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One of the most debated issues within the European labour markets, especially during the last 

decade, has been the value of higher education. There is a common perception that higher 

education studies are strongly linked to employment. Individuals seek to enhance their future 

career, social status and economic returns through higher education; employers continue to 

recruit graduates within organizations in order to add value to their business; governments 

continue to invest in higher education in order to further promote social and economic 

prosperity. However, the linkage between higher education and employment has not been 

fully explored and established. Thus, it has been the subject of contest and debate for many 

key actors involved in this dynamic process. With the expansion of higher education does 

there remain an advantage for graduates in the labour market? Do graduates have the abilities 

and skills to perform effectively within the labour market? Is there an increasing need for 

graduate labour amongst employers? And, has the increased number of graduates promoted 

social and economic prosperity?

This study explores the position of higher education graduates within the Greek labour 

market. Its main aim is to investigate the extent to which graduates’ expectations of the 

transition from education to employment and their career expectations, decisions and 

outcomes are shaped by a specific national environment, structure and culture. Of particular 

importance in Greece is the weak links between educational institutions and organisations 

operating in the economic field. This phenomenon is attributed to the gap between the 

increasing number of people entering higher education and the limited demand of the 

domestic economy for highly educated personnel. An analytical account is presented of the 

interplay of factors shaping graduate expansion. A unique aspect of the study lays in its 

attempt to directly examine graduates’ perceptions of their studies and graduate career
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Chapter Four presents a quantitative analysis of a questionnaire survey of graduates from two 

different disciplines: nursing and PSc & PA. The survey examines graduates’ progression 

within the labour market and then draws out the broader implications of the study. Some 

areas of consideration are the factors influencing early career decisions, the skills picked on 

during the two degrees and perceptions about these skills. Post degree decisions between 

graduates from different degree studies, gender and marital status are also examined.

Chapters Five and Six report the findings of the qualitative approach of the study. They seek 

to identify the extent to which pre and post degree decisions influence the career choices of 

graduates. Drawing from interview material, Chapter Five considers the perceptions and 

experiences of the sample of respondents graduating from political science- public 

administration and nursing. Its principal concern is to analyse graduates' views on the value of 

their degree in the labour market. The focal points are: the factors influencing their decision to 

study; decision making after completing their degree studies; value of their degree in the 

labour market; career progression and barriers to progression.

Chapter Six reports the findings of interviews with a number of recruitment consultants, 

academic professors and career advisors. It aims to explore in depth some of the issues raised 

in the graduate questionnaire in such a way as to gain an in-depth understanding of the 

concept of the higher education outcomes and graduate career trajectories, as well as the 

difficulties graduates encounter during this implementation process.

Finally, Chapter Seven identifies the significance and implications of the findings. The key 

findings of the empirical chapters are briefly summarised while the broader implications for
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educational policy providers, employers as well as individuals making career choices are 

outlined. This chapter concludes with recommendations of potential areas for future research.

Our appendices includes a list of professions associated to higher education studies, a copy of 

the survey questionnaire, circulated to graduates of both disciplines, as well as the individual 

profiles of those graduates participating in the study.
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Recent trends in the graduate labour market
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initiatives upon the Greek educational structure and policies is explored. It also 

discusses the position of graduates within the labour market, including an analysis and 

assessment of the relationship between HE and employment from the perspectives of 

both employers and graduates.

1.2. The expansion of HE in Europe

HE policy has increasingly been the focus of interest and the subject of international 

comparison since the 1960s after which a noticeable expansion of the HE sector has 

occurred across most European countries. The expansion of HE has been reflected in 

an increase in both the number and diversity of HE institutions as well as in the 

number of applicants for places in HE. During the 1960s, it was argued that the 

expansion of HE might contribute significantly to economic growth as well as to the 

reduction of social inequality (Teichler ��� ����  1997). According to the European 

Commission (2002), the increased demand for places in HE during the 1960s and 

1970s was partly the result of an increase in the number of people with the requisite 

entry-level qualification for HE (Eurodyce, 2000). In most countries, expansion was 

greater during the 1980s, due to the enlargement of the European Community and the 

availability of European funding.

Since the 1980s, an increasing pressure on higher education has been the growing 

concern, within individual economies and within the European Union as a whole, 

about national economic regeneration and growth as well as international 

competitiveness. As the Industrial Research and Development Advisory Committee 

(IRDAC, 1990) of the European Commission argued:
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1.3 The Graduate labour market

The current trend in all European markets is the continuously growing number of 

young people entering tertiary education. There is conventional wisdom, typically 

propounded by policy makers, that relates certain supposed changes taking place in 

the labour market to a perceived need to increase and expand higher education. This 

position is often prescriptive in nature and assumes that a ‘knowledge economy is 

being developed around a more professional (and assumed ‘educated ) workforce and 

because of this more graduates are needed. However, there is another school of 

thought that questions whether this expansion is naturally beneficial to graduates, 

employers and society alike. Indeed, recent research conducted in this area (Purcell ��  

����  2002) reveals that a significant proportion of graduates experience difficulty in 

accessing employment which makes full use of their potential, while some employers 

complain that they are unable to fill their targeted vacancies with candidates of the 

appropriate ��������

The gradual shift from micro-level explanations to a more complex cross-level 

understanding about the hiring process leads to the general argument that existing 

research in this area is far too simple to adequately capture the complex factors that 

influence the graduate employment as important determinants. Bearing this in mind 

Ramsay and Scholarios (1999) note that the potential impact of socio-political and 

cultural variables is significant in shaping graduate employment in any country in a 

specific period of time. These ‘multiple social realities’, as Ramsay and Scholarios 

(1999) call them, can be interpreted through an alternative explanatory framework 

based on a socially constructed, rather than socially determined, view of employment 

processes. For instance, according to this school of thought, if a firm takes on a
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This study draws upon this framework to explore graduate employment at both micro 

and macro levels of analysis. Against this backdrop, the next section considers the 

changes and trends in graduates’ skills and responsibilities from the employer’s point 

of view. In this context, graduate skills mismatches and job requirements within the 

labour market are presented. Secondly, current debates on the potential and future 

career trajectories of graduates are examined.

1.3.1 Employers’ perceptions on graduate employment

There is growing assumption that increasing market competition is widening the 

range of jobs open to graduates (Green, 1999). Many experts and key players seem to 

agree that the substantial expansion in HE has necessitated constant readjustment 

between HE and the world of work. As Alpin and Shackleton (1997) suggest, the 

increasing number of individuals entering higher education implies that young labour 

market entrants now have much higher attainments than in the past, which means that 

formal qualifications do not any longer provide a sorting mechanism. This may lead 

employers to screen applicants for graduate posts much more carefully. Thus, one of 

the main questions that the study needs to explore is whether there is a close link 

between HE studies and employment. In other words what does a graduate job entail?

According to Pitcher and Purcell (1998) it is likely that any definition of ‘graduate 

employment’ and the relative advantage of such qualifications to individuals will 

change as an increasing proportion of the population obtains HE qualifications. 

Therefore, it is pointless to give a general definition of what a graduate job entails, as 

a uniform graduate labour market does not exist. This means that, as a heterogeneous 

group of graduates enters into the labour market (e.g. non-traditional groups such as
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mature students), the range and diversity of career outcomes for graduates is likely to 

increase as well. In their attempt to address the extent to which the occupational 

structure and organization of work has changed as a result of HE expansion, Elias and 

Purcell (2003) developed a two-fold classification of graduate jobs: the external 

classification of the jobs graduates do as indicated by job titles and descriptions; and 

the intrinsic classification which assess basically the number of key competencies 

(skills and knowledge) that graduates bring to and use in their employment. 

According to the authors, both classifications are very useful in helping our 

understanding of graduate skills and qualifications and how these are utilised within 

their jobs. In this context, Elias and Purcell try to explore the relationship between the 

external and internal dimensions of the jobs performed by graduates in order to 

classify the work that graduates do. By using graduate destinations, they identify a 

framework of a five-fold classification (based upon the 2000 Standard Occupational 

Classification) of graduate employment that reflects both the demand for their 

graduate skills and qualifications and the extent to which these are used within their 

jobs (Table 1.1).
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require HE skills and knowledge in business services, communications and consumer 

services, as well as ‘non-graduate’ occupations.

Based on the assumption that the overall level of employment has expanded during 

the last decade this classification tries to assess any changes in the balance of these 

occupations as a result of the expansion of HE. According to their findings the most 

significant areas of employment growth have been among ‘New Graduate’ and 

‘Modem Graduate’ occupations. These findings appear to be consistent with the 

occupational changes described in the previous section. More specifically, it was 

noted that the most significant change over the last decade has been the increase in the 

number of people employed in managerial, professional and service occupations. For 

example in the UK, the proportion of people employed in managerial and professional 

occupations has increased by almost 1.6 million people (DfEE, 2001) between 1991 

and 2001. Business and public service associate professionals have also seen a 

significant increase. There were 211,000 more science and technology professionals 

(e.g. engineers and scientists) in 2001 than there were in 1991. Numbers employed in 

technical and specialized sales occupations have increased substantially with the 

creation of an additional 153,000 new jobs. These findings appear to be consistent 

with the occupational trends in the Greek labour market. For example the current 

situation in Greece implies that apart from professions requiring a high level of 

specialisation (such as the medical professions and IT technicians), a person can 

virtually take up any occupation regardless of formal qualifications and training 

background or any other relevant qualifications (Patiniotis and Stavroulakis, 1997).
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While the above review of the changing sectoral and occupational pattern of 

employment provides some useful insight into the changing demand for skills, it is 

only a partial picture. In particular, the relationship between specific sectors and 

occupations and the types of skills and qualifications required to perform a job 

effectively, is changing constantly for a range of reasons, including the introduction of 

new technologies, changes in work organisation, regulatory requirements or changes 

in customer demand. In this regard, it is fair to say that whilst Elias and Purcell’s 

(2003) classification of graduate occupations is useful, their analysis provides no 

evidence of what is happening in reality. In other words, it offers little explanatory 

insight into the factors that are impacting upon changes in the demand for 

qualifications and skills and, most importantly, of any increase in the proportion of 

graduates remaining in non-graduate jobs after completing their degree studies. At 

this level, further empirical investigation is required.

Whilst the above analysis suggests increases in high skilled graduate jobs, an 

alternative interpretation is possible. According to Green (1999), perceptions of real 

skill change might occur as a result of changes in job requirements. This is normally 

the case where employers demand higher levels of qualifications for what is 

essentially the same job (credentialism). Some commentators argue that the increased 

demand for qualifications by employers does not necessary correspond with an 

increase in the skill content of jobs. As Gallie (1994) notes, skill levels might have 

increased either because a person had been upwardly mobile into a higher level job or 

because the existing job had been restructured in a way that increased its skill content. 

For example, the analysis so far has not considered the changing nature of 

occupations themselves. Whilst the actual occupational titles and classification
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duration of the transition process seems to have caused graduates great difficulty in 

finding a suitable job. Therefore, graduates from these countries spent the first four 

years after graduation predominantly on occasional jobs or short-term employment. 

Two significant factors might explain this phenomenon across Europe. One is that 

graduates are mismatched into jobs only temporarily. For example, graduates either 

join a company with short-term contracts or accept low-level job while they continue 

searching for work more suitable for their qualification level (Green and McIntosh, 

2002). However, a drawback to this explanation is given by Dolton and Vognoles 

(2 0 0 0 ) whose results show that, amongst graduates who were mismatched into one 

job, some two thirds were still working in a job for which they were overqualified six 

years later. According to Green and McIntosh (2002), the second factor implies that 

some ‘rigidities’ which may be related to family commitments, whereby the presence 

of a partner or, especially, children or elderly people, may prevent individuals from 

accepting a more appropriate job. As Green et al. (2001) report, part-time employees 

are more likely to be found in this category.

In addition to this issue, Lissenburgh and Bryson’s (1996) research tried to find a 

significant relationship between different types of graduates and the length of time 

they spent with an employer. One conclusion from their research was that, 

demographic characteristics, family background, region, schooling and household 

circumstances have influenced significantly the time graduates spent in full time jobs. 

This research focused on differences among those graduating from different 

disciplines, rather than the qualifications or work experiences that graduate might 

have. Due to this, Pearson commenting on the IES Annual Graduate Review (2000), 

said that:
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female graduates within the Greek labour market and second, their opportunities for 

career progression within the Greek firms.

With regards to the latter issue, a study conducted by Williams and Owen (1997) 

reveals that the type of employer and the structure of organisations should be 

considered as important determinants in graduate employment Their findings show 

that, as companies increase in size they are increasingly likely to recruit graduates. 

Micro and small firms are more likely to recruit on the basis of suitability for the job 

rather than qualifications. In other words, these firms prefer experienced staff with 

tight specialisation rather than inexperienced graduates with career prospects. In the 

context of our study it is fair to say that in Greece the weak link between educational 

institutions and businesses operating in the economic field is of particular importance. 

This phenomenon is attributed to the gap between the increasing number of graduates 

entering HE and the limited demand of the domestic economy for highly educated 

personnel. By looking at the structure of the Greek labour market it is noticeable that 

the base of the Greek economy consists of a large number of small companies (95 per 

cent according to Patiniotis and Stavroulakis, 1997) that cannot absorb the increasing 

number of graduates. Therefore, a detailed examination of the socio-economic impact 

of the various factors on the formation of graduate employment through a case study

of Greece must come to our attention.
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1.3 Summary

Through an analysis of the literature on graduate employment, over-education and 

education policies in Europe the expansion of higher education is perceived to be a 

desirable ambition in terms of the benefits to individuals and the economy at large. 

More specifically the chapter has shown that the pace of change in the workplace 

during the last three decades has led to an increased pressure on HE institutions to 

provide degree courses that equip students with the skills and attributes that will 

facilitate the education to employment transition and foster subsequent career 

progression. However, as our review of the literature reveals, university education 

cannot be expected to provide students with a complete and comprehensive skill-base 

in preparation for future employment (Nabi and Bagley, 1998). According to Teichler 

������  (1997), in all European countries HE has diversified during the last decades as 

far as linkages of the field of study and segments of the employment system are 

concerned. Yet, at the same time, questions are being raised by some academics about 

the value of a degree and whether the academic qualifications are deemed necessary 

for actually doing the job.

In an organisational context, it must be noted that organisations are not isolated from 

the wider economic, social and political environment in which they operate. Due to 

environmental changes, it is difficult to determine the specific tasks required for the 

available graduate vacancies, which drive organisations into different strategic 

choices over time, and the kind of people required to correspond effectively to these 

changes. As a result, the profile of graduates within organisations may change over 

time. Last but not least regional differences in the relationship between HE and 

employment must be taken into consideration by any researcher who wants to explore





29

Chapter Two 
Methodology

2.1 Introduction

This chapter links our conceptual discussion on the current issues that higher 

education in Europe faces with the methodology adopted for this study. As noted, the 

study explores some of the issues currently being debated around higher education 

through the lens of a country specific case study of Greece. The aim of this chapter is 

to investigate the methodological considerations shaping the research approach 

deployed in this study, particularly in terms of the decisions governing the overall 

research strategy and method of the study. Section 2.2 examines the methodology 

adopted, based on a methodological approach which views social reality as internal to 

human actors and based upon an interaction between individuals and the society in 

which they exist and function. Section 2.3 considers the scope of the study, relating 

this discussion to the relative merits of conducting a case study ol a single country. It 

also describes the research techniques adopted for this thesis. The presentation of the 

findings is briefly explained in section 2.4, while a short summary is outlined in 

section 2.5.

2 .2  Methodological assumptions and choice of methodology

The starting point in all social science research is the fact that there are many issues 

and subjects about which we have incomplete knowledge. Therefore, the focus of 

each researcher is to add something of value to the body of accumulated knowledge 

(Remenyi et al., 1998). As Strauss and Whitfield (1998) comment, all research studies 

are guided by a strategy as to how their main objectives can be best achieved. The 

various approaches to research can be classified based on epistemological and 

ontological considerations. ‘The type of explanation generated by these two
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approaches is characterised by alternative philosophical assumptions about the nature 

of human action (ontological assumptions) and how this nature can be revealed 

through research (epistemological assumptions)’(Wass and Wells, 1994: 2) There is a 

long-standing debate in the social sciences about the most appropriate philosophical 

position from which methods should be derived. On one side there is the positivist 

and on the other the phenomenological approach. In practical terms, it is fair to say 

that the key idea of positivism is that the ‘social world exists externally, and that its 

Properties should be measured through objective methods, rather than been inferred 

subjectively through sensation, reflection or intuition’ (Easterby-Smith et al., 1991: 

72). Thus, the positivist approach to research is distinguished by its hypothetico- 

deductive driven approach (e.g. decisions which are based on theory) with a 

methodological emphasis on generating quantitative data from structured research 

instruments such as experiments and surveys, to establish causal relationships 

between variables (Knell, 1996). By contrast, the phenomenological approach to 

social science ‘emphasize(s) the analysis of subjective accounts that one generates by 

getting inside situations and involving ones self in the every day flow of life’ (Burrell 

and Morgan, 1979: pp.6 -7 ). The data that are generated are typically qualitative in 

nature and tend to be collected through less structured methods, such as participant 

observation and / or unstructured interviews. Overall, this can be termed an inductive 

approach to research, where the researcher attempts to understand what is happening 

and why it is happening and which theory can be generated from the data gathered 

(Saunders et al., 2 0 0 0 ). The key differences between positivist and phenomenological 

approaches are clearly described in the Table 2.1.
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However, Bryman (1988) challenges this epistemological standpoint arguing that in 

practice there are many researchers, especially in the management field, who adopt a 

pragmatic view (Whipp, 1998: 52) by deliberately combining methods drawn from 

both approaches in order to achieve their research objectives and questions. The 

choices made for this study regarding its research design were consistent with Sayer’s 

(1984) position that the selection of methods must reflect the nature of the object of 

study. This approach suggests that ‘rather than viewing different methodologies and 

research designs as competing they may be viewed as complementary and may be 

combined in order to compensate for weaknesses in individual methods (Stuart, 1999: 

38). As Wass and Wells (1994) note, in these terms, a survey could be used to 

establish the extent and pattern of particular events, supplemented by qualitative data 

to identify the processes underpinning the identified events. This pragmatic 

approach to research design suggests that it is of vital importance to the researcher to 

look at the appropriateness of the particular research designs (intensive, extensive) 

and techniques to be used, either in isolation or combination, via an assessment of the 

issues to be addressed, an identification of what is to be explained, and the types of 

relationships to be investigated. In this respect, the choice of a particular research 

strategy is determined by the relative merits and limitations of various research 

techniques.

The rest of the chapter will analyse the specific research design and research 

techniques employed by the study and explain their relevance to exploring the 

dynamics of graduate employment in one European country.
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2.3 Research design

This research started the same way as most research projects: with a basic idea of the 

topic to be investigated, but with the depths of the research still to be discovered. 

Through an analysis of the literature on graduate employment, over-education and 

education policies in Europe a research problem and question was formulated, and 

eventually refined. In contemporary political terms, the expansion of higher education 

is perceived to be a desirable ambition, in terms of the benefits to individuals and the 

economy at large. Yet, at the same time, questions are being raised about the value of 

a degree and whether there are enough ‘graduate jobs’ that correspond to the 

increasing number of graduates. Against this backdrop, this study seeks to examine 

the following question: to what extent are graduates’ expectations of the transition 

from education to employment and their career decisions and outcomes shaped by a 

specific national environment, structure and culture?

After reading extensively on higher education structure and policies and graduate 

employment, a decision concerning the research strategy was made. The literature 

review revealed that few studies had been conducted regarding the Greek situation, 

which directly examines graduates’ perceptions of their studies and graduate career 

trajectories. Extant research conducted in this area showed that in various countries, 

employment predictions and policies around education and employment are made 

within a broader spectrum of official labour market information that includes, highly 

elaborated national systems of occupational classification. Yet, many of these studies 

are descriptive and say little about the correspondence between higher education 

outcomes and labour market trends. Other studies have sought to measure the changes 

in the nature of graduate employment and work as a result of Higher Education
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According to Bell (1993, stated in Remenyi et al., 1998), the case study method has 

also been used as an umbrella term for a family of research methods having the 

decision to focus on an enquiry around a specific instance or event in common. The 

philosophy behind the case study is that sometimes only by looking carefully at a 

practical real life instance can a full picture be obtained of the actual interaction of 

variables and actors. By taking this issue into consideration it is fair to say that a case 

study analysis allows a flexible and open-ended nature of research where variables 

and actors are not predetermined but developed through the rhythms of the research 

process (Kitay and Callus, 1998:108). Thus, the key contribution of a case study 

analysis is its ability to follow specific instances as they arise, in an attempt to identify 

detailed interactive processes which may be crucial, but which are not transparent to 

the large-scale survey. The important point of using this method, then, is its 

uniqueness, because its intensive nature permits the study of a specific country with 

peculiar higher education and labour market structure. Thus, the rationale of a case 

study approach is to allow an in-depth view of processes unobservable in purely 

quantitative terms and develop an understanding, which may be of potential 

conceptual application to a wider population (Hamel et al., 1993). In this respect, a 

case study approach may achieve what Yin (1989) refers to as ‘analytic 

generalisability’. To be more specific, in the scope of our study, the case study 

approach can illustrate the relationship among social, economical and political issues 

and patterns of influence in particular context. The open-ended nature of the case 

study allows the employment of various research methods and techniques in order to 

collect all the necessary information and examine perceptions regarding the issue of 

graduate employment in Greece. According to Kitay and Callus ‘the amount of
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completed. Every period of employment, unemployment or inactivity was also 

recorded. By recording all these data for education and work, the survey attempts to 

build up a complete record of activities for each individual in the sample since 

graduation (a copy of the questionnaire is cited in Appendix II). With questions ol 

�������  we gave the opportunity to graduates to express their perceptions and 

experiences freely2. This followed the position that:

‘If the story or the case study is useful and it contributes to an understanding of the 
world or explains interesting phenomena, then the case (our emphasts or s ta y  value 
will be acknowledged and it will become an Integra par o s o m e s  * ‘

The questionnaire data were collated and analysed using SPSS (Statistical Package for 

the Social Sciences) for Windows in order to establish a data set for both disciplines, 

which has been presented in Chapter Four in both a descriptive and analytical way.

2.3.23 Interviews

Certain types of techniques are not adequate to gain an understanding of the way in 

which graduates- decisions, choices and employment and career trajectories are 

shaped by a country’s culture, structure and environment. In this study two groups of 

interviews were conducted. The first group consisted of &#�interviews with graduates 

from Political Science & Public Administration and &7� interviews with nursing 

graduates. The principal concern of the interviews was to examine respondents’ 

Viewpoints regarding their pre and post degree decisions, their employment and their
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career outcomes. We were concerned here to unpack some of the quantitative threads 

emerging from our survey analysis.

The second group of interviews was held with 3 career advisors, 2 university 

professors, 2 recruitment consultants, 2 senior sisters and one employer. The principal 

concern of the interviews with these key informants was to obtain more detailed 

information from respondents with different professional backgrounds and viewpoints 

regarding the higher education system, labour market structure and the nature of 

graduate employment and also, again, to explore in more detail some of the issues 

raised in the graduate questionnaire. Such an approach strengthens the study by 

providing a multi-level analysis of all the key actors involved in graduate employment.

In this respect, it is fair to say that while the questionnaire was designed to gather 

broad data on graduates’ experiences on their outcomes of degree studies and their 

employment opportunities after graduation, interviews sought to explore in more 

detail the dynamics of graduate studies, the relations between graduates and the labour 

market, work experience and career development.

The semi-structured interviews consisted of a list of themes and questions that needed 

to be uncovered. In practice, this meant that some questions were omitted in some 

cases, given the specific context of the interview. The order oi the questions also 

varied depending on the flow of the conversation (Saunders et al., 2000). Also, 

interview questions helped the research to get a good insight into a situation. They 

also provided ‘shortcuts to the prior history of the situation, so that the investigator 

can readily identify other relevant sources of evidence’ (Yin, 1989: 26).
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2.5 Summary

This chapter has briefly outlined its core conceptual and empirical concerns by 

reviewing the importance of methodological considerations in shaping decisions over 

research strategy and method. In this regard, it considers the scope of the study, 

relating this discussion to the relative merits of conducting a case study of an 

individual country, thereby enabling the researcher to employ different research 

strategies and techniques in order to explore the issue of graduate employment in 

depth by providing a multiple level analysis. The use of multiple methods of data 

collection and analysis allows the researcher to benefit from the advantages of each 

method used while trying to minimize the impact of their individual weaknesses.

The following chapter situates the issue of graduate employment within the dynamics 

of a country’s specific characteristics - in this case Greece. It outlines historical 

developments of the higher education system and looks at the various social, political 

and institutional factors that impact upon the formation of graduate employment in 

Greece.
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Chapter Three

The Historical Context of Graduate Employment in Greece
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reforms highlighted within these decrees were the provision of free and compulsory pnmary 

education; establishing a second route in ‘Heiienic School’ for lower-class children who 

would end up in the labour market (Tsoukalas, 1981) leaving the 6  years gymnasium, whtch 

led to university studies, mainly for middle and upper class children. Yet, the most significant 

feature of the 1913 reform was the creation of a second school direction, i.e. technical and 

vocational schools for people who could not continue their studies at universities. Its aim was 

to prepare students for life.

With the turn of the century, more systematic efforts were made to ‘democratise’ educat.on. 

All policies that emerged until the middle of the century, were bound for a social process in

, , , c nc 1 ckr i 9 5 9  were the most profound within the Greekeducation. The Karamanles’ reforms of 1958-1 >09 were uio f

educational policies. For the first time education was viewed as an investment intended to 

meet the techno-economic needs of the country (Persianis, 1998). The reforms could be 

interpreted as a move towards the socio-economic preparation of the counhy for meeting the 

ehallenges of the European Common Market in 1961 and therefore, the development of 

education was included as part of the national economic planning (Persianis, 1998). 

However, it is important to mention that during 1960s, all efforts to continue educational 

reform were suspended. This could be explained by the fact that during this period Greece 

was subject to the Kondylis and Metaxas dictatorship. Until the 1970s, the German 

educational model, named Humboltien, governed the organisation and operation of the 

university sector.

^*len democracy was reinstated in 1974, the climate was in favour of major political, social

ar*d educational reform. Basic measures were taken in order to modernise education during 
thec seventies. The 1975 Constitution was established education as a main priority for the
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simultaneously throughout the country with common subjects selected by a special 

committee of the Ministry of Education. Papandreou’s Government emphasised the 

importance of higher education studies for the Greek society ‘by establishing post-lyceum 

preparatory centres for the free coaching of candidates who had failed their university 

entrance examinations and allowed an unlimited number of sitting in the entrance 

examinations’ (Persianis, 1998: 74).

With respects to HE, in 1982, an effort was made to restructure university education (AEI) by 

voting in Parliament a new law, in an attempt to enable the universities to move away from 

the German model towards a more liberal and flexible system (Act 1268/82).

In parallel with university institutions, Technological Educational Institutions (TEIs) were 

established in 1983 under the Act 1404. Their essential aim was to admit lyceum graduates 

that did not wish to proceed to university studies and educate them in such a way so as to 

Perform in the labour market as vocational professionalists. Thus the most important 

difference between TEIs and AEIs was the fields of vocational training on offer. TEIs were 

ttiore geared towards the application of the most up-to date technological know-how and 

Professional practices, while AEIs were basically scientific and research institutions that 

Provided students with theoretical and practical training (European Commission 1999- 2000) 

These two institutions also differed in terms of the time required to obtain a degree. For 

Universities the duration was eight semesters for all departments. The departments that were 

tem pted from this norm were the engineering and dentistry departments where the duration 

°f studies was ten semesters and medicine where it was twelve semesters. For technological 

educational institutions (TEIs) the duration of studies was six or seven semesters plus one 

Semester of working placement. TEIs were organised and functioned along similar lines to
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3.2.1. Students’ participation in HE institutions

In general terms during the 1980s and 1990s the most important features of the formal 

educational system as recorded by Kannelopoulos (1996:65) ‘...were the rapid expansion in 

number and fields and the increased number of students in the tertiary education’. With 

regards to the first issue, it is evident there had been a remarkable increase of those students 

attending general secondary education. According to Kanellopoulos (1996) there were many 

reasons resulting in this trend: First of all the abolition of the secondary school examinations 

in 1984 created a large pool of general lyceum graduates which aimed to sit for national 

exams for entering HE. Noticeably, this was the outcome of the desire of the Greek 

households for HE studies as a means of social and financial success and it was not 

administratively imposed (Kanellopoulos, 1996: 6 8 ) by the government. Even though the 

Greek government tried to reduce the number of general lyceum graduates by increasing the 

number of vocational / technical lyceums, the number of people attending these lyceums was 

considerably low (Ministry of Education, 2002). One reason reported by Tortiridis (1990a: 

54) was that, the specialisations that vocational lyceums offered were very few (only those of 

machinist and electricians) and therefore there were limited employment opportunities for 

their graduates. There was also a dominant cultural factor resulting in the increased number 

°f general lyceum graduates. As Patsoulakis reports:

‘Graduates from vocational lyceums have lower prestige in the Greek society as they enter 
technical schools without any screening. So graduates’ performance and potentials are 
questioned by Greek employers’. (1990:40)

Therefore public opinion on technical and vocational education is still unfavourable in 

comparison to that of general education. Greek government tried to respond to the increased 

demand for HE by creating new academic departments and technological institutions as well 

as by increasing the number of entrants. By the 1990s, there were thirteen university
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Table 3.1: -������������������&����������������� ���������  (1999)

Universities Technological
Institutions

Total

Disciplines Enrolments % Enrolments % Enrolments %

-üurnanities 6790 17,7 0 0,0 6790 8,4
,Arts_ 790 2,0 690 1,7 1480 1,9
.Uw 1805 4,5 0 0,0 1805 2,1
-¿ccial Sciences 3516 9,7 0 0,0 3516 4,7
'¿22Wiunication and Documentation Studies 470 1,4 680 1,7 1150 1,5
isonomies, Business and Administration 6027 14,6 10740 25,1 16767 20,1
-¿¿.Sciences 755 2,0 0 0,0 755 0,9
Jlâîural Sciences 1913 4,9 0 0,0 1913 2,3
-¿¿Hi1 and Environmental Sciences 820 2,1 0 0,0 820 1,0
-i l̂âîhemarics and Statistics 1737 4,4 0 0,0 1737 2,1
-¿¡¿Puting Sciences 2710 8,2 2760 9,7 5470 9,0
-¿Sdcultural Sciences 1293 3,3 6750 16,3 8043 10,1
-¿chnology and Engineering 3100 7,7 10910 24,7 14010 16,6
'-'S'hTEIcture and Town Plannning 675 1,6 190 0,5 865 1,0

Sciences 1765 4,5 4755 11,3 6520 8,1
------------------------------------------------- 0 0,0 1075 2,6 1075 1,4

~i>H£ational Sciences 3299 8,3 340 0,8 3639 4,4
"^¿¿Sciences 1060 2,7 0 0,0 1060 1,3
^ïvices 30 0,1 2260 5,6 2290 3,0
-piHdty Services 0 0,0 0 0,0 0 0,0
"■^¿¡disciplinary fields of study 115 0,3 0 0,0 115 0,1
^ ----- TOTAL 38670 100 41150 100,0 79820 100

Source: Key data on education in the European Union, 2000

3̂ 2,2 Current government policies in HE: practice and tensions

The modernisation drive that began in the 1980s with the Framework Act 1268/82, was 

completed towards the end of 1997 with the passing by the Greek Parliament of the 

educational reform Act 2525/97. This reform aggregated the system of equal access to 

education by reinforcing the concept of free education. It also modernised the institutional 

structures and functions in order to cope with the excess demand for places. The main 

reforms introduced by Act 1268/82 were as follows:

1 The abolition of the general examination system from June 2000 onwards

* The creation of new open choice study programmes

�  The restructuring of the study programmes of universities and TEIs

(European Commission, 1999-2000)
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In response to the discrepancy between the supply and demand for places in HE, the 

government sought to abolish the general examination system in June 2000. This was 

replaced by a new system of admission to tertiary educational institutions. Under the new 

system, free access to HE was introduced, and pupils leaving upper secondary education were 

offered a wider choice of courses to study. The statistics for the year 2000-2001 show that 

due to the introduction of the new system of admission, the gap between supply and demand 

decreased significantly: out of 136,315 applicants for tertiary education, 85,532 entered HE 

institutions.

Table 3.2: Number o f enrolled students: Old and new system o f admission

Category of 
institution

Number of enrolled 
students

Old system of 
admission

New system of 
admission

Universities 40,325 11,473 28,852
TEI 42,020 11,366 39,654

^University of Cyprus 91 29 62
Military Academies 1,450 381 1,069

Police and Fire 
__ Academies

1,646 412 1,234

__  TOTAL 85,532 23,661 61,871
Source: Ministry of Education, 2000

Last but not least, it is important to mention that under the new legislative framework that has 

been introduced, the role of the Ministry is restricted to monitoring the legality of the 

Procedures of the universities with respect to the recruitment of new staff, while the 

recruitment of administrative staff has been entrusted to the institutions themselves 

(Kanellopoulos, 1996). The current imbalance between supply and demand with respects of 

Places in Universities and TEIs is one of the greatest problems not only the Greek educational 

system but also Greek society as a whole faces. In spite of the improvements achieved in 

recent years, Greece still lags behind other European countries somewhat in terms of the 

Percentage of the working population with HE qualifications. Therefore it is fair to say that,
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Stavroulakis (1997) argue that, another element characterizing the Greek economic structure 

is dualism, that is, the dichotomy between a relatively small number of well-organised or 

multinational firms with large numbers of employees, operating highly profitably in the 

international market and a considerable number of companies organized and run in the 

traditional way. These very numerous businesses that strive to survive both the domestic and 

international competition are the main employers of the workforce in the secondary sector. 

According to Liargovas (1997) the current situation in Greece is that, many Greek firms are 

SMEs that are specialized in low-tech, industry or services activities. Makridakis et al (1997), 

argue that these are typically run according to traditional management methods. More 

specifically, the survival of these small businesses depends on the owner manager and his / 

her family and they are normally characterized by relatively poor working conditions, low 

salaries and lack of expert knowledge. This has negative effects on the employment 

opportunities of highly educated personnel.

In the last ten years significant changes have taken place in the labour market. The Research 

Centre of Athens University of Economics and Business (1996) that employment in Greece 

has identified certain tendencies. First, there has been an increase in the number of people 

working in the public sector (about one third). Second, the number of employed individuals is 

rising significantly, while the number of the self-employed is decreasing. Third, the number 

°f people involved in informal patterns of employment is rising simultaneously with the 

Unemployment of educated people. In this respect, the following section tries to give an 

overview of the labour force participation in general and of the graduate employment trends

ln particular.
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Diamantopoulou (2003) revealed that the employment rate of educated females in the EU 

increased from 50 per cent in 1997 to 55 per cent in 2001. The unemployment rate for women 

in this category, however, is higher than that of men in all 15-member states. The smallest 

gap is noted in Northern Europe and the largest in Southern member states like Spain, Greece 

and Italy. As recent data from the Hellenic Communication Service (2003) shows, men take 

up to two thirds of the high-skilled jobs, service work, and the public sector jobs. The main 

obstacles to the advance of women in career jobs are preconceptions and gender stereotypes. 

There is not enough available information, however, to draw definite conclusions about how 

these opinions and attitudes were formed or why they were sustained despite the drastic 

changes in the Greek society and the aspiration and achievement of women in recent years 

(Petraki-Kottis, 1996).

3.3.3 The situation of female employment in Greece

Theodorou’s (1999) research shows that there is a decrease in the participation rate of women 

of all age groups and that they also enter the labour market at an older age. Also, the 

phenomenon of women exiting the labour force once they get married or have their first 

child, without re-entering at a later stage in life, is very prevalent in Greece. Theodorou’s 

research shows, there are different typologies across European countries. For instance, in 

other countries the participation rate falls during the years of family formation (25- 35 years 

°ld), but increases again afterwards when children grow older (Eurydice, 2000). The 

uliosyncrasy of this phenomenon in the Greek labour market is partly due to the problem of 

unemployment, the almost non-existent part-time employment (approximately 7 per cent), 

and social attitudes towards the employment of women in general and women with family 

responsibilities in particular (Maratou-Alibranti, 1995). However, as Lianos et al (2002) note, 

there has been a continuous increase in the number of employed women aged 25 or more in
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One issue that the current study tries to explore is the employment opportunities of female 

graduates. According to research by Karamessini (2000) there are very few quantitative 

studies that provide statistical data on female employment. Yet, there isn’t any qualitative 

study conducted in the area of graduate employment that explores in depth the perceptions of 

female graduates on their life choices and career trajectories. The only available information 

is through social security data, registered employment and unemployment statistical data for 

young people as well as longitudinal studies on people trajectories (Karamessini, 2000). As 

regards to this last point, the following section reviews the Greek HE literature. Its aim is to 

examine the employment opportunities of both genders after completing their tertiary 

education studies.

3.3,4 Graduate participation in the labour force and unemployment

A recent study conducted by Karantinos (1998) reveals that education is positively related to 

labour force participation and negatively related to unemployment. According to 

loakimoglou et al. (1998) this relationship is more marked for women. The following table 

shows that during 1995 people with postgraduate studies had the highest participation rates in 

the labour market (90.2 per cent), while people who had graduated from HE had the second 

highest participation (79.9 per cent) rates. In contrast, graduates of Secondary Education and 

Primary Education had low participation rates in the labour market, 55.4 and 44.6 per cent, 

respectively. Finally, people who did not finish Primary Education had the lowest 

Participation rate in the labour force (22 per cent). At this point it is important to stress that 

the low participation rates in the labour market of people with low educational levels, the vast 

Majority of whom are middle aged and elderly people, shows the limited opportunities that 

these people have for employment (Serafetinidis, 2001).
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Dealing specifically with the issue of graduate employment in Greece, a number of studies in 

this area are worthy of analysis. The first study was conducted by Pilavios (1980), who 

examined the parental participation in students’ pre-degree decisions and environment. For 

Pilavios, students’ career choices are based on family influences in terms of students’ 

perceptions about careers and self worth. It is suggested that the family serves as a negative 

referent for young people by pushing them away from the experiences of their parents. This 

leads them to seek job security as a reaction to their background where, for the most part, 

family members are self-employed and prone to insecure work conditions (Kostakis, 1987). 

In Greece, public sector employment is the preferred destination for the majority of 

university-educated graduates due to the job security it offers to its employees (Glytsos, 

1990). The range of fringe benefits enjoyed by the Greek public servants is extensive, 

including for example a generous annual bonus of 2.5 months’ additional pay, overtime, 

housing and personal loans and children school fees allowances and other social benefits 

(Pilavios, 1980: pp.80-82).

Furthermore, as Gouvias (1998) notes, in Greece there is a tendency for more and more high- 

school graduates to follow a course in HE and probably continue for further studies as a way 

to cope with potential unemployment. With regards to this issue, Pilavios (1980) tried to 

highlight the peculiarities of the Greek HE system as part of the explanation for the above 

tendency. The most profound is, firstly, the unspecified period of studies that a student 

attends a Greek academic institution. This implies that students can register for an indefinite 

Period and there is no age and time limit for the completion of a degree. Also, an individual 

can hold a civil service position and pursue a university degree at the same time. Lastly, as 

Gouvias (1998) notes, the Greek civil service and banking sector pay premiums to university 

graduates regardless of the day they were awarded their degrees.
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However, it is fair to say that the social demand for HE is still very high, despite the fact that 

the monetary rewards associated with education are very low (Lianos et al, 2002). Having 

said that, it is very difficult to directly determine the monetary rewards for some graduate 

disciplines because these do not have a direct counterpart in the labour market. As Ioannides 

(1999) explains, Greece is one of the very few countries in the EU where graduate 

unemployment remained the same even when the educational level of the country increased. 

This is because, as Karmas et al. (1987) states, the employability of Greek graduates is 

influenced by the context of the academic studies. It is reported that vocational degree 

graduates are more likely to be in occupations that correspond to their degree studies 

compared to those graduates from theoretical degree disciplines. The issue of getting a job is 

complicated further by the degree studies, expectations and the changing nature of the labour 

market. Alternately, the observed increase of higher institutions’ graduates is not proportional 

to their employability in higher skilled jobs. As Ioannides (1999) explains, this is because 

very few companies in Greece need ‘qualified’ employees to perform their routine, repetitive 

and ‘easy’ to learn tasks. Katsanevas’ research (2002) also reveals that even though a 

considerable number of people graduate every year from social and political sciences, those 

mdividuals have more difficulty getting a job because their programmes of studies are too 

theoretical. According to the author this seems to be a reflection of labour market change, 

because historically these degrees were seen as prestigious.

According to Katsanevas (1996) graduates of disciplines that correspond to expanding areas 

°f the labour market can more easily secure a job. Giving his contribution to this issue, a 

recent study by Ioannides (1999) reveals that, even though graduate employment has 

lncreased, it is not because of the increased number of graduates but, because of the increased
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education and third level education). In this case, indicators such as age and hierarchical level 

play the most significant role. More specifically Patiniotis and Stavroulakis (1997:5) describe 

the role of seniority in many jobs. According to this issue, older people with more working 

experience, tend to be supervisors to considerably more academic ‘qualified’ albeit young 

graduates. What seems to be the case is that working experience is considered to be more 

important than academic qualifications. Yet, graduates often overestimate the value of their 

degree when seeking for a job. This perception is underpinned by the fact that in the Greek 

context most tasks, including those formally demanding advanced qualifications, are carried 

out by empirical methods, and involve competencies easily acquired within the brief period 

of the on-the-job training. In addition, patriarchic employers mainly make staffing decisions. 

This is a culturally rooted characteristic still prevailing in small and medium size Greek firms 

and in the public sector and often goes hand in hand with lower productivity (Papalexandris, 

1986). Therefore, the poor content of jobs do not justify academic qualifications. Evidence 

from the research of Papalexandris (1986, 1992) supports this view by pointing out that even 

at the present time, young graduates prefer the security and tenure of state jobs resulting in 

many competent candidates not entering the private industry. This is due to the fact that in the 

Public sector employees’ promotions are based upon the years of experience in their position 

and not upon their job performance and development (Bourantas, 1990). Therefore, the 

relatively high financial earnings and benefits offered in the public sector, in conjunction with 

the limited employment opportunities in the private sector, have stimulated the demand for 

ffE. Indeed, a study carried out among upper secondary school students showed that 72.7 per 

C£nt preferred to study in fields that could facilitate their employment in the public sector 

(Karmas et al., 1987:86).
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Finally, according to Patiniotis and Stavroulakis’ typology (1997), the third type of 

graduates’ employment is Hetero-Employment. This means that graduates follow an 

occupation that is different to their educational background, qualifications and specialization. 

The main reasons for Hetero-Employment is the high level of unemployment amongst young 

people (up to 10 per cent, according to the National Labour Force survey, 1999) and the 

surplus of graduates in the labour market. Having no other option than to become 

unemployed, many graduates apply for any available position, even if this involves ‘non­

graduate’ jobs such as waiters, sales assistants etc.

According to Patrinos (1997) ‘the incidence o f overeducating graduates in the labour market 

occurs when they are not employed in their area o f their specialization, or are working in 

occupations other than those for which they are trained'1 (ibid: 210). Whilst this problem has 

historical roots (Tsoukalas, 1981), it was exacerbated in 1992, when political and economic 

changes led to the economic collapse of the Greek Diasporas. As a result a considerable 

number of overeducated Greeks entered the labour market at a time when demand for 

qualified people was low. However, the general belief that education was the main pathway 

for social mobility and financial rewards became part of the Greek culture. Yet, the 

Universalisation of secondary education and the expansion of HE during the last 2 0  years 

resulted in an abundance of over-qualified degree holders, who were frequently forced to 

^ork in jobs where only a good standard of general education was required. *

*n Patrinos’ research (1997), the incidence of over education varies considerably by 

discipline. The more specific the discipline, the less the negative effects of over-education on 

ernployment and earnings. According to his findings, the incidence of over-education is 

extremely low (between 1 to 6  per cent) for those graduates in engineering, science and
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As Table 3.7 shows, most university graduates are employed in education (as primary and 

secondary teachers) and in various business activities (90.505). Public administration and 

defence were considered to be very attractive areas for employment with approximately 

72.000 graduates applying for a job in these fields. Other popular occupations for graduates 

were found in health and social services sectors as well as the wholesale and trade sector.

Finally, with regards to graduate recruitment and selection strategies it is fair to say that in 

the Greek graduate labour market graduate supply exceeds demand. Papakonstantinou’s 

research has shown that only 15 per cent of employed graduates have gained their position 

through objective (based on qualification and social criteria such as social and financial 

background etc) selection, the rest having resorted to personal connections 

(Papakonstantinou, 1996). More specifically, a continuous rise in unemployment leading to 

intense competition for a position, generates the need for further qualifications, but also 

seems to favour the adoption of indirect means of employment. As Patiniotis (1993) notes, 

ibis phenomenon emerged in the nineteenth century as a result of unsuccessful employment 

Policies. As a result, many job seekers had to rely on political parties so as to secure a job, 

°ffered especially in the public sector as a return for political support. Therefore, it is not 

surprising that political favouritism and family connections have been considered as the most 

distinguishing characteristics of graduate recruitment and selection policies in both Greek 

Public and private sectors.

■*•4 Summary

This chapter provided an overview on the Greek HE system, labour market participation and 

ernPloyment. As Pationiotis (2000) observes, the demand of the Greek population for HE 

(uiainly due to the need for social and financial mobility) put pressure for 'freer' access to
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universities and other institutes of HE. But, since HE places were historically limited, Greece 

has experienced a situation where 'demand' exceeded 'supply'. Although this imbalance was 

and still is controlled by the National Examinations system, which, until 2000, determined the 

number of enrolments within academic departments, there are still weak links between the 

academic establishment and the operation of the labour market. This is due to the fact that 

Greek businesses are unable to absorb the increasing number of graduates entering the labour 

market. The outcome of this situation is an increasing level of unemployment amongst HE 

graduates. Based on the above, it is very difficult to have an accurate picture of graduate 

employment and unemployment in the country. Changes in the demand for and supply of 

labour may have effects on the official employment and unemployment figures.

Overall, what seems to be the case is that many HE graduates are forced to look for 

employment in different fields to their degree studies. The phenomenon of over-education 

and hetero-employment is more intense in theoretical degree disciplines graduates compared 

to vocational and more specialised degree programmes graduates. Based on this issue a key 

concern of the following empirical chapters presented in this thesis, is to examine degree 

choices, skills acquisition and graduate career progression amongst two groups of graduates 

from different disciplines: political science & public administration and nursing.
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Chapter Four

Degree Choices and Career Activities after Graduation: Survey Evidence�
amongst Graduates from Nursing and PSc & PA
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' As it was stated in Chapter Two, the choice of the above disciplines is based on their balance of�
supply and demand in the labour market. According to Katsanevas (2002), political sciences and public�
administration are important university level studies which at present are over-populated. Therefore,�
the job opportunities in their area of studies, are limited. In contrast, nursing studies in Greece present a�
very positive balance.



��

4.2 Questionnaire response.

Two hundred and forty graduates were surveyed five years after graduation obtaining 

information on their education background, career paths and the current working 

situation. With regards to education, every period of further education (first degree, 

second degree, master, Ph.D.) undertaken by the respondent was recorded, whether or 

not it had been completed. Every period of employment, unemployment or inactivity 

was also recorded. By recording all these data for education and work, the survey 

attempts to build up a complete record of activities for each individual in the sample 

since graduation. Two different kinds of sampling method were used to generate data. 

As far as nursing graduates are concerned, the sample was largely selected from their 

current place of work. In the case of PSc & PA graduates the sample was largely 

selected from their place of graduation. The above sampling methods were selected, 

as these were the only feasible ways to collect information. Difficulties in obtaining 

the co-operation of the administrative staff of the academic institutions or accessing 

career centers’ files meant that the sampling approach adopted varied for the two 

disciplines.

For nursing graduates, access to two hospitals was obtained, one public and one 

private. In the public hospital, 40 questionnaires were distributed to the graduate 

nurses and the maximum number of responses was obtained (1 0 0  per cent response 

rate). In the private hospital, 50 questionnaires were distributed and 20 of them were 

returned (40 per cent response rate). Also, 3 questionnaires were administered 

personally to graduates. Finally, 23 nursing graduates were also contacted though a 

job agency, and 7 of them completed the questionnaire (30 per cent response rate).
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For the PSc & PA graduates in the University of Athens, 58 out of the 100 

questionnaires were returned, a response rate of 58 per cent. In addition, 32 out of 100 

were returned from graduates of the department of political science in Pantion 

University. 50 questionnaires were distributed personally to graduates from this 

discipline, of which 30 valid questionnaires were received, a response rate of 60.3 per 

cent. Finally 115 PSc & PA graduates were conducted by phone (with the support of a 

job agency), which generated 50 valid responses, a response rate of 43.5 per cent. 

The overall distribution and response rate from these methods is summarised in Table

4.1 below. Overall, the response rate was 60 per cent for nursing and 46.6 per cent for 

PSc & PA graduates.

Table 4.1: Distribution o f the graduate questionnaires

4������
Public Hospital

Private Hospital

Self- Administration o f the 
questionnaires

Job Agency

To t a l

����������.�������/
���������������������!

Political Science & Public 
Administration -Athens 
University

Political Science & Public 
Administration -Pantion 
University

Self- administration o f the 
questionnaires

Job Agency

Number of questionnaires 
distributed

Number
Returned

Response rate for 
the sub-sample

40 40 100

50 2 0 40

3 3 100

23 7 30

&&* :7 *7$%

100 58 58

100 32 32

50 30 60

115 50 43.5

%*8 &:7 <*$*
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Apart from reasons for studying in higher education, respondents were also asked to 

consider the factors that influenced their initial decision to study for a nursing degree. 

As Table 4.3 indicates, just over two-thirds (6 8 .6  per cent) reported that the result of 

the national examination process had a high level of influence on their decision to 

enter into nursing (it is interesting to note that 71.4 per cent of the respondents had 

enrolled in nursing after their second or third attempt in the national examination). 

Personal interests and inclinations were also seen as having large / very large 

influence by 48.6 per cent. Comments added by individuals on the questionnaire 

suggested that they chose nursing because they believed that their caring and people 

skills would be of value in a social and caring profession. Professional orientation 

modules within school classes (Ministry of Education, 2002) emphasise that, 

medicine and medical associated professions are prestigious areas of employment 

with excellent career prospects and social status. However, our research suggests that 

teachers or career advisors influenced relatively few respondents. Noticeably, only 

one third of respondents reported that they were influenced by school and career 

teachers (32.9 per cent). This is in accordance with Katsanevas’ study (2000), which 

reports that even graduates who have studied in professions that fall in the same 

occupational group (i.e. medicine or medical association professions) have different 

job opportunities and career progression in the labour market. In other words, the 

choice of a medical degree is not a guarantee for a professional career in this field. 

Accordingly, over one third of the respondents reported that current market trends did 

not influence their choice of studying for a nursing degree. In addition, as Table 4.3 

shows, another factor which was taken into consideration was the influence of 

relatives and friends who studied / worked in a related professional field (40 per cent).
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Table 4.3: >������� ������������������������ �����������������������������������

Factors Percentage
Not at all Little Moderate Large Very

Large
.Outcome of the national examinations 2 0 5.7 5.7 8 .6 60
-Personal interests and inclinations 22.9 2 0 8.5 30 18.6
-influence from school/ career teachers 32.9 21.4 12.8 24.3 8 .6
Relatives and others who have studied/ 
.Work in a similar field

21.4 21.4 17.2 25.7 14.3

Relatives and others regardless their 
-¿todies/ work

40 17.1 12.9 21.4 8 .6

.Current labour market trends 32.9 21.4 18.6 27.1 -
n~70 for each response

Having identified the various factors that influenced the choice of the academic 

discipline, it is now appropriate to explore what skills and abilities respondents felt 

they had acquired during their nursing studies. This question examined the viewpoints 

of the nursing graduates regarding the value of their degree studies, that is, the extent 

to which they considered that some degree skills and competencies could be utilised 

in their work settings. The majority of nursing graduates felt that they had received 

professional / technical skills as well theoretical knowledge from their studies (97.1 

percent and 90 per cent respectively). One explanation for this is the fact that the 

majority of the nursing graduates of our sample (94.3 percent) were graduates from 

technological institutions (67 out of 70 respondents) who undertook a compulsory six 

months work internship as part of their studies. Therefore, the percentage of people 

stated as having technical and theoretical skills is in accordance with the type of 

internship undertaken by the respondents, which was in caring settings such as 

hospitals (6 6  out of the 70 respondents). Likewise, eight out of every ten of 

respondents answered that they had obtained caring skills during their studies. 

However, it is noticeable that our respondents also reported that, as far as they were 

concerned, their studies had provided them with few transferable skills. In total, just
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were allowed to select more than one category, to reflect the fact that they may have 

been engaged in multiple activities since graduation. As the table reveals, nearly nine 

out of ten respondents were currently employed, whilst 11.4 per cent were 

unemployed at the time of the research (although had previously been in 

employment). In addition, one fifth of the sample (20 percent) had studied for an 

additional degree. These responses are not, however, suggestive of a fixed trajectory 

since graduation, as respondents were invited to select more than one category.

Table 4.5: Activities after graduating from nursing

n of
respondents

% of
respondents

Student 14 2 0
Currently employed 62 8 8 .6
Employed in the past and unemployed at present 8 11.4
Unemployed - -

Military service 11 15.7
n=70 (respondents could select more than one answers)

In the following sections we examine further the career decision to go into 

postgraduate employment, receive further knowledge or training or to obtain work 

experience immediately after graduation. One theme that emerges strongly is the 

disparity in opportunities and resources between those embarking on different career 

paths after graduation. For example, the length of time between completion of first- 

degree studies and finding a job is not necessarily a period of unemployment. There 

are many reasons for which a graduate may be out of the labour market for some 

period of time, instead of seeking employment.

For example, one important issue, which applies to both disciplines, is military 

service, which is currently compulsory only for the male population. As male
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respondents commented, military service used to vary from 18 to 2 2  months 

depending on the force the cadet joined (18 months for army force, 2 0  for air force 

and 22 for navy). However, since January 2003, service has been reduced to 12 

months. Males can join the army any time after their eighteenth birthday. That also 

coincides with the completion of their secondary school studies. Military service can 

be put off in order to undertake further studies. What is usually the case is that males 

join the army after graduation. As a result, there is a time gap between graduation and 

seeking employment. Moreover, the average age at which a male seeks employment is 

higher than that of female graduates. From the nursing graduates, more than a quarter 

of the respondents stated that they had undertaken military service.

Consequently, the analysis of the following subsections is very important because it 

reveals the personal, social, political and economic influences that shape the career 

decisions of respondents after graduating from nursing.

4.3.2.1 Further studies

The perceived lack of transferable skills in nursing studies was an influential factor in 

some nursing graduates’ decision to continue for further studies. As the findings 

show, nursing graduates seek further studies in subjects both directly related and 

unrelated to their first degree. As Table 4.6 illustrates, out of the 14 nursing graduates 

who had decided to continue their studies, 64.3 per cent undertook a second 

undergraduate degree, 28.6 per cent a Masters degree and finally 7.1 per cent a Ph.D.
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study for a second degree or Masters degree in another scientific area related to their 

interests and inclinations (50 percent). The respondents reported that if they followed 

further studies in a different scientific area, they would be able to obtain professional 

flexibility and better financial prospects (33.3 per cent).

4.3.2.2 Nursing graduates currently in employment

In general, graduates from different degree disciplines have different professional 

opportunities in the labour market. As Katsanevas (2002) notes, the broader sector of 

nursing and caring professions employs a significant number of people that, according 

to his results, is likely to increase in the future. This must be related to institutional 

factors that may be leading to more jobs in the capital city (i.e. more hospital and 

health services, more specialisations etc). Thus, most of our nursing graduates chose 

to go straight into the nursing profession (83.9 per cent). Of those that did not, 6.5 per 

cent were currently senior officials in national and local government, and 3.2 percent 

were secretaries, receptionists and typists. The findings also show individual cases of 

graduate respondents who were currently employed in sales, clerical and customer 

care occupations.

Table 4,7: Current employment status o f nursing graduates
n

of respondents
%

of respondents
Senior officials in national and local government 1 1.6
Health and social services managers 4 6.5
Nurses and therapists 52 83.9
Sales representatives 1 1.6

Account clerks 1 1.6

Secretaries, receptionists and typists 2 3.2
Customer care occupations 1 1.6
n=62



In order to probe in more detail the employment situation of nursing graduates, the 

questionnaire asked a number of questions relating to the sector in which they were 

employed (public or private), the kind of employment, the number of different jobs 

they had undertaken so far, the recruitment methods they used to find work, 

workplace training and perceptions of training

90

Of all employed nursing respondents, 60 per cent were working in the public sector, 

whilst the remaining 40 per cent had worked in the private sector. Of those working in 

the public sector, 73.8 per cent had a permanent job; 17.6 per cent were engaged in 

contracting work and only 8 .6  per cent held a fixed- term job. Of those employed in 

the private sector, more than 8 out of ten were undertaking contract work, whilst 12.8  

per cent had a permanent contract. Finally, only 6.4 per cent of the respondents 

employed in the private sector had fixed-terms positions (see Table 4.8). In summary, 

it seems that respondents employed in the public sector were more likely to have 

permanent contracts, whilst respondents employed in private sector positions were 

more likely to be engaged in contract work.

Table 4.8: Type o f sector and contracting arrangement amongst employed
nursing graduates

Type of work Contract %
respondents

n
respondentsFixed-term

work
Contracting

work
Permanent

work
Private Sector 6.4 80.8 12.8 40 25
Public Sector 8 .6 17.6 73.8 60 37

n=62

In addition, it is worth examining the relationship between gender and type of work 

(Table 4.9). Looking at the distribution of jobs between males and females, a 

noticeably higher proportion of women were nurses (9 out of 10 respondents) than
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emphasis on having a family and a career. With regards to male respondents, the fact 

that many of them were found in senior and managerial positions, has been 

commented by Symeonidou (1995). According to her, this phenomenon was partly 

related to socio-economic factors influencing career choices and motives related to 

utilitarian incentives (become rich, acquire authority etc.), since the principal roles of 

man in his family is that o f ‘protector’ and ‘provider’ (ibid: 12).

Turning to the methods used by respondents to find their current job, Table 4.10 

reveals that the only way to find employment in public hospitals and other public 

health associated organisations was through participation in public sector 

competitions for public servants positions available (77.4 per cent of their responses). 

Those nursing graduates that found employment in private hospitals reported using 

newspaper advertisements as the main technique in their job hunting (more than one 

third of the replies). Noticeably, informal recruitment methods such as personal 

connections were very popular among a considerable number of nursing respondents 

(62.9 per cent of the nurses and all Senior Officials in national and local government, 

Health and Social Service Managers and Sales Representatives). As they commented, 

compared to formal methods, informal contacts are a better channel to transmit 

information between job applicants and potential employers. Indeed, as Yfantopoulos 

and Pollysos (2000) suggest, informal recruitment methods such as social networking 

or internal recruitment are very ‘popular’ in a national context, usually used by 

graduate nurses and associated medical professionals. Turning to our sample, 32.3 per 

cent of the respondents who were employed as nurses stated that they used their 

family and friends’ network in order to find employment in local hospitals or other 

‘targeted’ organisations.
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Table 4.10: Recruitment techniques for graduate nurses by occupation

o -----

%  citing a particular method

N
ew

sp
ap

er
A

d
ve

rt
is

em
en

ts

P
ar

ti
ci

p
at

io
n

 i
n 

P
u

b
lic

 S
ec

to
r 

C
o

m
p

et
it

io
n

L
o

ca
l 

C
o

m
p

an
ie

s

R
ec

ru
it

m
en

t
A

ge
nc

ie
s

In
te

rn
et

C
ar

ee
r

F
ai

rs
/M

ilk
ro

u
n

d
s

P
er

so
n

al
 C

on
ta

ct
s

n 
o

f 
re

sp
on

de
nt

s

v̂nior officials in national and local
jspemment

100 - - - 100 - 100 1

t^2jth_and social services managers 25 4.8 - - 1.6 - 6.5 4
^l!£^and therapists 35.5 77.4 32.3 - 8.6 _ 62.9 52
7̂ 1[epresentatives 100 - _ _ _ _ 1.6 1
J ^ H U c le rk s 100 - - _ - - _ 1
^iSifiries, receptionists and typists - - 1.6 - - . - 2

care occupations 100 - - - - - - 1
sample *8$B #&$B &B$; - &8$: #<$< *#

sP°ndents could give more than one answers

In summary, graduate nurses utilised their personal contacts to find a job in an area 

related to their studies or searched in the newspaper advertisements for vacant 

positions in private hospitals. It was argued that a lot of the observed variation in 

recruitment techniques used by graduates in their job hunting could be explained by 

variation in recruitment policies. In deciding their investment in recruitment, public 

sector organizations and big hospitals trade off the costs of a more intensive screening 

with the benefits of a more accurately selected workforce through an assessment of 

their formal qualifications. Sometimes the Greek State establishes social criteria as a 

screening device for selection (such as priority for single parents, dependents, 

disabled or underwaged people etc). This decision is obviously affected by the 

prevailing labour market conditions and is supposedly a very important factor in 

determining the ability of each organization (public or private) in selecting workers 

through formal recruitment methods relative to informal ones. As the next section 

shows, the nature of Greek organisations also prevents -especially small and family
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Table 4.11: Training received from current employers by occupation
(% citing their particular reasons- nursing respondents)
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Senior officials in national and local government %33 %33 - %33 %

Health and social services managers 46 63 6 46 '

Nurses and therapists ='74 8.1 <47< %79 64

Sales representatives %33 - %79 - %

Account clerks %33 - - - %

Secretaries, receptionists and typists %33 . - - 4

Customer care occupations - - - - %

) � � ���� � � ��*  �� 71.3 22.6 12 18.1 62
Respondents could give more than one answers

As Table 4.11 shows, most of the nursing graduates received on the job training (74.2 

per cent), whilst only 32.3 per cent reported that they had received training through 

seminars. Following the above discussion it is fair to say that the phenomenon of ‘on- 

the-job training’ in the workplace, is particularly common amongst public sector 

organisations as well as small and medium size Greek firms where limited resources 

in training provisions restrain employers from investing time and resources for their 

employees’ development (Bourantas, 1990). Indeed, from graduates’ responses it is 

obvious that on the job training was very popular among people undertaking 

administrative occupations, sales as well as account clerks. As they commented, the 

tasks that they perform in their current jobs were very easy to learn on-the job and 

there was not any reason for further training. In the case of the sale representative 

occupation, seminars were also very important within his workplace. As the 

respondents reported, their current job required knowledge of their products, and 

targeted market as well as development of generic competencies and skills through 

seminars organised by internal or external consultants.
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Graduate respondents undertaking a nursing job, or a managerial job in the health 

sector have been provided not only with on-the-job training but also with other 

sources of training such as internal and external seminars, graduate programmes, and 

project work. As they commented, continuous training and life long learning in the 

health sector was very important, as it helped them practically to apply their 

qualifications and skills obtained from their degree studies as well as to keep them 

informed about developments in their area of expertise.

In addition to this, graduates’ career development through working experience and 

provision of training programmes organised by a company cannot be looked at in the 

isolated arena of the world of work; other factors contribute. Factors external to the 

workplace, such as the role of the family, are particularly important. Taking into 

account the personal/ domestic commitments of the respondents who were in 

employment at that time, cross-tabulations reveal a breakdown between type of work 

and family commitments. As the findings illustrate, the majority of nursing 

respondents stated that they were married without children (74.2 per cent), while only 

14.6 per cent were married with no children. From the remainder, 8 per cent of the 

working sample was single, and only 3.2 per cent of the respondents reported staying 

with their partner or being divorced parents.

However, this summary figure reveals little association between marital status and 

different employment status, as the majority of respondents were working in the 

nursing profession.
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respondents with family commitments stated that they were not pleased with the 

benefits and social care they received in their current job, compared to 16.4 per cent 

of the respondents who replied positively. According to their comments, working 

hours were the main drawback of the nursing profession. What is the issue here is that 

many women with dependent children were likely to face difficulties with the 

management of the hospital because they are unable to make suitable childcare 

arrangements before and after school hours or during school holidays. Our findings 

showed that women with family commitments were less available to participate in 

external events (i.e. training provision outside their working hours) compared to their 

single counterparts.

As Table 4.13 shows, on-the job training is the most common kind of training used by 

female respondents who were in employment. 7 out of 10 of the single graduate 

female nurses claimed that they had received on-the job training while 41.2 per cent 

of this sub-group attended internal training seminars or a graduate programme (one 

out of ten of the nursing graduates).

Table 4.13: Kind o f Training and Marital Status amongst Female Nursing Graduates

Provision o f tra in ing M a r ita l status�

(wom en % )

Single Living 
with a 
partner

Married
with

children

Divorced/
Widowed

n of
respondents

Graduate programme 10 - - - 29
Seminars 41.2 - 16.7 - 17

On-the job training 70 100 70.1 100 1
Projects 6.7 - - - 1

n=48 Respondents cou d have more than one type of training
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However, the research findings did not fully encapsulate the extent of gender-based 

disadvantage in nursing in terms of the training opportunities offered by the 

employers (especially after working times) and the career progression of female 

graduates with domestic responsibilities. This was because the research sample was 

quite small. In a more general basis, it is evident that in countries where the man is 

considered to be the head of the household, i.e. in the strong version of the male 

breadwinner model, the tax system is based on the household. Tax regimes, which are 

based on the household rather than on the individual, impose bigger taxes on any 

second wage than those imposed on the principal wage earner. In discouraging the 

full-time employment of spouses, these systems also tend to grant subsidies to 

households where the wives are either totally dependent on their spouse or where their 

length of work or their income does not exceed a certain threshold. (Women and 

Employment in the E.U, 1995).

Giving a brief summary of this section it is evident that, in the case of nursing 

graduates the decision whether or not to study and the degree choice were more 

influenced by family factors. Taking the vocational nature of the degree studies our 

findings showed that nursing respondents were likely to be in jobs related to their 

degree studies. Public sector employment was a lucrative area of employment 

especially for female respondents with family commitments, where the job is secure, 

benefits are attractive and career progression is based only on years of experience. 

Further studies were an option only to a small percentage of respondents who wanted 

to attain the required skills that would help them change their professional orientation.
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In contrast to nursing graduates, respondents from PSc & PA ranked family as the 

least important factor influencing their initial decision to study for an academic degree 

(41.8 per cent).

In term of the reasons why respondents chose to study for a PSc & PA degree, two 

main factors stood out: the outcome of the national examination process; and personal 

interests and inclinations. Both the political and public administration departments of 

the Law School of Athens University and Pantion University are very popular 

departments - considered to be of very respectable status with recognised professors. 

As Table 4.15 shows, a considerable proportion of respondents (63 per cent) reported 

that the decision to study for the ��������  degree was based on the national exam 

results. This was partly due to the university entrance examination system, which 

offered the chance of three attempts for the candidates to compete for a place in the 

universities/ technological institutions. Finally, the respondents’ decision to study for 

a degree in PSc & PA was driven by their own personal interests and inclinations 

(45.8 per cent of the respondents who stated that this factor had a large influence).

Table 4.15: >������������������������������� � ����������������������������(&��=�( 
���������

F ac to rs Percentage
N ot al all L ittle M od era te L arge V e ry

Large
£212? of the national examinations 15.8 7.3 13.9 29.7 33.3

^PHâLiuterests and inclinations 9.5 ## 22.7 25 #7$B
H?22? from school/ career teachers 23.2 24.5 33.9 11.3 7.1

es and others who have studied/ 
2 1 2  similar field

42.8 29.5 19.3 3.6 4.8

ves and others regardless their 
$*es/w ork

27.1 21.7 24.7 17.5

:r$ 2 2 Jabour market trends 18.7
 ̂̂ 0  (respondent could give more than one answer)

24.1 29.5 21.7
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Examining the distribution of respondents’ answers it is evident that more than one 

third of them stated that the influence by school/ career teachers had only a moderate 

influence on their initial decision to study for the specific degree. These findings are 

in accordance with Pationiotis (2000) research that reveals that the career orientation 

module is failing to provide adequate guidance and information on degree studies and 

their prospects. This is partly due to the fact that there are few career teachers within 

the Greek educational system. Also, contrary to nursing graduates, a considerable 

proportion of PSc & PA graduates stated that their family and relatives had little or no 

influence at all on their degree decision. This may be due to the general nature of this 

degree discipline, which does not necessary lead directly to a profession (Katsanevas, 

2002). As the findings show, almost one third of the respondents stated that current 

trends in the labour market had moderate or little influence in their initial degree 

choice. Therefore, it is very difficult for someone to directly assess its prospects 

within the Greek labour market and thus it may be the case that families and school 

environment do not exert a strong influence towards this discipline.

Taking into account the value of a degree in PSc & PA in the labour market, 

respondents were asked to identify the personal skills and competencies developed 

during their first-degree studies. For many respondents, their degree was considered to 

be very generic and theoretical. Therefore, it is not surprising that 91.8 per cent of the 

respondents claimed that theoretical knowledge was the main outcome of their 

studies. The ability to research and analyse information from a variety of sources 

(45.9 per cent) combined with writing (41.8 per cent), presentation (42.4 per cent) and 

team working skills (44.1 per cent) were also other skills obtained from their degree 

studies. In contrast to nursing graduates, only one quarter of PSc & PA graduates felt
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Turning to our sample, Table 4.17 shows that some or all of the categories (students, 

currently employed etc) overlap. This means that the respondents were allowed to 

select more than one category that applied to them after graduation. As the table 

reveals, most of the respondents were currently employed at the time of the research 

(85.3 per cent) and 10.1 per cent were previously employed but unemployed at the 

time of the survey. Only 4.6 per cent of the respondent stated that they did not have 

work experience at all. Over 4 out of 10 of the respondents stated that they had 

studied for a further degree whilst, almost one third of them was engaged in military 

service.

Table 4.17: Activities after graduating from PSc & PA

n of
respondents

% of
respondents

Student 72 42.4
Currently employed 145 85.3
Employed in the past and unemployed at 
present

17 10.1

Unemployed 8 4.6
Military service 50 29.4
n=170 (Respondents could give more than one answer)

Unlike the nursing graduates some respondents of PSc & PA science reported 

unemployed or that, they were employed in the past and were unemployed at the time 

of the research: 4.6 and 10.1 per cent of the total sample. The latter group of 

respondents felt that there had not been any professional progression in the jobs they 

had undertaken so far. As they commented, their unemployment situation should not 

be considered as an inactivity period, but as an ‘available time’ searching for their 

desirable job, involving in atypical forms of employment or/and not declaring 

officially income (more discussion about this issue is presented in Chapter Six).



105

Each of the other graduates activities are examined in terms of graduates’ decision to 

go into further studies to acquire further knowledge or training, or to obtain work 

experience immediately after graduation.

4.4.2.1: Further Studies

Our research findings show that graduates seek further studies both directly related 

and unrelated to their first degree. As Table 4.18 demonstrates, more than four out of 

every ten respondents had undertaken additional study after completing their first 

degree. Of those respondents who had undertaken further studies, 71.6 per cent were 

awarded a masters degree, almost 15 per cent undertook doctoral study, 9 per cent a 

second undergraduate degree and 2 .8  per cent studied for a second masters degree. 

Nearly three quarters of these respondents (71 percent) chose to undertake their 

further studies in a different subject area to their first degree.

Table 4.18: >����������������� � �(&��=�( ����������

Respondents Percentage

Second Degree 9 8 .8

Master Degree 73 71.6

Second Master Degree 5 4.9

Doctoral Degree 15 14.7

n= 1 0 2  (respondents could select more than one answer)

There are two main reasons why PSc & PA graduates chose to continue their studies 

at a postgraduate level in a different scientific area, the first being to specialise in an 

area of particular interest. Up until recently PSc & PA graduates tended to specialise 

in an area related to their first-degree subject (Katsanevas, 2000). However, the 

findings reveal that this is no longer the case. As already mentioned, the PSc & PA
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the respondents) and, secondly, the better financial prospects due to a master degree in 

this field (93.3 per cent). Additionally, some respondents noted that a further degree 

would improve their career prospects (76.7 per cent) as well as enhance their 

opportunities to secure employment (63.3 per cent).

Table 4.20: Reasons for undertaking an additional degree in the same subject area

% of respondents
Easy to find a job 90
Job prospects 76.7
Financial security 93.3
Connections with the university 90
Job security 63.3
Personal interests and inclinations 30
n=30

4,4.2,2: PSc & Pa graduates currently in employment

As research by Katsanevas (2000) has demonstrated, the supply of students 

graduating from theoretical studies such as sociology and PSc & PA is higher than the 

demand for related professions in the labour market. This is because of the increasing 

number of people graduating from these disciplines. Consequently, while the present 

study asked respondents to indicate whether they found a job related to their degree 

discipline, a significant proportion of the total sample gave a negative answer (79.3 

per cent). Indeed, as Table 4.21 shows, 40.7 per cent of the PSc & PA graduates were 

employed in administrative and secretarial positions whilst more than a quarter of 

them were managers and senior officials. Of the remainder, 13.8 per cent were 

engaged in associate professional and technical occupations, 11 per cent in sales and 

customer care occupations and only 7.6 per cent in professional occupations.
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Table 4.21 : ?���������������������������������(&��=�( ����������

Type of work n of respondents % of respondents
Managers and Senior Officials 39 26.9
Professional occupations 11 7.6
Associate professional and technical 
occupations

2 0 13.8

Administrative and secretarial occupations 59 40.7
Sales and customer care occupations 16 11
n=145

In order to probe into the issue of the employment of respondents graduating from 

PSc & PA departments, the questionnaire asked a number of questions relating to the 

sector and kind of employment they were employed in, number of different jobs 

undertaken to date, recruitment methods, perceptions of training provision and 

differences amongst different groups. Compared to nursing graduates, it is evident 

that nine out of ten PSc & PA graduates have found work in the private sector. Of 

those respondents employed in the public sector more than half had a permanent job 

and 46.2 per cent contract work. In contrast, the majority of the respondents employed 

in the private sector were engaged in contracting work (more than four out of ten of 

the respondents), 12.9 per cent had a fixed-term work and only 5.3 per cent a 

permanent job. The distribution and breakdown of the responses is detailed in Table 

4.22.

Table 4.22: -����� ������������������������������������������������������
(&��=�( �����������!A�

Type of work Contract %
respondents

n
respondents

Fixed-term
work

Contracting
work

Permanent
work

private Sector 12.9 81.8 5.3 91 132
public Sector - 46.2 53.8 9 13

n=145
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in recruitment policies. Indeed, contrary to the nursing occupation, on-line recruitment 

was very popular in managerial and sales occupations in which a considerable level of 

IT knowledge is required. On line recruitment as well as personal connections and job 

advertisements were widely used among sales and customer occupations. Personal 

connections and on line job hunting were frequently used amongst associate 

professional and technical occupations. Of respondents in administrative and 

secretarial occupations personal connections were also of value in their job hunting 

(74 per cent). As Table 4.24 shows, newspaper advertisements were among the most 

preferred job-hunting techniques for more than half of the respondents who were in 

employment at that time of the study (56.6 per cent). Moreover, a considerable 

proportion of the respondents participated in public sector competitions for economic 

and public administration positions (34.9 per cent). In addition, contrary to the nursing 

population, over one third of the PSc & PA graduates, used recruitment agencies as 

one of the main sources in their search for their desirable job.

Table 4.24: Recruitment Techniques for PSc & PA Graduates
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In summary, PSc & PA graduates seem to use a wider variety of recruitment 

techniques compared to their nursing counterparts. This is because the sample was 

more heterogeneous in terms of their occupational activity. Therefore, different 

employers prefer different recruitment techniques according to the nature of the 

vacant job they would like to fill in. The fact that PSc & PA graduates made limited 

use of the career fair/ milkgrounds reveals the fact that either graduate opportunities in 

their area of studies are very few, or graduates feel that there is no correspondence 

between their studies and their attained skills and the available graduate jobs in the 

career fairs. Based on the latter issue, the next subsection deals with graduate 

perceptions on the value of their degree studies and workplace training.

4.4.2.3 Perceptions on the value of the degree studies, and workplace training for
PSc & PA graduates

All the respondents were asked to evaluate the relevance of the work type to their 

degree studies. While the majority of nursing graduates felt that there was 

correspondence between their degree studies and their current job, a significant 

proportion of the PSc & PA respondents, just over two thirds, reported that their 

degree studies had little or no relevance to their current job. Noticeably, more than 6 

out of ten of the respondents felt that there was little or no correspondence between 

their current job duties with their degree skills and qualifications. Of the remainder, 

only a quarter stated that there was large relevance between their degree skills and 

qualifications in their current job. The proportion of the sample who felt that their 

degree studies were utilised in their work settings were mostly public servants in 

various positions in the national and local government, such as senior officials and 

administrative officers. However, there is not enough evidence to support this view. 

This is because the ratio of the respondents working in the public sector to the private
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training programmes provided inclusively to graduates’ development are very costly 

and therefore, only large Greek and multinational companies can afford their cost.

Table 4.25: Training received from current employers by occupation 
(%> citing their particular reasons- PSc & PA respondents)
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Managers and Senior Officials 49.5 7.2 49.5 35.4 39
Professional occupations 100 25.5 37.3 25.5 11
Associate professional and technical 
occupations

65.5 ( 58.5 14 20

Administrative and secretarial 
occupations

56.1 1.2 2.9 26.4 59

Sales and customer service occupations 47.5 - 21.3 13.1 16
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Respondents could give more than one answers

In addition to training programmes provided by an employer, respondents’ career 

development seemed to be influenced by other factors. One of them was the 

responsibilities and commitments the respondents had outside their workplace. 

Turning to the personal/ domestic commitments of respondents who were in 

employment, Table 4.26 reveals a breakdown between type of work and family status. 

In general, the ratio between the respondents who stated that they were single and 

those who were married was more than 4:1. One explanation for this was the 

considerable number of male respondents among PSc & PA graduates compared to 

nursing graduates where more females were found. Another explanation was the 

nature of the jobs themselves. Our findings showed that most PSc & PA graduates 

worked in the private sector and had a contracting job that did not correspond to their 

degree qualifications. Respondents in this category reported that they did not want to 

start their own family until they found a permanent job, or at least a job that offered
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them a respectable income and career prospects. It is not surprising therefore, that 

respondents with family commitments were more likely to be found in managerial and 

professional positions than in any other type of work. Indeed, the total number of 

respondents who worked in sales and customer care occupations reported that they 

were single. Additionally, almost 8 out of 10 of the respondents working in associate 

professional and technical occupations as well as 74.4 per cent of those working in 

administrative and secretarial positions also stated that they were single. Of the 

remaining respondents, only 15.6 per cent stated that they had children, 2.1  per cent of 

the respondents were divorced with children3 and only 0.5 per cent was living with a 

partner.

Table 4.26: Type o f work and marital status amongst PSc & PA graduates
(% of respondents)
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Associate professional and technical 
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79.7 10.1 5.1 5.1 - 20

Administrative and secretarial 
occupations

74.4 9.2 13.5 2.9 - 59

^ales and customer service occupations 100 - - - - 16
t o t a l 68.7 15.2 13.5 2.1 0.5 145

3 Single motherhood is not an option for the young Greek women. According to Lazaridis (1995), this 
can be attributed to the lack of state support for young lone mothers and the “honour and shame” value 
system, which makes lone parenthood a not socially acceptable choice.
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4
Recent research from Athens University (Yfantopoulos, 2001), illustrates that despite the increased�

presence of Greek women in the labour market, both their quality of life and work conditions appear to�
have become worse rather than better. This is due to the fact that Greek women expend an inordinate�
amount of effort in order to reconcile their workload in paid employment with household work.
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This perception prevails among married women with family commitments in paid, 

low- skilled employment in where only on-the-job training has been required. 

Turning to our sample, all female respondents with family commitments claimed that 

they had received on-the- job training, while only 37.5 per cent of single women had 

received this kind of training. Half of the single female respondents attended internal 

and external training seminars (52.8 per cent) compared to 58.3 per cent of married 

women with children and 28.6 per cent of women with no children. Noticeably, the 

findings show that married women outnumbered single women in undertaking project 

work as part of their training process. The same group of women (married women 

with no children) were also outnumbered by the other groups of marital status in 

inducting in graduate training programmes (42.9 per cent). Female respondents who 

have experienced this kind of training were most likely to undertake managerial or 

senior roles within organisations. Therefore, it is evident that the type of training 

provided by employers is analogous to the type of work female respondents undertook 

at the time of the study.
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Seminars 8#$B 8B$% #B$* - -
Projects 8$* - 8:$& - -
Graduate programme <$# #8 <#$; - -

n= 72 n= 12 n= 7 n= 1 n=l 
Respondents could have more than one type of training
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In summary, this section examined the professional choices of the respondents after 

graduating from their first-degree studies in PSc & PA. The findings reveal different 

professional orientations among the above graduates. As they reported, this was 

mainly due to the generic nature of their studies. As the result, many respondents were 

employed in professions not related directly to their first-degree studies. One reason 

was their further studies in a different scientific area. Another reason was their 

perceptions that apart from theoretical knowledge their degree studies were 

inadequate to providing them with practical experience and some transferable skills. 

The third reason was related to the job search techniques graduates used to find a 

suitable job in the labour market.

4,4, Discussion

The key findings that emerged from our survey of graduates in the Attica region show 

that there are key differences between the experiences of nursing and PSc & PA 

graduates.

With regards to external factors influencing or determining professional development, 

family preferences are the most important ones for nurses in the initial decision to 

study for a degree. This finding has received support from recent research by the 

Transition Observatory of educational and employment pathways of secondary 

students (2001), which shows that Greek parents are not willing to let their children 

decide by themselves their tertiary education preferences following completion of 

secondary education. Thus, it is fair to say that there is a better awareness of the 

vocational value of a nursing degree, so parents are encouraging students towards this 

discipline. In contrast, PSc & PA were more likely to be influenced by the job itself.
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and analyse information from a variety of sources along with writing, presentation and 

team working were among these skills.

On the whole, a high number of nursing graduates found correspondence between 

their current job and their degree studies. Further studies were an option only to those 

nursing graduates that decided to change their professional orientation. As the 

findings showed, the most important reason cited for the minority of respondents who 

obtained a further degree in a different area of studies, was due to the perception that 

there were limited job opportunities in their discipline. Unlike the nursing graduates, 

findings from the PSc & PA respondents showed that the majority of respondents felt 

that career opportunities in this area were limited. For those graduates further study 

was a way to obtain more transferable skills and knowledge, making it easier to adapt 

to the current working environment.

In a more general basis, our findings show that PSc & PA graduates currently working 

in the private sector are employed in professions unrelated to their first-degree title. 

As Patiniotis and Stavroulakis (1997) note, ‘Hetero-Employment’, is a widespread 

tendency of graduates to follow an occupation that is different from their 

qualifications and specialisation. One reason for this tendency is the high level of 

unemployment amongst young people (up to 10 per cent according to the National 

Labour Force Survey, 1999). This fact combined with the surplus of graduates in 

recent years, especially from theoretical disciplines, makes these people apply for any 

vacant position, even if it refers to jobs typically considered to be for non- graduates, 

such as general office assistants, secretaries, receptionists and typists and call centre 

agents or operators. Indeed, as the findings revealed, the areas of employment open to
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graduates in politics and public administration were varied. The range of occupations 

graduates entered was very wide, making it difficult to generalise about destinations. 

Examining also the contribution of the employers in the career development of the 

respondents the research shows that graduate-training programmes were not so 

popular amongst Greek companies/organisations. On-the-job training was the most 

inexpensive and still the most prevalent training among different types of work.

Probing the recruitment methods respondents used to find their current job, 

government announcements were the most popular method amongst public sector 

employees. On the other hand, newspaper advertisements and personal connections 

were the most important job search methods amongst graduates employed in the 

private sector.

Finally, the findings suggest that there was a strong association between occupation 

and marital status. As the survey illustrates, married men with children were far more 

likely to be in a professional position when compared to women in a similar situation. 

However, it seems that this was not the case with women who were single or married 

with no children. More specifically, there is an outnumbering of female respondents 

in employment who stated that they are single or married with no children. Overall, 

many of the respondents from both disciplines felt that in Greece it was easier to seek 

a professional career when there were no family commitments.

The following chapters report the findings of the qualitative phase of the study. They 

seek to identify the extent to which pre and post degree decisions influence the career 

choices of graduates and their perceptions regarding the value of their degree studies.
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Chapter Five
Experiences and Perceptions of Graduates before and after Completing their

Degree Studies

5.1 Introduction

In the previous chapters it has been established that the phenomenon of graduate 

employment is a dynamic one. This chapter is the first of the two chapters reporting the 

findings of our qualitative investigation. The empirical focus of this thesis is to examine 

graduates’ pre (initial choices for further studies) and post (upon completion) degree 

decisions and how these impact on their employment opportunities. Drawing from 22 

interviews, this chapter considers the perceptions and experiences of a sample of 

respondents graduating from PSc & PA and nursing. Its principal concern is to analyse 

graduates' views on the value of their degree in the labour market and subsequent career 

activities.

In order to achieve the above, the analysis is conducted in three separate levels. Firstly, 

the chapter investigates the factors influencing graduates’ decision to enter higher 

education. More specifically, it looks at the impact of the current educational structure 

and family environment upon graduates’ initial decision to study. Secondly, it probes into 

the graduate decision making process and activities upon completion of their degree 

studies; in detail it investigates whether graduates decided to stay in academia and pursue 

a further degree, or enter employment immediately after graduation, and the reasons 

behind that decision. However, in order to fully comprehend these reasons, the research 

also concentrated on the perceived (by the graduates) value of their degree in the labour 

market. Career progression and barriers to that progression were also examined.
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The chapter is structured as follows. Section 5.2 reports the factors that influence 

graduates’ decisions for their pre- degree choices. Section 5.3 focuses on graduates’ 

different career activities and personal experiences, after completion of their degree 

studies. Section 5.4 examines the position of nursing graduates within their work settings 

and perceptions of the their degree value. Section 5.5 addresses perceived experiences of 

graduates working in different employment sectors and with different employment status. 

Finally, this chapter ends with a summary of the empirical data.

5.2 Factors that influence graduates pre-degree choices

This section investigates the factors that influenced graduates’ initial decision to study for 

a specific degree discipline. Even though our findings from the previous chapter revealed 

that PSc & PA graduates were more likely to be influenced by future career prospects, 

interviews with some of the respondents revealed that the influence of the immediate 

family environment was also one of the most important factors when making their pre­

degree choices. The following quotation by George- a PSc & PA graduate -points to the 

contribution of family members in graduates' initial decisions to study for a specific 

degree:

‘I was quite fortunate, because my brother was employed when I completed 
secondary education. Therefore, he was aware of the current labour market trends. 
In the last grade, I did not have a clear idea of what I would like to do after 
school. I was an average student with low grades in mathematics, physics and 
literature. My brother suggested that I should choose this department, when I 
applied for the national exams, because it had many theoretical subjects such as 
management and history modules, which I was very interested in. I believe that 
my professional career is based on my initial decision to study for this degree 
subject. My university studies have greatly influenced my professional career. I 
hold a Master’s and a PhD in this field and I am currently working both as an 
academic lecturer and as a postgraduate programme manager’.

(George, Male, Postgraduate Programme Manager)
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For another graduate, Elena, attendance at the political science department was more a 

result of various factors (such as a low score in the national exams, being indecisive 

about what career to follow, parents Financial position etc.) rather than a personal career 

choice:

‘From a very young age I dreamt of becoming a teacher. However, I soon realized 
that I would face difficulty in finding a job in that profession. When I decided to 
sit for national examinations I did not have any career orientation or guidance or a 
very clear idea of what I would like to do in the future. The only reasons that 
affected my choice were of financial nature. My parents were quite 
straightforward: ‘ we do not have the money to sponsor your studies’. Therefore I 
applied only for those departments located in Athens [her area of residence]’

(Elena, Female, Secretary)

Yet, even in this case, the importance of the family in shaping decisions, whereby 

financial constraints influenced the location of study, is clear. Indeed, financial 

dependency on the family was also another important factor graduates had to take into 

consideration when deciding which department to apply for and which discipline to 

follow. The family's social and financial background is an important determinant in any 

student’s initial decision to study for an academic degree. This is due to a lack of State 

funding for higher education, making students more dependent on their family. Details of 

parents' occupations and financial situation reveal that graduates from both disciplines 

came largely from agriculture and working class backgrounds. However, PSc & PA 

graduates' families were more socially heterogeneous, drawing graduates from ‘upper’ 

working-class and ‘lower’ middle class backgrounds. In both cases the most important 

issue was whether families were able to support students, both financially and 

psychologically. As our findings from Chapter Four showed, Greek families were very
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concerned with their children's education. Indeed, when we asked Aggeliki which was the 

most important factor for her initial decision to study for a higher degree she explained:

‘My parents affected my initial decision to study. Since I remember myself my 
mother was always telling me that I had to go to university to educate myself, as 
this was the only way to be successful in life. I cannot forget their support during 
my studies. Not only they spent a considerable amount of money for preparation 
courses but they also supported me psychologically by staying awake with me 
many nights while I was studying for the exams. At the end, my success was their 
success as well’.

(Aggeliki, Female, Nurse)

In such cases, parents provided financial and psychological support in the form of 

encouragement for further studies, of continuing financial support after their children 

completed secondary education, sponsoring preparation courses for the national 

examinations and generally contributing to their children's travel and living expenses. 

Dimitris ’ story is also a very good example. He had not pondered what to do after school. 

He felt there was no need to think about it. The last two years in lyceum he focused on 

preparing for the national exams. He decided to participate in the national exams - as his 

parents wished - but he did not have any specific preferences for the choice of degree 

subject:

‘Academic studies are of value for three main reasons. First, you have a 4-5 years 
lead-time to decide what you actually want to do in your life. Secondly, 
everybody respects you and nobody accuses you of being lazy or useless. Thirdly, 
your parents are more than happy to sponsor your studies and make your life 
comfortable while you study’.

(Dimitris, Male, Research Fellow)

Dimitris’ case represents a certain group of students that did not care what the degree 

they studied for was as long as they were able to get through the exams. The central
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might be related or not to academic studies; the decision of when to enter in the labour 

market and get a first job which may well be the basis of graduates’career or not.

5.3.1 .Further studies

With regards to a graduate's decision to continue for further studies it seems that much 

rests on the type of career that a graduate wishes to pursue. Based on the above, graduates 

were asked how satisfied they were with the decisions they had made regarding their 

academic studies. They were also asked how confident they felt about their professional 

career. Our interviews with nursing graduates showed that, for those wishing to pursue a 

nursing career, the vocational nature of the degree was largely appropriate for this, and as 

Christina admitted:

‘I was confident of my qualifications and skills after graduating from nursing. My 
degree qualifications / skills have been fully utilised in my current job as a nurse. 
After graduating from tertiary education, I had a clear view of what my future 
work was about.’

(Christina, Female, Nurse)

Those nursing graduates that found employment in hospital settings typically believed 

that they made an extensive use of both theoretical and practical skills in their current job.

‘Within my working environment, I realised that good knowledge in your area of 
expertise and working experience are more important to career progression than a 
second degree’.

(Aggeliki, Female, Nurse)

Yet, even though a nursing degree was appropriate for many of those graduates who 

wished to pursue a career in nursing, for others, the key issue in their decision to
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studies. When we asked Mary why she did not continue for postgraduate studies she 

replied:

‘...Due to financial constraints my family could not sponsor any further studies 
for myself. Postgraduate studies in Greece are not a public expenditure as 
university studies are. Moreover, postgraduate studies abroad are very expensive 
and I  do not consider them to be an investment for my future'.

(Mary, Female, Account Clerk)

These comments have some relevance with results from studies into returns to education. 

According to Lianos et al. (2002), the higher the income of the family and the level of 

education of graduates' fathers, the more prolonged is the period between graduation and 

employment, suggesting that wealthier families may be able to support students over 

longer periods of decision-making after graduation. Indeed, as Dimitris explains:

‘ I was not sure of what I wanted to do after graduation. I applied for a number of 
jobs but with no success. To my father [he is a financial director] education is 
very important so he strongly encouraged me to continue for further studies in 
order to enhance my job-hunting opportunities. Having no financial constraints, I 
was able to continue for postgraduate studies.’

(Dimitris, Male, Research Fellow)

Therefore, it is likely that graduates of wealthier and better-educated families can afford 

to wait for longer and enjoy a longer search time in finding an appropriate job for 

themselves. The next stage of a graduate’s career activity deals with their transition into 

the labour market, and it is to this that we now turn.
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For nursing graduates, therefore, the concept of a ‘good job’ was one that related to their 

degree studies, job security and geographical preferences. For many PSc & PA graduates, 

slightly different views of a ‘good’ job were held:

‘A good job.. .maybe a graduate level job with a respectable income’.

(Mary, Female, Account Clerk)

It is evident that for graduates of both disciplines a ‘good’ job was often perceived as a 

technical term that determined whether the job they were actually holding was related to 

the subject of their degree. However, there is a difference between respondents from both 

disciplines. Given the vocational nature of their degree studies, nursing graduates 

perceived a ‘good job’ as the one that corresponded to the nursing profession. In contrast, 

PSc & PA graduates related a ‘good job’ to any graduate status job that would give them 

a respectable income. This can be attributed to the fact that our PSc & PA sample was 

occupationally heterogeneous and included more respondents that were employed in non­

graduate occupations.

In addition to this, the study reveals other pressures that impacted upon graduates’ 

decision to commence employment that depend upon financial considerations and family 

support. Indeed, interviews with PSc & PA graduates also revealed that those graduates 

employed in a job unrelated to their degree subject had less time to search for a job 

because of either their current financial situation or their financial dependency on their 

low-waged parents. As John explained:
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‘I finished my studies in the University of Athens and immediately started 
working in my uncle's office as an accountancy assistant. This was due to the fact 
that I no longer wished to be financially dependent on my parents. Even so, I was 
not confident enough to rent a flat on my own as I was used to being cared for by 
my parents. I think that in our culture the majority our young people are used to 
being supported by their family. Off springs - especially females - stay with their 
family until they get married’

(John, Male, Account Clerk)

This group of respondents also commented that they decided to start working for 

financial reasons. Mary, for example, was a 29 years’ old single woman who still lived 

(at the time of the research) with her parents. She was unemployed for the first six 

months after graduating from the department of PSc & PA, as she decided to seek a job 

related to her qualifications. Yet, lack of work experience made her job-hunting very 

difficult. She worked for six months in an insurance company as a sales person and one 

year in a supermarket as a supervisor. In 2001 she found employment in an electrical 

retail store as an account clerk. Graduates who went into work after finishing their degree 

studies shared several aspects of Mary’s story, in terms of the labour market choices that 

were available to them. Some had little idea of what they wanted to do, or how to find 

jobs that were consistent with their higher education. It is fair to say that part of 

graduates’ career choices is based on family influences in terms of how these impacted 

upon students' perceptions about careers and self-worth. Interestingly, while parents of 

graduates in both disciplines seemed keen to invest in their children's academic 

education, they had little or no knowledge about career opportunities concerning their 

children's professional choices after graduating from their first-degree studies. Therefore,
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graduates do not appear to be as certain as they have been in recent years. This issue 

raises the question whether graduates are simply unaware of the current labour market 

trends or do not possess the required skills as to be attractive to their potential employers. 

Many graduates from our study agreed that the most important reason for the time gap 

between graduation and the search for a suitable job for them was lack of appropriate 

information regarding the opportunities within their desired professions. They were also 

unaware of the actual skills required for some of the positions that they applied for and 

lacked the ability to ‘sell’ these skills to their potential employers.

‘Since I graduated from the department of PSc & PA, I had not been able to find a 
job that corresponded to my academic qualifications. I believe that, the main 
reasons for the educational unemployment of graduates in social sciences are the 
inadequacy of industrial placements and the lack of information on skills in 
demand’.

(Doukas, Male, Public Servant)

Most of the career advisors and academic professors interviewed also agreed with this 
position:

‘A degree itself does not immediately offer you a job in Greece after graduation. 
There are some other factors that play an important role such as interpersonal 
skills, work experience, professional qualifications as well as personal 
connections’.

(Fotis, Graduate Male, Recruitment Consultant)

Current trends in the labour market regarding the supply and demand of some of the 

professions are also a very influential factor on the employability of graduates from both 

degree disciplines. According to Antonis:



� � �

‘Graduate unemployment or hetero-employment is due to the fact that many 
graduates from our department applied for jobs that did not necessarily require a 
degree. Thus, if there is an overpopulation of graduates from theoretical sciences 
in the labour market, individuals with vocational qualifications will be of high 
demand’.

(Antonis, Male, Academic Professor)

In this context, Serafetinidis (2001) argues that the state system for education in Greece is 

not changing in line with the changing needs of the economy. �����:�  experience 

concerning professional guidance from teachers and professors not only throughout her 

studies, but also after engaging in full-time employment, is a very distinctive example. 

�����  had high aspirations upon entering higher education and subsequently finding a job 

in the graduate labour market. After finishing her first degree in the department of PSc & 

PA, she clearly identified a need to assess the risks associated with aiming for certain 

goals and other options regarding the popularity of her degree in the labour market. 

Therefore she concentrated on what was most realistic for her career. She weighed the 

advantages and disadvantages of beginning to search for a job relevant to her studies. At 

the same time she did not want to waste time in her job searching activities. Therefore, 

she found a semi-skilled job (administrator in an insurance company) very close to her 

place of residence. At the same time she decided to continue her studies at a postgraduate 

level in order to increase the possibilities of finding a better job. However, she did not 

have any personal or political connections that could be used to ‘facilitate’ her job search. 

She could not, therefore, find any job that recognised her qualifications. As a result, she 

decided to stay in the same job.
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poor content of jobs does not justify high formal qualifications occupationally demanded 

by certain employers. Demekas and Kontolemis (1997:90) also suggest that graduates are 

reluctant to lower their expectations and accept a job not on a par with their 

qualifications, skills and aspirations for upward social mobility:

‘After graduation I realised that my career prospects were limited. It seemed that 
employer required additional (practical) skills that I had not attained through my 
degree. My family sponsored my postgraduate studies in the UK and has been 
supporting me up until the present day. As they claim they intend to do so until I 
find a respectable job and get married. Still, I feel disappointed as I realised that 
someone does not need academic qualifications in order to perform in my current 
job. However, it is not easy to find a graduate job in the Greek labour market. 
This is due to the fact that there is a small number of large companies in Greece 
that recruit graduates. I do not wish to be unemployed. Therefore I compromised 
my career prospects to what seemed to be more realistic’.

(Eleni, Female, Secretary)

As more graduates are entering the market, the value of educational qualifications is 

undermined. As Lianos et al. note (2002), having excess education for a job mostly has 

a negative effect on graduate earnings. In addition, it produces lower returns to education 

compared with those people with the same education who are ‘appropriately’ placed. The 

evidence from the present study suggests that the negative effect on graduate employment 

may affect those disciplines that are more general, that is, the ones that do not correspond 

effectively to particular occupations in the Greek labour market. A key issue, therefore, is 

whether the expansion of higher education has impacted upon the occupational structure 

and the construction of jobs by employers or whether employers are using this to actually 

reduce the cost of positions. According to Gouvias (1998), the universalisation of 

secondary education and the expansion of higher education during the last twenty years
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have resulted in an abundance of over-qualified degree holders, who are frequently 

forced to work in jobs where only a good standard of general education is enough.

Based on the above, the next sub-section seeks to investigate the position of tertiary 

education graduates in order to assess the value of their academic qualifications and skills 

within their work settings.

5.4. The position of graduates within work settings

Our interviews explored whether there were any differences between secondary 

(vocational institutions-auxiliary nurses) and tertiary education (University and 

Technological Institutions-certified nurses) graduates regarding their educational status, 

technical knowledge and training provision. With regards to the first issue, most of the 

senior sisters interviewed felt that the main difference between secondary and tertiary 

graduates was the academic knowledge and expertise required in medical professions in 

order to perform the job:

‘I strongly believe that an academic degree does make a difference when it comes 
to employers. A tertiary education graduate has critical thinking and is capable of 
receiving and effectively applying new knowledge. This kind of knowledge is 
impossible to be taught in work settings. A graduate from tertiary education has 
more professional opportunities and better chances for career progression within 
an organisation’.

(Evaggelia, Female, Senior Nurse)

���������  also reported that the distribution of responsibilities could widen as the 

educational level of nurses widens. Based on this statement, another two distinctive
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‘I do not think that nurses graduating from universities are essential in hospitals and 
clinics. Their studies are quite similar to technological institutions. The only difference is 
that, university nurses have more modules in health and hospital management. My 
opinion is that other graduates from business administration who specialize in health and 
hospital management are also able to take their positions’.

(Aggeliki, Female, Nurse)

Based on this issue it might be argued that the value of an academic nursing degree is 

questionable. The university degree in nursing itself includes broader aspects of 

management, but the management skills attained are not competitive enough when 

applying for a managerial post within hospitals. In other words, academic nurses have 

general theoretical management knowledge but they lack practical managerial skills. 

Therefore, it is not unusual to find managers without nursing background in hospitals. 

However, it is not fair to say that an academic degree hinders people from getting jobs as 

nurses. As Charis, a technological institution graduate explained:

‘University graduates are not so good in practicing their profession as practical 
nurses. Their education both in university and within the hospital is more related 
to administration management. From my personal experience, I feel that they 
deny their role as practical nurses. They are looking for something different, a 
supervisory role I could say. I think that the university title makes the difference 
for them.

...During the last five years, there was a change in the name of tertiary education 
nurses as hospitalisers. The term nurse is now used only for college nurses who 
are the support staff. In practice all nurses, even from different educational level 
perform the same job’.

(Charis, Male, Nurse)

Respite the fact that in-work experience and promotion remains the most effective way of 

upward mobility for the majority of qualified personnel, there is little evidence that
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As reported, social and other theoretical faculties have a negative effect on graduate 

employment, as they do not correspond directly to an occupation. However, despite this 

lack of technical expertise, it was felt that tertiary graduates had an advantage over 

secondary graduates in the labour market. Most of our respondents expressed the view 

that a tertiary education graduate has more chances to find a job in the labour market 

compared to secondary school graduates. As Kostas explains:

‘A degree provides you with a theoretical knowledge in a scientific area and gives 
you the belief that you are more capable of accepting new knowledge than 
someone without a degree. I think that the fact that I have a degree, regardless of 
its title, helped me find a job easily’.

(Kostas, Male, Sales Representative)

According to Kostas, the main difference between secondary and tertiary education 

graduates is not only a matter of academic qualification but also of the skills and 

attributes of value to any potential employer. Moreover, the issue of getting a job is 

complicated by the degree studies, expectations and the changing nature of the labour 

market. As Stella explains:

‘I believe that you do not have to be a university graduate in order to do my job. 
You can learn your tasks on the job. I had great expectations for my future career. 
Unfortunately, my university knowledge has never been recognised in any of the 
jobs I have been employed to so far. I got a small pay rise due to my first degree 
and my work experience but my current company does not recognise my Master’s 
because it is not relevant with the job I am doing. I have not had any career 
promotion for years’.

(Stella, Female, Customer Services)

In general terms it is fair to say that most graduates from PSc & PA seem to experience 

an expectation gap regarding what their employer actually requires from a person holding
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‘I believe that in the public sector we can easily get what we ask for. In the private 
sector your job is not secure and you depend upon your employer. However, the 
provision of health care is better in private hospitals. On the other hand, public 
hospitals attract most graduate nurses. The reason is that professional 
development is better in public hospitals’.

(Grigoria, Female, Senior Nurse)

Whilst the management and the technological equipment were perceived to be better in 

the private hospitals, public hospitals surpass them in their scientific know-how due to 

the large number of qualified nurses working within them. However, some concerns 

regarding employment and career prospects of nurses in the public hospitals were also 

quoted:

‘It is very difficult to find employment in the pubic sector due to the increasing 
number of people applying for a job there. Apart from that, there is no objective 
evaluation system so other criteria such as personal connections and favoritism 
play the most important role for promotion. You can be a supervisor or a senior 
sister only if you have many years of experience and the appropriate personal 
connections’.

(Charis, Male, Nurse)

For nursing graduates, even though the public sector was the most favourable sector for 

employment, because it offered good employee benefits, working conditions and it was 

less demanding than the private sector, it did not provide career progression based on 

employees qualifications and productivity. It was perceived that this was because it did 

not have an objective evaluation system so other criteria such as personal connections 

and favoritism played the most important role for promotion. However interviews 

revealed that nursing graduates felt more confident to find employment in public sector
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‘What is usually the case in the Greek private sector, is that you start working on 
a four months fixed-term contract which can be renewed for five times. In other 
words you must be working in the same job for at least 2 years before you are 
able to get a permanent position. However, your salary will not increase during 
that time. In my case, I was invited to an interview for a four months fixed-term 
job. Unfortunately, I was asked whether I was planning to get married in the near 
future. I told them I was. As a result they decided to employ someone younger 
than I was, with no family commitments’.

(Elena, Female, Administrative Officer)

Less security in employment relationships in the private sector and employment 

discrimination issues in Greece was two of the key issues highlighted in this study. 

Taking into account financial and social factors in the Greek labour market, it is fair to 

say that the actual income in Greece is so low (600 Euros per month approximately) 

compared to other European countries, that full time employees cannot even meet basic 

needs. As Lianos et al. (2002) points out the low income of a large category of permanent 

employees hinders moves towards greater flexibility, which means lower earnings. 

According to Kouzis (2001, the Greek labour market is particularly flexible especially on 

the ‘illegal’ or ‘informal’ side, an aspect that must be taken into consideration when 

analysing the degree and depth of flexibility in the Greek labour market:

‘I work in the university administration during the standard working day but I am 
still underpaid compared to my qualifications and work experience. I was also 
teaching on behalf of my professor both undergraduates and postgraduate students 
in our department but I was never paid for this job. I could not say anything 
because he was my PhD supervisor and I needed him. I also worked as a part-time 
lecturer in a private college but I did not have a contract at all. I needed extra 
money to support my family and employers took advantage of my situation. My 
wife experienced the same problems with her employer, mainly due to the fact 
that she was a woman and she might have family commitments in the future’

(George, Male, Postgraduate Programme Manager)
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Overall, it is evident that multi-employment seems to be a temporary solution for some 

graduates in order to cope with low salaries paid by employers. Further discussion on this 

important issue is presented in the following chapter.

5.5 Summary

This chapter focused on the progress of graduates from different degree subjects in the 

labour market. The first section explored those factors that influenced graduates’ pre­

degree choices. Evidence from our study revealed that the structure of higher education, 

the school environment and the family’s social and financial status significantly 

influenced graduates towards higher education. Our findings also showed that by 

obtaining a degree graduates developed high expectations for direct employment and 

strong future prospects. The above factors were used to identify the extent to which 

students had a clear career trajectory, when they decided their degree discipline.

The second part of this chapter focused on the decision-making process that took place 

after our graduates completed their degree studies. Two main graduates’ career 

trajectories were discussed. The first one was to stay in academia and continue for a 

further degree that might be related or not to their academic studies and the second one to 

enter the labour market immediately after graduation. Our findings showed that nursing 

graduates were more likely to be in jobs related to their degree studies compared to PSc 

& PA graduates. The latter seemed to experience a time-gap in their transition between 

graduation and employment. Partly, this was due to the nature of their degree studies, 

which according to them did not seem to be directed related to an occupation. Therefore,
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the demand for higher education (Gouvias, 1998). This issue has also affected Greek 

households, as they have been obliged to bear the ‘cost’ of higher education studies 

by investing a considerable amount of time and money into them. In this regard, the 

responding sample such as consultants and university professors were in broad 

agreement that there have been certain key factors shaping graduates pre-degree 

decisions in Greece. These are the structure of the education system, the role of the 

career teachers within it, as well as the importance of the family’s social and financial 

background. These findings correspond with the views of graduates as outlined in the 

previous chapter.

With regards to the structure of the education system, research findings demonstrate 

that the academic focus of the upper secondary Greek schools was perceived as one of 

the most important factors influencing graduates’ pre-degree decisions. As past 

research conducted in this area showed (Kanellopoulos, 1999), the abolition of 

entrance exams to upper secondary education in the early 1980s had favoured the 

access to secondary education and its completion. It had also resulted in the increasing 

number of people continuing for vocational and academic studies. Our research has 

also revealed that there is a widespread assumption within the Greek educational 

system that educated people (university graduates) will be successful in the Greek 

society. Taking this into account, an academic professor argued that the emphasis on 

the academic orientation of the Greek secondary schools alienates many students from 

a more vocational orientation:

‘This has mostly been the outcome of the Greek education system for decades 
in Greece: its focus on preparing students for highly regarded university 
degrees (law, medicine) rather than for vocationally oriented qualifications’.

(Antonis, Male, Academic Professor)
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Antonis argued that the role of the career advisor is very important in keeping

youngsters informed about changes in the nature of occupations and work and is

therefore increasingly necessary in an exceptionally mobile and changeable work

environment. Indeed, according to the Ministry of Education (2001), the career

orientation module has been designed to help students develop skills (flexibility,

adaptability, communication, co-operation, decision making etc.) necessary for their

successful transition from school life to academic or vocational and social life.

However, as Yiannis, a recruitment consultant notes:

‘So far the career orientation module in secondary schools has not been taught 
by experts. Therefore, you cannot really expect them to provide effective 
counselling on students’ career choices’.

(Yiannis, Male, Recruitment Consultant)

The lack of career teachers within schools is considered to be one of the main flaws of

the Greek education system. According to Theodosis, a Career Advisor:

‘The lack of professional career teachers has a negative effect on the 
monitoring and assessment of individual students’ achievement as well as on 
the assessment of their qualities as an indicator of their post school career 
decisions’.

(Theodosis, Male, Career Advisor)

This view comes in accordance with Antonis' belief that the Greek general lyceum

has been transformed into a preparatory level for access to higher education:

‘Unfortunately, the choice of the first-degree seems to be one of the few - if 
not the only- students’ initial career decisions. It is common that very good 
students are likely to sit for exams in order to enter medical schools while 
average students are more likely to sit for exams so as to enter social sciences 
or vocational institutions. Having said that, it is expected that the educational 
level of those students enrolling in our department will be average. Therefore, 
the level of studies decreases as well. Most of our academic professors 
complain that an average student has a minimum knowledge of mathematics 
or history or sociology when enrolling in the department of PSc & PA. Last 
year’s survey showed that 76 per cent of the first year students enrolled in this
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Based on this issue all respondents agreed that academic studies are one of the most 

important concerns of both Greek households and secondary schools outcomes.

The next section concerns with graduates’ career activities after completing their 

degree studies and their subsequent career decisions.

6.3 Perceptions on career activities of graduates from nursing and political
science and public administration.

Our findings from the interviews with the recruitment consultants, career advisors and 

professors demonstrated that graduates’ career activities could be examined in terms 

of their career decisions to remain inactive (graduate employment), access the first job 

that becomes available (atypical forms of employment), and /or continue for further 

studies.

6.3.1 Graduate unemployment and atypical forms of employment.

With regards to graduate unemployment and atypical forms of employment, several 

important issues emerged from the research. The first and most important of all is the 

structure of the current higher education system followed by the obligatory military 

service for the male population. In addition, what is noted is that, the family acts as a 

financial protection mechanism against potential graduate unemployment. Another 

issue concerns the atypical forms of employment, which are seen by graduates as a 

temporary solution when job-hunting.

As the recruitment consultants from this study noted, the length of time between 

completion of first degree studies and finding a job is not necessary a period of 

unemployment, nor should be considered as such. This is because the duration of
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unofficial economy. Thus, for those graduates under 25 years old the participation rate

reaches 79.5 per cent while for the 26-35 age group the rate is 70.2 per cent. These

findings support our academic professor’s view in that:

‘It is impossible to be a student (unless you continue for further studies) or 
raise a family without being involved, to a greater or lesser extent, in the 
‘paraoikonomia’ [informal economy]’.

(Konstantinos, Male, Academic Professor)

Thus, it is fair to say that the structure of the Greek labour market also operates as a 

financial protection mechanism against graduates’ potential unemployment. Also as 

the next sub-section shows, there is an increasing tendency in Greece for graduates to 

stay or return in academia and continue for a further degree, which might be related, 

or not to their degree studies.

6.3.2. Further studies.

Upon completion of the first- degree studies certain graduates may choose to continue 

for further studies. Interview findings reveal that graduates from PSc & PA tend to 

continue for further studies in a different scientific area to their degree. On the other 

hand nursing graduates are less likely to continue for further studies. As ,�������  

observes, the majority of nursing graduates seem to be very confident with their 

theoretical and practical qualifications obtained from their degree studies and 

consequently feel quite satisfied with their professional career in nursing. However, it 

was noted that:

‘Unfortunately, degree studies give nursing students only one professional 
orientation: to work in hospitals and health organisations. Moreover, our 
existing database shows that most of our nursing students did their placement 
in hospitals. Therefore, it is perfectly normal that they feel very confident of 
their practical skills, as they had the chance to develop them during their six 
months work placement in health care settings’.

(Katerina, Female, Career Advisor)
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Stavroulakis, 1997) that cannot absorb the ever-increasing number of graduates. The

poor economic performance of the country in the last decades has also been a

deterrent factor in graduate employment1. According to Kaminioti (1997), an element

characterising the Greek economic structure is a considerable number of companies

organised and run in the traditional way (as explained in Chapter Three). These

companies try hard to survive intense competition not only in the domestic but also in

the international market. As Patiniotis (2000) explains, the working conditions

prevailing in these companies are quite often bad and their survival depends on the

activity of the owner-manager and his family. Consequently, any expert knowledge

that the employees may possess is of secondary importance to the smooth running of

the company. As the recruitment consultant from Adecco commented:

‘Many Greek firms are unwilling to hire personnel with a tertiary education 
qualification. Most importantly there are a limited number of available 
positions in the labour market that can offer a proper career development to 
early entrants’ graduates2’.

(Yiannis, Male, Recruitment Consultant)

This is in line with Liagouras et a l’s (2003) comments that Greece is probably the 

only country in the European Union with few large and “sophisticated” companies.
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‘Unfortunately, from personal experience, most employers require people who 
are willing to accept working long hours and with low salaries. That is why 
they prefer younger people without any qualifications. Most of the 
advertisements in the newspapers ask for secondary school graduates to 
perform employers’ low skills jobs’

(Fotis, Male, Recruitment Consultant)

In this case, it is fair to say that under utilisation of graduates’ qualifications in some

positions was seen as a graduate’s temporary strategy to overcome difficulties during

the selection process. It was also seen as a consequence of the current trends in the

graduate labour market: Indeed, as Theodosis observes:

‘Since the introduction of the Euro in Greece, the financial situation of the 
country has deteriorated. The average basic salary in Greece is 600 Euros 
compared to the average European salary of 1,100 Euros per month. The 
living expenses of a Greek citizen are comparable to those of a European one. 
I believe that Graduates are facing difficulties not only in finding a job but 
also getting a job with a respectable income. It is very difficult to find a 
‘graduate job’ in Greece because this implies a graduate salary as well. Most 
of the Greek businesses in Greece are family owned and are struggling to 
survive the European competition. Therefore, graduate jobs with the 
definition, career and financial prospects, which are given in other European 
countries, are very difficult to find in Greece. Nowadays, a graduate has the 
same opportunities as a secondary school leaver’.

(Theodosis, Male, Career Advisor)

On a more general basis, it is worth noting that the value of qualifications changes 

over time as the supply of and the demand for them changes. The current situation in 

Greece implies that apart from professions requiring a high level of specialization (i.e. 

medical professions, IT technicians), a person can virtually take up any occupation, 

regardless of educational and training background or any other relevant qualifications 

(Patiniotis and Stavroulakis, 1997). Thus, the crux of the matter is this; there is no 

close link between education and occupation. As many graduates from PSc & PA 

commented, social and political studies do not have a specific professional
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employment opportunities than graduates of a ‘general’ academic degree. Thus, it is

Yiannis ’ belief that graduates have to be:

‘Less demanding in salary given for one position. At the end of the day 
employers need people who are able to perform job tasks effectively. I do not 
believe that university degrees are essential in order to do that. People with 
many qualifications are more demanding in their job search and have higher 
expectations’.

(Yiannis, Male, Recruitment Consultant)

Hence, whatever the errors or deficiencies in the planning and implementation of the 

corresponding educational reforms, the basic problem seems to be the mismatch 

between the demand for and supply of highly educated workers in the Greek 

economy.

The individuals of this sub-sample were asked to comment on whether the level of 

education amongst graduates of the two disciplines were adequate to find a job related 

to their degrees. All respondents agreed that in Greece, graduate jobs, earnings and 

careers are totally subjective and there is not a clear definition of what constitutes a 

graduate job3. Commenting on this issue, the recruitment consultant from Adecco 

explained that:

‘In some cases, there is a strong basis for objective judgment, for instance, in 
the case of a nurse with a Bachelor degree that works in a nursing profession 
in a health care organisation. This graduate clearly believes that his / her 
education corresponds to his / her employment. In other cases, however, the 
answer is totally subjective. For example, a PSc & PA graduate who works as 
an administrator officer in a public organisation is likely to report 
correspondence between his / her level of education and type of work. But, if 
you ask a graduate from the same department who works as an administrator 
officer in an insurance company he / she probably feels that his / her 
qualifications are under-utilised in the job he/she performs’.

(Yiannis, Male, Recruitment consultant)

As Patiniotis (1996a:7) explains, Greece lacks, as yet, a register of the occupations and professions 
that really exist and are practiced on the Greek labour market. Such a register would serve as a 
foundation for forging links between education and the economic field. However, the existing statistic 
register of Greek occupations and professions is a translation of the ISC088 register o f the ILO and is, 
obviously, inadequate for the purpose of achieving such links.
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A key issue that emerges from the above statement is the dynamics of the 

‘massification’ of higher education (UNESCO, 2002). It is evident that there are 

important differences among employment paths of young graduates. Science 

(especially social science) graduates have greater difficulty in entering the labour 

market and finding employment that corresponds to their academic qualifications than 

those of applied sciences (medical professions). The diminishing employment 

opportunities of PSc & PA graduates has forced them to remain unemployed or accept 

less qualified jobs and as a consequence displace less qualified graduates.

Following the above discussion, the fundamental problem in the Greek economy is 

not only the inability of educational institutions to meet the needs of a rapidly 

changing labour market, but also the inability of the Greek economy to keep pace 

with the increasing demand for higher education. In other words, the basic cause of 

unemployment among young graduates is the inability of the business sector to absorb 

them.

As far as the techniques that graduates use in their job-hunting are concerned, it was 

reported that on-line recruitment as well as the use of the career centres were the most 

significant ones. However, findings revealed that a quite common phenomenon in 

Greece is the inadequate use of both methods during graduate job-hunting. According 

to the discussion held with the consultants of the two job agencies, only 10 per cent of 

Greek graduates seek a job on- line. There was a dual reason for this; lack of Internet 

connection in most Greek households and lack of personal spare time for job hunting. 

Apart from that, university career services complained about the fact that only a small 

number of graduates registered with their career centre and were aware of the
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highlighted the various possible factors that impacted upon graduates’ initial decisions 

for further studies. In this regard, the analysis has traced the historical evolution of the 

structure of HE in Greece and assessed the subtle interactions between HE structure 

and policies, and the Greek culture.

Our analysis showed that the abolition of secondary school exams created a large pool 

of general lyceum graduates who decided to sit for national exams in order to enter 

HE. Family also played an important role in students’ initial decisions by supporting 

them financially and psychologically during their effort to enter tertiary education. 

The desire of Greek households for HE was also reinforced by the Greek society as a 

whole that perceived HE studies as a means for social and financial mobility. These 

two factors put pressure on the Greek state to respond accordingly by increasing the 

number of places in HE. However, our study challenged whether this political 

decision for the expansion of HE brought any benefits to individuals.

The study showed the difficulties graduates encountered during their transition from 

academia to employment. It could be argued that, in many respects, the Greek labour 

market structure is relatively unconducive (and perhaps non-responsive) to graduate 

employment. There are still weak links between academic establishments and the 

operation of the labour market in Greece, as most small and family-owned Greek 

businesses are unable to absorb the increasing number of graduates. This phenomenon 

is also reinforced by the fact that the educational system has increased the number of 

HE places in specializations such as social sciences that are relatively of low demand 

in the labour market. The outcome of this situation is the increasing number of 

unemployed or hetero-employed graduates. The phenomenon of over-education and
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It is also recognized that students themselves need to take a more active role in their 

career development. Graduates need to be better informed about opportunities but 

they should also be aware of the limitations and the changing nature of graduate 

careers. It would appear that career centres services might be of particular benefit, 

over a longer term, to those graduates who are less clear about their options after 

graduation but may be more flexible in taking employment to give them the 

experience or opportunities required to enter the graduate labour market (Elias, 1999). 

Given the number of respondents embarking upon further study to enhance their 

career prospects, more extensive labour market information on postgraduate course 

outcomes would also appear to be crucial. The fact that graduates from social sciences 

undertake further studies would suggest that it is this group that feels the greatest need 

to bolster their employability by accruing additional qualifications.

Therefore, a key message for the individuals is that, the degree itself it not a guarantee 

for a job, let alone a career, and therefore other key skills and competencies will be of 

more value to them and their potential employers, during the recruitment process.

7.2.2 Implications for government and HE policy and practice 

The entrance examination system to Greek HE is a continuous issue of national 

debate and criticism (Protopapas, 1999). Our study showed that a considerable 

proportion of general lyceum leavers wishing to enter tertiary education, attend 

private preparatory schools in order to become well prepared for the university 

admission exams. Therefore, the current examination process imposes a substantial 

cost for tutoring and preparation for the exams. On the whole, a key message is the
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years for a Greek student to complete a degree course- are such that would not 

produce suitably qualified people quickly enough.

Also, the existing HE literature showed that there is a lack of cooperation and of 

mutual exchange of information between the educational system and the labour 

market regarding the qualities (knowledge, skills and competencies) that graduates 

attained during their university studies and those required in the labour market. A key 

message to educational policy-makers focuses on the overall aim of the HE provision 

that should be assessed based on the delivery of key-skills training. A special mention 

should be given to the development of graduates’ critical learning that becomes 

increasingly necessary in an exceptionally mobile and changeable work environment.

7.2.3. Implications for employers

A key responsibility has to rest with employers themselves first, for solving any 

labour demands that they have, and second, to identify graduate capabilities and key 

skills and match them to their job requirements.

With regards to the first issue, the decision-making in the hiring process involves a 

match between graduate skills and the position available. Implications for future 

policies should not only give emphasis to the positive job characteristics but also to 

explore the negatives ones. Graduate expectations of their prospects, particularly in 

their first jobs, need to be realistic. As Brink (1992) suggests, employers need to take 

into consideration employees’ perceptions for the job, to be honest about their 

company’s shortcomings and the job’s constraints. They should also discourage those
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graduates who would not fit in their job requirements. Therefore a key message to 

employers is the identification of skills in demand (both generic and social).

Our study also revealed that some vacancies filled by respondent graduates did not 

require someone with a degree. Thus, an implication for future policy is the 

responsibility that employers have in identifying potential gaps between skills that 

meet their requirements and the ones HE provides. In other words, the key issue lays 

on the responsibility of employers to identify graduate skills and key competencies 

during their recruitment process and develop them to any possible extent. A key 

responsibility has to rest with employers themselves to utilise to the fullest the 

graduate potential though the provision of graduate programmes and other forms of 

training as well as encouraging and sponsoring graduates’ further learning.

7.3 Recommendations for future research

Due to the influence of the Single European Market, some countries have modified 

their educational practices and further research may identify these changes. More 

specifically, future research should assess how the objectives of the Bologna 

Declaration -  as it was described in Chapter One -  are achieved within the different 

national contexts.

Successful educational practices in the local level should be recorded and 

internationally recognised and further applied in other European countries. In this 

regard, further research should also examine the extent to which European countries 

could influence each other. This may include the qualifications that future candidates 

require as well as the investments that European countries are ready to make in order
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Further research therefore could concentrate on regional differences regarding the role of 

the HE institutions within local labour markets. The relationship between higher 

education and employment and the type of higher education provided varies, in most 

respects, more substantially by country than by field of study. As our findings 

showed, academic institutions were perceived to have ‘multi-purpose’ functions 

which contribute to the generation, application and transmission of knowledge, 

provision of training, as well as to the social and economic development of the 

society. Future research should identify the cultural, sociological, and economical- 

political factors impacting upon the formation of the structure and more importantly 

the role of academic institutions within different national environments, labour 

markets and cultures.

In addition to this, the current study focused only on graduate perceptions regarding 

their career decisions and trajectories within the Greek labour market. Future research 

could examine the other side of the equation, which means employers’ perceptions on 

graduate employment. Thus, an empirical research needs to be conducted within 

Greek firms. This kind of research would not only identify similarities and differences 

in employers’ perceptions regarding the value of academic degrees, but also explain 

why these perceptions exist.

Still, graduates’ career progression is partly depended on the philosophy and rationale 

of the employers. Bearing this in mind, future work should be of a more in-depth, 

qualitative variety. For example, with regards to the need of reconciling graduate 

supply and demands in rapidly changing world a very important question that Greek 

managers have to consider is: To what extent is cost a consideration in determining
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the choice of human resources, particularly for small-to-medium size enterprises? 

Therefore, future empirical research is needed to investigate the extent to which 

Greek employers could utilise and further develop graduate skills and competencies 

within their firms.
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A P P E N D I X  II ( G r a d u a t e  Q u e s t i o n n a i r e )

� �� � � � �� � 	 � � �� � � � � �� ��� �� � � � �� � �  
� � � � � �� � � ��� �

Survey of graduates in nursing and political science and
public administration

Dear Graduate,

This questionnaire has been developed to explore the position of HE graduates within the Greek labour 
market. Its main aim is to investigate the extent to which graduates’ expectations of the transition from 
education to employment and their career expectations, decisions and outcomes are shaped by specific 
national environments, structures and cultures. It is part of an academic research project conducted by a Ph.D. 
student of the Leeds University Business School.

�� would be grateful if you would complete the questionnaire provided. , � � � �� � � 	 * � � � � � � � � � �  	 � � � � � � � � � � �

+ B $ � #�� 	 �  	 � � � � � � A� � �� � 	 � � � � 	 � � � �� � �� � � � � � � 	 � � � �� � � �� � 7� $ � � � � � � � � � � ��� � �� � � � � � � � #�� � 	 � � � � � � � � � � � �� � �

� �	 �� � � � � � ����������  � � � � � ��� 	 � �  � � � � � �� � � � � � � 	 � * � � � � ����������  Although co-operation with this study is 
purely voluntary, I do hope you will agree to take part, because your input will be used to assess the value of 
higher education studies in the Greek labour market.

Thank you very much for your kind support

+ �� � � H � 	 � � � � � � �

Doctoral Researcher

Should you have any questions concerning the research, or you wish to receive a summary of the key 
findings, please do not hesitate to contact me on:

Leeds University Business School, Maurice Keyworth Building, Leeds, LS2 9J T, UK 
® : +44-7799333422, +44-113 2336858 
H : busnk@ leeds.ac.uk
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�!� �� ���� �� , � � �� � � � � � �� � �� . � ���� , �- ��� � � � � ���� � � � � � � � � � � � � �� � . �� � ���

A l.  W hich  year have you finished secondary education? ______________________

A2. H ave you sit fo r national examinations?

Yes C] No n  (w hy)________________________________________

I f  yes, how m any times _________________

A3. H ave you set a career plan a fter graduating from  secondary education?

E��� � � 4�� �

A4. "�� ����� �(����� ���� )��������� )������  
���������������^

(1: Not at all, 2: A little, 3: Moderately, 4:

��)�������� ����� ��������

Much, 5: Very Much)

��� ������ )��

1.family preferences 1 2 3 4 5
2. social status 1 2 3 4 5
3. financial security/good income 1 2 3 4 5
4. career prospects/professional progression 1 2 3 4 5
5. job flexibility/mobility 1 2 3 4 5
6.others.pleae specify 1 2 3 4 5

A5. D eterm ine to w h at extent the following factors influenced your choice o f study?
(1: Not at all, 2: A little, 3: Moderately, 4: Much, 5: Very Much)

1 .Relatives and others who have studied/work in the same 
or similar field 1 2

#$� 1�����-��� ���� ������� ������������������������C=���� &� #

3. Influence from school teachers/career advisers 1 2
4 Current labour market trends and jobs demand 1 2
5. Personal interests and inclination 1 2
6. No specific preference for the course (the outcome of the

national examinations) 1 2
7. From other sources. Specify
___ 1 2

3 4
3 4
3 4
3 4
3 4

3 4

3 4

5
5
5
5
5

5

5

A6. D id you have institutional preferences or geographical constraints fo r the choice o f  
university/departm ent ?

Yes □ No Cl (please go to question A 5)
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B3. What steps have you taken for your career development after graduation?

B4. Which of the following job search practices were used when you graduated from
university/technological institution? (You may tick more than one)

1. Newspaper Advertisements n 6. Careers Fair □
2. Careers Offices n 7. Visits to Universities n
3. Participation in Public Sector Competitions □ 8.Employment agency □
4.Local companies □ 9.Trade/Professional Unions □
5. Internet n 10. Personal Contacts □
11.Somewhere else. Where?

B5. Please indicate which of the following best describes your activity following your 
graduation (you may tick more than one answers)

1. Student □  (Answer the section B5.1)
2. Currently Employed □  (Answer the section B5.2)
3. Employed in the past and currently unemployed □  (Answer the section B5.3)
4. Unemployed n
5. Military Service □

l OTHER STUDIES (SECOND DEGREE, MASTER, PH.D)

a. Please describe your further studies:
1. Second Degree
2. Master/Diploma
3. Ph.D

□  (Answer the section 1)
□  (Answer the section II)
□  (Answer the section ill)

I. SECOND DEGREE

Institution/Country Degree Title Have you been awarded 
the degree?



���

��$���."	1�,	�1		

�����������C������� ,������"���� '�-������������������  
����������̂

E��� � � 4�� _

�����������C������� ,������"���� '�-������������������  
����������^

E��� � � 4�� �

���$��'$,

�����������C������� ,������"���� '�-������������������  
����������^

E��� _ � 4�� _

�+� E ?� '�2	� ."?,�	,� + 1� �� .	� 4,�  1� � ."�1�,?�"	� ,	�1		0� �4� "'	  
.��	� �1	�� @�"'� E ?1� +�1."� ,	�1		� .?3S	�"0� ��	�.	� �4.@	1� "'	  
+ �� @�4��L?	."� 4$��+�4 "$��4.@	1�"'	�L?	."� 4��

�$� @���������)���������)���������)���������������������������������������� ����������������)�����  
)���������������=���^� (you may tick more than one answers)

1. Unable to find a job only with my first degree □
2. Better career prospects □
3. Specialisation in my area of interest □
4. The prospects to find a permanent and stable job □
5.Other.Please specify □

�$� @������)�����)���������)���������)������������������������������������������))�����������)���  
���������������=��� �̂ (You may tick more than one answers)

1 .Unable to find a job related to my first degree □
2. Career progression □
3. financial security/good income □
4. More choice of professions □
5. The prospects to find a permanent and stable job □
b.Other.Please specify □
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B5.2 CURRENTLY INTO EMPLOYMENT�

A. In which sector are you working?

1 . �������������� k
$) ���"��������� n
>)  ���"�.��������� k
&) ��"�0(�'"���	 k

B. Could you describe the type of your employer? (i.e Retailers and wholesalers, Public security)

C. Which is your position? (please define your job title if it is possible)

D. Employment Status

=)����'����������� k
$)�9���������������� k
>)���������������� k

E. Please define the period of time between your last and your current job

;����� 8�����
� � � � �

F. How many jobs have you done so far? _______________

G. Please indicate to what extent your university knowledge and skills have been utilised to
your current job

� � ����"��+� "���"��� + � 8�	������� + � 8���(l+� /���������S

H. Is your current job related to your studies/qualifications?

Yes n  No n

I. Since you joined the organisation, have you received any further training?

;��� � � 5��������������� �6� ��� (

J. If you have not received training, has this been because:

=�)������������������"��"�K�9�� $);�����������������	������	�����������������������K� k �
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B5.3.4 W hich  o f the following job  search practices w ere used to find a job? (Y ou  m ay tick  m ore than one 
answers)

1. Newspaper Advertisements � 6. Careers Fair
2. Careers Offices □ 7. Visits to Universities
3. Participation in Public Sector Competitions □ 8.Employment agency
4.Local companies □ 9.Trade/Professional Unions
5. Internet □ 10. Personal Contacts
11.Somewhere else. Where?

. �� ��� � � �!� + �� ��� � � � � � ��� �� ��

C l.  T itle : Mr □  Mrs O  Ms □  Miss Cl Dr ^

C2. G ender: Male □  Female £□ Other □  (Please State)____________

C3. A g e :________

C 4 .M a rita l status: Single Cl Married n  No longer married-separated, divorced or 
widowed □  living with a partner □

IF  Y O U  A R E  M A R R IE D  O R  Y O U  H A V E  A  P A R T N E R  P L E A S E  A N S W E R  T H E  
F O L L O W IN G  Q U E S T IO N S

C 5 . W h ic h  is th e  jo b  status o f  y o u r  p a r tn e r?

1. Full time employment □
2. Part -time employment □
3. Self-Employed □
4. Unemployed □

C6. A re  you or is your p artn e r the m ain income earner in the household?

You are Cl Your partner is n  Both d

C7. Do you have any children? Yes □  No □  (go to question C8)

I f  yes how m a n y ? ______________

C8. I f  you have children, how labour m arke t structure or/and you r com pany supports parent 
employees?

C9. Do you have any other dependants other than children?  
E��� n 4�� n

□ 
□ 

□ 
□ 

□



$=&

DO YOU HAVE ANY COMMENTS?

#$���� � 	 � %�� �& 	�$�� � � �#����!��$ �� #������� ' � � � ����� #$��� ( 	 ����� � � � ���
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	������ ���"����������� ���� �����	������"����� ���	���'"��������������'������� ������)�G���
��	�����"��������������������������	���� ;��������

Interview 10

&������ � ���� $D+� ����"�+� ����"�+� "������ ��� �������� 5��� '�����L�L� �����6)� *����� ���	�������
����� ���� 	�'�������� ������� 2� �*� ���� �����	� ���� ���� ������ ��� �� ��"��� ���������� ��	�
������ $ % % %� ���� ���� ����� ��'"���	� ��� ��� ���������� ���'���� ��� ���� ��������� ��������
	�'�������)� ���� 	�	� ���� ����� ���� ������� ���'��������+� �"������� ���� ���'"����	� �����
��������������������	������������"������	���������'������"����������������������������	�)

Interview 11

<���� � ���� >%+� ��"�+� ����"�+� "������ ��� *������ 5��� '�����L�L� �����6)� ���� ������� ���
�����	���� ���� 	�'�������� ��� ���� 2� �*� ���� ����	� ��� ���� ����"�� ���'��������� ����
'����������� '����������"� ������� ��	� ���'�����"�� ������)� *����� ���	������� ��� ���"���	�
����� ��� ���� ����� 	������"�� ��� ���	� ���� ��"���	� ��� ���� ���	���� 1��)� 4�� �������	�
����'"���	� ���������������	���������	���	�	����1�����������������=@�������)�3��$%%%+�
��� �����	�	� ��� ������������ ������� ��� ��'������� ��""���� ��	� ��� ������	� �������� ��� ����
������L�� ��������� ��� ��� �������� �"���)� 4�� ���� �"��� ���������""�� ��'"���	� ��� �� '���0�
�������������� $ % % $����������������"���)

Interview 12
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���������	� ��� ���� �����0	������ ���	���)� ���� �	�����	� ����� ���� 	�������� ��� �����	� �����
�'������� ������� ���� ����	� ��� ���� ������ ��� ���� �������"� �-���)� J���� ���� ���	����	�
����� ���� 	�'�������� ������� 2� �*� ���� 	���	�	� ��� ������� ����'����������"� ������������
��	������	� ���8!*�������� ��)� 4��� ����"�������������""������� �'�������������	���)� 3��
$%%=� �����������M��"'�	7� �������	���'"����������������������������������������������)�
J��"������������������'��������������	����������� ���������������'����"���)�3��$%%$�����
���� ����	�	� ���� ����� ��'"����� '��,�� �������� '����������� ��������������'���)� ����
���������'"����	����������'����������"������������������������������	�)
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Career Profiles of nursing graduates

Interview 13

George, age 30, male, single, living in Athens (in parent's house). After his graduation 
he sat for exams so as to attend the medical school of Athens but he failed. In 1999 he 
decided to continue for postgraduate studies in Health Economics because he wanted 
to change his professional orientation. He was working for 3 years in a social health 
project in the institution of social policy under the supervision of one professor from 
his Master’s programme. In 2001 he started his PhD in the same field with the 
supervision of the same professor. At the same time he was employed as a teaching 
assistant in the university. However, he was not satisfied neither with his income or 
career progression within the university. He decided to find another job through job 
agencies. He worked for two months as a project manager in a big private hospital and 
from September 2002 until the time of the study had been employed as a senior 
consultant in a big health consultancy company.

Interview 14

Aggeliki, age 28, female, living with her partner in Piraeus. After her graduation, she 
started looking for a job immediately. She asked her cousin who worked in a job 
agency to prepare her CV and she helped her find a job in a local private hospital as a 
nurse. In the meantime she had applied for a position in the public sector. In 2001, she 
was offered a position in the department of health. She felt very pleased with her 
professional career, because she got a permanent job in a public organisation with 
many benefits for working mothers. She was planning to get married in September 
2003.

Interview 15

George, age 31, male, married with two children, living in Piraeus. After his 
graduation from the nursing department he found a job immediately in a private clinic 
(which was run by a big insurance company) and worked as a nurse since then. He got 
married to Marina.

Interview 16

Margarita, age 30, female, married (one child), living in Athens. While she was 
studying in the nursing department she got an internship in a public hospital. After 
graduating from the nursing department she used all her existing contacts in the same 
hospital and manage to get a job there. At the same time she applied for positions in 
both Athens and Giannena (her locality) public hospitals with no success. In 2001, she 
was promoted to the position of senior nurse.

Interview 17

Charis, age 30, male, single, living in Athens (in parent's house). After his graduation 
from the nursing department, he attended IT seminars and studied for a foreign 
language for one year. At the same time he submitted an application form to the
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