledge pedagogicalcontent knowledge, (2006)

Models andcurricularknowledge.

EFL-Specific Encompassesulturalknowledge,| Yang(2019),Carmel& Badash(2021)
Core Knowledge| language proficiency, teaching
Model theories, skills, and

communicatiorskills.

Natural Learning| Highlights the role of natural| Lo & To (2023),Mehdizadetetal. (2023)
Model learningexperiencesn acquiring

coreknowledge.

SNS might contribute to cultural knowledge by exposingEFL teachersto new cultural
phenomenaparticularlymusic, YouTubevideos,anddiscussion®f TV showson Facebook
(Moghavvemi, Sulaiman, Jaafar& Kasem, 2018; Lo & To, 2023). Other authors have
successfullyconductednixedmethodstudiesutilising surveysandinterviewswith bothEFL
and generalteachersto support the aforementionedfindings (Manca & Ranieri, 2016;
Moghavvemiet al., 2018). In their study, Moghavvemiet al. (2018) focusedon role of
YouTubein providing visual tools for classroominstructionby interviewing thirty students
initially, developinga scalebasedon the gathereddata. Subsequentlythey administereda
guestionnairg¢o 321 university studentsn Malaysia.Findingsof this study haveconfirmed
thatYouTubeplaysaneffectiverolein learningof studentstheauthorseachedhisconclusion
basedon datafrom questionnaireesultsandinterviewswith 30 studentsThe dataconfirmed
thatstudentsimainmotivationsfor usingYouTubewereentertainmentybtaininginformation,
andacademidearning.lt wasalsoobservedhat using videosrelatedto the subjectat hand
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could enhancehe learning experiencefor students.YouTube offers an extensiverangeof
visualandmultimediacontentandteacherdy usingthesevisualsandmultimediacontentcan
improves t u d enderswridingf difficult subjectyMoghavvemietal., 2018).

Theformatof multimediaandvisualcontenton YouTubeaddressedifferentlearningmodes
of studentsandtheir varying learningneeds.It can makethe contentmore enjoyable,thus
improvings t u d engagem@ntThus, Moghavvemiet al. (2018) concludedthat YouTube
significantly enhancestudentiearningandrecommendshe integrationof YouTubeuseinto

thecurriculum.Thesdindingshavenotbeenspecificallyappliedto the SaudiArabiancontext.
Additionally, thereremainsa lack of clarity on whetherEFL teachersusing SNS observe
improvementsn their core knowledgecomparedto their counterpartsThis highlights the

significanceof delvingdeepeiinto theseaspectshroughfurtherresearch.

To summarisedifferenttheoriesregardingcoreteachetknowledgefocuson variousaspects.
In EFL teaching, the comprehensivemodel of core knowledge encompassesultural
knowledgealongsidepedagogicknowledgeand languageproficiency (Malderez& Wedell,
2007;Lo & To, 2023)asshownin Table10. Table10 summarisethekeyideas:

Table 10: Summary of key ideas

Key ldeas References

EFL teachersrequire a diverse core knowledge, including | Nguyen (2016), Lam (2019),
pedagogiclanguageandculturalknowledge. Huang& Huo (2019)

CPD is crucial for updatingand enhancingcore knowledge, Tarone & Allwright (2005),
especiallyin pedagogicahndlanguageaspects. Gore& Rossern(2020),Shakki
(2022)

Social networking sites (SNS) play a significant role in | Manca& Ranieri(2016),Ekoc
enhancing cultural, pedagogical,and language knowledge| (2020),El Deen(2023)

throughinteractionsanddiscussions.
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Theoreticaframeworksor coreknowledgein EFL teachinggo | Yang (2019), Carmel &
beyondtraditionalmodelsto incorporateEFL-specificelements Badash (2021), Lo & To
suchasculturalknowledge. (2023)

Teacherganconsideacquiringor developinghewcoreknowledgeasanelemenbof their CPD
(Wallace,1991; Saltonet al., 2022). This thesisaimsto explorewhetherSNScanserveasa
potentialsourceof coreknowledge contributingto how SNSmight enhancehe effectiveness
of CPDbasedn EFL teacheperspectivesOneexpectedimitation is thatknowledgatself is
abstractand challengingto quantify in termsof knowledgebuilding activities (Pennycook,
1989;Kumaravadivelu2012;Abakah,2023).

2.4.AssessingreacherCore Knowledge

BecauseCPD contributesto teacher'score knowledge(Richards& Farrell, 2005; Collins &
O 6 B r 20&lnAbakah,2023),the acquisitionof new core knowledgebecomesa decisive
factorin gaugingtheeffectivenesef CPDprocessefMalva,Leijen& Baucal,2020).Building
upontheresearctby Richards(1998)andFreemarandJohnson(1998),this thesiswill delve
into a comprehensivéramework of EFL teachercore knowledge,encompassinganguage
knowledge cultural knowledge and pedagogiknowledge.ln a studyby SatoandOyanedel
(2019) theyexploreadheextentto whichcoreknowledgenfluencedeFLt e a c reraptsois
of teachinggrammar.They highlightedin their researclhthat pedagogidknowledgecould be
dividedinto six differentareaslessorplanningandteachingnethodsclassroommanagement,
learning and development affective motivational dispositions,evaluationproceduresand

literacyin dataandresearch.

CPD playsa pivotal role in assessingndenhancinghe coreknowledgeof EFL teacherdy
strengtheningheir languageproficiency and encouraginghe adoptionof effectiveteaching
methods(Wang et al., 2022). For instance,CPD workshopsfocusedon advancedenglish
grammarand compositioncanelevatethe English proficiencyof EFL teachersThis enables
them to show languageusageskillfully to studentsand correctgrammaticaland sentence
constructiorerrorsin bothspokenandwritten assignmentéWong& Moorhouse2021).CPD
sessionsaddressingeadingcomprehensiomstructionempowerEFL teacherswith diverse

strategiesencompassingomprehensiorasks,pre-readingactivities, and engagingin post
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reading discussions.These tools prompt EFL teachersto evaluate students'reading
comprehensiorevels, enabling them to tailor instructional methodsbasedon individual
comprehensioandreadingproficienciesWammesetal., 2022;Pappaetal., 2023).

To assesstudentsivriting abilities, EFL teachersanbenefitfrom CPD initiatives aimedat
refining writing skills. Theseworkshopsencompasgssaystructuring,vocabularyutilisation,
andevaluatingstudentswritten submissionshroughdiversewriting assessment&llowed by

constructivefeedback(Pappaet al., 2023).EFL teachersanimprove speakingandlistening
capabilities of studentsthrough CPD programmesincorporating role-playing, simulated
authenticconversationsand pronunciationexercisesThesemethodsequip EFL teacherdo

assesstudentsverbalskills, scrutinisefluency, pronunciationandthe ability to havedetailed

discussiongn the EnglishlanguaggGeorgiouetal., 2023;Pappeetal., 2023).

Similarly, Chen,FlowerdewandAnthony(2019)highlighteddataliteracy,researciskills, and
lessonplanningwhile investigatingEFL teachersutilisation of digital collectionsof English
texts.However,the questionremainsunansweredegardingwhetherSNS usecanintroduce
innovativeteachingmethodologieseffective classroommanagemenpractices,or enhanced
evaluationproceduresWhile existing literature hasdescribedspecific aspectof pedagogic
knowledge,suchasdigitally assistedearning,a gap remainsin the explorationof whether
incorporatingSNS during CPD initiatives contributesto the developmenbf new pedagogic
knowledge(Sato& Oyanedel2019;Chenetal., 2019; Alzhrani et al., 2023).1t is therefore
importantto examinethe potentialcorrelationbetweenSNSutilisation andthe enrichmentof
EFL teacherspedagogiknowledge This researchhereforeseekgo investigatethe question
of whetherthereis a clearlink betweerhow SNSintegrationmay causethe augmentatiorof
pedagogicknowledgeof EFL teachersas observedin the studiesof Vance, Pendergas&
Garvis(2017),Leigh (2019),Pappeetal. (2023).

For languageproficiency, Alipoor and Jadidi (2016) examinedwhetherreflective writing
practicesontributedo thelanguageroficiencyof EFL teachersThesescholardistinguished
betweertheproficiencygap,thefrequencyof Englishusein class andthefrequencyof English
usein instruction(Alipoor & Jadidi,2016).1t is possiblethat SNS may augmentthesefour
dimensionsof EFL teacherslanguageknowledge,including fosteringthe use of the target
languagédor instruction(Englishlanguage]Goodyeasetal.,2019;Carpente& Harvey,2019;
Carpenteetal., 2023).

54



Theinclusionof rubricsfor assessinganguageskills is an essentiahspecbf effective CPD.
Rubricsprovidea structuredframeworkfor assessinganguageproficiency (Maryam,2020).
For example,EFL teacherscan usethe targetlanguage(English) as the primary mode of
instruction when teaching reading comprehensioncan form an engaging atmosphere
facilitating studentdo engagen authentiauseof the EnglishlanguagdCarpenteetal., 2023).
EFL teacherdy usingrubricsin readingcomprehensiosanfacilitatethemtoassess t udent s 0
ability to presenta synopsisof the main points of a readingparagraphability to engagen
critical thinking and their ability to skim and scaninformation from reading paragraphs
(Algazzaz,2023).With the help of CPD workshopsandusing SNSto interact,EFL teachers
can learn about constructingand using rubrics effectively, eventually enhancingtheir
assessmenpractices(Algazzaz, 2023). With this approach,CPD not only contributesto

languageproficiency,but alsoto the developmenof effectiveevaluationstrategies.

PoeczeEbsterandStrausg2018)andManca(2020)identifiedthatculturalknowledgeamong
social mediausersencompassefamiliarity with popular culture figures, such as William

JeffersonClinton (Bill Clinton), andlanguagespecificculturalphenomena-However,Poecze
etal. (2018)demonstratethat SNSengagemenntroducednewculturalinsights,butwhether
this appliesto EFL teachersemainsunverified.In contrastthereremainsa gapin knowledge
regardingvhetherEFL teachergainnewpedagogi@andlanguage&nowledge aswell asskills

like designing effective rubrics through their interactionson SNS (Choi & Lee, 2016;

Algazzaz,2023)This examinationaligns with the overarchingthemeof this PhD research,
seekingto explainthe potentialof SNSto contributeto EFL teachersinultifacetedknowledge
domains)anguageproficiency,andevaluationpracticesThesedifferentareasof teacheicore
knowledgeareshownin Table11. Table 11 below summariseshe differentareasof teacher

coreknowledgeasconceptualisedboveby differentauthors:

Table 11: Assessmenbf TeacherCore Knowledge

Area of TeacherCore

Variable Clarification
Knowledge
Teachingmethodsandlesson | Awarenes®f nhewtrendsin
planning classroominstruction.
Knowledgeof toolsfor
Classroommanagement managingclassroom Pedagogi&nowledge

behaviours.

Awarenes®f theavailability

Learninganddevelopment of formal PD programmes.

55



Affective-motivational
dispositions

Knowledgeof motivation
requiredto teachnew
knowledge.

Evaluationprocedures

Knowledgeof standardised
testsandsimilar evaluation
metrics.

DataandresearcHiteracy

Knowledgeof conducting
independentesearch.

Proficiencygap

Thedifferencebetweercurrent
Englishproficiencyand
perceivedninimumlevel.

Frequencyof usingEnglishin
class

Thefrequencyof usingEnglish
in classroommanagement.

Frequencyof usingEnglishin
instruction

Thefrequencyof usingEnglish
whenteachingnewknowledge
of English.

Language&nowledge

Knowledgeof popularculture

Awarenes®f eventsand
individualsin popularculture.

Knowledgeof language
specificculturalphenomena

Knowledgeof how Western
culturecouldaffectthe English
language.

Culturalknowledge

Useof targetlanguagdor
instruction

Integrationof the English
languagen teachingpractices.

LanguageKnowledge

Rubricin assessingkills

Utilisation of rubricsto
evaluatdanguageproficiency

Pedagogi&nowledge

25.EFL T e a ¢ hQualifecdtions in SaudiArabia

This studywill concentrateon the CPD of SaudiEFL teachersandits correlationwith their
coreknowledge Examiningthe history andorigins of the TEFL movementin SaudiArabia,
this thesiscenterson the pivotal contributionmadeby the Ministry of Education(MoE) to the
evolution of TEFL. This sectionoutlineshow the SaudiArabian governmentifferentiates
amongEFL teachersgualifications.SaudiArabia lacks effective methodsto measureEFL
teacherstoreknowledgeusingformal academiqualifications As aresult,thecountrycannot
monitorthedevelopmenbf EFL teacherstoreknowledgeduringtheir CPD. Thesignificance
of English languageinstruction has witnesseda substantialsurge, particularly after the
discoveryof oil in SaudiArabia, notably throughinstitutionslike AramcoandKing Faisal

University (KFU) (Abdullateefetal., 2023).This surgeemergedn responséo theimperative
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of fosteringconnectionswith the global oil andgascommunity(Al-AsmariandKhan,2014;
Alzhrani, 2023).

While Englishremainsof utmostimportancean achievingnationwidestrategimbjectivesthere
is still aneedto understandvhetherthe currentapproacheso EFL teachingalign with the oil

export policies implementedby the Saudi Arabian government(Nurunnabi,2017; Gaffas,
2019). Even though foreign investmentsare drawn to oil exports, Saudi Arabia's English
proficiencyranks98th out of 100 countries(EF, 2020; Abdullateefet al., 2023). Without an
increasein the effectivenesof EFL teaching,SaudiArabia could encounterchallengesn

attractingforeigninvestment&ndmaximisingthe profitability of its oil exportstrategy.

It is vital to acknowledgehe pivotal role of the educatiorsectorin driving economicgrowth,

andthe National TransformationrProgram(NTP) underSaudiVision 2030 hasmeticulously
charteda comprehensiveoadmapfor educationakransformation(Abdullateefet al., 2023;
Alzhrani, 2023). EFL teachingforms a foundationof this educationaltransformation,as
highlighted by the NTP's priorities, which include enhancingteacher recruitment and
development,including specialisedtraining for EFL educators(Hossain et al., 2022;
Abdullateefet al., 2023). This researchseeksto contributetowards SaudiVision 2030 by

investigatinghow Social Networking Sites (SNS), particularly platforms like Instagram,
Twitter, andothersocialmediaplatforms,caneffectivelyfacilitate the professionagrowth of

SaudiEFL teachersTheNTP placesconsiderabléocusontheimportanceof refining curricula
and instructionalmethodologiesensuringthey align with the evolving demandsof the job

market(Abdullateefetal., 2023).

The SaudiVision 2030aimsto empowerSaudiEFL teacherdy leveragingthe potential of
socialmediato improvethequality of Englishlanguageeachingandlearningwithin thenation
(Alkraiji & Eidaroos,2016; Abdullateefet al., 2023). The integrationof enhancedEnglish
languagdeachingandlearningthroughdigital transformationexemplifiedby SNSutilisation,
aligns with the core tenetsof SaudiVision 2030, namely cultivating a skilled workforce,
enhancingemploymentprospects,and developingthe national economythrough a well-
equippedandproficientgeneratiorof Saudiyouth(Almoaibed,2020;Abdullateefetal.,2023).

Despitethe crucial role of EFL teachingin SaudiArabia, empirical evidencesupportingthe
contribution of formal ProfessionaDevelopment(PD) programmedo EFLt e a ¢ boeer s 0
knowledgeis lacking (Zhaoet al., 2019; Lindvall & Ryve, 2019).Lindvall & Ryve (2019)
conducteda review of 95 articlesfocusingon PD programmesntroducedby governments.

57



They highlighted that despitethe emphasistheseprogrammeshave not beeneffective in
enhancingtudeniperformancendteacherstoreknowledgeln SaudiArabia,theassessment
of EFL teacherstoreknowledgefollows atwo-tieredsystemTEL Educatorsindividualswho
practicedEnglishlanguageaeachingduringtheir collegestudiesandpassedhe examto obtain
an EFL teachinglicense,andnoneducatorsthoseholding a master'sor bachelor'sdegreen
English Languageteachingbut awaiting the EFL teachinglicenseexam (Ministry of Civil
Service,2017;Alzhrani, 2023). Thus,educatorsn contextof this thesisarethoseindividuals
who haveEFL teachingicenseandareoften providedwith formal PD programmesndnon
educatorarethosewho havedegreesn Englishlanguagdeachingout havenot obtainedeFL
teachinglicense due to which may face problemsin accessingformal PD programmes
(Assalahi,2021).

This formal differentiationbetweereducatorandnoneducatorsuggestshateducatordhave
a higherlevel of core knowledgeas againstnoneducatorsas Saudigovernmentecognises
educatorgo takepartin formal PD programsandthis differentiationis the basisof awarding
higher salaries,role and responsibilities (Assalahi, 2021). The downside of this strict
differentiationbetweeneducatorandnon-educatorss thateducatorsaremorelikely to have
formal qualificationsand certifications becauseof which they are more likely to have a
professionallevel of core knowledge due to which it remainsdifficult to evaluatethe
improvementin their core knowledge becauseof participationin formal PD programs
(Abdullateefetal., 2023).This differentiationfurthersignifiesthe bureaucratignvolvementas
the basisof decidingwhatmakesup coreknowledgeof educatorsasagainstetting educators
decidehow to gain the core knowledgekeepingin view thee d u ¢ aandd resa& meeds s 0
(Alzhrani, 2023). This strict differentiation between educatorsand noneducatorsalso
underminesthe potential usefulnessof acquiring core knowledge other than formal PD
programssuchasusingself-governedprofessionatlevelopmengctivitiesandusingSNSasa
meanto developcore knowledgeamongSaudiEFL teachergAssalahi,2021).1t is therefore
importantto show qualificationsand differentiationamongEFL teacheran SaudiArabia.

Table12 outlinesqualificationsanddifferentiationamongEFL teachersn SaudiArabia:

Table 12: Qualifications and differentiation amongEFL Teachersin SaudiArabia

Aspect Description References
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Qualification Saudi Arabia categorises EFL | Ministry of Civil Service
Categories teachers as educators and non | (2017),Assalahi(2021)

educatordaseddn qualifications.

Impact of | Educatorshaveformal EFL teaching| Abdullateefet al. (2023),
Qualifications licensesand often accesdormal PD | Alzhrani(2023)
programmes. Non-educators hold

degreedutawaitlicenses.

Bureaucratic The differentiation is based on| El Deen(2023)
Involvement bureaucratic decisions rather than
educatorsinput.

Implications for | Educatorsareincentivisedto engage Wolf & Peele (2019),
CPD in formal PD programmespotentially | Zhaoetal. (2019)

improvingcoreknowledge.

Role of Formal| Formal PD programmes are| Alrugi & Alharbi(2022)
PD Programmes | governmenssponsored avenues for

obtainingprofessionatjualifications.

This distinctionreflectsvaryinglevelsof qualificationsanddiverselevelsof coreknowledge.
The SaudiArabiangovernmentasshowedby the Ministry of Civil Service(2017),considers
educatorso possesgreatercore knowledgecomparedto noneducatorgAssalahi,2021).
Despitethis, the questionwhetherthesedifferencesin qualificationstranslateinto improved
teachingeffectivenessandoverall EFL learningoutcomesemainsa pertinentissuein Saudi
Vision 2030andthe needfor enhancingenglishproficiencyacrosghe nation(Alzhranietal.,
2023).

Theimplicationsof differentiatingbetweereducator&ndnoneducatorsn thecontextof CPD
arenotentirelyclear.Ononehand certainscholargproposehattheformaldistinctionbetween
thesetwo categoriesnamelythosewith qualificationsaseducatorandnoneducatorsserves
as a compellingincentiveto engagein developmentahctivities (Zhao et al., 2019). This
motivationarisesfrom therecognitionthatcertifiedindividualsor thosewith highereducation
tendto participatemoreactively in suchinitiatives (Zhaoet al., 2019; Wolf & Peele,2019;
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Alzhrani, 2023). Consequently EFL teachersclassified as educatorsare more likely to
participatein formal PD programmesaligning with governmentapprovedstandard®f core
knowledge As aresult,theybecomeeligible for highersalariegAlzhrani, 2023).

In Saudi Arabia, where there is a formal distinction betweenacademicqualifications,
governmenisponsoredD interventiongprovidedby collegesanduniversitiesemergeasthe
mainavenuegor obtainingprofessionatertificatesanddegreegAlruqgi & Alharbi, 2022).This
approactensureshateducatorsneettherequiredstandardef competencandknowledgeas
definedby thegovernmen{Alrugi & Alharbi, 2022).

It is importantto explainthatwithin the contextof thisthesistermé e d u c describesho8e
individualswho hold professionatjualificationsin teaching similar to theU K dPestgraduate
Certificatein Education(PGCE)whichis aformal academiqualificationthatcanbe obtained
throughteachettrainingandit showsa specificlevel of educationatrainingandcompetence,
andit is not a requiremento becomea qualified teacherin England,but its role is vital in
developingt e a c Bkdls andknowledge (DepartmentFor Education,2023). This also
signifiestheimportanceof CPDfor teacherasperthe Departmentor Education(DfE), UK 6 s
Standardor T e a ¢ Pmfessi@dnaDevelopmentywhich stateghateffectiveCPDfor teachers

is afundamentapartof securingeffectiveteaching(CPD,2019).

CPD in UK is no more limited to traditional schooltraining but consideringKk s c ho ol s 6
annual spendingon educationaltechnologywas £900M in 2019 (CPD, 2019) and it has
increasedo £3.4billion by endof 2021 (Departmenfor Education2022),thus,CPDis also
aboutincorporatingeducationatechnologyandaboute-learning(CPD, 2019; Departmentor
Education2022).This alsohighlightsthe significanceof usingSNSto developeffective CPD

for teachersin thewider contextof EFL teachingby joining CPDprogrammeds:FL educators
canassociateheir teachingpracticeswith internationalstandardsind specific objectivesof
SaudiVision 2030and contributingto the developmenbf a trainedand competenteaching
workforce(Abdullateefetal., 2023).

It is importantto explainthatwithin the contextof thisthesistermé e d u c describesbode
individualswho hold professionatjualificationsin teaching similar to theU K dPestgraduate
Certificatein Education(PGCE)whichis aformal academiqualificationthatcanbe obtained
throughteachettrainingandit showsa specificlevel of educationatrainingandcompetence,
andit is not a requiremento becomea qualified teacherin England,but its role is vital in
developingt e a c Bkdls andknowledge (DepartmentFor Education,2023). This also
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signifiestheimportanceof CPDfor teacherasperthe Departmenfor Education(DfE), UK 6 s
Standardor T e a c IPmfessianaDevelopmentyhich stateghateffectiveCPDfor teachers

is afundamentapartof securingeffectiveteaching(CPD,2019).

CPDin the UK is no morelimited to traditionalschooltraining but consideringbK s c hoo | s 6
annual spendingon educationaltechnologywas £900M in 2019 (CPD, 2019) and it has
increasedo £3.4billion by endof 2021 (Departmentor Education2022),thus,CPDis also
aboutincorporatingeducationatechnologyandaboute-learning(CPD, 2019; Departmentor
Education,2022). This also highlights the significanceof potentially using SNSto develop
effectiveCPDfor teachersln thewider contextof EFL teachingby joining CPDprogrammes,

EFL educatorsanassociateheir teachingpracticeswith internationalstandardsandspecific
objectivesof Saudi Vision 2030 and contributing to the developmentof a trained and

competenteachingworkforce(Abdullateefetal., 2023).

The English languageeducationin SaudiArabia is undergoingsignificant transformations
(Mohiuddin et al., 2023). Among these changes,the introduction of English language
instructionat the primary educatiorievel emergesasa pivotal initiative for fosteringEnglish
languageproficiencyin younglearnersThis developmentloselyalignswith the objectivesof
SaudiVision 2030, which strivesto cultivate English languagecompetencemongschoot
level studentgAbdullateefetal., 2023)asshownin Table13. Table13 outlinesSaudiVision
2030andEFL teachingransformation:

Table 13: Saudi Vision 2030and EFL teachingtransformation

Aspect Description References

Role of EFL|EFL teaching plays a| Hossairetal.(2022),Abdullateefetal.
Teaching in | foundationalolein SaudiVision | (2023)
Vision 2030 2030, focusing on teacher

recruitmentanddevelopment.

Integration of | CPD in the UK integrates CPD (2019), Department for

Educational educationaltechnology and e- | Education(2022)
Technology learning, emphasising its
importance.
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SNSandCPD SNS can facilitate the| Alkraiji &  Eidaroos (2016),
professional growth of Saudi| Abdullateefetal. (2023)
EFL teachers, aligning with

Vision 2030.
Role of | Saudi Vision 2030 aims to | Almoaibed (2020), Abdullateefet al.
Cultivating a|develop a well-equipped, (2023)
Skilled proficient generationof Saudi
Workforce youth.

Furthermore, the strategic recruitment of educatorsfrom nonnative Englishspeaking
countriessuchasBangladeshemergessapromisingstrategyto improvethepool of qualified
EFL teachersin alignmentwith SaudiVision 2030'sgoal of cultivating a skilled andadept
teachingworkforce (Alzhrani, 2023). This recruitmentapproach focusing on Bangladeshi
nationals pearsparticularsignificancefor EFL instructionin SaudiArabiadueto thefactthat
BangladeshiEFL teachergienerallyexhibitastrongcommandf the Englishlanguagearesult

of their educationaturriculumbeingconductegredominantlyin English(Ara, 2020).

While Englishis notofficially designateésasecondanguagen Bangladeshi is widely used
throughoutthe country,underscoringhe proficiencyof Bangladeshnationalsin the English

language(Ara, 2020). Consequentlythe recruitmentof EFL teachersfrom Bangladeshi
backgroundshas the potential to enhances t u d euiturad idtelligence by facilitating

interactionswith BangladeshieducatorsThis interactioncan foster an improved grasp of

cultural awarenessaugmentcommunicationskills, and contributeto the overall English

languagdearningexperiencavhichalignwith theSaudiVision2 0 3 Obfedtivesof improved
languagdearningandteaching(Alnufaie, 2022). Table 14 showsthe role of CPD in Saudi
Vision 2030

Table 14: The Role of CPD in SaudiVision 2030

Vision 2030Goal Relevanceto CPD

Quality Educationand Learning| CPD improves teaching quality and

Outcomes studentoutcomes.
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Professional Development of | CPD aligns with the developmentof

Teachers teachingstaff.

Technologyintegration CPD supportseducatorsin adopting

newtechnologies.

GlobalCompetitiveness CPDenhancethecompetencef Saudi

teachers.

Adaptedfrom Alnufaie (2022),Abdullateefet al. (2023)

However thereremainsa gapin theliteratureasotherscholargZhaoetal., 2019;Lindvall &
Ryve, 2019) have not examinedinto the specifics of how Saudi Arabian EFL teachers
complementheir participationin formal PD programmesy engagingin CPD during their
leisuretime. Thisincludesactivitieslike conductingndependentesearclor engagingn peer
discussionsFor instance Gonzalez& Quinchia(2003) categoriseEFL teachersheedsinto
threedomainsasaworker,aninstructor,andalearner Similarly, Stevensortal. (2016)assert
that EFL teacherspossessa nuancedunderstandingf their areasof core knowledgethat
requirefurther developmentallowing themto tailor their professionatievelopmenactivities

accordingly.

However, despite this gap, the Human Capability Development Program, an integral
componenbf SaudiVision 2030, haswitnesseda surgein educatorspursuitof professional
developmentoursesn SaudiArabia. Notably, morethan420,000educationajprofessionals
havebenefittedfrom 3,700 professionablevelopmenprogrammegMohiuddin et al., 2023).
While this surgehighlightstheincreasingoopularityof formal professionatievelopmentPD)
coursesit doesnot provideclarity regardingthe proportionof EFL teacherengagedn these
programmes®r their specificareasof interest.This shortageof informationhighlightstheneed
for furtherinvestigation Although, this thesiswill notaddresghis questionnonethelesst is
importantto find outthepercentagef EFL teachersctivelyparticipatingn formal PD courses
and identify the specific areasin which these educatorsseek additional professional
developmentBy addressingheseaspectsthis researcttancontributevaluableinsightsinto
the alignmentbetweenformal PD programmesandthe actualdevelopmentaheedsof Saudi
EFL teachers.

Tablel15 outlinestheimpactof EFLt e a c padicipati@nin formal PD programmes:
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Table 15: Impact of EFL teachers'participation in formal PD programmes

Aspect

Description

References

Surge in

Participationin PD

The

Development Programme under

Human Capability

Mohiuddinetal. (2023)

Programmes Vision 2030 has seensignificant

participation.

The PD

programmes’popularity does not

Lack of Clarity on in  formal Mohiuddinetal. (2023)

EFL

Participation

surge
Teachers
clarify the percentageof EFL
teachelparticipation.

Need Researchs neededo determineif

Investigationof PD

for Abdullateefetal. (2023)
formal PD programmeslign with
Programme the actualdevelopmentaheedsof

Alignment EFL teachers.

In contrasto theapproactpracticedn SaudiArabia,theinternationaframeworkfor assessing
the outcomeof formal ProfessionaDevelopmen{PD) programmeseflectsvaryinglevelsof
core knowledgeacrossdifferent disciplines (e.g., academicEnglish vs. businessEnglish)
(Ministry of Civil Service,2013;TEFL, 2020). TESOL (2019)stateshateducatorsteaching
practices, contextual settings, and methodologiesemployed form the essenceof core
knowledgelt isimperativethatthis knowledgebaseencompassesriousformsof knowledge
representatiorthat effectively capturethe evolution of teacherlearningwithin the intricate
interplay of social, cultural, and institutional dimensions(Freemanand Johnson,1998;
Ozdemir,2020).

However,SaudiArabia'srigorousdemarcatiorbetweeneducatorsand noneducatorsaffects
precise assessmenbf the advancementsn teachercore knowledge brought about by
participationin formal PD programmesThe country doesnot have proper mechanismgo
monitor improvementsin EFL teachers'fundamental knowledge, such as providing
supplementaryormal coursesand certificateslike the onesgiven by the TEFL association
(Cirocki & Farrell, 2019; TEFL, 2020), it is thereforeimportantto outline international
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frameworkversusSaudiapproacho coreknowledgeasshownin Table16. Thus,it remains

likely that EFL educatorsn SaudiArabiacanalsogain coreknowledgeoutsidethe domains

of formal PD programmesnotablythroughthe utilisationof SNS.This thesisaimsto explore

theissueof how SNScanenrichthe coreknowledgeof EFL teachersn SaudiArabia.

Table 16 provides aspectsof international framework versus Saudi approachto core

knowledge:

Table 16: International framework vs. Saudiapproachto core knowledge

distinction between
educators and non
educators, affecting core

knowledgeassessment.

Aspect Description References
International International frameworks| TESOL (2019), TEFL (2020)
Framework assess core knowledge
across disciplines (e.g.,
academic English vs.
busines€nglish).
SaudiApproach Saudi Arabia has a strict | Ministry of Civil Service(2017)

Lack of Mechanisms

to Monitor Core

Saudi Arabia lacks

mechanisms to monitor

Abdullateefetal. (2023),Alzhrani (2023)

Arabia may gain core
knowledgeoutside formal
PD programmesincluding
throughSNS.

Knowledge improvements in EFL
teachers' fundamenta
knowledge.
PotentialRoleof SNS | EFL educatorsin Saudi| TEFL (2020),Abdullateefetal. (2023)
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2.6.The Key Characteristics of EFL Teachersin SaudiArabia

The aim of this sectionis to outline the fundamentatharacteristicef EFL teachersn Saudi
Arabia, usingthe Tatweerprogrammeasa referencan this thesis.The Tatweerprogramme
servesas a valuable sourceof professionaldevelopment(PD) programsin Saudi Arabia
(Tatweer,2018; Alghamdi & Al Dossary,2021). Centralto the objectivesof the Tatweer
programmas the alignmentof EFL teachingpracticeswith global standardsTheglobal EFL
teachingcommunity hasput forth the 'Key Global Criteriafor EFL Teaching,’and Tatweer
programmestrives to follow thesecriteria which encompassefour primary dimensions:
languageproficiency,cultural awarenesdnstructionalstrategiesand assessmeriechniques.
Thesedimensionsollectively definethe notion of ‘professionalismithin the realmof EFL

teaching(TESOL,2019).Thefollowing aspect&ncapsulatéhesedimensions:

1 Language: Proficiency in the English language and understandingof English

acquisitionprocesses.
T Culture:Familiarity with the culturesof Englishspeakingcountries.

1 Instruction:Acumenin employingeffectivepedagogicapracticedor Englishlanguage

teaching.

1 AssessmentExpertisein utilising varioustestsandexercisedor evaluatingstudents'

performance.
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Figure3. Key Global Criteriafor EFL Teaching

The model depictedin Figure 3 sharessimilarities with the definition of teachercore
knowledgeemployedin this study,which encompassesfocuson pedagogical¢cultural, and
language knowledge. For instance, the term 'Culture’ aligns with cultural knowledge,
‘Language’correspondgo languageknowledge,while 'Professionalism,'Instruction,'and
'‘Assessmentollectivelyencompaspedagogicaknowledge(TESOL,2019;Alzhrani, 2023).
EFL teachersn SaudiArabia aspireto fulfill theseEFL teachingcriteriaby enhancingheir

coreknowledgethroughCPD activities.

However, despite this aspiration, EFL teachersand schoolstaking part in the Tatweer
programmedo not haveaccesdo formal PD coursesor CPD resourcegsuchas hubswith
digital textbooksand videos) that addressthese specific criteria. Currently, the Tatweer
initiative primarily concentratesn instructionalaspectsintegratingdigital trainingandICT
(Aleasa,2009;Alkatheery& Alnassar2010;Allahbi, 2023).The Tatweerinitiative primarily
focuseson integratingdigital training and ICT into instructionalaspectsHowever,culture,
languageandassessmeritavenot beenexplicitly incorporatednto the formal PD programs
of the Tatweer project as essentialelementsof EFL teachingquality or recognisedas
component®f teachercoreknowledge SNS platformsemergeasoneof the few sourcedor

SaudiEFL teacher$o augmentheir coreknowledge Theabsencef a cleardefinition of how
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SNScontributego coreknowledgeresultsin SaudiEFL teacherencounteringhallengesn
effectively utilising CPD platforms, revealing certain limitations of the Tatweer project
(Zonoubietal.,2017;Wang& Kokotsaki,2018).

TheTatweermrojectcategorisethedisparitiesn thegoalsof its PD programsnto qualification
and training, curriculum development, school environment enhancement,and the
implementatiorof extracurricula@activities(Allmnakrah& Evers,2020. Tatweerservesasan
entity responsibldor designingandfunding CPDinterventiondor EFL teachersHowever,as
of now, no studiesin SaudiArabia have comprehensivelyvaluatedwhetherTatweerhas
successfullyproughtaboutsubstantialmprovementsn CPD outcomesThe currentliterature
predominantlycentersonteachingenglishto younglearnersandon Englishlanguagdearning
studentsmotivationto pursueEnglishcoursegWedell& Alshumaimeri,2014;Gaffas,2019;
Abdullateefetal.,2023).Thishighlightstheneedior newmechanism# enhanc&€PDbeyond
the Tatweerproject. Therefore this thesisaimsto addresshis gap by examiningthe role of
SNSusagein the CPD of Englishteachersaiming to potentially generalisethe findings to
asses$iow SNSusecontributeso meetingthe global criteriafor EFL teachingexcellenceas

shownin Table17. Table17 showskey characteristicef EFL teachersn SaudiArabia

Table 17: Key characteristicsof EFL teachersin SaudiArabia

Characteristic | Description References
Language Proficiency in the English| TESOL(2019),Alzhrani(2023)
Proficiency languageandunderstandingf

Englishacquisitionprocesses.

Cultural Familiarity with the culturesof | TESOL (2019),Alzhrani (2023)
Awareness Englishspeakingcountries.

Instructional Acumen in employing| Aleasa(2009), Alkatheery & Alnassar
Skills effectivepedagogicapractices| (2010), TESOL (2019),Allahbi (2023)

for Englishlanguageeaching.

Assessment Expertisein utilising various| TESOL (2019)

Expertise tests and exercises for
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evaluating students

performance.

Tatweer

Initiative

Tatweer primarily focuseson
instructional aspects
integratingdigital training and

ICT into teaching.

Tatweer (2018, Allmnakrah & Evers
(2020)

CPDChallenges

Lack of formal PD coursesor
CPD resources addressing
specific criteria like culture,

languageandassessment.

Alzhrani (2023)

Roleof SNS

SNSplatformsareessentiafor

SaudiEFL teacherso augment
their coreknowledge put their

roleis notwell-defined.

Zonoubi et al. (2017), Wang &
Kokotsaki(2018)

Tatweer

ProgramGoals

Tatweer categorisesits PD
programs into qualification,
curriculum development
school environment, and

extracurriculamctivities.

Allmnakrah& Evers(2020

Evaluation of

No comprehensive studies

Wedell& Alshumaimeri(2014),Gaffas

Tatweer have evaluated whether| (2019),Abdullateefetal. (2023)
Tatweer has brought
substantial improvements in
CPDoutcomes.

ResearclGap | Thereis agapin theliterature| Abdullateefetal. (2023)

regarding mechanisms to
enhance CPD beyond the
Tatweerproject.
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2.7.Selt-directed learning and CPD

It is importantto outline how thekey characteristicef EFL teachersliscussedhn the previous
section may affect the efficiency of their selfdirected learning and CPD initiatives in

developingtheir teachingskills and knowledge.This sectionpresentsself-directedlearning,
andthe CPD. Self-directedlearningis an integral part of what differentiatesCPD from PD

Self-directed learning entails independentengagementhat embracesprinciples of self

managemenand personalautonomy(Abakah,2023). Within this framework,learnerstake
initiative, selectsubject,determineteachingstrategiesandregulatethe paceof learning.This

learnercenteredapproachensuresthat learnersleveragetheir prior knowledge,internalise
newly gainedknowledge andeffectively applyit, contributingto its perceivedsuccessAny

intentionaland systematiceffort to gain knowledgefalls underthe umbrellaof self-directed
learning(Abakah,2023;Wangetal., 2023).

Learninginitiatives, whetherselfinitiating studiesor group projects,are often motivatedby

multifacetedactorsthatvaryfrom persorto personDesigningCPDprogrammeshatcultivate
a culture of inquiry, discouraggudgment,and nurture selfguidancethrough constructive
feedbaclkcanfacilitate self-directedearning(Abakah,2023).CPDdesignerganhelplearners
confidently plan selt-directedlearningprojectsby offering courseghat build practicalskills

such as literature research,critical assessmentinformation organisation,retrieval, and
computer proficiency (Sharma,2022). Modes of CPD that foster supportedself-directed
learningencompassmallgroupinstruction journalclubs,apprenticeshipgqracticeauditsand

evaluationsaswell asmaintaininga learningportfolio (Shannon2000;Sharma2022).

RegardingeFL and self-directedlearning,a quastexperimentalstudy conductedwith EFL
studentsn SaudiArabiashowedhe efficacy of the self-directedlearningapproach{Khodary,
2017). This study involved assessingeFL studentsbefore and after exposureto the self
directedlearningapproachKhodary (2017) observedsignificantimprovementsn outcomes
afterimplementingheself-directedearningmethod highlightingits positiveimpact.Khodary
(2017)in this studyexaminedhe impactof Edmodowhich is an online learningplatformin
improving the self-directedlearningabilities of SaudiEFL studentsandthe authormeasured
improvementsn self-directedlearning before and after the use of Edmodousing the pre-
PersonalResponsibilityOrientationto Self-Direction in Learning Scale(PROSDLS). The
findings confirmedthatstudentsvho usedEdmodohada higherscoreon PRO-SDLS scaleas

againstthe studentswho did not use Edmodo,thus, confirming that using Edmodohad a
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positive impact on improving the self-directedlearning abilities of the students(Khodary,
2017).Havingdiscussedelf-directediearningandCPD, it is importantto discusghe Tatweer

projectandits relevanceo this thesiswhichis presentedh the nextsection.
2.8.General Tatweer Project Information:

Significantadditionsto CPD in the 20th centuryincludedthe developmenbf the Guide to
EducationallrainingandScholarshipsScholarshipsireintegralfor studenidevelopmentand
suchtrainingis efficient for teachersThereforeijt is crucialto establisha properchanneffor
providing studentsandteachersvith theseopportunitieqCleland,2021).However,no proper
guide was introduceduntil the Tatweer project, when Saudi Arabia formulated its own
approachio CPD(GDTS,2013).To shift theresponsibilityfor managingCPD performanceo
individual schoolstheMinistry of EducationfMoE) implementedhe Tatweerproject(Aleasa,
2009;Alkatheery& Alnassar2010;Tatweer2018).TheSaudiArabianMinistry of Education
noted the Tatweerproject enabledteacherso follow individual CPD plans and gain core
knowledgerelevantto their specificschoolsandclassroomgTatweer,2018).Accordingto the
Tatweer project, core knowledge focuseson one specific field of a teacher'sexpertise,
emphasisinghe developmenbf relevantknowledge higherstudiesandexpertisen thearea
theyareprofessionallypursuing.The Tatweerprojectaimsto encouragénnovation,advocates
for decentralisationf thesystemandaimsto give moreauthorityto teachergTatweer2018).

Previously the MoE dictatedthe teachercoreknowledgethathadto be gainedthroughCPD,
suchastheuseof standardisetestsfor studentassessmenkEor examplethe MoE allowedthe
useof standardised&nglishproficiencytestsfor studentassessmentyhich took placeyearly
to evaluateEnglishlanguageskills andprogressof studentAl-Seghayer2022).Introducing
Tatweer project, however, has started notable changesin conducting English language
proficiency assessmentas it intendedto provide resourcesand prospectsto teachersto
improvetheir assessmeigracticeq Tatweer,2018).Onesuchinitiative is to conductEnglish
languageproficiency teststhroughoutthe year as againstleaving it till year end and use

diagnostiandicatorsto help studentsvho underperformin thesetests(Al-Seghayer2022).

The Tatweerprojectnow allows teachergo prioritise areasof core knowledgethataremore

relevantto their specificcontexts.This is achievedhrough:

1 IncreasedteachingresourcesTatweer schoolsreceive high-quality equipmentand

resourcesjncluding multimedia projectors,new laptops,and accessto high-speed
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internetconnectiongAleasa,2009; Allahbi, 2023). The Ministry expectsteacherdo
usetheseresourcedo accessadditional sourcesof core knowledge,including SNS
(Tatweer,2018). The coneof learningis a useful conceptwhich suggestdifferent
retentionratesfor different learningmethodsand focuseson the notion that when
selectinganinstructionalmethod,it is importantto involve studentsn the processo
enhancethe retentionof their information (Dale, 1969). With the help of Tatweer
project, teacherscan transformteachingresourcego align with SaudiVision 2030's
goalof offering interactiveandstudentcenterednethodgAbdullateefetal., 2023)for
betterretentionof information(Dale,1969).Thus,the notionof interactivityandusing
resourcesbasedon s t u d dearning éxperiencescan enable studentsto retain
informationwhich canhelplanguagdearningandteachingn EFL.

1 Teacherparticipationin making requestsTeacherscan submit customrequestsor
additionalresource$rom the MoE. If anEFL Sauditeacheidoesnothaveatabletor a
laptopfor usingSNS,the MoE will providesuchassetgAlkatheery& Alnassar2010;
Abdullateefetal., 2023).

1 Teachemarticipationin decisionmaking: Teachersancreatecustomself-evaluation
plans independentlyof the MoE guidelines,thus empoweringteachersand giving
agencyfor their professionaldevelopmentFor example,self-evaluationplans can
enableteachergo identify areasof improvementn their instructionalstrategiesthus
taking control of their learningand giving agency(Albiladi, 2022).If an EFL Saudi
teacherusesnew pedagogicor cultural knowledge(e.g., by conductingfree-form
discussionsvith students)the MoE will not mandateany changeso suchpractices.

EFL teacherengagedn the Tatweerprojectcanutilise SNSfor acquiringcore knowledge.
This thesisseeksto explore whetherthis approachproveseffective in contributingto EFL

teachersCPDandenhancingheir coreknowledge EFL teachersacrosghe UnitedKingdom,

the United States,and Europeconsiderusing SNS as a collaborativelearningapproachhat

effectively contributesto core knowledge(Johnson& Johnson2017; Carpenter& Harvey,

2019;Carpenteetal., 2023).However, Tatweerdoesnot explicitly mentionSNSnor provide

formal training for SaudiEFL teachersunfamiliar with platformslike Twitter or Facebook
(Tatweer,2018).

The primary objectivesof the Tatweerprojectin the EFL field canbe summarisedsfollows
(Assulaimani2019):
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1. Establishingelectronicteachertraining networksthroughplatformslike messengers

anddatabasefor sharingknowledge(Tatweer,2018).

2. Enhancingthe integrationof information communicationtechnologies(ICT) in the

teachingpracticesof EFL teachergAssulaimani2019).

3. ElevatingEFL teachercreativity by fosteringskills in reflectiveandcritical thinking,
including providing knowledgeabout models of reflective analysis(Aleasa,2009;
Alkatheery& Alnassar2010;Allmnakrah& Evers,2020).

By deliveringtraininginterventiongo enhanceeFL teachersICT skills, Tatweerexemplifies
a nationwide approachto teacherCPD. All Tatweerschoolsare mandatedo incorporate
LearningManagemen®ystemgLMS) in EFL classroomsyotablyBlackboard Alharbi, 2008;

Assulaimani2019;Furqgonetal.,2023).TheseLMS platformsempowetteacherso usedigital

calendarsand databaseso monitor their CPD and plan forthcoming activities, including

utilising SNS.The Saudigovernmentasalsopurchasedespokd MS systemdrom various
providersjncludingCengag€SG,2016 Cengage?2017). Scholardike Alhajeri (2004), Tayan
(2017), and Allmnakrah & Evers (2020) have raised doubts about whetherthe Tatweer
objectiveggenuinelycorrelatewith significantenhancementis teachingperformanceThus,a
gapin researclexistsconcerningvhetherEFL teachersn SaudiArabia(includingparticipants
in the Tatweerinitiative andregularEFL teachersganenhanceheir coreknowledgethrough
SNS,similar to their WesterncounterpartsBy connectingSNSto teachersCPD, this thesis
aims to addressthis uncertainty,with the findings potentially advocatingincreasedSNS
adoptionamongSaudiEFL teachergRoas,2001;Altrjmi, 2010;Allahbi, 2023).

Table 18 providesa comprehensiv@verview of the Tatweerproject, its objectives,andthe

role of SNSin the professionatlevelopmentf EFL teachersn SaudiArabia:

Table 18: General Tatweer Project Information

Aspect Description References

Researchrocus

Examineswhetherthe useof SNScontributeso
the CPD and enhancemenof core knowledge
amongEFL teachersn SaudiArabia,specifically

thoseengagedn the Tatweerproject.

Johnson & Johnson
(2017), Tatweer (2018),

Carpenter & Harvey
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(2019), Carpenteret al.
(2023)

SNS Usage by | EFL teachersn the United Kingdom,theUnited | Johnson &  Johnson
EFL Teachers | States,and Europeuse SNS as a collaborative| (2017), Carpenter &
learning approach to enhance their core| Harvey(2019),Carpenter
knowledge. etal. (2023)
Tatweer's Tatweer does not explicitly mention SNS or | Tatweer(2018)
Approach  to | provide formal training for SaudiEFL teachers
SNS unfamiliar with platforms like Twitter or
Facebook.
Tatweer Project| 1. Establishing electronic teacher training | Aleasa(2009),Alkatheery
Objectives networksthroughplatformslike messengerand| &  Alnassar (2010),
databasegor sharingknowledge.2. Enhancing Assulaimani (2019),
the integration of information communication Allmnakrah &  Evers
technologieq(ICT) in the teachingpracticesof | (2020)
EFL teachers3. ElevatingeFL teachecreativity
by fostering skills in reflective and critical
thinking, including providing knowledgeabout
modelsof reflectiveanalysis.
Use of Learning| Tatweer mandates the use of Learning| Alharbi (2008), SG
Management ManagemenbystemgLMS) in EFL classrooms| (2016), Assulaimani
SystemgLMS) | notably Blackboard,for monitoring CPD and| (2019), Furqon et al.
planningactivities,including SNSutilisation. (2023)
Government The Saudi Governmenthas purchasedbespoke Alhajeri (2004), Tayan
Investment in | LMS systemsrom variousproviders,including | (2017), Allmnakrah &
LMS Cengageto supporteducationainitiatives. Evers(2020)
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Research Gap| Researclyapexistsregardingtheimpactof SNS| Roas (2001), Altrjmi
and Thesis| on enhancingcoreknowledgeamongSaudiEFL | (2010),Allahbi (2023)

Focus teachers, including those in the Tatweer
initiative. The thesisaims to connectSNS to

teachersCPD andaddresghis uncertainty.

2.9.PD Programmesfor EFL Teachersin SaudiArabia

This sectionfocusesn bothformal andinformal PD programmesvailableto EFL teachersn
SaudiArabia.As highlightedin Section2.1,thesePD programscanstill beviewedasintegral

component®f CPDandactassourcedor naturallearningexperiences.
2.9.1.Effective PD ProgrammesOutside SaudiArabia

This subsectionbriefly examinesPD programsdesignedor EFL teachersoutsideof Saudi
Arabia.Theseserveasbenchmark$or comparing?D practiceswithin SaudiArabia.Thisstudy

identifiesthefollowing typesof effectiveformal PD interventions:

1 EstablishingProfessionalearning Communities:(PLCs) In EFL teachers]earning
communities comprise groups of fellow EFL educatorswho share their core
knowledge.However, for theselearning communitiesto be effective, they must
simultaneouslycontributeto pedagogidknowledge culturalknowledge andlanguage
knowledge For instance the effectivenes®f suchprogrammesvasnotedby Iranian
EFL teachers,who observedthat, if PD did not enhancelanguageproficiency
knowledgejt did not effectivelyboostteacheself-efficacy(Zonoubietal.,2017).The
study of Admiraal & Lockhorst(2012) hasexploredthe senseof communitywithin
schoolsandits effecton professionatievelopmenandlearningexperiencesf teachers.
The studyhasconfirmedthatteachersvho felt a senseof belongingandteamworkin
their school community were more likely to participate actively in professional
developmentnitiatives. They alsoreportedhigherlevelsof job satisfactionandwere
more willing to contribute to the professionaldevelopmentof their colleagues
(Admiraal& Lockhorst,2012).Theresultsof this studysuggesthatPLCscanprovide

a platform in form of supportiveenvironmentfor EFL teachersto discussideas,
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experiencesexchangebest practicesand gain a deeperunderstandingf language
teachingechniquesvhichareeffectivefor studentsvith differentculturalbackgrounds
in aEFL classroon{Admiraal& Lockhorst,2012;Sheltonetal., 2023).

Therole of PLCsis alsoeffectivein addressinghenotionof6 nassipea@ k énr i s mo
English Language Teaching (ELT) (Holliday, 2006) and PLCs with nonnative
speakersf Englishasexpertscanencouragéanguagendculturalcontributionsthus,
developingamoreinclusiveanddiverseapproachn ELT andinterculturalcompetence
in studentgGolub,2014;Mo etal., 2021;Burgesset al., 2022).Sheltonet al. (2023)
howeverpointoutthatPD programmesnayprovideteachersvith strategie$or regular
literacy instruction, but thesemay not addressthe unique issuesfaced by English
LearnergdELs)who strugglewith reading.Thus,aneffectivestrategyfor EFL teachers
is to gettraining in termsof phonologicalawarenessnd offer exactand systematic
instructionin vocabularyandcomprehensioandusemultisensorymethodswvhich can
help ELs with readingchallenge4Odo,2021).

The role of PLCs can be effective to offer a dedicatedplatform in termsof expert
training suchasearly diagnosticreadinginterventionvia coaching(Amendum,2014)
offering literacy interventionssuch as workshops,having guestspeakersvho can
discusstheir experiencesproblemsand bestpracticeswhilst dealingwith ELs who
havereadingproblems thus,canoffer collaborativelearningenvironmeniSheltonet
al., 2023).Theuseof PLCsasa PD interventionhasits own challengesEFL teachers
find it difficult to have ampletime to attend meetingsvia PLCs becauseof their
workloads,commitmentsanddifferenttime zones(Mclaughlin& Talbert,2006).EFL
teacheroon PLCshavediverseexperiencesnd competencieslue to which they can
have difference of opinions and managingsuch differencesconstructivelycan be
challenging(Huijpboometal., 2023).This canbe a problemasper Stoll etal. (2006)as
teachersarenotlikely to involvein detaileddiscussionsn which theyshareindividual

views, experiencesr challengesabouttheir teachingpracticeunlesstheyfeel safe.

Forexample Schaapetal. (2019)notethatif thelearningculturein the schoolandthe
PLCdoesnotalign,it canaffectt e a c ihvelveméntin thePLCsandtherole of work
environmensuchaswork pressuref teacherandlack of sharedpracticesmaterials
andresourcesvithin the schoolaffectthe usefulnes®f PLCs.Thus,the useof PLCs

asaPD initiative haslimitationsfor EFL teachers.
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In-service courses. This ProfessionalDevelopmentinitiative for EFL education
involves online resourcedike webinars,lectures,andvideos.To improvetheir core
knowledge,in-service coursesfor teachersneedrelevantpedagogicaland cultural
knowledge Accordingto Ventista& Brown (2023),in-servicecoursesuchastraining
coursesarethemostcommonformsof professionatievelopmentisedby teachersFor
example,training workshopsregarding differentiated instruction (DI) which is a
popular teaching approachintended at meeting the needsof all learnerswithin
educationallydiverseclassroomgTomlinson,2017; Kotay-Nagy, 2023) can be used
by EFL teachersto engagediverse learners effectively and can improve their
pedagogicaknowledge.For example,EFL teachersby learningto identify visual,
auditoryandkinestheticlearnersandadaptingtheir instructionalstrategieso address
theselearnerg(Odo, 2021) usingdifferent learningformatssuchastext, audio,video
andmay provideadditionalresourcesuchaspodcastsvhich canbecomean effective
teachingstrategythat may enhancethe teachinglearning processof EFL (Chaves
Yuste& dela Pena2023).Thecreationanduseof podcastarehelpful for improving
linguistic competence specifically speakingand listening skills of EFL students
(ChavesYuste& dela Pena,2023).Using video-basedobservations anotheruseful
PDinterventionusedby EFL teachersiorexampleAslanetal. (2022)statethatvideo-
basedobservationis an effective in-serviceprofessionakdevelopmentechniquethat
EFL teachersuse for reflective practice to evaluatetheir teaching, instructional
methodsandclassrooncommunicatiorcritically. It enablegshemto understandheir
strengths, recognise areas for improvement, and adjust their teaching methods
accordingly(Aslanetal.,2022).Espera(2021)suggestsheeffectivenessf in-service
coursesasan effective PD initiative by arguingthat literacy-instructioncoachingcan
help EFL teacherswith individual support, offer researckbased strategiesand
prospectsfor reflective practice and in-service coursescan form a community of
practicewhereEFL teachergansharetheir experiencegjetfeedbackrom colleagues
and instructors and can strengthenthe developmentof collaborative learning
(Vangriekenet al., 2017). Despitehaving the usefulnessin-servicecoursesasa PD
initiative havetheir own problems.For example,Tondeuret al. (2016) note that in-
service coursesmay not addressthe specific learning needsof EFL teachersThe
contentand methodologiegaught may not provide authentic,contextspecific, and
handson training, which cancauseteacherdeeling inadequatelypreparedThis lack

of contextspecifictrainingmayimpedeEFLt e a ¢ $uecessfuiransitionfrom initial
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teachereducationto realtlife professionapracticegTondeuretal., 2016;Bui, 2022).
Another problemis that EFL teacheramay havedifficulty sustainingengagemenin
thesecoursesbecause¢heseareofferedfor alimited time, which cancauseancomplete
integrationof the gainedknowledge(Bui, 2022). A lack of resourcesanalsobe a
significantlimitation in usingin-servicecoursesFor example Bai & Lo (2018)note
that in-service coursesadvocatefor using moderntechnologiesand in reality EFL
classroomsnayexperiencéackof resourcescludingaccesso internetandcomputers
due to which it may remain difficult to integrate modern technologiesin EFL

classrooms.

ClassroomobservationsMerc (2015) defines classroomobservationsas a tool for
understandinghe applicationof instructionalmethods,classroomorganisation,and
learnerresponseo the learning environment.Observationsare usedas a common
practicesin ELT classroomdo createeffective teachingand good English classes
which contributetowardsprofessionablevelopmenbf teachergMartinezLuengas&
Mendez, 2023). Understandingthe connection and interaction between teacher
educationassessmengndteachingsupervisions important,andobservationplay a
crucialrolein it, aspointedoutby Nguyen& Ngo(2022).MartinezLuengask Mendez
(2023) statethatthe observershouldfollow certainproceduresnd patternsto ensure
the effectivenessof observations. These proceduresinclude having pre-class
discussiongoingclassobservationhavingpostclassdiscussionanddoing follow-up
of thewhole processThis procedureof observatioris effectiveasit offersoneway of
assistingreflective practicesin EFL teachersand motivatesthem to take part in
classroomobservationsas an aspectof their training (MartinezLuengas& Mendez,
2023).Teachersanreflecton their teachingmethodsry new approachesandmake
informeddecisionsabouttheirteachinghroughthis observatiorprocedurewhich also
developgheirautonomy(Aslanetal.,2022).Consequentlyteacherareencouragetb
take responsibility for their professionaldevelopmentand modify their teaching
practicesaccordingto their observationsiesultingin increasecautonomyamongEFL
teachers(Dikilitas & Mumford, 2019; Aslan et al., 2022). Observationsas a PD
initiative areusedin EFL asthesen-serviceEnglishteachersely on externalhelpand
expertobservergo learnthe mostfrom observatiorandto capitaliseon opportunities
for improvement( O 6 L €@20)yThe workplaceor the governmeniasa part of an

evaluationprogrammecan implement observationgMartinezLuengas& Mendez,
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2023). Observationscan be regulatedby a governing body such as the National
EducationUnion, which governsthe classroonobservatiormprotocolfor Englandand
Walesandensureshatclassroonobservationsire performedprofessionallyNational
EducationUnion, 2023). Thus, the institutional supportwith observer{mentors)and
menteesandobservatiorandfeedbackare primary elementdo providetrainingto in-
serviceEFL teachersUsing observationsaasa PD initiative hasits own limitations.
Institutionalsupports crucial,andcoacheshouldsuperviséheobservatiorprocesso
ensurethat the observatiorprotocolis followed (Visone,2022). Observationshould
leadto relevanteducationabutcomedor bothteacherandstudentssuchasincreasing
collectiveownershipandencouragingeacherso view colleaguessresourcegVisone,
2022).However,therecanbe inadequatesupportfrom coachesor relevantresources
neededas a part of improvementmay not be provided,which can affect motivation
level of teachergSchaapet al., 2019). Teachersmay feel uncomfortableof being
observedn classroomsand the feedbackwhich they may receivebecausef which
teacheranay be reluctantto engagein observationgy O 6 L €@20)yAccordingto
Cirocki & Farrell (2019),if schoolmanagersio not offer additionalcompensatiofior
engagingn observationsEFL teachersisuallyignorethe practiceof observingother
teachersThis suggestshatobservationsieedto be incentivisedasEFL teacherdiave
time issueshecausef hecticschedulesworkloadwhich canaffecttheir commitment
to engagein classroomobservationgCirocki & Farrell, 2019, Ventista& Brown,
2023).Thereforejt is importantto showtypesof effectiveformal PD interventionsas
illustratedin Table19.

Table 19: Typesof effectiveformal PD interventions

PD Program | Description References

Type

Professional |- Groups of EFL educatorssharing| Holliday (2006), Admiraal &

Learning coreknowledge. Lockhorst(2012),Golub (2014),

Communities ) ~ | Zonoubiet al. (2017),Mo et al.
- Should contribute to pedagogic,

(PLCs) (2021),Burgessetal. (2022).
cultural,andlanguageknowledge.
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- Effectivefor teacheself-efficacyand

addressingnative speakerism.'

In-Service

Courses

- Involves webinars, lectures, and

videos.

-Need pedagogical and cultural

knowledge.

- Examples include differentiated
instruction (DI), multimedia usage,

podcastsyideo-basedbservation.

- Challenges include context
specificity, sustaining engagement

andresourceavailability.

Tondeuretal. (2016),Tomlinson
(2017),Bai & Lo (2018),Esperat
(2021), Aslan et al. (2022),
ChavesYuste & dela Pena
(2023),Kotay-Nagy (2023).

Classroom

Observations

- Teacher®bservesachother'sclasses
for professional development. -
Enhanceaeachingmethods classroom

organisationandlearnemresponse.

- Encourageeflectionand autonomy.
Challengesncludeteachediscomfort,
lack of incentives, and inadequate

support.

Merc (2015), Cirocki & Farrell
(2019), Dikilitas & Mumford
(2019), Schaapet al. (2019),
O 0 L e(2020),Nguyen& Ngo
(2022),Visone(2022),Martinez
Luengas & Mendez (2023),
Ventista& Brown (2023).

In Asian and Middle Easterncountries,EFL teachershave found the aforementionedPD

initiatives effective in acquiring new skills and enhancingstudents'English proficiency
(Yumru, 2015; Zonoubi et al., 2017; ElI Deen,2023). However, the studiesconductedby
Yumru (2015)andCirocki & Farrell (2019)did not explorethe specificimpactof formal PD

programmeon EFL teacherstore knowledgein Gulf countries.This gapin the literature

leavesuncertaintyregardingwhetherSauditeachersvho takepartin thesecourser engage
in professionalearningcommunitiesactuallygainnewcoreknowledge For instance Cirocki
andFarrell (2019) conductedesearchnvolving questionnairesurveysandreflective reports

from 250 EFL teachersn Indonesia.Their findings revealedthat EFL instructorsperceived
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professional growth in five distinct ways: schootbased learning, academic pursuits,
extracurricularactivities, outside employment,and governmentprogrammesWhile these
instructorsclaimed many opportunitiesfor professionaldevelopmentnot all of them fully

utilised thesechancesThe study showedthat someforms of professionalgrowth might be
moreeffectivethanothers.Theresearcttoncludedwvith recommendationt® supportongoing
professional development among EFL teachers and suggestedavenues for further
investigation However,it did not examineinto the precisemechanismshroughwhich formal

PD programmegnhancearticipantstoreknowledge.

Introducing new teachingmethodsand EFL teachertraining coursesin Turkey prompted
Yumru (2015)to explorethe effectivenes®f self-perceivedearningmethodsamongTurkish
EFL teachersThestudyalsosoughttheirinputregardingNSETT training coursesvhich are
in-servicetraining programsstartedoy the governmentYumru (2015)confirmedthat Turkish
EFL teachersviewed positively professionallearning communities.The results showeda
preferencdor practicalandmeaningfulactivitiessuchasvideorecordingandsel-assessment
of their own lessonsto enhancetheir skills such as self-evaluationskills to analysetheir
performanceTurkishEFL teachergxpresseddesirefor greatermauthority,empowermeniand
local platformsfor discussingtheir training. However, this study did not investigatehow
participationin such PD interventionsmight influence teacherscore knowledge (Yumru,
2015).ConsideringSaudiArabia'srapidly developingeducatiorlandscapeparticularlywithin
the contextof SaudiVision 2030, it is thereforeimportantto examinecontributionsto core

knowledgeasa pivotal measuref the effectivenes®f variousCPD actionsandprogrammes.

2.9.2. ProfessionalDevelopment(PD) Programs Offered by Local Training Centersin
SaudiArabia

This sectionaimsto distinguishbetweenthe PD programsoffered by the governmenbf the
Kingdom of Saudi Arabia. Local training centerstypically provide the following PD

programmes:

1 Briefings on implementingnew curricula: Thesebriefings usually compriselectures,
seminarsandthe provisionof digital learningresourcege.g.,FAQ pages)o guidethe
implementatiorof newcurricula(Alnefaie,2016;Mohiuddinetal., 2023).

81



1 Formal courseson the use of new teachingmaterials: Theseformal coursesoften
establishprofessionalearning communities(e.g. lecturesand seminarsare usedto
conductthe courseswhich aremandatoryfor all EFL teachersn a specificregionof
SaudiArabia(Mitchell & Alfuraih, 2017;Mohiuddinetal., 2023).

1 Course®nimplementingnewassessmemhethods Thesecoursegocuson newtypes
of exams formal tests,andsimilar methodsfor assessingtudentslearningoutcomes
(Almazroa& Al-Shamrani2015;Almoslamani,2022).

While Saudi Arabia sharessome similarities with other Asian and Gulf countriesin

implementingmandatoryPD programsijt divergesin certainaspectsAlthough SaudiArabia
establishesprofessionallearning communities, EFL teachersdo not embracesome PD

programssuchaspeerobservationgAlnefaie, 2016;Mitchell & Alfuraih, 2017;Alghamdiet
al., 2023). For instance,Alghamdi et al. (2023) consideredPeerObservationof Teaching
(POT) asa PD initiative in their studyandfoundthatteachersverereluctantto be observed
and assessedndthe reasonfor this wasteacherdelt uncomfortableof being observedand
fearedthatthey may getthe feedbackirom peerswhich they may not like andthereforewere

hesitanto be observedaindassessedimiting its useasa PD tool.

TheSaudiArabianMinistry of Educationrdesignsall formal PD programmegrovidedby local
training centerssolely without seekinginput from teachergAlnefaie, 2016; El Deen,2023).
Otherresearcher§Almazroa& Al-Shamrani2015; Alnefaie, 2016) interviewedwith Saudi
Arabianteachersand found that EFL (Ahmad & Shah,2022) and scienceteachersid not
perceivePD in SaudiArabiaaseffective.However thereis alack of empiricaldataregarding
how Saudi EFL teachersaddressthis issue outside formal PD interventionsor which
ContinuingProfessionaDevelopmen{CPD)actionstheytake,suchasindependentlyeading

academiarticles,to gainnewcoreknowledge.

Eachlocal centerhasthe flexibility to implementPD programmesaddressingwo typesof
issuesteachemehaviourandlocal educationathallengeg§Almazroa& Al-Shamrani2015;
Alnefaie, 2016; EI Deen 2023). Behaviourcentric interventionsaim to gaugeteachers'
opinions on CPD and raise awarenessof its significance in their professionalgrowth

(Alshammaryet al., 2023). Theseinterventionscover areassuch as setting behavioural
objectivessuchas setting specific objectiveswhich are expectedo bring improvementsn

skills, capabilities,knowledge,and behavioursof teachersassessingtudentperformance,

enhancing teaching capabilities, improving educational communication,and managing
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classroomsBehaviourabbjectivesnayencouragehe useof electronictrainingnetworksand
integrating ICT in EFL teaching(Alharbi, 2008; Assulaimani,2019). Typically, various
educatiortrainingcenter ETCs)in the KSA conducttheseprogrammesandthey haveshort

durationsusuallylessthantwo weeks.

However,thereis a gap concerningthe questionof whetherSaudiEFL teachersise SNSto
accesgeachercoreknowledgeoutsidetheseshorttermprogrammegNagle,2018;Prestridge,
2019; Alzhrani, 2023).Without this information, SaudiEFL teachersannotmakeinformed
decisions about which SNS platforms could effectively complement shortterm PD
interventions.For example,an EFL teacherearningto usethe Blackboardlearningsystem

might useTwitter or Facebooko seekadditionalassistancérom developers.

Alharbi (2008),Assulaimani2019)andEl Deen(2023)havehighlightedthatformal courses,
briefings,andseminarsasmentionedabove mayhavelimited relevancdo individual schools
or regionswithin SaudiArabiadueto standardisatiorf-or instancethe contentandlanguage
integratedearning(CLIL) interventionmay not suit rural schoolswhere EFL teacherdack

reliableinternetconnectiongequiredto accesgutorial materials(BA, 2020; Allahbi, 2023).

SaudiEFL teacherdgurnto CPDinterventionsjncludingthe useof socialmedia,to gainnew

coreknowledge(Allahbi, 2023).

Training centersin SaudiArabia often face limitations in termsof financial and technical
resourcessuchaspersonatomputersto provideteachersvith accesso governmendapproved
briefings,seminarsandlectureson EFL curricula(Carpenteetal.,2019;Allahbi, 2023).This

suggestshatSNScouldserveto acquirenewknowledgebeyondformal PD programmesThis

thesisinvestigatefiow theuseof SNScanaddresshelimitationsof PD interventionsn Saudi
Arabia.

2.9.3. Professional Development (PD) Programmesin Saudi Arabian Universities and
Colleges

PD programmeseachbeyondlocal training centersandgetintegratednto teachereducation.
The key distinction betweentheseinterventionsand programme®ffered by training centers
lies becausdeachereducationis guidedby university or college curricula (Abakah,2023).
Threeprimary sourcef thesetraining interventionsexist, namelyteachertraining colleges,
local universities,andthe Institute of Public Administration(IPA, 2020). The IPA primarily

focuseson schooladministratiorandleadershipwhich haslimited relevancdo this study.
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1 Teachers'Training Colleges: Teachers'collegesimpart fundamentalteachercore
knowledgeto prospectiveEFL professional¢FoE,2020;Alshammaryetal.,2023).For
instanceateacherstollegecanprovidetrainingto futureteacheron the utilisation of
standardisedeststo assesstudentsEnglish proficiency (Kliueva & Tsagari,2018;
Cantrelletal., 2023).

1 LocalUniversitiesLocaluniversitieoffer bachelor'ssndmaster'sevel coursego both

currentandaspiringEFL teachergAccurso,2020).

While EFL teacherfavetheoptionto utilise SNSoutsideof formal PD programmeso expand
their core knowledge (Prestridge,2019), it remainsuncertainwhetherthis sourceof core
knowledges on parwith whatcollegesandlocal universitiegprovide.While SNSofferedcore
knowledgeon form-focusedteaching studentself-determinationandemotionalintelligence,
Li andZou (2017)concentratedn investigatingthe lessonplanningstrategiesemployedby
EFL teacherghroughfocus groupsandinterviews.Their resultsconfirmedthat expertEFL
teachersshowedgreaterefficiency in lessonplanning (Vieluf and Gobel,2019; Bayram&

Bikmaz,2021).

However,thesestudiesdid not probe into whether SNS can replicatethe core knowledge
providedby collegesanduniversities,or whetherSNS can serveasa uniquesourceof core
knowledge This questiormakesup oneof the primaryfocusef thisthesis It will assesshe
perceivedvalueof SNSamongEFL teachersn SaudiArabia, establishinga clearrankingof
available PD measuredor theseprofessionalsand their effectivenessin enhancingeFL
teacherstoreknowledge(Li etal.,2019;Mei, 2019;Carpenteetal., 2023).

2.10.ChallengesFacing Teachers'CPD in SaudiArabia

Severalchallengesmpact teachersCPD in SaudiArabia. Thesechallengesinclude large
classroomandtheabsencef standardisedevelopmentriteria,which haveanegativeémpact
on teachersprofessionagrowth (Al-Maatouket al., 2020).T e a ¢ lagencgréfersto what
teachergio andachievein their professiorratherthansomethinghey possessit reflectsthe
quality of their interactionswithin the context of their teaching responsibilities,often
highlighting their ability to be reflectiveandcreativewhile sometimegoing againstsocietal
norms(Biestaetal.,2015;Addae,2022).Accordingto Vahasantane(2015)andDenneretal.
(2020),teacherdrequentlyshowtheir identity throughtheir agency It servesasa measuref

their teachingcapabilitiesand effectivenessHowever, Ahmad and Shah (2022) note the
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absenceof empirical evidencethat teachertraining programmesn EFL contextsactively
nurturetheconcepobft e a c dgencyd @ a c lagemcyplaysavital rolein theirprofessional
developmentnitiatives and classroomoutcomesbut is often overlooked.Therefore,CPD
programmesshould aim to develop EFL teachers'educationalpracticesand, potentially

strengthertheir agency.

The absenceof clear institutional policies regardingstudentslearning can hinder teachers'
autonomyandtheir ability to fully exercisetheir agencyin curriculumdesign,despitehaving
an extensivearray of effectiveteachingstrategieqBiestaet al., 2015). To enhancdeachers'
professionablevelopmentinstitutionsshouldestablishclearobjectives aligning professional
developmentctivitieswith theseinstitutionalgoals(Moskovsky& Picard,2019; Ahmad &
Shah,2022).AnotherchallengeaffectingteachersCPD, especiallywhenutilising SNS,is the
overwhelmingflow of information (Davis, 2015; Bui, 2022).For instance #Edchatsessions
on Twitter can be demandingbecauseof the sheervolume of information to manage.
Attempting to follow everything simultaneouslycan be overwhelming,making it a time-
consumingaskto filter relevantcontentfrom irrelevantcontentparticularlygiventhelimited
time teacherdaveavailableduringalesson.This complexitycanpresent genuinechallenge
whenintegratingTwitter into the classroon{Davis,2015;Du et al., 2023).

However,Greenhowet al. (2021) highlight thatthe Covid-19 pandemicdisruptededucation
systemsworldwide andimposednew demandson teachersPD asthey transitionedo online
teachingandlearning.Theimpactof the pandemicn globaleducatiorsystemdasprompted
anincreasecheedor teacherd?D duringtheshiftto onlineinstruction(Greenhowetal., 2021).
The emergencef teachersprofessionalearningnetworks(PLN) on social media,suchas
#Edchatdiscourse hasprovento be a flexible and valuableresourceduring the pandemic.
Thesenetworks go beyond self-promotion, encouraginginquiry and enablingjustin-time
professionalearning.especiallyin emergencgituationsvherelocal professionatievelopment
resourcesmay be insufficient (Greenhowet al., 2021; Woulfin & Spitzer, 2023). These
networksgo beyondin variousways,for examplethe useof discussiongandaskingguestions
aboutvariouseducationalssueson theseplatformsencourageollaboration critical thinking
andcollective problemsolving asagainstfocusingon self-promotionsoto enableteachergo

learncollectively.

According to Day & Sachs(2004), Molla & Nolan (2020), and Abakah (2023), CPD for

teacherss not only essentiafor driving changean the educatiorsystembut alsofor fostering
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the academicand professionalgrowth of teachersHowever,in SaudiArabia, a significant
challengeaarisesasmostteacherslo notattendprofessionatlevelopmentrainingcoursesOne
contributingfactoris that schoolmanagementoesnot actively monitor teachersattendance
in thesecoursespftentreatingit asa mereformality within the educationaketup(Ahmad &
Shah,2022;El Deen,2023). The absencef supportfrom schoolmanagemenanda lack of
policiesmandatingprofessionatlevelopmentisa part of teacherstraining programmegose
significantobstaclego the CPD of EFL teachersn SaudiArabia (Ahmadé& Shah,2022;El
Deen,2023).

Ahmad and Shah(2022) conductedresearchon the impact of CambridgeEnglish teaching
(CET) on EFL t e a c hgencyarid concludedthat institutionally introducedprofessional
developmentourse®ffectivelyenhanceheprofessionalisnof SaudiEFL teacherslLikewise,
Major (2010) noted that teachersmay experienceuncertainty, anxiety, and a lack of
preparednesr teachingonline. They frequentlydo not havethe conditions,resourcesand
tools to integratetechnologiessuchas SNS, into their teachingsyllabuseseffectively (Bui,
2022).

A noteworthychallengeegardingeachersCPDis thattheyoftenuseSNSsolelyfor personal
interactions,suchas postingand communicatingwith family, neglectingtheir potentialfor

professionagrowth (Bennettetal., 2008;Wangetal., 2023).Culturalandreligiousbeliefsof

Sauditeacherganay preventthemfrom using SNSfor professionadevelopmen{Algahtani,
2019).Sauditeacherganovercomehis challengeby developingmorepositiveperception®f

technology, including SNS. Additionally, they can seek out training and mentorship
relationshipgo explorehow SNScanbeeffectivelyintegratednto curricula,while alsoeasing
feelingsof informationoverload(Wengeretal.,2008;Wangetal., 2023).Anotherhighlighted
challenge,as identified by Washah(2004) and Ahmad and Shah(2022), is that although
teachingis still considerech prestigiousprofessionin SaudiArabia, however relatively low

salariesvhich areofferedto teachersascomparedo otherprofessionfiavemadeteachingess
attractiveto potentialteachersThis highlightsthe needfor the Ministry of Educationn Saudi
Arabia to offer higher salaries, additional incentives like bonuses,and flexible work

arrangementso to enhancehe employability of EFL teacherswithin the Saudieducational
system(Ahmad& Shah,2022;Alshammaryetal., 2023).

Becauseof the increasingnumberof studentsthe timely filling of new teachingvacancies

becomesa top priority for schoolmanagementSchoolmanagemenoften focuseson filling
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thesevacantpositionsratherthanofferingformal professionatlevelopmentoursesywhich can
have a detrimentalimpact on teachersCPD (Misra, 2018). Another significant challenge
affectingteachersCPD,includingtheir useof socialnetworkingsites,is the constrainof time
(Albagami& Alzahrani,2022).Hew & Hara(2007)andlbrahimetal. (2019)arguethat,while
using social networkingsitescan be accessibleschedulecchattimes may not alwaysalign
with teachersavailability. Teacherswvho lack the choiceor necessangupportto usesocial
networkingsitesduringtheir working hoursat schoolmay facedifficulties in balancingtheir
professionabkndpersonalives. This candiscouragdeachersaffectingtheir useof SNSfor

bothpedagogicapracticesandprofessionatievelopmen{Misra,2018;Carpenteetal.,2023).

Friesen& Lowe (2012)highlight thatsocialmediaoftenlacksconstructivedebatewhich can
stimulatethe conflict. The absenceof constructivedebatecan sometimegesultin the mere
exchangeof datawithout authenticity.However,Krutka et al. (2019) point out that various
socialnetworkingsiteslike Twitter provideplatformsfor teachers$o connectwith like-minded
peers, potentially exposingthem to diverse, opposing,and challenging perspectivesand
opinions.AnotherchallengeaffectingSauditeachersCPDwhenusingsocialnetworkingsites
is theabsencef formal schoolpoliciesmandatingeachersiseof theseplatformsfor teaching
or professionatevelopmentAlshaikhi, 2020).

To addresgheseissuesPavis (2015),Chapmarand Greenhow(2019),andAlshaikhi (2020)
suggestthe removal of banson social networking sites for both teachersand studentsin
schoolsTheyproposaheimplementatiorof policiesregardingsocialmediausein schoolsto
encouragéeacherso integrateheminto theirteachingpracticesandbeyondtheir professional
developmentSuch policies, whenin place,can blur the boundariesbetweensocialisation,
leisure, and learning, fostering relationshipsbetweenpeers,including teacheiteacherand
teacherstudentinteractions.This can contributeto teachersprofessionaldevelopmentoy
enhancingeducationaloutcomesin terms of students'learning and teachersinstructional
practices/Anderson,2009; Greenhow& Galvin, 2020).However,the blurring of boundaries
betweersocialisationJeisure,andlearningcanalsohavea negativeimpact,makingit easier
for studentgo gossipabouttheirteachergdersonalives, potentiallycompromisingespecand

thetraditionalclassroonmenvironmen{Tufekci, 2008;Ventista& Brown,2023).

Another challengeaffecting teachersCPD in SaudiArabia is the uniformity of contentin
professionablevelopmentoursesacrosshe country. Oneoff training eventsandworkshops

arethe conventionaprofessionabevelopmeniethodsavailableto SaudiEFL teachersbut
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AlbagamiandAlzahrani(2022)arguethattheyareoftencentralisedlimited, andlesseffective.
These professionaldevelopmentmethods frequently rely on 'one size fits all' training
programmeshat may not caterto the diverseneedof all EFL teacherspotentiallyimpeding
their CPD (Alshaikhi, 2020).

Anothersignificantchallengeaffectingthe CPD of EFL teacherss the persistentisregardor
theirinputin thedevelopmenof CPDtraining programmesEFL teacherarenot grantedthe
authority or empowermento take partin the designor improvementof CPD initiatives (El
Deen,2023). CPD initiatives in SaudiArabia are plannedand allowed by the Ministry of
Education,and such exclusionarypracticesmight confine teachersto the role of syllabus
implementersand passivetechnicians]imiting their influence and potentially demotivating
them from seeking improvements(El Deen, 2023). Several studies on EFL teachers'
perceptionhavehighlightedtheseconcerngAlnefaie,2016;Alshaikhi,2020;El Deen,2023).

OtherchallengesffectingteachersCPD whenusingsocialnetworkingsitesarebothinternal
andexternalasoutlinedby Ertmer(2005),Alshaikhi (2020),andWangetal. (2023).External
challengesncludeinadequatequipmenttime constraintsinsufficienttraining,anda lack of
necessansupportfor using various social networkingsites. Internal challengesencompass
teachersunderlyingbeliefs aboutintegratingtechnologyinto their syllabi (Alshaikhi, 2020;
Carpenteetal., 2023).

TeachersCPDin SaudiArabiais further hinderedby a generallack of digital literacy among
teachergAlbagami& Alzahrani,2022).Accordingto Leaning(2019),digital literacyrefersto
thediscretecapabilitiesandpedagogicapracticeghatausershouldgainto functioneffectively
in amoderndigital environmentWithin the contextof EFL, SaudiEFL teachersxhibit low
levelsof digital literacy, attributedto infrequenttechnologyusein classroomslack of useof
smartgadgetsandlimited engagemenwith socialnetworkingsitessuchasWhatsApp.evenin

their sparetime for self-directedlearningandprofessionalmprovemeniAl-Harbi & Ahmad,
2022). This has a detrimental effect on teachers'CPD (Albawardi, 2017; Albagami &

Alzahrani,2022;Al-Harbi & Ahmad,2022).

Thisinconsistencyn digital proficiencybecomeobviouswhenconsideringheideaof6 d i gi t al
n at iwhieharédefinedasyoungpeoplewho havegrownup in adigital ageandaremore
proficientin usingtechnologyfor different purposeqPrensky,2001; Rahimi, 2023).Unlike
thesedigital natives, Saudi EFL teachersmay not have fully integrateddigital tools and
platformsinto their pedagogicapracticeswhich canhavea negativeeffectont e a ¢ GRDr s 0
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(Albagami & Alzahrani, 2022). To addresghis issue,it is essentiakto explore practicesto
improve the digital literacy andtechnologicalintegrationof SaudiEFL teachersso to align
their skills with therequirement®f moderneducationRahimi,2023).

Problems related to unavailable or unstable internet connectionsin classroomsmay
compromiseteachersCPD resulting from the use of social networkingsites. Theseissues
encompasslow internetspeedsand unreliableconnectionswhich adverselyaffectteachers'
ability to utilise socialnetworkingsitesfor educationapurposegAlbagami& Alzahrani,2022;
Ventista& Brown, 2023). Rasmitadilaet al. (2020) notedthat when teacherautilise social
networkingsitesin classroomsthey often face technicaldifficulties, strugglewith diverse
| e ar meedsandfaceissuesof motivationandl e a r @ngagesnéntThesechallenges
collectively havea detrimentaimpacton the effectivenes®f usingsocialnetworkingsitesto
enhanceéeachersCPD.MohalikandSahod2020)andVentista& Brown (2023)alsohighlight
that unreliable internet connection for accessingvarious social networking sites and
inconsistentlectricity supplyin schoolsnegativelyaffectteachersCPD. Thesefactorsleadto
reducedconfidenceand unhappinesamongteachersultimately impedingtheir professional

development.

It is importantto distinguishbetweerusingSNSfor CPD andusingthemasa classroontool,
asSNSnotonly provideteachersvith PD sourcedut alsoserveascollaborativetoolswithin
theirclassroomgWinteretal.,2021;Du etal., 2023).During the Covid-19 pandemicteachers
worldwide utilised SNS platforms like Twitter, Instagram,Facebook,and YouTube to
exchangeesourcesparticipatein pedagogicatliscourseandadapttheir teachingpracticego
onlineenvironmentsmakingonlineteachingandlearningthenewnormin educationCarrillo
& Flores,2020;Winter etal.,2021;Du etal., 2023).This demonstratethat SNShavea dual

nature facilitating professionatlevelopmenaindclassroonteachingsimultaneously.

In PD, for instancefeacheraiseTwitter, suchas#Edchatto engagen academialiscussions,
exchangeducationaperspectivesaccesanextensivevariety of resourcesharedy teachers
globally, andstayinformedaboutcontemporarpedagogicairends(Xing & Gao,2018).This
illustratesthat the use of SNS (#Edchat)servesas a platform for teacherdo developtheir
professionaskills andcapabilitiescontributingto their professionatlevelopmen(Greenhalgh
& Koehler,2017). Using Twitter can also be beneficialfor teacheran the classroom.For
example,teacherscan employ Twitter to createprecisehashtagghat facilitate studentsby
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engaginghemin onlinediscussiongndfosteringa collaborativdearningenvironmenivithin
theclassroomgXing & Gao,2018;Woulfin & Spitzer,2023).

Similarly, teachersuse Instagramto create profiles and follow educationalinstitutions,

colleaguesaccountselatedto languagdearningandteachingandvarioushashtagsledicated

to Englishlanguagesducationalongwith commoninstructionalapproachesisedparticularly

in EFL teaching(Erarslan,2019). This enablesEFL teacherdo stay currentwith prevailing

pedagogicapracticescontributingto the continuingprofessionatievelopmen{CPD) of EFL

educatorsPujiati& Tamela(2019)observethatteachersitilise Instagramasa classroontool

to engageandmotivatestudentsn Englishlearning,therebyenhancingstudentoutcomesBy

creating classroomaccountson Instagram,teacherscan exchangedaily learning progress,

conductassessmentandemployreallife exampledrom differentinstagramaccountdo teach

the Englishlanguage Empoweringstudentso monitor their own learningcontributesto the

effectiveuseof Instagramasaclassroontool andpositivelyimpactsstudenbutcomegPujiati

& Tamela,2019).Erarslan(2019)alsoadvocatesor the useof Instagramasa classroontool,

as its reattime interactionenhancestudentsachievemenscores.Thus, it is importantto

outlinethechallengedacingt e a ¢ GRDmM SaudiArabiaandthesechallengesireprovided

in Table20below:

Table 20: Challengesfacing T e a ¢ hG#D ia $audi Arabia and impact on CPD

Challengesfacing teachers'CPD in SaudiArabia

Impact on CPD

Large classroomsand absence of standardisec

developmentriteria

Negativeimpacton professionagrowth

Lack of nurturing teachersagencyin EFL training

programs

Hindrance to teachers' professiona

development

Absence of clear institutional policies regarding

studentslearning

Limits teachershutonomyandagency

Overwhelmingflow of informationon SNS

Challengan managingandfiltering content

Impactof Covid-19 on teachersPD andthe role of

socialmedia

Increasedneedfor PD during the shift to

onlineinstruction
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Limited participation of teachersin professiona

developmentraining

Lack of monitoringandsupportfrom school

management

Teachersunpreparednedsr onlineteaching

Lack of conditions resourcesandtools

SNS use for personal interactions rather than
professionatievelopment

Hindranceto leveragingSNSfor CPD

Low salariesand attractivenessof teachingas a

profession

Impedes recruitment and retention of

teachers

Focusonfilling teachingvacancie®verprofessiona

development

NeglectsCPD opportunities

Constraintof time for teachers

Challengein aligning with scheduledchat
timeson SNS

Lack of constructivadebateon socialmedia

Hindrance to meaningful discussionand

learning

Absenceof formal school policies mandatingSNS

use

Lack of guidancefor integratingSNS into

teaching

Uniformity andlimitations of contentin professiona

development

Insufficiently tailoredto diverseneeds

Lack of teacheiinputin CPD programdevelopment

Hindrance to teachers' influence and

motivation

Low levelsof digital literacyamongEFL teachers

Impedeseffective use of technology and
SNS

Unavailable or unstable internet connectionsin

classrooms

Compromises SNS use for educationa

purposes

2.11.Developmentof EFL T e a ¢ hGPD ia $audiArabia
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HavingdiscussedhePDin previoussectionsthissectionexaminesiow EFL teachersn Saudi
Arabiahavebeenintroducedto CPD optionsover the pastfew decadesThis thesisdiscusses
four primary pathwaydor EFL teachersCPDin developedNesterncountriesn detail.

Schootbasedlearning: This involvesenhancingeacherstoreknowledgebasedn personal
classroomexperiences.For instance,if studentscomplain about insufficient classroom
participation,they may motivatetheir EFL teacherto engagen inclusive pedagogyor free-

form discussiongOkken et al., 2019). One such approachwhich can encouragdnclusive
pedagogyndfree-form discussiongn anEFL classroonis calledplurilingualteachingwhich

promotesthe inclusive participationof everyonen the classroom(Galanteet al., 2020).The

findingsfrom Galanteetal. ( 2 0 2guilygamfirm thatwhenteacheraiseplurilingual tasks,
it encouragestudentgo utilise their diverselanguageskills. Thesetasksalso connectwith

studentsteatlife experiencesnd challengeteachersperceptionof different cultures.This

shift in perspectivempowerstudentsandchangeghetraditionalrole of teachergrom being
expertsto facilitatorsof opendiscussionsTherefore the valueof the plurilingual approachn

EFL teachinglies in its ability to create a more inclusive and collaborative learning
environmentultimately enhancingstudentoutcomesn termsof languageacquisition(Erling

etal.,2021;Burner& Carlsen2023).

T Academicresearch:EFL teacherganaccesshelatestacademiarticleson pedagogic
knowledge culturalknowledge andlanguageknowledgethroughonlineandphysical
libraries(Collins& O 6 B r 2011y & Yoon,2022).

T Governmentprogrammes: This categoryencompassdsFL teachersparticipationin
governmentssponsorednterventions,including exchangeprogrammeswith Western

countriegKonuralp& Topping,2023).

1 Seli-directed learning: EFL teacherautilise non-academiaesourcesuchas social
media, documentariest e a c lestim@ni@s,and memoirsto augmenttheir core
knowledge(Zhai, 2019;Clearyetal., 2022).

Currently, EFL teachersn SaudiArabia have accesso governmentprogrammessuch as
formal PD programmesschootbasedearning,andacademiaesearci{Al-Hazmi, 2003; Al -
Seghayer,2014; Ahmad & Shah, 2022). Al-Seghayer(2014), in particular, conducteda
systematicliterature review and observedthat Saudi Arabian EFL teacherstend to prefer

governmentprogrammesand accessingacademicresearchover relying on seltdirected
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learningor schootbasedearning.In his study, he identified four constraintsaffecting CPD:
teachebeliefs,thecurriculum,aswell aspedagogicahndadministrativeconstraintsHe noted
thatthe level of EnglishcompetencyamongEFL teachersand studentsemainsinsufficient
andbelowaverageFurthermorehehighlightedthe absencef a nationalstrategyfor teaching
Englishasa foreign languagein SaudiArabia, one basedon effective teachingtheoriesand

cleargoalsthatalign with the objectivesof macrenationaldevelopmenplans.

A study conductedby Sato & Oyanedel(2019) investigatedteachers'attitudes towards
combininggrammainstructionwith communicativeéeachingn Englishasaforeignlanguage.
Initially, the researchersleviseda surveyto exploreteachersperspectiveon L2 learning
theories,grammarinstruction,and challengesrelatedto communicativeteaching,and then
administeredt. 498 schootlevel teacherscompletedthe survey.Subsequentlynine teachers
took part in focus groups and interviews. Teaching experienceshelped some teachers
successfullyreconcile conflicting beliefs, while others struggledwith this. Teachersheld

differentviewson howto learnanL2 comparedo how theycanteachit.

However, there is limited evidence,accordingto Al-Hazmi (2003), Al-Seghayer(2014),
regardingwhetherSaudiArabian EFL teachersncorporatethe useof SNSin their CPD.In
Westerncountries,EFL teacherscan searchfor YouTubevideoson inclusive pedagogyto
complementheir schootbasedearning,resultingin improvedlanguageoutcomegOkkenet
al.,2019;Zhai,2019).Thereis limited evidencaegardingvhetherSaudiArabianEFL teachers
useSNSfor self-directedliearning.This thesisaimsto addresshis researclgapby examining
the potentialcontributionthat SNSusagemight maketo the coreknowledgeof SaudiArabian
EFL teachers.

Similarly, like Westerncountries SaudiArabiahasexchanggrogrammessa meansof EFL
teachers'CPD, with programmesexisting between Saudi Arabia, the US, and the UK
(Vangriekenet al., 2017;Zhai, 2019).EFL teachergprimarily takepartin suchinterventions
to gainnewlearningexperiencesncludingobservingeachersn otherschools)earningmore
aboutthe cultureof Englishspeakingcountries andimproving their languageproficiency by
communicatingsolelyin Englishwith academicolleaguegCollins & O 6 B r 20&1rOkken
etal.,2019).Forinstancea SaudiEFL teacheistudyingin the UK cancompareheirlanguage
proficiencyto thatof nativeEnglishspeakerandidentify areamneedingmprovementsuchas
theuseof idioms.
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Studiesof Vangriekenet al. (2017),0kkenet al. (2019)and Zhai (2019)did not investigate
whetherthe useof SNScanleadto a similarincreasdan teachercoreknowledgeasexchange
programmesn Gulf countries.A quantitativeand descriptivestudy conductedin Pakistan
linked the use of SNS to improved faculty performanceand found a significant positive
correlationbetweenthe use of SNS and the developmentof core knowledgeand teacher
performanceg(Khan, 2017). This thesiswill addressthis gap by examiningwhether Saudi
ArabianEFL teacherganeffectivelyuseSNSto gainnewcoreknowledge.

While EFL teachersin SaudiArabia have accessto the sameCPD interventionsas their
Westerncolleaguestherewasa noticeableabsencef CPD programmedgor EFL teachersn
this setting until the 21st century. The GeneralDirectorateof Training and Scholarships
(GDTS) wasestablisheanly in 1974, makinggovernmentbackedteacherCPD a relatively
recentaddition (GDTS, 2013; Hillman, 2013; Carpenter& Harvey, 2019). The current
academicconsensusuggestghat Gulf countriesface challengesn usingt e a ¢ @RDrtos 0
implementspecific teachingmethodologiesand paradigms such as inclusive pedagogyor
digitally assistedearning(Woodcock& Hardy,2017;Henry & Namnhla,2020).While other
scholars(Carpente& Krutka, 2015; Carpente& Harvey,2019)agreethat EFL teachersn
Europe and other developedWestern countries effectively use SNS to gain new core
knowledge asexplainedn thefollowing sectionsthereis no evidenceo confirm thatsuchan
outcomeappliesto teachersin Saudi Arabia (LoucksHorsley, 1996). Although SNS are
availableto SaudiArabianEFL teachersisa CPDtool, this thesisaimsto investigatevhether
SNSareeffectivein contributingto EFL teacherstoreknowledgein this Gulf country.

2.12.CPD and SNSin Saudi EFL Teachers:

PD programmesn the KSA only incorporatemethodologie$ocusingon lecturesdiscussions,
visiting other schoolsor classroomsyorkshops programmedearning,brainstormingrole-
playing,andcasestudies(GDTS,2002;Alzhrani, 2023).Accordingto somestudiesthe most
commonmethodsusedby trainersfor delivering PD programmesn the ETCs have been
lecturesand discussion(Abdualjuad, 1996; Alzhrani, 2023). A study was conductedby
Alhajeri (2004), which focusedon highlighting someissuesof 300 teachersvorking in in-
servicetraining programmesn the KSA, they divided theseinto threesections specifically
administrativetraining,andindividual). Despiteimplementinghe Tatweerproject,formaland
informal CPD in SaudiArabiais still in its early stagesvhencomparedo CPD availableto
EFL teachersn Westerncountrie OECD,2020).ThisthesisillustrateswhetherEFL teachers
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in SaudiArabiacanstill gain coreknowledgethroughthe useof SNSoutsideof formal CPD
interventionslt isimportantto providethestatisticsaboutinternetaccesgndsocialmediause
in SaudiArabiaasshownin Table21. Table21 showsinternetaccessandsocialmediausein

SaudiArabiaasof year2023.

Table 21: Internet Accessand SocialMedia Usagein SaudiArabia (2023)

Metric Data

Total Population(million) 36.33

InternetAccess(million) 35.97(99% of population)

HouseholdnternetPenetratior{2023) 99.9%(Remainsametill 2028)

SocialMediaUsers(million) 28.81 (79.30% of the
population)

AverageDaily InternetUsage(hours:minutes) 7:20

Average Daily Social Media Usage (hours:| 3:01

minutes)

SourceGMI, 2023

Table 21 revealsthat Saudi Arabia has a total population of 36.33 million. Out of this
population, approximately 99.9%, or 35.97 million people, have accessto the internet.
Furthermoreamongthis internetconnectegopulation,28.81million individuals,equivalent
to 79.3%,actively usesocialmedia.This datahighlightsthe widespreadrevalenceof social

mediauserswithin the country.
Table22 showstop 10 socialmediaplatformsin SaudiArabi asof year2023.

Table 22: Top 10 SocialMedia Platforms in Saudi Arabia (2023)

SocialMedia Platform | Percentageof Users | Number of Users(Million)
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WhatsApp 83.70% 22.33
Instagram 76.80% 20.49
Snapchat 68.90% 18.38
Twitter 68.70% 18.33
TikTok 67.60% 18.04
Facebook 66.30% 17.69
Telegram 55.60% 14.83
FacebookVessenger 47.70% 12.73
Pinterest 28.60% 7.63

LinkedIn 25.20% 6.72

Source: GMI, 2023

Table22 showsthe popularityof varioussocialmediaplatformsin SaudiArabia. Millions of
userswidely useWhatsApp,Instagram SnapchatTwitter, and TikTok. This massiveuseof
theseSNSillustratesthetechnologicahdvancementanddigital trendswhich alignwith Saudi
Vision 2030,whosegoalis to transformeducatiorby promotingintegrationof technologyin
teachingandlearning(Allmnakrah& Evers,2020).The high userpercentagesf theseSNS
amongthe Saudipopulationsuggesthatteacherandstudentsarealsotheusersof theseSNS,
which thereforeoffer substantiaprospectdor EFL teacherdo usetheseSNSfor their CPD
(Abdullateefet al., 2023). The datain the abovetable showsthat SNS suchas WhatsApp,
Instagramand Twitter canbe usedfor educationabiscussionsexchanging<nowledge,and
accessingeducationalresources.These opportunities can contribute to the professional
developmenof teachersccordingo thegoalsof SaudiVision 2030(Abdullateefetal.,2023).
Besideghis, sincetheseSNSare highly popularamongthe Saudipopulation,thesecanalso
serveaseffectiveclassroontools, enablingcollaborativeteachingpracticeg El Deen,2023),

specifically in the fastpaced educationaldevelopmentsthat Saudi Arabia is currently

undergoing.
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ResearcHindings from the literaturesuggesthat theremay be anincongruencéetweenan
EFLt e a c prieritie3 andthe objectivesof training programmeskor instanceRoas(2001)
ran a study on the educationalprogrammesntroducedby ETC in the KSA. The author
examinedthe views of 357 trainers and trainees.The most significant finding was the
discrepancybetweenthe educationalbutcomesprioritised by EFL teacherdqe.g.,increasing
studentmotivationfor learningEnglish) andthe objectivesof training programmessuchas
improvingstandardisetestscoregRoas,2001). Thetheoryof cooperativdearningstateghat
cooperativelearning environmentdacilitate the exchangeof core knowledgeby providing
platformsin which teachersansharesuchinsightincurring no unforeseercosts(e.g.,paying
internationalassociationso take partin formal courses)Johnson& Johnson;1975;Johnson
& Johnson2017).Thereis limited evidenceconfirmingthatEFL teacher®ffectivelyuseSNS
as a meansof cooperativelearningand gaining new core knowledge(Kamarudin& Aziz,
2023).

Thedesignof PD programmesarelyfocusesontheindividuallearningstrategiesisedoy EFL
teachergHamrun,2007;Buteal,2009).Forinstancedifferentteachergrioritisevaryingtypes
of learning during CPD, namely meaningoriented, applicatiororiented, and problematic
learning(Vermuetal., 2019).PD programmeghat focuson increasingICT efficacy (which
was highly relevantto the Tatweerproject and English teachingin the KSA) were most
frequentlyapplicationoriented,meaningthat EFL teacheramay struggleto find motivation
andmeaningto takepartin CPD (Alt, 2018;Ventista& Brown, 2023).Anotherlimitation is
thatindividualteachersnayintrinsically experiencdifficulties in learningandopposechange
(Vermuntetal., 2019;EIl Deen,2023).SNSusagds outsideformal PD, meaningthatteachers
arefreeto usetheir preferredearningstrategiesDespitethe significanceof this benefit,there
is alack of dataonwhetherSNScouldpotentiallyreducethe misalignmenbetweerPD design
andteacheneedsTheuniquenessf thisthesisliesin addressinghisissuewithin thespecific

contextof SaudiArabia.

Presently professionakdevelopmen{PD) programmesffered by internationalassociations
(e.g.,the TESOL associationfocus on theory ratherthan practice (IAU, 2018). Academic
evidenceon this subjectsuggestshat EFL teacherften struggleto align the contentof PD
initiatives with the individual challengeghey facein their classroomgllieva & Ravindran,
2018; Shahri, 2018). International PD programmesfor EFL teachersemphasisecritical

thinking andindependentesearchwhile teachersn developingcountriesstrugglewith issues

97



like managingparentteacherrelationshipsandimproving standardisetestscoreqFriedman,
2019;llieva & Ravindran2018).

SNSmayalsohelpbuild practicalknowledgeby allowing EFL teacherdo sharetheir natural
learningexperiencethroughTwitter feedsor Faceboolposts However it is uncertainvhether
EFL teachersn SaudiArabiacanconsistentlyaccessuchbenefitsfrom usingSNS(llieva &
Ravindran, 2018; Shahri, 2018). The influence of SNS, however, may extend beyond
influencing knowledge.This thesiswill investigatewhether SNS can affect deeply rooted
beliefs regarding EFL teachers'roles and functions, thus influencing teachers'identity.
Accordingto the definition of teacheridentity, this conceptcoversthe developmenbf one's
self-efficacy, motivation, and engagemen{Dennenet al., 2020). This implies that identity
comprisesprofessionaland personalbeliefs gained from academicand online sources,
including SNS.SNSmay contributeto CPD by shapingthe identity of EFL teachergHayes,
2014;Alzhrani, 2023).However,researcherbavenot yet clearly establishedhe relationship
betweerSNSandCPDbasedn the currentunderstanding.

While therationalefor usingSNSin PD initiativesis clear,it is not clearwhich specificsocial
mediaplatformsare currently the most popularamongEFL professionalsn SaudiArabia.
Moranetal. (2012)mentionthat Twitter, FacebookandLinkedIn arefrequentlyusedasSNS
in educationakettingsin Englishspeakingcountries.However, it is unclearwhich specific
platformsarepopularamongEFL professionalén SaudiArabia.Accordingto Pedrozg2023),
in the UK, Twitter is the mostfrequentlyusedsocial mediaplatform by teacherdor work-
related activities, followed by WhatsApp and Facebook.Since these SNS originated in
developedountriesjt remaingo beseeno whatextentSaudiArabianteachersisetheseSNS
andapplications(apps)that are nativeto SaudiArabia (Macdonaldand Poniatowska2011).
To determinethe potentialeffectivenes®f SNSusageor CPDamongEFL teachersn Saudi
Arabia, this thesisaimsto identify whetherEFL teachersn this contextcanuseSNSto gain
new coreknowledgeandenhanceheir CPD.

2.13.Exploring SNSUsagein EFL Teaching

This studyaimsto explorethevariousSNSusagen CPD.Teachersisesocialmediaplatforms
to communicatesharddeasandexpandheirown professionalearningopportunitiedecause
of the abundancef online resourceandimprovementsn accessibility.This study on what
instructorsdo with socialmediahasexperience@resurgencén the pastfive years. However,
merely establishingthat teachersare networking or gatheringmaterialsmay overlook the
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underlying motivation behind such behavior. This makesit difficult to comprehendsocial

mediauseasprofessionalearning(Ventista& Brown, 2023).

This study relies on the four-componentmodel originally proposedby Prestridge(2019).
Prestridgg2019)employednterviewswith teachergrom Australia,Belgium,andthe United
Statesto establishtwo dimensionsof social mediausage:social reasoningand interactivity
reasoningThis studyidentifiedfour typesof onlineteacheengagemeninfo-consumerinfo-
networker, self-seeking contributor, and vocationalist. Introducing this new paradigmfor
professionaldevelopmenthas significant implications for understandinghe role of social
mediain teacheprofessionalearningandfor redefiningwhatmakesup effectiveprofessional

developmen{Prestridge2019).

Socialreasoningefersto thedegredo whichasocialmediauserseeksnteractionwith others,
while interactivereasoningefersto whetherateachecconsume®r contributedo socialmedia

content.This two-dimensionamodelprovidesfour archetype®f socialmediausage:

1 Info consumersarelyinteractwith otherusersandconsumecontentwithout sharingor
creatingnew knowledge.Watching Englishteachingvideoson YouTubeor reading
Twitter feedsof native English speakerswho are EFL academicscan make EFL

teachersnfo consumers.

T Info networkersuse social mediaprimarily to communicatewith othersand do not
generateewcontent.SaudiArabianEFL teacherganbeinfo networkersdy engaging
in communicatiorwith textbookpublishersand EFL teachersn Westerncountriesor

otherGulf nations.

1 Self-seeking contributorsdo not engagein communicationwith other usersand,
insteadcreatenewcontentjncludingvideosor blog posts.SaudiArabianEFL teachers
cancreateTwitter accountgo sharetheir experiencesf teachingenglishor write blog

postson the samesubject.

1 Vocationalistsare frequentsocial mediauserswho regularly createnew contentand
engage in  communication with others. Saudi Arabian EFL teacherscan be
vocationalistdhy establishinghnew blogs on Englishteachingandinviting other EFL

academicso contributeguestarticles.
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Themodelproposedy Prestridgg2019)doesnot distinguishbetweerthevariousknowledge
gained from social media, including core knowledge, cultural knowledge, or pedagogic
knowledge(Nguyen,2016;Huang& Guo,2019).This modelof Prestridgg2019)overlooks
barriersto socialmediausagerelevantto the contextof SaudiArabia, suchas poorinternet

connection®r countrywide digital censorship.

Figure4. The4-ComponenModel of SNSUsage

This frameworkin Figure 4 suggestghat SNS usageis primarily influencedby interactive
reasoningand social reasoninglt illustratesthat aninfo consumelis someonewho is self-
motivatedto gainknowledgethroughthe useof SNSbut mayonly gatherknowledgewithout
contributing.Theinfo networkeris onewho socialisesvith othersandbuilds networksto gain
knowledge.The third categoryis the selfseekingcontributor who is self-motivated and
employsinteractivereasoningfor CPD, actively contributingto CPD. Lastly, thereis the
vocationalistvho sporadicallyusesSNSfor CPDandcontributedo the knowledgesharingon
SNS(Prestridge2019).

Othertypesof SNSusageexist, suchasusingit to stressrelief, asa sourceof civic literacy,
andasa platformfor cooperativdeachetearning(Damico& Krutka,2018;Damico& Panos,
2018).Prestridgg2019)did notincludesuchformsof SNSusagean theirmodel(Carpente&
Harvey,2019).Both ChughandRuhi (2018)and Ahmedet al. (2019) conductedsystematic
literaturereviewsto establisithat SNSusagecontributedto EFL teacherstoreknowledgeby
enablingthem to shareand receive pedagogicknowledgefrom other teachersand using
Faceboolkasaneducationatool potentiallyoffersawide rangeof benefits However thereare
a few limitations, such as the prevalentuse of informal languageinactive behaviors,and

privacy concernsThereis no discussioron how EFL teachersn SaudiArabiauseSNSin the
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findings of Ahmed et al. (2019) and Chugh & Rubi (2018). As Saudi Arabian teachers
frequentlydistrustsocial mediaor do not haveaccesdo a stableinternetconnection,EFL

teachersin this context might not consistentlygain core knowledge when using SNS

(Alhaddad 2018).

Highlighting therelevanceof the abovemodelto SaudiArabia,languageeachersn the Gulf
countriesuseTwitter to connectwith their colleaguesandYouTubeto view lectureson new
teachingand classroommanagemenpractices(Fungchomchoe& Kardkarnklai,2016).For
teachersn SaudiArabiaandothercountries SNSis a platformfor encounteringhew natural
learningexperiencegaind communicatingwith their colleaguedrom other countries(Basoz,
2016).By becominginfo consumerandinfo networkers EFL teachersn SaudiArabiagain

pedagogi@andculturalknowledge.

Prestridge'$2019)modelprovidesusefulinformationontheknowledgegainedthroughsocial
media, but it is unclearhow to determinethe quality of that knowledge.Evaluatingthe
credibility, reliability andaccuracyof knowledgegainedvia socialmediais a challengingask
(McDougall et al., 2021). Accordingto Edwardset al. (2021), one effective approachis to
developcritical thinking andto questiorthe sourceof knowledgeandgeneratevidencebased
argumentsvhich can help individualsto identify crediblesourcesrom unreliableonesand
offer effective waysto evaluatethe quality of knowledgeand information got from social

media.

Another effective approachto evaluatethe quality of knowledgeis to engagein System?2

thinking whichis definedasslow, critical-rationalthinking (unlike Systeml thinking whichis

guickandintuitive) andis aneffectiveapproachn assessinthequality of knowledgeonsocial

media(Edwardsetal., 2021).Anothereffectiveapproacho analysethe quality of knowledge
gainedthroughsocialmediais to useonline gameswhich canexposeindividualsto various
typesof misinformationandguidethemthroughthe skills neededo makeinformedjudgments
aboutthe knowledge(Encheveetal., 2020).Thus,thereis a needto promotecritical thinking

and digital literacy amongteachersand studentsto enablethem to judge the quality of

knowledge.

This modelof Prestridgg2019)doesnot specifywhethersocialmediaenhancehe language
proficiency of nonnative users.There is also no information on whether Saudi Arabian
teachersegularlyuseSNSfor personabr professionapurpose®r only occasionallyuseSNS
to searclHor newinformation(Damico& Krutka,2018).Thisthesiswill addressheseresearch
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gapsby elucidatingthe link betweenSNS usageandits contributionsto EFL teacherstore

knowledge Table23 summarisethedifferenttypesof SNSusageandhighlightstheidentified

researclgaps.

Table 23: Typesof SNSUsageand ResearchGaps

SNSUsage Description Examples ResearchGaps
Type

Cognitive Purposefukearchifor SNS Readingpostsby Unclearif cognitiveSNS
content,ncludingpedagogic | otherEFL teachers| usagesnhancetanguage
or languageknowledge for pedagogic proficiency.Lack of
acquisition. insights. insightinto SaudiArabian

teachersSNSusage.

Hedonistic Purposefukearchor WatchingYouTube| No informationonthe
entertainingSNScontent, videosfor frequencyof Saudi
contributingto culturaland idiomaticlanguage | ArabianteachersSNS
languageknowledge. usage. usage.

Social Purposefucommunication Engagingn Limited understandingf
with otherSNSusers)eading | discussionsvith whetherSNSis usedfor
to gainsin pedagogic, Englishteacher®n | personabr professional
languageandcultural Twitter. purposes.
knowledge.

Info Rarelyinteractswith other WatchingEnglish | Insufficientdataon

Consumer usersfocusesonconsuming | teachingvideoson | whetherSNSenhances
contentwithout sharingor YouTube. languageproficiency.
creatingnewknowledge.
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Info UsesSNSprimarily for Engagingn Lack of insightinto Saudi
Networker communicationgspecially discussionsvith ArabianteachersSNS
with othersin thefield, EFL teachergrom | usage.
without generatinghew othercountries.
content.
SeltSeeking | Createsnewcontentsuchas | Creatingablogto | Unclearif cognitiveSNS

Contributor

videosor blog posts butdoes
notengagen communication
with otherusers.

shareteaching
experiences.

usageenhancetanguage
proficiency.Lack of
understandingf Saudi
ArabianteachersSNSuse.

Vocationalist

FrequentlyusesSNS,actively
contributingto content
creationandengagingn
communicatiorwith others,
resultingin extensive
knowledge.

Establishinga blog
on EFL teaching
andinviting
contributions.

No informationonthe
frequencyof Saudi
ArabianteachersSNS
usagelack of insightinto
thequality of knowledge
gained.

2.14. The Role of Online Professional Learning in T e a ¢ h @ERDsUsing Social
Networking Sites(SNS)

Prestridge(2019) notesthat thereare different perspectivesn the literatureon professional

learningandCPDfor teachersLiebermarandMiller (2014)andPrestridgg2019)suggesthat

structuredschootbasedn-servicetraining sessionsreeffectivein enhancingeachersskills

and developing proficiency in new strategieswhich can contributeto their professional

learningand careeradvancement(Dennenet al., 2020). This emphasiseshat professional

training programs significantly improve teachers'digital literacy skills, enhancetheir

educationapractice,and provide handson, experiential and practicaltasksdirectly relevant

to classroonreality. Thus,theseprogramseffectively prepardeacherandenhanceheir CPD
(Al-Hazmi,2017).

Hence,the role of formal in-servicetraining programsis vital in developingt e a ¢ GRDr s 6

Someresearchersadvocatethat professionallearning is more informal and selfdirected,
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contingentuponthe professionaheedsor interestsof anindividual, andsuchlearningtakes
placedailyint e a c tlassro®@mgAmbler, 2016; Dennenet al., 2020).A few researchers
note that professionallearning and professional developmentare synonymousterms,
interchangeablysedin educationatesearchpolicy, andcurriculum,whichis why thereis no
distinction betweenthe two terms as teachersgain both formal and informal learningin
differentcontextsjncludingfaceto-faceandonline (Prestridge2019).Accordingto Lopes&
Dambrosio(2016),therole of professionatievelopmenis essentiain providingopportunities
for teacherdo deviatefrom the educationakyllabusand explore subjectsthat can connect
learnersto the real world, asthe syllabuscansometimede irrelevantand demotivatingfor

students.

Someresearchersbservethat professionalearningcanresultfrom professionatevelopment
as a common attribute (Erickson et al., 2017). Therefore, professionaldevelopmentand
professionalearningare linked, and teacherscan view professionallearningas a form of
informal professionaldevelopmentthat allows them to choosetasks that improve their
understandingpractice,and senseof purpose.Suchlearningis accessibldo teachersat all
times and can be pursuedin their own time, which is consideredprofessionallyvaluable
(Prestridge2019;Khoza& Biyela, 2020). Ambler (2016)conducteda studyfocusingon the
useof SNSfor CPD. Shehighlightedseveraladvantagesf SNSoverconventionaimethods.
It is statedthat socialnetworkingsitesare selfautonomousoffer 24/7 accessibility,andare
thusconsideredital for developingnformal professionalearningthatcontributesot e ac her s 6
CPD(Ambler,2016).

Accordingto Khoza(2021),theincreasediseof mobile devices,ncluding socialnetworking
sites, advocatesthat the Fourth Industrial Revolution, which signifies the ongoing
technologicaltransformationin various sectors,addressesndividual personalneeds.This
transformationrequiresthat teacherausedigital technologieghat first meettheir needsand
thoseof their studentsbefore addressingheir professionaland social needs.As statedby
Sutherland2020),therole of socialnetworkingsitesis crucialin providingacademicsupport
toteachersThissupportincludesdiscussiondeedbackandtheexchangef commentsywhich
offer both emotionaland professionalsupportto teachersSuchsupportis essentiafor the

professionatievelopmenof teachers.

Thereforetheuseof digital technologiesincludingsocialnetworkingsites,canbeessentiain

addressingteachers'professionalneeds, enhancingtheir professionaldevelopment,and
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tacklingthechallengesrisingin the newteachingandlearningenvironmenbroughtaboutby

the Fourth Industrial Revolution (Khoza, 2021). According to Beckeret al. (2017), when
teachersnvolve studentsn groupactivitiessuchasdevelopingandmanaginga blog, website,
creatingvideos,or hostingchannelghroughsocialnetworkingsiteslike YouTube,Facebook,
and Twitter, andwhenthey designand sharetheir content,it not only offers variety in how

studentsengagewith knowledgebut alsoenhancesheir performancepiquestheir interestin

subjectcontentandequipsthemwith thedigital skills necessarjor thejob market(Greenhow
& Galvin, 2020). The integrationof social networkingsitesinto the educationakcurriculum
equips studentswith digital skills they will require later in their professionalcareers.
Introducingsocialnetworkingsitesto studentsn schoolscanreducetheir resistanceéo using
themin college,universitiesandtheworkplace(Khoza,2021).

Accordingto Grossietal. (2018)andKhoza(2021),teachergmployvariousLMS established
by schools,including Modular ObjectOrientedDynamic Learning Environment(Moodle),
CanvasWeb CourseTools (WebCT), Blackboard,and others.Educationalnstitutionshave
implementedheseLMS to ensurghatcontentis availablefrom official platformsmanagedy
theinstitutions(Mpungose& Khoza,2021).Sutherland2020)emphasisethe crucialrole of
LMS in delivering contentthat contributesto teachers’professionalidentities, imparting
institutionalknowledge ,and shapingsocietaland personaldentities.Conversely Mpungose
& Khoza(2021)arguethat, to developboth professionaland personalidentities,the use of
digital technologiesjncluding social networkingsites,is essentialin orderto addresshe
challengegposedby the Fourth Industrial Revolution,teachersare requiredto harnesghese

digital technologiesindsocialnetworkingsitesto enhanceheir professionatlevelopment.

Brown etal. (2012)andPrestridgg2019)conductednixedmethodstudieson EFL teachers,
andthey found teacherautilise online apps,social networkingsites,aswell asotherdigital
technologiessuch as multimedia and educationalresourcesto nurture and expandtheir
professionafirowthprospectsOneof theprimarypurpose®f teachersisingsocialnetworking
sitesis to establishprofessionahetworks,allowing themto connectwith like-mindedpeers,
exchangeknowledge,and sharebestpractices.Theseinteractionshelp to enhanceboth the
personalearningnetworksof teachersaindtheir CPD.It enable€EFL teachergo stayupdated
with recentdevelopmentsn the Englishlanguagejnteractwith their studentsand provide

themwith knowledgethroughsocialnetworkingsites(Cavusetal., 2021).
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Researchensavenotextensivelystudiedtheuseof SNSby SaudiEFL teachersilt isimportant
to look atthe SaudiA r a b comtextsoto investigatethe currentuseof SNSby SaudiEFL
teacherswhich SNSarewidely used andwhich challengesirefacedby teachersn usingSNS.
Thereforethis researctaimsto assesshe currentextentof SNSusageby SaudiEFL teachers
andto highlight the challengesthey face, as well as the training requiredto promotethe
professionaluse of SNS. The role of social networking sites such as Twitter, Edmodo,
FacebookandYouTubeis crucialin fosteringpersonalearningnetworksamongteacherskor
instance,teacherscan follow global 'Groups'on Facebookthat sharesimilar contentand
provideideasandcommentgelatedto thatcontentenhancingheir professionatievelopment
(Prestridge2019;Mpungose2020).Similarly, therole of "Twitter'sHashtagd's significantin
building personallearning networks, as teacherscan follow theseHashtagson Twitter to
engagean discussionsexchangadeason contemporarytopics,andinformally enhanceheir

learningandprofessionatievelopmen{Prestridge2019; Santistebamt al., 2020).

Throughthe useof digital technologiesandsocialnetworkingsites,teachersieveloppersonal
learningnetworksthatfosterprofessionatonnectionsThesenetworksserveasplatformsfor

teachersto seeksupport,engagein assessmerand examinationactivities, and engagein

reflection. Teachersrely on thesesocial networking sitesto build their personallearning
networksapracticetheyengagen daily, enrichingtheirteachingoracticesanddeepeningheir
understandingf relevantcontentandpedagogyZhangetal., 2017;Al-Maatouketal., 2020).
Accordingto Tour (2017),teachersuseof personalearningnetworkssignificantlycontributes
to the constructionof their professionallearning and development.These networks are
characterisedby beingsocially generatedpersonalisedandactive, fosteringmutual support
amongteacherswhetherduring or after school.Conversely Moreira et al. (2018) statethat
social networking sitesare not originally intendedfor pedagogicakctivities. However,the
need to integrate social learning activities into LMS, along with the convenienceand
widespreadiseof socialnetworkingsitesin educationalnstitutions,hasmadethemdynamic

toolsfor enhancingeachersCPD.

Durak(2019)assertshatsocialnetworkingsitesplay apivotalrolein enhancingeachersCPD
andprovidefuture teachersj.e., pre-serviceteacherswith the opportunityto take chargeof
their learning. This strengthengheir connectionswvith the academiccommunityand fosters
collaborationin the learningprocessit equipsthemto addresghe challengesssociatedvith
usingsocialnetworkingsitesin their classroom®ncetheybecomedormalteachersSimilarly,

Khoza(2021)emphasisethe significanceof socialnetworkingsitesin shapingooththe social
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and professionalidentities of teachers.These platforms, such as Facebook,Instagram,

YouTube andWhatsApp facilitatethecreationof everydayknowledge Theyconnecteachers

with their peers, promote group work and interactivity, ultimately contributing to the

developmentof both social and professionalidentities, which enhancesteachers'CPD

(Carpenteetal., 2023).

Therefore,social networkingsitesplay a vital role in establishingpersonaland professional

learning networks among peers and between teachersand students. These networks

significantly contribute to teachers'professionalgrowth (Brouwer et al., 2020). A study

conductedby Brouwer et al. (2020) addressedhe transition from traditional classroom

educatiorto virtual classesluringthe Covid-19 pandemiandconcludedhatthe useof virtual

communicatiortoolsincreasedluring the pandemicHowever,it alsohighlightedchallenges

facedby third-world countriesdbecaus®f limited resourcedlt is thereforeamportantto provide

a summaryof eachperspectiveaboutthe role of online professionalearningusing SNSin

t e a ¢ GRDbamdlighlightsresearctyapsasshownin Table24.

Table 24: Role of Online ProfessionalLearning Using SNSin Teachers'CPD

Perspective Summary ResearchGaps& Saudi Context
Formal In-Service| Structuredtraining enhanceskills | Effectivenes®f formaltrainingfor
Training andCPD. Sauditeachers.

Informal and Self | Selfdirected learning based on | Prevalenceandimpactof informal
Directed interests. learningin Saudiclassrooms.

Professional Learning

vs. Development

The overlap betweenprofessiona
learninganddevelopment.

Differencedn learningexperiences

for Sauditeachers.

SNSfor CPD SNS usage for knowledge and| SauditeachersSNSusagepatterns
networkbuilding. andchallenges.

Fourth Industrial | Using digital tech, including SNS, | Adaptationof Sauditeachergo the

Revolution to addresseeds. FourthIndustrialRevolution.

AcademicSupport SNS provide academic and| Role of SNSin supportingSaudi

emotionalsupport.

teachers.
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Digital Techfor PD

tech and SNS

professionatievelopment.

Digital for

Sauditeachersuse of digital tech
andSNSfor PD.

Nurturing Professiona
Growth

EFL

professionagrowth.

teachers use SNS for

SNS usageand growth of Saudi
EFL teachers.

SNS in Educational

Settings

Integrating SNS in educationto
build digital skills.

Integrationand outcomesin Saudi

education.

LearningNetworks

Personablndprofessionahetworks

via digital platforms.

Development and use in Saudi

teachingcontext.

SNSandldentities

Shaping social and professiona

identities.

Influence on Saudi teachers

identities.

SNSin Virtual Learning

Increased SNS use during the
pandemichighlightingchallenges.

Impact on Saudieducationduring
the pandemic.

2.15.Motivations for Teachers'Useof SocialNetworking Sites(SNS)in their CPD

Teachergmploysocialnetworkingsites(SNS)for variousreasonso enhancendfortify their

ContinuousProfessionaDevelopmeni{CPD) (Prestridge2019). Accordingto Visseret al.

(2014), platforms like Twitter facilitate active learning processesgncompassingasking

guestions,expressingviewpoints, exchangingideas, sharing resourcesand reflecting on

practices.The knowledgegeneratedhroughTwitter is conduciveto conversationainethods

within a socialmediaenvironmentpromotingactionbasedearning.Anotherreasorteachers

turn to social networking sitesis to cultivate professionalnetworks. Thesesites offer the

opportunity to engagewith fellow teachersglobally, allowing them to ask questionsand

contemplatethe knowledge they gain. For instance,communicationon Twitter can be

invaluablefor liaisingwith peerqLiu & Hung,2020).Thesedifferentmotivationsfort e ac her s 0

useof SNSin their CPDareprovidedin Table25.

However,the SaudiEFL teachersnay not havefully integratedusing SNSincluding Twitter

into theirlessonsvhich showsthatthereis alack of usingSNSincluding Twitter asa meanto

promoteactionbasedlearningand to developprofessionalnetworkswith peers(Alzhrani,

2023).To addresghis issue,it is importantto analysethe currentSNSuseamongSaudiEFL
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teachersoto determinetheir underlyingmotivationsto useSNSincluding askingquestions,
engagingn discussionssharingresourcesandideas,to developprofessionahetworksandto
developcritical thinking. This thesisthereforeaimsto investigatethe underlyingmotivations
of SaudiEFL teachersn using SNSsoto determinewhat motivatesthemthe mostin using

SNSin classroonsoto ensurancorporatingnoderntechnologyinto teaching(Rahimi,2023).

Sharingknowledgeis yet anothermotivation for teachersautilising social networking sites
(Prestridge2019).Socialnetworkingsitesalign well with socialconstructivistapproacheso
learning(Vygotsky, 1978;Abakah,2023).They provideexpansivespacegor discussiorwith
diffuse leadershipwherethosewith expertisein a subjectcanguide othersasneededThis
indirectfacilitation contributessignificantlyto teachersCPD (Jenkinsetal., 2009;Prestridge,
2019). Roberts and Butler (2014) assertthat social networking sites can harnessthe
communicativeand collaborativepotential of the web, fosteringlearnercentric experiences
and potentially transforming pedagogical processes,including teacher professional

development.

In summary socialnetworkingsitesoffer anextensiveplatformfor enhancingeachersCPD.
Liou and Daly (2018) and Mohamadet al. (2018) note that studentsvalue the flexibility

afforded by social networking sites, which feature various communicationtools such as
comments, discussions,posts, creative expression,and the use of videos, audios, and
animations.Theseinteractive elementsstimulate studentslearning and teachersteaching,
enrichingtheir professionapractice.However,Greenhow& Galvin (2020) recommendhat
teachersestablishan appropriatelevel of presenceon relevantsocial networking sites to
addressstudentsheeds suchasansweringqueries,providing feedback.and monitoringand

approvingcontent.

Although sharing knowledgeis definitely one of the underlying motivationsfor teachers
globally to useSNS, it is importantto studythe specific Saudicontext,whereteacherdace
uniqueproblemsand opportunitiesin their professionaddevelopment{Rahimi, 2023). Saudi
teachersjike their peersglobally, can benefitfrom extensiveplatformsfor discussionand
sharingknowledgeprovidedby variousSNS (Prestridge2019). Thereare specificfactorsin
the Saudicontextwhich justify a critical evaluationof the potentialimpactof theseSNSon
t e a c KRD (Alainrani, 2023). For example,Saudi A r a b edacat®nallandscapehas
unique features,such as languageissues,cultural and religious beliefs and syllabusneeds,

which might not correspondwith the experience®f teachersan westerncountries(Liou &
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Daly, 2018)andthereforgustifiesthe needto explorethe specificSaudicontextto determine
how theseSNS can adaptto addresshe peculiarrequirementf SauditeachergRahimi,
2023). It is also important to study the Saudi context becauseof unique Saudi ICT
infrastructure availability of internet,andthe extentof useof SNSamongSauditeachersand
studentsavhich againmay not follow the sameusagepatternsasusedby teacherandstudents
in Westerncountries(Greenhow& Galvin, 2020). Thesedifferencesn availability of digital
resourcesnddigital presencenustbe takeninto consideratiorwhenanalysingthe efficiency
of theseSNSfor CPD andjustify the needto conductthis research.

Socialnetworkingsitescanserveasan effective platformfor studentsevenin the absencef
teachersasthey facilitate independentearningthroughstudy groupsand studentto-student
interactionsvia chats,commentsand posts.Peersupportis a significant function of social
networkingsitesthatcontributeto teachersprofessionatlevelopmen{Brouweretal., 2020).
Hudson (2012) observesthat the use of social networking sites highlights the conceptof
supportfrom teachersvho aresocially proximate considerateandthoughtful. Whenteachers
havesuchconfidence they exchangadeas,shareresourcesandbuild credibleconnections,

resultingin creatingsocialcapitalthroughsocialnetworkingandrelationaltrust.

Alghasab& Handley(2017)suggesthatstudentsaarecomfortablemakingerrorsandlearning
from themon socialnetworkingsitesbecausehey do not facethe judgemenibf teachersAs
studentsuse social networking sites casuallyfor learning,teacherscan provide a valuable
opportunity by integratingtheseplatformsinto coursework,allowing studentsto exercise
creativefreedomand explore new meansof communication.This approachexpandsboth
students'learning and teachers'professionaldevelopment(Bokhove & Downey, 2018;
Chapmar& Greenhow2019).

Accordingto Luo etal. (2020),teachergmploya combinationof blogsandsocialnetworking
sitesto shareknowledgeand engagewith otherteacherswhetherco-locatedor distributed
worldwide. Social networking sites such as Twitter prove especially helpful for sharing
knowledgewith peersandoffering supportandfeedbaclon their work, all of which contribute
to teachersprofessionaldevelopmeni{Ahmad & Shah,2022). Although SNS can provide
effectiveplatformsfor s t u d iadepesdéniearningandt e a c prafesssoatievelopment
(Brouweret al., 2020),it is importantto contextualisethis in the pedagogicalandscapeof

SaudiArabiaasSauditeacherandstudentsnightexperiencevariouschallengesndprospects

which might differentiatetheir experiencegrom thosein westerncountries(Liou & Daly,
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2018).For example the Saudieducatiorsystemworks asperits specificmonitoring,cultural

andreligious context,which may affect how studentsandteachercommunicateusing SNS

(Alzhrani, 2023). Thereare technologicalissuesin termsof digital divide, suchas lack of

availability of theinternetin differentregionsin SaudiArabia, which might alsoimpactupon

integrating SNS by teachersand students(Alghasab& Handley, 2017). This researchis

thereforeimportantto understandhe technologicalimitations which are facedby teachers,
which maybe vital in offering contextrelatedparticularsuggestions$or leveragingthe useof

theseSNSin SaudiArabia.

Accordingto Hur & Brush(2009),teachergmploySNSfor five primaryreasonsall of which

contribute to their professionaldevelopment.These reasonsinclude sharing emotions,
addressingeacheiisolation,fosteringfriendshipsandsharingideas.SNSalsoprovideprivacy
or distanceor teacherseekingresourcesndsupport.Sinceteachergparticipationon various
social networking sitesis voluntary, they do not feel as though they are burdeningbusy
colleagues.Contributing to the teaching professionby sharing resourcesand virtually

mentoringpeerscan motivateteachergo usesocial networking sites. Therefore,collective
socialinteractionformsthe basisof teacherdearningon theseplatforms,which contributeso

their professionatlevelopmen{Seo,2013;Brouweretal., 2020).

Luo etal. (2020)andAl-Maatouket al. (2020)suggesthatsocialnetworkingsitesfunctionas
communitief practice(CoP)andoffer severabenefits Theirunplannedunstructurechature
characterisesheseCoPs,startedby the learnersthemselvesaligning with the conceptof
informal learningoutsideformal structuregike classroomsgevoidof predefinedgoals.In the
postCovid-19 era,teacheravorldwide haveincreasinglyturnedto socialnetworkingsitesto

enhanceheir professionatlevelopmen{Luo etal., 2020).

Accordingto Mason& Metzger(2012),onlinespacesancomprisesolatedindividualssolely
focusedon their individual needs However,online spacesantruly flourish whentheyform
communitiesthat addresghe socialneedsof individuals. This is wherethe conceptof CoP
comesinto play, definedby threecommonfeaturesa sharednterest,a sustaineccommunity
throughfrequentcommunicatiorandactivities,anda sharedoractice(Wenger,1998; Krutka
etal., 2019).Thesethreefeaturesareintegralto socialnetworkingsites,explainingtheir usein
teachersCPD (Krutkaetal.,2019).

Although the literature focuseson the advantage®f using SNSfor t e a ¢ prefessodal
developmentijt is importantto examinehow relevantthesefindings arein SaudiArabia as

111



cultural norms, religious beliefs, regulatory guidelines,and educationalrequirementsmay
affectt e a c dngagesnéntith SNSdifferentlyascomparedo othercountriegHur & Brush,
2009).Keepingin view the digital divide, i.e. the differencesin the internet'savailability in
different areasof SaudiArabia canconsiderablyimpactupont e a c &bdity ® éngagen
theseCoPs(Al-Maatouketal., 2020).Thus,thisresearcltanbevital in examininghow Saudi
teachersanadjustCoPsin SNSto matchwith their specificregulatory,cultural, religious,
technologicalandpedagogicaénvironments.

Many researchergontendthat since the Covid-19 outbreak,online teachingusing digital
technologiesand multimedia tools has becomethe norm in most educationalinstitutions
worldwide (Camilleri & Camilleri, 2022). Teacherdhaveincreasinglyrelied on LMS, video
conferencingplatforms like Skype, Microsoft Teams, Zoom, Google Meet, and social

networkingsitesto shareresourcesnddeliverlessongCamilleri & Camilleri, 2021).

Social networking sites offer the advantageof actionbasedlearning (Visser et al., 2014),
which,asEdwardg2019)andGreenhow& Galvin(2020)argue areprofessionatievelopment
programsequippingEFL teachersvith thetoolsto representheir teachingagency Therefore,
asLuo et al. (2020) suggesthat teachershave usedsocial networkingsiteslike Facebook
groups,Twitter, InstagramandYouTubeto enhanceheir professionablevelopmenthrough
collaborationand sharing.Theseplatformsprovide studentswith accesdo recordedessons
and act as readily availableresourcedor professionaldevelopmentespeciallyduring the
Covid-19 outbreak when teachersfrequently uploaded screercasts. Although existing
literaturehasrecognisedhe universalshift towardsonlineteachingandlearningto usedigital
technologiesndSNSandespeciallysincethe Covid-19 pandemiconlineteachinghasbecome
anormglobally (Camilleri& Camilleri, 2022),it is thereforamportantto recognisehatin the
Covid-19 pandemic,the SaudiA r a b edacat®nalenvironmentmay be affectedby the
technologicalissuesand thereforemay impactupont e a ¢ hbdity o sethe SNS and
thereforethis researchaimsto examinewhich of the SNSarecommonlyusedby SaudiEFL
teachersduring the Covid-19 pandemicand which technologicalissuesare faced by the
teachersoto providesuggestionto addresshesassuesandto improvetheuseof SNSwithin
the Saudicontext.

Duguay & Vdovina (2019) suggestthat effective, engaging,and continuousprofessional
developmenshouldhaveits basisin researchgcontentandrelevanceSocialnetworkingsites
offer theseadvantageswhich is why teacherausethemfor their professionaddevelopment.

Anothercrucialaspecbf professionatievelopmenis intellectualmotivationandinteractivity,
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asnotedby Duguay& Vdovina(2019).Usingsocialnetworkingsitesalignswith theprinciples
of engagemerdndcollaborationTeacher$ind contemporarydeasandpostsonvarioussocial
networking sites intellectually stimulating, which is why they employ them for their

professionatievelopmen{Greenhow& Galvin,2020).

Ellison & Boyd (2013)and Greenhow& Galvin (2019)claim thatteachersisethe essential
featuresof social media, suchas creatingindividual profiles, providing public networking
tools,andcreatingandsharingcontento facilitate effectiveprofessionatievelopmentManca
& Ranieri(2016)arguethatteachersisesocialnetworkingsitesfor their CPD becausehese
platformsextendthe contextof learningbeyondthe classroomto broaderpublic networks,
facilitating the amalgamatiorof expertisefrom pastlearnersand practicing professionals.
Accordingto Manca& Ranieri(2016), social networkingsitesare attractiveto teacherdor
their professionatlevelopmengasthey combinedifferenttypesof informationandresources,
therebyreshapinghe teacherstoles asfacilitators and improving their professionalgrowth
(Greenhow& Galvin, 2020).

Varioussocialnetworkingsites,suchasdifferent Faceboolgroups providevaluablelearning
platformsfor studentsand professionaldevelopmenbpportunitiesfor teachergLuo et al.,
2020).Forinstance;TeacheiTechAlice Keeler'is awell-knownFaceboolgroupthatteachers
haveextensivelyusedduring Covid-19. It servesasa platform for sharingknowledgeabout
GoogleClassroomhybridteachingMicrosoft,andothertopics,all of which havesignificantly
contributedo teachergdrofessionatievelopmenfLuo etal.,2020).Twitter is anotheexample
of a social networking site used by teachersfor their CPD (Mpungose,2020). Twitter's
hashtagssuchas#HigherEd#academictwittesfedutwitter#elearn#PhDchat#researchand
#edtech,are valuableplatformsfor finding and connectingwith fellow teachersvho share
similar interests(McDonald & CarterSteel, 2017). These collectively contribute to the

developmenof teachersCPD.

However,it is importantto acknowledgehatthereare somedownsidesand negativeeffects
associateavith SNS,suchastheinformallanguageusedjnactivebehaviourjnformalteacher
studeninteractionsandprivacyrisks. Theseconstraintcanaffectthe professionaliseof SNS
(Sumeur2014).Thisresearcltanshedlight on howthelocal Saudicontextimpactsuponthe
extentto which SauditeachersisetheseSNSaspertheir particularneedsandobjectivesand
if therearelocal variationsin how theseSNSareusedfor professionatievelopmen{Duguay

& Vdovina,2019).Thus,by studyingthe underlyingmotivationsof SaudiEFL teacherso use
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SNSandby examiningthe potentialissuesandlimitationslinked with SNS,this researcltan

be helpfulin addressinghe gapbetweerthewider literatureon SNSandthe specificrealities

facedby the Sauditeachers.

Table25 providesasummaryoft e a ¢ imativatsidsfor usingSNSin their CPD.

Table 25: T e a ¢ hneotivations for using SNSin their CPD and researchgaps

Motivations for SNSUsein CPD

ResearchGapsin SaudiArabian Context

Active learning

Impactof SNSdriven activelearningon SaudiArabian
teachersCPD

Knowledgeexchange

Extentof professionahetworkingamongSaudiArabian

teacher®n SNS

Fosteringorofessionahetworks

Knowledge sharing dynamics among Saudi Arabian

teacher®n SNS

Aligns with constructivisiearning

Potential transformationof Saudi Arabian pedagogy
throughSNS

Support,independencepeer assistance
on SNS

Impact of interactive SNS elementsin Saudi Arabian

educationakettings

Creativefreedom blog/SNSintegration

Creativefreedomimpact in Saudi Arabian classrooms
throughSNS

Communitiesof practice(CoP)

CoPdynamicswithin SaudiArabianeducationatontexts

IncreasedNSuseduringCovid-19

Long-term effectsof increased5SNSusefor CPDamong

SaudiArabianteachers

Empowerdeacherso representeaching

Exerciseof agencyby SaudiArabianteachersn their

agency professionagrowth
Stimulates intellectual motivation,| Intellectual motivation effects in Saudi Arabian
engagement educatorsCPD
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EssentiaSNSfeaturedor effectiveCPD | Alignmentof SNSfeatureswith SaudiArabianteachers
CPDgoals

Extenddearningbeyondclassrooms Expansionof learning opportunitiesfor Sauditeachers
via SNS

Valuablelearningplatformsfor students| Adoptionandimpactof SNSbasedearningplatformsin

SaudiArabiancontexts

Constraints:  informal language| How SaudiArabianteachersavigateconstraintswhile

inactivity, privacyrisks usingSNSfor CPD

2.16.Strategiesfor Teachersto Incorporate SocialNetworking Sites(SNS)into Teaching

Many studiesconductedn variousAsian and Europearcountrieshaveidentified significant
connectiondetweenSNSand CPD. Accordingto a studyby Al Jabrietal. (2018),teachers
canemployvariousstrategiego integratesocialnetworkingsitesinto their teachingmethods,
enhancingstudentslearningandteachersCPD. An effective approachio integratingsocial
networkingsitesinto teachinginvolvesaddressinghe ethical considerationsssociateavith
usingsocialmediain educationespeciallywhenemployingpersonalprofiles (Krutka et al.,
2019).This entailsconsideringthe technology'designelementswhich include establishing
transparencyegardingdatausageand safeguardingrivacy whenusing personalprofiles to

enhancenteractiongn remotecoursegKrutkaetal., 2019).

Krutka & Damico (2020) suggestthat teachersshould assiststudentsin creatingprofiles
specificallyfor educationapurpose®nsocialnetworkingsites particularlyif student@arenew
to theseplatforms.Whenutilising personalprofiles, it is crucial to protectstudentsprivacy.
Researchersecommendthat instead of using students'personalprofiles for educational
purposesteachershouldleverageplatformssuchasMicrosoft Teams Slack,andBasecamp,
which allow usergo createaccountonly for professionabr educationakngagemenwithin a
privategrouplimited to theteacheandclassmatefGreenhow& Galvin,2020).Notably,there

is aresearclgapin SNSandEFL teachersn SaudiArabia.

Educatorscanenhanceheir ability to incorporatesocial networkingsitesinto their teaching
practicesby mitigating their resistanceo the useof socialmediain education(Al-Azawei &

Alowayr, 2020). Establishingsharednorms and expectationsfor using different social
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networkingsitesin the classroontanmitigatethis resistanc€Greenhow& Galvin,2020).For
instance teacherscan conductsurveysin their classego understandstudentspreferences,
includingtheir preferredsocialmediaplatforms thetypeof contentheywishto shareonsocial
media,andwhetherthey preferformal or informal languagauseon theseplatforms.Aligning
social media use with students'interests and needs can help minimise resistanceto
incorporatingsocialmediainto thelearningproces{Greenhow& Lewin, 2016;Greenhow&
Galvin, 2020;Bui, 2022).

Anothervaluablestrategyfor integratingsocialnetworkingsitesinto teachingis to prioritize
relationshipbuilding and provide interpersonafeedback.Thesepracticesaid in individual
identity constructiorandcansignificantly contributeto teachersCPD (Lenhart,2020;Rahimi,
2023).Socialmediausagecanaccumulatesocialcapital,andusingsocialmediafor teaching,
suchasincorporatingTwitter into the educationaprocesscanleadto increasecengagement
in learningandrelationshipbuilding (Gaoet al., 2012; Carpenteret al., 2023). Using social
mediaasan informal communicatiorchannelcanbe an effective approachwhenintegrating

socialnetworkingsitesinto educationGreenhow& Galvin,2020;Bui, 2022).

A literaturereviewconductedy Greenhow& Galvin (2020)concludedhatthemosteffective
learningenvironmentdor studentsincorporateasynchronousnline componentghat allow

studentgo progressat their own pace,on their own schedulesand offer them somecontrol

over their learning experiences.These environmentsfacilitate regular and meaningful
interactionsamong students,teachers,and the subject. For example, creating a Twitter

backchanneio stayconnectedn classandremotely,usingcommonhashtagsweetsyetweets,
andreplies,andlinking thesepoststo a broaderprogramor modulelevel Twitter streamcan
foster connectionsamong teachers students,and faculty members.Such interactionsare
crucial for co-creatingcontentthat guidesand shapeghe sharedexperience®f teachersand
student§Tang& Hew, 2017;Greenhow& Galvin,2020;Carpenteetal., 2023).

Tang& Hew (2017)reviewed51 researctstudiesandfoundthat Twitter wasmainly usedfor
communicationand evaluation purposes.Although Twitter has the potential to enhance
studentteacheinteractionsadefinitive link betweenT wi t tiseandacademierformance
hasyet to be establishedThe most effective useof Twitter in an educationakontextis for
teacherdo disseminateritical coursematerials homeworkassignmentsestdeadlinesand

providea spacdor peerengagement.

2.17.The Benefitsand Limitations of SNSUsageamongEFL Teachersin SaudiArabia
116



Using SNSfor CPD hasnot beenextensivelystudiedin EFL teaching,especiallyin Saudi
Arabia.Researchers SaudiArabia haveattemptedo connectthesefactors,but few studies
have been conducted. This section reviews the researchon both the advantagesand

disadvantagesf usingSNSfor CPDamongEFL teachersn SaudiArabia.

In a study by Fallata(2016), interviewswere conductedwith female SaudiEFL teachergo

exploretheiruseof informationtechnologiesThefindingsrevealedheseteachersisedSkype
and Dropbox but did not gain cultural or languageknowledgefrom social mediaplatforms
(Fallata,2016).However thestudydid notinvestigatevhy EFL teachersn SaudiArabiaused
certainplatformslike Skypeand Dropboxwhile neglectingsocial mediaplatformssuchas
Twitter andFacebookgdespitethe potentialbenefitsof theseplatformsaseffectiveprofessional

learningcommunitiesn othercontexts(Atapattuetal., 2019;Allahbi, 2023).

It is likely thatthe limited digital competenciesf EFL teachersnay hindertheir regularuse

of SNS.Digital trainingis becomingncreasinglycrucialfor EFL teachersbutnotall teachers
in SaudiArabiaarefamiliar with digital learningtools.Forexample Cengagefferedanonline

trainingcoursethatincludedspeakingandlisteningexercisesor EFL teachersn SaudiArabia.

Thisimpliesthatdigital competencieamongEFL teachersnay needto be developedaspart

of their CPD. However,the useof SNSremainsvoluntary,and someteachersnight not be

well-versedn usingtheseplatformsto enhanceheir coreknowledge(Atapattuetal., 2019).

In CPD, online learninghasbeenviewed positively, particularly when viewed throughthe
lensesof socialconstructivismandadultlearning(Powell & Bodur,2019; Yurkofsky, et al.,
2019). However, Powell and Bodur's (2019) researchshowedthat merely having accesgo
online professionaldevelopmentesourcesand reflection questionswas insufficient. These
findings havesignificantimplications,especiallyfor how teachergperceiveOnline Teacher
ProfessionaDevelopmen{oTPD)designandimplementationandtheyraisequestionsaabout
whetherthesefindingsholdtruein developingcountriesvhereEFL teachersnayhavelimited

initial digital competenciegYurkofskyetal.,2019).

Yurkofsky etal. (2019)conductedn-depthinterviewswith teachersakingpartin the Creative
ComputingOnlineWorkshop(CCOW)to determinevhichlearningoutcomegheyfoundmost
valuable.Participantsexpressedappreciationfor how CCOW encouragedhem to explore
novel conceptsand develop insights into their own teaching practices,as well as their

understandin@f computerscience However,it remainsto be seenwhetherthesebenefitsof
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SNSusageextendto the SaudiArabiancontext,givenits uniquechallengesuchasregulatory

requirementsgulturalnorms,religiousbeliefs,andsyllabusrequirements.

In contrast,Mellom et al. (2018) investigatedhow EFL teachersconceptualisectultural
knowledge.Their interviewsrevealedhat cultural knowledgeencompassedot only insights
into Englishspeakingcountriesbut alsoanunderstandingf how studentstultureinfluenced
Englishlanguagecquisition.This study,however did notexploretherole of SNSin acquiring
cultural knowledge . While EFL teacherause SNSfor pedagogicabnd languageknowledge
acquisition thereis alack of dataon their usefor culturalknowledge(Groschneetal., 2018;
Sprott,2019).Thisis becausehe EFL teachersnay not haveathoroughunderstandingbout
the possibleadvantage®f using SNSto acquirecultural knowledgeand the focus of EFL
teacheraremainly on educationaktrategieslanguageacquisitionandclassroonpracticesas
thesedirectly affect classroomessonsandlearningoutcomesf studentsandthis is why the
aspecbf culturalknowledgen SNSmayaltogetheibeignoredby EFL teachergGroschneet
al., 2018;Sprott,2019).

Userpatrticipationis anothereasonrSNSmight enhancehe disseminatiorof coreknowledge
amongEFL teachersFollowing the principles of cooperativelearning, user participation,
opennessandnetwork effectsdescribesSNS platforms(MusserandO 6 R e 2008).¥hese
characteristicscan foster the developmentof English proficiency among EFL teachers,
particularly in termsof the meaningfulnessnd clarity of their written English. While this
conceptis supportedoy van Bommel et al. (2020), it remainsuncertainwhetherthe same
findings apply to the contextof SaudiArabia. As mentionedearlier, Saudi Arabian EFL
teacheramight be cautiousaboutusing SNS or might only usethemfor personalpurposes
(Alhaddad,2018).1t is possiblethat EFL teachersn SaudiArabia could benefitsignificantly
from using SNS to enhancetheir CPD outcomes particularly concerningcore knowledge,
givenempiricalresearct{Hayes,2014;Alzhrani, 2023).

2.18.The Measurementof SNSUsageand TeacherCore Knowledge

While the precedingsectionshaveestablishedhe fundamentabefinitionsof SNSusageand
teachercoreknowledgethe following sectiongdelveinto the empiricalmeasuremerdf these

concepts.

2.18.1Evaluating T e a ¢ hS&$Usdge
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Theevaluationoft e a ¢ 8BNSusagéormsthelastcomponentf this study'sframework.As
discussearlier,teachersnayemploySNSfor self-directedlearningin variouscountries put
the specific context of Saudi EFL teachingremainsunderstudied.There are no existing
frameworkgor SNSusageailoredto the SaudiEFL setting.Theaim of this studyis to address
anexistingresearctgapby directly linking the usageof SNSwith the CPD practicesof EFL
teachersn SaudiArabia.

As highlightedby MancaandRanieri(2016)andChawinga2017),thecoreknowledgeof EFL
teachersincludinglanguageproficiencyandculturalknowledge setsthemapart.Poeczeet al.
(2018)observedhatusersconsumingSNScontentalsogain culturalknowledgeembeddeadn
Twitter andFaceboolposts.However,this studydid not establisha directlink betweenSNS
usageandthe cultural knowledgeof EFL teacherswhich represents significantdistinction
betweenEFL educatorsand otherteachergPoeczeet al., 2018). Alipoor and Jadidi (2016)
implied that reading reflective writings by other teachers,including Facebook posts,
contributegto cultural knowledge However,they did not delveinto how this occursthrough
different SNS usageby EFL teachersEFL teacheran SaudiArabia do not haveadequate
practicalguidelinesonharnessingNSto enhanceheir coreknowledgeoutsideof formal CPD
processeandproceduresBuilding onthework of CaoandYu (2019),thisthesisdistinguishes

betweercognitive,hedonisticandsocial SNSusageamongEFL teachers.

1 Cognitive: This type of SNSusagenvolves EFL teachergpurposefullyseekingSNS
contentjncludingnewpedagogior languagé&knowledge ForinstanceanEFL teacher
might regularly read postsby otherteachersn EFL groupson Facebook A study
analysing46 piecesof researchon SNS usagefor teachingand learning noted a
significant increasein using such platforms for pedagogicaldevelopment(Manca,
2020).

1 Hedonistic. This type of SNS usagerefersto EFL teachersintentionally seeking
entertaining SNS content. While this may not always contribute to pedagogic
knowledge, it enrichescultural and languageknowledge. For EFL teachersand
learners|anguagdearninginherentlyinvolvesculturallearning.Engagingwith people
from diversecultural backgroundsanfosterinterestanda willingnessto learnmore
aboutlanguageandculture(Cao& Yu, 2019).For examplean EFL teachemwatching
YouTubevideosmight discovemew contextsfor usingidioms.
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1 Sociat Thesocialcategoryof SNSusageentailsEFL teachergpurposefullyengaging
in direct digital communicationswith other social mediausers.This interactioncan
enhancevariousaspectof EFL t e a ¢ boeekrnwledge.Engagingwith Western
English teachersthrough direct message®n Twitter, for instance,can leadto the
acquisition of new pedagogic,language,and cultural knowledge.It provides an
excellentnetworkingplatform andfostersthe exchangeof ideas,potentially bringing
innovationto EFL teachingmethodqPoeczestal., 2018).

The abovemodel doesnot specify particularinstancescorrespondingo eachtype of social
mediause.For instancean EFL teachemay createa Faceboolgroupfor EFL professionals
from Gulf countries(social SNSusage),use Twitter to contactpublishersof EFL textbooks
(cognitiveandsocialSNSusage)pr shareeducationavideoswith their students/ia Facebook
Messengenr WhatsApp(social SNS usage)(Manca& Ranieri,2016a;Manca& Ranieri,
2016b).ThisresearclyapmeanghatSaudiEFL teachersack dataontheeffectivenessf their
currentSNS usagepatterns,suchas browsing Twitter or YouTube,in enhancingheir core
knowledge(Alabdulkareem2015). To addresshis limitation, the following table 26 links
specificinstance®f SNSusageo thefindingsof CaoandYu (2019)andPrestridgg2019).

Table 26 : Measuring SocialMedia UsageamongEFL Teachers

Variable Definition Typesof SNSUsage

Info networker(social SNS | The establishmendf new Participatingn online
usage) relationshipghroughsocial | EFL communities

media. Contactingenglish
teachersn English
speakingcountries
Approachingthe
representativesf
firmsin theeducation
industry
Developing
relationshipawith
students
Selfseekingcontributor | Thecreationand Distributing
(cognitiveandsocialSNS | distributionof newcontent | educationatontent

usage) throughsocialmedia. amongstudents
HelpingotherEFL
teachers
Promotingo n eEfls
products
Seekingfeedback
fromo n epéess
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Info consumeKcognitive | Theattainmenbf new Receivingnew
andhedonisticSNSusage)| knowledgethroughsocial knowledgeof teaching
media. practices

Following trendsin
EFL teaching
Gatheringnformation
onthecultureof
Englishspeaking
countries

Learningof new
teachingiechnologies
Reviewingmethods
for motivatingand
engagingstudents

2.19.Framework of this Study

This sectionsummariseChapter2 by presentingpotential causeandeffect relationships
betweenSNSusageandCPDthroughteacheicoreknowledge Thefollowing figure servesas

agraphicalrepresentationf thethesismodel.

121



Figure5. The Frameworkof this Study
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In summary this thesisregardsteachercore knowledgeasa measureof CPD improvement.
ForinstanceEFL teachersn SaudiArabiamayoptfor the'info consumingtypeof SNSusage,
suchasreadingthe Twitter feedsof EFL teachersn WesterncountriesThis couldleadto the
acquisition of core pedagogic knowledge, consequentlybenefiting CPD. Conversely,
individuals using SNS as 'selfseekingcontributors'or 'info networkers'may enhanceheir
languageor culturalknowledgelt's plausiblethathigherlevelsof SNSusagecouldresultin a
meaningfulincreasan teachercoreknowledge This canbe assesselly comparingthelevels
of coreknowledgebetweerEFL teachersvho regularlyuseSNSfor professionabndpersonal

purposesandall otherEFL academics.

Table 27 summariseghe key studiesdiscussedn the literature review and highlights the

identifiedresearclgaps.

Table 27: A Summary of Extant Knowledgeand ResearchGaps

Reference Key Research Key Findings ResearchGaps
Question
Topkaya& Celik How do EFL Regardlessf the Findingsdo not
(2016) teachel careerstage specifyif SNSis
perception®f PD (survival, usedto acquire
dependontheir adjustment, cultureand
careerstage? maturity), EFL language
teachersisedSNS knowledge
to acquire
knowledgeof
pedagogic
practices
Mellom etal. How do EFL Cultural Omitshow SNS
(2018) teachers knowledges canprovide
conceptualis¢heir | definednotonly as| informationonthe
cultural knowledgeof culturesof
knowledge? English-speaking students
countriesbutalso
knowledgeof
culturesof
students
SatoandOyanedel| Whatarethemain Thepedagogic | Missesresultson
(2019) perception®f EFL | knowledgeof EFL | whetherSNScan
teacheron teacheron addnewpedagogic
teachinggrammar? teachinggrammar knowledge
replicateshow
theseteachers
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weretaught

English
Chenetal. (2019) How do EFL EFL teachers | Ignoresif SNScan
teachersise sourceknowledge | alsobe a sourceof
corporamaterials?| of English(theuse| language
of idiomsand knowledge
lexemesdn specific
contexts)rom
digital collections
of texts
Alipoor & Jadidi How do EFL High reflexivity Findingsdo not
(2016) t e a c &cequires leadsto using mentionif SNS
informationof functionbased | canbeasourceof
vocabulary vocabulary coreknowledgeon
teachingfrom teaching vocabulary
reflective teachingoy
writings? showecasingther
teacheil
reflections
Poeczeetal. How aresocial Userscapturenot | Findings are not
(2018) mediasentiments | onlythecontent |linked to EFL
indicativeof the buttheperceived | teachersand their
us eusa® emotional coreknowledge
intentions? sentimenof social
mediaposts
Manca(2020) How doessocial Teachersn the | Whattypesof core
mediausagediffer | Middle Eastuse knowledgeare
amongteachersn | WhatsAppmore | acquirecthrough
differentcountries| frequentlythan WhatsApp?
andteaching otherSNS

areas?
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Chapter 3
ResearchMethodology
3.1.Introduction

The focus of the currentstudyis on the useof socialmediaby SaudiEFL teachersSocial
mediaincludeswebsitesandonline appsthatenableusersto connectandengagewith various
communities, offering features like communication, sharing, collaboration, publishing,
managementand interaction(Al-Qaysi et al., 2023). This usageresultsfrom technological
advancementsand pedagogicalapproachesthat highlight studentsas co-producers of
knowledge(Al-Qaysiet al., 2023). Standardsocial mediafeatures suchasdisplayinglikes,
comments,and recommendationspromote specific individuals through profile pages.
Interconnectingwith otherusersvia links and newsfeedsand disseminatingisergenerated
contentjncludingimagesratings,andtags,characterisetheessencef socialmedia(Perezet
al., 2023).Userscandynamicallyupdatepagesandembedcontentlike videos.Greenhow&
Lewin (2015)andPerezet al. (2023) advocatethe advantagesf the regularuseof Web 2.0
technologiedy bothteacherandstudentsbothin andoutsidethe classroomNeverthelesst
is alsoarguedthatonly a minority of studentemploysocialmediain sophisticatedvaysthat
educatorsouldfind beneficial(Perezetal., 2023).

This studyinvestigateshow SaudiEFL teacherausesocialmediato enhanceheir CPD and
benefittheir teachingpracticecomparedo their genericCPD practicesThis thesismeasures

thefollowing researcltonstructs.
1 EFLt e a c ¢eperaPD practices.
1 Critical patternsof SNSusageexhibitedby SaudiArabianEFL teachers.
1 EFLt e a c isageoESNSfor CPD.
1 Improvementgo teacheicoreknowledgearisingfrom the usageof SNS.

This study focuseson how EFL teachersuse social media platforms to develop their
professionaknowledge.To achievetheseobjectives a mixed methodsapproachs employed.
Mixed methodsresearchas a researchstrategy,combinesboth quantitativeand qualitative
researcttechniqueswithin a singlestudy (PlanoClark, 2010). This strategyaimsto mitigate
theshortcoming®f bothqualitativeandquantitativemethodsvhile harnessingheirrespective

strengths(Plano Clark, 2010). By collecting numericaldata alongsidecontextualinsights,
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mixedmethodgesearctseekgo provideamorecomprehensivenderstandingf theresearch
subject(Adu et al., 2022).1t is particularly valuablefor addressingesearchguestionsthat
demandamultidimensionalinderstandingf thephenomenanderinvestigation(PlanoClark,
2010). This approachcan be appliedto investigates t u d pemspestiveson the learning
environmenin educationakettings,encompassingoth qualitativeand quantitativeresearch
(McChesney,2020). To ensurethe validity and reliability of mixed methodsresearch
outcomesa clearlydefinedresearchopic, awell-structuredesearctstrategy anda profound
graspof bothqualitativeandquantitativeresearchmethodologiesreessentia{Palinkaset al.,
2011;Aduetal., 2022).

This study involves a questionnairesurveyto collect quantitativeand somequalitative data
regardingthe mostfrequentlyusedSNSandthe specificpurposedor which teacheremploy
socialmediafor professionablevelopmentin orderto gatherin-depthqualitativedata,semt
structured interviews were employed with teacherswho have used social media for
professionatievelopmentandanevaluatiorof socialmediapostsby teacherswereconducted
to ascertairthe objectivesbehindutilising SNSin CPD. This chapterutlinestherationalefor
adoptingthis researchdesign,explainsthe datacollection methods,and expoundsuponthe
datacollectionproceduresThe strategiesemployedto analysedifferenttypesof datain this
studyarealsoexplained.This chapterconcludedy addressinghe ethicalconsiderationshat

wererelevantto this study.

3.2.ResearchQuestionsand Rationale for Mixed Methods
Thefocusof this studyis on answeringhefollowing questions.
WhatarethegeneralCPD practicesof SaudiArabianEFL teachers?

Which socialnetworkingsites(SNS)do Sauditeachersise(e.g.FacebookTwitter, Instagram,
YouTube)?

To whatextentdo SaudiEnglishteachersiseSNSto enhanceheir CPD?
Forwhatpurposesio SaudiEnglishteachersiseSNSto enhanceheir CPD?

Whatkind of assistance/trainingo SaudiEnglishteachersieedwith usingSNSto enhance
their CPD?
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Mostof theresearcton CPDin the EFL settingis qualitative with narrativeinquiriesandsemt
structurednterviewsbeingthe mostcommonlyadopteddatacollectionmethodgq Topkaya&
Celik, 2016;Mellom etal., 2018). This thesiscompareghe coreknowledgeof EFL teachers
using SNSfor professionabndpersonapurposesith otherEFL academicsn SaudiArabia
(Yilmaz, 2016).The consensus the currentbody of knowledgeis thatquantitativemethods,
suchasquestionnairsurveysarethemostsuitablefor investigating e a ¢ ¢oeknemedge
andCPD becausehe dataarecollectedby closedquestionghat canbe codedandquantified
(Chenetal., 2019;Sato& Oyanedel2019).

This meanghat by usingquestionnairesurveysresearchersandesignquestionghataim to
evaluate e a c tnderswrddingr skills in particularsareasof their profession(Chenetal.,
2019). Thesequestionsare usually structuredin a way which allows respondent$o present
numericalor definite answersmaking it easyto measuretheir knowledgelevels (Yilmaz,
2016).For example,including questionsn the questionnairesuchas'on a scaleof 1-5, how
confidentdo you feel aboutyour knowledgeof EFL teachingnethods?or questiondike 'how
frequently(rarely,occasionallyfrequently)do you useprofessionatievelopmentesourcesn
EFL teaching?or 'haveyou completedanycourser trainingrelatedto EFL teaching?These
guestionsenableresearcherso assesand comparethe core knowledgeof EFL teacherdy
evaluating the quantitative responsesand drawing conclusionsregarding the levels of
knowledgeand CPD amongteachersvho use SNSfor professionadevelopmentandthose
who do not (Chen et al., 2019). In summary,this thesis will combine qualitative and
guantitativedata,employingamixedmethodsapproacho gatherempiricalevidenceo address
theresearclyuestions.

3.3.Data Collection

3.3.1.Questionnaire Surveysand Rationale

In researchguestionnairesurveysare consideredhe most suitabledatacollection method
when measuringCPD improvement.Questionnairesurveysare a valuable meansof data
collection when evaluating teacher core knowledge. This is defined as a fundamental
componenbf CPDbecausd offersaneasy quick,andcosteffectivewayto collectdatafrom
alargesample(Alipoor & Jadidi,2016;Sato& Oyanedel2018).Worldwide, thereis along
history of continuedprofessionaddevelopmen{CPD) in teachingEnglish. However,within
this history, the predominantmethod of CPD continuesto view teachersas knowledge
consumergStevensortal.,2016).CPDoftenrequiresnstructorgo attendonetime seminars

where they engagewith fresh concepts,knowledge,and valuable guidance (Kirkgoz &
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Karakas,2022). Teachersare then expectedto return to their classroomsand apply their
learning.In this approachto CPD, the teacheris considereda knowledgeconsumerthey are
provided with material (often referred to as "received knowledge") that was produced
externally(i.e., not by the instructors)andexpectedo implementit (Stevensoretal., 2016).
Longer in-servicetraining coursesthat require teachergo attendlectures,workshops,and
completetheoreticabndpracticalassignmentfllow thesameundamentaCPDqualification
concept(Kirkgoz & Karakas2022).Teachersareprimarily consumergandoftenproducers)
of information. While workshops, classes,and other CPD activities are beneficial and
contributesignificantlyto theglobaldevelopmenbf Englishlanguagdeacheratboththepre
serviceandin-servicelevels,manyELT expertshaveorganisednput-basecourseghatcreate
satisfying CPD experiencedn both programmes(Kirkgoz & Karakas,2022). The same
fundamentalCPD paradigmappliesto extendedn-servicetraining programmeshat require
teachergKirkgoz & Karakas,2022).This relatesto the conceptof teachersasconsumerof
informationbecausdoth pre-serviceandin-servicetraining programmesncluding extended
in-servicetraining programmedgocuson the significanceof providingteachersith accesgo

applicableandvaluableknowledgeto facilitate their professionatlevelopment.

T e a ¢ hcere kaodvledgeis assessedhroughtheir self-reflective reportsof their current
pedagogicalgultural,andlanguagdearninglevels(Stevensortal., 2016).Thereforetheuse
of questionnairsurveygo examinghecoreknowledgeof EFL teacherss justified. According
to a study, EFL teachersperceivethat they are aware of their core knowledgeand can
accuratelydentify which areasof coreknowledgeneedfurtherdevelopmen{Stevensortal.,
2016).Increasingly the World Wide Web (WWW) is beingusedasa tool and platform for
surveyresearch{Adu et al., 2022).Email andweb-basedsurveysaretwo forms of electronic
or online surveysthat are accessiblefor data collection. Sato and Oyanedel(2019) have
successfullyusedguestionnaireto assesseachersbpinionsandknowledgeof their grammar
teachingskills using the InternationalOrganisationfor Standardization{ISO). Still, it was
debatablevhetherquestionnairsurveysweresuitablefor evaluatingSNSusageby teachers.
In the literature,it hasbeenobservedthat most studiesuse mixed methodsinvolving both
quantitative and qualitative data collection through questionnairesand interviews
simultaneouslyOnesuchstudyis by Basoz(2016),which examinedre-serviceEFL teachers'
perceptionsof languagelearning on social media, involving 120 aspiring EFL teachersA
guestionnaireavasemployedfor datacollection,revealingthat pre-serviceEFL teacherview

social mediaasa regularpart of their foreign languagdearningexperience¢Basoz,2016).
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Neverthelessquestionnairehiave beenemployedto measureSNS adoptionby teachersn
contextsoutsideof EFL (Salminenet al., 2016). Isotmina (2016) investigatedthe learning
outcomesandsocialmediaexperience®f nursingteachersutilising a pre-poststudydesign

andopenrendedquestionnairefor datacollection.

To distributethe questionnairesurvey this studyreliedon SNS.Specifically,anonlinesurvey
platform (SurveyMonkey)was usedto host the questionnaire SurveyMonkeyis a well-

regardedool for obtainingdata,opinions,andfeedbackirom individualsor groups.Popular
teachergroupson Twitter were contactedo disseminatehe questionnairdink amongtheir
followers through retweeting messagegshat included a link to the questionnaireform.

Specifically, this thesis used @SaudiTeachers,@Saudi_Teachers,@SaudiED, and
@TeachersClub55which have 377K, 175K, 105K, and 82K followers, respectively.
Invitations to participatein this study were also distributed among colleges,schools,and
universitiesin Riyadh and Jeddahtwo of the largestcities in SaudiArabia, with a total

populationof morethan8.5million.

Otherresearchersavefoundit challengingo accesslargesampleof teacherdy distributing
hard copiesof questionnairesurveys(Basoz,2016). Reachingout to teacherdrom diverse
backgroundsnddifferentinstitutesis impracticalandtime-consumingor researcher@Basoz,
2016).Thereasorfor employingsucha datacollectionmethodwasto gathemrmoreresponses.
This meantthatusingadigital questionnairsurveypartially addressed potentialissueposed
by low responserates. Therefore, this study collected data through the online survey

guestionnaire.

Thequestionnairesurveydesigndirectly follows the frameworkof this study(seeAppendixA

for acompletdist of questions).

1 Questionsl-14 measurghep ar t i ademographicsrigeneralSNSusagehabits
(e.g.,6 Wh isacctal networking sites do you use for professionalp ur p o sTkes ? 6 ) .
t e a c preferenéedn SNS usagemay indicate SNS relevanceto CPD and the
availability of individual SNSplatforms(Macdonald& Poniatowska2011; Moranet
al.,2012).

1 Sectionl of Question15 ( RD programmesn SaudiArabiad focusesont e ac her s 6
generalCPD practicessuchasregularlywatchingeducationalideosor participating

in formal PD programmegCollins & O@rien, 2011).
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1 Section2 of Questionl5 ( IGam knowledgeablef the tools for managingclassroom
b e h a v imeasuresh®@ threeareasof teachercoreknowledge specifically culture,

languageandpedagogiknowledge(Lan & Fan,2019; Yang,2019).

1 Section3 of Question15 ( Iéuse social mediato establishrelationshipswith other
Englisht e a ¢ Moeusesodthecritical typesof SNSusagesuchasinfo consumption
(Prestridge2019).

As is the casewith all surveys,the successof a web surveyis highly dependenbn the
guestionnaireontent(Daikeleretal., 2022).It affectsvariousaspect®f dataquality, ranging
from measuremeneérrorsto nonresponsesampling,and coverageissues(Daikeler et al.,
2022).0penendedandclosedendedquestiongliffer in severalways,particularlyin termsof
the respondentsoles in providing answers.Openendedquestionsallow the responderto
expresanopinionwithoutbeinginfluencedby theresearchemvhereaglosedendedjuestions
limit the respondento the providedoptions (Reja et al., 2003; Daikeler et al., 2022). The
advantagesf openendedquestionsncludethe ability to gatherspontaneousesponsefrom
peopleandavoidthe biasthat could resultfrom providing answerchoiceswhich canhappen
with closedendedguestiongRejaetal., 2003;Daikeleretal., 2022).However,unlike closed
endedquestionsppenriendedquestionscan havedrawbacks suchasthe needfor extensive

codinganda higheritem nonresponseate(Rejaetal., 2003).

The structureof the questionnairesurveyincludedclosedended(yes/no)questionsmultiple-

choicequestionsand'selectall thatapply' questionsAdditionally, somequestionsancluded
an additionalopenendedquestionfor clarification, suchasstating,'Pleasespecify'whenthe
participantselectsOther'(Dornyei, 2007). The benefitof relying on suchanapproachin this

studyis thatit allowsthe authorto measurghe contextsensitiveperception®f SaudiArabian
EFL teachersAs notedin Chapter2, the availability andrelevanceof specificSNSplatforms
and the rationalefor their use might differ betweenSaudi Arabia and Westerncountries
(Macdonald& Poniatowska2011;Moranetal.,2012).

On the other hand,the questionnairealso requireda measureof assessingmprovementgo

teachercoreknowledge Afshar & Farahan(2015)and SatoandOyanede2019)haveused
threepoint andfive-point Likert scalesto evaluateEFL t e a ¢ boee knswiedge with this

thesisreplicating this approach.n the EFL setting,the benefit of the Likert scalewasin

measuringeachebehaviorsor competenciesndirectly linked to teachercoreknowledgeand

CPD (Sato& Oyanedel2019).To measuramprovementsnt e a ¢ toeeknswdedge this
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thesiscomparedhe answerdo Questionl5 betweenteachersvho useSNSfor professional
andpersonapurposes&ndteachersvho do notuseSNSatall.
3.3.2.0nline SocialMedia ExchangesasNarratives

Accordingto researchtheintegrationof socialmediainto learningandteachingenvironments
may leadto new forms of inquiry, communicationcooperationpr havebeneficialcognitive,
social,andemotionaleffects(Perezetal., 2023).Despitetheincreasingamountof researclton
socialmediaand"informal learning,"the form or natureof thatlearninghasreceivedlittle
attention(Perezet al., 2023). Thesecategoriesare often undertheorisedor seenas binary
conditions,oversimplifyingthe complexitiesof children'sactuallearningcontextstoday (Al -
Qaysietal.,2023).Many studiesexploretheappropriatiorof socialmediawithin "formal” and
"informal” learning.Accordingto somestudies usingsocialmediaeffectively canenablethe
'seamlessintegrationof formal and informal learningacrossvarious contexts(Perezet al.,
2023).

Thisthesisacknowledgeghatthenumberof recentempiricalstudiesevaluatingSNSusageor
EFL teacherss low, makingit challengingo providearationalefor usingonlinesocialmedia
exchangesas a data collection method. Neverthelessmany empirical studiesemploy the
narrative methodologyto evaluatesocial mediausage,CPD, and changesin teachercore
knowledge(Vanceetal.,2017;Leigh,2019).Thisapproacho datacollectioncouldbedefined
asrelying on unstructuredeflectionsof t e a ¢ prefessodabracticeto elicit findings on
their fundamentabeliefsandopinions(Leigh, 2019).For example participantsn a narrative
inquiry may be encouragedo provide an accountof their mostrecentinvolvementin a PD
programmgTao & Gao,2018).0necritique of sucha methodologywasthe needto design
specificnarrativeprompts(Tao& Gao,2018).Thiswaschallengingdueto alack of empirical
knowledgeon SNS usageand CPD in the contextof SaudiArabia, constitutinga potential

threatto internalvalidity.

Specificstudieshavepreviouslybeenconductedo identify thebarriersto usingSNSandICT
for CPDpurposesAlhujayri (2018)undertookastudyonthechallenge®f usingSNSandICT
for CPD.It wasfoundthatafew instructorsateachschoollackedconfidencan their ICT skills
andwereuncertainaboutthe value of Classeraan educationatechnologyplatform usedfor
teachingandlearningpurposesAdditionally, it wasdiscoveredhatteachersverereluctantto
useClasseran awaythatwould leadto changesn their pedagogicahpproachSomestudents

at the schoollevel wereunwilling to useClasseragiting accessssuesasa hindrance A few
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teacheramentionedfeeling pressuredy leadershipdespitethe challengesnvolved. Outside
theclassroomteachergelt pressuredo completetheassignedurriculumwithin anunrealistic
timeframe werenot alwayssatisfiedwith the contributionsof supervisorsandnotedthatthe
Ministry of Educationwasnot utilising ClasseraWhile mostteachersvere contentwith the
CPDtheyreceived somefelt thatthetrainingon Classeravasinsufficient (Alhujayri, 2018).
Online socialmediaexchangegrovidenarrativesvithout the necessityof designingnarrative
prompts.It is worth notingthatthe conversation®ccurringwithin theseexchangegsanserve
asnarrativeprompts(Vanceetal.,2017;Leigh, 2018).Forinstancediscussion@mongSaudi
Arabian teachersregarding the Tatweer project could offer empirical evidencefor the
integrationof ICTsinto theEFL classroomEFL teacherganalsouseplatformslike Facebook
or Twitter to post about changesin their core knowledge.For example,a teachermight
composeablog entrydetailingtheirinteractionsvith EFL textbookpublisherson Twitter. One
criticism of this approachis that it can be challengingto categorisesuchdiversedatainto
meaningfulthemesthat align with the study'sframework(Barkhuizen& Wette,2008). For
instance, unstructuredreflections on CPD may not necessarilyalign with the adopted
frameworkof teachercore knowledge,suchasthe cultural componenof EFL teaching.To
addresghis limitation, this thesisalsorelieson qualitativesemistructurednterviews.
Conductingthe questionnairesurveyrepresentshefirst stageof the datacollectionprocessn
this study. After the questionnairgorm, the participantsare askedpermissionto provide
written social mediaexchangesAfter all completedquestionnairdorms are gatheredthe
participantsvho haveanswered Y ease6ontactedoy the researchewith arequesto send
links or screenshot# their socialmediapostscoveringthe topicsof EFL teachingandtheir
CPDefforts.Thisis similarto otherstudiesocusingon socialmediaanalysisandemphasising
individual postsof teachergo evaluatetheir perceptionof SNSusageandthe useof SNSin
EFL teaching(Poeczeet al., 2018; Manca, 2020). Each submitted social media post is
consideredo include a specific sentimenton teachercore knowledgeand SNS usage.The
secondstageof datacollectionis to attain thesesentimentdfrom SaudiArabian academic
practitioners.A critique of such an approachwas that participantscould hide or delete

individual socialmediaposts,meaningthatthe datawaspotentiallybiasedManca,2020).

Thefocusis on Twitter posts,Faceboolpublications WhatsAppmessagesyouTubevideos,
and social contentfrom MySpace,which includesvaluable qualitative data detailing the
perceptiondeld by SaudiArabianEFL teachersSocialmediaqualitativedatawassimilar to

othertypesof qualitative evidence namelyinterview transcripts(Poeczeet al., 2018). This

132



thesisacknowledgethatthe questionnairéorm alsoincludedothertypesof socialmediasuch
asYouTube,MySpaceandLinkedin. Sincetheseplatformsarepopularwith EFL teachersn
SaudiArabia,therelevancef theiruseis high. YouTubeallowedpostingcommentdo existing
videos,meaningits valueasa sourceof qualitativesentimentsvasacceptableLinkedIn and

MySpaceallowedusersto senddirectmessageto eachother.

Extant works analysingsocial media posts also incorporatedSNS metrics, including the
numberof 6 | i k e § b ostatisticsandf o | | cemgagemsediPoeczestal.,2018;Manca,
2020).0Otherempiricalprojectsalsoincorporatedinalysigprocedure$or thedemographiclata
of the participantswho have recently postedon social media (Stathopoulouet al., 2019).
Nonethelesssuch information was of low relevanceto this study. SNS engagementand
popularitydonotnecessarilyepresenameaningfuincreasen teachecoreknowledge While
t e a c demogsghidatamayindicatetheir socialmediahabits(e.g.youngerteachersould

useSNSmorefrequently),this wentbeyondthe scopeof this thesis.

Linking the aboveto CPD, this study only analysedsocial mediacommunicationdetween
EFL teachersor EFL teachersand other stakeholdersn the educationindustry, suchasthe
publishersof EFL textbooksTo ensuragelevanceo CPD,thisthesisusegshefollowing criteria
whenchoosingwhatsocialmediacommunicationso includein theanalysediata.

Criterion Explanation

OtherEFL teachersschoolmanagers,
Communicatiorparticipants the publishersof EFL textbooks,
academiaesearchersf EFL

Communicatiorage Not olderthantwo to threemonths

Pedagogystudentscurriculum,
Keywordsappearingn communications| teaching Englishculture,language
proficiency,teacherdevelopment

Table3.1: InclusionCriteriafor SocialMediaCommunications
3.3.3.Rationale and Structure of SemiStructured Interviews

The currentacademiaconsensusn semistructurednterviewsasa datacollectionmethodis
that this techniqueis vital in studiescoveringthe 6 w o ofle & p e r i sahbjectigetyldeld

experienceg;onceptuainterpretation®f eventsandnormativebeliefsystemgVattoy, 2020).

133



This meansthat interviewsbroadly apply to the CPD improvementfield measuredhrough
teachercore knowledgeand SNS usage.Supportingthis argument,other researcherfave
successfullyusedsemistructuredinterviewsto investigatethe provision of verbalfeedback
andinterdisciplinaryteachingin the EFL context(Li etal., 2019;Vattoy, 2020).Conducting
only a singleroundof interviewsdo not fully capturehow EFL teachercanuseSNSfrom a
longitudinalperspectivéd Topkaya& Celik, 2016;Mellom etal., 2018).For examplean EFL
teachemightbeginusingSNSonly toreadothert e a ¢ Twéter poStshoweverasateacher
gains knowledgeof using SNS, they could createblogs and actively contact other EFL
academicgo learnnew core knowledge(Prestridge 2019). Suchdevelopments consistent
with cooperativdearningtheory,accordingto which teachersare motivatedto participatein
digital communitiedo gainnewcoreknowledge(Johnsor& Johnson2017).
Qualitativeanalysisis a methodusedto systematicallyexamineandinterpretnon-numerical
datato understané phenomenon'anderlyingmeaning patternsandrelationshipgLesteret
al., 2020).This methodis commonlyemployedn socialscienceshumanitiesandotherfields
where researchersseek to explore the complexities of human behaviour, experiences,
perceptions,and interactions (Nowell et al., 2017). It acquiresqualitative data through
interviews, focus groups, observationssurveysfeaturing openendedquestions,document
analysis(Anderson,2010),or mediacontentanalysis.The gathereddatafor analysisentails
transcribing audio recordings, converting handwritten notes to text, arranging textual
information, and immersing oneselfin the datato comprehendits contentsthoroughly
(Anderson2010).

Qualitativeanalysisoffers a deeperexplorationof intricate subjectghat quantitativemethods
might only partially capture(Anderson,2010). Semistructuredinterviewsare a qualitative
researcimethodcombiningelement®f structurecandunstructurednterviews(George2022).
In semistructurednterviews,theresearchehasa predefinedsetof operendedguestionsand
topicsto cover,andthereis alsoflexibility for the interviewerto askfollow-up questionsand
exploreunexpectedaireasbasedonthep ar t i casgprsesGenr@e,2022). Using semi
structuredinterviews for qualitative analysisis a researchapproachinvolving in-depth
discussionsvith participantdo gatherandexaminedata(George 2022).This methodenables
researcher® explorecomplextopics,gaininsightsinto individuals'perspectivesgxperiences,
andbeliefs,anduncoverpatternsnuancesanddetailsthatquantitativeapproachemight miss
(Jamshed2014).
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Semistructuredinterviewsare a powerful researchool usedin variousstudiesworldwide,
especiallyin health and education.Semistructuredinterviews are a valuable method in
gualitativeresearchparticularlyin healthand pharmacyservicesesearci{AdeoyeOlatunde
& Olenik, 2021).Semistructurednterviewsoffer focusedinterviewswhile still allowing the
investigator to explore relevant ideas that may arise during the interview, enhancing

understandingf the subjectbeingassesse@nderson2010).

This studyhascollecteddataremotelyand conductednline/virtualinterviews.Remotedata
collectionandonline discussiondiaveusheredn a new erain the field of researcheffering

manyadvantagethatenhanceefficiencyandwidenthescopeof investigationgRobertsetal.,

2021).0Oneof the mostprominentbenefitsis geographicaflexibility; researchersangather
data and insights from diverse participantsacrossdifferent geographiclocationsand time

zones,thus enriching the depth and diversity of their studies(Robertset al., 2021). This

inclusive approachalso ensureghe involvementof individuals who might have previously
been excluded due to location and logistical challenges.Additionally, remote methods
substantiallyreducetravel and accommodatiortosts,renderingresearchmore costeffective
(Robertsetal., 2021).

Furthermore the convenienceafforded by remotedata collection and online interviews is
undeniableResearchersaninteractwith participantsat their mutualconvenienceleadingto
higherparticipationratesandfewerschedulingconflicts (Lau & Bratby,2023).This expedites
data accumulationand shortensproject timelines, and digital platforms enable seamless
integrationof multimediaelementsaugmentingherichnessof collecteddata(Lau & Bratby,
2023).Researchersanseamlesslyncorporatevisualaids,documentsandmultimediastimuli
during online interviews, facilitating a more profound comprehensionof participant
perspective¢Lau & Bratby,2023).

The advantage®f remote data collection and online interviews extend beyond logistical
considerationsResearchergan also mitigate potential biasesstemmingfrom faceto-face
interactionsby minimising the necessityfor in-personpresenceThis fortifies the overall
credibility of findingsandcultivatesa morerelaxedenvironmenfor participantgo sharetheir
viewpointsopenly (Robertset al., 2021).In the modernresearcHandscapethesepioneering
methodologiesare potentinstruments fostering efficiency, inclusivity, and methodological
rigour (Lau & Bratby,2023).
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Similarly, the paradignof interpretativecodingis usedfor analysingnterviewtranscriptsFor
examplejntervieweesnightfocuson how communicatingvith nativeEnglishspeakersising
Twitter hashelpedtheir CPD (Bohnke& Thiel, 2019;Worden,2019). Theimplicationis that
gualitativethemegepresenissuespbstaclesandbenefitsof SNSusagen EFL teachingLee
etal. (2019)havealsosuggestethata similarapproactcouldbesuccessfullyappliedto social
mediaposts.The qualitativedatais loadedinto the MAXQDA analysissoftwareasa single
text document.This softwarehasbeenwidely usedfor researchpurposesKoseoglu(2017)
conductedastudyusingMAXQDA 12, wherethesentencéSocialmediais like.....because..."
wasincludedin the semistructuredinterview form, and participantswere then promptedto
finish the sentenceFindingsof this studyhaveconfirmedthat30.43%of teachersonsidered
socialmediaharmfuland66.67%of teachersiewedsocialmediaquitehelpful for pedagogical
purposesthus,highlightingtheir usefor learningandteachingourposegKoseoglu,2017).
Severalstudieshave beenconductedon the subjectof EFL using MAXQDA. Bal & Savas
(2022) conducteda studyin Turkiye usingMAXQDA to revealthe attitudesandbehaviours
of EFL stateschoolteacheraboutteachinginternationallanguagesnd hostinginternational
studentsn theirclassroom¢Bal & Savas2022).MAXQDA in this studyofferedbenefitssuch
as classifyingthe codesand illustrating the commonthemes(Bal & Savas,2022). Coding
involves assigningdescriptivelabels or codesto datasegmentdasedon their meaningor
significance. These codescan be deductive,aligned with researchquestionsor existing
theoriesprinductive,emergingrom thedata(Bal & Savas2022).Thecodesaregroupednto
categoriesand themesthat capturecommonalitiesand patterns,types encompasdroader
conceptswhile articleshighlight specificemergentvays,andthis steporganiseshe datafor
further analysis(Bal & Savas,2022).This justifies the useof MAXQDA in this studyasa

gualitativedataanalysismethodto analysecommonthemesn interviews.

MAXQDA is aqualitativesoftwarefor analysingmixed methodsdataandqualitativefindings
in variousfields, including appliedlinguistics, library andinformationscience and maternal
health.It facilitatesdataanalysis,coding,andorganisatiorandsupportscontentandthematic
analysiqConsoli,2021).MAXQDA isrecommendetbr researcherm thesdieldsto enhance
the quality of their studiesandimprovetheir understanding@f socialandculturalphenomena.
It is beneficialfor narrativeanalysis,allowing researcherto write storiesand analyselarge
datasetsand datasourcesMAXQDA is a qualitativesoftwarefor analysingmixed methods
dataandqualitativefindingsin variousformatssuchastext, video,andphoto(Marjaeiet al.,
2019).
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MAXQDA also aids in researcherreflexivity, contributing to the rigour of narrative
methodology Researchersanbenefitfrom using MAXQDA asa leadingsoftwarein their
studies,asit mediatesdbetweendataandanalysis facilitating the codification of information
(Woolf & Silver,2018).TheFive-Level QDAE Methodenablegyjualitativedataanalysisand
Level 1 is about organisingdata, dataimport, coding, and applying basic data reduction
techniqueslevel 2 is aboutcreatingdescriptivesummarief the databy sortingcodesand
themego getasummaryof thecontent{Woolf & Silver,2018).Level3includesnitial analysis
by exploringassociationbetweerthemesandcodesandgeneratingnitial analysisor theories
on the basisof data,and Level 4 involves developingcomprehensivdrameworkswhich
originatefrom the data(Woolf & Silver, 2018).Lastly, Level 5 is aboutintegratingdifferent
theoriesanto acoherennarrative resultingin athoroughanalysisof qualitativedata(\Woolf &

Silver,2018).Thus,theuseof MAXQDA for qualitativedataanalysiss justifiedin this study.

However, one limitation of thematiccoding is that this approachhas only had moderate
reliability. Thisthesisadmitsthatthe opinionsof the participantson SNSusageandCPD may
changdollowing theintroductionof newCPD programmes®r beginningto rely on newsocial

media(e.g. Twitter afterusingFacebook).

Therationalefor usingsemistructurednterviewsasthe seconccoremethodof datacollection
is to enablethe participantsto delve deeperinto their experience®f using social mediafor
CPD purposesandit will illuminate how this usagehasimpactsand benefitsfor them as
professionalsTo becongruenwith theframeworkof this study,theinterviewquestionsover

thefollowing areas.

1 Therelevanceandavailability of specificSNSfor EFL teachersn SaudiArabia.
i Theinformal useof SNSby EFL teachers.

1 Theuseof SNSto addresshelimitationsof PD in SaudiArabia.

i Theperceivedenefitsandlimitations of SNSasaninstrumentof CPD.

1 Theperceivedmpactsof SNSusageon teachercoreknowledge.

It is acknowledgedhat the validity andreliability of semistructuredinterviewsin the EFL
contextare ultimately limited (Leigh, 2019).EFL teachersn developingcountriestypically
facea conflict betweerthe globaldemand®f CPD (the focusmentionedaboveon creativeor
digitally-assistedteaching) and the requirementsof individual schools that frequently
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emphasisestandardtest scoresand formal studentperformancgVanceet al., 2017; Leigh,
2019).Thereforesometeachersnight struggleto gainanycoreknowledgeregardlessf their
patternsof SNSusage Becauseof the JohnHenry effect (Saretsky 1972),someparticipants

may alsoexaggeratéhe intensityof their SNSusage.

Thefollowing tablesummariseSection3.4. by matchingindividual researclguestiongo the

typesof datagatheredy this study.

gﬁii%:)c: Questionnaire Interview Soc;féggd'a Explanation
Questions
and12 of the
Which social questionnaire
networkingsites surveygather
(SNSs)(e.g. informationon
Facebooletal.) do )l 1 SNSgenerally
Sauditeachersise usedby EFL
mostto enhance teachersand
their CPD?Why? SNSused
(RQ1) specificallyfor
CPD.
Questionl5 of
the
questionnaire
survey
To whatextentdo measures
SaudiEnglish q q teachercore
teachersiseSNS knowledgeand
to enhanceheir SNSusageo
CPD?Why?(RQ2) establishany
statistically
significant
relationships.
Questionl5 of
the
questionnaire
mentions
Forwhatpurposes specific
do SaudiEnglish 1 q q pu_rposesfor
teachersiseSNS usmg_SNS(e.g.
to enhanceheir watching
CPD?(RQ3) educational
videosand
tutorials).
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Interviews
Whatkind of promptthe
assistancefaining participantgo
do SaudiEnglish q q discusghe
teachersieedwith challenges
usingSNSto encountered
enhancdheir usingSNSfor
CPD?(RQ4) CPD.

Table3.2. Matchingdatacollectioninstrumentdo researclguestions.

3.4.Data Analysis

Researcldataanalysisis the deliberateand structuredexaminationof gathereddatausing
various methodsand instrumentsto identify trends,patterns,and anomalies(Cassellet al.,
2020). Data analysisis essentialin researchbecauseit allows researcherdo come to
conclusionsmakeclaimssupportedoy evidenceandaddnewknowledgeto their subject.In
this study,dataanalysisvasdonewith the helpof MS Excel,IBM SPSSandMAXQDA.

3.4.1.Questionnaire Survey

Questionnaireareanunbiasedvay to gatherdataaboutpeople'knowledgepeliefs,attitudes,
and behaviours Existing researcton EFL teachingand CPD in the educationakontexthas
typically relied on descriptivestatisticsor statisticalteststo answertheir researchguestions
(Alipoor & Jadidi, 2016 ; Sato & Oyanedel,2019). The above Table 3.2 showsthat the

guestionnairelatawill answertthe following researclyuestions.

1 Which socialnetworkingsites(SNSs)(e.g.Facebook)YouTube,Instagram Twitter.)
do Sauditeachersisemostto enhanceheir CPD?Why? (RQ1)

1 Towhatextentdo SaudiEnglishteachersiseSNSto enhanceheir CPD?Why?(RQ2)
1 Forwhatpurposesio SaudiEnglishteachersiseSNSto enhanceaheir CPD?(RQ3)

Baso0z(2016) has successfullyuseddescriptivestatistics(meansand percentagesio show
teachemreferencegor usingspecificsocialmedia.A similar point could be madefor RQ3
(Basoz, 2016). However, researchquestion 2 required establishinga causeandeffect
relationship between SNS usage and measurableCPD outputs. This causesthe use of
regressioror similartechniquegor dataanalysisOnevital acknowledgmenis thatSNSusage

representanareawheretheresearchvariablegqe.g.theintensityof socialmediause)arehighly
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correlated As Satoand Oyanedel(2019)implied, teacherausing at leastone SNS are more
likely to rely on othersocialmediaplatforms.

The surveywassharedon SauditeachersTwitter accountssuchas @SaudiTeachersyhich

have over 521,000 followers; @ksa_teacher,which has over 161,000 followers;

@almaydanedwvhich hasover 166,000followers; @rt_teacherswhich hasover 136,000
followers,@Teachers___ksahich hasover125,000followers,and@ TeachersClub5%yhich

has over 55 thousandfollowers. The survey was completedby 207 peoplein total. The

guestionnairevascreatedo makesurethattherespondentgaveaccuratenformation.182 of

the 207 participants respondedto each question correctly and completely, choosing
"Professionapurposes'dr "All of the above"in responseo Question8. 51 participantswvere
disqualifiedbecausé¢heyeithershowedhattheyonly usesocialnetworkingsitesfor personal
purpose®r did notadequatelyeplyto thequestionsThe other26 professorsvho selectedhe

responseption"Personap u r p @wamplstedthe questionnairéorm.”

ThecollecteddatawasthenanalysedisingIBM SPSS2,descriptiveanalysisnvolving mean,
medianandfrequencywasdonefor demographiwariablesandthepracticesof SaudiTeachers

for CPDwereanalysedisingfrequencyandpercentage.

3.4.2.SocialMedia Posts

Questionfour which is for whatpurposeslo SaudiEnglishteacheraiseSNSto enhanceheir
CPD, examinedthe objective and justification of SNS usagefor CPD by EFL in the third
sectionof this mixed-methodstudy. Tentweetswerecopiedfrom the Twitter accountsof ten
different EFL instructors.Prior to this, approvalfrom the professorswas obtainedin the
guestionnaire'nal notes Becaus®f theirconcernsmanyteachersejectallowingthis.Based
on the consentthe teachersvereaskedto providea link or screenshobf their poston social
mediathatappliesto the EnglishlanguageAfter receivingconsenttheresearcheconsidered
only 10 Tweetsandcollectedonetweetfrom eachaccount.The goal of the evaluationof the
tweetwasto look into the contentteachersshareon social networkingsitesand seeif this
content is enhancingstudents'knowledge of EFL and aiding in teachers'professional

development.

Interpretivethematiccodingis the mostwidespreadmethodfor analysingqualitativedatain
the currentbody of knowledgeon EFL teachingand CPD (Ozdil & Hoque,2017; Sato &
Oyanedel,2019). The rationalefor coding is that suchan approachallows participantsto

establishtheir significant themesrelevantto SNS usagein EFL practice. For example,
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Faceboolkpostsby SaudiArabianEFL teachergnay coverwhethertheteachersiaverecently
observeda meaningfulincreasen their coreknowledge To facilitate the analysis,eachsocial
mediapostis placedin an Exceltable,documentinghe socialmediaplatform usedto make
this statemenaindthe correspondingparticipant.This thesisadmitsthatno otherstudieshave
usedthematiccodingto analyset e a ¢ hoeial me@liacommunicationsThe social media
exchangesof the participantsmay be influenced by contextual factors, such as their
dissatisfaction with school conditions and emotions experienced during classroom
managemente.g. frustrationor high job satisfaction)(Sato& Oyanedel2019).To address
this, this thesiswill assigntwo or more codesto individual piecesof qualitative data. For
exampleastatemenhighlightingthe benefitsof FacebooKor teachergouldshowtheeffects
of SNSon CPDandthe usageof SNSasa cooperativdearningenvironment.

It is challengingfor researchert analysethe socialmediapostsof individuals. Pattonet al.
(2020) conductedh studyto evaluatethis challengeusing the ContextualAnalysis of Social
Media (CASM), which considersandcriticisesthe discrepancypetweerimitationsin natural
languageprocessingechniquesandvariationsin geographicgcultural,andagerelatedsocial
mediauseand communicationIn orderto analysesocialmediadata, CASM takesa team
basedmethodthatis expresslyinfluencedby local knowledge and Pattonet al. (2020) used
CASM to examinetweets.A setof testswasusedto comparethe effectivenes®f a support
vector machineusing CASM handlabelled poststo a remotemodel. It discoveredthat the
handlabelled data that CASM had educated outperformed baseline remote labels,
demonstratinghat CASM labelscancaptureadditionalinformationdimensionghat content
only approachesannotanalyseThis methods still developingandthevalidity andreliability
of the methodhavenot beenevaluatedSo, this studyusedthe codingmethod(Pattonet al.,
2020).

Thechallengdn this studyis participantggiving theresearcheall requestedocialmediadata
andthe choiceof tweetsor socialmediapostsby participantscanbe influencedby personal
bias.The secondmajorproblemcanoccurduringthe codingprocessit might be challenging
to categoris&EFL teachersheterogeneouspinionsandperceptionsnto a setof formal codes.
Existing works on social mediain educationhave circumventedthis by either relying on
descriptivestatistic§suchasthetotal numberof socialmediaposts)or usingnewtechnologies
(e.g.machindearning)for analysingargesetsof qualitativedata(Bal & Bicen,2017;Poecze
etal.,2018).Theestablishmendf links betweerSNSusageandteachercoreknowledgeshows
that this study neededqualitative data explainingthe choicesmadeby EFL teachersvhen

relyingon SNS.
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3.4.3.SemiStructured Interviews

The sampledor this studywere approachedising social mediasites,and they completeda
surveyquestionnairein the lastquestion the participantsvereaskedfor their consento take
partin avirtual interview.Fromthe samplefive femalesandtenmalestook partin interviews.
These interviews were semistructured, and leading questionswere used to gain the
participants'perspectives.The interviews beganwith questionsabout CPD, Saudi EFL
teacherseducationand experienceThey werethenaskedaboutgeneralCPD practicesthe
useof SNSfor CPD,the mostfrequentlyusedSNSfor CPD,theuseof SNSby Sauditeachers
for CPD, problemsand barriersin using SNS for CPD, and their recommendationdJsing
software,the interview contentwas transcribedand closely analysed A qualitativeresearch
approachwasemployedto evaluatethe interview data,with MAXQDA usedfor qualitative
analysis.Initially, the researcheimportedthe transcribednterviewsinto the softwareas a
singledocumentCodeswveregeneratedasedn the majorthemesresultingin seventhemes,
eachwith correspondingodes.

Thefirst themerelatedio thegeneralCPDpracticef SaudiEFL teacherandhadthreecodes:
familiarity with CPD,qualifications andyearsof experiencéeachingenglish.Familiarity with
CPDwasfurthersubcodedasyesor no. Thethreelevelsof educatiorareGraduationMaster's,
andPh.D.Theresearchecodedexperiencebasedon the numberof years.The secondheme
exploredthe SNSplatformsusedby SaudiEFL teachergor CPDandconsistef threecodes.
Thefirst codesignifiesif SauditeacheremploySNSfor CPD, classifiedasYesor No. The
secondcodecategorisedhe mostprevalentSNSfor CPD, subcodedaccordingto participant
responsesandthethird codeevaluatedf SNSis suitablefor CPD,sub-codedasYesor No.

In thethird theme SaudiEFL teachersvereaskedaboutthereasongor usinga particularSNS
for CPD. Basedon the four mostfrequentlyusedSNS for CPD, subcodeswere generated
accordingo teacherstesponsesrlhe fourth themeexaminedhe useof SNSfor CPD,suchas
how often they are used and the reasonsbehind their growing popularity for CPD. The
frequencycodewassub-codedasdaily, weekly, or lessoften, andthe reasonsnentionedby
participantswere subcodedas 6 S a Widion 2 0 3 &d 6 C O V-1 ® The fifth theme
highlightedproblemsandbarriersin usingSNSfor CPD. Subcodesweregeneratedbasedon
the participantstesponseslhesixththemefocusedon participantssuggestion$or effectively
using SNS for CPD, while the seventh theme asked if participants had received
recommendation® useSNSfor CPD andif they hadrecommended to others.For themes

six andsevenresponsesererecordedasyesor no.
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Oncethethemesandcodeswereformulated theywereappliedto theinterviewcontent.Each
interviewwasthoroughlyreviewedmultiple timesto ensurethatit includedall critical points
mentionedby the participantsn the codes After finalising the coding,MaxMap wasusedto
identify linkages, the frequency of responsesand the impact of specific answers.The
researchepresentghe datain Chapter5, wherethe responsesvere weighedbasedon their
frequency and included graphs to illustrate the significance of factors mentioned by
intervieweesThe qualitativedatawasthencomparedvith the quantitativedataandthe social
mediapostsof the participantdo generatahefinal resultsof this mixed-methodstudy.Table

3.3summariseshesekeythemes:

Themes Code Sub-code
Familiarity of Yes
CPD No
GeneralCPD Qualification Graduation
. . Masters
practicesof Saudi PhD
EFL teachers
Experience Yearsof teachingenglishasa ForeignLanguage
Do Sauditeachers . . i
useSNSfor CPD Opinionbasedon participantperspective
Twitter
YouTube
MostusedSNS VT/?\Z?SXSE
SNSSaudiEnglish for CPD ResearchGate
teachersiseto enhancement Telearam
enhanceheir CPD Frequencyof g
usingSN'S Instagram
LinkedIn
Skype
GooglePlus
Is SNSvalid for Yes
CPD No
Convenient
Twitter Professionatjrowth
Purposeof using Socialising
particularSNSfor YouTube Learning
CPD Classactivities
Telegram Helpful for teachlngpractlces
Learning
Facebook Socialising
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Daily

How oftendo you
The Extentof useSNSfor CPD L\e/:\ges?)i;tlé/n
Usageby Saudi . -
Thereasorof Covid Pandemic
Teachers usingSNSfor
CPD SaudiVision 2030
SNSarenotbackedby thegovernment.
Problemswhile Shortageof time
usingSNS Authenticity
Distracting
Barrie_rs& Difficult in use
Problemsn Usage Limited knowledgeandtime
. Lack of Internetaccessibility
Barriers -
Expensive
Hesitancy

Absenceof basictraining

Yes

GotanyTraining
Training No
Needof training T\Ieos
Recommendedy Ves

someone

Recommendation . No
| will recommend Ves

it to someone.
No

Table:3.3 Summaryof key themedrom interviews

3.5.Participants and Sampling

This studyrelieson conveniencesamplingwhich is a nonprobability samplingstrategyused

in researclhto collectdatafrom a groupof peopleor subjectswho arereadily availableto or

easilyaccessibleo theresearchefAndrade 2021).This approachs frequentlyuseddueto its

easeof useandsimplicity, butit maynotnecessarilyepresenthemoresignificantpopulation,

potentially skewingthe results(Andrade,2021). Insteadof utilising a randomor structured

sample strategy, the researchelhas selectedindividuals basedon their accessibilityand

proximity. This caninvolve selectingpeoplerandomlyfrom aparticularareausingfriendsand

acquaintancesyr gatheringinformation from peoplewho can be easily reachedonline or

throughsocialmedia(Sedgwick,2013) Thecritical benefitof conveniencesamplingfor EFL




researctwasthatthis methodallowedto capturethe opinionsof a high (50 or more)number
of teachergOzdil & Hoque,2017).The primary drawbackof conveniencesamplingis thatit
is not representativeand resultsmay be skewedor impossibleto generalisaf the readily
availableindividuals do not adequatelyreflect the characteristicof the entire community
(Andrade,2021).This makesit difficult to draw broaderconclusionsor generalisationfrom

dataobtainedthroughconveniencesampling.

Onlinedatacollectionis theproceduref obtainingdata responsesyr informationfrom people
usingtoolsandplatformsbaseddntheInternet. (Robertsetal., 2021).Dueto its accessibility,
convenienceandcapacityto reacha sizableanddiverseaudiencethis techniqueéhasgrownin
popularity (Robertset al., 2021). Using social mediato contactthe representativesf the
samplemeantthat only teacherswith at leastsomeexperiencan using social mediacould
participate fulfilling asignificantinclusioncriterion.Online datacollectionmaysoonreplace
paperandpencil surveysand questionnairesn academicresearch,these may not be as
appealing to everyone as formerly thought, despite their ability to reach massive,
geographicallydispersediudiencesindyield speedyresults. (Robertsetal., 2021).Reaching
the desiredpopulationsampleis still challengingfor traditional and online datacollection
(Lefeveret al., 2007). This studydid not facethis issue(Lefeveret al., 2007) On the other
hand, the use of conveniencesamplingmeantthat the generalisabilityof this studyto the
generapopulationof EFL teachersn SaudiArabiaremainedjuestionabléWhile convenience
samplingmay be appropriatefor preliminary datacollecting or exploratoryresearchmost
researcherghoosemore rigorous samplingtechniqueslike randomsamplingor stratified
sampling,to ensuretheir findings can be generalisedo a broaderpopulationwith more
confidence(Andrade,2021). Thefindingswereonly relevantto peoplewho spentsufficient
time on social mediato notice the link distributedby the accountsmentionedabove.This
potentially limited the generalisabilityof findings to individuals with notablesocial media

experience.
3.6.Pilot Study

This sectiondescribeshepilot study.Thepilot studyaimsto establisithepreliminarypatterns
of SNSusageamongSaudiArabianEFL teacherandidentify the generalCPD interventions
theseteachergarticipatein asafirst stepin developingthe main study,the pilot studyaimed

to answerthefollowing researclguestions.

1 WhatessentiaCPD programmeslo EFL teachersn SaudiArabiaparticipatein?
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1 Forwhatpurposesio SaudiArabianEFL teachergypically usesocialmedia?
1 HowdoEFL teachersn SaudiArabiaevaluateheir currentlevelsof coreknowledge?

1 Do SaudiArabianEFL teachersliscusgheir coreknowledgewith otherEFL teachers

whenusingsocialmedia?
3.6.1.The Pilot Study Procedure

The pilot studyinvolved a small sampleof the targetpopulation,comprising10 SaudiEFL
teacherswho were askedto completea questionnairesurvey and provide feedbackon the
guestionnairéemsandtheresearctprocedureAs notedabove gqualitativemethodologyaims
to comprehendcomplex realities and the significance of actions in specific situations
(McChesney2020. In contrastguantitativemethodologyaimsto obtainaccurateandreliable
measureshatallow for statisticalanalysiSMcChesney2020.
Theresearchepersonallycontacted O EFL teacher&@mployedn SaudiArabianschoolausing
WhatsAppand providedthemwith alink to a digital questionnairdorm. The questionnaire
form washostedon the Qualtricsplatform, wherethe participantsresponsesvererecorded.
This approactenabledherapiddistributionof questionnairdorms, particularlyin light of the
COVID-19 pandemicand associatedravel restrictions. These restrictions preventedthe
researchefrom personallydistributing hard copiesof the questionnairesurvey,as notedby
Baso0z(2016).

However, this approachdid not include any semistructuredinterviews. Among the ten
teachers,only one respondentagreedto provide their social media communicationgtwo
tweets).In WhatsAppcommunicationswith the author,the othersprovided the following

reasongor refusingto providesuchdata.

1 It is aboutsharingprivatesocialmediacommunications.

1 I donothavethetime to participatein semtstructurednterviews.

1 Theyareinadequatéo contributeanyvalid datato this study.

Accordingto thefeedbackthe questionnairsurveytook anaverageof eightminutes.

Thefollowing tablesummarisethedatacollectiontoolsandprovidesarationalefor thechosen

measuremergcales.
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Research

QuestionNumbers Measur_ed ScalesUsed Rationale Question
Information
Answered
To attainthe
1-3 Part|_0|pa N/A participédg N/A
demographics general
information.
Whatcritical CPD
EFLt e a c h e r| Adaptedfrom To establish programmeslo
4 generalCPD Topkaya& Celik generalCPD EFL teachersn
practices (2016) practices. SaudiArabia
participatein?
EFLt eacher
enerausageof Forwhat_purppses
gNS Adaptedfrom To evaluateEFL do SaudiArabian
5-10 Poeczeetal. (2018) | t e a c phatterns § EFL teachers
. - andManca(2020) | of SNSusage. typically usesocial
Part i csécipla :
. media?
mediaposts
Adaptedfrom .
.. | Toestablish
MancaandRanieri whetherEFL Do SaudiArabian
(2016a)Manca&
EFLt e a c lsage Ranieri(2016b) teacher&knowthat | EFL teachers
of SNSfor CPD Mellom Straub'haar SNScanbeusedto | discusgheircore
11-15 etal (2618) gaincore knowledgewith
EFLt e a c toeer Satdando é\nedel knowledge. otherEFL teachers
knowledge 5019 y To measuré&eFL whenusingsocial
( ) t eacdoer s q media?
Chenetal. (2019), knowledae
Prestridgg2019) ge.

Table3.4.QuestionnairéstructureandScales

3.6.2.The Participants of the Pilot Study

All 10participantf thepilot studywereSaudiEFL teachersvhowerepersonabcquaintances
andfriendsof theresearcheandwereemployedby schoolsin SaudiArabiaatthetime of the
pilot study. The following table reviewsthe r e s p o ndg@mographiéinformation and

teachingexperience.

Question ResponseOptions Number of Participants
Whatis your gender? Male 8
Female 2
Whatis your age? Youngerthan25 1
2534 years 6
3544 years 2
4554 years 1
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55yearsor older 0
How long haveyoubeenteaching?| Lessthanoneyear 0
1-3years 1
4-10years 6
11-20years 3
21-30years 0
31-40years 0
41 yearsor more 0

Table3.5: Pilot StudyP a r t i dDenpographicaid TeachingExperience

Most respondentgsix teacherswere 25-34 yearsold andhadat leastfour yearsof teaching
experienceT hepilot studywasnotableto attainabalancedampleregardinggenderage,and
teachingexperience While the researchercontactedten respondentspnly seventeachers
answeredd Pr o f epsri ppamsaddAsbdlthe a b o wieed faced with Question8. The
remaining three teacherschose the responseoption 6 P e r spounr apl o endirgy dhe
guestionnairéorm. The pilot study,therefore only gathereddatafrom teachersvho reported
using SNSfor professionabnd personalpurposesor only for professionalpurposesOf the
severteachersnoonerespondenagreedo beinterviewedastheydid nothaveanopportunity

to providequalitativedata.
3.6.3.The Data Analysis Procedure

Following the exampleof Basoz(2016), this study only useddescriptivestatistics,namely
choicecounts,meansmediansand standarddeviations to analysedatafrom the pilot study.
All primarydatawasexportedrom Qualtricsusingthe6 E x marc tu nienctionfQualtrics
automaticallyprovidedinformationon choicecounts meansandmediansThe pilot studydid
not apply anyothermethodsof dataanalysis.

3.6.4.Key Findings of the Pilot Study

The surveyedSaudi EFL teachersdid not regularly use digital resourcessuch as digital
versionsof printedacademiarticlesor blogs,to searchfor newknowledgein EFL teaching.
This extendsthe findings of Alipoor andJadidi(2016),who did not provideinformationon
digital toolsandplatformsfor EFL teachersCPD.Addressinghis gap,thepilot studyrevealed
that physical sources,specifically library books, were frequently used to acquire new

knowledgein EFL teaching.Seventeachersconfirmed visiting a physicallibrary at least
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severatimesayear.Therefore this sampleof EFL teachersn SaudiArabiafrequentlyrelied

on physicalsourcesasa meansof CPD,asillustratedin Figure6 below.

Strongly Strongly

# Field ) Disagree Neither Agree Total
disagree agree

1 At leasl. several times per.year. | attend a 3 5 2 o 10
pmfsssmnal courses, seminars and lectures.

2 I am .subscnbed to academic journals on EFL 2 g 0 a o 10
teaching (e.g. TESOL Quarterly).

3 I read n.nn-academlc dlglta.l sources (e.g. blogs o - 0 3 o 10
on Medium) on EFL teaching.

a | read academic lamcLes on EFL teaching at o 5 il A o 10
least three-four times a month.
| use services such as Google Books to search

5 , ' gle Boo 0 3 1 6 0 10
for new information on EFL teaching.

p | use Skype or Zoom to communicate with 0 P 0 2 0 a7
other EFL teachers.
I Google D imila i to shi

7 use Goog| )OCS Or similar services to share 0 8 0 2 0 10

knowledge of EFL teaching with my colleagues.

At least two-three times a month, me and my
8 colleagues meet in person and discuss our 0 9 0 1 0 10
knowledge of EFL teaching.

At least several times per year, | visit a physical
9 library and read books and articles on EFL 0 1 2 7 o] 10
teaching.

Figure 6: Pilot StudyP ar t i ¢ GepeaahPD fracticesand Behaviours

Only threeof the surveyedeachersisedSNSexclusivelyfor personapurposes.

ersonal purposes

Professional
purposes

All of the above

o
[
[N}
w
~
w
@

~

Figure7: WhatDo You UseSocialNetworkingSitesFor?(Numberof Participants)

SevenEFL teacherausedSNSfor personaland professionapurposessimultaneouslyThis
meanghatevenwhenEFL teachersisedSNSwithoutexplicitly aimingto acquirenewcultural
knowledgeor improve their languageproficiency, theseprofessionalscould still gain such
insightswhenreadingTwitter or Facebookpostsmadeby native EnglishspeakingSNSusers
(Mellom et al., 2018).While van Bommel et al. (2020)did not establishlinks betweenSNS
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usageandEFL teacherstoreknowledgethisfinding addresseasignificantresearclyap.The
following figure contributesto this by evaluatingthe popularity of different SNSwhenused
for teachersCPD.

Choice
Count

- Field
1 Facebook 0
2 Twitter 7
3 WhatsApp 3
4 YouTube 6
5 Instagram 2
6 LinkedIn 1
7 Myspace 0
8 Prezi 0
9 Pinterest 0
10 SlideShare 0

11 Snapchat 0

12 Other. Please specify 0

Figure8: Which SocialNetworkingSitesDo You Usefor ProfessionaPurposes?

Although Poeczeet al. (2018)andAlipoor andJadidi(2016)definedteacherstiseof Twitter
(teacherssentimentspndFacebookteachersteflectivewritings), respectivelytheseauthors
omitted any specificbenefitsand limitations of Twitter, Facebookandother SNSfor Saudi
EFL teachersAs suggestedy Alhaddad(2018),SaudiArabianteachergendto distrustSNS
andcanbereluctantto implementnewtechnologiegshroughCPD. In contrastto Alipoor and
Jadidi(2016),the participantdgnoredotherteacherg’eflectivewritings on Faceboolandused
Twitter (severrespondentsandYouTube(six respondentdpr professionapurposesTwitter
andYouTubeprovidedspecificbenefitsto SaudiEFL teachershowever asthepilot studydid
not conductany interviews,this datalackeddefinitions of the advantagesf usingthesetwo
SNSplatforms.To furtheraddressheoutlinedresearctyap,thefollowing figure reviewsSNS

usageasa methodof CPD.
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— Strongly . . Strongly
# Field N Agree Neither Disagree = Total
agree disagree

My awareness of new trends in classroom
1 instruction (e.g. digitally-assisted learning) is a 1 2 4 0 7
high.

I am highly knowledgeable of methods for
2 managing the behaviours of my students 0 2 3 2 0 7
(e.g. providing verbal feedback).

| know what PD programmes are provided by
3 the government and what the entry a 4 1 2 0 7
requirements are.

1 know how to conduct independent research
4 (e.g. searching for academic articles on EFL 1] 5 1 1 0 7
teaching).

My English proficiency is higher than the
5 requirements posed by my current place of 1] v] 1 6 1] 7
employment.

I am aware of how linguistic phenomena in
6 the English language (e.d. idioms) may be a 1] 1 6 1] 0 7
result of cultural phenomena.

1 use social networking sites to contact other
7 English teachers from English-speaking a 7 0 1] 0 7
countries.

I follow the accounts of educational officials
to be aware of what is going on.

I use social networking sites to answer

9 a 2 0 5 0 7

students’ questions and give feedback

10 I find sg:ual net@rkmg sites useful fnr_ 1 6 o 0 0 7
searching educational videos and tutorials.
I use social networking sites to share

n knowledge and materials with other EFL 1 2 3 1 0 7
teachers.

12 1 use social networking sites to collect 0 3 1 3 0 7

feedback from colleagues.

| use social media to search for new ideas
13 a 4 2 1 0 7
about teaching methods and practices.

1 use social networking sites to scan for

14 a 1 3 3 0 7
recent news about EFL teaching.
1 use social media to discover new ways of

15 motivating my students (e.g. funny pictures, o 5 2 o 0 -

educational games, motivational phrases,
etc.).

Figure9: SNSUsageasa Methodof CPD

Although cultural knowledgeis defined as a unique componentof EFL teachers'core
knowledgeby Nguyen(2016)andLam (2019),six participantsvereundecidedaboutwhether
theyknewhow cultureshapeddiom usageandsimilar linguistic phenomenar he pilot study
respondentdid notexplicitly seekto acquirenewculturalknowledgeto addresshisgap.Only
oneteachelagreedwith usingSNSto shareknowledgeandmaterialswith otherEFL teachers.
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All sevenrespondentsvho completedthe questionnairalisagreedvith usingsocialmediato
communicatewnith EnglishspeakingeFL teacherdo improvetheir cultural knowledge.The
pilot studyindicatedthat cultural knowledgewas either not prioritised when using SNS for
CPD, or SaudiEFL teacherdackedthe skills (e.g. knowledgeof using direct messagesn
Twitter) to useSNSto enhanceheir coreknowledge.

365Part i clkepdaatk s 0

ParticipantsfeedbackvascollectedthroughWhatsAppmessageandphonecallsbetweerthe
researcheandtherespondentfOnerespondentyhowishedto remainconfidential,suggested
that Questionl16 ("How frequentlydo you usesocialmediato aid your teaching?'shouldbe
removedfrom the survey.Their reasoningvasthattheir SNSusagebehaviourwas sporadic
and challengingto categoriseusing the provided answers.Therefore,the author removed
Questionl6 from the survey.Anotherrespondenimentionedhatthe questionnaireontained
unfamiliar abbreviationssuchas PD, CPD, and SNS. Consequentlythe surveyform was
modifiedto usethesetermsin full (e.g.,professionatievelopmeninsteadof PD).

3.7.Analysis of SocialMedia Communicationsduring the Pilot Study

As statedin Section3.6.1,0neparticipantagreedo providetwo tweetsasa part of thefinal

study.Thesearepresentedn thefollowing figures.

Technologies have both to
facilitate communication and
foster creativity
@TESOLacademic #TESOL
scottthornbury.wordpress.com/
2011/05/01/1-i...

Figurel0.T e a c HriestT@estSharedduringthe Pilot Study.

The teacheragreedhatcommunicatiorandcreativity werevital for teachersThis implicitly
referredto languageknowledge,suchasusing Englishto communicatewith otherteachers,

ard the cultural knowledge required for greater creativity (Freeman& Johnson,1998;
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Richards,1998).However,the Tweetdid not referenceany specificrationalesor usingSNS

(e.g.,hedonisticeasonsfManca& Ranieri,2016a;Manca& Ranieri,2016b).

Top tips for using social media to
improve teaching and boost #CPD
gu.com/p/4h3zd/stw
@TESOLacademic #TESOL #ELT

Top tips for using social media to improve
teaching and boost CPD
theguardian.com

Figurell.T e a c IBecondlaeetSharedduringPilot Study.

Thetweetreferenceda nonacademiarticle aboutusing SNSto improveteachingandboost
CPD.Theteacherthereforewaswilling to searcitSNSandEnglishwebsitefor newmaterials
on pedagogidknowledge;this correspondedo the cognitive patternof SNS usage(Manca,
2020). As the participant also mentionedthe 6 @T E S OL a ¢ acdcumt the tiveet
demonstratethet e a c tiesiretdsharenewly acquiredknowledgewith others.The Tweet

omittedreferenceso specifictypesof coreknowledgethatcould be gainedvia SNSusage.
3.8.Changesto the Main Study asa result of the Pilot Study

Thefollowing list summarisefiow the primary outcomesof the pilot studyinform the main

study.

1 Many EFL teachersise SNSbothfor personalandprofessionapurposesTherefore,
SaudiArabianEFL teacher&know the benefitsof SNSasa meansof CPD.

1 The pilot study participantsdid not use SNS to communicatewith native English
speakersandEFL teachersn WesterncountriesWhenusingSNS,SaudiArabianEFL

teachersnight not gainculturalor languageknowledge.
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1 SaudiArabianEFL teachergpreferto useYouTube FacebookandTwitter for personal
and professionalpurposes.This primary study expectsthese SNS to retain their

popularityin the entireresearctsample.

1 SaudiArabianEFL teachersstill distrustdigital learningresourcesuchaselectronic
resourcehubs.Therefore SNScould be oneof the few digital meansof learningcore
knowledgeactivelyusedby EFL academicen SaudiArabia.

Basedon the pilot study, this study anticipatesthat SNS will contributeto pedagogicand
language knowledge but not necessarilyadd to EFL t e a c lcdtural &nowledge.
Additionally, this studyexpectsEFL teacherdo consciouslyuse SNSasa meansof CPDto
compensatéor the lack of coreknowledgeprovidedduring their participationin formal PD

programmes.

3.9.Ethical considerationsand procedures

Confidentiality and anonymity were the most significant ethical concernsfor researchers
(Silverman, 2015; Alfaisal, 2020). Participantswere informed of their right to complete
confidentiality. All membersof the samplewerebriefedon the purposeof this studyandthe
adopteddata collection and storagemeasureslt was emphasisedhat consentcould be
withdrawnat any point duringtheresearctproject. This studyadheredo the principlesof the
ResearclicthicsCodeof the University.Whenanalysingnterviewtranscriptaindsocialmedia
posts, this study employed pseudonyms(e.g. 6 P a r t il & iflpesepseudonymswere
randomlyassignedCohen& Crabtree,2006). Compliancewith the Data ProtectionAct of
1998andthe EU GeneraDataProtectionRegulationwasensuredEthicalproceduresvereas
follows: Participantsreceiveda letter (the first page of the questionnaire)outlining the
objectivesandnatureof this studyandthe conditionsof their participation(seeAppendixA).
This letter clarified the researclguestionsandthe aim to investigateperceptiongandopinions
regardingsocial mediausageamongEFL teacherslt explicitly statedthat participationwas
voluntaryandthat participantscouldwithdrawwithout any negativeconsequences.

The letter assuredparticipantsthat their identities would remain confidentialin published
materialandthatno informationspecificto themwould be disclosedo anyoneotherthanthe
researcher Participantswere informed that their responseswould be transcribedfrom
recordingsandthatanynotesor transcriptionsvould be storedsecurely It wasmadeclearthat
their answersvould remainconfidentialunlessthey pertainedo child abuseor the abuseof

anotherindividual at risk. Contactdetailsfor ther e s e a isupdrvesor@ssell asthoseof
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the Ethics Committee,were provided. Participantswere encouragedo reachout to these
supervisoryfunctionsif they hadany concernsSubsequentlyparticipantssigneda consent
form, confirming their understandingand agreementto the aforementionedterms (see
AppendixA).

3.10.Methodological Limitations

This studyusesa mixed-methodresearctuesign.Utilising avarietyof researchechniquesan
betime- andresourceconsumingrequiringresearcherto plan,implement,andanalyseboth
guantitativeandqualitativecomponentswhich maynecessitata largerstudyteamandbudget
(Robertset al., 2021). Combining quantitative and qualitative data and findings can be
challenging. To reconcile any disparities between quantitative and qualitative results,
researcherswustdecidehowto integratethedata,whetherto assignequalweightto bothtypes
of dataand how to do so (McChesney2020). Upholding validity andreliability in mixed
methods researchcan be more challenging (Palinkas et al., 2011). While quantitative
approachesmight be criticised for oversimplification, qualitative methodsare frequently
criticisedfor subjectivity(McChesney2020).

Combiningtheseapproachesnight makeit more challengingto ensurethe accuracyof both
types of data. Researchersneed to be proficient in both quantitative and qualitative
methodologiedo effectively plan and conductmixedmethodstudies.Achieving this may
requiremultidisciplinarycollaborationor additionaltrainingfor researchersoreaccustomed
to aspecificmethod(Robertsetal., 2021).Selectingsuitablesampledor boththe quantitative
andqualitativecomponentganbe challenging Different samplingtechniquesnay affectthe
generalisabilityof the resultsfrom eachcomponentThetime requiredto collectandanalyse
both typesof datacan extendthe overall researchtimeline, which could be a drawbackin
situationswhereobtainingresultsquickly is crucial (Queirosetal., 2017).

The samplingtechniqueusedin this studyis conveniencesampling.Conveniencesampling
oftenleadsto samplingbias,wherethe samplecollectedis nottruly representativef thelarger
population(Stratton,2021). This bias arisesfrom the possibility that thosewho are easily
accessiblenay not accuratelyreflect the populationin termsof desirabletraits, beliefs, or
behaviorsBecausehesamplevasnotrandomlyselectedrom thepopulationjt is challenging
to extrapolateheresultsfrom aconvenienceampleto theentirepopulation.Thus,theexternal
validity of this studyis limited. While individualsmay be easilyreachablethey may choose
not to participate, potentially leading to nonresponsebias, where participantsdiffer in
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characteristicérom thosewho declineto participate further affectingthe representativeness
of thesample(Stratton,2021).

Theresearcher'positionalityrepresents potentialmethodologicalimitation in all research,
including this study. The researchemay have been influenced by their CPD portfolio,
includingtheextentof socialmediausageamongEFL teacherswhendecidingto includethem
in this study.Thisimpliesthattheresearchehnoldstheir own subjectiveopinionsregardinghe
usefulnesof SNSin the CPD process.While this posesa potentialthreatto validity and
reliability, Wolff & De Costa(2017)observethatissueof positionalityareoftenunavoidable
in educationatesearchTheirargumensuggestshatit remainsethicalfor aresearchewith a
backgroundn thetopic areato analyseadataor assisfparticipantsn thedatacollectionprocess
(Wolff & De Costa,2017).
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Chapter 4
Quantitative Data Analysis

4.1.Introduction

This chapter will focus on the quantitative data analysis collected through a virtual
guestionnaireThedataanalysisvasperformedusinglBM SPSSAs pertheobjectivesof this
study, this sectionwill focus on the most usedSNS by EFL teachersand the correlation
betweenCPDandSNS.

4.1.1.Number of responsegeceived

The questionnairevassharedon Twitter throughthe accountof popularSauditeacherslike
@SaudiTeachergs21k followers), @ksa_teache(161k followers), @almaydanedy166k
followers), @rt_teachers (136k followers), @Teachers_ksa(125k followers), and
@TeachersClub5590k followers). 207 participants completed the questionnaire.The
guestionnairevasthoughtfully designedo ensuredatareliability. Out of the 207 participants,
182providedcompleteandappropriateanswersselectingeither'Professionapurposesor Al
of theabovein responsé¢o QuestiorB. Theresearcheexcludedb 1 participantsvho confirmed
usingSNSfor6 P e r ® a n p mrpm\sdédinadequateesponseso the questionsRestof
the 26 participants selected'PersonalPurposes'which ended their participation in the
guestionnaire.

4.1.2.Preparation of SPSSdata analysis

Datafrom the questionnairavas manuallyenterednto IBM SPSSFirst, the variablevalues
weresetaccordingto the scopeof the question selectedhetype of variableasthe Nominal,
assignedvaluesto different groups,andwrote completestatementsn labels.Next, the data
wasmanuallyenterednto 'Dataview' oneby one.

SectionA: Demographicbackground of the participants

In SectionA of the questionnairethere were few questionsrelatedto the demographic
backgrounaf theparticipantsuchasage ,genderandteachingexperiencef the participants.
The analysisof the datainvolved calculating frequencies.n 'analyse'window of SPSS,
descriptiveanalysisandfrequenciesvereselected.

Question1: Gender of the participants

In questioroneof sectionA, theresearcheaskedarticipantsabouttheirgendeandcalculated

thefrequencie®f recordedesponsesn SPSSResultsaresummarisedn Table4.1.
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Gender Frequency (%)

Male 113(62.1%)
Female 69 (37.9%)
Total 182(100%)

Table4.1 Gendemistribution of the participants

As seenfrom Table4.1,out of 182 participants,l13weremales(62.1%)and69 werefemales
(37.9%).

Question2: Age of the Patrticipants

In the secondquestionof section A, the participantswere asked about their age. The

guestionnairancluded age groupsranging from under 25 to over 55. The frequenciesof

answersvererecordecandsummarisedn Table4.2.

Age Frequency%)
Youngerthan25 7 (3.8%)
25-34 64 (35.2%)
35-44 85(46.7%)
45-54 24 (13.2%)
55andabove 2 (1.1%)
Total 182(100%)

Table4.2 Age distributionof the participants

Basedon the collecteddata, 7 of the participants(3.8%) were youngerthan 25 years,64
(35.2%) participantswere aged25-34 years.Therewere 85 (46.7%) participantsaged35-44
years,24 (13.2%)werebetweend5-54 yearsold, and2 (1.1%) of the participantswereolder
than55years.

Question3: Teachingexperienceof the participants

Furtherin question3, the participantswere askedabouttheir EFL teachingexperienceThe
teachingexperiencavassubcategorisedn lessthanayearto over30years.Thefrequencyof

responsess summarisedn Table4.3.
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Experience

(years) Frequency%)
1-3year 12 (6.6%)
4-10year 88(48.4%)
11-20year 67 (36.8%)
21-30year 14 (7.7%)

31-40year 1 (0.5%)
Total 182 (100%)

Table4.3 Experiencan yearsof the participants

Therewerea total of 182 participants,out of which 12 (6.6%) participantshad 1-3 yearsof
experienced8 (48.4%)participantshad4-10 yearsof experience67 (36.8%)participantshad
11-20yearsof experienceandl14 (7.7%)participantshad21-30 yearsof teachingexperience.
Only oneteachethadover31-40 yearsof experienceaccountingor 0.7%of thetotal.

The analysisshowstherewere more malesthan femalesas maleswere 62.1%.Mainly, the
participantsagedfrom 35 to 44 yearsandtheir teachingexperiencavasmainly betweem-10
years.Fromthe generaldatacollected,it canbe saidthatthe SaudiEFL teachersare mainly
males.The EFL teachingcommunityconsistanostly of middle-agedindividuals(35-44 years
old) who havebeenservingthe departmentor four to tenyears.

4.1.3.Correlation betweenteachingexperienceand ageof EFL teachers

As perthe datasharedn sectionA of questionnairethe correlationof agewasderivedfrom

the experiencef SaudiEFL teacherresultsaresummarisedn Table4.4.

Age of SaudiEFL teacher
Teaching .
. Pearsorcorrelation 0.84
Experience
Significance 0.00
Table4.4 Correlationbetweerageandteachingexperience
4.2.SectionB

4.2.1.Introduction

In sectionB, the EFL teacherswvere askednine different questionsto assesgheir general
practicedor CPD.Response® questionsvererecordedn 5-pointsLikert scale Everypoint
on the 5-point Likert scalewas given a value, with 1 representingstrongly disagree,2
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representinglisagree3 representingeither,4 representinggree and5 representingtrongly

agree.

The descriptive analysis calculated median of the responses(Analyse descriptive

frequencies)Thefollowing tableshowsthatdatafrom all 182 participantsverecompleteand

themedianvaluesrangedrom 2 to 3, asdisplayedn Table4.5.

| read .
| read | useservices
At least | am non- academic suchas several
severaltimes | subscribed | academic : Google | Atleasttwo- | o0 “ o
; o articles on Google | useSkypeor three times p
per year, | to academic digital Docsor year, |
. EFL Booksto Zoomto o amonth, me o
attend journals on sources . . similar visit a
. teaching searchfor communicate - and my -
professional EFL (e.g.blogs . servicesto I physical
, at least new with other colleagues | 7.
courses, teaching on : . share meetin lbrary
. . three-four information EFL teachers for EFL
seminarsand | (e.g.TESOL | Medium) - knowledge person
timesa on EFL books
lectures Quarterly). on EFL .
. month. teaching.
teaching.
Missing 0 0 0 0 0 0 0 0 0
Median 2 2 3 2 2 25 2 2 2

Table4.5 Medianof responsefor generalCPD practices

The medianvalue from table 4.5 showsthat there was no missing data, every participant

answeredthis sectionof questionnaireThe medianvalue suggestghat most participants

disagreedwvith the questionsjndicatingthat SaudiEFL teacherdlid not primarily follow the

ninegeneralCPD practices.

4.2.2General CPD practicesof Saudi Arabian EFL teachers

Thefirst researchquestionto be assessedasto find out the generalCPD practicesof Saudi

EFL teachersIn the secondsectionof the questionnairenine questionsvereaskedfrom the

participantsn orderto gatherthis informationandto analyseheir generapracticesegarding

CPD.AppendixA providesthe questionghatwereasked.

4.2.2.1Frequenciesof responses

The frequencyanalysisof sectionB wasdone,andthe dataof all questionds summarisedn

Table4.6.
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Section| Statement Items Frequencyand percentile
B Strongly | Disagree| Neither | Agree | Strongly
Disagree Agree
Q1 Professionalg Frequency 4 100 35 32 11
Courses, | Percentage 2.2 54.9 19.2 17.6 6.0
Seminarand | Cumulative| 2.2 57.1 76.4 94.0 100
Conferences Percentage
for CPD
Q2 Subscription| Frequency 5 145 14 16 2
of EFL Percentagg 2.7 79.7 7.7 8.8 1.1
journals | Cumulative| 2.7 82.4 90.1 98.9 100
Percentage
Q3 Readingof | Frequency 2 76 32 70 2
Non- Percentagg 1.1 41.8 17.6 38.5 11
academic | Cumulative| 1.1 42.9 60.4 98.9 100
digital source| Percentage
Q4 Readingof | Frequency 7 90 48 33 4
EFL Percentagg 3.8 49.5 26.4 18.1 2.2
Academic | Cumulative| 3.8 53.3 79.7 97.8 100
articles Percentage
Q5 Google Frequency 5 121 8 40 8
Book- Percentagg 2.7 66.5 5.2 22 4.4
Searchindor | Cumulative| 2.7 69.2 73.6 95.6 100
new Percentage
information
Q6 Useof Zoom | Frequency 5 86 35 48 8
or Skype | Percentagd 2.7 47.3 19.2 36.4 4.4
Cumulative| 2.7 50 69.2 95.6 100
Percentage
Q7 Sharing Frequency 3 128 10 31 10
knowledge | Percentagg 1.6 70.3 5.5 17 5.5
by Google | Cumulative 1.6 72 77.5 94.5 100
Docs Percentage
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Q8 In-person | Frequency 5 119 23 32 3
meetingdo | Percentagg 2.7 65.4 12.6 17.6 1.6
share Cumulative| 2.7 68.1 80.8 98.4 100
knowledge | Percentage
Q9 Visiting Frequency 4 109 23 39 7
Physical Percentagg 2.2 59.9 12.6 21.4 3.8
Library Cumulative 2.2 62.1 74.7 96.2 100
Percentage

Table4.6 GeneralCPD practicesof SaudiEFL teachers

The datacollectedwas analysedand reviewedfrom sectiontwo of the questionnaireEFL
teachershave different CPD practices,such as attending seminarsand courses,reading
academiarticles,usingsearchenginesandnon-academisourcesprganisingZoommeetings,
and visiting libraries. Nearly half of the participantsdisagreedwith the utilisation of these
methodsn all thequestionsThecategoryof participantgeadingnonacademidigital sources
had the highest agreement,around 39%. Approximately 40% agreedto arrangeZoom

meetings.

4.2.3.Correlation betweenteachingexperienceand general CPD practices

The Pearsonbivariate correlation test was applied to examinethe potential relationship
betweenthe teachingexperienceof EFL teachersandtheir generalCPD practices.Table4.7
summariseshe correlationbetweenteachingexperienceandgeneralCPD practicesof Saudi
EFL teachers.
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At least ! am | read | | rea_d I use At least | several
subscribed | non- academic | services '
several . : two-three | times
: to academic | articles such as Google )
times  per academic digital on EFL Google | use Skype Docs or times —a { per
year, | ) - or Zoom to L month, year, |
journals on | sources teaching Books to ) similar iy
attend communicate ) me and | visit a
. EFL (e.0. at least | search for - servicesto .
professional teachin bloas on | three- hew with  other share my physical
courses, 9 9 . ) EFL teachers colleagues| library
; (e.0. Medium) | four information knowledge -
seminars . meet in | for EFL
and lectures TESOL on EFL times ~a | on .EFL person books
How Quarterly). | teaching. | month. teaching.
long are
you
teaching E;":ggt?on 0.886 0.728 0.849 0.904 0.783 0.887 0.757 0.788 0.833
Significance | 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000
Table4.7 CorrelationbetweerexperiencandgeneralCPD
160 145
140
120
100
80
60
40 26
20 11
; [ ] —
1 2 3

Basedon theresultsof the correlationanalysis|t is evidentthatthe generalCPD practicesof

Saudi EFL teachersexhibit a positive correlation with their experience.The greaterthe

experienceof EFL teachersthe more they engagein the specifiedgeneralCPD practices.

Thereforejn responsdo researchlguestionone,the findings suggesthat SaudiEFL teachers

with moreteachingexperienceaendto prioritisetheir CPD practices.
4.3.SectionC: Usageof SNSfor CPD

Introduction

SectionC of the questionnairewvas designedto assessvhetherSaudi EFL teacherswere

utilising SNSfor their CPD.If theywere,this sectionaimedto determinavhich SNSplatform

wasthemostcommonlyusedandthereasondehindits popularityamongSauditeachersThe

degreeof SNSusefor CPDwasmeasuredby assessinthe meanof thefrequencyandduration

of SNSusefor professionapurposesThis sectionaddresseshe secondand third research
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guestionsof this study,which involve analysingthe mostfrequentlyusedSNS platformsfor
CPDamongSaudiEFL teachersThe extentof SNSusefor CPD madeup the third research
guestionandthe datafor this wascollectedin sectionC of the questionnaireThe differences
in SNS usagefor CPD might be attributedto the level of educationalinstitutions of the
participantsBecauseheremight bevariationsin theresponseandbehaviourf participants
basedon if they werefrom primary, intermediary,and secondaryeducationalnstitutionsas
opposedo thosefrom highereducation(HE) institutionslike universities.

Questionl. Useof SNS

The patrticipantswere askedabouttheir use of SNS, and all of them respondedas 'yes.'
Subsequentlyparticipantswere askedto specifythe purposeof their useof SNS.Out of the
total 182 participants26 selected personaliseonly' and,asaresult,theywereexcludedrom
this study. Theremainingl56 participantsndicatedthey usedSNSfor professionapurposes
or for both personalandprofessionalise,therefore additionalquestionsvere askedto these

participants.

4.3.1.Most usedSNS

In this study, the 156 participantswho indicatedusing SNSfor professionapurposesvere
askedto specifywhich particularSNS platformsthey usedfor their CPD. Ten different sites
were listed, including Facebook, Myspace, Twitter, WordPress, YouTube, Pinterest,
Instagram,SnapchatSlideShare and LinkedIn. Participantswere also given the option to

specifyanyothersitenotlisted. Theycouldselecimorethanonesitefrom theprovidedoptions.
Theresultsrevealedr witter wasthemostcommonlyusedSNS,with 143 participantsselecting
it, followed by YouTubewith 97 participants 45 participantsindicatedWhatsApp,17 were
usinglnstagramy reportedusingLinkedIn, 5 markedFacebook] participantchoseMyspace,
3 selectedPrezi, 10 optedfor Pinterest,3 choseSlideShare 12 indicated Snapchatand 8

reportedusingothersites.Thedatais summarisedn Table4.8.

SNS Frequency
Twitter 143
Facebook 5
Instagram 17
LinkedIn 7
Snapchat 12
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WhatsApp 45

Prezi 3
YouTube 97
Myspace 1
Pinterest 10

Others 8
SlideShare 3

Table4.8 Frequencyof useof SocialNetworkingSites

The mostfrequentlyusedSNS,asindicatedby thefrequencytable,is Twitter. Out of the 156
participants,a substantialmajority of 143 (91.6%) reportedusing Twitter for their CPD.
Second,in termsof popularityis YouTube,with 97 participants(62.8%) usingit for CPD,
followed by WhatsApp,with 45 participantg28.8%)usingit for CPD.

Furtherinsightsinto the reasondor choosinga specific SNS platform are providedin detail
within theinterviews,andthesefindingsaresummarisedn Chapters.

4.3.2Frequencyof the useof SNSfor CPD

In SectionC, theparticipantsverequestionedbouttheiruseof SNSandthefrequencyof their
visits to particularsites.Responsesegardingthe frequencyof usewere categorisednto the
following groups:Everyday,onceaweek,onceeverytwo weeks,onceamonth,or lessoften.
Table4.9 summariseghe calculatedrequencie®f responses.

Useof SNS Frequency (%)
Everyday 62 (39.7%)
Onceaweek 73(46.8%)
Onceeverytwo weeks 19(12.2%)
Onceamonth 2 (1.3%)
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Lessoften

Total

156

Table4.9 Frequencyf useof SNSfor CPD

Amongthe 156 participants46.8%(73) participantgeportedusingSNSoncea weekfor their
CPD, 39.7%(62) statedthey useit daily, while 12.2% (1) participantmentionedusing SNS
onceeverytwo weeks,andtwo participantsclaimedto useit oncea month.Therefore based

on the quantitativedataanalysisfor researclquestionthree,it canbeinferredthat SaudiEFL

teachersiseSNSfor CPD atleastoncea week.
4.3.3.Duration of useof SNS

To assesshe extentof SNSuseandthe trend of its use,participantswere askedaboutthe
durationfor whichtheyhavebeenusingSNS.Responsewerecollectedbasecdntheprovided

options:lessthanayear,1-2 years,2-4 years 4-6 years,6-8 years,or morethan8 years.The

markedanswergo thesequestionsaresummarisedn Table4.10.

Durationof SNSusefor CPD Frequency%)
1-2 years 5(3.2%)
2-4 years 20(12.8%)
4-6 year 62(39.7%)
6-8 years 40 (25.6%)
Morethan8 years 29(18.6%)
Total 156(100%)

Table4.10 Durationof useof SNSfor CPD

Basednthecollecteddata themostchoseroptionwas4-6 yearswith 62 participantg39.7%)

indicatingthatthey havebeenusing SNSfor thelast4-6 years .40 participanty25.6%)stated

166




thatthey havebeenusing SNSfor the last 6-8 years,while 29 participants(18.6%)reported

usingSNSfor morethan8 years.Only 20 participantg12.8%)chosethe option2-4 years,and

theremaining5 participantq3.2%) mentionedhatthey havebeenusing SNSfor thelast1-2

years.

4.3.4. TeacherCore knowledge

In SectionC, six questionsveredesignedo assessghe participantstoreknowledgeregarding

classmanagemerdndnew classroontrends.Teacherstoreknowledgewasevaluatedbased

ontheirown perspectivesjsinga 5-point Likert scale. Themedianvaluesfor theresponseto

thesesix questionsvere calculateahroughfrequencyanalysisusing SPSS.The summaryof

themedianvaluesfor teacherstoreknowledgeis presentedn Table4.11.

My I am highly | I know what
awareness | knowledgeable | PD I know how | My I am aware of
of new | of methodsfor | programmes | to conduct | English how linguistic
trends in | managing the | areprovided | independent| proficiency | phenomena
classroom | behaviours of | by the | research is higher works.
Teachsg instruction | my students government
core
knowledge
Missing | 3 3 3 3 3
Median | 4 4 3 4 3 4

Table4.11 Medianvalueof teacherstoreknowledge

Furthermore,IBM SPSS (Analyse Descriptive -Frequencies)was used to perform the

calculationdor the frequenciesandpercentileof the collecteddata,asdemonstrateth Table

4.12.

Section| Statement | Iltems Frequencyand percentile

B Strongly | Disagree| Neither | Agree | Strongly

Disagree Agree

Q1 | am aware| Frequency | 1 32 37 76 7
of new | Percentage 0.7 20.9 24.2 49.7 4.6
classroom | Cumulative| 0.7 21.6 45.8 95.4 100
trends Percentage

Q2 I know | Frequency | 1 16 33 95 8
methods of | Percentage 0.7 10.5 21.6 62.1 5.2
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managing Cumulative| 0.7 11.1 32.7 94.8 100
student Percentage
behaviors

Q3 | know PD | Frequency |0 49 43 59 2
programs Percentage 0 32 28.1 38.6 1.3
and  entry| Cumulative| 0 32 60.1 98.7 100
requirement | Percentage

Q4 I know how | Frequency | O 11 18 117 7
to conduct| Percentage O 7.2 11.8 76.5 4.6
independent| Cumulative| O 7.2 19 95.4 100
research Percentage

Q5 My English| Frequency | O 73 50 25 5
proficiency | Percentage O 47.7 32.7 16.3 3.3
is higher Cumulative| 0 47.7 80.4 96.7 100

Percentage

Q6 I know | Frequency | 1 8 72 67 5
English Percentage 0.7 5.2 47.1 43.8 3.3
linguistic Cumulative| 0.7 5.9 52.9 96.7 100
phenomena | Percentage

Table4.12 Frequencyof responses Teacherstoreknowledge

Thesectionon coreteachingknowledgerevealsseverainsights.ln questionl, which assesses
ateacher'sawarenessf newclassroontrends,the medianscorewas4, with 49.7%(76%) of
participantsin agreementQuestiontwo, which focuseson a teacher's«knowledgeof student
behavioutmanagemenglsohada medianscoreof 4, with 95 (62.1%)EFL teachersagreeing
thattheypossesshe necessarknowledgefor managingstudentoehaviourin the classroom.
For questionthree,which pertainsto awarenessf Governmeninitiated PD programmesnd
the enrolmentprocedurethe medianwas 3, with 59 (38%) participantsindicating that they
havesomeideaabouttheseprogrammesOn the otherhand,117 participantsagreedhatthey
know how to conductindependentesearchtesultingin a medianvalueof 4 for this question.
Question5 hada medianvalueof 3, suggestinghatthe majority of teacherslid not consider
their Englishproficiencyto be abovetherequiredievel. Lastly, participantsvereaskedabout

their understandingf English linguistic phenomenawith 67 participantsagreeingand 5

168



participantsstronglyagreeingThis indicatesthatthe majority felt they hada graspof English
linguistic phenomena.

Overall, this sectionof the questionnairehighlights that EFL teachersgenerally perceive
themselvedo possesgoreteachingknowledge.The analysisshowsthat mostteachershave
knowledgerelatedto classroommanagementclassroomtrends,PD programmesand the
requiredskills. However,the areawhereteacherdelievethey lack sufficient proficiencyis
Englishlanguageproficiency,andtheybelievethat SNScould potentiallyhelpin thisregard.
4.4.SNSusagein EFL teachingand CPD

In theprevioussectionof thequestionnairef wasestablishedhatthemajority of EFL teachers
useSNSfor professionapurposesTheyhavebeenusingSNSfor aminimumof 2-4 yearsand
typically useit onceaweek.In alignmentwith theresearclyuestiorof this study,this segment
of the questionnairds designedio assessvhetherparticipantsuse SNS for their CPD. To
evaluatetheir useof SNSfor CPD,tenquestionsvereaskedandresponsesveregatheren
a 5-point Likert scale,rangingfrom 'Strongly Disagreeto 'Strongly Agree.'The frequencies
andmedianvaluesof theseresponsesvereanalysedisingSPSSandthe datais presentedn
thefollowing Table4.13.

Purposeof
the useof
SNS

To Share o
. Follow To watch Feedback Search o Inspiration
Social ) answer . knowledge Scan | Motivating
) educational educational ) from new and
Networking. o student with  EFL ) news | Students o
officials ) content colleagues ideas creativity
queries teachers
Missing | 3 3 3 3 3 3 3 3 3 3
Median 4 4 4 4 4 4 4 4 4 4

Table4.13 Mediancalculationof response®urposef usingSNS

Thefrequencie®f responsearecalculatedy the helpof SPSSanalysisandareillustratedin
Table4.14.

Section| Statement Items Frequencyand percentile
B Strongly | Disagree| Neither | Agree | Strongly
Disagree Agree
Q1 Frequency 2 6 5 133 7
Percentagg 1.3 3.9 3.3 86.9 4.6
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SNSto Cumulative| 1.3 5.2 8.5 95.4 100
connectwith | Percentage
professional
Q2 SNSto follow | Frequency 0 31 1 111 10
educational | Percentage 20.3 0.7 72.5 6.5
officials Cumulative 20.3 20.9 93.5 100
Percentage
Q3 SNSto Frequency 0 20 17 109 7
answer Percentage 13.1 111 71.2 4.6
student Cumulative 13.1 24.2 95.4 100
feedback | Percentage
Q4 SNSto search| Frequency 0 0 0 138 15
educational | Percentage 90.2 9.8
videos Cumulative 90.2 100
Percentage
Q5 SNSto share | Frequency 0 2 9 130 12
knowledge | Percentage 1.3 5.9 85.0 7.8
with Cumulative 1.3 7.2 92.2 100
colleagues | Percentage
Q6 SNStoget | Frequency 0 7 19 116 11
colleague | Percentage 4.6 12.4 75.8 7.2
feedback | Cumulative 4.6 17.0 92.8 100
Percentage
Q7 SNStofind | Frequency 0 4 4 127 18
newteaching | Percentage 0 2.6 2.6 83 11.8
method Cumulative 0 2.6 5.2 88.2 100
Percentage
Q8 SNSto scan | Frequency 15 14 115 9
for recent | Percentage 9.8 9.2 75.2 5.9
news Cumulative 0 9.8 19 94.1 100
Percentage
Q9 Frequency 3 3 133 14
Percentage 2.0 2.0 86.9 9.2
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SNSfor Cumulative 0 2.0 4.0 90.8 100
motivating | Percentage

students
Q10 SNSfor Frequency 0 7 19 116 11
creativityand | Percentage 0 4.6 12.4 75.8 7.2
inspiration | Cumulative 0 4.6 17 92.8 100

Percentage

Table4.14 Frequencyof responsesPurposeof usingSNSfor CPD

This sectionof the questionnaireaimedto addressResearchQuestionFour in this study.

QuestiorFoursoughto investigatehepurposesor which EFL teachersiseSNSin their CPD.

The participantswere presentedwith ten scenarios,and their responseswvere analysed
accordingly.

In the first question the participantswere askedif they use SNSto connectwith other EFL

teachersThemedianrespons&aluewas4, with 133 participanty86.9%)in agreementand?

(4.6%) stronglyagreeingln the secondguestion participantswere askedif they useSNSto

follow educationabfficials. A total of 111 participants(72.5%)agreed.and 10 participants
(6.5%) stronglyagreedthatthey useSNSto stayupdatedwith educationaprofessionalsior

questiorthree thecalculatedmedianvaluewas4, with 109participanty71.2%)agreeingand

7 participants(4.6%) strongly agreeingthat they use SNS to gatherfeedbackfrom their

students.In questionfour, which focusedon using SNS to watch educationalvideos and

tutorials,the medianvaluewas4. Here, 138 participantg90.2%)agreed and 15 participants
(9.8%)stronglyagreed.

Questionfive inquiredaboutthe useof SNSfor sharingknowledgewith fellow EFL teachers.
In response 130 participants(85%) agreed,and 15 participants(7.8%) strongly agreed.
Questionsix examinedinto whether professionalsuse SNS to seek feedbackfrom their

colleaguesntheirwork. A totalof 116participantg75.8%)agreedandll participantg7.2%)

strongly agreed.For questionseven,127 participants(83%) agreed,and 18 participants
(11.8%)stronglyagreedhattheyuseSNSto discovemewteachingnethodsin questioreight,

115 participanty75.2%)agreedand9 participanty5.9%)stronglyagreedhatthey useSNS
to stay updatedwith recentnews.Regardingquestionnine, an overwhelming96% of EFL

teacherstatedheyuseSNSto motivatetheir studentsLastly, 83%of theEFL teachersagreed

thattheyuseSNSfor inspirationandcreativity.
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The dataanalysisrevealsthat most EFL teacherautilise SNS for their CPD practices.This
involvesusingsocialmediato improve professionatlevelopmentexchange&nowledgewith
peersstayupdatedn researclandteachingmethodsandfostercreativity in teaching.
4.5.Correlation betweenSNSusagefor CPD with duration of usage

In IBM SPSSthePearsortorrelationtestwasemployedo investigatehe connectiorbetween
CPD practicesandthe frequencyanddurationof SNSuse.To conductthis specifictestin the
SPSS6 a n a Wipdsve the correlateoption was selectedand the bivariatecorrelationtest
was applied. In the statisticswindow of the bivariate correlation,Pearsoncorrelationwas

selectedandtheresultsarepresentedn Table4.15below.

CPD Aspect PearsonCorrelation | Significance
SNSto connectwith 0.418 .000
professionals

How often you use SNSto follow 0.662 .000

SNSfor CPD educationabfficials
SNSto answerstudent| 0.665 .000
feedback
SNSto search 0.497 .000
educationalideos
SNSto share 0.499 .000
knowledgewith
colleagues
SNSto getcolleague | 0.535 .000
feedback
SNSto find new 0.541 .000
teachingmethods
SNSto scanfor recent | 0.605 .000
news
SNSfor creativityand | 0.601 .000
inspiration

Table4.15PearsorCorrelation

Basedon the correlationtable (Table 4.15), it is evidentthat thereis a significant positive
correlationbetweerthe useof SNSfor CPD andthe frequencyof use.0 C PADs p ecaluma

in Table4.15represents specificusefor which SNSis usedfor professionabdevelopment.
0 Pe aC€ srome lcadumninoTabie4.15showsthe Pearsortorrelationcoefficientfor each
aspecof CPD.A positivecorrelationcoefficient(e.g.,0.418,0.662,0.665,0.497,0.499,0.535,
0.541,0.605, 0.601) showsa positive relationship.This meansthat as the frequencyand

durationof SNSusageincreasethe engagemenin that particularCPD aspectalsotendsto

increase.0 Si g ni fcalumain Tablé 4.15 shows the significancelevel, i.e. p-value
associatedvith eachcorrelationcoefficientandall the p-valuesin Table4.15 areshownas

0 . Ovthightsuggestshatthecorrelationsarehighly significant.Thismeanghatteachersvho
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useSNSdaily tendto useit morefor CPD purposesomparedo thosewho useSNSoncea
weekor lessfrequently.This suggestshatanoverallincreasen the extentof SNSuseamong
SaudiEFL teacherganalsoleadto a greaterutilisation of SNSfor CPD.

4.6.Conclusion

There are five primary researchquestionsaddressedn this study, and the datafrom the
guestionnairehas provided insights into several of them through quantitative analysis.
Regardinghefirst researclguestionjt wasobservedhatthe generalCPD practicesof Saudi
EFL teachersncludedarrangingZoommeetingswith knowledgeabléndividuals,exchanging
knowledge andreadingnon-academidaligital blogs.However,otherCPD practicesnentioned
in the questionnairevere not significantly followed by SaudiEFL teachersConcerningthe
secondresearchguestion,it wasfound that the majority of SaudiEFL teachersise SNSfor
CPD.Twitter emergedsthemostcommonlyusedSNSby SaudiEFL teachergl143teachers),
followed by YouTubeasthe secondnostused(97 teachers)andWhatsAppasthethird most
used(45teachers)While thequestionnairelid notcapturehereasongor selectingaparticular
SNS,this informationwasobtainedthroughinterviews.

In responséo thethird researclyuestiorabouttheextentof use it wasnotedthatmostteachers
useSNSoncea weekfor CPD. SaudiEFL teachergrimarily employ SNSfor professional
purposessignificantlycontributingto their CPDandprofessionagrowth.Most Sauditeachers
possesscore knowledge related to their course and classroommanagementThe fourth
guestionnaireinquired about the purpose of using SNS, with ten reasonsprovided.
Approximately80%of the participantsagreedvith all of theseandall teachergoncurredhey
use SNSto acceswideosfor classroomcontent.While the fifth researchquestionwas not
explicitly addressedn interviews,it is summarisedn Chapter5. Lastly, the durationand
frequencyof SNS usagewere found to be factorscontributingto the enhancemenvf CPD

amongSaudiEFL teachers.

173



Chapter 5

Resultsof Interviews
5.1.Introduction:
Thefindingsof interviewsarepresentedh this chapterThepurposeof interviewsin this study
istoobtainSaudiEFLt e a c ViesypomtéaboutusingSNS.SaudiEFL teachergberceptions
of SNSconstituteonetype of qualitativedata.The informationcentreson the useof SNSby
SaudiEFL teacherdor CPD. The professionalsharedtheir opinionsregardingSNSin the
findings. The professionalsexpectation®of potentialbenefitsfrom SNS are examined.The
challengesassociatedvith adoptingSNS for CPD amongEFL teachersare also discussed.
Participantsoffered insights about the training they would like to receive for potential
solutions. EFL teacherswere askedabout the extentto which their social media posts
contributedto networkingandinformationsharing,aswell astheir willingnessto allow their
poststo be usedfor this researchSometeachergrantedpermissionto evaluatetheir social
mediaposts,andthesewereincludedin the study.AppendixB containsthe transcriptsof the
interviews.
5.2.Findings from the Semkstructured interviews:
This study looks at how Saudi EFL teachersuse social mediafor professionalgrowth. A
combinationof qualitativeand quantitativemethodswasusedto gatherthe data.182 people
weregivenanonlinequestionnairen thefirst roundof datacollection.Theywerealsoqueried
abouttheir strategiesisedto advanceheir professionatlevelopmentFurtherquestionsvere
posedto the participantsegardingtheir useof SNSfor CPD.In Chapter4, the questionnaire
datais evaluatedParticipantsvereaskedf theywereopento takingpartin avirtual interview
at the end of the questionnaire EFL teacherswere askedif they would be preparedto
participatein discussiongafter the questionnaireParticipantsvho agreedwere interviewed
using Zoom; ten were men, and five were women. The participantsunderwenta semk
structured,openrended interview. Questionswere askedin an attemptto gain a better
understandingdf the perceptionsof working EFL teacherswho are alreadyusing SNS to
advanceheir careersWhile therewereseverasemistructuredqjuestionsywhereanswersvere
ambiguous teacherswere also promptedwith leading questionsto better understandheir

perspectives.

Theinterviewresponseweretranscribedandreviewedby theresearcheiTheinterviewswere
transcribedand compiledin a documentin sequentialbrder. The qualitative analysisof the

interview datawas carried out using MAXQDA software.The transcribedinterviewswere
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addedotheMAXQDA documensectionithen,codesvereformulatedoasednthequestions
askedby theintervieweesSeventhemeswveregenerated@ccordingo theinterviewquestions,
andbasedon thesethemes codesand sub-codeswere developedMaxmapsandtableswere
designedo illustratevisually the strengthof specificprinciplesandsubcodesThe qualitative
researchprocessand analysisresultsare describedextensivelyin this chapter.In the third
phasethe socialmediaaccountsf ten participantsvereanalysedo seeif they useSNSfor
professionagrowth. Theanalysisof Tweetsandpostsby EFL teacherss presentedn Chapter
6.

5.3.Themes,Codesand Sub-Codes:

Qualitative data gatheredthrough interviews were assesse@nd analysedusing thematic
analysis.For the thematicanalysisof the data,the MAXQDA softwarewasemployed.The

transcribedinterviews were uploadedto the software.Then, the codeswere generatedoy

selectingparticularsentencesf the intervieweesThe researchecategorisedhe operended
responsesrom the fifteen participantsinto principles, sub-codes,and significant themes.
TeachersvhousedSNSfor their CPDwereselectecaindaskedmultiple questionsThethemes
designedwere basedon the researchquestionsand objectives of the study. Table 5.1

summariseshethemegyeneratedhroughtheinterviews.

Table 5.1: Summary of themesgeneratedvia Interviews

Themes Code Sub-code
Familiarity of Yes
CPD No
GeneralCPD Quialification Graduation
) . Masters
practicesof Saudi PhD
EFL teachers
Experience Yearsof teachingenglishasa ForeignLanguage

Do Sauditeachers Opinionbasecbn participantperspective

useSNSfor CPD
Twitter
SNSSaudiEnglish | MostusedSNS YouTube
Facebook
teachersiseto for CPD
) WhatsApp
enhancéheir CPD enhancement
ResearchGate
Frequencyof Tel
usingSNS elegram
Instagram
LinkedIn
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Skype

GooglePlus
Is SNSvalid for Yes
CPD No
Convenient
Twitter Professionagjrowth
Purposeof using Socialising
particularSNSfor YouTube Learning
CPD Classactivities
Telegram Helpful for teachlngpractlces
Learning
Facebook Socialising
How oftendoyou V\?:éllill
The Extentof useSNSfor CPD Lessofth
Usageby Saudi . -
Thereasorof Covid Pandemic
Teachers usingSNSfor
CPD SaudiVision 2030
SNSarenotbackedoy the government.
Problemsawhile Shortageof time
usingSNS Authenticity
Distracting
Barriers& Difficult in use
Problemsn Usage Limited knowledgeandtime
. Lack of Internetaccessibility
Barriers .
Expensive
Hesitancy

Absenceof basictraining

Yes
GotanyTraining
Training No
Needof training T\IE;S
Recommendeby
someone Yes
Recommendation . No
| will recommend Yes

it to someone.

No




Thethematicframeworkoutputby MAXQDA is displayedn Figure5.1below. The Maxmap
utilisedthe covariancenodel,wheretheintersectindinesrepresentethe covarianceandthe

sequencaumberindicatedthe frequencyof variance.

Code Co-occurrence Model (Code Intersection)

Gl &
cm| B Tie: | TR s &f‘l
Infrastruciur ICT / 3 o ole ] (ﬁ
§ / A Instagram

P

ifl

10 improve Englsh language and prectoss INEeioliony

Figure5.1 The summaryof themesgcodesandsub-codesof thematicanalysis

ThequalitativeanalysiswvasconductedisingMAXQDA, asdepictedn thefigure above.This
figure showsthe connectiondetweenthe interview themesandthe referencestatementThe
sizeof eachdot corresponds$o thenumberof referenceselatedto aparticulartheme A larger
dot showsmorecommentselatedto a specifictheme.

5.4.General CPD practicesof Saudi EFL teachers:

This sectionfocuseson the first themefrom the interviews,which includesthe opinionsand
viewsof all participantsit focuseson the generalandroutinepracticesof SaudiEFL teachers
for their CPD,addressingesearclguestiononeof the study.Thegenerakulesarecategorised
into threegroups:1) Generalfamiliarity with CPD, 2) Level of Education,and3) Teaching

ExperienceThethemeandsubcategoriemaresummarisedn Table5.2.

Table5.2. Overviewof GeneralCPD practicesof SaudiEFL teachers
Theme1: General CPD practicesof Saudi EFL teachers

Code/Subcode Definition Source Reference
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Commentsvhichreferto
Familiarity of CPD | thegeneraknowledgeof Interview 15 participants
CPD

Commentswvhichreferto

Qualification theimportanceof higher Interview 15 participants
educationn CPD

Commentswvhichreferto
. theimportanceof _ o
Experience ) ) ) Interview 15 participants
Teachingexperiencen

CPD

5.4.1. Familiarity with CPD:

This researchprimarily focusedon the continuingprofessionadevelopmen{CPD) of EFL
teachersn SaudiArabia. It assessetheir approactto CPD,the methodgsypically employed,
andthecurrentrole anduseof SNSfor CPD.Theresearcheaskedheintervieweesbouttheir
knowledgeof CPDin orderto establisranunderstandingf theirfamiliarity with it. Theresults

aredepictedn thefigure below.

FamiliaritY of CPD
40% (4)

. Opinio
. No

Yes

Figure5.2. Thegraphicalrepresentationf familiarity of CPD of EFL Teachers

178



Ten out of fifteen participants replied to the question of their familiarity with CPD. As per the
recorded responses, four teachers said they had no idea about CPD; one responded only as yes,
he had an idea, and the other five gave their opinion on thelerstanding of SNS. A

respondent said, AYes, CPD relates to consta
my opinion, both for mal and informal trainin
(FP2, Interview content, Pos. 558). Anothegondent quoted it as, nY.

how to excel professionally and to equip teachers with vital skills needed to progress in their
teaching careero (FP4, I nterview content, Po
il b e PD i®avpeactiCe to become an expert in the teaching profession by continuously
devel oping and updating oneds skillset and c
Anot her reported it as Al guess ofesgsions@®P9% ne on

Interview content, Pos. 457).

| believe it is about how to Yeah, (Interview
excel professionally content, 259)
(Interview content, 613)

No! (Interview Not sure but | guess it is to do with
content 585) one’s professional development
(Interview content, 527)

CPD relates to constantly FamlllarltY of CPD | am not fully aware of the
updating skills and core acronym CPD (Interview
competencies (Interview content content, 12)
558)
Not really| In my opinion, CPD is a practice
(Interview to become an expert (Interview
content, 490) content, 344)
| guess to refine CPDis an ongomg process
one’s skills and of pursuing the skills,
capabilities knowledge and experience
(Interview (Interview content, 383)

content, 457)

Figure5.3. Maxmap of thecode familiarity of SNSfor CPD
5.4.2.Qualification of Saudi EFL teachers:

Thefamiliarity questionrwasthefirst questionof this studyandresearcheinterviewedfifteen

EFL teacherdasedon their consentprovidedin the questionnaireAfter the salutationsand
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80%

2%

64%

56%

48%

40%

32%

24%

16%

8%

greetings,the next questionaskedof the participantwas relatedto their qualification. The

resultsareshownin thefigure below.

Qualification

77% (10)

. Graduatio
Phd

Masters

15%(2)

8% (1)

Graduation Phd Masters

Figure5.4.Qualificationof SaudiEFL teachers

Out of thefifteen participantsten hada master'sdegreein English,two hada PhD,andone
hada bachelor'slegree Two participantdid not disclosetheir qualificationdetails. The data
has beenpresentedas a Maxmap, wherethe thicknessof the line showsthe frequencyof
responsesnd the most commonly mentionedcode. The map showsthat many SaudiEFL
teachergursuemaster'siegreeso enhanceheir Englishlanguageabilities. Wheninquiring
aboutCPD practicespnly oneparticipantmentionedobtainingofficial certification,asstated,

fi havealsogot TEFL (TeachingenglishasaForeignLanguagekr e r t i (FP3¢irdetview 0
content,P0s.589). The teachersteachingexperienceand qualificationscan help determine

theirlevel of expertiseén EFL andcanalsobelinked to theirgeneralCPD practices.
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BA and a MA in English language.

(Interview content, 645) LIS s e Sl

BA and a MAin English |anguage (Interview content,
literature (Interview content, 589)

| have got a MSc in English
Language (Interview content, d)
MA in English language. (Interview content, 385)
525) | have done MA in English Language
¢ \ / Teaching (Interview content, 342)

MSc in English @
Language (Interview
,fom%m, 496) Masters | have done MA Teaching English to
Speakers of Other Languages
¢ \ (TESOL) and Applied Linguistics.

(Interview content, 618)

MA in Applied English @
(Interview content, q)

433) Qualiﬁcation\

Master. (Interview @
content, 257)
/ Graduation\

/ @ bachelor's degree (Interview
content, 120)

Phd
PhD in TESOL (Teaching English to \

Speakers of Other Languages).
(Interview content, 556)

PhD, in English
language teaching
(Interview content, 70)

Figure5.5 Maxmap of qualificationof SaudiEFL teachers

5.4.3.Teaching Experiencein Years:

To understandEFL teachersEnglishlanguageeachingexpertisethe researcheaskedabout
their yearsof teachingexperienceOut of the 15 participantsonly 10 providedresponseso
this specificquestionTheleastexperiencedFL teachehadoneyearof experiencewhile the
mostexperiencedhadnineyears.Oneteachethadl yearof experienceanothethadl.5years,
onewasin their secondyear,threehad3 yearstwo had4 years,onehad8 years,andonly one

had9 yearsof experienceThedatais presentedn Figure5.6.
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Q

3 years

(Interview
content, 556)

Q

1 year
(Interview
content, 589)

\/

€

Q
Q

3 years

(Interview
content, 494)

3 years.
(Interview
content, 453)

Q

2 years.
(Interview
content, 616)

.

1.5 year
(Interview

content, 643)

xperien

4 years. E
(Interview
content, 523) / \

\ 8 years.

9 years.

(Interview
content, 423)

Q

(Interview
content, 340)

Q

4 years
(Interview

content, 385)

Figure5.6 Maxmap of Teachng experienceof SaudiEFL teachers

5.5.SNSusedby Saudi English teachersto enhancetheir CPD

The secondthemearisingfrom the interviewsconcernedhe useof SNSby EFL teacherdo
enhanceheir CPD. Researcheaskedthe participantswhich SNSthey usedto enhanceheir
CPD.In this categoryall participantsespondegbositively, statingthatthey useSNSin some
capacityfor their CPD. This themewasfurther categorisednto two subthemes:1) opinions
regardingthe useof SNSby Sauditeachersand?2) the specificSNSplatformsthey utilise for
CPD.Thesecodesarepresentedn Table5.3.

Table5.3 Overviewof SNSusedby SaudiEnglishteacherd¢o enhanceheir CPD

Theme?2: SNSusedby Saudi English teachersto enhancetheir CPD
Code/Subcode Definition Source Reference
Commentsvhichreferto
Generaluseof SNS | theuseof SNSby Saudi

by SaudiEFL EFL teachersespecially Interview 15 participants
teachergor CPD for CPD
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Themostcommonly
usedSNSin CPD

Commentswvhichreferto
theuseof SNS,especially Interview 15 participants

for CPD

Theusefulnes®f
SNSin CPD

Commentswvhichreferto
thebenefitof SNS, Interview 15 participants
especiallyin CPD

5.5.1.0verview of the useof SNS

Various social networking sites can be valuablefor CPD. When asked,professionalshad

differentviews on SaudiEFL teachersuseof SNSfor CPD. Most participantsbelievedthat

EFL teachersare now relying on social mediafor their professionadevelopmentput there

werevaryingviewpointsexpressedrl heresultsaresummarisedn Table5.4 below.

Table5.4 Thecommentof intervieweedor theuseof SNS

Code

Beginning

End

Segment

English teachers and CP

44

44

If teachers have a networking site, | post my

findings in a specific area to that account. Ang

when that account is shared with my colleagues
can be helpful.

English teachers and CP

393

393

| cannot be definite in saying the same about ot
teachers. Still, based on my experience, there
growing trend in my school and specifically,

English language teachers use Twitter, Goog|
Plus, YouTube, Facebook, and Instagram.

English teachers and CP

465

465

| am still trying to figure that out. There is a
general hesitancy among the English languag
teachers.

English teachers and CP

502

502

| will say there was much resistance a few yea
back as a digital mode of teaching,

English teachers and CP

502

502

Due to COVID19, when traditional classroom

teaching was replaced by online education, SN

have been widely used by teachers, including
English language teachers, since then.

English teachers and CP

535

535

My male colleagues are more experienced in us

SNS, and the reason for such a statement is thg

number of male teachers in schools is higher th
that of female teachers.

English teachers and CP

564

564

I donot t hi nk

English teachers and CP

566

566

I dondét think that S
Saudi English language teachers.

English teachers and CP

595

595

The Saudi Ministry of Education has introduce
various reforms so schools can comply with th
goal s stated in 06S

English teachers and CP

595

595

I n a few years, the wu
will increase, but | am not definite about the
current use.
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| think so! Saudi English language teachers are
English teachers and CP 622 622 learning to use multimedia and social media
technologies.

English language teachers are both educators
English teachers and CP 622 622 | administrators. They suggest discussion topics
share links to teaching materials.

| cannot be definite about that. | mean, Saud
English teachers and CP 649 649 English language teachers use SNS, but not s
how extensively do they use these SNS.

5.5.2.Most usedSNSfor CPD:

Uponinquiring aboutwhich SNSis usedmostfrequentlyby the participantsthey primarily
providedalist of socialmediaplatforms.Almostall of themmentionedl witter asthepreferred
choice, as it is commonly usedby Saudi EFL teachersfor their CPD. According to the
professionalsTwitter is a versatileplatformthataidsin expandingheirreach.Twitter wasthe
most commonly used platform among participants,although other apps and sites were
mentioned. Some other SNS mentioned included YouTube, Facebook, Telegram, and

ResearchGat&.heresultsarepresentedn Figure5.7 below.

SNS for CPD

Google

o 4% (2)

Instagram 9% (4)

Twitter 35% (16)

Linkdin

N
| EE

Facebook 13% (6)

Whatsapp 2% (1)

Youtube

20% (9)

Telegram 13% (6)

0% 4% 8% 12% 6% 20% 24% 28% 32% 36%

Figure5.7 Graphicalrepresentatioof SNSthatareusedby SaudiEFL teachersor CPD

Uponconductinganin-depthreviewof interviewswith SaudiEFL teachersit wasevidentthat
Twitter is the mostcommonlyusedSNS for CPD, andall professionaldind it to be more
practicalthan any other SNS. The frequencyof responsesvas assessednd the results,as
depictedin the Maxmap,showedthatall 15 participantsutilised Twitter asa primary source
for CPD.This finding alignswith the resultsof the quantitativeanalysispresentedn Chapter
4. Additionally, nine participantsmentionedusing YouTube, six mentionedFacebookand
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Telegram four mentionednstagramfwo mentionedGooglePlus,onementionedNhatsApp,

onementionedskype,andonly oneparticipantmentionecusingLinkedinasasourcefor CPD.

Interview  Interview Interview
CO"leﬂl 18ontent, 188 /NeTView  content,
content, 21
Interview
In(erwew |m°’V‘°W \n!arwew In!ervléweme‘” conent 2 ¢
|mew|gopnlenl 59'?0"“”"I 647 content, MSW‘SW £agignt, 4mterview Interview
content, 529 '"‘E“"a‘” centent, dgtprviewponten! content, 591 content, 348
Interview C°“'é"l 72 comenL 45 / )
nlenl 459 Interview ¢
content 18\ | memew Interview
lnlerwew comenl contehy, 387
conj enl 219
Interview
content,
Inlerwew
content, 72 /merview
content, 500
Telegram Youlube /
Intghview
¢ Intervlew / r,,mn@ 529
conlent, 647 / - =
Interview M Interview
ontent, 591 content, 562
Interview \ Twmer Il¢
content, 529 nterview
¢ ’_\’_ (| content, 591
=== Inlalwsw
Facebook \contsnl 647
Interview
contept, 387
—
lnlewlew
i SNS for CPD Sk 3 'nleMeW content, 620
In:ervluew . I \ o content, 72
conten & \
Interview \
content, 219
Q- .
Interview - @ Linkdin ¢
R
eontent; 547¢ = Instagram ¥ Interview
tent, 647
Interview / / (| @] content,
content, 459 Gisile bl ¢
oogle plus Whatsapp Iitarview
Interview \ content, 647
content, 387
Interview
content, 364
Interview Interview
Interview
content, 459 content, 387 content, 219

Figure5.8 The Maxmap of the mostusedSNSfor CPD

5.5.3.Usefulnessof SNSin CPD:

In this theme,the researcheaskedthe participantsif they believedSNSis usefulfor CPD.
Building uponthe previousfindingsthatall participantsareusingSNS, it wasdeterminedhat
13 patrticipantsbelievedit to be beneficial,one respondedcho, and one participantdid not

provideananswer.

It has lots of helpful information. | used it for my professional development and found
it very useful. Because | can easily access it anytime and anywhere if there is internet

[laughs], and that's one of its advantages (Mi®&yview content, Pos. 136).
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B Usefulness of SNSs for CPD

Okay yes um | use
different uh SNSs to
enhance my uh

professional Is SNS useful in CPD
development

(Interview content, Almost yeh, we use uh, \
124) social media, we depend on
social media like 90% for
our CPD (Interview content, (0:] @ \
180) No ¢

It's not like the
social media is
the source,
(Interview
content, 202)

]

yeah, it is more
than useful.
(Interview
content, 283

| believe is the
best contribution

of SNSs towards
my CPD.
(Interview Yes uh, it, it
content, 425) Uh social helps you to
networking sites found it very know what's

uh help us to useful for me. going on in the

share ideas (Interview field. (Interview
(Interview content, 136) content, 200)
it's very beneficial content, 126) Yes, (Interview

because it gives you
like something practical
to do in your classroom.
(Interview content, 207)

content, 529)

Yes uh, because

sometimes uh, In regards to the CPD, um, well |

Lthink ves. it you h?VQ so tend to use social media for, um,
yes, new ideas sharing and exchanging
helps me but (Interview

knowledge with other peers in the

only if I wantto  content, 207) field. (Interview content, 267)

enhance your

CPD (Interview Yeah, yeah for
content, 90) sure. (Interview

content, 36)

Figure5.9 Maxmapof the usefulnes®f SNSfor CPD asstatedoy SaudiEFL teachers

5.6.Extent of SNSusage:

This themefocusedon the extentof EFL teacherstisageof SNSfor CPD.Within thistheme,
two codeswereidentified: Codel0, which examinedhow oftenthey useSNS,and Code 20,
which investigatedvhy they useparticularSNSfor CPD. In termsof the frequencyof SNS
usage,t was further subcodedasdaily, weekly, or lessoften. Building uponthe previous
themethesecondcodeaimedto uncoverthereasondehindthemoreprominentuseof Twitter,
YouTube,andFacebookor CPD.Thedatais summarisedh table5.5 below.

Table5.5 Overviewof the extentof SNSusedfor CPDby EFL teachers
Theme3: The extentof SNSuseto enhanceCPD

Code/Subcode Definition Source Reference
Frequencyf SNS | Commentahichreferto Interview 15 participants
use thefrequencyof useof

SNS,especiallyfor CPD

Reasorfor using Commentsvhichreferto Interview 15 participants
SNS the basisof the useof
SNS,especiallyfor CPD
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The frequencyof the use of SNS was quite varied amongthe participants;there were the
participantsvho wereusing SNSdaily andthosewho wereusingSNSoncein awhile. There
werea variety of answerdor frequencyof use.Theresultsareillustratedin thefigure below.
A participantrationally summarisedhe useof SNSas,i Hon'tthink if it is thisway, no daily
or weekly or somethinglt dependsfor example, Twitter; it dependnthet i me [(MP2, e 0
interviewcontentPos.53). Out of thefifteen participantsglevenparticipantgespondedo the
guestionFive participantsvereusingSNSdaily for CPDpurposesOnly two participantaused

SNSweekly,whereadour saidtheyusedSNSlessoften.

| would use it at the beginning of each semester; when | prepared for the semester as an
extended period, | would stay with my timetable. The first week | had this lesson, |

prepared myself for the second and the final week. (MP1, Interview content2Pos. 2

how often you use SNS

Y _42% ?

Weekly 17% (2)

,_
o
2

S
often 42% (5)

0% 5% 10% 15% 20% 25% 30% 35% 40% 45%

Figure5.10Graphicalrepresentationf the frequencyof useof SNSfor CPD
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It depends

sometimes on | would use it at

e Do the beginning
(Interview of eoch
it depends on EEtenl; ey semester Uh, so | would
the timeline Inte say it is
(Interview occasionally,
content, 78) (Interview ¢
/ content, 275) .
Less often one to two times
a week.
beginning of the (Interview
@ content, 128)

semester
(Interview /
content, 26) @

How often you use SNS

Weekly \

each two to
three weeks
(Interview
Dally content, 22)
the one | use daily ( Interwew
every day is content 531)
Twitter.
(Interview
content, 221)
| use |t more luse it dally
or less every (Interview

day. (Interview Iuse it every content, 352)
content, 461) day (Interview
content, 190)

Figure5.11Maxmap of the extentof SNSusefor CPD by SaudiEFL teachers

5.6.1.The useof SNSfor CPD in SaudiArabia

The questionwhich was askedfrom the participantswasto specifyreasongo use SNSfor

CPDwhich led to this datathatthe primary teachingobjectiveof EFL teacherss the English
languageandthey consistentlyneedto enhanceheir coresubjectknowledge This field is in

a constanttateof developmentrequiring EFL teachergo adaptto newchangesTheresults

aredepictedn thefigure 5.12below.
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Comply with the Massively
goals stated in aﬁecteq due to
‘Saudi Vision Gl Covid-19

2030’ (Interview = (Interview
content, 595) Reason of Using SNSs content, 502)

Fundamental
reason about
using SNSs by
teachers is that
‘Saudi Vision
2030’ (Interview
content, 431)

Figure5.12Maxmap of thereasorof usingSNS

5.6.2.Saudi Vision 2030

A probing questionposedby the researcheuncoveredanotheraspect:Why is the usageof
SNS increasingamong Saudi EFL teachers hree participantssharedinterestinginsights.
According to one interviewee, this surge in SNS usageis attributedto the COVID-19
pandemic.Recallingthe times whenthe pandemicsweptacrossthe globe, the EFL teacher
believedthattheshift to virtual classroomslirectedEFL teachersowardsusingSNSfor CPD.
Furthermoretwo intervieweesuggestethatthisincreasas aresultof the SaudiVision 2030
initiative, whichaimsto propelthecountrytowardstechnologicandeconomicsuccessvithin

thenextdecade.

The prevalenceof social mediahaswitnessedsignificant growth amongSauditeacheran

recentyearsdueto governmenplansandemphasis.

All I know is thatonesuchgoalof 6 S a Migion 2030,which aimsat developingand
improving digital literacy in the Kingdom to transformthe economyandto shift the
excessiveelianceontheoil andgasindustryasbeingthe maincontributorof the GDP
to nonoil sectorssuchasICT. (FP3,Interviewcontent,P0s.612)

5.6.3.Covid Pandemic

Anotherreasornthat hasinfluencedthe increasdan the trend of socialnetworkingsitesin the

field of educations the shift from atraditionalclassroonto anonlineclassroom:

There was much resistance a few years back as a digital mode of teaching, i.e. online
teaching and using social media and multimedia, was not very commonly used by Saudi
teachers. However, this trend has changed in the last few years, and the whole concept

of teaching has been massively affected due to C@\dDwhen traditional classroom
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teaching was replaced by online teaching. Since then, SNS have been widely used by

teachers, including English language teachers. (MP10, Interview content, Pos. 502)

5.7.Reasonfor using particular SNSfor CPD

This themedelvedinto the reasonsehindusinga specific SNS morefrequentlythanothers
for CPD. The researcheposeda leading questionregardingwhy participantspreferreda
particularSNS,andtheir responsewerecarefullyanalysedAccordingly,themostcommonly
usedSNSplatforms,suchasTwitter, YouTube FacebookandTelegramwereassignedodes,
while the rationalesfor their usagewere treatedas sub-codes.The codesare summarisedn

Table5.6 below.

Table5.6 Overviewof thereasongor the useof particularSNSfor CPDby EFL teachers

Theme4: The reasonfor using a particular SNSfor CPD

Code/Subcode Definition Source Reference

Twitter Commentsvhichreferto thefrequencyof | Interview | 15 participants

useof Twitter, especiallyfor CPD

YouTube Commentsvhichreferto thereasorfor the | Interview | 15 participants

useof YouTube,especiallyfor CPD

Telegram Commentsvhichreferto thereasorfor the | Interview | 15participants

useof Telegramgespeciallyfor CPD

Facebook | Commentavhichreferto thereasorfor the | Interview | 15 participants

useof Facebookespeciallyfor CPD

Eight participantsstated that Twitter was easy to use and found it conduciveto their
professionagrowth.Theyalsoappreciateds role in connectingwvith nativeEnglishspeaking
professionalsgaininginsightsfor newresearchandenhancingheir Englishlanguageskills.
The conciseword limit of a Tweetwasalsoseenasan attractivefeatureby professionalsln
the caseof YouTube, three participantsreportedusing it to gain a better understanding,
improve their English language proficiency, and plan classroom activities. Regarding
Telegramonly two respondentsharedheir views, indicatingthatit washelpful for learning
purposeslLastly, with FacebookEFL teachersnentioneahatit facilitatedsocialinteraction

with fellow professionalsTheresultsareillustratedin Figure5.13below.
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Figure5.13Maxmap of theuseof particularSNSfor CPD by SaudiEFL teachers

Many EFL teachereemphasisehat their connectionswith internationaland native speakers
canassistthemin their CPD. Throughvirtual meansthey can easily collaboratewith their
colleaguedo exchangedeasin notime. Onefemaleparticipantstated
Most EFL teachersarenow interestedn makingsocialconnectionsandusingvirtual
meango reachtheirfellow professionalsThis showsthatselectegarticipantsactively
usesocialnetworkingsitesto enhanceheir exposureandknowledgeto improve CPD
(F5, interviewcontent,P0s,684).

5.7.1.Twitter asa sourceof CPD

Talking about Twitter, male interviewee7 (MP7) said, i T wi ¢ohtrdoutestowards my

(@)

professionalgrowth and equally expandsmy social network within a few mi n u (M8,

interview content, Pos. 396). Twitter is regardedas a tool for sharing knowledge with

colleaguesndstudentdy SauditeachersTheprofessionalsvereusingSNSto impartupdated
knowledgeto their studentsProfessionatlevelopmenis basedn continuallyintroducingnew
trends.As MP9 narrated,ii Istrive to improve my teachingby comparingit with the best
practicesacrosgheg | o Oleeprimaryreasorfor keepingTwitter on preferencas thatit is

easyto getintendedcontentandcontainsconcised e s ¢ r i (jIR9jinterviswcontent,Pos.
504).

TheEFL teacherstatedhatSNShelpsthemto liaisewith internationaprofessionalsindtheir
colleaguego improveEnglishteachingOneof therespondentsarratedt as
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Twitter offers direct accessto the professionalsn the field, for example,Zoltan
Dornyei (renownedlinguist who passedaway last year in 2022); we can have
Tomlinson,any famouspersonin the field; you cangetdirectaccesgo them.(MP1,
Interviewcontent,P0s.32)

FromtheEFLt e a c peespestideit appearso be a meansof professionahetworking.An

EFLteachesaid,ii follow differentteacher®n Twitter, readtheir contentwatchtheteaching

videosandtutorialswhichteacher®n Twitter upload,andtry usingtheminmyl e s s(EMPOs 0

interviewcontent,P0s.475).

Socialnetworkingsiteshaveimprovedthe procesof acquiringknowledge Onedoesnotneed

to roamaroundthelibrary to find abookfor professionaimprovementjnsteadtheyonly need

to dedicatesometime to their SNS.It's an easyway to accesselevantmaterialasit's readily

available,concise,and costeffective. This wasmentionedby a male participant,i Twiis t er

far moreaccessibl@anduserfriendly, andthis all hasmadea reasonableontributiontowards

my CPD.(MP8, interviewcontentPos4 2 4 ) . 0

One intervieweebelievedthat Twitter helpedhim betterunderstandvhere he standsin his

field: i think, sometimesabouttrying to goto, to developmyselfmore,trying to continuemy

study(MP2,interviewcontent,P0s.105).

5.7.2.YouTube asa sourceof CPD

Another prominentSNS was YouTube,describedby one of the intervieweesasfi A far as

YouTubeis concerned, uselessonslecturesjutorials,andvideosregardingenglishlanguage

t e a c (FP3)imgedviewcontent,Pos.593)Different channelson YouTubewerementioned

ashelpful for teachergo enhanceheir professionaattributes Anotherrespondensaid,in Lise

YouTubeto revisesomeof the thingsthat| needto knowin ashortp e r i(MP2 idterview

content,P0os.96) An EFL gaveexamplesf afew channelson YouTubeto enhanceCPD.
Channelsuchaso V i offeradifferentresourceso aidlearnerdn learningenglish.A
channelcalled6 E n gOnlinei®ia greatchanneffor elementaryevel studentsandit
offers daily languageanalysisof vocabularyand its use via various posts from
guotationsands t o r(RP8,ist@viewcontent,P0s.594)

5.7.3.Telegramasa sourceof CPD

SNShasbeenusedby EFL teachergor their professionagjrowth,asstated
| useTelegramandfollow variouschannelssuchas6 E n gdf theDla yodE n gfori s h
T o mo r raodw &,r a mm dhegeghénnelsare helpful for learning grammar,
idioms,anddifferentpartsof speectasthesenavevariousquizzesandexerciseso help

melearnspokenEnglishandalsohelpin my CPD (FP1,interviewcontent,P0s.540).
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Telegram is used by Saudi EFL teachers and is thought to be useful for CPD. One of the

respondents answered.

Telegramis the primary resourcefor teachersn general,including English teachersAs |
mentionedthereis ayearlytest,andtheyrequirespecificgradedo maintaintheir license.So,
they useTelegramto accesexamplef the requiredbookseasily, ratherthansearchingor
themon Googleor otherplatforms.(MP2, Interview content,P0s.96)

5.7.4.Facebookasa sourceof CPD

SaudiEFL teachergprimarily useTwitter andYouTube,but somealsouseFacebookOneof

themainreasongor usingFacebooks to connectwith fellow EFL teachers.

When | visited the UK, | noticedthat Facebookis commonlyusedthere.l alreadyhad a
Facebookaccount,but initially, | usedit for social purposessimilar to how | use Twitter.
However,now | useit to keepup with what peoplein the UK areinterestedn, asit's more
popularin the UK thanTwitter. So,| useFacebooko readaboutvariousgroupsandaccounts.

Thosearethetop socialnetworkingsitesl use(MP4, Interview content,P0s.219).

| use Facebook to interact with my peers, and | utilise it to practice English by
exchanging messages and status updates on Facebook. As far as YouTube is concerned,
| use lessons, lectures, tutorials, and videos regarding English language teaching, and
all these SNS have helped me in my professional role (CPD). (FP3, Interview content,
Pos. 593)

Anot her teacher reported using Facebook: "
can find English language teachers across the globe and read the content they post, comment

on various postso (MP6: I nterview content, P

5.8.Barriers in Using SNSfor CPD

In thisthemethebarriersto usingSNSwereanalysedDuringvirtual interviews theresearcher
posediwo questiondo theintervieweesFirstly, the researcheinquiredaboutthe challenges
facedby EFL teacherghemselvesvhenusingSNS,andthe secondguestionpertainedo the

barriersencountereth SNSusageThedatais summarisedn Table5.7 below.

Table5.7 Overviewof the Barriersin usingSNSfor CPD

Themeb5: Barriers in using SNSfor CPD by Saudi EFL teachers
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Code/Subcode Definition Source Reference
Problemswhile Commentsvhichreferto the Interview 15 participants
usingSNS Problemdacedwhile using
SNSfor CPD
Barriersto theuse | Commentahichreferto the Interview 15 participants
of SNS borderin usingSNSfor CPD

5.8.1.Problemswhile using SNS

TheEFL teachersharedheirviewsontheir problemswhile usingSNS.As perthequalitative
analysissevenssuesnverehighlightedby SaudiEFL teachersDatais summarisedh thetable
5.8 andfigure 5.14below.

Problems while using SNS

Effective use of SNSs for CPD 14% (2)

Cultural differences 7% (1)

Massive information, tough to handle or
refine 4% @) Il Effective use of SNSs for CPD

Cultural differences
Governament support 7% (1) Massive information, tough to handle or refine

Governament support

shortage of time _ e . o ortine
B Authenticity
. Distracting
Authenticity 21% (3)
. Difficult
Distracting _ O
iffcul _ i

0% 3% 6% 9% 12% 15% 18% 21% 24%

Figure5.14Graphicalrepresentationf problemsfacedby SaudiEFL teachersn usingSNS

Out of the fifteen participantsthreeEnglishteacherselievedthat SNShasanissuein terms

of authenticityof information. Two participantamentionedheyrequiremoretime to useSNS

for CPD,while two othersstatedthat SNSprovidesan overwhelmingamountof information.
Onestated,i T h eanlee anextremeflow of informationon variousSNS, so refining such
information for teacherscan be daunting (FP5, Interview content, Pos. 651). One of the
participantssaid thereis no governmenisupportfor using SNS, and anotherrespondedhat
SNSis distracting Anotherview sharedvasthatSNSis difficult to use.EFL teachesaid,fi | t 6 s
adifficulty thatyou haveto makesureof everythingthatis written beforeyou canrelyoni t 0
(MP4, Interviewcontent,P0s.209).

194



ICT issues are pretty rampant in schools, and teachers are primarily overworked

and short of time, so ICT issues in terms of poor internet connectivity, inadequate
equipment and ICT infrastructure, and lack of policy by the Saudi Ministry of
Educatontose SNS for teachers6 CPD are the

(MP8, Interview content, Pos. 433).

One of the participants said that the problem while using SNS is basically because of cultural
differences. The cultural difference was related to women's role in Arabian society. It was
stated that Af emal e teacher s edhrelogy inavergdayn si d e |
|l essons due to which female teachers are qu
(FP1).

Problems while using SNSs for CPD

Uh, it's, it's not like a problem that

it's, eh, a difficulty that you have Il distracts)you rom

your interest

Fo mgke sure if, of everylhing that (Interview content, 40) C)
is written before you can like rely
oniit:{Interview, conten. 209) | struggle at times to It's not like you are taking
You don't depend on social navigate the social media an idea and you apply it in
media like 100%. (Interview space in an effective your classroom. (Interview
content, 211) manner. (Interview content, content, 215)
<> | 597)
h i (\ . |
ere remain a question (e
about the legitimacy of \g Distracting o
content which may Authenticity 5 Teachers and parents that using
discourage teachers from Difficult social media for education is not
using SNSs. (Interview a formal method of teaching
content, 626) (Interview content, 566)
/
1

] ] @\O

| think teachers do not have . : .
; ime Problems while using SNS Effectivness
enough time to use SNSs in a shortage of time 9 | believe the main problem is
classroom (Interview content, how to sustain teachers’
626) A participation in various SNSs and
(o_|

( how to effectively engage

teachers are mostly teachers (Interview content, 597)

overworked and shot © Cultural differences \

of time (Interview
content, 433) Governament support \

Massive information,

tough to handle or refine The limitations in regards to the

b development could be
_ T sometimes, uh, related to cultural
Lack of policy by the Saudi issues (Interview content, 289)
Ministry of Education to use
SNSs for teachers’ CPD ¢ <>

(Interview content, 433)
There can be extreme flow of
information on various SNSs so
refining such information for
teachers can be a daunting task
(Interview content, 651)

generate excessive information
which can be difficult to handle
(Interview content, 395)

Figure5.15Maxmapof the Problemdacedby SaudiEFL teachers

5.8.2.Barriers in using SNSfor CPD

195



As previouslystatedin interviews,it hasbeenmentionedthat SaudiEFL teachersare using

SNSfor CPD. Theywerefurther askedaboutthe significantbarriersin using SNSfor CPD.

Datais summarisedn table5.8 below.

Table5.8 Overviewof thebarriersto useSNSin CPDfor SaudiEFL teachers

Themeb5: Barriers to the useof SNSin CPD of Saudi EFL teachers

Hesitationasa barrierin using
SNSfor CPD

Code/Subcode Definition Source Reference
Lack of Commentswvhichreferto the Interview 15 participants
infrastructureand lack of infrastructureasa
Internetconnectivity | barrierto usingSNSfor CPD
Lack of Commentswvhichreferto Interview 15 participants
Governmental culturaldifferencesasa
support barrierin usingSNSfor CPD
Limited Knowledge | Commentsvhichreferto the Interview 15 participants
little knowledgeasa barrierin
usingSNSfor CPD
Hesitation Commentsvhichreferto Interview 15 participants

Thefifteen participantsaansweredhis questionn avariedway; evenin oneresponsetheygave

two to threeoptions.Datais illustratedin thefigure 5.16below.
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Barriers in using SNS

Governament support _ whe

Hesitancy 3% (1)
Shortage of Time 10% (3)

Infrastructure ICT 14% (4)

timited knowledge _ R

expensive -3% (1

Cultural difference | 0% (0)

0% 3% 6% 9% 12% 15% 18% 21% 24% 27% 30%

Figure5.16Graphicalrepresentationf thebarriersin usingSNSfor CPDfacedby SaudiEFL

teachers

As per the analysisof codes,it was concludedthat nine participantsbelievedthe major
problemwasthelack of knowledgeof teacherdo useSNSfor CPD. Theythoughtthat Saudi

EFL teachersneededto learn the usefulnessof SNS for their CPD. As the interviewee

describediil believe it is a general problem that all teachers view different SNS differently and

use these SNS if they offer ease of use and accessibility (MP9, Interview content, Pos. 504).

As SaudiArabiais still evolvingin the raceof technologyand connectivity,six participants

sharedthat internetconnectivityis a problemfacedby EFL teacherspreventingthemfrom

using SNSfor CPD. One of the teachers said, A | have
whi ch again can consume a significant amoun
Pos . TBhBdparicipantsdescribedCT andinfrastructureasbarriersto using SNSfor
CPD.Fiveviewswererelatedto governmentasupportlt is believedthatthegovernmentioes

not supportthe useof SNS, leadingto teachersand academicsettingsnot embracingnew
technology.Only oneteachersharecthatthe problemcould be dueto generalhesitancyand

lastly, the expenseof SNS was highlighted. One male interviewee complainedabout the
introductionof SNSin theacademisetupand sai d, Al also think i mp
i's quite expensiveo ( MmMataissunmarsainvableS®betoov.nt ent |,

Table5.9 Commentf SaudiEFL teacherselatedto thebarriers

Document Coded Segments Codes
InterV|ew§§ntent, Pos not fully aware of using technology. Limited knowledge
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Interview content, Pos

| believe it is a general problem that all teachers vie
different SNS differently and use these SNS if they o

Limited knowledge

504 e
ease of use and accessibility.
Interview content, Pos| lack of awareness among teachers on how to use vg , . .
Limited knowledge
469 SNS.
Interview content. Pos | believe it is a general problem that all teachers vie
504 ’ different SNS differently and use these SNS if they g Limited knowledge
ease of use and accessibility.
Interview content, Pos| absence of basic training, such as using technology Limited knowledge
537 classroom
, Saudi English language teachers sometimes need tc
Interview content, Pos : . , ) I
basic knowledge about using various SNS to discou| Limited knowledge
651 )
them from using SNS.
Interview content, Pos| Not all teachers know how to use various SNS, and Limited knowledae
626 Ministry of Education provides no official training. 9

Interview content, Pos

Teachers need more time to use SNS for CPD becq
of poor internet connection in schools and limited

Limited knowledge

362 knowledge about using various SNS, which preven Internet

teachers from using them for CPD. connectivity issue
Interview content, Pos o Internet
technological issues T

32 connectivity issue
Interview content, Pos S Internet
Internet connection issues L

395 connectivity issue
Interview content, Pos - Internet
Internet connectivity L

504 connectivity issue
Interview content, Pos| | have had a slow internet connection, consuming m Internet

597 teachersé ti me.| connectiity issue

Interview content, Pos
142

Okay, as | said before, in some places, uh, there's
internet which will prevent us from using these site
and uh, some social networking uh areas are challer
to use

Internet
connectivity issue

Interview content, Pos
566

There are also technology infrastructure problems
school

Infrastructure ICT

Interview content, Pos

As | said earlier, the overall state of IT infrastructure

Infrastructure ICT

362 still new in the Kingdom.
Interview content, Pos| Educational organisations have poor infrastructure
Infrastructure ICT
469 terms of ICT.

Interview content, Pos
433

In my opinion, poor internet connectivity, poor
equipment and ICT infrastructure, and lack of policy

the Saudi Ministry of Education to use SNS for
teachersdo CPD are th

Government
support
Internet

connectivity issue

Interview content, Pos
467

Unless the Government officially implement these a
part of the English teaching syllabus, the usage of S

among teachers for their CPD will be low.

Government
support
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Interview content, Pos Technology still needs to be more active in Saudi Government

566 schools in Western and American countries. support
Interview content, Pos| Some schools in Saudi Arabia do not even allow bg Government
651 teachers and students to access SNS. support

There is no mandatory course specified by the Minis
which should incorporate digital technology in
classrooms.

Government
support

Interview content, Pos
626

Interview content, Pos| There is a general hesitancy among English langug English teachers

465 teachers to use SNS. and_CPD
Hesitancy
Interview content, Pos | also think implementing ICT in schools is quite :
. expensive
504 expensive

5.9. Training in using SNSfor CPD

In the sixth theme the researcheaskedquestiongelatedto trainingandworkshopghatonly
oneEFL teachehasattendedo learnthe efficient useof SNSfor CPD. Theresearchealso
askedaboutthe training a respondenbelievesis necessaryo understandSNSusageDatais
summarisedn table5.10below.

Table5.100verviewof thetrainingfor useof SNSin CPD

Theme6: Training for the useof SNSin CPD
Code/Subcode Definition Source Reference
Commentswvhichreferto the Interview 15 participants
Training EFL training EFL teachergjotfor
teachergyot usingSNS
Commentswvhichreferto the Interview 15 participants
Trainingthatis activitieseFL teacherseed
needed for usingSNS

5.9.1. Training receivedby Saudi EFL teachersfor using SNS
Participantsvereaskedf theyhadreceivedanytrainingfor usingSNSfor CPD.Only five of

thefifteen participantgespondedo the questionandall answeredegatively.

No official training has been provided, but | have personally done courses in digital
learning and how to use various SNS to improve the teaching practice, which has
facilitated me in terms of designing the content of lessons while keeping in view
feedbackeceived from my students, and | encourage my students to do regular posts
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in the English language on various SNS and especially on Twitter (MP8, Interview

content, Pos. 439)

Most participantsconfirmedthat no suchtraining for using SNShaseitherbeenprovidedby
thegovernmenbr any privateorganisationMP1 stated.
Uhm, no, mostly no, and| would saythis mainly becauseyou know, the recentfew
yearstherehasbeenabit of focuson usingtechnologyputit wasfor theuseof online
teachingand,you know, thingshavebeenaffectedby the pandemic Otherwise there
is a direction, or the Ministry of Educationwill do soon.| believethis will happen.
(MP1, Interviewcontent,P0s.46).
Datais summarisedn figure 5.17below.

]

Got anyTraining

@/ \@Aﬂ)

Interview
content, 439)
—— COMONL By
yes No \ ¢
No, (Interview
content, 98)
No, mostly no,
(Interview

content, 46)

| have not had any
formal training
(Interview content,

403) ¢

No formal training is
given (Interview
content, 657)

Figure5.17Thetraining SaudiEFL teacherdavereceivedfor theuseof SNSin CPD
5.9.2. Training neededby an EFL teacherin using SNSfor CPD

As perthistheme participantsvereaskedf theyneededrainingin usingSNSfor CPD.Since

it was a semistructuredopenrrendedinterview, all respondentgprovided detailedopinions.
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Therewerethirteenresponseto the questionandall of thembelievedthattherewasaneedto

incorporatedraininginto EFL teachersturricula.

| need more training regardingincluding SNS in the English languageteaching
syllabus,which canonly be doneif the Ministry of Educationauthorisest. Thereare
hierarchicalproblemswith using SNS, which can affect the training needsof Saudi
English languageteachers.There should also be fully trained professionalswith

experiencaisingvariousSNSanddigital technologiesoteachersanreadily contact

themwhentheyhavea problemusingSNS.(FP4,Interviewcontent,P0s.628)

Participantput forwarddifferentsuggestiondMainly, theybelievedteachershouldbetaught

abouteffectivelyusingSNSsuchasTwitter. Theyshouldbetrainedto createaccount$o access

the English languagecontent.One of the participantsbelievedthat training should be for

teachersand students;he noted, il think training to both teachers and students need to be

provided and that can assist in improving

Another type of training highlighted by EFL teachers was related to enhancing writing skills.
| will needtrainingin usingblogsto developmy Englishlanguagdesson.Regarding
Twitter, | will needtrainingin usingd T wi t t etolsokfor spedfiésearchterms
suchasvocabularyyeading writing, grammarlistening,s p e a k(MR1L@,ioterview
contentPos500) . O

Oneof thefemaleteachersharedhatfemaleteachersverenotveryfamiliar with technology,

so basedon that, she recommendedi A r efatsining are improving the overall use of

technologyamongfemale Sauditeachersallowing them more time for training and giving

themextratime to finish their lessonsso they haveadequatdime to learnaboutS N S(BP1,

interview content,P0s.530)

Datais summarisedn table5.11below.

Table5.11Commentsf intervieweesegardingthetrainingthatis neededy SaudiEFL

teachersn usingSNSfor CPD

t

Document Code Segment
name
Interview Need of training> opinion | The training that they need, how to access the
content pos. 107 how to create an account, and how to find th
information that you need in a rapid way
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Interview

content pos. 543

Need of training > opinion

Areas of training are improving the overall use

technology among female Saudi teachers.

Interview

content pos 572

Need of training > opinion

SNS, when i

courses, can readily address the training need

ncorpor at |

English language teachers.

Interview

content pos. 62§

Need of training > opinion

| also believe there should be fully trained
professionals who have experience using variq
SNS.

Interview

content pos. 43¢

Need of training > opinion

| believe it provides training to teachers and
and
CPD.

student s can ass

Interview

content pos. 62§

Need of training > opinion

| need more training on including SNS in the

English language teaching syllabus.

Interview

content pos 100

Need of training > opinion

I think it 1sndét eas\y

the teachers

Interview

content pos. 405

Need of training > opinion

Regular training includes creating meaningfu
posts and conducting everyday activities on
integrating different SNS into the English

language syllabus.

Interview

content pos. 37(

Need of training > opinion

There are various areas in which teachers ne

training.

Interview

content pos. 15§

Need of training > opinion

We need to more of a push to use social medic
CPD.

Interview

content pos. 59¢

Need of training > opinion

I will say how to navigate various SNS to ensu
that the content of discussion on multiple SNS

strictly about the English language.

Interview

content pos. 657

Need of training > opinion

This is an area of attention for policymakers.

Interview

content pos. 441

Need of training > opinion

Training.. yes! Regarding the following accoun
on Twitter, which must have relevant English
language content and how exactly to design tl
teaching course using, for example, Twitter tc

teach English.
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5.10. Recommendationdor using SNSfor CPD

Thefinal themepertainedo recommendationsegardinghe useof SNSfor CPD. Within this
theme,asthe interviewsconcludedthe researcheaskedparticipantswhetherthey had been
recommendedby someoneo use SNSfor CPD andif they would in turn recommendt to
others.

5.10.1. Recommendedoy someonehe useof SNSfor CPD:

As pertheMaxmap,only four of therespondentsiererecommendetly someoneOneof the
respondentsaidthathisfriend wastheonewhorecommendetiim; for onerespondentt was

aHeadmaster.

Yes! The Headmaster in the first school | started working as an English teacher
recommended that | use SNS, and this is why | am confident in using SNS to teach my

students, and it has strengthened my CPD. (MP9, Interview content, Pos. 471).

One of the respondents was recommended SNS
worked with during my apprenticeship days re
Pos. 539). Whereas ten participants said they were not recommended by anysa&SNS

for CPD. One of them confirmed using SNS, i
and university dayso (FP2, I nterview content

No, mostly | startedby myself. You are almostaware of what'sgoing on. Let's say that
educationabrganisationsn our countryarebeginningto grow andperformwell, buttheyare
still notfully awareof usingtechnology.Thesetechnologicaissuesandl meanauthenticity,
arenotaddresseditherin thecurriculumor in the materialghemselvesSo,let'sfocusonthis

pointlater.(MP1, Interviewcontent,P0s.32).
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Recommended by someone .
Well! No (Interview

No! | have been using

Yes, | had a mentor, who fglllises:r?g LT1¥Versit e
suggested me to use the SNSs daysg(lnterview i
Yes, my friends invite me to uh, a —{Interview content, 397) content, 568) (:)
WhatsApp group (Interview \\ / Not really! | have been
content, 198) . / motivated personally
= @ to use it (Interview
Yes! Headmaster (Interview / yes tent, 435)
content, 471) No \ S N
D 5 No (Int
Yes! The trainer | worked with c‘:)r(\tgnﬁwég\;/ No. Most!
during my apprenticeship days ; stalrtmg b;I
recommended me to use SNSs. : ;
(Interview content, 539) ?cn I;at")s éir;tervnew my::r:[tém‘egl)ew

Nobody in particular
No! (Interview recommended me to
content, 653) use SNSs for my
CPD. (Interview

| cannot say that content, 506)

anyone in specific
suggested me using

SNSs Tor my CPD No. It's a personal
ggtoerwew content, curiosity | think.
) (Interview content,

279)

Figure5.18 Maxmagp of therecommendatioof useof SNSfor CPD

5.10.2. Recommendingto othersthe useof SNSfor CPD

The last questionwas if the intervieweewould recommendSNS to others,such as their

colleaguesn EFL teaching.

| guess more than a recommendation; it is more of a policy matter, so policymakers in
the Saudi Ministry of Education should work in collaboration with principals and
teachers in schools to devise a policy about using SNS for English language teaching,
which, in my opinion, will improve the use of SNS among Saudi English language

teachers. (FP5, Interview content, Pos. 655)

As per the responses, fourteen respondents said they would recommend it. One of the

respondents quoted,

Yes, | al so recommend that SNS be include
as that will give teachers a significant idea of how to use SNS in everyday classroom

teaching. (FP2, Interview content, Pos. 570)
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Yes, | will highly recommend it to the teachers, trainee teachers, and principals in

schools who also use SNS to develop a culture that promotes the use of SNS. (MP9,
Interview content, Pos. 473)

Whil e only one respondent replied Maybe,

St e
teachers to use SNS for

i mproving their CPDO

¢ ]

Recommending SNS usage for CPD

| guess more than ¢ ; \
recommendation (Interview Yes, (Interview
content, 655) ¢ content, 473)

Yeah, (Interview
content, 34)

Yeah! (Interview e
content, 541)

]
No
May be \

yes
Yeah (Interview

content,

\ Not sure! May

be (Interview

¢ content, 603)

es. (Interview
content, 92)

; | will (Interview
Yes! (Interview
content, 632) content, 399)

yes (Interview

Definitely, content, 508)

(Interview
| also recommend that SNSs R
should be included as a part
of ‘Tea'chers’ Training Courses Yes (Interview Yes definitely
(Interview content, 570) content, 204) (Interview

content, 437)
Yes (Interview

content, 140)

Figure5.19Maxmap of recommendingiseof SNSfor CPD
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5.11. Conclusion:

This researctstudy useda mixed methodsapproachln accordanceavith the consentonline
interviewswere conductedwith fifteen SaudiEFL teachersThe interviewsweretranscribed
andcompiledinto onedocumentlisting thefirst tenmaleparticipantsandthenthefive female
respondentsThe qualitativedatawas subsequentlanalysedusingMAXQDA. Thedatawas
importedinto the softwareas onefile, and codesand subcodeswere derivedbasedon the

seventhemes.

Accordingto the objectivesof this study,the first researchguestionandthemeexploredthe
generalpracticesof EFL teacherdor their CPD.In responsdo researctguestiontwo which
was aboutwhich SNSwas commonlyusedby teacherdor their CPD, it was concludedthat
Twitter wasthemostcommonlyusedSNSbasedntheinterviews.All theteacherexpressed
apreferencdor usingTwitter. Whenaskedaboutthe reasondor usinga particularSNS,they
mentionedthat Twitter providesconciseand easily accessibleknowledge.It allows direct
interaction with other teachers.The secondmost used SNS was YouTube, which was

appreciatedor its visuallearningresourcesndclassroonactivity ideas.

Moving on to researchlquestionthreewhich wasabouthow frequentlyteacherasisedSNSfor

their CPD,thefrequencyof SNSusevariedamongprofessionalskive teacherseportedusing
SNSdaily, while two participantsusedSNS weekly, and the remainingfour usedSNSless
frequentlyfor their professionapurposesParticipantsharedheir viewsthatthe useof SNS
increasedn SaudiArabiaafterthe COVID-19 pandemicandin line with SaudiVision 2030.
The objectivesof using SNSwereidentified aslearningplatforms,networking,professional
growth, and sharingextensiveknowledgewith studentsand other professionalsSaudiEFL

teachersbelieved they faced several challengeswhen using SNS, including distractions,
concernaboutthe authenticityof information,dealingwith a massiveamountof information,

andthe needfor moretime to exploreSNSthoroughly.

SeveralbarrierspreventingSauditeacherdrom fully utilising SNSincludedinternetissues,
infrastructurelimitations, cultural differences hesitancy,and a lack of governmentsupport.
Interestingly,it wasfoundthatparticipantsverenot encouragedr recommendetb useSNS
for their professionaldevelopment,and their usage was primarily basedon personal
motivation. The resultsof the qualitativeanalysissuggesthatthe useof SNSfor CPDis on
theriseamongSaudiEFL teachersTheyareenthusiasti@aboutiearningnewteachingnethods

andclassroomactivities.Currently,the useof SNSfor CPDis drivenby individual initiative,
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with no significantgovernmensupport.The perspectiveof SaudiVision 2030is expectedo
further promotethe useof SNS,but culturaldifferencesandhesitancymay posechallengego
its widespreadhdoption.

Anotherkey point highlightedin the interviewsis the needfor improvedinfrastructureasthe
existing ICT setupsare underdevelopedand internetservicesare often slow. Thesefactors
currentlyactasbarriersto the useof socialmediaamongSauditeachersThereis a clearneed
for governmenteformsin this regard.The governmenof SaudiArabia shouldprioritise the
provision of sustainabldCT servicesto academicinstitutions and formulate policies that
encourageEFL teachersto leverage SNS for their CPD. Additionally, teachertraining
programmesshould be implementedto help educatorsnavigate and extract relevant
informationfrom the vastamountof dataavailableon SNSplatforms.
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Chapter 6

Resultsof SocialMedia Postanalysis(tweets)
6.1 Evaluation of Tweets
In this chapter, the focus is on research question four, which is the analysis of the purpose and
reasons for EFL teachers' usage of SNS for CPD. Ten tweets were selected from ten different
EFL teachers on their respective Twitter accounts. Prior to ties researcher obtained
permission from these teachers as part of the questionnaire's concluding notes. Some teachers
refused to grant permission. Therefore, only ten Twitter accounts were available for analysis,
one tweet from each account. The aim oflggiag these tweets was to investigate the type of
content teachers share on social networking sites and to determine whether this content
contributes to enhancing students' knowledge of EFL and aids teachers in improving their CPD.
6.1.1 Tweet 1. Teaching Strategies:
The first tweet, postedby an EFL teacher featuresa slide that is sharedwith the audience
throughthetweet.It highlightsoneof theteachingstrategieknownas'Roleplay.Theteacher
hasincorporatednultiple hashtag# thetweet,which canassisbtherprofessionalsr students
in searchindor teachingpr role-play strategiesn locatingthis specifictweet. Theprimaryaim
of this tweetis to summariseghe advantagesf employingthe 'Roleplay'teachingstrategyin
the classroomfor students.This tweet can be a valuableresourcefor other professionals
seeking information on this strategy and consideringits implementationin their own
classrooms.Visual aids, such as images, can further enhancethe impact of tweets, as

demonstratetdy thisteacheliin theFigure6.1
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Figure 6.1: Tweet 1- Teaching Strategies

#RolePlay #Teaching
HTeachingStrategies

doing, as it takes them to actively apply course
concepts.

2. Helps students develop a grater empathy and
understanding for others after experiencing a new
point of view.

3. Role play helps students become more autonomous
learners in which they have the space to produce
language and to work within groups.

6.1.2Tweet2: To update the System:

The secondtweet, extractedfrom anotherteacher'saccount,servesthe purposeof sharing
informationwith colleaguesThis tweetis specificallytargetedat SaudiEFL teachersasit
centresaroundan updatein the ForeignLanguageeachingsystem.Using multiple hashtags
by the EFL teacherensuresthat it can be easily discoveredby a wide range of EFL
professionalsn SaudiArabia,including TESOL or Englishteachersallowing themto grasp
theessencef theupdate Theteacherstartsthetweetin their nativelanguagemakingit more
accessiblendengagingor Saudinationals Evenindividualsnot directly associateavith the
Englishlanguagecangainanunderstandin@f the tweet'scontent.This updatepertainsto the
L1 andencouragestudentgo participateactivelyin their classeverbally. This updatecanbe
a valuableresourcefor professionalsseekingto introducenew updatesto their classroom
methodologiesThecurrentEFL teacheemploysSNSto disseminateipdatesandinformation

to otherswithin the samefield, asdepictedn Figure6.2 below:
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Figure 6.2: Tweet 2- To update the system
 dealell YBall sl Bely8
"An update review o use of L1 in foreign
language classrooms”

Dr. Zainab Gaffas

HEFL

Hteachers

HKSA

HTESOL

HMotivation

HEnglishTeachers

AN I

Why this article?

The scope of the review is clearly ide ntified in advance:

Une comprebertive 1eoreh stestegy (reprodactic and
mmmmmmm

Uinw efesr e compsra hansv rapece of rassits and diesin
Update kmowledign on u topic of mtarust

(eranstanguy -

6.1.3Tweet 3: Sharing knowledge

In tweetthree,the EFL teacherhascomposedhe tweetin their native language The tweet
beginswith a question,addressinghe importanceof grammarin linguistics, and hasbeen
sharedwith SaudiEnglish LanguageTeacheraisingthe "@" symbol. This tweet primarily
aimsto captureheinterestof colleaguesThe EFL teachehassharedadiscussioronthetopic
that explainsthe distinction betweenprescriptivismand descriptivism.This tweet aims to
highlight theimportanceof grammarin written andspokenlanguagepromptingeducatorgo

tailor theiractivitiesandbroadertheirunderstandingncluding"@" in thetweethasfacilitated
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its reachto a wide audienceThis showsthat the tweetcould disseminat&knowledgeamong

colleaguesandalsoprovidesa platformfor discussionasdepictedn Figure6.3 below:

Figure 6.3: Tweet 3- Sharing knowledge

0 dago grammar Lol sclodll dodls o
¢ 42l aled

aslll sclg8 dpnal Jo> Juax cous
8380 4o ((d8glazall) lgiMizag ((drgSall )
oy i yaall

prescriptivism vs. descriptivism

@selteachers

Translate Tweet

4,440 views

6.1.4Tweet4: Knowledgerelated to content creation websites:

A tweettakenfrom the Twitter handleof the fourth participantrevealsthat the teacherhas
shareda websitethat facilitatescontentcreation.In the post,the teachethasnot includedany
written text, hashtagspr mentionsusing '@'. However,the image from the websiteitself

providesa clearunderstandingf the servicest offersfor varioustypesof contentDespitethe
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absencef written content this tweeteffectively directsusersto the websitethroughvisually
appealing graphics. The visuals showcasethe creation of charts, graphs, images, and
documentsbesideghe ability to producevideos,presentationsandinfographics.This tweet
introducesa convenientwebsitethat enablesusersto designtheir projectsfor free andin a
timely mannerasdepictedn Figure6.4 below. As theteachehasnot specifiedthe intended

audienceit is challengingto determinethe exacttargetaudience.

Figure 6.4: Tweet4- Knowledgerelated to contentcreation websites

Create Beautiful Content.

visme.co
Create Presentations, Infographics, Design &
Video | Visme

6.1.5Tweet5: Basicknowledgeof Homophones:

Participants hasposteda tweetcontaininga hashtagelatedto homophonesvhich asperthe
Oxford dictionaryaredefinedasthe wordswhich soundthe samej.e. samepronunciatiorbut
havedifferent spellingor meaningor both suchas eight and ate, write andright, threw and
through. This hashtagallows anyonesearchingor this specificterm on Twitter to find and
accesghe tweet. The tweet'sprimary purposeappearso be the sharingof knowledgeabout
homophonesTheintendedaudiencdor this tweetseemdo be studentsastheteachetbegins

by definingtheterm'homophonesindprovidescolourful worksheetssillustrative examples.
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The teacherincludesa link to live worksheetsthat can assiststudentsin practicing their

understandingof homophonesTherefore,through this tweet, the teacheraims to impart

fundamentalinguistic knowledgeof Englishto students.

6.1.6Tweet6: Sharing contentwith Students

In tweet 6, the EFL teachersharedTwitter contenttitled 'summerreadings.The teacher
provideda link to the readingsourcealongwith the title of the PDF sourceandits table of

contents.Thesedetailscanassiststudentsn easilyaccessinghe documenbon the Cambridge
website.Theteachedid nottaganyoneor anyspecificgroup,sothosewhofollow theteacher
on Twitter will receivethe tweetandhavethe optionto addthe PDFto their summermreading
list. ThroughTwitter, the teachersharesknowledgeandideasaboutwhat makesup suitable
summenmreadingmaterialwith their studentsFigures6.5and6.6 belowdisplaytweetsfocused

on sharingcontentwith students.
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Figure 6.5: Tweet 6- Sharing contentwith students(Homophones)

Hhomophones : Words that sound
the same but have different spelling
and different meaning

© Active worksheet
liveworksheets.com/Iz1258766hz

LearnEnglish# ng-.sl—%i'#
'ﬁeHomophones ‘ g,;.;@w

b\ew
bee 54

r“gz; words ‘thot scond
+he some but =
1 rCad o hove diffecent 1 -Four * e
f re,dr meonings and usua“s 2‘ for stair < sea ==

different spelling.

meom difcearent Fhngs.  homo = same

pm;m— sound
%

-G\our
-(\wxe.r#
Staws B N one 1 AR
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Figure 6.6: Tweet 6- Sharing contentwith students(Summerreading)

Summer reading

PDF
Blended Language Learning

cambridge.org/us/files/2115/...

CONTENTS

2 What is blended learning and how does it work?
5 Why adopt blended learning?

10 How to adopt blended learning?

13 Concluding remarks

14 Putting theory into practice: 5 case studies

: g Bibliography

6.1.7Tweet7: Sharing ideaswith colleagues:

In tweetseven,the accountholdertaggedEnglishteachersand posedtwo questionsThese
guestiongevolvearoundthe vocabularythatcanbetaughtto studentdeforepresentinghem

with the contentin the classroomWhile thesearejust a coupleof key questionsthe teacher
ultimately mentionedoneof the Twitter handleghatcanaid in accessinghevocabulary The

purposeof this tweetis clear,asshownin Figure6.7 below. The EFL teacheiis sharingtheir

ideasandknowledgewith otherEnglishteachersothattheycanadoptthisapproactandcreate

amoreeffectiveclassroonmearningenvironment.
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Figure 6.7: Tweet 7- Sharing ideaswith colleagues

HSaudiET

? What vocabulary and background
knowledge do children need when
accessing a new text?

? How can we identify key
vocabulary within texts, to pre-teach
children, in order to ensure all
children are able to access the range
of texts read in class?

Via @EducEndowFoundn

6.1.8Tweet8: Taking Feedback

In tweet8 of this study,a teachethasshareda classroomactivity thatwasconductedn class
on Twitter andis seekingfeedbackirom otherteachersThe teacherhasusedTwitter asa
platform to receivecommentsrom their peergroup andaimsto sharethis ideawith fellow
EFL teachersothatthey canalsoimplementsuchactivitiesin their own classroomsFigure

6.8displaysTweet8, which pertainso gatheringfeedback.
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Figure 6.8: Tweet 8- Taking feedback

In my class today, my pupils and |
had a breakfast. | made them
practice unit 4 ( breakfast)
vocabularies. Actually, they enjoyed
and liked the lesson.

Need your comments on this

6.1.9Tweet9: Sharing knowledgewith colleagues

In the Tweet9, oneof the EFL teachershareda list of bullet pointsin a tweettitled 'how to
improve studentengagementThe teachemsedthe "@" symboland mentionedSelteachers,
STesolers,and TPDKSA, showing that the teacheris addressingthese professionalsto
highlight somepotentialfactorsthatcanbe usedto enhancestudentengagemenilTheteacher
is usingsocialnetworkingsitesto disseminaté&nowledgeamongtheir colleaguesasdepicted
in Figure6.9below.
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Figure 6.9: Tweet9- Sharing knowledgewith colleagues
<
#® How to Improve Student
Engagement:

Know your students’ interests &
abilities.

Connect lessons to their real lives.

Ask questions that evoke thinking
rather than memory.

Give them chance to share their
thoughts, emotions, and
experiences.

@selteachers @STesolers @TPDKSA

6.1.10Tweet 10: Flowchart

In thefinal tweet,this participantsharedaflowchart,explainingthatit canclarify thesequence
of tensesThis teachehasprovidedan exampleof the flowchartthatillustratesthe sequence
of tensesThesharedlowchart,titled "Flowchart3" asseenn Figure6.10,suggestshatthere
havebeenpreviouspostsrelatedto differentflowcharts.This tweetshowsthat the teacheris
usingsocialnetworkingsitesto disseminaténformationandknowledgeto theirfollowers,who

canincludebothteachersindstudents.
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Figure 6.10: Tweet 10- Flowchart

- ]
; :Flowcharts .3
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| = you | | » you |
he+she it hessheit |
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(Simple) Perfect

6.2.Result of tweetanalysis

The analysisof the tweetsunderstudy showsthat eight out of the ten tweetsaim to share
knowledgewith others.One of the tweetsis intendedto sharean update,and one obtains
feedbackrom colleaguesThe summaryof theresultscanbe seenin thegraphbelow:
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Number of Tweet

10

Further analysis of the eight
> l tweets that share knowledge
| |

_ _ _ showsthat in five of the tweets,
Sharing knowledge  Updates in EL Taking Feedback

classroom system EFL teachers are tagged and

Knowledge sharing through tweet

1 -
0
Professoinals Students Both student and

professional

mentionedsothatvariousteacherganbenefitfrom knowledgesharingvia tweets.Thegraphs

belowsummaris&knowledgesharingthroughtweets:

220



In the tweets,the evidenceshowsthat three of them are intendedto sharegrammarand
linguistic conceptf English,threearesharedasteachingstrategiestwo of thetweetsarefor
sharinglearningcontentoneis to takefeedbackon a classactivity, andthelastoneis to share
the updatein the L1 versionof the classroomThe following graphshowsthe CPD practices
of SaudiEFL teacheraisingSNS.

CPD practices
35

3
2.5
15

0

Grammar and  Teaching strategies Content sharing  Update in system
linguistic content

N

[EnY

Thereweretentweetstakenfrom tendifferent SaudiEFL teachersaccountsOneconclusion
is that SaudiEFL teachersare using SNSfor their CPD asa part of their generalpractices.
They are also using social media for professional development.Another noteworthy
observations thatthemostusedSNSplatformfor CPDamongteacherss Twitter. An analysis
of their tweetshelpsto understandhat sharingknowledgeand ideasmay indeedbe easily
accessiblen Twitter, asteachergarely write lengthyessaygo explaintheir tweet'scontext.
Instead,they use concisesentencesvith imagesto make their tweets more readableand
understandable.

A deeperxaminatiorof thetweetsrevealsthatout of thetentweets,eightprimarily focuson
sharing knowledge through SNS. Among these eight tweets, five are intendedfor EFL
professionalsasindicatedby the useof hashtag®r mentionsof professionagroupsin their
tweets. The remaining three tweets are aimed at sharing knowledge and resourceswith
students.One tweet shows a teachersharing a classroomactivity on Twitter, seeking
commentsshowingthattheteacheiis usingSNSto gatherfeedbackrom otherprofessionals.
In anothetweet,evidencesuggestshattheteachehasusedTwitter to shareupdatesandrecent

newsrelatedto the EFL classroom.
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In conclusionjt canbe saidthatsomeEFL teachersn SaudiArabiaareusingSNSfor CPD.
ThepredominanCPDpracticeamongtheseSaudiEFL teacher®n SNSis sharingknowledge
andinformationrelatedto the Englishlanguageasa secondanguageSharingknowledgewith
colleaguesanhelpthemenhanceheirunderstandingollectively.Whencomparingheresults
summarisedn previous parts of this study, which include interviews and questionnaires,
Twitter is oneof the mostwidely usedSNSplatformsfor CPD practiceslt is predominantly
usedfor professionaburposeswith 143 participantsin the questionnaireand 14 out of 15
intervieweesselectingTwitter astheir preferredplatformfor CPD. In theinterviews,teachers
mentionedheyuseTwitter becauset is userfriendly, easyto understandandits tweetword
limit promotesconciseandcomprehensivenessagingThe inclusionof imagesenhanceshe
impact,asvisualscanreadily captureattention.Twitter alsoprovideseasyaccesgo authors,
researchergndeducationaprofessionalsallowing usersto stayupdatedoy following them.
As summarisedn the questionnairethe regularityof useof SNSfor CPDis typically oncea
weekamongprofessionalsandmanyhavebeenusingit for atleast2-4 years.TraditionalCPD
practicessuchasattendingseminarssubscribingo journals,andreadingarticles,arenotvery
commonamongprofessionalsHowever,readingblogs and using SNS are becomingmore
popular. Social networking sites facilitate connectionsand enablenetworking with native
English speakersand expertsin various fields. They provide direct accessto researchers,
allowing usersto gainthe desiredknowledgequickly. IntegratingSNSasa commonelement
of CPD practicesfaces significant challenges,including a lack of infrastructure,limited
knowledgeof using primary social networkingsites,time constraints and hesitancyamong

SaudiEnglishlanguagdeachers.
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Chapter 7

Discussion
7.1.Introduction
The aim of this study is to evaluatethe CPD practicesof EFL teachersandto assesghe
integrationof SNSin their CPDactivities.It is essentiato highlighttheimportanceof CPDin
theteachingexperiencesothefirst researclguestiorof this studyfocusedonthegeneralCPD
practicesof EFL teachersin researchquestiontwo, teachersvere askedabouttheir use of
SNS,particularlyfor CPD,the SNSthey preferthe most,andthereasongor their preference.
Thethird researclyuestionaimedto examinethe extentandfrequencyof SNSusefor CPDby
EFL teachersThefourth researclguestionaimedto inquireaboutthe EFL teacherspurposes
for using SNS for CPD, while the fifth researchquestionfocusedon their training and
assistanceeedsin using SNSfor CPD. The purposeof this chapteris to discussthe results
obtainedfrom the questionnaireinterviews,andanalysisof tweets.The discussiorfocuseson
comparingandcontrastinghis study'sresultswith thefindingsfrom theliteraturereview.
7.2.General CPD practicesof Saudi EFL teachers:
Thefirst researclyuestionof this studyfocusedonthegeneralCPD practicesof EFL teachers.
To addresghefirst researchguestion, 182 participantsundertooka questionnair@aboutCPD
practices,which containednine different CPD practices.Participantswere askedto select
which CPD practiceghey usedthe mostout of thesenine options.Theresultsconfirmedthat
aroundhalf of the participantdisagreedvith not usingall nine of the CPD practicesprovided
in the questionnaire Approximately 39% of participantsconfirmed that they read non
academicdigital sources,and 40% of participantsagreedto using Zoom or Skype.These
findings confirm thatthe participantsusedsomeform of CPD practice showingthe potential
incorporationof digitalisationandSNSinto SaudiEFL teacherstlassroonpractices.

Thesefindings align with the resultsof variouspreviousstudies For example the findings of
Sparkg1994),Zein (2017),andHinojosa(2022)confirm thatteacherengagen variousCPD
activitiesby usingavailableresource®n socialmedia,highlightingthe useof SNS.Theyalso
attendworkshops,conferencesand seminarsusing Skype and Zoom, which facilitate the
exchangef ideas,views,andpracticesall contributingto the developmenof teachersCPD.
Thefindingsof this studyarealsoconsistentvith Abdulrazak(2020)andAssalahi2021),who
note that EFL teacherscanusevarioussocialmediaplatformsto discusslanguageteaching
strategiessharetheir teachingexperiencesandexchangeestpracticescontributingto their
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CPD and creatinga proactivelearning environment,which is vital for improving students'

learningoutcomes.

Theresultsof the questionnairalsoconfirmeda positivecorrelationbetweerthe educational
experiencef EFL teacherandtheir useof CPDpracticesEFL teachersvith moreexperience
aremorelikely to engagen specificCPDpracticesDatafrom fifteeninterviewswerecollected
using openended questions,and general CPD practiceswere categorisedbasedon the
participantsfamiliarity with CPD,their level of educationandtheir teachingexperienceTen
participantsansweredhis questionwith four teachersot knowing aboutCPD, oneteacher
confirmingits importanceandfive teachergrovidingtheir opinionsaboutCPD. Thefindings
confirmedthat participantsoverall had someunderstandingpf CPD, viewing it asregularly

updatingtheir skills andcorecompetenciethroughbothformal andinformal training.

These results align with the observationsof Diaz-Maggioli (2003), Reynolds (2006),
Ravandpou(2019),andPrestridgg2019),who notethatCPDis teacherdriven,self-directed,
andinvolvesdocumentingeachersskills and capabilities.The findings of this researchalso
correspondwith Richardsand Farrell (2005), Nooruddin& Bhamani(2019), and Khan &
Umrani (2023), who suggesthat professionalgualificationsdo not solely resultfrom CPD
practicesInstead,CPD often leadsto informal learningoutcomessuchasimprovementsn
teachers'skills and knowledge. These outcomescan enhanceteachers'motivation, job

performanceandoverallimpacton studentslearningoutcomes.

The findings of this researckconfirm that CPD is aboutacquiringprofessionakexpertiseby
continuouslyrefining teachersskills and capabilities.Theseresultsalign with Ravandpour
(2019)andAlzhrani(2023)in theliterature,suggestinghatCPDis a strategyusedby teachers
to enhanceheir skills andadaptto changingrequirementsn their teachingprofession.This
improvementin skills and capabilitiescan be achievedthrough both formal professional
gualificationsandengagingwith peershroughdiscussionsndsharingviews. Theseinformal

practicescontributeto improvingteachersCPD.

The findings of this researchalso confirm that teacherseducationalqualificationsinfluence
their understandingof CPD. For example, the interviews revealedthat out of fifteen
participantsa significantnumberof SaudiEFL teachershold advancedlegreesn English,
with tenteacherdiavingmaster'siegreesandtwo teacherdavingobtainedPhDs.This shows
acommitmento advancingheir educationatjualifications. However two teachershosenot

to disclosetheir academicqualifications,possibly becauseof differencesin their academic
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backgroundsor privacy reasons.Thesefindings suggesta relationshipbetweenteachers'
academicqualifications and their CPD practices.For instance,one teacherspecifically
mentionechavinga TEFL certification,demonstratinga moreformal approactio CPD.

Theseresearchindingscorrespondvith theobservation®f Wolf & Peelg(2019)andZhaoet
al. (2019), who contendthat teachersare incentivisedto undertakeformal qualifications,
including formal professionaldevelopmengprogrammeswhich are more likely to develop
teacherstoreknowledge.Thefindingsarealsoin line with Assalahi(2021),who observes
correlationbetweeracademiqualificationsandCPD,asSaudiArabiaclassifiesEFL teachers
as 'educatorsand 'non-educatorsbasedon their qualifications.Similarly, Alrugi & Alharbi
(2022)andAbdullateefetal. (2023)suggesa potentiallink betweerformal qualificationsand

accesdo formal professionatlevelopmenprogrammesupportedy the Saudigovernment.

The interviewsin this study also confirmed that incorporatingcontemporaryresearchand
publicationsinto teachingmethodss a notableCPD practicepursuedoy EFL teachersThese
researchindings emphasisé¢he importanceof integratingcurrentresearchand publications
into teachingpracticespffering a meango improveteachersCPD. Thesefindings align with
Day(1999),Al-Hazmi(2003),Al-Seghaye(2014),andAhmad& Shah(2022)in theliterature,
suggesting that academic publications, modern research, and governmensponsored
programmesrepreferredprofessionatievelopmenpracticesamongSauditeachers.

Both the qualitativeandquantitativedataanalysesn this studyconfirm thatmostteachersise
digital resourcessuchasvideos,for their professionatlevelopmentMany alsoenrolin EFL-
relatedcoursesanddegreeso enhanceheir qualifications showingtheir motivationto engage
in formal CPD courses.The comparisorof thesefindings with currentliteratureshowsthat
Saudi EFL teachersdisplay a willingnessto developtheir qualifications,as evidencedby
participantsmaster'ssndPhD degreesThesefindingsfit with thoseof Diaz-Maggioli (2003),
Reynolds(2006), Prestridge(2019), and Rahimi (2023), who observethat teacherspursue
advancedcademiagualificationsto enhanceheir skills andcapabilitiesjmpactingtheir CPD
practicesThishighlightstherelationshipbetweertheacademigualificationsof teacherstheir

teachingexperienceandtheir CPD practices.

Theresultsof this studysuggesthat, althoughEFL teachersnay employSNSfor their CPD,
their useis not assignificantascomparedo their peersin westerncountries.This showsthat
teacherscan prioritise specific areasof their core knowledge basedon their individual
identities,specificneedsandcurrentlevelsof expertise Decisionanfluencedby thesefactors
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may shapetheir pathwaysfor CPD. For example,a teacherwhose professionalidentity
revolvesaroundimpartingknowledgemay placea strongemphasin pedagogicaexpertise
and linguistic fluency, while potentially allocatinglessfocusto cultural expertise(General
TeachingCouncilfor Scotland2012).

Prestridgd 2 0 1mSojletalsoalignswith thenotionof Sauditeachersitilising digital sources
andsuggestshat,asinformationconsumerandnetworkersEFL teachersn SaudiArabiacan
accesgedagogicand cultural knowledgemore readily. However,they may predominantly
extractinformationandknowledgefrom SNSwithoutactivelycontributingto them.Likewise,
Luo et al. (2020) assertthat teachersoften employ a combinationof blogs and social
networking sitesto engagewith other teacherswhetherthey are in proximity or placed
globally. This interactionallows themto exchangevaluableinformation, contributingto the

developmenof their coreknowledge.

In theliteraturereview, thereis no consistentefinition of CPD.Thereforewhensharingdata
with EFL teachersCPD wasdefinedandclarified for themusingthe basicconceptof CPD.
CPD pertaingo the professionatievelopmenactivitiesin which a professionathowsinterest
andparticipategDiaz-Maggioli, 2003;Reynolds2006).As notedby Ravandpou(2019),CPD
canencompasactivitiesfor professionagrowthstartedoy EFL teachershemselvesTeachers
havetheautonomyto choosewhich professionatievelopmenbpportunitieso pursueandhow
bestto achievetheir CPD goals,suchasincreasingheir understandin@f usingvirtual reality
in the classroomThesemethodsmay involve both formal andinformal learningtechniques,
includingthe useof socialmediato promotecooperativdearning(Prestridge2019).Teachers
routinelydocumenthedevelopmenof their skills andtheoutcomesachievedhroughlearning
aspartof CPD.

The resultsof this study confirm that SaudiEFL teacherdisplayeddifferent approacheso
CPD, aligningwith the multifacetednatureof CPD, asillustratedin theliterature.Therewas
consensusamong participantsin defining CPD, with CPD seento refine o n estilts and
capabilities.This lines up with the findings of Diaz-Maggioli (2003), Richardsand Farrell
(2005),andReynoldq2006).To ensureconsistentesponsesheconcepof CPDwasclarified
with theteachersluringinterviews addressinghelack of acommonunderstandingboutCPD
amongSaudiEFL teachersThis finding suggestdhe needto refine the conceptof CPD, as
suggestedby Sparkg(1994)andPrestridgg2019)in theliterature.

Theresultsof this studyalsorevealedhat SaudiEFL teachersadoptedvariousapproacheto

CPD. Someteachersbelievedin formal CPD programmesoffered by the governmentor
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organisationssuchas coursesoffered by Tatweer,while otherspreferredindependentself
directed,andinformal CPD programmesFor example participantsin interviewsmentioned
using social networking platforms suchas YouTube, Facebook,Twitter, and Instagramas
informal but valuabletools to integratevirtual reality into their teachingand learning.This
finding correspondswith the notion of autonomyproposedby Ravandpour(2019), where
teachersctively chooseopportunitieghatalign with their CPDgoals.

The resultshighlight the needto acknowledgeand adaptto different CPD practicesamong
Saudi EFL teachers,recognisingthat CPD encompasse®oth structured (formal) and
unstructured(informal) practices,including the use of social networking sites (SNS), as
proposedy Prestridgg2019).SaudiEFL teachershowdiversityin their CPDpracticeswith
some choosingformal governmensponsoredorogrammesand othersrelying on informal
resourcessuchasvirtual resourceandvarioussocialnetworkingsites.However this diversity
doesnot showthe extentto which SaudiEFL teachersavefully integrateddigital resources,
including SNS, into their teachingpractices.This issuealigns with the concernsraisedby
Albagami& Alzhrani (2022)regardingthe potentialnegativeimpactoft e a c imsafficerd
digital literacyontheir CPD.Addressinghis challenges crucialto improvingt e a ¢ GRDr
andaligningwith thefindingsof Rahimi(2023).

When examining CPD practices,it is importantto analysewhethertheseare externally
governedsuchasby educatiomministries,or managedy employersThestudyfoundthatfew
SaudiEFL teacherdhadan awarenessboutofficial, governmenssponsored®D programmes
and participatedin thoseprogrammesand theseprovidedlimited autonomyto teachersn
achievingtheir pedagogicatjoals.Thesefindingsfit with thoseof Mitchell (2013),who noted
thatgovernmensponsoredD programmesmposebureaucraticontrolandmay undermine
teachers'autonomy in pursuing their instructional goals, potentially hindering their
professionaldevelopment.Teacherstypically have limited autonomyin achieving their
instructionalgoals as part of PD programmesFormal certificationsupon completing PD
courses are common (Sparks, 1994; Akerson & Hanuscin, 2007). Concurrently, PD
programmesnvolve eithergovernmenbodies suchaslocal educatiomministries,employers,
or institutes,to facilitate professionalsadvancemenin their field (LoucksHorsley, 1996;
Komba& Nkumbi, 2008).

A relatedaspecis the evaluationof CPD outcomesWhile thisresearcldid notdelveinto the
evaluationof CPDoutcomesSaudiEFL teachergngagedn informal CPD platforms,suchas
SNS,arealsoresponsibldor evaluatingtheir CPD outcomesOneway to achievethis is by

maintainingrecordsof their skill andcapabilitydevelopmentascommonlydefinedby most

227

(@)}



interviewparticipantsThis correspond$o thefindingsof Mitchell (2013)andunderscorethe
significanceof teacherglocumentingheir CPD outcomes.

It is importantto highlight the role of Tatweeras an exampleof a formal PD programme
sponsoredby the Saudi Ministry of Education(MoE). According to Tatweer(2018), the
Tatweerinitiative playsapivotal role asasourceof PD programmes SaudiArabia,primarily
focusing on aligning with internationalstandardgor EFL instruction. Theseinternational
standardsencompaskey aspectssuch as language culture, evaluation,and instruction, as
definedby the global EFL teachercommunity(TESOL, 2019). The Tatweerprojectoffersa
rangeof PD programmesgachtailoredto specificobjectivesjncludingeducatiorandtraining,
curriculum developmentjmproving the classroomlearningenvironment,and implementing
extracurricularactivities (Allmnakrah & Evers,2020. Tatweeroperatesas an organisation
dedicatedo planningandfinancingCPD activitiesfor EFL teachers.

One of Tatweer'sobjectivesis to ensurethe integrationof robustvirtual technologyinto
teachingandlearning,underscoringhe importanceof SNSin this context.Tatweerservesas
anexampleof a projectreflectingthe SaudiMoE'scommitmentto enhancinghe professional
developmentf SaudiEFL teacherandaligningtheirteachingpracticeswith globalstandards,
assuggestetty Tatweer(2018).Theresultsof this studyalsoconfirmthatSaudiEFL teachers
engagen individual CPDusingvirtual resourcegndSNS,thusadoptingmoreof aninformal
approachto CPD. This individualised approachto CPD aligns well with the formal PD
programme®fferedby Tatweer,suggestinghat by incorporatingvirtual resourceand SNS
into Tatweer'sformal PD programmesboth formal and informal learning practicescan be
integratednto teachingyital for improvingt e a ¢ GRDrTRigaspecis discussedurtherin
thenextsection.

7.2.1PD programmesand CPD of EFL teachers:

In the currentliterature therewasa gapin PD programmesmongSaudiEFL teachersMost
of the EFL teachersn this study,specifically59 participantsagreedhatthey wereawareof
governmeninitiated PD programmesndunderstoodhe entry requirementsAdditionally, 2
EFL teachersstronglyagreedthatthey wereawareof governmeninitiated programmesnd
the associate@ntry requirementsThis showsthat, contraryto the literature,which suggests
thatSaudiEFL teacherfiavelimited awarenessf formal PD programmegAssulaimani2019,
El Deen(2023) theresultsof this studyconfirmthatSaudiEFL teacherfiavesomeawareness
of formal PD programmesOnereasonlinked to participantsincreasecawarenessf formal
PD programmesnay be attributedto 'The HumanCapabilityDevelopmenProgrammaunder

Saudi Vision 2030,'which hasled to a significant increasein participationin formal PD
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programmesasnotedby Mohiuddinetal. (2023)in theliterature Similarly, Tatweeris another
governmendnitiated PD programme,with one of its objectives being to enhancethe
professionaddevelopmenbf teachersjncluding Englishlanguageteachersandto integrate
moderntechnologywith socialmediaplatformsto moderniseeducatiorin SaudiArabia.
Theresultsof this studysharplycontrastwith the findings of Zhaoetal. (2019)andLindyall
and Ryve (2019), who have found no empirical evidencethat formal PD programmes
significantly contributeto the developmentf foundationalkknowledgeamongEFL teachers.
Lindyall andRyve (2019)reviewed95 publicationsfocusingon the PD policiesimplemented
by governmentsand concludedthat, despitetheir emphasisthese programmeshave not
significantlyimprovedinstructorsfundamentaknowledgeor studentperformanceSimilarly,
Zhaoetal. (2019)notedthatthe CPDof EFL teacherss notcloselygovernedcandadministered
by the MoE, eventhoughtherehasbeenanincrease@mphasi®ontheneedto learnEnglishas
aforeignlanguageoverthe pastfew decades.

Onereasorthat canbe attributedto the improvedawarenessf participantsaboutformal PD
programmess theincreasingnvolvementof theMoE in SaudiArabiain localtrainingcentres
for PD programmeimplementation.While the MoE centrally managesall formal PD
programmes,local training centreshave been granted some autonomy by the MoE to
implementformal PD programmesThis autonomymay enhancethe effectivenesf these
formal PD programmedy allowing themto addresseacheibehaviourandlocal educational
challengesTherole of behaviourcentricinterventionss highlightedin theliterature, asthey
focusongatheringeachergperspectivesn CPDandensurdheinclusionof objectiveselated
to teachersbehaviourwhich canenhanceheir skills, capabilities andknowledgewhich are
integralcomponentof CPD. This approachcanleadto improvementsn both teachingand
learningoutcomesassuggestedtby EI-Deen(2023).

It canthereforebearguedhatlocal PDtrainingcentresn SaudiArabiamay play animportant
role in incorporating teachers'behavioural objectives and addressinglocal educational
challengesrelated to curriculum, technology,religion, and culture into their formal PD
programmesTheseformal PD programmeganbe essentiain improvingteachershwareness
of CPD, particularlysincethey aim to include electronictraining networksandintegratelCT
into EFL teachingasstatedin the literatureby Alharbi (2008)and Assulaimani(2019),both
of which applyto the CPDof EFL teachers.

Regardingthe third coreknowledgequestionrelatedto awarenessf governmenownedPD
programmesmost SaudiEFL teachersvere familiar with theseprogrammeswhich play a

significantrole in improving teachersCPD. Theseresultsdo not align with the findings of
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Almazroa& Al-Shamran{2015)andAlnefaie (2016)in theliterature, who observedhatEFL
andscienceteacherslid not considerPD in SaudiArabiaaseffective.Accordingto Alnefaie
(2016), one reasonfor this issueis that thesePD programmesare centrally managedand
designedy the MoE without involving teachersn the coursedesign.Converselytheresults
of this study haveshownthat EFL teachersare awareof formal PD programmesandsince
local training centresare increasingly involved and are striving to design formal PD
programmed®y consideringocal educatiorchallengesandincorporatingteachershehaviour
relatedobjectives,it canbe concludedthat initiatives are beingimplementedo incorporate
teachersfeedbackinto formal PD programmeswhich may contributeto improvingteachers'
CPD.

7.2.2Core Knowledgeof EFL teachers

The coreknowledgeof SaudiEFL teachersn this studywasassessedsinga questionnaire
with six questionsandthe responsesvere measurean a 5-point Likert scale.Accordingto
the perceptionof EFL teachersthe majority showedthey possessedore knowledgerelated
to EFL. For example,they had an awarenes®f new developmentsn classroomsystems,
knowledgeof independentesearchandsomeunderstandingf linguistic phenomenaelevant
to teaching.Theresultsof this studyrevealedhatapproximatelys4.3%of participantseither
‘agreedor 'stronglyagreedthattheywereawareof newclassroonirends.Thesdindingsalign
with previousresearchconductedby Diaz-Maggioli (2003), Reynolds(2006), Komba &
Nkumbi (2008),0n0 & Ferreira(2010),Kryvonis (2013), OECD (2020),and Addae(2022).
Thesestudieshave emphasisedhe importanceof incorporatingnew classroomtrendsinto
teachingandadaptingto changingeducationalandscapethroughinnovativestrategiesSuch
adaptabilityis crucial for creatingexperientialearningenvironmentswhich areessentiafor
improvingteachersCPD.

The resultsconfirmedthat a majority of teacherq67.3%)either'agreedor 'stronglyagreed'
that they had knowledgeof methodsfor managingstudentsbehaviour.This alignswith the
findings of Goodyearet al. (2019), Chouana(2022), and Mercer et al. (2022), who have
highlighted effective classroommanagemenas a significant factor in improving students’
engagemenandoverallteachingandlearningoutcomesEffective classroonmanagemernis
alsocloselylinkedto enhancingeachersCPD.However,it is worth notingthataround32.1%
of participants'disagreedor 'neither agreednor disagreedregardingtheir knowledge of
methodsor managingstudentsbehaviour.This highlightsan areawheresometeachersnay

needto improvetheir coreknowledge.
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Regardingproficiencyin English, approximately80.4% of participantseither'disagreedor
'neitheragreednor disagreedthat they were highly proficientin English. This suggestghat
various teachersdo not considerthemselveshighly proficient in English. This could be
attributedto how effectively EFL teachersiseEnglishin their professionahnddaily lives, as
notedby HuangandHuo (2019).GiventhatArabicis the nativelanguagef bothstudentand
teachersn SaudiArabia, it oftenbecomeshe primarylanguageof communicationwhichmay
explainthelackof Englishproficiencyamongsometeachersln termsof knowledgeof English
linguistic phenomenahe studyfoundthata majority (50.9%)of participantsither'agreedbr
'strongly agreedthat they had knowledgein this area.However,52.9% neither'agreednor
'disagreedjndicatinganoverallambiguityabouttheir coreknowledgein this aspect.

In SaudiArabia, teacherstore knowledgeis categorisednto two sub-categorieseducators
and noneducators.Educatorspossesselevant experienceand certifications, while non
educatorold amaster'siegreeor abovebutlack experienceandcertification. The datafrom
this studyrevealedhateveryindividual classifiedasa noneducatoheld at leasta bachelor's
degreein English. Core knowledgeencompassethree aspectspedagogicalcultural, and
languageknowledge Pedagogicaknowledgeincludesunderstandingontemporarynethods
of instructionandclassroonmanagementuchasinstructionalgamesandthe useof digital
whiteboardsLanguageability pertainsto how effectively EFL instructorsuseEnglishin both
their professionaland personallives, as well as their understandingf how studentslearn
English.

The last two questionsin this study examinedteachers'perceptionsof their language
proficiencyandknowledge EFL teacherdelievedthey hadknowledgeof relevantlinguistic
phenomenabut therewere mixed responsesegardingtheir perceivedEnglish proficiency.
Cultural knowledgeinvolvesanunderstandin@f cultural artefactsandphenomenaelatedto
languagesuchasTV showsmusic,books,andidiomaticexpressionsasnotedin theliterature
by Nguyen(2016)andCantrelletal. (2022).This culturalknowledgeis essentiafor effective
languagdeaching Overall,theseresultsoffer insightsaboutthe coreknowledgeof SaudiEFL
teacherssuggestindoth strengthsandareasof improvement.

7.3Most usedSNSfor CPD and reasonsfor their use

The secondresearchyuestionof this studyaimedto examinewhich SNSaremostfrequently
usedby SaudiEFL teacherdor their CPD andto determinethe underlyingreasongor using
thoseSNS.Approximatelytwelve different SNSwerementionedn the questionnaireandthe
sameoptionsweregivento participantsn the interviews.Accordingto quantitativeanalysis,

the most frequently used SNS was Twitter, chosenby most EFL teachersfollowed by
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YouTube.Theresultsof this studyshowthata significantmajority of EFL teachers143 out
of 156 participantsconfirmedusing Twitter for CPD. The secondmostusedSNS,according
to 97 participantsywasYouTube WhatsApprankedasthethird mostusedSNS,asreportedoy
45 participantsn this study.

In the qualitative analysis,the sametrend was observedas Twitter was mentionedas the
preferredSNSfor CPDby all 15 participantsNine participantanentionedusingYouTube,six
mentionedFacebookand Telegram four mentionedinstagram two mentionedGooglePlus,
one mentioned WhatsApp, one mentioned Skype, and one participant mentionedusing
LinkedIn asa sourcefor CPD. Thesefindings, therefore,confirm Twitter asthe mostused
SNS,followed by YouTube.

Theseresearchindingsaresupportedy existingliterature.For instanceFungchomchoeand
Kardkarnklai(2016) reportedin their studythat languageieachersn the Gulf countriesuse
Twitter to contacttheir colleaguesand YouTube to view lectureson new teachingand
classroonmanagementracticesSimilar findingsarereportedn theliteratureby Ngo (2018)
andYuanandMak (2018),aswell asCarpenteetal. (2023),who notethat EFL teachersise
SNS like Twitter, Facebook,and YouTube to enhancetheir pedagogicalknowledgeand
teachingpractices.Theseplatformsalso facilitate collaborationand networking, which are
valuableresourcegor improvingt e a ¢ GRDr s 0

Both Twitter andYouTubeareeffectiveSNSfor enhancingEFLt e a ¢ ¢oeknewiedgeand
culturalknowledge.This alignswith Day (1993),who believesthat EFL instructorsmustbe
knowledgeablén pedagogyndculture. Therefore SNShavethepotentialto improvethecore
knowledgeof EFL teachersSimilarly, findingsfrom Goodyeaetal. (2019)andNjenga(2023)
confirm that EFL teachersuse SNS, including Twitter, YouTube,and Facebookto engage
with professionallearning communities(PLCs), exchangeideas, and promote the use of
moderntechnologiesall of which arevital for improvingt e a ¢ @RDr Thedesultsof this
studyalsoalign with the findings of Moghavvemiet al. (2018),who highlight the usefulness
of YouTubeasan SNSfor offering variousvisualandmultimediacontent,which canbe used
by studentsto gatherinformation and developtheir understandingpf complextopics, thus
contributingto improvedstudentearning.

This studypositsthat SNScancontributeto teacherstoreknowledge particularlyin termsof
culturalknowledgewhichis acritical componenbf EFL teachingForexample,Topkayaand
Celik (2016)exploredthe perceptionof CPD amongEFL teachersat different careerstages
and found that teachersdefined professionaldevelopmentas using various resourcesand

applyingtheir knowledgeeffectively. Althoughthis studydid notexplicitly addressherole of
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SNS in cultural knowledge acquisition, it indicated that EFL teachersused Twitter and
Facebookpoststo acquireknowledgeof new teachingexercisesHowever,it did not clarify
whether SNS were sourcesof cultural knowledge(Topkaya& Celik, 2016; Elyas & Al-
Ghamdi,2018).

UsingSNSfor CPDandknowledgesharingwith colleaguesndstudentsaswell asintegrating
moderntechnologyand social mediaplatformsinto the classroomjs consideredopical, as
notedby Beckeretal. (2017),Prestridgg€2019),andEl Deen(2023).Teachersn currentstudy
havementionedl'witter'sconciseweetsandits variousfeaturessuchashashtagsandretweets,
asvital for creatingandsharinguseful contentthatenhance€FL learning.Similar findings
arereportedn theliteratureby Tang& Hew(2017),Greenhow& Galvin(2020),andCarpenter
et al. (2023), which highlight that using tweets, retweets,hashtagsand replies can foster
connectionsamongteachersand students.Theseconnectionsare essentialfor co-creating
contentthat guidesand shapeshe sharedexperience®f teachersand students ultimately

improving educationabutcomedor both.

Likewise, Twitter's usefulnesgor Englishlanguagdearningandnetworkingis supportedoy
Krutkaetal. (2019),who notethatvariousSNS,including Twitter, offer a strongplatformfor
communicatingwith peers,engagingn extensivediscussionsvith differentviewpoints,and
facilitating reflective discoursesthat contributeto t e a ¢ ICRBD. AsoPrestridge(2019)
suggestsSaudiEFL teachersarelikely to be 'info consumers using specific SNSto watch
educationalvideos on YouTube or read Twitter feeds of native English speakersboth
employedoy EFL academicsTwitter alsoprovidesaneasyway to contactcolleaguesindstay
updatedwith educationabdvancementhroughfollowing official educationahews.
Anotherhighlightedreasorfor choosingTwitter is thatit is moreconduciveto conversational
modesof communicationin a socialmediaenvironmentandoffersthe possibility for action
basedearning(Liu & Hung,2020).Educatorsanfollow relevanthashtag®n Twitter, make
commentsandengagean discussion®n currentevents.This informal modeof learningcan
significantly contributeto teachersprofessionaggrowth. For example, Twitter's hashtagsan
play a significantpartin creatingpersonalearningnetworks,which arevital for improving
t e a c GRD(Psesitridge2019;Santistebartal., 2020).

Therole of SNSin this contextcould be crucial, asthey havethe potentialto encourageself-
directedlearning,which can contributeto enhancingeachersCPD (Smith, 2017). Teachers
canuseSNSto facilitate self-directedCPD by selectingsuitableactivitiesthatareaccessible

24/7which canhelpthemachievetheir pedagogicagoalsthroughempiricalandactionbased
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learning (Richards& Farrell, 2005; Smith, 2017; Alshaikhi, 2020). Consequentlyteachers
regardit asa supplementarjearningresourcdor Englishlanguagenstruction.

7.4The Extent of SNSusefor CPD

In the third researchguestion SaudiEFL teacheravereaskedabouttheir frequencyof usage
SNS for CPD. It also includedthe numberof yearsthey have beenusing SNS, with the
collecteddatalinked to the EFL teachingexperienceof theseeducatorsResultsfrom both
gualitativeandquantitativeanalysesndicatethatthe majority of participantsvereusingSNS
for their professionagrowthatleastoncea month.Quantitativedataanalysisevealedhatout
of the 156teachers73 reportedusingSNSfor CPD onceaweek,62 statedthey usedit daily,
19 mentionedusing SNS once every two weeks,and 2 claimedto useit once a month.
Therefore,basedon the quantitative data analysisfor researchquestionthree, it can be
concludedhatSaudiEFL teachersiseSNSfor CPDat leastoncea week.

Thesefindings fit with previousstudiesin the literature review. For example,studiesby
Lenhart(2020)andRahimi(2023)notethatteachersegularlyuseSNSto connectwith peers
and provide interpersonalfeedback,which aids in individual identity constructionand
positivelyimpactst e a ¢ GRDrSenibarly, studieshy Gaoetal. (2012),Greenhow& Galvin
(2020),Bui (2022),andCarpentetet al. (2023) suggesthatregularuseof SNScangenerate
socialcapital,andplatformslike Twitter canenhanceengagementgearning,andnetworking,
advocatingor their regularintegrationinto teachingandlearning.
Anotheraspectexaminedn this researchs the durationfor which SaudiEFL teachershave
beenusing SNS. Questionnaireesultsshowthat mostof 62 teachershadusedSNSfor 4-6
years40teacherdor thelast6-8 years 29 teachergor over8 years 20 teachergor 2-4 years,
andthe remaining5 teacherdor the last 1-2 years.Qualitativedataanalysisrevealedthat 5
teachersisedSNSdaily for CPD, 2 usedSNSweekly,and4 usedSNSlessfrequently.These
results overall indicate that Saudi EFL teachershave adopted SNS to facilitate their
professionabdevelopmentnd createan effective learningenvironment.Thesefindings align
with the observationof Greenhow& Galvin (2020), who noted that SNS offer effective
learningenvironmentdor studentdy including asynchronousnline componentghatallow
studentdo progressat their own paceandhavesomecontrolovertheir learningexperiences,
ultimatelyimprovinglearningoutcomes.

Thetheoreticaframeworkmodelpresentedh theliteraturereviewdividestheuseof SNSinto
threecategoriescognitiveuse,whereEFL teacherkeeptrack of whattheir colleagueshare
on SNS; hedonisticusage whereindividualsdeliberatelysearchfor content,suchasrelevant

material on YouTube; and social use, where EFL teachersdirectly interact with other
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professionalghroughdirect conversationgPoeczeet al., 2018). Data analysisin this study
found that Saudi EFL teachersemployedall three usagesas they soughtupdates,shared
knowledge,andusedYouTubeto prepareclasscontent.In quantitativeanalysis,a positive
correlationwasfoundbetweert e a c teachinge&perienceage,andthe extentof SNSuse.
Sharingknowledgeis anotherreasoneducatorsusesocialmediafor continuingprofessional
developmen{Prestridge2019). Social networkingsitesalign well with social constructivist
learningtheories(Vygotsky, 1978),astheyfosterenvironmentsich in discussioranddiffuse
leadershipwherethosewith knowledgecanhelpothersasneededsupportingearningthrough
scaffolding (Jenkinset al., 2009; Prestridge 2019). Robertsand Butler (2014) proposethat
socialnetworkingsitescanleverageheweb'scommunicativeandcollaborativecapabilitieso
create more learnercentric experiences potentially transforming pedagogicalprocesses,
including teacherprofessionaldevelopment.The summaryof the discussionof the results
presentedh this sectionis providedin table7.1.

Table 7.1: Summary of discussionof results about the extent of useof SNSfor CPD

Aspect Summary of discussionof results about the extent of useof SNSfor CPD

Frequencyof SNS| Majority useSNSfor professionagjrowth atleastoncea month.
usefor CPD 73teachersiseSNSfor CPDonceaweek.
62teachersiseSNSdaily.

19teachersiseSNSonceeverytwo weeks.

2 teachersiseSNSoncea month.

Overallresult: SaudiEFL teachersiseSNSfor CPDatleastoncea week.

Duration of SNS| Mostteacherg62) haveusedSNSfor 4-6 years.
use 40teachersraveusedSNSfor 6-8 years.
29teacherdhaveusedSNSfor over8 years.
20teacherdaveusedSNSfor 2-4 years.

5 teacherdhaveusedSNSfor 1-2 years.

5 teachersiseSNSdaily for CPD.

2 teachersiseSNSweekly.

4 teacheraiseSNSlessfrequently.

developmenandcreatingeffectivelearningenvironments.

Overall result: Saudi EFL teachershave adopted SNS for professiona
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Theoretical
FrameworkModel

Categories

Cognitiveuse:Keepingtrackof colleaguesSNSsharing.

Hedonistic usage: Deliberately searchingfor relevant content, e.g., on

YouTube.

Socialuse:Directinteractionwith otherprofessionalshroughconversations
Overallresult: SaudiEFL teachereemployall threeuses,seekingupdates

sharingknowledge andusingYouTubefor classcontent.

Correlation with
Teaching

Experience

Positivecorrelationfound betweernteachingexperienceage,andthe extent
of SNSusefor CPD.

Importance  of

Educators use social media for sharing knowledge and professiona

Sharing development,aligning with social constructivist learning theories and
Knowledge supportingearningthroughscaffolding.

Transformation Social networking sites have the potential to transform pedagogica
Potentialof SNS | processesncludingteachemprofessionatievelopment.

7.5Purposeof using SNSfor CPD
Researclyuestionfour aimedto inquire aboutthe purposegor which SaudiEFL teachersise

SNSto enhancedheir CPD. The questionnairencludedten distinct purposesandthis same

guestionwasposedduring interviews.Tentweetsfrom teachersvereanalysedo discernthe

motivationsbehindusing SNSfor CPD. The resultsof the questionnairanalysisaffirm that

approximately87% of teachersither'agreedor 'stronglyagreedwith usingSNSto connect

with otherEFL teachersThesefindings showthata majority of EFL teachersutilise SNSfor

interactingwith their peers.Theseoutcomesalign with the researchof Prestridge(2019),
Lenhart(2020), and Rahimi (2023), who have observedthat EFL teachersutilise SNS to
engagewith colleaguesshareideas perspectivesandknowledgewhich aidsin shapingtheir

professionaldentity andcontributego their CPD. It is essentiato notethattheseresultsmay

not fully correspondvith generalfindingsin the literature,asthey are specificto the Saudi

contextandmay differ from the experience®f teachersn Westerncountries,ashighlighted
by Liou andDaly (2018).
The questionnairegesultsalsorevealthat approximately71% of teachersagreedor 'strongly

agreedthatthey use SNSto gatherfeedbackirom studentswhile a striking 90% ‘agreedor

'stronglyagreediith usingSNSto watcheducationalideosandtutorials. Thesefindingsare

consistentvith theresearclof Stevensoretal. (2016),Valdmannetal. (2017),andMerceret
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al. (2022),whichemphasisethatteacheremploySNSfor self-reflectionandto elicit feedback
from studentsleadingto improvedstudenengagemerdndassistingeachersn assessintheir
CPDgoalsthroughselfreflectiveinformation.Similarly, theoutcomef this studyarein line
with thefindingsof previousresearchby Beckeretal. (2017),Greenhow& Galvin(2020),and
Khoza (2021), which show that teachersuse various SNS platforms, including YouTube,
Facebook,and Twitter, to accessextensivecontentsuch as videos and tutorials relatedto
Englishlanguagdearning,which canhelpto enhancestudentsEnglishlanguageproficiency.
Theanalysisof questionnairelatafurtherconfirmsthatapproximately\85%of teachers&agreed'
or 'stronglyagreedthattheyhaveusedSNSto shareknowledgewith otherEFL teacherswhile
approximately76% of teachersagreedbr 'stronglyagreedthatthey haveutilised SNSto get
feedbacKrom their colleaguesTheseresultsareconsistentvith thefindingsof Vangriekenret
al. (2017),Luo etal. (2020),Al-Maatouket al. (2020),Sharma2022),and Abakah(2023)in
theliterature ,which suggesthatteachersiseSNSto getfeedbackrom otherprofessionaldy
establishingcommunitiesof practice(CoP),whereteachersexchangedeas,experiencesand
receivefeedbackon their performancefosteringcollaborativelearningwhich is an essential
aspecif improvingteachersCPD. Similar resultsareechoedn the literatureby Sutherland
(2020), who shows that SNS is used for seeking feedbackfrom other teachers,with
constructivedeedbacloffering emotionalandprofessionasupportthatcontributego teachers'
CPD.

The questionnairenalysisshowedthat approximately83% of teachersagreedbor 'strongly
agreedthatthey haveemployedSNSto discovernewteachingmethodsand75% 'agreedor
'stronglyagreedthattheyhaveusedSNSto stayupdatedvith currentnews.A majority of 96%
of teachersagreedthatthey haveemployedSNSto motivatestudentswhile 83% statedthat
they haveusedSNSfor inspirationandto encouragereativity. Thesefindings align with the
resultsof previousstudiesn theliterature,suchasthoseconductedy Yumru (2015),Worden
(2019),andAbakah(2023),which emphasis¢hat SNSenablegeacherso exploreinnovative
teachingmethodsgcontributingto the developmenof their pedagogicaknowledge SNSalso
servesas a valuablesourceof newsand updates promoting collaborationand networking.
Thesefindings are supportedoy Papageorgioet al. (2019)and Nkundabakuraet al. (2019),
who note that stayingupdatedon recentnewsand sharingupdatesaboutteachingpractices
enhanceseacherspedagogicaknowledge enablingthemto improvetheir teachingpractices
continually,whichis anintegralaspecbf teachersCPD.
Thequalitativedataanalysighroughinterviewsin this studyalsoconfirmsthediversepurposes

for whichteachersiseSNSfor CPD.Eightteachersn interviewsprovidedvariousreasongor
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usingSNSfor CPD,suchasconnectingwith nativeEnglish-speakingprofessionalsacquiring
insightsfor new researchand enhancingtheir Englishlanguageskills. A similar trend was
observedn the analysisof tweetsin this study,whereinfive teachersonfirmedusingtweets
for sharingknowledge,three teachersconfirmed using tweetsfor sharingknowledgeand
resourcesvith studentspneteacherconfirmedusingtweetsto shareclassroomactivities,and
anotherteacheiconfirmedusingtweetsto sharenewsandupdates.

One of the primary motives for using SNS was to shareknowledgewith studentsand
colleagues.n this study, all participantsagreedthey used SNS for sharing and gaining
knowledge categorisedscognitiveusage EFL teachersn SaudiArabiacanchoosehe SNS
usagestyle that suits them, such as readingthe Twitter feedsof EFL teacheran Western
countries,potentially leading to the developmentof fundamentalpedagogicaknowledge,
which aidsin CPD. Building professionahetworksis anotherprimary purposeof teachers'
SNS usage,enablingthem to connectwith educatorswho sharetheir interests,exchange
knowledge, ideas, and best practices. This helps EFL teachersstay updatedwith new
development#n Englishlanguageaeachingallowing themto interactwith their studentsand
impartknowledgethroughsocialinteraction,asnotedby Cavusetal. (2021).

Usersof SNSwho actively contributeand seekinformationmay enhanceheir linguistic or
cultural proficiency. IncreasedSNS usagecould significantly boostteachersproficiencyin
theseareas,as noted by Johnsons& Johnsong2017). According to Durak (2019), social
networking sites play a critical role in enhancingteachers'CPD by offering pre-service
teachersor futureteachersthe opportunityto manageheir own learning,strengtheningheir
tiesto the academiccommunityandfosteringcollaborationduring the learningprocessThis
preparatiorhelpsthemovercomechallengesassociateavith usingsocial networkingsitesin
their classroom®&ncetheybecomeormal teachers.

Anothervital strategywhenintegratingsocialnetworkingsitesinto the classroomis to focus
on relationshipbuilding and providing interpersonafeedback,which aidsin creatingone's
own identity and is crucial in strengtheningeachers'CPD, as noted by Lenhart (2020).
Utilising social media, such as incorporating Twitter into lectures,can enhancestudent
engagemenin learningand interpersonakelations,thus improving motivationto learn, as
indicatedby Gao et al. (2012). Integrating social networking sites into educationcan be
achieveddy usingsocialmediaasaninformal backchannelTwitter canalsobe usedto contact
thepublishersof EFL textbookgcognitiveandsocialSNSusage pndshareeducationaVideos
amongstudentsusingFacebookMessengeor WhatsApp(social SNSusage)asdiscussedy
Manca& Ranieri(2016).
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Social media can enhanceone's social capital, and incorporatingit into lessons,such as
including Twitter, can increasestudentsiinterestin their studiesand their ability to form
relationshipsywhich might positivelyaffectstudentsimotivation,asnotedby Gaoetal. (2012).
The outcomef this studyunderscorghe benefitsof using SNS,asit canenhancestudert
teacherinteraction,increasestudentinterestand motivation, and broadenthe educational
perspectivesf bothteacherandstudentsasshownby Leeetal. (2019).
Similarresultswereobservedn thecurrentstudy,whereinteacherstatedSNSis helpingthem
learn new strategies.As the world becomesmore digital, the trend of using SNS as an
educationatool is ontherise andis expectedo continuegrowing. This studyaimedto fill a
gapin theliteratureby investigatingwhetherSNSpracticescancontributeto the development
andprogresof EFL teacherspedagogicaskills. The significantpositivecorrelationbetween
SNSusagedurationof use,andteachingexperienceunderscoreshe importanceof SNSin
enhancingCPD practicesand core knowledgeamongSaudiEFL teacherssignificantly. The
summaryof the discussiorof theresultspresentedhn this sectionis providedin table7.2.
Table 7.2: Summary of discussionof results about purpose of using SNSfor CPD

Aspect Summary of Discussionon Resultsabout Purposeof Using SNS
for CPD

Researclirocus ExploredSaudiEFL teachersuseof SNSfor CPD.

ResearctMethods Employedquestionnairesnterviews,andtweetanalysis.

Connectingwith Peers Approximately87% of teachersiseSNSfor connectingwith EFL
peers.

Rahimi(2023).

Supportedy researchirom Prestridgg2019),Lenhart(2020),and

Student Feedback and| 71%of teachersiseSNSfor gatheringstudentfeedback.

EducationalContent 90%for educationaVlideos.

(2022)'sfindings.

Aligns with Stevenson(2016), Valdmann (2017), and Mercer

usedfor contentrelatedto Englishlanguagdearning.

Various SNS platforms, e.g., YouTube, Facebook, Twitter, are

Sharing Knowledge and| 85%useSNSto shareknowledge.
ReceivingFeedback 76%forc o | | e feeglhaeks 6
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Consistentwith researchby Vangrieken(2017), Luo (2020), Al -
Maatouk(2020),Sharmg2022),andAbakah(2023).

SNSfosterscollaborativelearning.

Discovering Teaching Methods

andStayinginformed

83% employ SNSto discoverteachingmethods.75% for current

news.

Similar to Yumru (2015), Worden (2019), and Abakah (2023)'s
findings.

SNSasa sourceof pedagogicaknowledgeandnews.

DiversePurpose$rom Interviews

Qualitativedatafrom interviewsconfirmsdiverseSNSpurposes.

andTweets
Sharing knowledge with studentsand colleaguesis a primary
motive.
Cognitiveusageaidspedagogicaknowledge.
Building professionahetworksto stayupdated.
Enhancing Linguistic  and| Active SNSusersenhancdinguistic andcultural proficiency.

Cultural Proficiency

SNSvaluablefor pre-serviceteachers.

RelationshipBuilding and

InterpersonaFeedback

Focusonrelationshipbuilding andinterpersonateedback.

IntegratingSNSinto educatiorenhancestudentengagement.

SNScontributego studeniteacheinteractionandmotivation.

Growing Trendin SNSUsagefor

Trendof usingSNSasaneducationatool is growing.

Education
Positive  Correlation  with | Positive correlationbetweenSNS usage,duration, and teaching
Experience experience.

7.6 Covid-19 Pandemicand useof SNSfor CPD in SaudiEFL teachers
In the qualitativesemistructurednterviews,oneof the EFL teachersemarkedhatthe Covid

pandemidascontributedo theproliferationof SNSfor CPD.Despiteeffortsmadesince2015

to integratemoderntechnologyinto the Saudieducationsystem,the onsetof the Covid-19

pandemichas maderemoteteachingand learninga global norm. A similar trend hasbeen
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observedn SaudiArabia, asnotedby one EFL teacheruring the interview. Thesefindings

alignwith previousstudiesn theexistingliterature ForinstanceGreenhowetal. (2021)noted
thatthe Covid-19 pandemicaffectededucationsystemsvorldwide, placingnew demandsn

teachers'professionaldevelopmentto transition to online teaching. Similar findings are
documentedn theliteratureby Carrillo andFlores(2020),Winter etal. (2021),andDu et al.

(2023),who observedhat teacherdeganusing SNS suchas Twitter, Instagram Facebook,
andYouTubeasanormto exchangedeas participatein academidiscussionsandsharetheir

classroompractices.Online teachingand learning replacedtraditional classroomlearning
duringCovid-19.

Similar resultsarealsoreportedby Brouweretal. (2020),who notedthe shift from traditional

classrooneducatiorto virtual classesluringthe Covid-19 pandemicTheyconcludedhatthe

useof virtual communicatiortools, including multimediaandsocialmedia,increasediuring

the pandemic.However, the findings of Brouwer et al. (2020) also highlighted certain
constraintan third-world countries asthey grapplewith a shortageof resourcesmakingthe

integrationof moderntechnologyand SNSa challengein thesecountries.This situationmay

alsoapplyto SaudiArabia,wherea significantnumberof schoolsarein rural areasvherethe

availability of technologyanddigital resourcesincluding SNS,canbea challengeTherefore,
this presentanareafor improvementor the SaudiMoE.

Overall, the resultsconfirm thattherehasbeena surgein usingvirtual communicatiortools

duringthe pandemicSimilar findingsarereportedn theliteratureby CamilleriandCamilleri

(2021),who statethat sincethe Covid-19 pandemicteachersaveextensivelyutilised social

media,LMS, andvideo conferencingoolslike Skype,Microsoft Teams,Zoom, andGoogle
Meetto shareresourcesndconductiessonsSNShavetheadvantagef offering actionbased
learning, which, accordingto Edwards (2019) and Greenhowand Galvin (2020), is a

professionadevelopmenstrategythat equipsEFL teacherswith the skills to reflecton their

agency.Table7.3 providesa summaryof discussiorof resultsin this section.

Table 7.3: Covid-19 Pandemicand useof SNSfor CPD by Saudi EFL teachers

Aspect Summary of Discussionof Results

Pandemion SNSandCPD | CPD.

Impact of Covid-19 | Thepandemidedto aglobalsurgein EFL teachersisingSNSfor

andworldwide.

Remoteteachingandlearningbecamehe normin SaudiArabia
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Studiesby Greenhowet al. (2021), Carrillo and Flores (2020),
Winter et al. (2021), and Du et al. (2023) supportthis trend,
highlighting SNSadoptionfor academialiscussions.

Resourceconstraintsin schoolsin rural areasof SaudiArabia

posedchallenges.

Use of Virtual | Therewasa significantincreasen usingvirtual communication

Communicationrools toolsfor educationapurposes.

Globally, teachersturned to platforms like Skype, Microsoft
TeamsZoom,andGoogleMeet,promotingactionbasedearning

andprofessionatlevelopment.

7.7 Training and Assistanceof Saudi EFL teachersfor the usageof SNSfor CPD
Thefinal researclguestionaimedto explorethe potentialtrainingandassistancerogrammes
thatcouldenhanceheeffectivenessinduseof SNSfor CPDamongSaudiEFL teachersThis
guestiongatheredresponsedrom interviews, where participantswere initially askedabout
potentialbarriersandthenaboutpossiblesolutionsto overcomeheseobstaclesA significant
numberof teachersn theinterviewshighlighteda majorbarrierto usingSNSfor CPD:alack
of understandingf how SNS cansupportteachinglearning,and professionablevelopment.
For instance,one teachernoted that perceptionsof SNS vary amongeducatorsand their
integration into the classroomdependson perceived importance. This highlights the
importanceof easeof use and accessibility as key factors. Additionally, slow internet
connectionsand inadequatedigital infrastructure,commonconcernsin SaudiArabia, were
mentionedoy participants.

Issuesrelatedto internetavailability and connectivity have beenwidely discussedn prior
studies Alhaddad(2018),Bai andLo (2018),Bui (2022),Rasmitadileet al. (2020),Mohalik
andSahoo(2020),Albagami& Alzhrani(2022),andVentista& Brown (2023)haveall noted
similar challengegacedby EFL teacherslueto technicalissuesandinfrastructurdimitations.
Anothersignificantbarrieridentifiedin interviewsis thelack of governmensupportwith the
MoE notmandatinghe useof SNSin classroomsThesefindings concordwith studiesby Al -
Hazmi(2003),Al-Seghaye(2014),andAhmad& Shah(2022),which suggesthatSaudiEFL
teachers prefer governmentsponsoredprogrammesover self-directed learning. Policy
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directives from the MoE could significantly improve SNS adoption in Saudi Arabian
classrooms.

To enhancé&NSusagdor CPDamongEFL teachersthe MoE shouldconsideroffering higher
salariesponusesandflexible work arrangementgsrecommendetly Ahmad& Shah(2022)
andAlshammaryetal. (2023).Culturalandreligiousbeliefsof Sauditeachersnaydiscourage
SNSusefor professionatlevelopmentAlgahtani,2019).Addressinghis issuecouldinvolve
conductingseminarsand training programmesgo projecta positive image of usingmodern
technologywhile respectingulturalandreligiousvalues assuggestethy Wengeretal. (2008)
andWangetal. (2023).The participantsalsodiscussedhe needto provideadditionaltraining
to EFL professional$o enhanceheirdigital competenciedAs partof the Tatweerproject,only
a few teachersn SaudiArabiaarefamiliar with digital learningtools, andsomemay not be
comfortableusingSNSfor CPD (Atapattuetal.,2019).

Time constraintsn the classroomwerehighlightedasa significantbarrierto adoptingvirtual
or hybrid systemsMostteacherslsonotedthatSaudiEFL teachersack familiarity with SNS
for academicpurposes,emphasisingthe need for proper training. English languageand
communicationcoursescan be plannedto use SNS as part of in-serviceteacherstraining
programmesThe Tatweerinitiative plays a crucial role in funding CPD activities for EFL
teachersHowever,it is unclearwhetherthe TatweerprojecthassignificantlyimprovedCPD
(Wedell & Alshumaimeri,2014; Gaffas,2019; Alzhrani, 2023). Therefore freshapproaches
areneededo enhanceCPD beyondthe Tatweerinitiative.

Cooperativelearning theory suggestghat using SNS can potentially directly contributeto
improving EFL teachersCPD and expandingtheir knowledgebase (Johnson& Johnson,
2017).SaudiArabianEFL instructorscanuseSNSto consumenformationfrom educatorsn
Westerncountries,fosteringthe developmenbf pedagogicaknowledge.Lack of | e ar ner s 6
engagemerdandalackof trainingin digital literacynegativelyaffectteachersCPDwhenusing
SNS(lbrahimetal., 2019).Conductingtrainingandmentorshigorogramme®n the effective
integrationof SNSinto the curriculumcanhelpdevelopa positiveperceptiorof usingSNSfor
educationapurposesAs studentdncreasinglyseekonline learningopportunitiestraditional
classroomsrebeingreplacedy online alternativesThe Covid-19 pandemicacceleratethis
shift, makingonlineteachinghenewnorm.Teachershouldassisstudentsn creatingprofiles
for studyingthroughSNS,asrecommendetly Krutka andDamico(2020).

To overcomechallengesplatformslike Microsoft Teams,Slack,and Basecamganbe used
for educational purposesinstead of students' personal profiles. These tools facilitate

professionabr educationainteractionswithin private groups.In conclusion,addressinghe
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challengesof integratingSNS into the classroomis essentialfor creatingoptimal teaching

environmentsfor EFL teachersand enhancingstudents'learning experiencesTable 7.4

providesa summaryof the discussiorof resultsin this section.

Table 7.4: Training and Assistanceof Saudi EFL teachersfor using SNSfor CPD

Aspect Summary of Discussionof Results
ResearclQuestion Exploretrainingandassistancér SNSusein SaudiEFL CPD
DataSource Interviewswith EFL teachers
Barriersto SNSCPD Lack of understandingf SNSbenefits
Varied perception@amongeducators
Importanceof easeof useandaccessibility
Slowinternetandinadequateligital infrastructure
Limited governmensupportfor SNSintegration
Solutionsfor SNSCPD Considerighersalariesponusesandflexible work

arrangementtor teachers

Conductseminarsandtrainingto addressulturaland

religiousconcerns

Providedigital competencyraining

Explorenewapproacheto CPDbeyondthe Tatweernitiative

UseSNSfor informationconsumptiorandknowledgesxpansion

Addresdearnerengagemenrdanddigital literacythrough

trainingandmentorshigorogrammes

Assiststudentsn creatingprofilesfor studyingvia SNS

Platforms for Educational

Interaction

ConsidemMicrosoft Teams Slack,andBasecampor educationa

purposes

Conclusion

Addressingntegrationchallengess crucialfor optimalteaching

environmentandimprovedstudentearning
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Chapter 8
Conclusions & Recommendations

8.1 Introduction

The aim of this thesis was to investigate the use of Social Networking Sites (SNS) by Saudi
EFL teachers for their continuing professional development (CPD). Data were collected using
a mixed methods approach to gain a better understanding and awardrmgSatidi English

Language Teachers utilise SNS and perceive their effectiveness in the current era of

technology. To address these aims, the following objectives were formulated:

1 To establish the general continuing professional development activities available to
EFL teachers in Saudi Arabia.

1 To determine which social networking sites (e.g. Facebook, YouTube and Twitter
(Twitter was the name of the platform when the research was undertaken, but it is now
called X Saudi teachers predominantly use to enhance their CPD.

1 To identify the reasons for and the extent to which Saudi ESL teachers use social media
for professional development.

1 To pinpoint which SNS platforms Saudi teachers primarily use for professional
development.

T To outline the benefits of social media as a CPD tool from the perspective of teachers.

1 Toidentify the challenges associated with using social media as a CPD tool for teachers.

In accordance with the stated objectives, information about the general SNS for Saudi teachers
was obtained through the literature review. All the sites identified in the literature data were
included in the questionnaire to address the second objectiveh) Wocuses on determining

the social networking sites most commonly used by Saudi teachers. The remaining objectives
were addressed by analysing responses collected through questionnaires, interviews, and the
social networking sites of Saudi EFL teachdrse last two objectives aimed to identify the
benefits and challenges from the perspective of Saudi teachers, which can contribute to

integrating SNS in the Saudi educational sector by addressing the current issues.
8.2 Conclusions

The objectives of this study have been addressed throughdaptim analysis of qualitative

and quantitative data, as well as an examination of the tweets posted by participating Saudi
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EFL teachers. In Chapter 2, existing research in the field shows that CPD for teachers aims to
enhance core and professional knowledge, encompassing both formal and informal learning
(Prestridge, 2019).

The first objective was to determine the general CPD practices of Saudi EFL teachers.
According to the reviewed research, teachers typically acquire professional development
through their classroom experiences, which fosters their professional growtheArestource
employed by teachers is academic research; EFL teachers may advance professionally by
studying the work of their peers, as documented in academic articles and other forms of
research. Governmebbased professional development initiatives, udolg professional
exchanges that send academic professionals to Western countries for core knowledge

enhancement programmes, play a role in CPD.

General CPD practices encompass-detcted learning, with Social Networking Sites (SNS)
emerging as an informal source of learning. Various SNS platforms are accessible to Saudi
EFL teachers, such as Facebook, YouTube, Twitter, Instagram, WhatsAppelagdam,

which can contribute to their professional development. However, there is a lack of research

on the use of SNS for CPD in Arabian countries, and no formal system has been established

by the Saudi government to monitor SNS usage, despite thengovernt 6 s i ni ti ati v
Saudi Vision 2030 and Tatweer.

In the literature, SNS is seen as a potential collaborative learning space for EFL teachers,
suggesting the need to incorporate the concept of SNS into the Saudi education system. Among
the SNS platforms, Twitter emerges as the most widely used for CPbgaSaudi EFL
teachers. Teachers cite its succinct yet comprehensive nature, easy accessibility to researchers
and colleagues, and its capacity to facilitate discussions and exchanges among EFL teachers
worldwide. Although teachers may attempt to incorpor@NS into their CPD, specific
platforms have not been definitively established. However, the current research identifies
Twitter (now called X) as the primary SNS used by EFL teachers, with teachers utilising it to
enhance their core knowledge, includlagguage and cultural knowledge of English. Twitter

is also used to disseminate new information, updates, and basic English language concepts that
benefit their students. As per Prestridge (2019), the use of SNS by EFL teachers can be
categorised as inteztive reasoning, as teachers actively contribute knowledge to social media.
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The anal ysi s of participantsd tweets revea

contributors to SNS, actively sharing information and seeking interaction with teachers locally
and globally. The development and use of SNS for CPD primarily dependdadual
teachers, including their setffiotivation, efficacy, and engagement. However, the extent of
social media use among Saudi EFL teachers remains somewhat limited, with most teachers
using SNS for professional development once every four to ten day@dicated by
guantitative data.

The results highlight that limited technical resources and inadequate teacher training are
significant barriers to using SNS for CPD. Teachers often lack technological skills and are
uncertain about how to effectively use SNS in order to enhance classeaomng and

teaching experiences. There is a general reluctance among Saudi EFL teachers to embrace such
technology. The limited availability of technology and underdeveloped ICT infrastructure
across the country further hinder the practicality of usiNg $h EFL teaching. Additional
limitations and challenges associated with implementing SNS for CPD are identified through
data analysis. The study shows that limited knowledge, time constraints, poor technical

facilities, and teacher hesitation are majostacles to the use of SNS for CPD.

The analysis of interviews and questionnaire responses shows that, while most Saudi EFL
teacher participants use SNS, its specific use for CPD remains relatively low. A number of
participants expressed concerns about their limited knowledge of effectimglipying SNS

for professional development. Many highlighted the need for basic ICT infrastructure in
schools and advocate for formal training to ease teachers' reservations about using SNS for
CPD. These findings underscore the importance of governmton &t providing essential

ICT resources and implementing formal training programmes to promote the use of SNS for

CPD among EFL teachers.

8.3 Original Contributions of this Research

This study offers various contributions, potentially benefiting policymakers, the IT sector, and
the educational sector. Specifically, the findings hold the potential to enhance academic
teaching and learning systems. The conclusions derived from thig ctwdd lead to a
transformation in the current CPD practices of EFL teachers, provided that the entire system
acknowledges the role of SNBhe original contributions of this research are divided into two

(2) sections: the Contribution to Literature (&8)3the Contribution for Policy Makers (8.3.2).

8.3.1 Contribution to the Literature
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This PhD research brings originality to the literature on the use of SNS in CPD, particularly
concerning English language teachers in Saudi Arabia. It consolidates existing research and
provides a clear definition of CPD, as this term has been interpidtecently in various
studies. This study conducted and@pth literature review, revealing research gaps in the
current data and shedding light on issues in the educational sector. It offers valuable insights

for future researchers.

This study offers a comprehensive overview of the current status of EFL teachers and offers
thoughtful solutions to existing problems. This study is important because it reveals the
obstacles and constraints of incorporating social networking sites asal fearning tool for

EFL teachers' continuous professional development. This research has collected perspectives
from Saudi teachers, which were previously unknown, regarding the potential benefits and
barriers to using SNS for CPD, contributing to therature that predominantly focused on

other contexts. The study also brings attention to the lack of awareness and support provided
to EFL teachers for implementing new teaching strategies in their classrooms.

The primary focus of this study is on Saudi EFL teachers, who have shown resistance to
incorporating SNS into their general CPD practices. Even though many teachers use SNS as a
selfadministered learning tool, its effectiveness in driving significantgdarthin the system
remains limited. Some teachers view SNS primarily as an informal platform. This study's
results can raise awareness among all stakeholders about the potential utility of SNS, not only
for general CPD but also for Continuous Profesgidnaining (CPT). The findings encourage
teachers to explore SNS for their professional interactions and learning. Additionally, this
research highlights challenges that school administrations should address, such as

infrastructure improvement and sustdileainternet connections.
8.3.2 Contribution for Policy Makers

Regarding the potential impact of the current research results on policy, this study underscores
the need for official training programmes for EFL teachers regarding the use of SNS for their
CPD. Furthermore, this study can help in emphasising the rolesigniicance of social
networking sites in the current era of virtual learning. The framework of this study may also
have an influence on other closely related industries in terms of knowledge transfer and sharing
approaches.
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8.4 Strengths of this research

It is importantto highlightthe strengthf thisresearchOnenotablestrengthof this studylies
in its contemporaryrelevanceasit addressesurrentand crucial issuesin EFL teaching,
particularlywithin SaudiArabia. Theresearclunderscorethesignificanceof digital toolsand
integratingmoderntechnologyin today'sSaudiclassroomslt makesa compellingcasefor
incorporatingSNSaspartof teachingandlearningby addressinghe key challengesacedby
SaudiEFL teachersn SNSintegration.This researchdentifies severalchallengeselatedto
SNS usage,including a lack of understandingf the benefitsof SNS, varying perceptions
amongteachersegardingheirusefulnesgheimportanceof easeof useandaccessibility slow
internetconnectionsinadequateligital infrastructureandlimited governmensupportfor SNS
integration Besideginpointingthesechallengesthe researclalsooffersvarioussolutions.It
emphasisetheimportanceof trainingin usingSNSto developdigital skills andhighlightsthe
role of digital literacyandl e a r engageméntyhich arevital for improvinglearnerstigital
skills andfamiliarity with SNS.

Therefore,this researchholds practical and policy relevanceas noted above.It addresses
contemporaryssuesandproposesolutionsthatcanbe consideredy the MoE for integrating
SNSinto EFL classroomsn SaudiArabia. The presentatiorof both problemsandsolutions
facilitatesa comprehensiveinderstandingf variousfactors,encompassingultiple aspects
of this research.Another strength of this researchis its timeliness and relevanceto
contemporaryissuesin Saudi Arabia, particularly concerningthe impact of the Covid-19
pandemicon teachingand learning.It emphasiseshe significanceof incorporatingSNS to
facilitate remoteteachingandlearning,which hasbecomehe newnormduringthe pandemic
and postpandemicera. This argumentadvocatedor integrating SNS to improve teachers'
CPD.

This researchexhibits strengthin its datacollectionmethodslt adoptsa robustapproachto
datacollectionby notsolelyrelyingonquantitativedataanalysighroughquestionnairesyhich
may not provideaccuratanformationaboutthe researctproblem.(Bell etal., 2022).Instead,
it incorporategjualitativemethodssuchasinterviews which haveabetterpotentialto capture
the viewpoints, problems,and solutionsrelatedto the researchproblem. (Bell et al., 2022).
Interviewingallowsfor anin-depthexplorationof how SaudiEFL teachersiseSNSandhow
they addresghe challengef usingSNSfor CPD. The suggestiongrovidedby participants
regardingthe incorporationof SNSinto teachersCPD are valuablefor professionalsn the
field. The triangulationof datain this researchcombiningboth qualitativeand quantitative

methodsandtheuseof softwaresuchasMAXQDA for organisingnterviewdatainto relevant
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themesand SPSSfor questionnaireanalysis,ensurethat the results precisely reflect the
perspectivesexperiencesproblems,and practicesof participatingSaudiEFL teachersThis
practicalevidencebasedapproactenhanceshevalidity andreliability of theresearct{Bell et
al.,2022).

Finally, this researctshowsstrengthin its thoroughengagemenwith the existingliterature.It
conductsa critical analysisof variousstudiesin the literature,identifying commonthemes,
viewpoints,challengesand solutionsacrossthe literature. It evaluateso what extentthese
existingstudiesapplyor arenot applicablein SaudiArabia. This rigorousanalysiscontributes
to the developmenbf a robusttheoreticalframeworkuponwhich subsequentlatacollection
and analysisare based.The researchot only presentdts theoreticalargumentwithin the
contextof the existing literature, but also contributesto the literature by critiquing various
viewpoints.This contributeso the establishmenof a strongtheoreticafoundationfor future
researcherandpractitionerganterestedn exploringthe significanceof SNSfor EFL teachers'
CPDin SaudiArabia, especiallyin an areathat hasnot beenextensivelyresearchedbefore.
This critical analysisof theliteratureis a major strengthof theresearch.

8.5 Limitations of this research

This study also has several limitations. It is confined to the Saudi EFL sector, and therefore, its
generalisability to the broader Saudi educational sector is limited until more research is
conducted. Compared to the available quantitative data, ordgriftespondents participated

in interviews. In future research, the number of qualitative responses should be increased to
enhance the reliability of the findings. This study primarily reflects the perspective of EFL
teachers, who are the primary focusG®D, which limits the validation of the data. Future
research should include experts and students to increase the validity of the outcomes. While
the mixedmethod approach used in this study was generally effective, future research could
benefit from longiudinal observational studies to investigate the development in using general
CPD practices among EFL teachers and the extent of their SNS use for CPD purposes. Data
was collected through online surveys, but in future research, conductintpfaoe onde
interviews may enhance the effectiveness of data collection, as participants may feel more open
to discussing their perceptions and opinions.

8.6 Emerging Fields for Future Research

The educationsectoris a growing industry that continually encouragesnnovation and
competition.With theworld emergingfrom the Covid pandemicthe useof virtual classroom

systemshas becomeincreasinglycommonworldwide. New online teachingmethodsand
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recordedessonsavechallengedraditionalclassroonsystemsandpracticesOnlineteaching
offersbenefitsnot only to studentdut alsoto teacherandhigheradministrationby reducing
infrastructurecosts As aresult,manyinstitutionshavestartedoffering completeonlinedegree
programsegevenaslockdownshaveeasedin this transitionalera,the useof socialnetworking
sitesfor teachersprofessionagrowthis anemergingandvital topic.

The existing literature suggestghat SNS can serveas collaborativelearning spacesvhere
teachergrom aroundtheworld interactandhelpimproveeachother'scoreknowledge Thisis

particularly relevantfor teacherswho are teachinga secondlanguage,as it involves the

developmenbf linguistic, cultural, and pedagogicaknowledge.This study marksjust the

beginning of researchon this enlighteningtopic. However, it is importantto extendthis

researchto other educationalsectors,as English is an internationallanguageand a second
languagefor Saudi teachers.Therefore, highlighting their CPD practicesis crucial for

improvingthe Englishlearningsectorin the country.

This study opensthe door for othersectorsto conductresearchn their respectivedomains,
allowing for a comprehensiveinderstandingf CPD practicesAs individuals'capabilitiesto

shareandtransfeiknowledgevary,thisresearclstudycanserveasaninitial stepin establishing
afoundationfor furtherresearcton thetype of trainingandawareneshatcould be provided

to employees.
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APPENDIX A: Questionnaire
Questionnaire

The Role of SocialMedia in the Continuing ProfessionalDevelopment(CPD) of Saudi
English LanguageTeachers

Pleaseanswerthe questiondelow:

A - General information

i Your gender:
i Male

Female

Your age:
Youngerthan25
25 34years
35 44 years
45 54 years

a c w0 o=

55yearsandolder

i How long haveyou beenteaching?
@) 11- 20years
i Lessthanlyear O 21- 30years
i 1- 3years O 31- 40years
1 4- 10years O Morethan40years

B 1 Evaluating general CPD practices

4. Pleaseaeadthefollowing statementandthentick therelevantbox (Tick only one
box).
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Sentence

Strongly
disagree

Disagree

Neither

Agree

Strongly
agree

At least several
times per year, |
attend professiona
courses, seminars
andlectures.

| am subscribedto
academic journals
on EFL teaching
(e.0. TESOL
Quatrterly).

| readnonacademic
digital sources(e.g.
blogs on Medium)
on EFL teaching.

| read academic
articles on EFL
teaching at least
threefour times a
month.

| use servicessuch
as GoogleBooksto
search for new
informationon EFL
teaching.

| useSkypeor Zoom
to communicate
with  other EFL
teachers.

| use Google Docs
orsimilarservicedo
shareknowledgeof
EFL teaching with
my colleagues.

At least two-three
times a month, me
and my colleagueg
meetin personand
discuss our
knowledge of EFL
teaching.
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At least several
times per year, |
visit a physical
library and read
books and articles
on EFL teaching.

C 1 Usingsocialmediain general

i Do you usesocialnetworkingsites?

i Yes(skip Q6)

i No

i If youranswerto the abovequestionis No, thenchoosehereasonwhy?You can
choosanorethanone. (End of questionnaire)

1 | amnotinterestedn joining socialnetworkingsites

1 | joinedonce,butl d i demjdyit

1 | t afasnsimy culture

i No privacy

List anyotherreasons

1 Which of thefollowing socialnetworkingsitesdo you use?Pleasdick all thatapply
1 Facebook O  Myspace

1 Twitter O  WordPress

1 YouTube o  Pinterest

2 Instagram o SlideShare

3 LinkedIn O  Snapchat

Other.Pleasespecify

1 Whatdo you usesocialnetworkingsitesfor? You canchoosemorethanone

i Personapurposes

1 Professionapurposes
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i All of theabove
Other.Pleasespecify

How oftendo you go on thesesocialnetworkingsites?
Everyday

2- 5 daysaweek

1

1

1

1 Onceaweek
1 Onceeverytwo weeks
1

Onceamonth

1 Roughlyhowlong haveyou beenusingsocialnetworkingsites?

1 Lessthanayear o 4 6years

2. 1- 2 years O 6-8years

3 2- 4years O Morethan8years

D i Using socialmediafor professionaldevelopment

1 Haveyou usedsocialnetworkingsitesto enhance/our professionatlevelopment?
1 Yes
i No (End of questionnaire)
1 Which of thefollowing socialnetworkingsitesdo you usefor professional
purposes?

Pleasdick all thatapply

1 Facebook O  Myspace

1 Twitter O WordPress
4. YouTube o  Pinterest
5. Instagram o SlideShare
6. LinkedIn O Snapchat
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Other.Pleasespecify

T

How oftendo you go on thesesocialnetworkingsitesfor professionapurposes?

Daily

= =_ =4 4 -4 - -2

Onceaweek
Onceafortnight
Onceamonth

Everytwo months

professionapurposes?

i Lessthanayear

1 1-2 years

1 2-4years

i 4-6 years

i 6-8 years

i More than8 years

Lessoftenthanabove

Roughlyhow long haveyou beenusingsocialnetworkingsitesfor

15. Pleaseaeadthefollowing statementandthentick therelevantbox (Tick only one

box).
Sentence . .
itrongly Disagree Neither Agree Sy
isagree agree
Teachercore knowledge

My awareness of
new trends in
classroom
instruction (e.g.
digitally-assisted
learning)is high.
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I am highly
knowledgeable of

methods for
managing the
behaviours of my
students (e.0.
providing  verbal
feedback).

| know what PD
programmes are
provided by the
government  and
what the entry
requirementsre.

| know how to

conduct
independent
research (e.q.
searching for

academiarticleson
EFL teaching).

My English
proficiencyis higher
than the

requirementsposed
by my currentplace
of employment.

| am awareof how
linguistic
phenomenain the
English  language
(e.d.idioms)maybe
a result of cultural
phenomena.

SNSUsage

I use  social
networking sites to

contact other
English  teacherg
from English

speakingcountries.

| follow the
accounts of
educationabfficials
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to be awareof what
IS goingon.

I use  social
networking sites to
answer st ud
guestionsand give
feedback.

I find social
networking  sites
useful for searching
educational videos
andtutorials.

I use social
networking sites to
share knowledge
and materials with
otherEFL teachers.

I use social
networking sites to
collect feedback
from colleagues.

| usesocialmediato
searchor newideas
about teaching
methods and
practices.

I use  social
networking sites to
scanfor recentnews
aboutEFL teaching.

| usesocialmediato
discover new ways
of motivating my
students(e.g. funny
pictures,
educational games
motivational
phrasesetc.).

I use  social
networkingsitesasa
sourceof creativity

andinspiration.
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| will identify teacherswho usesocialmediafor professionalpurposesand may ask you

for your permissionfor me to analyseyour written exchangeswith other professionals.
Are you willing for meto do this?

i Yes
i No

Are you willing to be interviewed about your use of social networking sites and

professionaldevelopment?

0] | amwilling to beinterviewed

0] | amnotwilling to beinterviewed

Pleasewvrite your nameandyour preferredcontactmethodif youarewilling to beinterviewed.
Pleasebe surethatall informationwill betreatedasconfidentialandyour personahameuwiill

notbe mentionedn thereportedindings.

Name:

Mobile Number:

E-mail:

Thank you very much for your participation

--End-
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APPENDIX B: Interview Transcripts of 15 Participants
Interview with Male Participantl (MP1)

Me: Okay,thankyou for agreeingo takepartin thisinterview.

MP1: Okay,thankyou somuchfor havingmea participant.

Me: You're welcome.just | would like to tell you someinformationaboutthis study at the
beginning thenwe'll startto askyou questionsthe corepartof theinterview.

MP1: Ok.

Me: I'd like to thankyou for agreeingo takepartin this study.Justbeforewe startinterview,
| would like to introducemyself, (hameof the researcher)the researcheof this study. The
purposeof this studyis to investigatethe role of social mediain the CPD of SaudiEnglish
languagdeachersn SaudiArabiaandto whatextentdo theyusesocialmediafor the CPD.A
guestionnairevasthefirst phaseof this study,asyou havebeenrequiredto complete which
was,asyouknow,anonlinequestionnair¢hataimsto investigateherole of usingsocialmedia
for enhancingSauditeachersCPD. I'm conductingan interview with the participantswho
agreedo beinterviewedandyou areoneof them.Thankyou, again,for agreeingo takepart
in this study.Justto let youknow, beforeaskingthequestionsthatall thecollectednformation
will beconfidentialandwill only beusedfor researctpurposesSo,is thatokay, for you?
MP1: Yeah,I'm awareof theseprocedures.

Me: Thankyou somuch.

MP1: Would you mind mehavinga questionplease?

Me: Yesof course

MP1:1 amnotfully awareof the acronymCPD, nowadays)'m beingof so manyacronyms.
Canyou explainwhatis CPD standdor please?

Me: Yeah, of course that'sa good questionbeforewe startthe interview. The CPD is the
continuingprofessionatlevelopmentSo, asyou know, we canthenunderstangrofessional
developmentas the developmentof a person'sknowledge,expertiseand competenceas a
skilled teacherspecifically.] mean,to get more knowledge,and shareideaswith otherlike-
minded teachersfrom different parts of the world. So, to give, you know, to get more
knowledge jnformationandideasandwhat'sgoingonin thefield.

MP1: Ok, thankyou. Thankyou somuch

Me: Justbeforestartingthe corepartof theinterview,how long haveyou beenteaching?
MP1:I've beenteachingfor almostfive yearsnow.

Me: Okay good.Canyou tell me which socialnetworkingsitesdo you usemostto enhance
your CPD? | mean,which one is mostly usedto enhanceyour CPD, to enhanceyour
professionatlevelopment®sit like for example,Twitter or Faceboolor differenttypeof social
networkingsitesAVhich onedo you usemostly?

MP1: Yeah, thank you so much for this. uhm | would say mostly, mostly YouTube,uhm
Twitter, somesometimed witter butit's goingto be mostly YouTube,| think it's efficient. It's
souseful,youknow,youjustyou don'tjustgettheinformationaswritten information,you get
visuals,yougetexplanatiorof howto do somethingandyou canfind theresourcesometimes
belowin thedescription.You know, Twitter, you arerestrictedwithin few numbersit is going
to belike densanformation.

Me: Why do you particularly usethis social network site for your CPD?Could you tell me
moreplease?

MP1:Yeah.Again,asl said,l would saymostly YouTubeandTwitter, you know, for Twitter,
you getdirectaccesgo theresearchehimselfto ummafamouslinguist, for example Zoltan
Dorneyor we canhaveTomlinsonanyfamouspersonin thefield, you cangetdirectaccesso
him to bethefirst oneto getthe informationwhenhe tweetsor postsomethingyou arethe
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first oneto know. And for YouTube,asl said,it's muchbetterfor explanationYou getvisuals
you getaudio;you getdescriptionyou getresources.

Me: That'sgood, how do you useit for your continuingprofessionadevelopment? mean,
YouTubeor Twitter, doyou useit daily or onceaweek?How do you useit?

MP1: Well, | haveto be honest,| would useit at the beginningof eachsemesterwhen |
preparednyselfto the to the semesteasa long period,| would staywith my timetable.The
first weekl havethis lessonandthenl| preparemyselfthe secondandtill thefinal week.And
thenduringthe semestereachtwo to threeweeksl might geta chanceto look hereor thereto
thel meanour everydayor weekly.

Me: Alright, good.Umm, So,is thereany barriersof notusingl mean differenttype of social
networkingsitesfor your CPD?or to whatextentdo you useit for your CPD?

MP1:You know, it depend®n| think I'm notfamiliar with Facebookl amabit old fashioned.
It's only YouTube,SnapchatyWhatsApp,Twitter, thesefour I'm not fully awareof any social
mediasites.

Me: Okaythatis goodpoint aboutFacebookCouldyou tell me moreaboutyour usingsocial
mediafor your CPD?Y ou saidyou startedusingit for your CPD, just at the beginningof the
semesterWasit thisyear?

MP1: Maybeyou know, asafreshteachesstill five years,| guesd'm still fresh.So,youknow,
thefirst two years,Theteachewill notlike like, bestronglypreparedandhavethatexperience
thatat the beginningof the semestel shoulddo this.

Me: Umm

MP1:Yeah,youknow,you'rejust,let'ssay,keenwaitingfor your salaryto cometo enjoyhaha
andlateryou should,thenl felt thatl shouldlike startgrowingup andmakemyselfa pioneer
in thefield of teaching.Then,| startedike creatingfor example postingtweets for example.
And later aftertwo to threemonths.l checkthatthatwasmy tweetwherel wastwo months
and where | am now. So, it's yeah. Let's say for consolidation,and I'm checking my
performancemostly on tweets,my own tweets.

Me: That'samazing couldyou give moreexplanatioraboutthe tweets?

MP1: Yeah.Yeah.l usedto checkmy performancghroughmy own tweets.For example If
I'm looking for atweetyearsago,| would remembel wasnothingandnowadays|et'ssaya
bit of pioneeratthefield. So,l would useit like to checkmy performancehroughthe yearsl
wasknowingabit andnowadayd know muchmorethanthat.So,this is oneway of checking
it.

Me: That'sgoodthat'samazingls thereanybodywho recommendegou to useit for your
CPD, or juststartingby yourself?

MP1: Mostly startingby myself,you arealmostawareof what'sgoingon, let'ssaythat
educationabrganizationin our countryis startingto grow up andmakingsucha good
performancebutstill notfully awareof usingtechnologythesetechnologicalssuesandl
mean,| meanauthenticityis not totally usedfor eitherperformancer in the materials
themselvesSo,| think we shouldfocuson this point later.

Me: Okaygood,will yourecommendisingsocialmediafor someoneelseto useit for CPD

or just?

MP1:Yeah,l would, | would recommendhis one.As | said,whenyou like postsomething,
the bestof yours,of your thoughtsto postit somewhereAnd aftertwo to threemonths,your
postthe bestof yoursandthenyou cancheckyour performancehroughthesetweets.l think
thisis oneway of doingit.

Me: Right. That'sgood.Thankyou somuch.Do you think usingsocialmediahelpsyouto
enhanceyour continuingprofessionatevelopment?

MP1: Yeah,yeahfor sure.As | said,whenyou like follow for examplean English
departmenandon Twitter andyou find thatnowadayshereis newresearchn thefield, and
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thereis anewtechniquewho'sjust hadbeenproposedSo,you know this, you startedto
applythis andthenyou canfind thenyou cancombinethefindings| think it's sousefulyeah.
Me: That'sgreat,did you find any problemsof usingsocialmediafor CPD?l meanyou said
atthe beginningthatyou'renot familiar with usingFacebook.

MP1: Uhm,I think this pointdepend®n the persorhimself.Um, for example] don'tlike to
changel mean| dol don'thaveanaccounton Faceboolor on Instagrampecausé don't
like to change&rom oneappto anothersoit is Onepoint.

Me: Thisis goodpoint.

MP1:Yeah,also,l think sometimesthesearedistractingyou.| mean,you openfor example,
let'ssayTwitter andfind atweeton football andanothertweeton a political hotissuethenit
distractsyou from your interestwhich is English,or whateveuiit is.

Me: Uh, that'sgood.Couldyoutell mejust aboutthe advantagesf usingsocialmediafor
CPD?

MP1: Again, | would saylike checkingperformancemostly,whichis agoodandimportant
point. And to be up to date,to beto havemorethanonesourceof information,yeah.

Me: Do you think socialnetworkingsitescanhelp otherEnglishteacherg¢o enhanceheir
CPD?

MP1:1 think this would work, if it is alreadyprepared| mean|f teacheravea networksite
or anaccountor exampleon Twitter, andl postmy findingsin a particularareato that
accountAnd thataccountpostedo othermy colleagueshisis goingto beuseful;! think.
Me: Okay,thelastpartof thisinterviewis aboutthekind of assistancer trainingdo Saudi
Englishteachersieedwith the useof socialnetworkingsitesto enhanceheir CPD?l mean,
haveyou got anytraining,assistancabouthow to usesocialmediato enhance/our CPD?
MP1:Uhm, no, mostlyno,andl would saythis, mostly becausgou know, the recentfew
yearsthereis a bit of focuson, on usingtechnologybutit wasfor the useof onlineteaching
andyou know, thingsarousedy the pandemicOtherwise] think thereis a direction,or the
Ministry of Educationis goingto do soon,| believethisis goingto happen.

Me: Do you think thatyou needtrainingwith the useof socialnetworkingsites?

MPZ1: Uhmm,

Me: Do youthink it's agoodpointto have like trainingwith the useof socialnetworking
sitesto enhanceeachersCPD?

MP1: Yeah,yeahl think the advantagesf usingsocialnetworkingsitesif theadvantageare
introducedo theteacherghemselveslt's goingto makeadifference,l believe.

Me: Good.Goodpoint. Thisis agoodpoint. Whatkind of trainingdo you think thatEnglish
teachersvould needwith the useof socialnetworkingsites?Sometimesasyou know some
teacherglon'tknow how to usesocialmedia.

MP1: Yeah.

Me: Do you think they needmoretraining aboutthis thing?With the useof socialnetworking
sites?

MP1:1 think, asl saidbefore,if theadvantagesf networkingsitesareallowed,thenthe
teachemill be motivatedto usethem.Forexample] told youthatl don'tuseFacebookand
in my opinion, it's uselessSo, if | amintroducedo the advantagesf usingFacebookto
enhancemy performancethenfor sure,| wouldn'topenmy accountirectly afterthe
workshop.

Me: That'sagoodpoint. Yeah,that'sgood. That'sthe lastquestionof theinterview.But
beforethat,do youwantto addanything?Regardinghis topic?

MP1:No, it's justthatpartof trainingfor teacher®r showingteachethe advantagesf
socialnetworkingsites,to introducethemto the CPD andat the sametime or beforethat,
teachershouldbeintroducedo the notionof CPDitself becausé askedyou atthe
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beginningof this, whatis CPD?So,I think teachersatthe beginningshouldbe introducedo
this notionandthenintroducedo the benefitsof socialmediaappsto improveit

Me: Many thanksfor agreeingo takepartin this study.

MP1:It's fine, anytimel amavailable.

Me: Thankyou.

263



Interview with Male Participant2 (MP2)
Me: Okay,thankyou, (nameof the participant) for agreeingo takepartin thisinterview.
MP2:You arewelcome

Me: I'd like justto tell you someinformationaboutthis studyat the beginning,thenwe will
startto asksomequestionsaaboutthe corepartof theinterview.

MP2: Ok

Me: As | told you, beforestartaskingquestionsJ'd like to introducemyself, (hameof the
researchertheresearcheof this study.So, the purposeof this studyis to investigatethe role
of social mediain the CPD in the continuing professionaldevelopmentof Saudi English
languageteachersin Saudi Arabia and to what extent do they use it for the CPD. A

guestionnairavasthefirst phaseof this study,asyou havebeenrequiredto complete which
was,asyouknow,anonlinequestionnair¢hataimsto investigateherole of usingsocialmedia
for enhancingSaudi teachers'CPD. I'm conducting,you know, an interview with the
participantswvho agreedo be interviewed,andyou areoneof them, So, thankyou againfor

agreeingo takepartin this study.Justto let you know beforeaskingthe questionsthatall the
collectedinformationwill be confidentialandwill only be usedfor researchpurposesSo, is
thatokayfor you?

MP2:Yes,yes.

Me: Okay,beforestartingtheinterview,I'd like to tell you moreaboutthe CPD.Whatis CPD?

CPDstanddor continuingprofessionatlevelopmentSo,asyouknow, we canthenunderstand
professionaldevelopmentas the developmentof a person'sknowledge, expertise and

competenceasa skilled teacheryou know, specifically,| mean,to getmoreknowledgeand

shareideaswith otherlike-mindedteacherdgrom differentpartsof theworld. So,to getmore

knowledge nformationandideas,andwhat'sgoingonin thefield. Okay, beforestartingthe

corepartof theinterview,just!'d like to askyou, howlong haveyou beenteaching?

MP2: Approximatelyllyears
Me: Okay, that'sgood.Which degreedo you have?
MP2: PhD,in Englishlanguageeaching.

Me: That'sgood.Okay, could you tell me which socialnetworkingsitesdo you usemostto
enhanceyour CPD to enhanceyour professionadevelopment? mean,which oneis mostly
usedto enhanceyour CPD? For example, Twitter, Facebookor different type of social
networkingsitesWVhich onedo you usemostly?

MP2: Well, | think it's, it dependsfor example, Twitter, give methe ability to reachdoctors,
professorsn my field, to follow whatthey say,readsomeof the researchandinteractwith

them.So,thisisfor me, Twitteristhebest Also, we havefor merecently || triedto usetelegram
andl think it may be alsorelatedto CPD. So, | studyfrom the telegrama lot. So, thesetwo

socialnetworkingsitesarethe mostimportant.Sometimes| useYouTubeto revisesomeof

thethingsthatl needto know in a shortperiodof time. So,thesearethe top threesitesthat|

use.
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Me: So,the mostoneis?

MP2: Yes,the mostis Twitter, becausét givesmethe,for example] think, sometimesbout
trying to goto, to developmyselfmore,trying to continuemy study.So, | follow somepeople
who areatthetop of thefield, andl try to readsomeof their latestresearchTwitter givesme
the ability to accesgshemeasierthanthe othersites,like journalsor somebecausehey, they
publishit on Twitter, sometimedor free.

Me: Alright, goodpoint.

MP2: Or sometimesheydiscussanidea,andit's interestingustto, to reachandlistenandsee
it in aclosedcircle.

Me: That'samazingasyou said,they postor tweettheir articlesfor free.So,how do you use
it for your CPD?I mean,Twitter, YouTube,do you useit daily? oncea week,twice aweek?
Or howwould you useit?

MP2:1 don'tthink if it asthis way, no daily or weekly or somethinglt dependsfor example,
Twitter, it depend®nthetimeline.You know, | havecertainfollowers.| havefollowersfrom

all differentareasnotjust English,or notjust relatedto enhancingny CPD,just like general
topics.So,sometimes seeatweetfrom oneof thedoctorsor oneof the professorshatl follow

on,you know, |, | startto readaboutthe tweetsthatthey say,or theresearchhatthey puton

their Twitter page.And it takesmeto differentareasalsorelatedto English.So,| don'tthink

thateveryday| needto look or everyweekor somethingdike that. It dependsometimeson

theneed Forexamplesomedays,| think that,you know, I getthis urgeto try to readmoreor

try to understananore.And someotherdays.l don'tthink aboutthatatall. So,it dependn

whatl haveon thetimeline.However,YouTubeor telegram] openthemspecificallyfor that
purposeCPD.So,also,it depend®ntheneed.So,| can'tsaythatl doit weeklyor yearly.

Me: | see.So,you meanwheneveryouwantit, you canopenit directly straightaway.

MP2:Yeah,yeah.That'sthebeautyof it. You know, youcanreachit atanytime.It's free.You
only needaninternetaccess,

Me: Right. Are thereanybarriersof not usingsocialmediafor CPD?
MP2: Barriers?

Me: Yes, sometimesyou know, someteacherdon'tknow how to usesocialmedia.Do you
think arethereanybarriersof not usingit?

MP2: Ahh, It dependsas| saidearlier,because think everysocialnetworkingsiteis unique
in its own. So, some peoplethey are expertsin Twitter and some people are expertsin
telegramsAnd | think it dependsn the way or how to look. For example,in Twitter, if you
find theright peoplethatsparkyour interest,it's easierto getinvolvedin CDP. You canfind
professorsor doctorsor evenbachelor'sdegreestudentsor master'sdegreestudentsor PhD
studentsThey talk aboutthingsthatinterestyou in your areain Englishlanguageteaching
evenin more specificways.Somepeoplearedrawnto phonetics somepeoplearedrawnto
syntaxandsomepeoplearedrawnto researctareasn general.So, if youtry if you canfind
the peoplethatinterestyou, it's very goodidea.For YouTube,it only dependsn your what
the informationthat you are looking you'relooking for. And telegramis alsorelatedto that
areatelegram.Telegramfor meis relatedaboutteachingenglish,like in schoolsorin general,
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teachinglike grammar reading,listening,thesetypesof thingsthat relateto the job. | think
thatit helpsalot to enhanceCPD.

Me: Okay. That'sgood.Canyoutell me moreaboutyour usingof socialmediafor your CPD?
Whendid you startusingit for your CPD specifically?

MP2:Well, | startedusingit whenl wasstudyingfor my master'siegreeAnd | usedFacebook
atthe beginning.But | don'tunderstandt alot, you know, theway | don'tunderstandi, or |
don'tlike it alot, eventhoughit's easiersometimesBut it's, you know, | havesomeissuewith
it. So,| startedio go searchn Twitter, andsometimesn YouTubeatthe beginning.But also,
mostof thetime, you know, atthe beginning,| usedlike, you know, GoogleScholar,andthis
type of website that'sour generalwebsite notrelatedto socialmedia,l tried to beinvolvedin
LinkedIn, | don'tthink | don'tknow if it's consideredsocialmediawebsiteor not. And | also
didn'tunderstandt in awaythat'sl foundinformationthatl needin differentsites.So,if we're
talking aboutsocialmedia, Twitter, for meis numberoneright now.

Me: Alright, that'sgoodandamazingls thereanybodywho recommendegou useit for your
CPDor juststartingby yourself?

MP2:No, whenl first startedmy Twitter account) usedto follow someof my colleaguesAnd

| seemy colleaguedollow otherpeoplethatdoctorsin differentuniversitiessol, for example,
goto my friendsfollowing list. And | try to seewho theyfollow. And thenl startedto notice
thattheyfollow this professormandfor example King Abdul Aziz University andthey started
to follow this, anotherprofessorin University of London,andso on. So, | startedto follow
thesepeople,| startedto readtheresearchpr readwhatthey postin the timeline, or Twitter
page.And the downsidefor Twitter in thatareathatit's, it's open.You know, andit depends
on peopleminds.Sosometimesvhenl follow this guy, or this professortheydon'tpostCPB
relatedtopicsall thetime, sometimeghey posttheir personabpinions.Sometimeghey post
differentthingsthattheyfind funny or interestingnotrelatingto my field in Englishlanguage.
But it's interestingto you know, to seea personandthat persondraw you to anotherperson
andsoon. So, it's like awebnetor anet,it's very, very interestingprocess.

Me: Good.Do you think usingsocialmediahelpsyouto enhance/our CPD?

MP2: 1 think yes, it helpsmebut only if youwantto enhanceyour CPD,only if you wantto
go to anotherlevel. Somepeopleare happywith the way they are,they are happythat they
havea job, andtheygetpaid. And that'sit becausehe job afterawhile it getsrepetitive,and
they think that they havethe knowledgeto performgoodor performbetterin their in their
level.l think CPD,I think it shouldberelatedto postgradstudyfor me,youknow becauseafter
you getyour degreeandyou havea job andthe job is the sameno matterwhatyou do, only
now they put like alicensetesteveryfive years.But eventhoughsomeof the informationis
thesameyou will only needto reviseit Soit's like, thereis away to it, you know, you don't
needto developyourself,pasta certainpoint. But if you wantto pursuea postgraduatstudy,
you needCPDalot.

Me: Okay, that'sgood.Would you recommendising socialmediafor someoneelseto useit
for theCPD?

MP2: | would recommendt. Yes.If | find someonénteresting,you know, for example,on

Twitter, | foundthis professorandtheypostalot of theirinterestingvork. I try to maybewhen
| talk with someof my friends,maybel will recommendhatfollow that personor seewhat
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thisresearctsaidaboutthisareaor thisarea And | foundthatresearctonfor exampleTwitter.
Soyeah,it's awayto getinvolved.| don'tthink it's the only sourcelt's a valuablesource But
| think it's like a gatewayto somethingbetter,or somethingmore.

Me: Okay.Whataretheadvantagebere?Canyou tell me moreaboutthe advantagesf using
socialmediafor CPD?

MP2: Well, for example,you know, you canaccesst almostany time andyou canfind the
informationthatyou wantvery quickly. You know, so,speeds very important.Availability is
important. And it dependsalso on what you need,for example,that | needto learn about
statistics] think SPSSor somethindike thatl forgot. And theonly sourcethatwashelpful for
mewas,for example,YouTube,| couldn'tunderstandhebooksthattheyrecommended,read
abouttwo books.Theyweretoo generalthey, sometimesheywhentheywerespecific,they
were written in a languagethat | couldn't understand.Because,for me, for example,
mathematicor somethinglike that, it's like, a weak point. So, whenl|, when| searchedn
YouTube,andl foundalot of videosthatexplainwhatl wantbetter,| tried, it helpedmealot.
So,it dependsn the stagethat you want, or the thingsthatyou want. Soyeah,thesearethe
advantageghat! canthink of right now. Also, you can,for examplejf you arelike you want
to pursuea PhDstudy,you cantry to contactsomeof the peoplethatyou follow from Twitter,
for examplecolleaguesthat cangive you sometips, or give you someideasaboutdifferent
universitiesthatthey attend.You cantry to contactdoctorsor professorghatyou would like
themto supervisg/ou, for examplepn Twitter, sothereis anestablishettnowledge Somaybe
it's usefulthatway. Or maybethat'syou aremorefamiliar, morefamiliar with theirwork since
you follow themin a daily basis.Somaybethis is oneof theadvantagethatyou canthink of.

Me: Yeah,thankyou so much.Do you think social networkingsitescan help other English
teachergo enhanceheir CPD?

MP2:Yes.Yes.It canhelpthem.Butit depend®nwhattheyneed.So,for exampleright now,
Twitter, maybelike the numberonesourcel'm sorry, telegramis the numberone sourcefor
teachersn general Also, Englishteachersbecauseasl| said,thereis a yearlytesteveryyear
andtheyneedcertaingradedo havetheirlicense.So,theygotatelegramandtheytry to look
at the examplesof the booksthat areavailablein telegramin a very simpleway, ratherthan
trying to find it on Googleandsoon. So,therearesomepeoplethatrecommendlifferentbooks
in for example Englishlanguageon any otherareathatyou find it helpful in your CPD. So
yeah.

Me: Okay, the last part of this interview is aboutthe kind of assistancer training do Saudi
Englishteachersieedwith the useof socialnetworkingsitesto enhanceheir CPD?I mean,
haveyou got any training, assistancebouthow to use social mediato enhanceyour CPD
beforeor?

MP2: No, actually,no, it's like, somethinghatyou learnwith thetime, you know howto use
thatappfor your own benefits.As you know, they areopensites,you know, you candiscuss
or talk aboutanything.So, you only needto, to know how to reachthe peopleor reachthe
groupthatcanhelpyou. Forexample] don'tuseFacebookbutif someondry andsit with me
andtold methattherearecertaingroupsor tell mehowto useFacebookor my own benefitin

CPD, 1 will useit, butl don'tknow how andl find anothersource.So,now | don'tl don'tuse
it, or I don'tthink thatl needit. Butif someonesit with meandsaid,you canfind thesepeople
andyou do this andthis andthis andyou canfind this, it will bevery helpful.
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Me: That'sagoodpoint. Do you think thatyou needtrainingwith the useof socialnetworking
sites,or Englishlanguagdeachersieedrainingor assistanceith theuseof socialnetworking
sitesfor their CPD?

MP2:1 thinkit depend®ntheunderstandingyouknow, if thereis atrainingaboutusingsocial
media,l would like to askthe questionwhatwill theydo?How will theytrain me?Will they
open Twitter, and say go follow that person?Or writes in the researchbox, English
developmenbr anything?So, it depend®ntheideaor theimaginationof the peoplewho will
try to designa coursefor that, becausdor examplejf we talk aboutTelegramyes,telegram
is anopensource andyou canfind any, maybeall the thingsthatyou needin CPD but some
of them,for exampletheyputbooks,andthebooksasyouknow,theyareprotectedYou need
to buyit. Usingit thatway, you know, it's maybeit's illegal. So,| thinkit's very difficult to try
to tweakthe coursefor theteachersmaybethey'll sayyou canfind somegroups buttheycan't
gointo details,how to benefitfrom thesegroups.So, maybethereis anissuesometimes.

Me: Yeah,but | mean,whatkind of training do you think that Englishteachersvould need
with the useof socialnetworkingsites?You know, sometimessometeacherslon'tknow how
to usesocialmedia,or do notlike usingsocialmediafor the CPD?Do you think we cango.

MP2:1 think you canbackto the advantagethatwe spokeof earlier,you know, accessibility
and availability and speed.So maybe,you know, the training that they need,how to access
them,howto createanaccountandhowto find theinformationthatyou need,n avery quick
way, you know, so if you opentheseareasto them, they will try to developtheir own
knowledgeandtry to benefiton their own.

Me: That'samazing.Yeah,that'sa goodpoint.

MP2: Thankyou. Thankyou. That'sthe lastquestionof theinterview. But beforethat,do you
wantto addanything?

Me: Well, | think it's abroadstatementvhenwe saysocialmediabecauséor me,| think every
site,oneof thethreeor four sitesareuniquein their owns.So,for example,YouTubeis like a
goldmine butwe didn'ttalk alot aboutYouTubein this Interview,becausé don'tuseit in that
way. So,yeah.Sometimest's difficult to think aboutthe questionsvhenwe, you know, form

thesequestionsin social mediawebsites.And | also understandt's very difficult to try to

constructesearchiegardingustmaybeonesiteor two sites.Soyeah,maybethisis something
to think about.

MP2: Okay,that'sit. Thankyou somuch.Many thanksfor agreeingo takepartin this study.
Thankyou.

Me: You arewelcome.
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Interview with Male Participant3 (MP3)

Me: Okayuhthankyoufor agreeingo takepartin thisinterview.

MP3: You arewelcome.

Me: Actually beforel startthisinterview! wantto introducemyself. | am(nameof the
researcher), amtheresearcheof this study.So,the purposeof this studyis to investigate
therole of socialmediain the CPDin the continuingprofessionatievelopmenof Saudi
Englishlanguagdeachersn SaudiArabiaandto whatextentdo theyuseit for the CPD. A
guestionnairevasthefirst phaseof this, of this uh study.

MP3: Okay.

Me: Souhasyouhavebeenrequiredto completeanonline questionnaireih which aims
to investigateherole of usingsocialmediafor enhancingSaudit e a ¢ GRDr Sothe
interviewswill bethesecondohase.Uh andl will conductinterviewswith somepatrticipants
andwho agreedo beinterviewedandyou areoneof themandthankyou for participatingin
this study.

MP3: You arewelcome.

Me: Thankyousomuch. Justto let you know uh beforestartingthis interview, all of the
collectedinformationwill be confidentialandall uhandwill only be usedfor research
purposes.Souhthefirst my questionustyou know | wantto askyou how long haveyou
beenteaching?

MP3: Okayfirst niceto talk to you.

Me: Thankyousomuch,thankyou.

MP3: | havebeenteachingfor uh 2 years.

Me: Okaygoodfor 2 years. Sowhich degreeyou have?

MP3: Uh bachelor'slegree.

Me: Good,good,hopeeverythingis okaywith you.

MP3: Yeahthankssomuch.

Me: Socanyoutell mepleaseaboutuh yourusingof socialmediafor your professional
developmentor your CPDplease?

MP3: Okayyesum | usedifferentuh socialnetworkingsitesto enhancemy uh professional
developmentAs you know uh nowadayswith developmenbf technologyuhit is very easy
to usesocialnetworkingsitesanytimefrom differentdevicessuchassmartphoneso get
moreknowledgeanddifferentinformationsol cansharemy ideas.

Me: Mm-hmm (affirmative)
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MP3:

Me:

MP3:

Me:

MP3:

Me:

MP3:

Me:

MP3:

Me:

MP3:

Me:

MP3:

Me:

MP3:

Me:

Uh aswell with otherteacherdrom differentpartsin theworld. Uh social
networkingsitesuh helpusto shareideasandexperienceavith manyteachersandto
bein touchwith themeverydayandto be updateour knowledgeandto getlots of
information.

Great,sowhatto extentuh do you usethe socialnetworkingsitesfor your CPD,for
your you know professionatlevelopment?

Okayuh actuallyl usesocialnetworkingsitesfrom oneto two timesaweek.
Mm-hmm (affirmative)

And notjustfor my CPDuh | useit alsofor thesocialpurposesol cancommunicate
with my friendsfrom differentcountriesandwith my family aswell. Souh| must
use,l mustuseit for my professionatievelopmenatleastonceaweek.

Good,soyou useit from oneto two timesaweek?

Yes.

Foryour professionatievelopment.

Yesthat'sright.

Goodis thereanybodywho recommendegou to useit for your uh professional
development?

Yes,yesof coursesomeof my colleaguesecommendedh meto usesocial
networkingsitesuh for my professionatlevelopmenandtheysaidto meit haslots of
usefulinformation. Sol tried to useit for my professionatlevelopmenandactually
foundit very usefulfor me. Becausebecausé canaccesgo it anytimeand
anywhereeasilyif thereis internet[laughs]andthat'soneof its advantages.

Okaysocanyou explainthis point pleasemore?

Yessure. As youknowif thereis nointernetyou cannotaccesgo thesesites,
exampleFacebookWhat'sUp, Twitter, you cannotuseit anymore.Sol haveto bein
the placeshathaveinternetotherwisel cannotdevelopmy professional.
That'sright yes. Sowill yourecommendt for someonelse?

Yesyesof coursel will recommendt my friendsandmy colleaguedo usesocial
mediafor their professionatlevelopmentsorry. As | foundit very usefulandthey
cansharedeasandexperiencéecausaeve communicatevith differentteachergrom
differentcountrieseasilyjust by a click.

Yesthat'sright. Sodid youfind anyproblemsw~vhenyou usethe socialnetworking
sitesfor your professionatlevelopment?
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MP3:

Me:

MP3:

Me:

MP3:

Me:

MP3:

Me:

MP3:

Me:

MP3:

Me:

MP3:

Me:

Okayasl saidbeforein someplacesuhthere'snointernetwhich will preventusto
usethesesitesanduh somesocialnetworkinguh sitesaredifficult to use. And that
mighttaketimesto be familiar with it. Sol haveto learnfirst how canl useit, thenit
will bemorefamiliar.

Greatsois thereanadvantagesanyou tell me aboutadvantagesf usingsocial
networkingsitesfor you know professionatlevelopment?

Okayasyou know socialnetworkingsitesarefree without any costandany effort and
| canuseit from manydevicesgxamplelaptopsandsmartphoneandl canuseit in
my waiting time, examplewhenI'm waiting in abusstop,andwhenl'm travelingby
train.

Ohthat'sgreat. Socanyou tell mewhich socialnetworkingsite do you usemostto
enhancegyour professionatlevelopmenplease?

Okayin factmm yes,themostoneis Twitter.

okaywhy do you particularlyuseTwitter for your professionatlevelopment?

| preferusingTwitter to enhanceny professionatlievelopmenbecausdt is very easy
to meandl know how canl useit andl createdny accounin Twitter five yearsago
sol'm familiar with it.

Mm-hmm (affirmative)

Okayandsol cantweet,re-tweet,uploadimagesand| canpostlink.

Okaywhataboutthe otheryou know the othersocialnetworkingsites,you know |
meanFaceboolandYou Tubeandothers. Are theydifficult to useor what?

Well normallyl first joined Faceboolbecausé got friendsaroundthe world andit
waslike aneasyway to keepin touchwith people. Thatuh, thatwasmy mainreason
for usingFacebook.And in factthereis alot of benefitssol useit for my
professionatievelopment.But my mainusageof Facebook would sayit is the
socialreasonsothatis why | preferto useTwitter for my professionatievelopment.

Good,okaysowhich accountsih doyou uhfollow on Twitter?
Uh actuallyl follow manyaccounton Twitter, oneof themIATEFL, IATEFL which
haslots of newthingsaboutteachingenglishasaforeignlanguageandl| follow

TESOLandmanyexpertsaswell.

Good,how do you useit you know how do you useit for your professional

development?

MP3:

Um | cancommunicateavith like-mindedteachersvho tweeteverydaythenl canre-
tweettheir tweetsandl canexchangedeaswith them. Um sothatwill helpmeto
enhanceny CPDalsoif | haveanyuh problemswith it. | cancommunicatevith
expertsto helpmeto solveit. With socialmediauhthere'dike um amassivea
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Me:

massivepushout potentialto meetpeoplewho would nevernormally havethat
chanceo meetthemin thereallife faceto-face. So,you havegotthis massive
amountof informationandit is really goodto connecto, connectwith otherpeople
who areuh kind of oneof the sameuh networkasyou.

Goodgreat,that'suh you know the lastquestionbut uh you know uh do you wantto

addany,anything?

MP3:

Me:

MP3:

Me:

MP3:

Me:

MP3:

Uh | think usingsocialmediafor specificityasa positivething, socialmediais a

really positivething for professionatievelopment.Uh beforewe werevery limited
andl think there'sno enoughemphasi®n usingsocialmediafor professionateasons.
Sol think we needto moreof a pushto usesocialmediafor CPD.

Greatdo you havequestions?

No thankyou for giving me achanceo participaten this study.

Thankyou somuchthankyou for time.

You arewelcome you arewelcome.

Thatis theendof theinterview.

Nice to meetyou.
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Interview with Male Participant4 (MP4)

Me:

MPA4:

Me:

MP4:

Me:

MP4:

Me:

MPA4:

Me:

MP4:

Me:

MPA4:

Me:

MP4:

Me:

MPA4:

Goodmorning.

Goodmorning.

Thankyou for agreeingo takepartin this study.Justbeforel startthis interview,just

| wantto introducemyself.| am (nameof the researcher)'m the Researcheof this

studyandthis studyor the purposeof this studyis to investigateaherole of socialmedia
in the CPD in the continuing professionaldevelopmentof Saudi English language
teachersn SaudiArabiaandto whatextentdo theyuseit for the CPD

A questionnairewas the first phaseof this study. As you have beenrequiredto

complete,an online questionnairevhich aimsto investigatethe role of using social

mediafor enhancingSaudit e a ¢ GRDr s 6

Yes.

Now I'm conductingan interview with the participantswho agreedo be interviewed
andyou areoneof themandthankyou againfor agreeingo takepartin this studyas
well.

That'sokay,thankyou.

Justto let you know beforeaskingthe questionsthatall of the collectedinformation
will beconfidentialanduh, will only be usedfor researchpurposesls thatokay now?

That'sokay.

So,howlong haveyou beenteaching?

Uh, 6 years.

Oneyear,good.So,haveyou usedthe socialmediafor your CPD?

Uh, yes,uh-[crosstalk]

Good.

Almostyeh,we useuh, socialmedia,we dependnsocialmedialike 90%for our CPD.
Ninety percent?

Yes.
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Me:

MPA4:

Me:

MP4:

Me:

MP4:

Me:

MPA4:

Me:

MP4:

Me:

MPA4:

Me:

MPA4:

Me:

MP4:

Great.Canyoutell memoreaboutyour usingsocialmediaplease?

Uh, it's notlike the sourceof the materialbutit's like the placewhereyou getthe latest
trendswhereyou find theuh, uh mostimportantauthorsn thefield soyou cangetlike
anideaaboutwhat'sgoingonin, in your field-[crosstalk]

Mm-hmm (affirmative).

And from thatpoint,you go andsearchn, in booksor journals,articles,uh, soit's, it's,
it's like theygive you the headlineandyou startfrom there.

Good,to whatextentuh, doyou useit for your CPD?Do you useit onceaweek,twice
aweek,or?

No actuallyuh, someuh, someapplicationssomesocialmediaapplicationsuh, we u-
, We useit asadaily basis Like Twitter-[crosstalk]

Mm-hmm (affirmative).

Uh, | useit everydayl, | look atmy Twitter accountandl seewhatpeoplearewriting
abouteverything

Good.
Uh, sometimesvhensomethings interesting.
Okay.

Yesuh, | gotojournalsandl readthewholething aboutthisinterestingssuethatmight
helpmein my practice.

Good.(Clearsthroat), so, is thereanybodywho recommendegou to useit for your
CPD?I meanthe socialnetworkingsites?

Um, Twitter uh, | beganit asasocialuh, activity. | wasn'tplanningthat! will uh,goin
becauseim, uh, it wasn'tlike atrendin CPDatthattime.

Mm-hmm (affirmative).
But uh thenl usedit for my CPD. | followed the peoplewho are uh, working in the

samefield but someof the um, uh, applicationdike WhatsAppuh, andTelegramuh,
sometimesny friendsinvite meto uh,aWhatsAppgroup.Uh which s for teacheror
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a Telegramgroupwhich is alsofor teaching,or for researchUh, but um, uh it wasn't
meantfor the CPD Twitter but someotherapplicationsyes.

Me: Good.Did youfind it usefulfor your CPD?

MP4: Yesuh,it, it helpsyouto know what'sgoingonin thefield. Uh, it givesyou like um,
uh, it givesyoulike uh,anideaabouthowtheotherteachersn othercontextsdealwith
certainproblemsthat might be similar to the problemsthatyou haveor uh, or you get
to readaboutthe theoriesbehindsomesort of practiceanduh, this is pretty muchthe
mostimportantbenefitfrom the socialmedia.

Me: Soyou saidbefore,uh, If thereis somethingnterestingin thesesites,soyou just go
directly to thearticlesor to thejournalto readaboutthis for example[crosstalk]

MP4: Becauseyou carn, you cannotdependon a tweetto like, to saythat somethingis, is
really true or nottrue. Uh, if | reada Tweetaboutsomethingform anyone,uh, | take
this issueanduh, look for moreinformationaboutit andlook for what peoplewrote
aboutit in thefield. Someof the major authorsandresearchergjh, andl investigate
moreuh sol canmakesurewhetherthe,thisis somethinghat!| canrely on or not. So
| haveto readmore.It's notlike thesocialmediais thesourceijt's like, it givesyoulike
a headlineandit is on you now to makesurewhetherthis issueor this ideaworks or
not.

Me: Good.Will you recommendhesesitesor thesesocial networkingsitesfor someone
else for theotherteachersr for yourfriendsto helpthemto enhanceheir CPDor not?

MP4: Yesactuallywe dothat. Sometime®r uh, whenwe seeproblemsuh, andwe discusst
in, in, in agroupor whenwe discusst faceto face,uh, we recommendomeof theuh,
| askuh,l, 1, I tell themto join like aWhatsAppgroupor to follow someonen Twitter.
Orto uh,follow someonen uh,andSnapchatvho giveslike eh,someadvicesor some
uh, uh, ideasaboutthethingsthatwe arediscussing.

If we, we recommendhembecausat is like now it's very importantway or uh very
importantuh, startpointwhereyou canlike developyourself.

Me: Okay do you think using these sites helps you to enhanceyour professional
development?

MP4: Yesuh, becausesometimesuh, you haveso newideaswhich is still newin thefield.
Soubh, it, it helpsyouto knowwha, what'snewandsomeideasthatyou useto practice
andtheyproveto beof notvery significant.Soyou abandorthemor youtry something
new.Soit andit, it, it helpsyou to exchangeexperienceandideaswith otherteachers
in thefield andseewhattheyaredoingin their classesAnd you tell themwhatyou're
doingtherein, in yourclassesindsothereis anexchang®f informationandexperience
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which is like, which is very practical. Becausewvhen you are dealingwith not like
authorsandresearchersvhenyou are dealingwith teachersor communicatingwith
teacherst's very beneficialbecausét givesyou like somethingpracticalto doin your
classroom.

Me: Good.Did youfind anyproblemswhenyou usethesesitesto enhanceyour CPD?Any
problemsthat[crosstalk]

MP4: Uh,it's,it's notlike a problemthatit's, eh,adifficulty thatyou haveto makesureif, of
everythingthat is written beforeyou canlike rely onit. Uh, i-, if you find someone
Tweetingaboutanidea,you haveto seewhatthe peoplesayaboutthisidea.lf thereis
uh, aresearchaboutthis ideaand! think eh-, during this investigationsomekind of
developmenhappendecausgou seewhat,you seewhat'sgoingon and[crosstalk]

Me: Mm-hmm affirmative).

MP4: Uh, you getto know, uh, whatpeoplearewriting about.Sothisis one,like uh,it's not
uh difficulty, it's actually somethingthat you haveto investigatemore.Youd o n 6 t
dependon socialmedialike 100%.

Me: Soyoud o mdépendonthesocialmediafor your CPD 100%sothereis- [crosstalk]
MP4: Yeah.
Me: Thereareproblems.

MP4: Yes becauseuh, you have to make sure that uh, the peoplewhat, what they are
discussinggespeciallyif they arelike teacherdike uh, they areteachersthey are not
researchergheyarenot authors.Soyou haveto go backandseewhat,whatresearch
hasbeenconductedon this ideaand whetherit, it works or not. Uh, so you haveto
investigatemore.lt's notlike you aretakinganideaandyou applyit in your classroom,
no. You haveto understananoreaboutit.

Me: Sothat'sgoodidea.Whatabouttheadvantagethen?

MP4: Uh,theadvantagebmentionedefore.lt, it, it opensyour,it opendike uh,manydoors
for you to seewhat people,it, it's like the uh, you seelike many experiencesmany
ideasfrom all overtheworld aboutteachingenglish.And uh, you seehow peopleare
dealingwith certainissuesandyou askfor someinformation,you askfor help.Uh, this
is, this is the mostimportantthing that'sthe communicatiorfrom peoplein the same
field and seeingwhat they are doing and how they are feeling with uh, someof the
issueghatmightbeinterestingfor you.
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Me:

MPA4:

Me:

MP4:

Me:

MPA4:

Me:

MP4:

Me:

MP4:

So,canyoutell mewhichsocialnetworkingsitedoyouusemostto enhancegour CPD?
therearealot of socialnetworkingsitesasyouknow.ForexampleYouTube Facebook
andTwitter. Which onedo you usemostfrom thesesites?

Uh1 use,uh, &, eh, it, it differsfrom onecountryto anothebecauseih,in my country
we dependon Twitter, WhatsApp,Telegramthosearethetop 3. Uh, thetop 3 uh, the
top 3 socialnetworkingthatwe, we areinvolvedin, in my country.But whenl wentto
eh,ehUK | foundthatthey,theyuseFaceboolalot. Uh | havea Faceboolaccountbut
wasl setupsociallylike Twitter butnow| useit to seewhatotherpeoplelike in Britain
becausd's very popularin Britain morethanTwitter. Soeh,yeahl useFacebookow,
| readaboutthegroupsandtheuh,umaccountn FacebookSoprettymuchthoseare
thetop 4 uh, socialnetworkingapplicationd use.

Twitter?

Twitter, TelegramWhatsAppandFacebookThemostimportantoneandtheonel use
everydayis Twitter.

Is Twitter, good.Sowhy do you particularlyusethis onefor your CPD?
Uh-[crosstalk]
Mostly.

Uh, Twitter is like uh, becauseét's somethingvery brief. You readlike a Tweetandif

it's interestingfor you, you caninvestigatat more.You don'thaveto readlike awhole
article or alot of wordsor, soit's, it givesyou like a headline.Soif you, if you want
this you have,and,it, it givesyou a, like a chanceto uh, the, the way the application
designeds very uh,uh convenientSol cangothroughtheuh,| canseelike ahundred
Tweetseverydayeh,in avery shorttime.

But on Facebooksometimest takesmelike half anhourto seeonly 4 or 5 posts.Sol
feel Twitter is moreconvenienbecausé, | readalot of thingsandl decidewhetherto
readmoreaboutthemor notbut| getto know alot of thingsbecaus¢he Tweetis very
brief.

Goodsodo you meanteachergpreferl or 2 sentencesr the shortsentencefirst of all
thenif they-[crosstalk]

Becausd, | don'tknow aboutothersbut because, | haveto investigatemorewhenl
readsomethingvhetherit's on Face, whether whetherit's half a pageon Faceboolor
it's a Tweet.So, | would like to havelike a Tweetbecausat's shorter.It's this is
interesting)'m goingto investigatat butsometimeyoureadlike awholepageandit's
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Me:

MPA4:

Me:

MP4:

Me:

MP4:

Me:

MP4:

Me:

MPA4:

not interestingfor you. So you, you wastelike uh, sometime on readingsomething
whichis, whichis um not very importantfor your uh practiceor your profession.

Goodyeah.
YeahTwitter is convenient.
Sowhichaccountgo youfollow on Twitter? Thathelpsyou or-[crosstalk]

Uh asateachel find the British Councilaccounts, it's very uh, useful.Uh, because
it, it containsuh, ar-, articles.It, it containsuh, uh someexperience$rom teachersll
overtheworld. Theywrite abouthow to teachfor example,uh, reading,how to help
your studentaih, uh, uhwrite soit, it's very uh, it givesyou very specificideasanduh,
it givesyou ideasnot only written ideas,givesyou like someoneslsewith experience
ondoingsomethingSoit givesyou somethingvery practical.

| follow somepeoplewhoareuh,authorsorresearchergeoplewhoum,| aminterested
in, in the way they are writing. Like Thornbury,eh, [??], and krashin.| alsofollow
TESOLacademiat, it givesyou like thelatestuh, res, uhresearchefmheytalk about
their researclon uh, YouTubevideo so you getanideaabouttheir researctthrough
theirownwords.And thenif you decidethatthisis aninterestingdeafor you you can
go andresearclhfor their articlesandwhat hasbeenwritten aboutthis. Thesearethe
mostum -[crosstalk]

Accounts.
Accountsl follow.

Goodsothelastquestionwill behowdo you useit for your CPD?How do you usethe
Twitter for your CPD?Sol meanuh, doyou uh, Tweetdaily or uh, Retweet?

Not, notonadaily basisl, I, | uh,| Retweetalot. Uh sometimesih, whensomeonaih
I, I Tweetaboutsomethinguh, I might havea questionandl, | aska question.Uh,
sometimesvhensomeonenrite aboutan experienceor somethingthat he has,he or
shehastried, uhandl havetriedit to, to, | cancontributeto thetweetandreply. And |
saidyes| found it usefulor | found it not useful. Uh, so| interactwhenever find
somethingnterestingl interactwi-, | sometimegoin uh,uh atalk. Uh, uhonuh, SB,
SBuh, subjectof thetalk is interestingwe might talk aboutit on Twitter.

Good.Thankyou somuch.doyouwantto addanythingbeforewe finish thisinterview
regardingthis study?

No. No thankyou, thisis all | think.
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Me: Do youhaveanyquestion?
MP4: No thankyou.

Me: Okaythankyou so muchfor your participatingin this interview andthat'sthe end of
thisinterview. Thankyou somuch.

MP4: Thanks.

279



Interview with Male Participant5 (MP5)

Me:

MP5:

Me:

MP5:

Me:

Okay,uh,noww e Ostamtingthisinterview.Uh, goodevening.

Goodevening.

Uh, thankyou. Actually beforestartingthis interview | wannathankyou for agreeing
to take part in this, uh, interview. Uh, just before startingthis interview | want to

introducemyself.| am(nameof theresearcher). amtheresearcheof-

Uh-huh.

-this study,andthe purposeof this studyis to investigateherole of socialmediain the

CPDin thecontinuingprofessionatievelopmenof SaudiEnglishlanguagdeachersn
SaudiArabiaandto whatextentdo theyuseit for the CPD

This interviewis the secondphaseof this studyasit's conductedwith, uh, someparticipants

MP5:

Me:

MP5:

Me:

MP5:

Me:

MP5:

Me:

MP5:

Me:

who agreedo beinterviewed,andyou areoneof them.And actually,thankyou again
for agreeingpr for your participatingin this study.Justto ...

It's my pleasure.

Justto let you know, beforestartingthis interview ... beforeaskingyou questionsall
the collected information will be confidential and will only be usedfor research
purposesils thatokay?

Sure.Yeah,it's fine, yeah.

Okay, uh, let's start, you know with the questions.Uh, how long have you been
teaching?

7 years.
7 years.Good.Which degreeyou have?
Master.

Great. So have you used social media for your CPD or for your professional
development?

Yeah,| havedonesobutbefore,beforecarryingon with theinterview, canyou please
explainthe CPDfor me?

Yeah,the CPD is the continuousor continuingprofessionaldevelopmentSo, some,
you know, of the participantsuse the social mediato enhancetheir professional
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MP5:

Me:

MP5:

Me:
world.

MP5:

Me:

MP5:

Me:

MP5:

Me:

MP5:

Me:

MP5:

Me:

developmentl meanto getmoreknowledgeandshareideaswith like, youknow,other
like-mindedteacherdrom differentpart

Okay.
-in theworld. Soto-
Yeah,yeah,yeah.

-give you more knowledgeand information and ideasand what's happeningin the

Yeah,yeah.Great.l-| havedoneso,| havedoneso,yes.

Socanyoutell memoreaboutusing,or yourusingof socialmediafor your professional
developmenplease?

Well basicallyanduh, intrinsically, | do usethe socialmedialike anyotherpeopleuh,
for socializingand keepingtrack of daily newsand[??] eventsgoing on aroundthe
world. But in regardgo the CPD,um, well | tendto usesocialmediafor, um, sharing
andexchangingnowledgewith otherpeersin thefield. Uh, that'sbasicallythe main
role of socialmediain, um, in CPD.Occasionallyuh, tendto postor tweetabouta, a
currentconceptaspecificconcernor aqueryaboutan,or ... youknowthatthe CPD...
others'opinions,suggestioné regardto thatconcern.

Good.Soyou usethe socialmediafor the socialpurposesbut not for the professional
developmentls thatright, or canyou correctmeif I'm wrong?

[crosstalk00:03:44]Canyou, no, no, couldyou repeatyour questionplease?

| saidyou saidyou usethe socialmediafor differentpurposesanduh-

Yeah.

Is the professionatievelopmenbneof thesepurposesor-?

Yeah,yeah.As | saidbasicallyl do usesocialmediafor socialpurposesbut besides
thatl do sometimedendto usesocialmediafor exchangingand sharingknowledge
abouta specificissue.If it's a concernor anissueclearly in the, in relationto um,

continuougdevelopmentuh, careercontinuousdevelopment.

Good.Soto whatextentdo you useit for your CPD?I mean|s it onceaweek,twice a
week,or is it daily basisof using,or what?For-
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MP5:

Me:

MP5:

Me:

MP5:

Me:

MP5:

Me:

MP5:

Me:

MP5:

Me:

MP5:

Me:

MP5:

To becompletelyfrankwith you | do, | do useit wheneveit is neededUh, sol would
sayit is occasionallyuh, usedwhenevethereis a concernor thereis a questionum,
or aneedectlarificationfor anissuethenl do usesocialmediafor thatpurpose.
Soyou useit asit's requiredto beused?

Brilliant. Yeah.

Mm-hmm(affirmative).Sois thereanybodywhorecommendeglouto usesocialmedia
for your professionatievelopment?

No, | don'tthink so.No. It's apersonakturiosity| think.
Okay.Did youfind it usefulto enhanceour CPDor-?
Um. | can'thearyouverywell. Sorry.

Sorry, | think it's technicalerror. But | will, uh, repeatthe questionagain.l said,did
youfind it usefulfor your professionatlevelopment?

Yeah,| think so.Yeah,| think so. Therearesomeexperts,uh, in the field whereyou
postor tweetissuesandthey quickly, rapidly respondo thatissue And you find some
knowledgeablg@eopletheresoyou canseektheir adviceandrecommendationgih, in

regardgo, uh,yourconcernYeah,l think yeah.,it is morethanuseful.

Good.Soit's morethanuseful.
Yeah.

Uh, will you recommendt for someoneelse?For otherteacherspthercolleaguesor
other?

Yeah,| would. | would do, definitely so.Yeah.

Sodid youfind any problemsof usingsocialmediafor your CPD,for continuing,uh,
professionatievelopment?

There are always limitations for using technology in, you know, uh, personal
developmentor career development.However, the limitations in regardsto the
developmentould be sometimesuh, relatedto, uh, culturalissueswhereyou posta
concern about an issue and you aim for getting responsesum, let's say, um,
recommendationsr usefulor insightfulcommentgrom your perspectiveHowever,in
reality you get others'perspectivesand they look for their issuesfrom different
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perspectivesSol think therewill be someculture,um, let'ssay,how to spellit outin
asentence..| e sa@cslture,ah,differencesum,in exchangindgknowledge.

Me: Uhhuh.Sotheproblemthatyou have... justthe cultureissuesof usingsocialmedia?

MP5: Yeah.Yeah.

Me: Okay.Canyoutell meaboutthe advantagethen?

MP5: Theadvantagesf the CPD?

Me: Yes.

MP5: The advantaged, think, the a the advantages think they are many. Startingwith |
think you couldreframeyour perspectivef yourregardinganissue Umm, alsoit could
havesome,uh, usefulimpactonimprovingyour abilitiesasateachewor asaworkerin
an institution. It canalso establishyour presencean in in the field. I'll give you an
example Usingthe ResearchGateih, wherethereare,uh, lovely peoplethereandwe
exchange&nowledgewith themcould establishyour nameasa researchergasayoung
researcheandasayoungteacherandcould makeconnectionsvith otherpeople.

Me: Great.Sothataboutthesocialmediain ageneralWhatabout... Canyoutell mewhich
social networking site do you use most to enhanceyour CPD, to enhanceyour
professionatievelopment®hich onedo you usemost?

MP5: Uh, you meanthesite?

Me: Yes,whichsite?Do you usetwitter asa mostoneor YouTube,or FaceBook?

MP5: Yeah,gotit. Well thatdependslsoon the natureof your need.Uh, | tend,you know
um,[?7?],uh,to use,uh, Twitter-

Me: Mm-hmm affirmative).

MP5: -uh, more than anothermeansfor, uh, it is the social purposesor, uh, development
purposesSol think Twitter is atthetop.

Me: Twitteris atthetopto enhanceour CPD,to useit for your professionatievelopment?
MP5: Yeah.I think yeah, Twitter is at the top. And therearealso,um, thereare otheralso
platforms,uh, like LinkedIn,um, yep.And asa websiteif, if therehasa placein your,

uh, studyaswell. As awebsite like | just said,ResearchGateih, um ... | can'trecall
every,everysitethatl've usedbeforebut ResearchGatis is the mostprominentone.
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Me:

MP5:

Me:

MP5:

Me:

MP5:

Me:

MP5:

Me:

MP5:

Me:

MP5:

Me:

MP5:

Me:

Okay.But the mostone,of the socialnetworkingsitesthatyou useis Twitter?
Twitter, yeah.

So, why do you particularly use this one for your CPD, for your professional
developmenasthe mostone?

Well | think thefeaturesof Twitter - yeahyeah,| gotyourquestiont | think thefeatures
of Twitter, uh,is aused... it's just, you know um, couldsay,um, friendly use,uh, what
else?You could also,uh, choosepeoplewho you wantto follow andthe peoplewho

you wantfollow you. Sol think the flexibility of the followersand... sothatarethe

mainthingsthatattractme area greatthingsaboutTwitter.

Okay. Which accounts?/ou, uh, just mentionedsomeaccountsor somepeoplewho
canfollow you andyou canfollow them.Whichaccountsioyou...

Sorry?
... follow on Twitter to enhance/our CPD?
Which accounts?

Yes. Which accountsdo you follow on twitter to enhanceyour professional
development?

Well asl say,um, mostly mostly peersfollowers,uh, colleaguesum, institutionslike,
um, uh, British Council,um, uh, I-I can'tremembeill, all the-the-the peoplel follow
butl think mostlytheyarepeoplewhowho work in the sameareaof interestof mine.

Good.But thereis no specificaccountsyou know, | meanexpertsin thefield thatyou
follow? For example,you know, TESOL, or the IATEFL, or, uh, you know the
linguisticsaccountor, kind of that.

Sorry,| couldn'tgetyour questionsorry.Your voiceis droppedsorry.

Sorry. Sorryfor that. Sothe lastquestion... the lastquestionis, how do you useit for
your CPD, how do you useTwitter? Or how do you useTwitter for your CPD?

Ah, howdo| useTwitter for CPD,you say,right?

Yes.Yesplease.
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MP5:

Me:

MP5:

Me:

MP5:

Me:

MP5:

Me:

MP5:

Me:

MP5:

Me:

MP5:

Well mainly, fundamentallyfor, uh, you know, seekingothersopinions. Tweeting,
okay,whenyou haveaconcernpr youwantto find outmoreaboutanissue youtweet
whatyou have,havein mind, andyou wait for your followersto respond.

Good.

That'sbasicallythe mainuseof Twitter.

Good.Sothat'sthelastquestion But, do you wantto addanything

No, that'sall | think.

-regardingthis topic.

No that'sall.

Do you havequestions?

No | think that'sall.

Thanks.

All thebest.

Thanksalot. Thanksalot for, youknow, uh,agreeingo takepartin this study.Thanks.
Many thanks.

It a,it's apleasureit's apleasureAll thebest
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Interview with Male Participant6 (MP6)

Me: GoodMorning! Thanksfor yourtime andagreeingo bea partof thisinterview
MP6: GoodMorning.

Me: Asyoumayknow theaim of this researchs to investigatethe role of socialmediain
the ContinuingProfessionaDevelopmeni{CPD) of SaudiEnglishlanguageeachers
andto whatextentthey (Englishlanguagdeacherslyseit (socialmedia)for the CPD.
Thanksfor providedthe consento be a part of this interview andjust to inform you
thatall informationprovidedby yourgoodselfin thisinterviewwill bekeptcompletely
confidentialandwill besolelyusedfor the purposeof this researchYour name,name
of schoolandanyotherinformationwill notbedisclosedn theresearclandappropriate
pseudonymswill be used to maintain the privacy and confidentiality of your
information.Is thatokaywith you?

MP6: Fine by me.

Me: Shallwe starttheinterviewthen?

MP6: Yes! Please.

Me: How long haveyou beenteaching?

MP6: 8 years.

Me: Great!Thatseemdo bealongtime. May | askaboutyour educationagualification®
MP6: Yes! | havedoneMA in EnglishLanguageTleaching.

Me: May | askhow do you defineCPD?

MP6: In my opinion, CPD is a practiceto becomean expertin the teachingprofessionby
continuouslydevelopingandupdatingo n esKillsetandcompetencies.

Me: Excellent!'You havedescribedt really well.
MP6: Thanks.

Me: May | askwhich Social NetworkingSites (SNSs)(e.g.Facebook Twitter andYouTube)
do you useto enhance/our CPD?

MP6: | actuallyusea combinationof differentSNSsandonline Appsto enhanceny CPDand
| constantlylook for like-minded Englishlanguageteacherdor exchangingknowledgeand
ideaswhich improvemy learningandequally provide me strongnetworkingopportunitieso
liaise with like-mindedpeers. useTwitter, Edmodo,FacebookYouTube.l follow different
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0 Gr o ang-acébookwherel canfind Englishlanguageeachersacrosshe globeandread
thecontentwhichtheypost,makeacommenbnvariousposts| alsofollow variousd Ha s ht ag s 6
on Twitter andalsoactively watch Englishlanguageeachingvideoson YouTubewhich all
helptowardsmy CPD.

Me: Alright! So out of Edmodo,Facebook;Twitter and YouTube,which oneis mostly used
by youfor your CPD?

MP6: Twitter by far is mostlyusedby mefor my CPD.

Me: Okay! Why do you useTwitter for your CPDandhow frequentlyyou useTwitter?

MP6: | useTwitter onadaily basisfor my CPD.Thereasorwhy | amsayingthatl useit daily
is because liaisewith otherpeersnotonly in SaudiArabiabut alsowith my peersin the UK,
USA, andCanadasoto askquestionsexchangedeas provideopinionsandto shareesources,
Twitter | think is by far thebestsocialnetworkingsiteto not only developmy own knowledge
but to reflect uponthe knowledgewhich | gainthroughTwitter by communicatingwvith my
peers.

Me: Great!Soyou useTwitter daily for your CPD?May | askwhy?

MP6: Yes!I useit daily andl believethatbrief formatof Twitter andregularstreamof activity
makesit efficientin termsof usewhich is especiallyimportantfor teachersvho havea very
hecticroutine.

Me: Somay| askyouto explainabit moreasto howyou useTwitter for your CPD?

MP6: For example,| use#Edchaton Twitter which provide a valuableopportunityto share
stories,dataandhighlight bestpracticesvhich peersusein teachingenglishlanguageandthis
can equally serveas a training medium particularly for the intern teachersand equally for
experiencedeacheras#Edchabffersaplatformto exchangd&nowledgeandresourcesvhich
contributetowardsmy CPD. Hyperlinks and retweetsare also constantlyusedby me which
directmeto therequiredlessonsguizzes,animations assessmenighich havebeenusedby
otherusersandusingthemsavea considerablamountof my time asl do not haveto perform
my ownresearcho sourceeveryindividuallessonguizandassessmenitalsofeel that Twitter
significantly contributeso my CPDbecausé canalwayscontributeto discussion®n Twitter
asandwhenl like to asagainsta traditional, physical CPD sessionn which | do not havea
controlasto how andwhenl learn.So | believewith the help of Twitter, | am certainlyin
chargeof how andwhat| needto learn,andthis certainlycontributegowardsmy CPD.

Me: Thatwasquiteaninsightful response.
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MPG6: Thanks

Me: Sodoyouthink thatSaudiEnglishlanguagdgeacherextensivelyuseSNSsfor their CPD?

MP6: No! | do notthink so.Useof IT in Saudieducationalnstitutionsitself is in early stages
andteachersstill believein traditionalé ¢ | a sts e a @ bnidaggdi majority of teachers
arereluctantto uselT including SNSssol believethereis still along way to go beforeSSNs
canbesignificantlyusedfort e a ¢ GRDr s 0

Me: Sowhatdo you think arethe barriersfor not usingSNSsfor CPD?

MP6: As | saidearlierthe overall stateof IT infrastructureis still newin the Kingdom and
teachersare trainedto teachEnglish languagein a classroorrbasedenvironmentso to use
SNSsfor CPD,Englishlanguagdeacherarefirst to be providedtherelevanttrainingin terms
of usingdifferentSNSsandonly thentheycanusethemfor teachingandto developnewskills

andimprovetheirpracticel alsothink thatteacherslo nothaveadequatéime to useSNSsfor

CPD andpartof it is becausef poorinternetconnectionin schoolsandlimited knowledge
aboutthe useof variousSNSswhich preventteachergrom usingthemfor CPD.

Me: Did someonegecommend/ou useSNSsfor your CPD?

MP6: Not really. | guesany useof SNSsfor my CPD originatedfrom the useof socialmedia
onadayto-daybasiswhile | wasastudentandl did useTwitter, YouTubeandinstagramalot
to learnEnglishlanguagenvhenl wasa studentsol hada reasonablenderstandingf SNSs
which helpedmealot whenl startedteaching.

Me: Excellent!Soit is moreof selftlearningjourneyfor you?

MP6: Indeed.

Me: Will yourecommendt to someoneslse?
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MP6: Definitely, | recommendt all thetimesto my studentsmy peersandinternsasl believe
thatthesethreegroupscantransformthe stateof learningin the Kingdomandcanmitigatethe
resistancevhich is showntowardsSNSsin schoolsandcanconsiderablybe usedasa source
to developnew skills in termsof Englishlanguagdearningandteachingwhich canflourish
t eac@GRDbr so

Me: Sothis bringsmeto thelastquestionin termsof whattrainingis neeedin termsof use
of SNSsto enhancehe CPD of teachers?

MPG6: | think therearevariousareasin which teacherseedtraining.| strongly believethat
principals,headteachershouldall be providedtraining how SNSsincluding differentonline
applicationsshouldbe usedin schoolssothegenerakeluctancen schoolscanbereducedand
this canbe pivotal in motivatingteachergo use SNSsfor their CPD. Otherareasof training
arehowto sourceinformationfrom different SNSs howto shareit andhowto useit to design
lessonsto performassessments shareinformationwith peersandto engagen a dialogue
with peersso to reflect upono n etéashingskills, competenciesand to identify areasfor

A

improvemenwhich canall collectivelyimprovet e a ¢ GRDr s 0

Me: Great!All done!Do youwantto addanythingelseor havegot anyquestions?

MP6: No! Thanks.

Me: Thanksagainfor yourtime.

MP6: My PleasurelGoodluck for theresearch.
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Interview with Male Participant7 (MP7)

Me: GoodMorning! How areyou doing?

MP7: GoodMorning. All well andyou?

Me: Thankyou for thecourtesyyou extendedo meby acceptingo bea partof thisinterview.
MP7: Thanksfor inviting me.

Me: | would like to firstly brief you aboutthe purposeof this researciwhichis to explorethe
role of social mediain the Continuing ProfessionaDevelopment{(CPD) of SaudiEnglish
languagdeacherandto whatextentthey (Englishlanguagdeachersysethemfor their CPD.
Thisresearchs beingconductedn threephasesFirst phasenvolvedfilling thequestionnaire
and secondphaseis about conductinginterviews with Saudi English teachersincluding
yourself.While third phases aboutanalysingsocialmediaposts.As far asdataprotectionis
concernedall informationprovidedby you in this interviewwill remainwholly confidential
anddataprovidedby you will be protectedasperthe DataProtectionAct UK (1998).Have
you gotanyquestionr concernsvhich youwish to raisebeforestartingthe interview?

MP7:No!'l d o rméveanyquestions.
Me: Thanks!L e tstargheinterviewthen.May | askyouto explainthe CPD?

MP7: CPD is an ongoing processof pursuingthe skills, knowledgeand experiencewhich
teachergainacquirebothin aformal andinformal manner.

Me: T h arigldt.8Vell said! My nextquestionis howlong haveyou beenteachingandwhich
degredlid you pursue?

MP7: 1 havebeenteachingsince4 yearsand| havegot a MSc in English Languageand
Linguistics.

Me: My nextquestionis which SocialNetworkingSites(SNSs)do you mostlyuseto enhance
your CPD?

MP7: 1 mostly useTwitter, FacebookGooglePlus and Instagramto communicatevith my
colleaguesto sharddeasandresourceso providefeedbacko otherteachersvhichhavebeen

instrumentain developingmy CPD.

Me: Soyou useall four equallyor if you cannameonewhichyou extensivelyuseandif so
why?
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MP7:1 will saythatl mostly useTwitter andit is dueto the fact thatit hasfacilitatedmeto
engagewith fellow teachersn termsof contentareasin Englishlanguagesuchasgrammar,
reading,writing, vocabulary speakingwho may not be availablewithin my school.Sol can
saythat Twitter contributestowardsmy professionalgrowth and equally expandsmy social
networkaswithin the spanof few minutes,l canconnectwith my colleaguesandcanmake
meaningfulcontributiontowardsmy ownando t h &arrdngwhichis quiteinformal but yet
sohelpful.

Me: Sohow do you useTwitter to enhance/our CPD, if you may provideanexampleplease?

MP7: | readily useTwitter chats,retweetso improvemy CPD asthroughchatson Twitter |
regularly postinformationaboutthe syllabusandlikewise, otherteachersalsoregularly post
theinformationsoif | find somethinghelpful in termsof newtechnologyandmultimediaand
social mediatool or any online applicationwhich can improve the quality of my English
languagdesson| instantlypostaboutit on Twitter andif | haveany questionsabouthow to
align new technologyin Englishlanguageteaching,| will equally aska questionfrom my
colleaguewill do someresearcho solvetheissueandthis hasbeencrucialin enhancingny
CPD.

Me: You seemto be quite proficientin using SNSsto enhanceyour CPD. Do you think that
otherteachersareequallyconfidentto useSNSsto enhancegheir CPD?

MP7:1 cannotbedefinitein sayingthe sameaboutotherteacherdut basedn my experience,
thereis a growingtrendin my schoolandspecificallyEnglishlanguageeachersiseTwitter,
GooglePlus,YouTube,FacebookandInstagrama lot to designtheir lessonsandl think that
role of Twitter is particularlyvital in developinga social networkwhich contributetowards
CPD of teachersand such CPD may not be experiencedhroughformalt e a ¢ tragning 0
programs.

Me: Soarethereanybarriersin usingSNSsfort e a ¢ GRDr s 0

MP7:1 cannotmakeanexactcommentput| feel certainissuesaretherewhich needresolving
and thesel guessare limited use of information, communicationand technologyin Saudi
schools.At timesthe useof SNSsgenerateexcessivanformationwhich can be difficult to
handleandthereis generalconceptioramongteacherghat SNSsmay not providea learning
platform asall activitiesare soinformal, thentherecanbe internetconnectionissuesand at
times discussionon SNSscan becomebiasedwhich may discouragesometeachersastheir
opinionmaynot bevaluedby others.

Me: That is a good descriptionof some of the commonbarriers. Okay! Have you been
recommendedly anybodyto usethe SNSsfor your CPD?

MP7:1 havehada mentorwhenl wasdoingmy internshipint e a c tnaamingdviso suggested
meto usethe SNSsto improvemy skills andcapabilitieswhich | guesgs CPD!

Me: Yes! Thatis quite helpful. So,will yourecommendhe SNSsto anybodyto enhanceheir
CPD.

MP7:1 will recommendt heavilyto the noviceteachers.
Me: Haveyou beenprovidedanytrainingaboutSNSsto useit to enhance/our CPD?
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MP7: Are you talking aboutanyformal training?

Me: Any formal or informal training?

MP7:1 havenot heardaboutanyformalt e a c tnaeingpr@gramswhich incorporateSNSs
fort e a ¢ GRDmM SaudiArabia.l guesghesemaybeprevalenin theUSA, UK. But | have
not hadanyformaltraining.As | earliersaid,| hada mentorwhenl wasdoinginternshipand
heusedto extensivelyuseSNSs,sol havelearntthatfrom him.

Me: Alright! Sowhatkind of training do you needin termsof using SNSsto enhanceyour
CPD?

MP7:1 think regulartrainingin termsof creatingmeaningfulposts availability of requiredCT
equipmentandsupportandconductingregulartrainingson integratingdifferent SNSsinto the
Englishlanguagesyllabuscandefinitely addressny trainingneedsandcanhopefullyenhance
my CPD.

Me: Thatbringsustowardsthe endof thisinterview.Do you wantto addanythingelse.

MP7:No! Thankyou.

Me: | onceagainappreciatg/ourtime in answeringhesenterviewquestionandl havelearnt
alot from this interviewingsession.

MP7:1 amgladthatl wasableto helpyou. Thanks.

Me: You arewelcome!
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Interview with Male Participant8 (MP8)

Me: GoodMorning! Hopeall is well?
MP8: Great!How aboutyou.

Me: | amdoingwell. Thanksfor asking.l alsohighly appreciateyour kind gestureof beinga
partof thisinterview.

MP8: Thanks.

Me: Let mefirst explainyou aboutthis researctwhich I amcurrentlyundertakingThegoal of
my researchs to examineherole of socialmediain the ContinuingProfessionaDevelopment
(CPD)of SaudiEnglishlanguaggeacherandto whatextentit is usedby themfor their CPD.
Youdidfill inthequestionnairsurveyearlieronsoyou mayhavesomeideasaboutthenature
of this researchNow my taskis to interview the selectedparticipantswhich is why you are
beinginterviewed.Few pointersabouthow | will usetheinformationwhichyou will provide
in thisinterview. All dataprovidedby yourselfwill be keptconfidentialandanonymousand
your participationis completelyvoluntarysoif atanytime, you do notwishto proceedahead
in thisinterview, you candeclineto proceed! shallalsosharewith you thetranscriptof your
interview andonly afteryour final approval,l shalluseit in my researchls that okay or do
you wishto askanyquestions?

MP8: Thatis fine beme.

Me: Soshallwe commenceheinterviewthen?

MP8: Yes!

Me: To beginwith, | will explainyou aboutthe CPD.CPDis basicallyabouthowteachersn
aregularbasisupdatetheir skills andpolishtheir capabilitiessoto excelin their teachingand
to deliverquality pedagogicabutcomedor themselvesndtheir students.

MP8: Okay! Thatmakessense!

Me: How long haveyou beenteachingandwhich particulardegreeyou havegot?

MP8: 1 havedonea BA andaMA in Englishliterature,andl havebeenteachingsince9 years.
Me: Which SocialNetworkingSites(SNSs)do you useto enhance/our CPD?

MP8: Twitter is my go to SNSswhich hasmademe learnso muchin pastfew yearsabout

improving the quality of English languageteaching. Twitter hashtagschat forums offer
teacherdike me a greatopportunityto engagan professionabliscussionandthenthereare
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relevantEnglishlanguageteachinggroupswhich haverefinedthe way | havebeenteaching
andthatl believeis the bestcontributionof SNSstowardsmy CPD.

Me: Okay! You havementionedonly Twitter, D o nyduuseanyotherSNSsandwhy do you
readilyuseTwitter?

MP8: | do useother SNSssuchas YouTube, Telegram,WhatsApp,LinkedIn but | rely on

Twitter asword-limit in termsof characters greatsousersncludingteacherandstudentsan
presentheirviewpoints,questionsfeedbackn aconcisemannemhich makest easierfor all

usergo readtheinformationin ashortspanof time whichis greatin termsof savingt e ac her s 6
andst udtmet s 0

Me: Thatsounds=xcellent!Will you describemorehow you useTwitter for your CPD?

MP8: For example| useTwitter to getfeedbackon my teachingfrom otherEnglishteachers
not only in SaudiArabia but from the teachersacrossthe globe which give meideashow to
improvemy teachingl sharewvorksof otherteacherandl alsosharevork doneby my students
soto getidentify areasof improvementand| believethat Twitter is far moreaccessibleand
userfriendly, andthis all havedonea reasonableontributiontowardsmy CPD.

Me: Alright! You seento beanactiveuserof SNSsparticularlyTwitter to improveyour CPD.
WhataboutotherSaudiEnglishlanguagdeachersto whatextentdo theyuseit for their CPD
andwhy?

MP8: Well! | think a fundamentafreasomaboutusing SNSsby teacherss thaté S a Mislon
2 0 3dnsat making SaudiArabia a digital economyso improving the usageof ICT in all
domainsis oneof theaimsof 6 S a iglon 2 0 3ahdihis is why teachersisevariousSNSs
to improvetheir CPD.| cannotpreciselydescribethe extentof usageput| certainlyfeelthere
is an upwardtrendin past5 yearsin using SNSsby teachersand this may haveimproved
t eac@GRDbr so

Me: Any problemsin usingSNSsfor CPDwhich you haveexperienced?

MP8: ICT issuesarequiterampantn schoolsandteacheraremostly overworkedandshotof

time so ICT issuesin terms of poor internet connectivity, poor equipmentand ICT
infrastructureandlack of policy by the SaudiMinistry of Educationto useSNSsfort e ac her s 0
CPDarethemainproblemsin my opinion.

Me: Okay! Did anybodyrecommend/ou useSNSsfor your CPD?

MP8: Not really! I havebeenmotivatedpersonallyto useit.

Me: Will yourecommend&NSsto anyoneelseto improvetheir CPD?

MP8: Yesdefinitely! Fellowteachersn EnglishlanguaggeachingmustuseSNSsto enhance
their CPD.
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Me: Haveyou got anytraining/assistancabouthow to useSNSsto enhance/our CPD?
MP8: No official training havebeenprovidedbut | havepersonallydonecoursesn digital
learningandhow to usevariousSNSsto improvetheteachingpracticewhich havefacilitated
me in termsof designingthe contentof lessonkeepingin view feedbackreceivedfrom my
studentsandl encourageny studentgo do regularpostsin Englishlanguageon variousSNSs
andspeciallyon Twitter andto regularlyconversewith Englishlanguagdeacheron different
SNSswhich| believeprovidetrainingto bothteachersindstudent@&ndcanassisin improving
t eac@GRDbr so

Me: Whatkind of trainingdo you needwith the useof SNSto enhance/our CPD?

MP8: Training | guessin termsof following accountson Twitter which musthaverelevant
English languagecontentand how exactly to designthe teachingcourseusing for example
Twitter to teachEnglishlanguage.

Me: Do youwantto addanything?

MP8: No! | guesd havebeenquite a chatterbox!

Me: Not atall! You havebeensohelpful. Thanksagainfor yourtime.

MP8: Great! Thanksfor allowing me to be a part of this interview which hasallowedme to
reflectontheuseof SNSsto enhancé e a ¢ GRDr s 6

Me: Pleasuras all mine! Thanks.
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Interview with Male Participant9 (MP9)

Me: GoodMorning! How areyou doing?

MP9: | amfine andyou?

Me: Firstly, I will describeheaim of thisresearchvhichis aboutexaminingtherole of social
mediain the ContinuingProfessionaDevelopmen{CPD)of SaudiEnglishlanguageeachers
and to what extentthe teachersuse social mediato enhancetheir CPD. Since, you have
consentedor this interview, so pleasenote your participationis voluntaryandyou may feel
freeto withdrawanytime from this interview, if you do notwishto dothat.All dataprovided
by you will remainanonymousso to ensurethe privacy andsecrecyof your dataas per the
ethicalrequirement®f this researchHaveyou gotany questions?

MP9: | amfine with all that. You may startaskingthe questions.

Me: May | firstly know, how long haveyou beenteaching?
MP9: 3 years.

Me: Great!Which degreeéhaveyou got?

MP9: | havea MA in Applied English

Me: | would alsolike to know, whatis your understandingf the CPD?
MP9: | guesdo refineo n eskills andcapabilitiesn their professions.

Me: Well-defined.Somy first questionwill bewhich Social NetworkingSites (SNSs)do you
useto enhance/our CPD?

MP9: Not onespecificsite,but| seekinformationfrom different SNSsto enhanceny CPD.|

useGoogleScholarto accesselevantjournal article abouthow to improvereading,writing,

pronunciationgrammar Jisteningandspeakingskills amongmy students| alsouseTwitter,
Telegram,Instagram,YouTube to source English languagecontentusing edtechand by
following the appsandby downloadingthemandusingthemandby activelyfollow different
hashtag$#) on Twitter which haveenhanceany CPD.

Me: Sowhich SNSsis extensivelyusedby you andwhatis your frequencyof using Twitter?
MP9: | shallsayTwitter andl useit moreor lesseveryday.

Me: Thatsoundggood! Sowhy do you useTwitter for your CPD?

MP9: For me, CPD is how | strive to improve my teachingby comparingit with the best
practicesacrossthe globe sofor me Twitter providesthe requiredsocialnetworkingwhich |

needto engagewith otherteachersl use6 G o 0@l | aes s andldoftodv differentteachers
on Twitter, readtheir content,watchthe teachingvideosandtutorialswhich areuploadedoy
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teacher®n Twitter andtry usingthemin my ownlessonsandwhatever foundhelpful,| share
thatwith teacher®n Twitter. | reckon teachersvrite extensiveblogsandpostsaboutdifferent
contentandkeepupdatingtheiré T w e iEthegniakeanyrevisionin contentwhichl find very
helpful to stay updatedin termsof contemporaryinformation and this by far contributes
massivelytowardsenhancingny CPD.

Me: Thatis quite a thoroughresponseMay | askin your opinion, SaudiEnglishlanguage
teacherextensivelyuseSNSsfor their CPD?

MP9: 1 amnot sureaboutthat.| feel thereis a generakhesitancyamongthe Englishlanguage
teacherdo useSNSsastheseareconsiderech meanto developsocialnetworksandnotas a
formal meanto educatestudentsandto usethemfor their CPD.

Me: Doesthatmeantherearebarriersin usingSNSsfort e a ¢ GRb? 6 s

MP9: | think sobecaus&NSsarenot regardedfficial toolsby agoodmajority of teachersn
SaudiArabiaandunlessthesewill not be officially implementedyy the Governmentsa part
of Englishteachingsyllabustheusageof SNSsamongteachergo usethemfor their CPDwill

below.

Me: Apartfrom lack of policy, whatotherbarriersarethere?

MP9: 1 think educationabrganisationsiavepoorinfrastructuren termsof ICT whichinclude
connectionissuesn termsof internet,lack of awarenesamongteacherdiow to usevarious
SNSs lack of adequat¢ime within classroomsoteacherganstartusingSNSs.

Me: Did someonegecommend/ou useSNSsfor your CPD?

MP9: Yes! Headmastelin the very first school | startedworking as an English teacher
recommendedeto useSNSsandthisis why | cansaythatl amquiteconfidentin usingSNSs
to teachmy studentsandthis hasstrengthenedny CPD.

Me: Amazing!Will yourecommendt to someonelse?

MP9: | will highly recommendit to the teacherstraineeteachersand | also think that
headmasters schoolsalsouseSNSs,so a culturegetsdevelopedn schoolswhich promote
theuseof SNSs.

Me: Whataboutthetrainingyou needin usingSNSsto enhance/our CPD?
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MP9: | will saythattrainingin termsof finding groupson SNSswhich focuson improving
communicationskills of studentstraining to refine the searchprocesgo find pages native
speakersvho haveplacedquality contentin termsof reading,writing, listeningandspeaking.
Trainingin termsof skimmingandscanningheinformationon SNSsandto write in aconcise
mannersoto makethe contentattractiveto the greateraudiencecanall enhanceghe CPD.In
additionto this, trainingis definitely neededn termsof aligning SNSsinto the classroonmand
to providetrainingto teacherso becomeandependentearnerdy involving in socialnetworks
and teacherswho are expertin using SNSsshould provide training sessiongo apprentice
teachersThereshouldbe dedicatedraining programsand English languageonline courses
shouldbe designedn a way which involve the useof discussionareason various SNSsto
improvet e a c invelveméntwhich cansignificantlyenhanceCPD.

Me: Haveyou got any otherquestionsor wish to addanything.

MP9O: T h a all fosnow.

Me: Thanksfor yourtime andpatience.

MP9: You arewelcome.
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Interview with Male Participant10 (MP10)

Me: GoodMorning! How areyou doing?

MP10:1 amfine. Whataboutyou?

Me: Thanls for agreeingto becomea part of this interview andto contributetowardsmy
research.

MP10: Thanksfor havingme.

Me: Sinceyoumayhavereadthedetailsaboutthis researchl will provideyouabrief synopsis
asto whatthisresearchs all about.Thisresearchntendsto exploretherole of socialmediain
the ContinuingProfessionaDevelopmeni{CPD) of SaudiEnglishlanguageeachersandto
what extentthey (Englishlanguageteachersyusethemfor ther CPD. | haveperformedthis
researchin three stages.First stageof the researchusedquestionnairesand secondstage
involvesperforminginterviewswith SaudiEnglishteachersvhichis why | will betakingyour
valuabletime in next 30-45 minutes. Whereaghird stagerelatesto evaluatingsocialmedia
posts.Justto inform you thatall answergrovidedby you will be keptfully anonymousand
confidentialto protectyour dataaccordingo therelevantethicalconsiderationsf thisresearch
which | needto complywith asaresearcherSoareyou happywith that?

MP10:Fine!

Me: Shalll starttheinterview?

MP10: Pleaseproceedhhead.

Me: Are you familiar with the conceptof CPD?

MP10:Not really! Will you explainit to me:

Me: CPDis basicallyaboutrefiningo n eskills andcapabilitiesprofessionallysoto facilitate
them(teachersn this case)othin theirrolesandto deliverquality educationabutcomesuch
asimprovedlearningof Englishlanguageamongstudentsandimprovedteachingon part of
students.

MP10: Okay!

Me: May | askhow long haveyou beenteaching?

MP10:3 years

Me: Haveyou got any specificdegrean Englishlanguagdeaching?
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MP10:Yes!| havedonea MScin EnglishLanguage.
Me: Alright! Do you useSocialNetworkingSites(SNSs)to enhance/our CPD?

MP10: 1 cannotcommenthow theseSNSswould exactly contributetowardsdevelopingmy
CPD.However,whatl cansayis thatin SaudiArabia,thereis anongoingtrendsincelastfew
yearsto usefew SNSssuchasFacebook|nstagram)YouTube,LinkedIn andTwitter.

Me: Okay! Thatexplainswell butmay| askout of theseSNSswhich onedo you themostand
why?

MP10: | find Twitter really helpful in termsof connectingwith Englishlanguageeducators
globally andusinghashtag®n Twitter to sharemy ideasandequallyto retweeto t h eleas 6
andl alsofind Twitter helpfulwhensharings t u d lromewsrkwith otherteacherandto get
their viewpointsaboutthework done.l alsouseYouTubeasl find videosandtutorialsabout
Englishlanguagdeachingreally helpful whenl needto learnor refresha concept.

Me: Sodoyouthink teachersn Saudischools] meanEnglishlanguagdeachersvidely utilise
SNSsfor their CPD?

MP10:1 will saytherewasa lot of resistancdew yearsbackasdigital modeof teachingj.e.
onlineteachingandusingsocialmediaandmultimediawasnot very commonlyusedby Saudi
teachersBut thistrendhaschangedincelastfew yearsandthewhole concepif teachinghas
beenmassivelyaffecteddueto Covid-19, whentraditionalclassroonteachinggotreplacedoy
onlineteachingandsincethattime | feel SNSshavebeenwidely usedby teachersncluding
Englishlanguagdeachers.

Me: So arethereany particularbarrierswhich you think obstructteachersn termsof using
SNSsfor theCPD?

MP9: | cantalk more for myself, and | feel there are considerablebarrierswhich prevent
teacherdrom usingSNSsfor the CPD.| cancomfortablyuseTwitter andYouTubeandl find
finding relevant English languageprofessionalss quite easy on Twitter as comparedto
Instagramor evenFacebook.So this | believeis a generalproblemthat all teachersview
different SNSsdifferently andusetheseSNSsif they offer easeof useandaccessibilityl also
think implementingICT in schoolsis quite expensiveand evenif schoolshavelCT there
remaininternetconnectivityand IT supportissuesin schoolwhich may not be very helpful
whenusingSNSsto improvet e a ¢ GRDr s 0

Me: Wereyou recommende&NSsby someondor your CPD

MP10:I startedusingsocialmediaaround10 yearsagoandl initially usedFacebookandthen
as social mediawebsitesstartedbecomingrampant,l startedusing various SNSsincluding
Twitter, YouTube, Google Scholar and startedfollowing English languageteachersand
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differentchannelsyeb pagesplogsandhashtagssol guesst will beappropriateo saythat
my use of SNSsfor CPD has transpiredover a period of time but nobodyin particular
recommendedheto useSNSsfor my CPD.

Me: Wonderful!lHow aboutyou recommendingt to someonelse?

MP10: | believeif use of SNSsis widely encouragedand endorsedby the Ministry of
Education,only then its overall use amongteacherswill increaseand it will be readily
recommendetb otherteacherstesearcherstudentsandprofessionals.

Me: Do you needanytrainingto useSNSsfor your CPD?

MP10: 1 think I will needtraining in termsof usingblogsto developmy Englishlanguage
lessonAs far asTwitter is concerned| will needtrainingin termsof usingd Twi t t eso s p her ¢
to look for specific searchterms suchas vocabulary,reading,writing, grammar,listening,
speakingAnotherareaof trainingwill behow | cantrainmy studentgo write theirownblogs,

to postcommentson SNSs,to engagdn conversatiorto discussabouta contemporaryopic
which canall improves t u d Englishdadguagdearning,andit will alsoimprovemy CPD.

Me: This bringsmeto theendof thisinterview.Do you wantto addanythingelse?

MP10:No! T h adlld s

Me: Alright! Onceagainthanksalot for yourtime.

MP10: Thankyou.
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Interview with FemaleParticipantl (FP1)

Me: GoodMorning! How is it going?

FP1:All goodandyou?

Me: Thanksfor sparingmeyour valuabletime andagreeingo be a partof this interview

FP1:Thanksfor theinvite.

Me: Beforecommencinghisinterview, | will give you anoverviewaboutthisinterview.The
aim of this researchis to evaluatethe role of social mediain the Continuing Professional
Developmen{CPD)of SaudiEnglishlanguagdeacherandto whatextentthesevariousSocial
Networking Sites(SNSs)areusedby the SaudiEnglishlanguageeacherdor their CPD. Al
youranswersvill remainwholly confidentialandanyof your personalnformationwill notbe
revealedat all in this researclsoto comply with dataprotectionunderU K éDstaProtection
Act 1998andoncel havetranscribedyour interview, | will deleteall the information.Have
you got anyquestionsaboutthe confidentialityof data?

FP1:No! | gotit!

Me: I will now starttheinterview.Firstly, mayl know how long haveyou beenteaching?
FP1:1 havebeenteachingsincelastfour years.

Me: Whatdegreehaveyou gotin Englishlanguagdeaching?

FP1:1 havedonea MA in Englishlanguage.

Me: L e tmbdweto thecorepartof thisinterview.May | askhow do you defineCPD?
FP1:Not surebutl guesst isto dowith o n epfessionatlevelopmensol thinkin thiscase
it will be how teachersn SaudiArabiausesSNSsto improvetheir skills soto improvetheir

teachingpractice.

Me: Thatis definitely a relevantdefinition of CPD.May | know which SNSsdo you usethe
mostto enhanceyour CPDandwhy you usethat SNSs?

FP1:l useTelegramandfollow variouschannelnit suchasé E n gdf thedra Yo&,n gl i s h
fort o mor & G wa mmand tiegebhannelsare helpful for learninggrammar,idioms,
different partsof speechasthesehavevariousquizzes.exercisedo not only helpin learning
spokenEnglishbutalsohelpin my CPD.| alsouseFacebookbutin termsof everydayusage,

| useTwitter themostasi t congiseformatis alwaysreadilyaccessibleand140wordslimit

is anexcellentway to presenb n edeasin a succinctmannerEqually,| considerthe useof

Twitter bestascomparedo TelegramandFacebookvhenit comeso communicatingvith my
colleaguesand expertsin English languageteachingwhich to someextenthascontributed
towardsimprovingmy CPD.

Me: SoTwitter is whatyou usethe mostandhow frequentlyyou useit?
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FP1:Yes! Twitter is what| usethe mostand| useit moreor lessdaily astweetsarealways
brief, sothesedo not takeenormousamountof my time to read,commentandto retweetif |
find atweetappealing.

Me: Okay! Whataboutthe usageof SNSsamongSaudiEnglishlanguagdeachers?
FP1:.Canyouelaboratahat?

Me: Yes! | meanhow widely in your opinion SaudiEnglishlanguageeachersise SNSsfor
theirCPD?

FP1:Thatis a difficult questionto answer.What| feel is that my male colleaguesare more
experiencedn using SNSsandreasonfor suchstatements that numberof maleteachersn
schoolsis higherthanfemaleteacherso maleteachershaveaccesdo various SNSswithin
schoolswhereasfemaleteacherdack considerableamountof knowledgein termsof using
technologyin everydaylessonsdue to which female teachersare quite reluctantto use
technologyincluding SNSssoall | cansayis thatfemaleteachersiseSNSsfor their CPD but
in a very limited mannerandunlessfemalet e a c teehmicalénd pedagogicaknowledge
aboutusingdifferent SNSswill not beimproved,femaleteacherswill remainreluctantto use
SNSsfor their CPD.

Me: You havemore or lessansweredhe next questionwhich | was aboutto askaboutthe
problemsfor notusingSNSsfor CPD.

FP1:As| havesaidearlierthatmainbarriersarelimited knowledgeof teacherspeciallyfemale
teachersandotherrelatedissuesarelack of accesso SNSs,absencef basictrainingsuchas
usingtechnologyis aclassroormandl alsobelievethatteacherdiaveavery limited time within
whichtheyhaveto finish alessorsousingSNSsmaynotbetheir priority which canalsoaffect
theusageof SNSsfort e a ¢ GRDr s 6

Me: As far asusingSNSsfor CPDis concerneddid someongecommendt to you?

FP1:Yes! Thetrainerl workedwith during my apprenticeshiglaysrecommendedneto use
SNSs.

Me: Whataboutyou in termsof recommendingt to someoneslse?

FP1:1 will recommendt particularlyto femaleteachersastheir useof technologyand SNSs
is quitelow ascomparedo their malepeers.

Me: Somy lastquestiomow is do you needanytrainingto useSNSsto enhance/our CPD?

FP1:As | earliersaid areasof training are improving the overall use of technologyamong
female Sauditeachersallowing them moretime for training and giving themextratime to
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finish their lessonsso they have adequatetime to learn about SNSs and this can

correspondinglyenhanceé e a ¢ GRDr s 0

Me: Wonderful! With thatl concludethisinterview.Do you wish to addanythingelseor want
to askanyquestions?

FP1:No! |l d o nvishto addanythingelse.

Me: Thanksindeedfor your valuabletime.

FP1:Thanks.Takecare.
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