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Abstract

Objective: Belongingnesss a fundamental human need. This research explacess

affectingBAMEy oung peopleds (YP) sense of belongir
experiences, mainly with school staff and fellow students. It provides a platform for YP with
minority voices to speak about their experiences.

Methodology: A qualitative methodology used sestructured interviews and thematic
analysis as advocated by Braun and Clarke (2006). The interview questions, whist semi
structured, were opeended and did not seek to orient any response, i.e., if a SoB is
positivelyor negatively experienced. The study included eight participants, agkgl yigars,
from BAME backgrounds.

Findings: The findings indicate a SoB is experienced more positively by some participants

than others. Positive and negative experiencesxgsiedfor many participants. Prominent

themes deri ved ffraom ntehses ,d aetqdaaedniiffdnpmtchlesdnod o6 r a c
e X p er i raasftransggessions as normalised behavipués t h e safeespadesdnd r 0

p | a caensdultadally sensitive edtational experiences 6

Conclusion: The findings of this research indicate experiencing a positive SoB was
important to participantd.he research has implications for policy and practice in schools,
local authorities, Educational Psychology Services cational Psychologists, and for
individuals or organisations interested in providing high quality, positive experiences of
belongingness for all students, including BAME YP.

1 Black, Asiarminority ethnic.
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1l ntroducti on and Rati onal e

AThe sense of belonging is fundamental to th

uni mportant, we would |ive solitary |l iveséo
- Theisen, 2021

Bel ongingness is a fundamental need. Masl|l owo
from the need to belong theory which suggests that human beings aspire to establish
interpersonal relationships which show concern for our-bwhg(Baumeister & Leary,

1995).This research aims to explore factors affecting Black, Asian minority ethnic (BAME)
young peopleds (YP6s) sense of belonging (So

particular, adolescents aged approximatehl Gyeas.

|l understand, and acknowledge, the term O6BAN
argue it is a label, or does not acknowledge or describe specific heritage or ancestry

(Bunglawala, 2019)The National Library of Medicine suggests the altermativt er m fr aci &
minoritisedo ( Mi l419ePe r& oJnuarbley,, 210 2tOh,i npk. usi ng
minoritisedd6 (Milner & Jumbe, 2020) i-n this
determinedminoritisatonof parti ci pants could potentially
Rather, | hoped to find sarparticipants experienced belongingness positively at school, and

was aware, for some participants, more challenging experiences may occur. Therefore, this

research uses the term BAME with the best of intentions.

Prior to embarking on the Doctor of Edtional and Child Psychology (DEdCPsy) course, |

had significant experience, and the privilege, of working with YP in secondary schools, as a
teacher of English, in a career spanning nearly two decades. | have held posts including Head
of English, Assisint Head teacher and Assistant Principal. | believe my considerable
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knowledge and experience of the secondary school environment enhances my understanding
of participantsd experiences, and the contex

advantage of beg a BAME researcher.

Early during my teaching career, the Macpherson (1999) report was published in response to

the racist murder of teenager Stephen Lawrence, in 1993. This defined institutional racism as

a fAcoll ective f ai |taanekprofessionalrserwce td geopke becaugepfr o p r i
their colour, culture, or ethnic originéo (N
published over two decades ago, the definition remains relgvtrdt racism remains a

contemporary issue in Britaimcluding in sociegpolitical contexts (such as Brexit and

around immigration) and institutional contexts (such as education), and could potentially
affect participantsOd experiences in this stu
particular YP, Bould reflect upon, and continue to apply this definition to examine the

standards of their own service delivee or ge Fl oyddés murder in 202
global effects such as protests, including in Britain (Okri, 2021), and along with the Black

Lives Matter movement, highlighted racial disparities, including within law enforcement, and

linked consequences. The British police, legal, social and educational systems are no

exception to such disparities, as discussed later in the literature review.

Successive British governments have promised change in White Papers, often with limited
success. For example, stating ASchools wil/

pupil s achievements and pr omot qualtyssci al har n
sustainedo and AGovernmenté needs to take se

representation of minority ethnic groups in the gifted and talented prograhfheyse of

3Under—representation of minority ethnic groups in the gifted and talented (G&T) programifiewh i t e pupi | s
were twice as likely to be identified as gifted and talented as pupils from minority ethnic backgrounds in general

12



Commons, 2006). I n 2022, the Govercrhmerdtée dioms

all childreno enabling schools to retain t

communityo (GOV. UK, 2022).

During my teaching career, when some BAME YP experienced difficulties in school,
especially behavioural, withiohild factors such as aggression or reticence were often cited
as causal factors. Soeemonomic and socipolitical factors, or the inextricability of the

home: school interface, often lacked credible exploration.-Wefning comments from

he

some school staffshc as Al dondét see colour, 0 may seryv

However, psychodynamics linked to racism suggest structural or institutional biases may not
be as wuni nt en d eBg&cklesRayrdamd) 2080n $84) asdregsently poftrayed.
Such bases may be deeply rooted in nationalistic concepts of whiteness connected to identity
and selfhood, generating personal, structural, or institutional raBisaklesRaymond,

2020).

Instead, | suggest we acknowledge our differences as celebratory elements, challenge our
own beliefs, assumptions, biases, and begin to embark on change processes both internal
(within ourselves) and external (within the environment). Those interesteid iresearch

will likely share the following aims: achieving the best possible life outcomes for all YP we

are responsible for, regardless of Orace, 0

As a trainee educational psychologist, in my final months of training, | reflect on, and

continue to consider, how school belongingness can be increased for all YP, including those

(10% of white pupils; 6% of pupils of Indiarigin; 5% of pupils of Pakistani origin; 4% of pupils of Black
Caribbean origin; and 2% of pupils of Black African origitquse of Commons, 2006,15).

13
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from minority groups, whose voices may be less heard. In order to cahsuesearch

without prejudice, my research questions were designed to afford BAME YP the opportunity
to share both positive and, if applicable, challenging experiences about belongingness in their
schools or educational environments. The research stuphtvide a space for their voices

to be heard.

In brief, this thesis begins with a Literature review, acknowledgement of Research gaps, and
the rationale. Next, are the Methodology, Findings and Discussion sections. These are
followed by the sectionsn Limitations, Recommendations, Dissemination of Research, and

Future research. The thesis ends with a Reflections and Conclusion section.

14



2 Cr i1 tlhictaelr Rd wir ew

AYou are a child of the uni vwuhawarighttobé ess t h

- Ehr mann, O6D®R7’si der a-

2.1 Chapter Overview

A sense of belonging (SoB) and hope in young people (YP) has positive correlations with

their academic performance (Wurster et al., 2020). For YBAME heritage this has

challengesThis critical literature review begins by defining belongingness, fatbiyy

selected theoretical perspectives and an exploration of factors affecting belongingness for

BAME YP, throughabi®col ogi cal sy Btodantwehneplé86;s pecti ve (

Bronfenbrenner & Morris, 2007). It ends with a brief conclusion andetbearch questions

(RQs).

2.2 Defining Belongingness

The conbelenging oifn 6i t self is not new. From feat
connectivity to a nation or countripqugbjerg, 2014), to stories handed down from families

about religion Remen, 2001) or war (Aliyev, 2020)hfiough to storytelling in literature with
protagonists such as Oliver Twist craving acceptaReesilessy, 20183nd more critical

thinking around having unconditional positive reg@ndlkins, 2000 for and from othes

(Rogers, 1951). Fromersonhood and struggles against inhumane condit8irstter, 1998

to Freudian concepts of familial belonging, especially, mother: child dyaaschel, 2018),

and building secure attachments (Bowlby, 1969; Bowlby, 1982) inhekygy.

15



Belongingness an be defined as oneds experience of
environment grganisation or relationshipor systemdultural or natura) that one feels a
fundament al part of ( Hai9é3htiye reatr cahly. ,0 f1 MN%e2e)d.s ¢
belongingness originates from the need to belong theory which suggests human beings are
motivated and driven to maintain some minimal relationships which are interpersonal,

pl easant and i ndi c abeinrg,(Bauneister & bearm, 195.r oneds we
Establishing thigype of driven, goatelated, interpersonal connectivity supports
relationshipcultivation, often through easily established social bonds, (Leary et al., 2013).
Thishel ps devel op a p o sniotbelangingriss B deriv@d feoih feelimge r c e p
needed, valued, accepted, and feeling that you complement the environment or system

(rel déey, p2bobfibnent to you, fitinedul ting in feelirt

Belongingness retains contemporary relevance aschpi®gical construct, especially in
connection to how it is operationalis@dalhoun, 2003)In a modern context, our
belongingness environment includes both the communities we interact with, in person
(Twenge et al., 2019and online (Gao et al., 201 8nd withinwhich one feels a sense of

congruence, including work, school, and wider society.

Social belongingnesand participation are a human necessity (Roberson & Zubkiti®)

enhancing the societies in which we live. This may constitute inclusivivi workplaces

(Shore et al., 2018) and educational institutions (Juvonen et al., 2019); forging connectedness
in our families (Seymour & Walsh, 2013); mattering and belonging in friendships

(Baskerville, 2020), and inner salétermination and identi#formation (Mahar et al., 2013).
Consequently, belongingness is viewed as a key psychological human need (Baumeister &

Leary, 1995; Ol co& et al ., 2017). A SoB opti
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(Baumeister & Leary, 1995); helping us establish inteneactedness to others, and lack of it

can negatively affect us (Van Orden et al., 2010).

It has also been argued that oneds belonging
governed by selfletermination and that our inevitable actions meahadibn with particular
networks is not always entirely voluntary (Calhoun, 2003). Therefore, consideration of
sociatcognition and socianot i vati on can further our wunders
behaviours (Chevallier et al., 2012; Tomasello et al., 2Q@5rning from these could help
YP foster a positive SoB. Furthermore, belongingness acts as psychological mediator

between school belongingness, behavioural outcomes, and protective social systems (Lardier,

et al., 2019).
School belongingnegSB) canbe defined athe extent to which YR f e e | personally
accepted, respected, Il ncluded, afGdodesxawpport ed

& Grady,1993,p2).SBcanaf f ect YP&6s motivation (Nichol s,
positively it hasseveral shoolr el at ed benefits. These include
participation in, and connectivity to, school life and engagement in academic learning

(Craggs & Kelly, 2018). @dademioachidvement | vy | mpact

(Anderman, 2002)

In YP, a SoB and connectedness has significantly positive links with social, emotional
competencies (Blum and Libbey, 2004, as citeDunlak et al., 2007)Discontent arising
from a |l ack of SB negatively -befndg (Baurhesster®Pds me

Leary, 1995). Subsequently positive sense of SB in YP acts gwedictor of both academic

17



and psychesocial accomplishment (Allen, 2016). Good academic attainment also leads to

positively experienced belongingness for YP (Cheung 2@il.7).

Adolescents report their friendships are sources of emotional support, and these can be
considered a critical development al need for
Faircloth, 2005). However, even in schools where students reporteligls of

belongingness, psychological outcomes for those who feel unsupported can be problematic,

with negative effects such as depression (Anderman, 2002).

Friendships in school promote psychological belonging, acceptance, and security in

adolescents @hSB is a factor which safeguards YP from 1scholastic risk behaviours

including violence and ideations which are suicidal (Hamm & Faircloth, 2808@rceived

lack of fisocial connectednesévan Orden et al., 2010, P) contributes to thwarted

belongngness which can lead to maladaptive and harmful behaviours (Baumeister & Leary,

1995). In adolescents, later research confirms that these can not only manifest as suicide

ideation (Barzilay et al., 2015) but also as+soicidal seHlinjury (Chu et al.2016)

damaging YPO0s social, emotional and MH. Rese
between SB, academic achievement, MH outcomes, and the presentation of maladaptive

behaviours (Slaten et al., 2016) in YP.

It has been argued that friendships progéellescents from bullying and victimisation
(Barcaccia et al., 2018), strengthening their SoB. When belongingness needs are unmet, and
personal relationships are |l acking in oneos

rise to feelings of lonmess (Mellor et al., 2008). Research indicates loneliness appears to

peak during the years of adolescence (Qualter et al., 2015qusindityof friendships
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appears to be more important in earlier childhood, anduh&ty more significant later in

childhood and adolescence (Spithoven et al., 2018).

2.3 Theoretical Perspectives Linked to Belongingness

Masl ow' s hi er ar dbslow, 4943; Maslewl1958) linké te lmelonginghess
andoriginally had five hierarchical stages of need (physiological t he pyr ami ddés
followed by safety, love and belonging, sefiteem, and setfctualization). Further

development of the theory categorised these needs into two sections within a pyramid:

Deficiency need@hysiological, safety, love and belongimagd esteem), arising out of

deprivation at the lower end, ar o wt h or @Cognitive, @dsthetice eIl s

actualization, and transcendence) arising out of growth and development at the higher end

(Maslow, 1943; Maslow, 1958; McLeod, 2007).

Attachment theory (Bowlby, 1982) also links to belongingness. Bowlby (198@jests

successful attachments are produced in a child when a sense of proximity to a primary

caregiver who is able to assuage them in moments of fear, fatigue and sickness is maintaine
resulting in them being able to better cope with worldly challerBaslby (1982)states that

young children, when in distress, tend to be drawn to one particular person, often being their
motherl f a young personds p o smet theiréatersSoOBnaag h me nt
suffer detrimental effects such as lowered resiliehtiadley, 2019). Chaffin et al., (2006)

criticise the identification of attachment disorders as ambiguous and lacking consensus.

Critics of Bowlby suggest his arguments thaaat her 6s | ove i s a biolog
and controversially moralise debates around whether mothers should go out {viwedo,

2011).
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Bronfenbrennerds ecol ogi cal systemso theory
within our eological environment that an individual experiences throughout their lifespan
(Bronfenbrenner, 1977; Bronfenbrenner, 1979) which impact a SoB. The outer layer is the
macrosystengsontaining the social, political, legal, economic, and educational systeims an

nestles into thexosystermwhich holds other formal and informal social systems, which do

not contain the person themselves, but impinge upon the environments in which the person
functions (Bronfenbrenner, 197Bronfenbrenner, 1986). The next layer, thesosystem,

contains the iterrelations between the key settings within which a developing person finds
themselves, which for adolescents is family at home, school, and peers, and for some, a
religious place such as a church or mosque, and ethnicity, and is effectively a system

compised ofmicrosystemgBronfenbrenner, 197&ronfenbrenner, 1986). Theicrosystem

makes up the inner circle hosting the individual and represents the complex relationships a
personb6s i mmediate environments hawe includi

Bronfenbrenner, 1986).

Later, a further outer layer of the environmental systenghhenosystemyas added which

considered the intaelationality between the passage of time and changes in the

environment, including lifdransitions (such as chiood into adolescence), and an
individual 6s physical and psychol ogical grow
1986). Bronfenbrenner expanded the EST, based on ecology (Bronfenbrenner 1977;
Bronfenbrenner, 1979ito abio-e c o | o0 g i c theory@ESTY), (Brorgedbbrenner, 1986)

extending the concepts of withahild developmental processes and external environments

i mpacting a YP6s devel opment into an emergin

the interactions taking place between YH #reir environments (Patel, 2011).
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Unsurprisingly, Bronfenbrennerds concept of
Bronfenbrenner, 1979) continues to be debated. Later research argues this nested
conceptualisation obscures the relationship betweesystems and that we should move to
seeing these systems as a 6networkeddbé concep

different levels, in @nonnested manner (Neal & Neal, 2013, p23).

2.4 Bio-ecological Systems Affectingdelongingness for YP of BAME
Heritage

This section of the Literature review considers the differethierarchicalpnetworked
systems, using BEST (Bronfenbrenner, 1986; Bronfenbrenner, 2Bdnfenbrenner &
Morris, 20079 perspective. Thievelofif | uence these systems have
may vary, determined by their unique experiences and interactions. These include: the history
of migration; political, legal, social, and educational institutions; familial and cultural
environments; identy-formation and cultural belongingness in YP of BAME heritage, and

balancing belongingness.

2.4.1 History of Migration

History of migration:The influences of change and stability over time can affect the
belongingness experiences of YP of BAME heritagdo®gngness includes the ongoing
effects of historical treatment of the O0race

identify, and which can affect their sense of place and personhood.

The two key ethnic minority groups in the NoklVest of En¢and, are Asian (10.4%), and

Black (5.2%), (GOV.UK, 2020a). This research also focuses on these two communities.
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In the 1930s, for over two decades, mass SAsian immigration, mainly from Pakistan and

Kashmir occurred into the United Kingdom (UK), wharch communities were invited over

to provide support for, and work in, declining British industries, such as manufacturing

(Kalra, 2019). Also, a now conveniently obscured accolade for Britain was that it shipped

more African people than any other natauring the peak of the African slave trade

(Walvin, 2016) Britain had benefitted from transatlantic trade in slavery and the subsequent
African diaspora\(Valvin, 2016) Europearwriters and travellers depicted inverted myths of
6civilizingd these native groups as White sa

terror, and cruelty with Whitenesklégubane, 2004).

Theobsequious nature of colonialism and slavery left ibtkeinarks upon Black and Asian
communities, such as the Jallianwala Bagh massacre of unarmed peasants and workers in
Amritsar, in India, in 1919 (Sivanandan, 1981), which killed 379 people and injured 1000

more (LIoyd, 2010) . | nhe llieitdndnt GoSarnor ofthe Punjabeat OO0 D
the time, who had approved the attack carried out by Brig&beeral Reginald Dyer, was

shot dead in London by a trade unionist, Udham Singh, who was later hanged (Lloyd, 2010;
Sivanandan, 1981People of BAME lritage found, and still find, themselves living in a

land where overt racism aifidolour prejudice preside (Chessum, 2017,3).sometimes

resulting in curbing fulfilment of their full potential.

2.4.2 Poalitical, legal, social, and educational institutions

The context of the macigystem differs fundamentally from other ecological systems in that
it is based around the key institutions that form socjgtitical, legal, social, and

educational (Bronfenbrenner, 197B)has been argued that it is of arél importance to
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c o mp r e h eneed to lWehodgs order to understand their social behavio@sdr, 2016).

Critical race theory (CRT) has origins in the United States of Amevieatihez, 2014).

CRT evolved from the scholarship of legal profesais such as Bell (1995) in response to

the stalling of civil r i ght s éelated reforrg,@aahging n i n
from affirmative action to minority ethnic communities being awarded disproportionate

sentences within the criminalgtice system, (Taylor, 1998)he theory has implications for
otherfipostcoloniab nations, in the West, in relation to raeased inequalities and disparate

treatment in political, legal and social institutiqghedesma & Calderén, 2015, 214).

Advocae s of CRT argue a Aveneer of normalityo
only more conspicuous forms of racism are viewed as problematic (Gillborn, 2@I%R)pn

society.

0 R a-G¢he &quality Act (2010) refers to the protectbaracteristic of race as including

ficol our; nationality; (BEgualityAetf2010,ip%6 )o ra mda tda roancad 6
can also refer to thoseho share common ancestry, culture or cutretated markers

(Stamper, 2019Ethnicity referstota ficul tural i dentityo a per sc

Al anguage, cusFEFlaametalnad2lrpRd . gBomn d fr ace and e

5t

soci al constructso and these terms provide

linked disparitiesn education ftlanagin et al., 2021, $21).

Critics have argued that racism does not exist (Taylor, 1998), and is acmsalctionist
viewpoint (Heyer & Reynauéaligot, 2020) which needs to be disposed of. Consequently, if
the existence of raaisis denied, it becomes difficult to amelioratedthers argue that

racism is indomitable (Bell, 2018)hese viewpoints may be attributed to the fact éiseind
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when racial equality and equity take root, it must be in tandem with the reduction and
inevitable loss of normative Whiprivileges and associated power, and which result in
denying appropriate efforts to address racial exploitation and injusficesagh, 2019).

As yet, progress for realising racial emancipation is slowGRd posits thathe

advancement of antacist agendas has only been truly accepted by a handful of Whites
(Taylor, 1998. Western society has been permeated by racisialbtevel® (Valls, 1997,

Weed, 2017, pXXl). Those with Black and minority ethic racial ident#tiare positioned as
Afoutsiderso where whiteness and associated w
society (Bhopal, 2018, [d-4). In the UK, policies such as Prevent (against terrorism), the
teaching of odddg with racstraccauats$ ofl imraigration during Brexit
campaigns by politicians including Nigel Farage using slogans sueteasant our country
baclo (Bhopal, 2018, p4-11) served to diminish the perceived value of BAME people and
immigrants in Briti$ society. White hegemony, therefore, remains deeply rooted in societies

such as the USA (Taylor, 1998alls, 1998;Weed, 2017) and U.K. (Bhopal, 2018).

2.4.3 Political and legalinstitutions

For years, BAME communities have lived against a backdrapcogasingly politicised

racial tensions led by Faight parties such as the National Frdtiofli, 2019. They

endured the threatening popularity and violence of the British National Party (BNP) in the
1980s John et al., 200&gainst Islam, who claindethey wanted to save the UK, especially
women, from a patriarchaMulholland, 2018)and misogynistic religion, albeit unfairly. The
formation of parties such as the United Kingdom Independence Party (UKI&lh, (2018)

and the English Defence LeagudX{B, which have beefuelled by Islamophobia (Cleland

et al., 2018; Morrow & Meadowcroft, 2018hd Xenophobia, have been disconcerting for
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many BAME communities.

When Boris Johnson, the Prime Minister of on
burka-wearing women to letter boxes, albeit in what he claims was a satirical ftckst,

2019), these unhelpful comparisons add tegxistingdenigrating attitudes such as

colourism and racial othering (Shah, 2020). Such rrggressions may resultBAME

YP6s SoB of being deeply negated, | eaving th

society.

Discriminatory policies have been inflammatory, such as the Windrush scandal where several
generations of Black families are required to submit dwtary evidence of their right to

reside in the UKNIcKee, 2018) Missing paperwork has resulted in threatened or enforced
deportation, splitting up families and causing great upset to affected BAME YR98He

Police and Criminal Evidence Act (PACE),riesponse to unwarranted police incursions
against BAME communities in the 19706s, has

disproportionate stop and search (S&&gcks, 2018).

Controversially, in the foreword of ttghiner et al., (2018) aptly named pubtion,6 T h e

Colour of I njustice: O6Raced, drudpavdand | aw e
Lammy, member of Parliament (MP) lambasted SaSfpsodiound racial injustice stating

the likelihood of experiencing SaS as an Asian person is eight times greater than White peers,

and nine times greater for Black people, in 2017; even though drugs were less likely to be

found. Black and Asian people are far more likely to go totdhan be given fixed penalty

notices §hiner et al., 2018, jv). The arrest of young Black males is three times more likely
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than young White meruhrig, 2016).Consequently, BAME YP become early entrants into

the criminal justice system, constitutit§% of all YP in custodyHekete, 2018).

In addition, incompetency, stereotyping, institutional racism, and lack of leadership in the
Metropolitan police has inhibited justioxemplified in the Macpherson Report on teenager
Stephen L awr e phersof, 4999e@dedades |aahe distrust victims of

hate crimes have of police manifests in a reluctance to report them (2a0%y\Wong et al,

20232. Justice should ndie skin coloudependent. alogue with BAME YP is importargo

they feel the voices are listened to, heard, and appropriately acted upon by law enforcement

and Government.

Furthermore, the abov@entioned issues are further exacerbated by the wapegsentation

of BAME communities in positions of power within political argjal systems. According to
2019 data, the percentage ethnicity of police officers (with ethnicity per population from the
2011 Census in parentheses) was as foll@&<% (86%) were of White ethnicities, 2.9%
(6.8) Asian, and 1.2% (3.3) Black, meaning rapgmately 4% of officers were BAME
(GOV.UK, 2019a). After the 2019 general election, 65 (10%) MPs were from a minority
ethnic group; if this was to proportionally represent ethnic minorities in the UK, 93 MPs

would need to be elected from minority ethgroups (Uberoi & Lees, 2020).

2.4.3.1 Social and health inequalities

The 2010 Marmot Review found clear links between inequality, poverty, and poor MH
(Pickett & Wilkinson, 2010)and this offers some explanation for why BAME communities
areoverrepresented within MH service€mmins, 2018)Research also found that
increases in health risks in minority ethnic communities in thendke linked to inequalities
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in employment, income, and housing, and some medical experts attribute biological o

genetic causes to these (Meer et al., 2020). However, it may be that minority ethnic
communities are underserved by health providers because their engagement with providers is
limited, potentially due to inadvertent exclusion of marginalised commufmtieshealth

policies under organisational structureti( et al., 2020).

|l nequalities in employment, published in a
stated unemployment statistics for BAME people as 8% for Black communities; Asian
Pakistanisand AsianBangladeshis, compared with 4% for White and Indian communities
(FrancisDevine & Foley 2020, ). For YP, aged 16 to 24 years, unemployment rates were

the highest at 23% in the Pakistani and Bangladeshi communities, 20% in Black

communities, ad 10% for those from White backgrounds (Fra/idevine & Foley 2020, p.

2). People from BAMEcommunities, with the exception of Indian ethnicities, are therefore at

least twice as likely to be unemployed than their White counterparts.

More recently, irqualities and health disparities for BAME people have been profoundly
noticeable during the COVHR9 crisis, with the mortality rate for people of Black African
heritage being 3.5 times higher than their White counterpgattsdt al., 2020, p.1WWhilst

BAME people make up 4.5% of the UK population; they make up 21% of National Health
Service workers and are more likely to be employed in frontline jobs, which goes some way
to accounting for why the first 11 doctors to die of Ceif&in the UK were from BME

communities Qtu et al., 2020, dL).

2.4.3.2 Education
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Free school datasadliablyindic&tiseMfschitdoverty(Office for National
StatisticS§ONS), 2020) . I n September 2018 to August
eligibility, with pupils aged 11 to 16 years
Progress 8 (P8) scores-0t53 in General Certificate of Secondary Education (GCSE)

examinations, compared witB.06 for pupils not eligible for FSMs (ONS, 2020)

Whilst Bangladeshi and Pakistani pupils were most likely, out of all ethnic groups to live in
poverty, their attainment gap was narrower at 0.24 and 0.27 respectively (ONS, 2020). Pupils

of White ethnicity had the largest attainment gagd&il compagd with a score of 0.23 for

nonFSM pupils (ONS, 2020), (se€ependix A).

Educational achievement and attainment data highlights disparities between different ethnic
groups. At Key Stage Four, muticademy trust GCSE data for 2019, stated average
Attainment 8 (A8) scores for all pupils as 46.7 out of a total of 90 and aveBageofes

were 51.2, 46.1 and 44.9 for students of Asian, White, and Black ethnicities respectively
(Department for Education, 20Ravith White pupils achieving less well than Asian pupils

but better than Black pupils.

Similarly, in GCSE English and Mlzematics, 43.2% of pupils attained a grade 5 or above,
with attainment by ethnicity, in rank order being 51.9% (Asian), 42.4% (White) and 37.8%
(Black), (GOV.UK, 2019b)Girls had higher attainment than boys in every ethnic group

(GOV.UK, 2019b).

For al pupils taking Level 3, or Advanced Level{fevel) qualifications in 2019, the

average pointsé score was 33.42 (GOV. UK, 202
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31.29 and 28.74 fgoupils of White, Asian, and Black ethnicities respectively (GOV.UK,

2020b).

Attainment disparitieappear to shift more in favour of students of White ethnicity at
university degree leveDf 342,215 people who graduated in 2019, 31.5% of graduates of
White ethnicity attained a firstlass degree, compared with 23% ofaks and 14.5% of

Black YP (the lowest achievers by ethnicityOV.UK, 2020e).

School exclusion rates caegatively affect physical and MH (Power & Taylor, 2020) and
disproportionately so for BAME YP. Exclusions could result in missed gufaitylearning

and teaching opportunities and potentially be a factor in lower university performance, along
with deprivation, lack of cultural and social capital (Bourdieu, 1986), and institutional racism
in UK universitiestAhmet, 2020). Exclusionstatistics byethnicity, for the academic year
201718, for all pupils, in all schools, showed fixed term exclusions, lasting up to 45 days,
occurred at 5.5% for both White and Black pupils in all schools and 1.76% for Asians, with
the percentages virtually doubling falt groups in statéunded secondary schools

(GOV.UK., 2020c).

Permanent exclusions (PEs) in 20ft8,all schools, occurred at a rate@o1%for White

pupils, 0.13% for Black pupils and 0.07% for Asian pupils, showing a small, overall decline
of 2% from 2006, GOV.UK, 2020c)which some may attribute to better protections afforded
by theSpecial Educational Needs and Disability Cod@wafctice Department for Education
2015) which may have reduced exclusions for BAME YP with Special EducationakNeed
and Disabilities (SEND). However, some reductioi s could be attributed to hidden

exclusions such as illegal efblling where students are @oll but do not attend school
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(Power & Taylor, 2020), (se&ppendix B. More concerningly, Weale and Duncan (2017, as

cited in Power & Taylor, 2020) reported that in the last three years, overall exclusions in

England rose by 40%, the highest in the UK, with 35 YP being excllaigd

ADIi sproportionateo rates of exclusion exi st
Black Caribbean boys, FSMs, and SEND, (Graham et al., 2019). Government exclusion data
(GOV.UK, 2020c) tends to mask potentially uncomfortable truths «&imgt i st i @mes such

100 p watner than widole or ethnic student population percentages.

Furthermore, it has been argued that the expectations people have may be implicitly aligned

to oneds skin col our -répdtied diffeeatial behavidud &/0 ) . Lack
teachers towards BAME YP is also at odds with their reported expectations for different

ethnic groups (Flanagan et al., 2020). Teachers above the age of 35 years had higher
expectations, with teachers having-plys years of experieedeing twice as likely to select

hi gher | evel respons e sFlanagan@&talg 2000en expectatio

People from BAME communities remain undepresented in positions of senior leadership
within education Johnson, 2017)n 2018, out of 22400 Headteachers, 92.9% were of
White-British ethnicity, as were 89.7% of Deputy or Assistant Headteacher82afb of
teacherdGOV.UK., 2018). This underepresentation is significant because a lack of
appropriate advocacy for, and a legacy of radigtrimination against, BAME students has

led to ethnically disproportionate exclusion ratésseph, 2020).

Government policies have particularly affected BAME students by disproportionately
focusing scrutiny on them, further diminishing their SbBparticular,controversial Prevent

policies in the UK began in 2003 aiming to prevent teb@sed radicalisation (Qurashi,
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2018).By 2008, the Prevent Strategy focused wholly on Muslinesve, 2017,
predominantly framing the terror threatféslamic0 allowing heavy surveillance of Muslim
communities, curbing not only their agency in political ter@sr@shi, 2018, pl), but

potentially in educational terms.

Prevent referrals made by schools in Engliawctude: an eighyearo | d boy, O6Adam,
guestioned by police during lunchtime about
Quran, 0 he was mdtyeardlod rleacy t@Amitr,, G@nwhanwant
schools because he was unhappy i n clhhimmenuror en
during a fire drill saying he wanted to burn the school dgitihadj & Holmwood, 2022p.

66-68). Both children were interviewed without the knowledge and presence of their parents

(Aitlhadj & Holmwood, 2022).

Another criticism of the PreveStrategy was its potential to stifle debate challenging
extremist viewpoints, if expressed (Taylor & Soni, 2017). Some University faculties
challenged this approach as a threat to their apolitical status on critical thinking (Taylor &

Soni, 2017), a storglso carried by national newspapers (Tickle, 2015).

2.4.4 Familial and cultural environments

As discussed earlier, diachronous evealtsng with political, social, and educational
contexts, all of which inter adaveleightetpedr t of B
inequalities for BAME YP and their families, potentially diminishing their SoB. In addition

to these, other demands arising out of cultural affiliations can produce push: pull factors

(OwusuKwarteng, 2020); some positive, some more chgileg.
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There are several positive effects of culture on BAME YP. For example, Asians in Britain
may rely on support from networks arising out of kinship knowhiragleri for social

support (Ali & Sayyid, 2006). BAME families often benefit from suppoét @xtended family
networks (Ahmed, 2020). Identities are important to people and can befawated

(Appiah, 2018)Cultural traditions and customs, often coupled with religious beliefs, provide
a sense of identity and support belongingness in BAME W& jraa sense, may ameliorate

some of the negative effects of racism and linked Writglege.

2.4.5 Identity -formation and cultural belongingness in YP of BAME
Heritage

As identity-formation develops, BAME YP may feel torn between respect for cultural
demands (6vheim, 2019, such as spending time observing religious practices at mosque or
church and fitting in with their indigenous namnority group peers, some of whom may fear
foreigners as invader®obins, 2020). Some YP of BAME heritage feel questioning by
White peers based dmological racism(by skin-colour) andcultural racism(by the way
people dress) can present as ignorance, be inflected with rudeness, and can negate their SoB

(Bowler & Razak 2020).

Additionally, O0yout-IByeas(AmeacaroPsyelwlogecalt s, 6 aged
Association(APA), 2002) experience physical changes, mental tiansiinto adulthood

(WHO, 2017) whilst working through storm and stress behaviour respondesl@d4d), and
impulsivity (Marcia, 1966), which may give rise to normative uncertainty, doubt, and
identity-crises. Research states that brain maturation in thieqreal cortex (which affects

reactive control mechanisms), occurs between the age 28 $6ars (Vijayakumar et al.,

2014), well into adulthood, and can heighten conflict andtakkng behaviours (Arnett,
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1999). Adding to thaforementioned, continually developing environmemi@ractions
(Kol l er et al ., 20 2ywhased challenpes, daxtordowhahcasedeyend d e t
oneds control), can prove c h-belndg (datiggs; 202D, aa nd f u

cited in theAmerican Academy of Pediatrics 2020

Racism has been recogni sed @erienaenACEe xpandedo
(American Academy of Pediatrics, 2020308), although its effects on a human level have

always been discernible to victimihe effects of colourism, which Alice Walker, Pulitzer
prizewinner, definedn 1982, as the preferential and jpdicial treatment of people of the

samerace, based only on skaolour (as cited ilNorwood & Foreman, 2014)@an culminate

in a pressureooketlike effect, fuelled by mounting inequalities, resulting in responses such

as large protests in which youtharficipate, as in the 2010 Toxteth riots in response 10 29

yearold Mark Duggan being killed by police (Kawalerowicz & Biggs, 2015).

De c i 6determipation theory emphasises an important relationship between

belongingness and autonomous, motivatidrdaviours, such as selirection and choice in

learning, which also promotes student engagement and academic success (Deci & Ryan,

2000). This human motivation theosyggests human beings have an inherent curiosity about

their environment and an intetess knowledge expansion, which schools may be stifling by
attempting to control the climate for learnifdiemiec & Ryan, 200Q Self-determination

theory recognises peopleds capacity for Ainh
needs and suggsswhen the needs farelatedness,fiautonomy andficompetence

(effective behaviour) are met, YP experience positive secondary school outcomes

(Korpershoek et al., 2020, §45).The latter supportsli e mi ec & Rweathd@ts (2009

intrinsic motivation is maintained when YPOs
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(exercising their own volition over their behaviours) and competence are met, Although Deci
& Ryan (2000) postetssemdli atle drhaft s h,eivefrd dited re sis

promoting YPO6s intrinsic motivation.

Many YP engage in social media as a means of expressing themselves, but it can be addictive
and have negative effects such as cyhélying and anxiety@Q6 Rei | 'y et al ., 20
policing of sogal media behaviours has also been subject to implicit, stereotypical, racialised
interpretations, where harmless groups of BA

evidence has supported criminal cases against tRattof, 2017).

Furthermore, gswing movements such as Black Lives Matter (BLMpr{es et al., 2032

seeking racial equity haveatured in British news and affected BAME communitidse

BLM movement has become somewhat contentious, and viewed by some critics as

increasingly politica(Khalid, 2017, Miah, 2020). Consequently, some commercial brands

have positioned themselves in varying ways on public statements and private actions
(Mogaji, 2020), diminishing YP6s SoB, as can

Appendix Q.

2.4.6 Balancing belongingness

The multiplicative nature of belongingness is shaped by the interplay between the

simultaneous identities (such as daughter, learner, employee, BAME)ppiedaning our

lifetime, rather than being a singular or binary construct (Gaither, 2018). These identities may
conflict with one another (Gocgowska & Crisp
embodying persons and contexts can affectively pustoWBrtdsiVvy got sky6s zone o
proximal developmenb,or learning, helping them to develop probispiving skills with
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adultguidance and collaboratively with able peers, but not yet independ@atger, 2016,

p. 8).

Supportive educational experiences pasmote school belongingness (Craggs & Kelly,

2018) and build positive school, learning and socialisation schemas, encouraging students to
acquire newer learning experiences (Ansari, 2019). Having high expectations of BAME YP is
increasinglyimportant, if they are to buck the trends of underachievement, associated with

ethnicity, as discussed earlier (fron27).

Experiencing racism can affect belongingness in BAME YP. Understanding racism as a
trauma (Truong & Museus, 2012), potentiallitmlong-lasting effects, may help them

acquire appropriate support for their MH and wading. Trauma arising from racism has

been recognised in th&agnostic and Statistical Manual of Mental Disordgrs f r a me wo r k
for PTSD (Postraumatic stress disordaas having the capacity to cause PTSD (Williams et

al., 2018), resulting in depriving some BAME YP of their right to-aelualisation and self

determination (Deci & Ryan, 2000).

Encouraging BAME YP to have cultural and racial pride in who they ardga\White et

al., 2017) may help them balance their SoB with other challenges within their networked bio
ecological system# positive SoB buffers against loneliness (Mellor et al., 2008), and

protectswelb ei ng and MH. §aR ldedurthebiendesstbonl pynekingtinto

account their 6édment al representations, 6 whic
conglomerate their experiences and transport these forward (Dweck & London, 2004) into

their futures.
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2.47 Summary

To conclude this chapter selectedhpipal premises in support of this research on

belongingness are presented below.

Firstly, developing a SoB can be challenging for BAME YP who may be affected by their
experiencesvhen interactingvithin their key networked systems (Bronfenbrenner, 1977;
Bronfenbrenner, 197%.g.school. This research provides a platform for BAME YP to share

their experiences.

Secondly, a BAME YPO0s sense of place and per
continued effects of historical treatments and attitudésrtoa ¢ e 0 e. g. suggest.i
ar e 0 i(Robiasd2020)3hire is little place in the curriculum for the discussiohaf/

South Asian and Black communities originally came to the UK e.g. to support manufacturing
industries (Kalra, 2019) or thesubsequent contributions to British socidfiis research

seeks to open more conversations in schools and amongst education professionals about how

to develop a positive SoB for BAME YP.

Thirdly, political and legal challenges exist for BAME YP, whiohy affect their SoB in

school e.qg. institutional racism in policifgacpherson, 1999)r racialised politicgKlein,

2018, Storli, 2019)vhich may affect their daily lives. This research seeks to give BAME YP

a voice and a platform to share their expsres of belongingness. Subsequently educational
professionals can | earn more about how BAME

impacted.
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ASoB has positive correlations with YP&6s aca
well as psychesocial accomlishment (Allen, 2016). Therefore exploring how school staff
support BAME YP and how peers supp@BAME YP& SoB at school could prove

beneficial and is part of this research.

Inequalities in employment (Frandixevine & Foley, 2020) can disadvantage BAME
communities and can affect the opportunities life chancesef BAME YP. As positive
educational outcomes can support employment opportunities, learning more about how
BAME Y P experience belongingness at school, may support school staff to develop ways of

enhancing their studentsd SoB.

This research seeks to raise awareness of challenges BAME YP may experience which
impact their SoB as well as gairtarrent, upto-date insipt i nt o BAME YPs &6 e x|

belongingness at school in pd&texit Britain.

2.4.8 Conclusion

Research demonstrates belongingness is com@kdkdgun, 2003and not singularly

definable. For introvert individuals, tlgiality of interpersonal relationgis and connectivity

with others is more important than theantity(Spithoven et al., 2018pPositive school

bel ongingness contexts may be exemplified as
surrounding system¥'(é | d é % buildih@ pbstiventerpersonal connections (Leary et al.,

2013), leading tincreases in academic achievem@riderman, 2002) anstudent

motivation(Nichols, 2006).
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Furthermore, selfletermination within our bi@cological networks is an innate physiological
need(Deci & Ryan, 2000), essential to belongingness in YP of BAME heritage, who already
juggle their cultural and racial characteristics, and who are constrained by racism and

colourism, consequently experiencing more pressures than theminority group pess.

Balancing identityformation with racism makes establishing a SoB challenging for BAME

YP (Bowler & Razak, 20205ocicpo |l i ti cal narratives around 6
also testing. The intersectionalitgdwell, 2018pf the aforementionefhctors can be

confusing for many BAME YP already struggling, or striving to belong, in school and

society.

We all have a part to play in establishing a diverse but equitable, meritocratic society. In the
words of the late Jo Cox, in her speechaseaw!| v el ect ed MP, Aweé hav
than that which divides us, 0 (Hansalimédto 2015)

belong 6

38



S3Research gap, contribution

( RQs

)

3.1 Gaps in the literature

The proposed resirch seeks to add understanding to the available literature and contribute

towards addressing the following gaps. In brief, firstly, there is less available research on how

a SoB is fostered (Allen et al., 2016). Secondly, research on school belongingriesa

the UK school and college sectors is sparse (Slaten et al., 2018) and rarer still for YP of

BAME heritage.

3.2 Research Questions (RQs)

The RQs and some examples of linked literature from the Literature review are presented in

Tablel below.

Table 1 Development of Research Questions and examples of linked literature

Research ResearchLiterature
Question (RQ)
RQl1..Howdo S| aten et al ., (2016) in their
BAME students Revi ew of the History, Current
experience confirmthats ¢ h o o | bel onging acts as
O6bel ong psychosocial success, 0 and tha
ofittinApsychol ogd c&ll atdd rs t g 8 said that theif 2 O
relation to their review of the literature found there is limited understanding in
school? bebngi ngness resear ch eopfr essteund een

groups and thereforthis remains arareawhich needs further researcl
in order to develop a greater understanding. Subsequently, | wante«
explore BAME YPO6s school exper

educational psychology with the aim of developing insights into thei
lived experienes of school belongingne&sB)
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RQ2. How do
BAME students
feel staff affect
their sense of
belonging?

Alleneta,( 2016) in their paperod Fo
secondary schoolsusingasoeicc ol ogi cal fr amew
whilst the benefits of belongingness have been well documented, hi
belongingness is agally fostered is a less understood area. Allen et
(2016) wused Bronf enbr endmodeltuson (
which to base a conceptual framework 8Band report thalSBhas not
been given the same | evelucecss a
has. Allen et al., (2016) also state that questions remain about how
different populations experien&B This made me curious to learn
more about what BAME YP think belongingness is and how they
experience it at school.

Slaten et al., (2016) in their review of the literature in their article
6School Bel onging: A Review of
Directionsédé highlight a olbeohgind
and achievement academically, outcomes in mental health
behaviours which are maladaptive. This made me think more deepl
about the impact of positiv@B, includingas a less understood
phenomena for minority groups (Slaten et al., 201®) different
populations (Allen et al., 2016) asdbsequentlthe importance of
research needed in these areas. | wondered how positive and/or
negative experiences of SB may affect BAME YP at school and wai
to learn more about this.

Flanaganetal( 2020) in their paper |
teacher expectation: examining
collected datdrom 140 teachers and found teacher expectations
differed for different ethnic groups. Flanagan et al., (2020) alsod
teachers did not report thedifferential behaviours towards BAME YF
which did not align with the reported expectations teachers had for
di fferent ethnic groups. Si mi |l
Whiteness of Educatd otnhaalt Ppseyocphl
expectations implicitly become aligned to skin colour. This made m
think about how BAME YP experienced relationships with school st
e.g. did BAME YP feel supported? If so how and if not why? This wi
then also go on to influence RQg t® what changes BAME YP would
like to see in the future.

Statistics released by thef@@e for National StatisticS(ONS), 2020)
indicate that there were disparities in the educational attainment of
different ethnic groups e.g. in 2019, at GC&&ainment scores were
the highest for students of Asian ethnicity, White ethnicity and Black
ethnicity respectively (ON2020). However, at both-kevel and
university degree level this changes to the highest achievers being
White ethnicity, followedly Asian ethnicity and Black ethnicity
(GOV.UK, 2020b; GOV.UK2020e) When linked with literature cited
above such as expectations bei
(Williams, 2020), and differential teacher expectatidfisifagan et al.,
200)t hi s made me curious about |
felt supported by school staff/teachers
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RQ3. How do
BAME YP feel
fellow students
affect their
sense of
belonging?

RQ4. What
changes would
BAME YP like
to see to
improve their
sense of
belonging in
the future?

Calhoun (2003, 56 3 6 )Beilnondbgi ngdé i n the <c
Et h ni creportee that afiliation to networks, social groups or
culture is not always entirely voluntary and that it not possible for
peoplefinot to belong to a given social group or culture. This made r
think about how, for example, BAME YP in schools may not be able
choose the school or the peer groups they are then linked with in sc
Arguably a school is O6chosenbd
by catchment area and availability dapes. | wanted to know more
about how BAME YP experienced belonging or fitting in with their p
and if this was different with friends and other peers

Hamm and Fai r The ole of fri¢ndsBi®i® gdoleisaentsd
sense of schoblelongigp € 6 f ound that SB i s
adjustment and their need for
researcherso did not focus on
experiences that helped to develop B&nm and Faircloth (2005, p.
62) also noted the different roles of friends and peers e.qg. friends
provided a sense of security a
experiences with peers affected how YP saw their membership of, «
inclusion within, a group. | was therefore keen to learmerabout
BAME YP&6s experiences of SB an
negative experiences, with friends and peers impacted their SoB ar
their motivation to engage in school life.

Gi l Il bor no6s dotersedianality,anticalirace teey, and the
primacy ofracis 8l ooked at the interse
gender o in education, wusing re
Bl ack ethnicity. The research

to under steaeguid/ion o ufir ades o that r
for scholars of critical race theory (CRT) which can manifest as
Aoppressionod in the everyda¥R77
Gillborn (2015,p286) adds that i1$tathes:
to be changed, then the growing assertions in the mainstream of ra
being irrelevant or does not exist must be refuted. Therefore, | was
interested in ascertaining the views of BAME YP on how peer
relationships at school, including friendships, wes@erienceavith
peers (not always chosen) and with friends (who were more likely tc
chosenpnd ifandhow their experiences of belongingness with these
groups enhanced or diminished their SoB at school.

Successive governments have promised positive changes for ethnic
minorities such as:

o Gillard (1997) in Excellenc
be reached by 2002 such as raising achievenogrdthnic
minority pupils and promoting racial harmony.

0 The House of Commons (2006, p.15) white paper refers to
concerns voiced by Professor Gilborn from the Institute of
Education at the University of London that DfE statistics
reported that pupils of wte ethnicity were twice as likely than
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pupils from minority ethnic groups to be identified as gifted al
talented and that #@Arace ine

However, statistics quoted in the literature review section 2.4.2.3
OEducati on 0 -20)e.g. byrthe pepartment fd@ Bducation,
(2022)indicate there is still work to be done on the achievements ar
attainment of pupils from ethnic minorities. For example, that at Key
Stage four, White pupils acheeless well tha Asian pupils but better
than Black pupilsThen at A Level the highest attainment levels shift
White ethnicities followed by, Asian, and Black ethnicities respective
(GOV.UK, 2020b), with the same pattern at university degree level
(GOV.UK, 2020e)These statistics made me interested in what chan
may be needed for BAME YP in the future to further their education
attainment. In addition considering that SB has a positive impact on
adol escentsd6 academic achievem
goad academic attainment levels also lead to positively experiencec
belongingness for YP (Cheung et al., 2017), | felt there would be an
added benefit of asking participants themselves what could be done
enhance their SoB in the future, so that educatr@fessionals could
also consider this.

The above table provides examples of how the literature presented earlier in Chapter Two
assisted the development of the research questions (RQs).

42



4 Met hodol ogy

4.1 Chapter Overview

This chapter seeks to present and explain some of the key methodological underpinnings and
principles considered. The chapter contains the following key sections: ontological and
epistemological positioning as a researcher, the design and rationaledee thiethematic

analysis (TA), recruitment of participants, apparatus, procedure used, data collection, and the
analytic strategy used. This is followed by ethical and quality assurance considerations, and
time-management approaches. Where pertinent, satdngdual sections include or end with
reflections. The chapter concludes with a brief section on reflexivity and reflections on the

overall methodology.

4.2 Ontological and Epistemologicalpositioning
There is interconnectivity betweemtologyand epstemology (Moses, 2020). Ontology is
viewed as théistudy of being and some of the key questions around it focus on whether or
not gods and universal truths actually exist (Moses, 20218). Ontology aims to
chall enge peopl es derstarfdingokthe nvorld wedive inf and tdiraprove u n
our understanding through interactions with other more specialised forms of knowledge
(Moses, 2020). Epistemology attempts to answer questions badidoon and what, can
we know?o0 ( W);itrefergto thastddly 8f knowledg®,along with the

recognition of the evasiveness of social facts (Moses, 20280p.

From an ontological perspective, | have taken a critical realist approach, using concepts
portrayed by the critical realist iceberg model as presentegjure 1l below (Fletcher, 2017,

p.5-6). The latter model is composed of different levels of explomadnd reality as follows:
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empirical (observable events), actual (events occurring whether they are observable or
unobservable), and real (events which occur at the empirical level due to causal effects in
systems and structures (Fletcher, 2017). | beliesea critical realist approach

acknowledges that some knowledge can be closer to reality than other knowledge (Fletcher,

2017).

Figure 1 Critical Realist Iceberg Model (Fletcher, 2017, 6)

Empirical Level
-experienced and observed
events

-events understood through
human interpretation

Actual Level
-events occur, whether observed
or not

Real Level
-causal mechanisms within
objects or structures cause
events at empirical level to occur

As a researcher, | held theiggemological position of eritical realist because | believe that

it enables social events and their causality to be researched, whilst also having scope for
positivistic paradigmgFletcher, 2017). The latter also includes rational and scientific
appro@&hes on the one hand (Fletcher, 2017), as well as concepts embesioaédlin
constructionism such as human knowl edge arises out

they live in, and function in (Burr, 2015). Critical realists look for causation, ofemgigcial
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phenomenon, and as such may be able to offer practical suggestions to help resolve social
issues which occur (Fletcher, 2017). Therefore, a critical realist approach which did not
adhere to specific methods, rather gave a general frameworkj@ms #r such exploration

to occur (Fletcher, 2017) was appropriate.

Critical realism recognises the role of an i
& Vincent, 2014). Taylor (2018, 17) st ates that <critical reall
defines an objective reality as one that exi
critical realist stance is also an epistemological position which aligns with TA, which may

also be referm to asreflexive TABraun & Clarke, 2020) and is especially useful in this

research because critical realism has the capacity to activate societal change (Rafe et al.,

2020). Others argue that a limitation of critical realism is that critical realists with pre

existing structural knowledge (Kemp & Holmwood, 20B&berts, 2014). However, it has

been argued that acquiring knowledge about s

contexts needs to be investigated empirically (Roberts, 2012) p.

Qualitative research is undoubtedly a process which is interpretive (Braun et al., 2019).
Similarly, in this research the data was dev
interactions with the participants, receiving the responses with due opesmesshy, and

sensitivity Krauss, 2005)egardless of any prior knowledge held by the researcher. The data
devel oped showed an interplay between the fo
understanding of the questions | asked; the way they ¢basspond; and my own follow

up questions and prompts. Consequently, there was a process of mutual meskiny
throughout the interviews related to partici

aspects of meaningpaking, making decisions aroutittemes, what participants were
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communi cating, and my journey as a researche

6di scussiond sections of this thesis.

Researcher positionality

As the researcher is, in effect,theereseseah
positionality with respect to the area of research can deepen the understanding of the research
(Dodgson, 2019, 0) and may offer insi gimakisg. i nt o t he
Lived experiences and social discoursegxist and mtermix Gunaratnam, 2003) and

meaning makgof oO6r aced and Afet hnicityo oc/clurs #fre
was very aware that participants would see (via online video interviews) that | am a person of
colour and some participants would know it was likely that | was a Pakistani through my

name, and that some participants would know in the community Wes &lso a Muslim. In

some ways whilst | felt as though | was an 0
recipient of some (not all) of the lived experiences participants described in their interviews

such as obligations to fast during Ramadan (Amegeza, Nabeel) and racism reflecting some
derogatory attitudes by some peers (e.g. Tyrone , Ambreen, Farzana as reported irbChapter
(from page78) or wearing a headscarf as part of the Muslim faith (Farzana), | was also very
conscious of this. This ay also have meant that | empathised more with participants

experiencing negative attitudes towards their race, culture or ethnicity. The latter examples
also reflect (Gunaratnamés (2003) view that
assumptionsfdboth things they have in common as well as differences. Considering these
assumptions via researcher reflexivity is important as they can affect our interpretations

(Gunaratnam, 2003)eflectionsand the way we meaning make.

| was also conscious, aedreful, not to make assumptions of what the actual experiences of

participants may or may not be. | used sstniictured interviews and also greepared some
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general extension or supplementary interview questions as can be $abfei6Time to

belorg - Interview schedulegge 60. To avoid making researcher assumptions my research
sought to gather participantsod6 experiences,
capture experiences that support a positive SoB as well as any experieictesash

diminish or impact a SoB negatively. | also kept a reflective deeg Appendid0.14for
examples)made notes after each key stage of the research and after each participant

interview, and discussed pestterview thoughts with my thesis supesor. This alsdelped

me to consider if my own biases or assumptions were impacting my interpretétiolss |
acknowledge | may have some elements of bias as a member of the BAME community; | also
feel | brought some positive dimensions tobsearch for the same reason. For example
6raceb6 plays an important part of how peopl e
and when a psychologi cal S Ci enecxep eirsi esntcreosnog W
psychologybased phenomaralso includes participants and authors of racially diverse

identities (Roberts et al., 2020,%296). | hae a good understanding of the contexts in

which Pakistani and Indian communities function as these are communities | have close
connections withand of which | have lived experience. Whilst | have connections and

friends from within the Black Communities, my understanding of the Black community is an
ontgoing learning journeydthough experiences of racism appeared to cause similar
frustrationsabout their occurrence and the pain and hurt this can cause for partidipants.

addition, this research has the added benefit of my nearly two decades of experience working
in the secondary school sector, in a variety of catchment areas, enabling nvery Wwell

informed about the context of secondary school life and the types of learning environments

school staff and pupils (i.e. the participants in this research) may experience.

4.3 Design and rationale
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The research design was based on qualitatidee&ploratory methodology. There is some

sparsity of previous research on belonging within secondary schools and colleges in England,
and an even more limited amount carried out within the context oapdepostBrexit

society, as well as against theckdrop of a global pandemic. Careful consideration of some

key advantages and disadvantages of TA was undertaken; some may be referred to elsewhere
in this methodology. In brief, key advantages and disadvantages are presented below (see

Table2), some of viich are expanded upon later.

Table 2 Advantages and Disadvantages of Thematic Analysis (TA)

Advantages of TA Disadvantages of TA

A method which is flexible, allows rich data to Time-consuming (Harvey-Jordan & Long,
be collected and permits insights which may 2001).

not have been anticipated (Braun & Clarke,

2006).

Allows for psychological and social Researchers can have (un)conscious bias
interpretations of the data (Braun & Clarke, (Diefenbach, 2009).

2006).

Data can be gathered, based on participants’ Braun et al., (2019, p.11) state that a
direct or everyday experiences (Kroll et al., criticism of TA has been that it is

2007). “atheoretical” or “descriptive.”

The researcher can explore ideas
important to a participant (Gill et al.,
2008).

Participants view a (BAME) researcher as
someone who sympathises with the
situation (De Tona, 2006) rather than a
non-BAME researcher.

Differences within individual participant’s
responses (Howitt, 2010) can be
considered.

TA as advocated by Braun and Clarke
(2006) is part of a “reflective practice,”
Braun et al., (2019, p. 2) and based on
theory (Braun et al., 2019).

Qualitative datacquisition enabled me as the researcher to gather data based on the direct

experiences of participants, within the context of their everyday lives (Kroll et al., 2007) and

by

give Avoiceo to marlR)ipeopdéQuditatile metididdlogalsg, 200 3,
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enabled the inclusion of semsiructured interviews and TA, thereby enabling the researcher
to develop an irdepth understanding of the differences that lay within individual participant

responses; their reactions and relationsfimwitt, 2010).

Another advantage of using sestructured interviews was that they also akoMhe

researcher to explore ideas which the participant expressed as important to them, and which

as a researcher, | may not initially have thought of (Gill et al., 20@®1) or considered in

detail. In later interviews, Braun et al., (20192phave clarified the TA they advocate is
intended to aid theasepaatclhér @ascomder saamnaoin

reflective practice 0

Criticisms of the serrstructured interview methodology include the view that it

can be timeconsuming (Harveylordan & Long, 2001), and potentially there could be
(un)conscious bias on the researchero6s part
felt that my positiomg as a BAME researcher, allowed participants to share their

experiences more openly. Previous research supports this, and reports that participants are
more open when they regard the researcher as being more sympathetic to their situations (De
Tona 2006). As such, being a BAME researcher was of key benefit to this study.

Furthermore, a BAME researcher can support the elimination of the perceived, or even
deeply rooted, frustrations that minority voices have been taken over by researchers
belonging to ethic groups who are in thaajority (De Tona2006). The researcher felt that

the aforementioned are powerful advantages which outweigh concerns abecdrisnening

methods or researchbras.

After ethical approval was gained (s®ependix D). Eight interviews were conducted with
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BAME participants, supported by a sestiuctured interview schedule, presented later within

the O0interview protocolsd section of the met
the explorations and was trialled with participant one and includégtiresearch data as

planned, as the interview was successful (i.e., without major issues). Next, the transcription

of interviews was followed by coding and analysis using methodology as set out in-the six

stage TA prescribed by Braun and Clark (2006).

At the end of each interview, and after completing recording, the researcher briefly checked

in with the participant, to ensure they were okay because the research topic could potentially

be 6triggering.6 A Otriggerwl us whipslycmell iogii
r e a ¢ (APAoDictionary of Psychology, 2014), especially stemming from emotional

arousal.

In this research an interview could potentially trigger trauma, based on belongingness or

0 r almsedexperiences which can occur in vayyirmys and degrees. As suckelt it was

important for me to pay attention to this and it was something | was mindful of during each
interview. For example, emotional and social competencies have been found to link to a SoB
(Blum & Libbey, 2004, ascited n Dur |l ak et al ., 2007). A YPO6s
impacted (Baumeister & Leary, 1995). The American Academy of Pediatrics (2CBIB)p.

now recognises racism as an fiexpandedo adver
or reminders of, enduringicism could have been experienced by the participant, whether or

not they shared it with me during the interview. Trauma based on racism can also impact a

YP6s SoB negatively (Bowler & Razak, 2020) .

Furthermore, racism has been recognised as a tratimh gan result in pogtaumatic stress
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di sorder (PTSD) as recognised by the Diagnos

framework for PTSD, (Williams et al., 2018). As such, | wanted to ensure that the participant
did not suffer immediate advse effects and to check they were okay, as part of my duty of
care, as well as care for their wb#ing, and which if need be could potentially alert me to

whether the YP needed any further support from adults.

All participants appeared to welcome the-breaker conversation at the start and the
concluding checkingn conversation at the end of the interview. All left the interview
generally smiling and happy that they had participated. During these conversations some of
the participants expressed cems about who would see what they had said, which then led
to consideration of removing full transcripts from the appendices in order to protect the
anonymity and welbeing of participants. | shared these concerns with my thesis supervisor

contemporanassly.

The research was then conducted in the followingpteses (Tabl8), which whilst listed

numerically, acknowledges there may be interaction between the different phases:

Table 3 Research Phases
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Phase Processes

Phase 1 The researcher accessed participants via appropriate adults e.g., community
representatives, local authority representatives, and parent/s or carer/s of YP. In this
research the approach through people in the community proved most fruitful in yielding
participants.

Phase 2 Communications were made through various mediums including emails, letters sent by
email to schools and community contacts, telephone, and occasionally in person with
appropriate adults to pick up consent forms, which had been signed from my trusted and
known community contacts, whilst adhering to COVID-19 restrictions and the University of
Sheffield's research advice as appropriate. Once consent had been acquired from parent’s
and carer/s, participants, who were from BAME backgrounds, were invited to take part in
the study, and mutually convenient interview times arranged.

Phase 3 The researcher then sent to Google-meet links to the participants via the university’s
Google mail. Next, semi-structured interviews were conducted using the Braun and Clark
(2006) method, which allowed the collection of rich data to be gathered. Then, using Braun
and Clark’s (2006) methodology, the data was transcribed; coded, themes derived from the
data were noted alongside the transcriptions; TA conducted, and a report of the results was
written as part of this thesis.

Overall, qualitative methodology allowed for flexibility of questioning and the facilitation of

indgpt h exploration of participants6é thoughts.
sensitivity adapt ed ereatso imporeant whem discussingsansitve 6 n e e
topics such as racism. These included having a brief conversation, servingetsraakier

6chat, 6 at t hneconsetsationtat the erdl, bath of whiehcwere not recorded, as

the intent here wasbebngnsBraupaahdcCpankésé
i's not intended to beti mtsermpmmrdt @d o3 axtd ete o
(Braunetal.,2019,2) . Research is often Apragmatico a

time and context (Braun et al., 20191p@). This research was not without these, such as the
researcher undertakirggpractical placement alongside academic work for the DEdCPsy

doctorate within given timeonstraints.

In summary, the research utilised the following approaches:

A Qualitative and exploratory.
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A Semistructured interviews.

A Inductive approach to data coding and analysis.

A Thematic analysis.

A Analysis of the lived experiences of BAME YP.

A Participants/sample.

Trustworthiness, Transparency and Reflexivity in Qualitative Research

Qualitative r esear cibcondactedispezificallgir d givanltime ahde c au s e
place (Dodgson, 2019, .0 ) . For research to have relevanc
(Adler, 2022, p598). Whilst quantitative researakilises statistical analysis to examine

relationships betwegomhenomea and ioften regarded as intrinsically trustworthy

gualitative researclmeaning makegom actions and words which involves subjectivity

rather than measurements (Adler, 2022). An important aspect of trustworthiness in qualitative
researcheingyimt ( Am$6@a N qualitat/@ resegoch, the researcher is the

principal instrument of research (Dodgson, 2019) and being transparent about their own

bi ases or assumptions str en @ndihgs (Reidettalh e aut hen
2018).Transparency includes setting out the procedures of a study (Adler, 2022) clearly. For
example, | recorded all interviews; all bar one had video recor@damgsparticipant chose to

have an audio recording only);useda semistructured interview schedulediscussed each

interview with my thesis supervisor; | created a spreadsheet of all themes before refining

them and constructed thematic maps for thermed | added many direct quotations from

participantét r anscr i pts within the Findingsd sectic
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In addition to transparency (discussed earlier in Chapter 4, fagedp) reflexivity is also a
key element to the assessmentro$tworthiness in research (Dodgson, 2019). Adler (2022,

p600) defines reflexivity as a process where

soci al positioning with readers as the resea
theirpart ci pants and | i kewise their participants
Qualitative research is permeated by Athe dy

enableghe researcher to question their own assumptions and motivatieitsd al., 2018,
p.69). In qualitative research, her e i s i ntersubjectivity 1In a

Asoci al circumstances or unavoidable conte
1987, as cited in Reid et al., 201813:12).Oneésper i ence of the worl d
resulting knowledge is significantly shaped by our cultural and subjective perspectives as

well as the activities and conversations we engage in (Yardley, 1997dis diterdley

2000) My work as a researcher in thise#is was no exception to the latter. Reflexiwith

regard tdfactors which could have affected the research such as the external constraints or
pressures and why a particular investigation was undertaken (Yardl€®y,cZd0contribute

to opennessonthee s e a r c e exansple,png own beliefs about how BAME people

are sometimes subjectto negative narratives and attitudes in society such as through

political narratives and language used by politicians to secure political loyalty with a ynajorit

(e.g. of voters) discussed earlier in the literature review (from pf&g8)2The latter also

occursin society,in workplaces and lived experiences such as of racrsyselfhave

experiencedn several of the aforementioned areas, as well the experiences of some friends

and family, may have resulted in some researcher bias on my part. In order to attempt to

bal ance biases, I revisited andwatched émpbackt s 6 i n

multiple times, created a spreadsheet of all themes or codes to ascertain the frequency of
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occurrence (seAppendix Q, | had ongoing discussions with my thesis supervisdr an
pl acement supervisors which were i mportant e

thought processes, interpretations and considering biases.

There is a view that there is not yet a definitive or widely accepted hierarchy of expertise of
gualitative nethodologies and lack of an agreed unitary qualitative methodology can result in
some scepticism about its wvalidity (Yardl ey,
research shouldaveclear research questions which can be justified and ssggéseat At h e
study is timely, originalsigorousand r el evant 0o ( $O7 migualitatve et al
research, four main eval uatalignmenthetweenghedarya of t e
RQs, collection of data, findings and analysigependability &nother researcher could

follow procedures in similar conditions albeit with potentially differing conclugions

confirmability (inks or relationships between the data gathered and findlings r ansf er abi
(describing the context of thesearch and how it shaped findings), (Guba et al., as cited in

Stenfors et al., 2020, p.598). Additionally Stenfors et al., (2020) suggest explanations of

reflexivity on the part of the researcher such as their relationship to the participants.

4.4 Participants/sample

A sample size or numbenm)( of participants where equals 1012 was used as an optimum

goal to be aimed for. The conceptual basis of this goal was the gredimfoneation

poweohel d by a partiwertheananber 6f required pdrticipants, dné@ | o
vice versa (Malterud et al., 2016,1¥.54). However, at this stage as a researcher, it was also
noted that the effectiveness of the chosen sample size may only emerge during the analysis of

the data stage anlde subsequent writingp of the report (Malterud et al., 2016).
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As aresearcher, | used ideal samptniteria (Tabled) to support the selection of

participants. | explored a range of options to recruit participants which was through: schools,
the Educabnal Psychology Services, the community, and using contacts | previously had
through many years as a teacher in the education sector. At the time of applying for the
ethics, consideration was taken of global pandemic conditions. In order to maintain some
certainty that the research could proceed regardless of any current or subsequent lockdowns
or COVID-19 restrictions, it was decided to offer online video/audio interviews, including the
option of this being from a home, community, or school base, depemd#me preferences

of participants and their parent/s or carer/s, as well as pandemic restrictions and protocols.

Table 4 Ideal Sampling Criteria for Participants

Importance of criteria Criteria details
Ideal number of participants o 10-12 BAME YP
Essential criteria o Aged between 13-16* years (*ideally Year 10/11)

o Mix of genders

Desirable criteria o YP who have attended primary and secondary
school in the UK

Recruiting participants in the midst of a glopahdemic, alongside what perhaps could be

deemed as a sensitive research topic was challenging. Initially | tried@dwged approach
through schools and |Iinks in the community b
community approaches were theshproductive. The latter also meant not having to explain

to students why only BAME students were invited to take part in the research. Responses,

possibly due to Covid9 demands, took time. | always contacted a parent or carer first, and
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asked them tgeek consent from their child as part of informed consent. In kotak able to

recruit eight participants, the details of which follow in the table bekallé5).

4.4.1 Reflections on participant recruitment and interviews

After further consideratonfom advi ce from the university et
supervisor, and my own considerations and reflections of the sensitive nature of data, |
reconsidered the desirable criteria such as the practicalities of requesting the information as

partd t he desirable criteria. A summary of 't he

(Tableb).

Table 5 Participants’ Demographics

Participant Participant Sex Age Ethnic

(P) name M-Male  (Years) background/roots

number F-

Female

Pl Aleena F 15 Indian

P2 Ambreen F 15 Indian

P3 Farzana F 15 Pakistani

P4 Zubair M 16 Pakistani

PS5 Maliya F 15 Pakistani

P6 Beena F 15 Pakistani or Indian
(not stated)

P7 Nabeel M 15 Pakistani

P8 Tyrone M 15 Black British
Caribbean
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Consequently, | used only the criteria of the young person having attended primary and
secondary school in the UK, as an easily accessible practical measure. | had realised other
data would be unavailable for those participants recruited through community contacts, and
this could result in an imbalance of knowledge of selected data abtaotpaents. Therefore,

| decided not to request this information.

4.5 Apparatus

| used a laptop to store and transcribe the data, audio recording devices such as Google meet
(audio/visual) recordings, and a password protected phone (audio only). Allgzertscwere

happy to conduct an audio/video interview. This was very useful because whilst transcribing,
reviewing the body language, pauses, expressions, and responses of the participant,

sometimes helped further my understanding, and meaning make aheparticipant was

expressing or trying to say. A quiet interview space was requested which was free from noise

as far as possible in order to promote optimal interviewing conditions for participants. As a
researcher, the Br i todentethits{BPSE,R20l6) wasadhexddtoae ci et
well as the University of Sheffield's ethical protocols. Specialist software which supports the

use of qualitative research and data analysis, known as Quirkaspseelix E) was used.

TheQuirkos software (Quirkos, 2022) helped to organise and colour code or highlight
transcripts where | wuploaded the transcripts
for themes. | then manually highlighted each of the key themes within the transcripts and
dropped these s ecqurkesis( swad hippeadik@ndendfidede d 06

the transcripts off so that | could analyse the data.
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4.6 Procedure

4.6.1 Interview protocols

Once contact had been established with a gatekeeper (a person who was going to allow some
communication with participants parent/s or carer/s), further information was emailed, or
discussed on the phone with a key adult i.e. parent or carer, and thipgatriltformation

sheets and consent forms were emailed. Sometimes, when appropriate, this was further
supported with hard copies given to trusted and known community contacts to enable easy
access and completion for those involved. Once written consemjaired for the recording

of the data and the use of anonymised quotes, the interviews took place via video/audio calls

through &6éGoogle meet, 6 a secure platform fro

Interviews were conducted with eight participants, sugoldoly a preprepared semi

structured interview schedule, piesented in table below (Tal8g As can be seen, the

actual i nterview questions were derived fron
them more accessible for YP. Initially, only key questions were asked, supported by some
furtherquestions where appropriate. The general extensisupplementary questions were

used to help support YP to expand upon their answers, whilst still ensuring that the data

allowed the researcher to be led by participants.
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Table 6 Time to Belong Interview Schedule

Research Questions

Questions for participants

Icebreaker/ welcome
conversation
(Not recorded)

RQ.1. How do BAME
students experience
‘belonging’ or ‘fitting in,’ in
relation to their school?

RQ.2. How do BAME
students feel school staff
affect their sense of
belonging?

RQ.3. How do BAME YP feel
Jellow students affect their
sense of belonging?

RQ.4. What (changes) would
BAME YP like to see to
improve their sense of
belonging in the future?

General extension or
supplementary questions for
all research questions
include:

(The list does not mean all
the questions were asked,
they were selected as, and if;
appropriate, to develop/build
upon young peoples’
responses).

Welcome and informed consent conversation prompts.
o Can you tell me a little bit about yourself, your
hobbies, pets, family/who you live with?
o How long have you been at this school? Did you
know anybody when you started here in Year7?
What helped you make more friends in year 77
o What would you like to do when you leave school?

Q1. Can you tell me more about your life at school now?
What do you enjoy/not enjoy?
o Does ethnicity matter?

Q2. How do your teachers/school staff support you?
o Tell me about how you get on with staff?
o Does ethnicity matter?

QO3a. Tell me about your friends/friendship groups at
school. What helps you feel like you belong/fit in with
your friends?

o Does ethnicity matter?
Q3b. Tell me about your fellow students at school, and
how you feel you get on and fit in with them.

o Does ethnicity matter?

Q.4. What (changes) would BAME YP like to see to
improve their sense of belonging in the future?

o In the light of what we have talked about, is there
anything else you’d like to add about what
belongingness means to you?

o Is there anything else you feel I should have asked

you but haven't?
Do you have any questions for me?

o]

Can you tell me more about that?
Can you give examples?

How did/do you respond to that?
What do you think this might mean?
What do you think about this?

How do you feel about that?

Why do you think or feel this?

What can help with this?

What helps with this?

Why is this important to you?

How does that affect you?

Has anything changed? In what way?
Who? What? Where? When? How? Why?

OO0 0ODO0O0O0OOOOOODO

4.7 Data collection

Once informed consent was acquired from parent/s to carer/s and participants, the data was
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collected through the recordings, and the participants shared their lived experiences, linked to
belongingness at school. All participants agreealtio/video recordings which meant that

the researcher was able to look back and listen to the tone and body language\artaion
communications, to support further interpretation of the data, if required. The protocols of
informed consent were obseryeohd participants were made aware of their right to withdraw

at any point up until the data had been anonymised.

4.7.1 Reflections on data collection

Whilst deliberating the types of methodology to be used in this research, consideration was

made of the use of focus groups (Kroll et al., 2007). However, this method was not thought to

be suitable because there could be the possibilificohformity biad occurring, whether

consciously or unconsciously, as a result of peer pressure or the potential effects-of group

think (Oberai & Anand, 2018, A.5) theory which states that conformity in individuals can be

based on selinterest such as being perceieed a -piltaeyaerm 06 but failing t
upholds their privately held convictions and beliefs (Wice & Davidai, 20212@51206).

This could have potentially invalidated dat a
orreal voicesonsensigy t opi ¢s s uch -basedéxpaienee$of or et hni ci

belongingness and racism.

Reflections

Data CollectionMy influence as a researcher was something | considered throughou
the research process, through my reflective diary and throwibcussions with my
supervisors bothtauniversity and on placement. For examplewas very aware the
participants may have been nervous whatever the topic but certainly wihexewere
being asked to reflect on their experiencea&AME young person.l was very
conscious they may feel a little nervous at the start of interviews attds led to me
having an ice breaker conversation with them before the recoravhgchhelped
participants to know what to expect. Similarly, considering the nature of some of the
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interview questions, it was likely thattopics suclasp a r t i cviewsanrethrscidy or
racism could arise As such,l felt it was necessary to hava chécking-i ndy closure
conversatiorwith each participant at the end of the intervieand endeavour tanake
sure that the participant was happy and not worrying about anythig they may have
said. | knew that this was something that would have been important to me had | bee
participant in this research at their ageand something | Understood by being a BAME
researcher.

| also recall whilst preparing for interviewsthink ing that participants in BAME
majority schoolswould experienckessracism. Howevethis assumption was quickly

di spell ed by the first participant Al
be quite racist.déd This helped me keep
was also a reminder, that assumptions should not bade | learnedit wasbetter tabe
curious aboutwhether or nosomething happensr occurs in a given circumstance
rather than assumet does notregardless of my own lived experiences as a BAME
person. To this end, discussions with my thesis and placersupervisors about
interviewsand reflecting after each interview in my diary helped me to consider my
own role as researcher and its potential influences.

4.8 Analysis/analytic strategy

Interviews with participants were recorded, transcribed, codé@duaalysed, as part of the six
stages advocated by Braun and Clarke (2006). The key stages in this process are highlighted
in more detail in the thematic analysis chésk(Table7) below In brief, the key stages for
Braun and Cl ar k eifasisatior2od datd, )gendrationafringial coflea, using
codes to generate themes, review of the themes, then defining or naming the themes, and
finally producing the report. The checklist served as a helpful reminder to aspects of TA such
as not rushingach stage, and ensuring that data was not paraphrased, rather it was analysed

and interpreted (Braun & Clarke, 2006).

| transcribed interviews as they were completed and reflected upon the nature-of multi
facet ed t hfalfiieggeliggousmbi gaast ado avle @ teacher@8This enabled

me to fill gaps between the return of further consent forms purposefully and productively by
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working with data gathered so far, as well as enabling me to interact in a timely way with
freshly acquired data. There were interactions betwednstage. | would go back and check
the data, review, and reorganise the themes, and then | identified final overarching themes

and subthemes guided by the Téhecklist (Tabl€r).

Table 7 Thematic Analysis Check List (Braun &larke, 2006, p96)

Process No. Criteria
Transcription 1 The data have been transcribed to an appropriate level of detail,
and the transcripts have been checked against the tapes for
‘accuracy.’
Coding 2 Each data item has been given equal attention in the coding
process.
3 Themes have not been generated from a few vivid examples (an

anecdotal approach), but instead the coding process has been
thorough, inclusive and comprehensive.

4 All relevant extracts for all each theme have been collated.
5 Themes have been checked against each other and back to the
original data set.
6 Themes are internally coherent, consistent, and distinctive.
Analysis 7 Data have been analysed - interpreted, made sense of - rather than

Just paraphrased or described.

8 Analysis and data match each other - the extracts illustrate the
analytic claims.

9 Analysis tells a convincing and well organised story about the data

and topic.
10 A good balance between analytic narrative and illustrative extracts
is provided.
Overall 11 Enough time has been allocated to complete all phases of the
report analysis adequately, without rushing a phase or giving it a once-
over lightly.
Written 12 The assumptions about, and specific approach to, thematic analysis
report are clearly explicated.

13 There is a good fit between what you claim you do, and what you
show you have done — i.e. described method and reported analysis
or consistent.

14  The language and concepts used in the report are consistent with
the epistemological position of the analysis.

15  The research is positioned as active in the research process,
Themes do not just ‘emerge.’

As the researcher, | took an inductive approach towards the data as this has capacity to allow
the emergence of new theory and perspectives from the data. Because TA does not subscribe
to a given stepped framework, this makemitappropriate approach to the research,

compl ementing the researcherds position as

the TA approach to data is that i2tand s enabl
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refl exi ve oaaspatpfapracess whach altheugh can be experiential is also

=]

interpretatived and is a way of giving Avoi

1

researcher (Braun et al., 20194p. Themes were not treated as summaries of topics, and
whilst linked to a central idea, they were in many ways nriatteted as advocated by Braun

et al., (2019)Figure2 below summarises the analytic strategy.

Figure 2 Analytic Strategy

7

(Adapted from Braun & Clarke, 2006 and Braetral., 2019)

Dissemination of findings'hese will be disseminated further by sharing findings with
interested Educational Psychology Services (EPS) colleagues. Findings may also be shared
through other appropriately selected forums/

SoB,aswellaswiiee ot her appropriate opportunities a
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forums, bodies, and opportunities ideally refers to those holding academic or educational
weight and where related professionals abide by linked ethics and protocols, and where the
rights of BAME YP are mooted, and adhered to, particularly if sensitive transcriptions/data is

shared.

4.9 Ethical considerations and Qualityassurance (QA)

The research followed ethical guidelines and protocols as conveyed by the University of
Sheffield, theBritish Psychological Society (BPS, 2016), and the Health and Care

Professions Council (HCPC, 2016). Information/debrief sheets conveyed information about
oversubscription of participants, sensitivity of the topic, withdrawing from the study, and
anonymiy. The researcher was also honest and open about being legally obligated to report
safeguarding concerns should they arise. These were provided to key adlispedix 5

and YP(seeAppendix Q. The latter information sheed$so contained contact details for

helpful organisations and sources of support that YP, or anyone connected with the research,
could access. If participants chose to share who their favourite teacher was, and if deemed
appropriate by the researcher, and if agreed to by the YP, then this could be another source of

support. These were accompaniedhmy respective consent forms (gggendix H and (see

Appendix ).

The researcher stored the data on a passprotécted laptop and secure audio recording

device. The data was anonymised upon transcription by allocating numbers and pseudonyms

to refer to participants. Original names were not used on any transcnitesr The
researcher was acutely aware of the sensitiyv
ethnicity, social, school, and peer experiences and the potential for them to be anxiety

provoking for YP (Williams et al., 2018). As such, the researchergadicular care during

the interviews, to take note of participantd
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steer the direction of the interview to less distressing aspects of the research if at any point
this was appropriate, rather than a ansance arise where a participant may experience

distress.

Once the interviews were transcribed, and the data had been anonymised, samples/extracts
were discussed and or quality assured by the
or anothereducational psychologist (EP). Contact details for the researcher on the
researcherdés University of Sheffield thesisbo

participants have any concerns.

Protecting the datalt is intended that access to participantsd at a in ful |l woul d
granted access if the person/body accessing it will agree to preserve the confidentiality of the
information as requested in the participant information sheet. This would fulfil the criteria of

being open about the nature o¢tlesearch and the integrity of the data gathered, whilst still
protecting participants. Therefore, the researcher hopes to be granted permission for

transcripts not to be published in their entirety. This is because negative experiences, or
differentiallt eat ment based on O0racebd6 can be very tr
clinicians and conversations on O6raceb6 being
can also lead to PTSD consisting of maladaptive behaviours seeking to avoid expédeknce

to be traumatic (Umberson, 2017; Williams et al., 2018). It is incumbent upon researchers to

act responsibly, as per our Code of Ethics,
clients. Therefore, the researcher feels there is no bengfibtithing the data in the general
publicbs domain, where some individuals may

to researchers and other key professionals such as EPS services. Sample extracts are provided

in the appendices, (sé@pendix Jand sed\ppendix K).
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4.9.1 Ethical Issues linked to participantrecruitment and interviews

Theflexibility of being able to transcribe data as it was collected proved important because
sometimes it would take some time for partic
themselves, or relevant intermediaries, to return the consent forms to méatfgiving

them appropriate time to consider their participation without pressure was an important

ethical obligation of this research

4.10 Pilot study

Once the study was approved by the Universit
was conducted with one participant with a view to highlighting any cultural sensitivities,
ascertaining the appropr i a-steciuesigervew t he prop
schedule, and highlighting any need for amendments. This interview was subsequently

included in the research data gathered as everything had run smoothly and without issues.

4.10.1 Reflections on the Pilot study

| transcribed the interview thersa day and reflected upon the pilot interview by making

contemporaneous notes directly after transcription, and which are presented in the table

below (Table8).

Table 8 Pilot Interview Reflections and Learning Points
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Pilot interview reflections and learning points

1 Scaffolding seemed to be preferred on the first question on what belonging means,
and the young person seemed to appreciate a little support.

2. The use of the supplementary questions was very helpful in helping me to help the
participant expand on answers or for me to gain further information for the
research.

3. Enabling subtitles on Google meet by both participant and researcher may be
helpful if required. It appears that the researcher cannot put them on for both
participants- I feels this could be helpful to participants to see what is being asked
as I did not use them in the pilot interview. On the other hand it could distract from
what is being said?

4. Students being educated even within a state school where students are
predominantly of Black/Asian minority ethnic backgrounds, also experience
racism/racist behaviours from fellow students who are non-BAME. I had previously
wondered whether they may experience it less. I will consider this and bear this in
mind when I recruit or interview further participants.

5. Keep all questions as open as possible.

4.11 Time-management and Issues

In order to support time management of the research, the researcher drafted a proposed
research timetable (ség@pendix ). The researcher noted that other issues could potentially
affect the timelines: such as gaining ethical approval, lack of access to, or restricted access to
participants, and recruiting via schools (due to having te kaveral layers of gatekeepers),

local and national pandemic (Covi®) restrictions, or linked illnesses which could result in

YP or connected adults being unavailable for research at given times, or even permanently,
due to a change in circumstancesitirermore, the researcher remained prepared for other
unforeseen events such as participants withdrawing, bereavement or loss, which could affect
t he r e s e dmposhdedeadlises,areladherence to the draft proposed research

timetable.
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4.11.1 Reflectionson time-management issues

The proposed research timetable (8ppendix L) neededo be flexible on timenanagement
because recruiting participants proved to be more labatiaus! initially envisaged, with

many schools not getting back to me. This was understandable, given the pressures of the
Covid-19 pandemic restrictions and sometimes undergoing Ofsted inspections. On other
occasions, despite having conversations withrgar@ho had appeared to be very keen to
participate, and who had already read the consent information before speaking to me via the
community contacthey did not actuallget back to me with the signed consent forms. With
the topic being sensitive aroubde | o n g i n g ethnitity,alt! eodld do avasdvait. In

two cases further contact was not made. Consequeihthy o spend more time recruiting

further participants

4.12 Reflexivity and Reflections on Overall Methodology

Further alternative approlaes were considered and some of my thoughts are set out briefly
(seeAppendix M). In general, the methodology worked well because it gave participants the
space and safety to sayat they felt without feeling pressured. There were challenges
because recruitment efforts did not always procure participants. Schools were busy with
Covid-19 protocols and negatively impacted by staff absence. Recruiting participants through
the communit, whilst challenging, | think helped them feel safe as people at school did not
need to know about their participation. Therefore, participants might not be asked what was
said, unless they themselves chose to discuss it with someone at school. | tedsboriesp
reflective diary (seéppendix N to be able to look back on to complement thinking

processes.
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5Findings
Al f you change thingse twheg tyloiund o okowmtl ook at ch
- (Wayne Dyer, 2008, as cited in

Brooks, 2022).

5.1 Chapter Overview

This chapter reports and summarises the findings. It includes brief references to how the
coding process took place, thematic maps to help visualise the redefining of themes and the
development of the final overarching themes derived from tteegédhered from the

participants.

5.2 Findings

Originally, | coded themes onto a spreadsheet, then ordered the data alphabetically to see

which themes were reoccurring, as well as their frequency, an example of which can be seen

in the appendices (ség@pendix Q.

During the collating the codesd process, key
(Figure3) showing overarching themes that will also be used to address the research

guestions. An inductive, dati&riven approach to the data was taken.
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Figure 3 Initial thematic map redefining themes
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| then reviewed and reduced initial key themes, subsuming some into overarching themes
Figure 4above. | reviewed themes for their relevance ararganised these revised

overarching themes to correspond with the four key research questions by mapping them out
in an anticlockwise direction, beginning with research question RQ1 on thkdeft side

and ending with RQ4 on the furthest rigtand side.

| viewed themes as not existing in isolation. | attempted to add dotted lines to map out the
interactions between themes, but this became too busy and unclear, so | removed them. |
added them in theext stage of thematic mapping after carefully studying the above thematic

map (Figure 4). | reviewed themes to determine final overarching themes and subsequently
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created a singular thematic map per RQ (Figur8) adding dotted lines to highlight

significant interactions between themes.

As successive RQs and themes were developing
on the factors affecting BAME YP experiences of belonging in relation to their secondary

school experiences. In brief, the tiRQ began with developing an initial understanding

about what belonging or fitting in at school meant to the participant. The second RQ explored
support from school staff in relation to belongingness. The third RQ explored how YP felt

they fitted in withtheir friends and fellow students. The fourth and last RQ asked students

what changes they thought schools could implement to improve their sense of belonging

(SoB) in the future. | felt this brought a solutitotused and more positive end to the
researchnterview, and the data | had collected. This supports a critical realist non

determinist approach to analysing social realities which argues that the way in which the
triggering of fAunderlying mechani smsaensoccur s

present in the context (Flipsnack, 20228pof events and incidents.

I n the next part of the findingsdé section, I
with an account of the findings and some brief comments, followed by a discusgion se

where | will analyse and comment upon the findings.

Please note that if quotations from participants feature words or phrases in brackets or

parent heses, they are the researcher 6s words

5.2.1 RQ 1 and relatedthemes
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RQl1lHow do BAME students experience Obelongin
school® was reframed for the st WhHatdoasfepliagthati ci p an

you belong or fit in at school mean to you?
This question saght to ascertain what belongingness meant to students as experienced
through school life. Three main themes were identified from the data, alongside several sub

themes as shown Figure4 below.

Figure 4 Final Thematic Mapfor RQ1
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Notably, participants refrained from simply giving a definition, and preferred to elaborate on

their lived experiences.

The firBdl drmgimegriess expr es demonstratediwvokeyh s oci a
types of social groups to which participants felt they belonged, théfise i ng t he scho

c o mmu and thegsecond bei ng part of a cultural, raci al

The secoRdcit mmehdar tshowedthaomnen iy fgpom BAVEE 6

communities experienced elements of racism, their SoB was reduced or negated.

The t hi rneéxtritabiléyrofethe hoines ¢ h o o |  showee thef canneetidns
between events at school and links to home life or vice versa. The findings for eazh of th

aforementioned themes are presented below. A

* Warning: Please note during the reporting and discussion of the findings, there are references to racial slurs
which are undeniably offensive but arecessary to report the research with authenticity. Where racial slurs

are reported, asterisks may be used to avoid writing out the offensive word in full.

5.2.1.1 Belongingness expressed through social identity

Social identity was a key theme connecting altipgrants. This theme was further divided
intotwosubt he meesi:ng part of tadredeimgpharoodba cultaral mmuni t y o6

racial or ethnicgroup 6 The findings are presented bel ow

5.21.1.1 Being part of the school community

Aleena enjoyed being partbfh e s chool spor tisditmema mg, aind mar
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and felt this brought her together with other students because it was something they had in
A ¢ o mm @ansequently, this helped her féelve al | | i koeAmbreeh saifin t oge't
didntf eel éany discriminatory behaviour towards

This made her fedl h a pp y

Farzana explained thatwh en | feel | i ke | belonged in sct
everyone, there respectiered meoda Ibefl @enlg éh ssppmeéd
feel happier Shesdidimorfeybeat den! o thismaldehet i ke you
Afeel & | onebWamnana sadicriie@dson® nj eocyau sie s he wa:
with her f ralemayss é dguad iwaasy &g ni s with mgfheadsatou | d |

times as weld

Zubairt os afiidt iin i s to feel equal, equal right
don't feel é& ot hd nb Ihdherk weselpedominantyfimore nésian®

ana Mot of interactions between a | ot of eth
of uni fdwkaiurséwahpevedéddt @am bsuchasdnammmal act i vi

Asport sod wWhesst@l Mialj ust tal k and chmtekergn and we'

t hei r ac hoiHev edneefnitnseéd bbeeilnogn goinn gt haes sfiame | evel é
me n t awith athgr@eople and saidfiou nder st and one another, yol
mor eéo

Maliya reportgdssgc moalmalli freo uwassale® |guideer ybody
like the activities that we do Prior to the Covid pandemic she played e t laral udedto

Al i ke coakawayyt cl g to know people that | ha
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your teacher as a teachéerabout having funand justkn da enj oyi ng your sel f

being a lesson

Beena saidil believe there are no differences between one another regardless of your

culture. We all | ook out for onFarzamamot her as
appreciated that teachers and staff helpedivithe r s o n a | matters. o
5.21.1.2 Being part of a culturalracial or ethnic group

Aleena enjoys and appreciates her school community coming together with parents to

celebrate occasions such as Ramadan and Eid.

Ambreen thought by letting teenageiisk now t here' s gonna bie peopl ¢
future jobsitwouldi hel p them feed mWhencAmboeembielt n
comf ortabl ed e fsihmfeltisha bhehogadhmere. hings that made her feeémor
comfortable werefit al ki ng toé peers who were coloured
experiences withé&xampesiacludedd d aet hgi commoa i nter
like White people Christian wouldn't necessarily know about, like going fmaemthat

kind of stuffé this has helped me | ike feel

Zubair recognises thatitwéisi mpor t ant you | earn about ot her
that they doé ever He moddethaunmei(ttregearcher) whilstfstetimg ent . 0
Aour community and other communitiesé we're

diverse peopleé it's great to know what othe

Zubairsaidi et hni ci ti es do tmatsttdrcékl tt'os yiomp o rctoammtu n i
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about yoandismeltf éd for get é Walyarexplained, she doaslnotr oot s .
think ethnicity matteri a n y m&hme¢hinkdii n Year Seven and Year E
becauseé people came from different backgrou

than others. 0

Whilst Beena thought all studentswérgp ar t o f o,0and attrdouted a SoB to yer
faith-based schoalommunityiwe bel i eve in the same religio
as act upon the teachings of our faitider schoolhaé a vari ety of ethnicit
|l ndi an, Pakistani, Somal i, a fodexatmplefiribmenstj ani é
of the f Beedasadi weatdoonot judge one another as
different cultures. Even though our experiences vary, it doesn't mean we don't share anything

in commord She valued participating in activitigf:ar t € r eutbh aldloatddgye b al | 0o

Acraft ysuchddicnrgoscahdé k ai.dt i ng

Nabeel enjoyed spendirigh r e a kandfil mentimésavith friends and feels ethnicity
A s 0 me t matiees atdchool. For example, his teachers understanding his obligations to

fast during Ramadan.

Tyrone def i neid inbdd Inogn gpierogpd east hat | i ke respec
areéeé and | i ke vyawdwho e € sop eyootug wihtoh éetersif of i nt ¢
they don't necess arThisneferredojhis partidipatienins 2 ma& ma hi ng s
and stuff. And itodés not | iHeenjoyed Dyamnt becaasd e f un
Al t '-expressivé, ind you get to be who you are. Even though you can be like acting as

someone else, you bring parts of yolfrs#o the character, err, which can be quite fn
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5.2.1.2 Racism thwarts belongingness

Five out of eight participants specifically talked about their experiences of racism, either
personally, or observed, or known to have happened to someone eldbeftesvas further
subdivided i@axpet wen t éas ek tcadherd Thesé are

reported below.

5.2.1.2.1 Experiences of racism
Aleena reported whilst she had not encountered ratipme r sonal | yé amn fri enc
Athat 1 s not so ¢ ommwhenaskedtmexemplifythbracisin any mor e
experienced, Aleenareportédt hey ' ve been called a | ot of ra

ot her peopl eandthelfriendhopériericad thisfeit hey had to i gn
because | don't wa Aleendreportecathissnade aenf@et d i & ma é o

uncomfortable because it's not nice seeing s

Ambreen acknowledged what could beenmpreted as a sense of relief that whilst she had not
herself faced discriminatiofi,é | * ve heardé it's not always th
are children who do experience racism at such a young age. I'm glad that doesn't happen to

me . O

Farzanaddi s o me tBAMESudentswerét r eat ed di fferently bec
or the fAcol onesultinginherfeeingmogs kihmpdpy, not confi de
kind of lowers yourself esteem andseld n f i dhexausegau questiGhw h yu ng€o

being treated the same just b efechlikeyy@m bgloogu' r e B

s 0 me whherritenakesiy ou f e el |l omely and isol ated
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Like Aleena, Maliya reported she had not personally experienced racism biatlsaidk n o w a
frieaeldtt @4 bit judgedé she was not from the s
and other students wefieB r i t i s Whilst\Mhiallyt trging do excuse peers being

judgemental by apportioning it to the fact that her friend was from a different prictaogls

to others, Maliya shared an example from a Physical Education lesson $tating, wa s
something to do with passing the ballé kind
the ball ?26 But it was in an v(elrrnydiod nValipadceadedrot |,
saidshehadl j ust come to terms with Malyaetplainedust ac
this acceptancdij ust a sense obviously 6écos being Pa
a bit nasty and horstbbeéhow tbhephewedk bdybuegq
Anow that girl, I hardly speak to her that m
she got sent home, s Mealiyawadsiirte aloleys umasket yahluo u
consider are we dhisleft ber questionirfg itonio orgacidl e r s ? 0

differences were a negative or detrimental factor.

Maliyasaidiit o b e ethnicityenattersé at schodgi,] t hi nk i tds okay, b
acknowledging ité not be a big thingrenti ke no

|l tés just accepting it and getting on with |

Tyrone, the fifth participant who experienced racism did so personally, initially beginning

with the assertion thaf, Ou r s ¢ h o otblerdn@e sule agaiastlikeany forms of

discriminationo Then, in later responses to RQ2 and RQ3 Tyrone described his own

experiences of racism at school. Tyrone was very consciousthat et hni ci ty i s p
and recognisesththas an ef fect o0.0Hevwdtthis Helpe Mm@ bringa per s

Ala eper undetolsatnmgbeédausgadhisi n s inp it 0
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52122 Role ofteachers

Whilst the question that | asked at the beginning (RQ1) was about what belongingness meant

to YP, participants preferred to exemplify it with references to school,oritear s 6 r es pon
to racism experienced at school, be that via teachers, peers, or the education provided. This
theme overlaps with RQ2. Notably, all participants spoke about teachers first and foremost,

and not support staff. Five participants spoke atimiile of teacherat the start of this

research.

Aleena reportethe matter about the Indian girl who had been spoken to in an Indian accent
by a fellow student had gone unreported to staff in school but she wast sur e why, 0

despite feelingtheyweifequi t e comfortabl e going to our He

Ambreen saidthahi Hi st ory | essons we | earned that 1in
to be just White classes or just Coloured cl
our parents were back inschabA mbr eends parents remifmnidred her
recept o at&choolandt hi s gi r | classified me as Brown,
Browneée apparently | came home cryingé. the t

different. It just makes you insecwure

Zubair saidi When you gr ow aulhaveyour dwn jamily, ydu cam explain

to them, who you are, what you are, where yo

your, your cultural root séo

When Maliya was asked what action the schooltaidn (i.e. against the perpetrator in a
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racist incident, although | di dshewsaidiitithsee t he
girlgotanafters chool detention and é aélittle speec

okay to discriminate againstach ot her é that's pretty much i

Tyrone gave an example of when his ethnicity might matter mokeg ar ni ng about a
|l i ke my ethnicity, or err, my nationalityeée I

|l i ke affectsé mpicsandsitwesionon di fferent to

5.2.1.3 Inextricability of the home: school interface

Five participants commented on the intersectionality between home: school life. Aleena
reported in herschodla maj ority of the students are Asi
Erm, so lam South Asian and Muslim too so | feel like | fibiBhe appreciatedsd ur i ng
RamadamdicEi d o cC beasshodinie®i par ent s t dhesarefaithover . 0O
based occasions for many Muslim students, which whilst they may be a key part of life a

home, they overlap with school life as fasting continues throughout the school day. One of

the Eid occasions also marks the end of Ramadan and students celebrating this often take

time off from school to celebrate at home with family and friends. Alegead ues t he sch
provision of opportunities to celebrate thei
latter adds to her SoB and fitting in and perhaps breaks down some of the barriers of

separation between home and school life and makesssu@el more integrated at school.

Farzana said if somebody hida posi ti ve school l'ife then at
happied and t fiewnwotld c.0oBueifsbneons ltatiidnod g adchoo e 0
life then theyii w o u | ndserbbke athom¢é hey woul dndét feel that go

She also appreciates t haalottt evdigithe s nan d mahd eg
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Farzana recognises connections between the environments of home and school and that
positive or challenging events in one environment can affect the other, particularly emotional

well-being.

Ambreen values | earning about different reli
explainedibei ng ethnicallytdgdif$dermportanpdptbecasse
ot her students realise é (what) ®6hHeeir | ife i
recognisedit here's not going to always be peopl e
same opinions so itis importantnosja  f or us b u tAmbreen sad étheigcity as we |
washqui te i mportant whené there's definitely
coloured students, so it's important to feel like you're comfortallee also thinks she has
AfittedveldoAmigueén | i ked Matolnsd bad Sciencedwecassa e 1 s
shelikesil earni ng about new thingsé that haven't
proven in the futuré® As mentioned earlieA mbr eendés parents rdeminded
incident of someon& ¢ a | | i n dor beiag of acdiffdremt skin colouand she had come

Ahome CcAnmbirnrege.ndds grandmothelrl ssmpeaRhesddpedatf al
whilstshecai under st and mo st .0@®dspite heeddots abowd mef heads p e a k
girl job application, Ambreen states that she has not experienced what she refératm as

maj or rshei sm@ogni ses t dffectyour dchoal lifeg andl edutationt wo u |
and how you feel when you get home from thaté&freduff 6 whi ch shows that
aware that events in one environment can impact how one feels in the other (i.e. home and
school). Ambreen refers to ethnicity which includes national or ethnic origins (Equality Act,
2010) and markeéwmnus aleli deedi tgofiovlni ch i nclude
language (Flanagin et al., 20216@2). The latter are inextricable facets/aspects of

Ambreenotds | i fe at home, school and beyond. A
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religions including heown (Islam) at school as she indicates this prepares students for

meeting people different to themselves in their future lives, beyond school. She mentions she

can understand but not speak her home language i.e. the language her parents and
grandmothergeak. This demonstrates elements of intersectionality between events

experienced by Ambreen as a BAME person at school and life at home such as BAME
parentsd own experiences influencing their r
alsoasense hat Ambreen wants to move forwards frc
a positive change and she notesithe mp o r t afrparents io tha they should bea wa r e

of the kitheti ofii t thi @egskhave been saying and th
eéat school c o Mplareereatkndwledgésdhat @areits at home can have an
influential role in their childbds behaviours

Zubair felt ethnidly mattered becausei t *' s | mportant é not to forg:¢
Zubair is comfortable with his ethnicity and appreciates his cultural roots which are rooted in

his home life Maliya recognised that whilsheenjoyed socialisingvith friends outsie of

schoolt h ey halvso aiarid#&amily coymmitments meant socialising together was

not always possibleMa |l i ya understands her friendsd fam
can affecherfriend socialising with school friends. Culturally, ther@msexpectation in

many families with Indian and Pakistani roots that commitments to family time, events and
activities are important and may supersede commitments to socialising with friends, which
sometimes can conflict with more westernised relations@pagers have with family where

teenagers may state they are going out to meet friends rather than ask permission and

accommodate family expectations.
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Reflections

A somewhat surprising theme that emerged when considering the data that related
my first research question was the t h
envisaged it arising in relation to the first research question. | had thought that
poteriially participants would define what belongingness meant to them and had
thought themes such as experiences of racism may arise when considering the then
relation to my second and third research questions which drew on data related to
guestions askedabout school staff and peers respectively. My own interpretations me
also have been influenced by some participants raisitius so quickly into the
interviews. My interpretations andou|
and ocommuBeernyadadandef er enc e age?-7h) avere niadee
easier by being a researcher of a BAME background with lived experience of these.
think participants felt at ease and did not feel the need to explain them further;
similarly, | did not feel the need to ask them to expand. There was, therefore, an
unspoken understanding, something which | feel occurred because | was a research
from a BAME background.

5.2.2 RQ 2 and related themes

R Q 2 How do BAME students feel school staff affeeir SoB® was r efr amed
a sHow do your teachers/school staff support ywu?The i ntention was

participants and creating a question that students could easily interpret.

for

not

Two key themes were derived from the dateeFigure5). The firstt hemel é of t each

was divided intotwosub h e mfeasi:r fess, eqbasetdydi andldr éntaical

Gespect for religious obligations6 The sesahd t @eamei mgudelnvi r onn

one sukt h e medationabapproaches u p pacSoRB. 6
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Figure 5 Final Thematic Map for RQ2

Fairness, equality and
race-based
differentials

Role of teachers

Respect for religious

RQ2. How do your obligations
teachers/school staff
support you?
Safe learning Relational approaches
environment support a SoB
Key

Links to themes (key themes emboldened)
Connections between themes

SoB  Sense of belonging

5221 Role of teachers

5.2.2.1.1 Fairness, e q-+basédidiffeyentialma nd oér ace

Two students specifically commented on the s
suggested learning in History lessons was improving because previously they only learned

only aboutit Whi t e cl assesé oAmbEaenlsaduhatdetausettsehecdi® s € 0

a Christian faith schoofit her e's no teachers who are é. di
people shoul d beShreorat tsrmabrutt eosr tlheisss -too t he s

based values.

Tyrone said that school History lessdn®n't always teach you the full range of History and
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mai nly whiHoewearsh ,i thosc| sahoobd Bit more than
especiallyaboui i nt er s e ¢i¢ recalledadarnnihgyabodtWor | d War Oneé ho
British White soldiersweresee as her oes and amazing peopl e
the Black and Asian soldiers who were part of the British colonies, err, they were forced to

f i g Hig insight continues) ki nd o f a®tobeaders that we might have looked
uptowerea' t al ways t heHempgpsetiated leint,a ungohrta Itlhye. opr op e
Hi st and kn@awingthafi p e o whoé bave done hwouldnoloigerbet hi ngs o

Aglorified, err, in the same way they used t

Six participants expressed concerns alf@umtess and injustice, and lack of understanding,
when dealing with racially concerning behaviours from teachers, or fellow students, along

with insufficient, if any, consequences when transgressions occur.

Farzana expressed a sense of injustice infttato me t i me swhenfi yloeis aseeslo hel j
with somet hi n g helpohe@hergirla whaafeWdrn saee@ndi k i nd o f

favoubutiidmsmne'ot necessarily showShebawlthatame att i
teachersimi ght st ar t nmpre with BAME stadentsaohgivead OWh i t eto per s on

whomtheywouldie x pl ain everything happily and not

Consequently, Farzanaféltet hni ci t y Falzana &lfi ma b t ®andifquisdet t

Aa bit dandanfair that teachgré werefiob asi ng peopl e @ff t hei
but r athehcelourobtlye skind S h e wraerdtadd wiyothey think that is okay

and wondered why teachdisc an 6t t r etah e y sSheseikt@acBAME students

were given less support in lessons than White peers and felt that sometimes things were not

explainedi p r o p te BAM§ students. She alluded to this type of treatment several times
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and wanted teachersfioa p p | sya nieh etowll students. Farzanafélty ou have t o b

White just to be treated the same. 0

Farzana reported whemmaWwh i t e girl é was being a bit rude
foll owing the rules, then the tpemsktheenras woul dn
muchsd someone who was Br owrShesadstafbwould sf f ceutent e
more at BAME students. She said some students andistati ow hat e t owar ds p:¢
di f f er en tancgbave axantpiel, 9 emet i me sudetolyaiypecause ofoyeur r

beli efs a®tee ssameigepplefimghtdind it unusual that you know other

|l anguages, not just English you know things
hate you, | i ke Haaanzfelthatsuch vasbaseddifferéntinbtreatmeent
affected hef ment al |l yé becauseé you canShethoughtange t h

that consequentlii y o u mi g {tdnscibus abbut low Yo look after that because you
thinké i f | wwaass tWhiist ec,o Itohuern, |[|i fw ahd statedibiet t r e a

just makes you feel really upset emotionally

Like Farzana, Nabeel felt one of his teachers did not fully understand him. For example, his
Physical Education teacher notderstanding why he was fasting (discussed within the theme

G espect for r ebelowy Heclarfiedd bl dgatt ohawithe any i s s
teachers in school other than the Physical Education situation. Nabeel was keeritd add,
thinkthestdff s houl d be more aware of the different
Ssame as everyone el Babeelsdidtlasavas ineporiant lyecanseit e g u a |
meant that there would not Bemu ¢ h f a vaoduhere wouldbB®@ qual it yé real,

equalggual i ty. o
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Tyrone reported thatinhisschaoli f s omeone said something off
in |ike isolation or have a detentioné Er m,

furt Mesaidanexampledfo f f e n s wasfel it kad Keyedtypesafoutsertain

things or stuff that | i ke eTymnethsughttmasnetal i t i v e
teachers dealt with racially motivated transgressions fairly because the téaehers | i ke it
isn't as bad as other stuff. Andthey nd of just | et perpetratr§af . Er r ,

little warningéBut without reall yHedhoughtg anyt
itwasfi d i s a p p the teathersdiddot use theif u |l | ¢ & paadianihg, t y 0

deterring, or working to eliminate a perpetratér'e a d vWhennaskedowhat he thought

the teacher could have done, Tyrone told me that the teacher could have taken the perpetrator
Aout oéndfictlaalsks ot o t hem about bedauséipdswhgaiythg
they shouldn't do itth aatdlieysaid was bad It jusyteathesa c h t h
them not to do it in school or around them.

view still .o

Like Aneeza, Ambreen,na Zubair, whilst Maliya did not experience any issues personally,
she described an incident when a student used an Indian accent to upset an Indian girl during
netball, the only action that was takenwdslai t t | e speech in the morn

okay to discriminateé. f auggedsingthlswdsmmimal.t hat ' s

Tyronenotedia maj ority of t he whelledioehimdeelingi & alviet ar e
of annoyance when they don't really get the situations, they're talkimgp ut cHer r ect . 0O
thoughtti can be a bit easier when you're talKking

they can understand discrimination a bit bet
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Zubairdés experience of teachers waantthaery pos
teachers were supportive and didintngg u b | i ¢ | y h denexpkcied Hisgeacharsua 0
recognise everyone at high schoagiie hangi ng, we're growing, Vyou
really fully developed as you know, psychologists say, so tharkt of things, you know,

you | earn t hat Zybairsaidshis reaches wéidv e d ¢ € daedithatf ul , 0

6raceb6 did not matter . Iifwotul er et nvdeerres t aamyd . i0s s

5.2.2.1.2 Respect for religious obligations

Zubair appreciatetis Religious Education (RE) teacherbeing er y under st andi ng¢
especial ly wi t hHisRhysialdEdunation teacheEwasl understanding and

allowed students who were fastingfics i t i.eoapttout,@f lessons during hot weather.
Consideration bthe needs of students who were fasting was also taken during the GCSE
examination period, such as allowing students days off school when possible. Zubair felt that

ethnicity did not really matter with teachers at school because he felt supported.

Incot rast to Zubairoés experiences of Physical
Physical Educationteacherd o esn't under stand me that | <can
strenuous becaus dle said thia made hindfedian kb | wa tedanma. @ nnoy e
w a yHed®aid histeachérs h o u | dhathereedst®f ast wit hout drinki:

Nabeel thought that because onfy & e w pietlospdheobfasted i t ' s a bit hard
(teachers) Somihaded yt a oad .eocafmentetithatibvea®d® s t eac he
s t u d ehoide 0 dasso no adjustments to the timing of examinations etc., were going to be

made.
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5.2.2.2 Safe learning environment

All participants felt a safe learnirepvironment was important. Arguably, it could be said the
themed ol e o f couldba acbhmeponerd of this. Most participants felt that school was
a reasonably safe place to be, despite any adverse experiences of racism. Notably, none of the

participants said that they did not want to go to school.

Al eena felt supported by school staff but de
such as racial slurs, including being calfed u r r y noutheé INe w p3helsaid that
whenist aff realisedé what was goi.Mbiswané every

Aibasi doadthrougii havi ng aadleamibd aboatst i lessons.

Ambreen felt supported by staff and feltshecdulg o t o t hem aShelfeltask f or
safe in her smcdtoiod e da nadn yh adbweaeorhtabiyi antre erid ofn . 0
the interview, she relayed a Head Girl selection incident, discussed further within the themes

in RQ3, where Ambreen is left wondering whether any discrimination took place.

Zubair described | i f e aasi ¢sacditb apgpreciatedlis teachers going thiee x t r a

mi | e t o ahdenbtpmbgr@assingdstudents if they madei s t &l&ksaid teachers

werei r e a | | whemdealirdy with issues suchfab u |l | y i n gLike Zubair,e me s . 0
Maliya felt safe and supported in school, statfrgjudents felttheyi need extr a hel p
cl athey knewtheycould al way s s tarmdyould ®lkto teatherd about things

unrelated to school, suchiasst uf f at h o me Maliyasaidieacherstold s hi p et ¢
studentsthéd d o or 6 s altowpegkso thenSenitarly, Nabeel said that teachers

Ahel p me i f | get stuck with any questionsé

support meeéeo
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Beena felt that if students héida ny itlteypcowdd8 D | a g artd makentéachers aware

if they werefi s t r u gogwantetfgtoo ma k e Beena Valaad the student council
which she felt truly representéds t u d e nespedciallyiifanganewad s t r ugogl i ng o
was findingh s 0 me t h i becauséd this alowedaehers to provide further resources to

students to help them.

Despite Farzana sometimes feeling unsupported by her teachers, she acknowledged that a
Aposi ti vehepsstudents feél hi af pepdiVheneas a negatively experienced
school life meanstudents mayi b e mi s er a andfewau | chmo'nte of eel good

t hemsel ves. 0

Tyrone said when offensive racist behaviour occurred, such as others preSemting
stereotypical i teachersdlifl nousecappropriaté sanctioas @arel that
Ahey don't real ly HKedenotexgandorawha thesh setr erou oytp.i & a |

i devaa®

5.2.2.2.1 Relational approaches support a SoB

Four participants specifically commented on student: teacher relationships and spoke about

the positive effects of rational approaches. Ambreenhalld et t er bondinwi t h t e
subjects she excels in and appreciated receiving | ot of cer toi fi cates art
acknowledging her good efforts. Feeling safe at school meant that Ambreen was happy to
returntoschoolwe n pandemi ¢ r est ritiwastniceotosse ng friehdsd . She
again and to be able to ask teachers questions more easily, than waiting for them to reply to

a n e nshawing sbe felt her teachers were approachable and accessible. Beena said tha
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whenteacherBcame al ong with us and thaheleddeselopn tr i

an b o nnvithdthem.

Zubair described his teacherstag r e at , 0 fihel paAod#egdyBsupportive
understanding) wh oalwagsii lea ppy t oevigion mateviadsiingreparation for

GCSE, even during Covid when students were at home. Like Zubair, Maliya felt her teachers
were approachable, and school staff offered them support from Year Seven onwards, in
assemblies, telling students they couldays email @ s a f e ti.e, a tedcker they

trusted, if they needed to talk.

Reflections

When Tyrone talked about the o6full ral
thato p e odoeghcave done horri bl e tohgl/narsiof ivweo
0 U s e dol wae imprassed that he was so aware of this. He later voiced concerns .
when raci st [ ncidents occurred that s
stuf, o6 | Ffelt empat hy as a Bvwibed hercercaers about
differential treatment by some teachers towards BAME students and her sense of ht
whenshesad o you can't change Hdoeldnothépdbut feel a f
high degree of empathy as | could relate to differentiag&atment based on race.
Therefore, my sense is that my own experiences did influence or inform my
interpretationso f b ot h Ty r on evords anhe fedfiras | ziralersodast |
associated with the experiences they described. Discussions with eg/giand
placement supervisors helped me retain a sense of perspective. | am hopeful that tf.
degree of transference from particjpant to researcher and vice versa
(countertransference) was managed as a result

5.2.3 RQ 3 and related themes

RQ3, 60How do BAME YP f eel whsadfranmdvforstadantt ent s af

participants in two parts, 3a and 3b:
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Qu e s t i Telhme akmout yodr friends/friendship grougtsschoolWhat helps you feel like

you belong/fit in with your friends?50

Qu e st i oTell ne hbowt wour €ellow students at school, and how you feel you get on

and fit in with them?56

| was aware there was a likelihood some participants may feel differently about their
relationships and SoB with friends and friendship gea@nd their SoB in relation to general
peer groups. As expected, the themes overlapped, indicategLire6 below by the dotted

|l ines. However, for the purposes of the

experiences with their friends, @dwith fellow students.

Figure 6 Final Thematic Map for RQ3
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Faith as a
¢ . foundation for
Commonality of :
race/ethnicity/ belongmgocas
culture promotes \ J
( belongingness ——
Q3a. Tell me about \
your friends/friendship Culture_, race,
groups at school. What Friendships can or ethnicity-
helps you feel ike you trancend ethnicity e
belong/fit in with your connectedness
friends?
N = School is a
N Vg microcosm of wider
RQ.3. How do BAME & society
YP feel fellow students NS 3 |
affect their sense of Rt !
belonging? e '
F .|Connectedness
___--~--""/through shared
p: — experiences
Q3b. Tell me about )
your fellow students Disconnectedness Racism as a
at school, and how through difference Pm———
you feel you get on L .
and fit in with them. . e )
- J Racist )
transgressions as BAME
normalised representation
behaviours
Key

Links to themes (key themes emboldened)

g e—————————

Interconnected themes

YP Young people

Black, Asian minority ethnic

RQ3a aimed to ascertain what helped BAME YP feel they belonged and fitted in with their
friends. Three key themes were derived from the data and are discussed below.
of

The 6raced/ et hniilastrated / cul t u

fireseommbemkity
events such as bonding based on religious beliefs or religisad experiences,addc ul t ur e,
0raceb6, -masedhaoo c wkegetYR fdrmedcmneédions based on similar
racial, cultural, or ethnic backgrounds.
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The second theme key theidier i e nds hi ps ¢ andemonstratesl tha BAMEet hni c
YP successfully formed friendships with peers with whom a common ethnicity was not

shared.

The third themep s ¢ h o o | i s a mi c rdenwostated that experiedcesin s oci e
the micr@osm of school, in some ways, reflected experiences in wider society. YP thought

some inschool experiences could potentially support or help them learn about wider society.
This theme sometimes overl apped wiawh YPO6s r e

students.

RQ3a. Tell me about your friends/friendship groups at school. What helps you feel like you

belong/fit in with your friends?

5.2.3.1 Commonality of O6raced6/ ethnicityl/
belongingness

52311 Faith as a foundation fobelongingness

At school , most of Al a&onadbdbb Asi anddbabdb i oor bap
shealsohaBa f ew ofafiSeorud ho Asi an ChrFathisagoodbdssc k gr oL
for friendship because her friendsf e el comhgOheadTrey awkn' t di s ci
agai nst jawduntemdtidnd asre,adsFgarzana said havingtiies ame  (r el i gi o\

b e | iaesHesfriends made herfédelmor e comf ort abl e. 0

5.2.3.1.2 Cul ture, Or aasedconneatednesst hni ci ty

Four participants f el tasedicannectednesstimatiered, Aleemaa c e 6
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said having friends from s i mi | armeanithatthefi@a$ ® ki nd of wunder st
o t h &\hilstdier school is not a faith school, Aleena reportédnaarj i otofystddents are

~

Afof South Asian Muslim background so | feel

Farzanh dandt have anyeée White friendsé | ffee
me because of how maybe my ethnicity is or my background becaush ey mi ght t hi n
bit unoubeeaasé shewas framP a ki s t a nShefelt ethnitity was. "

A1 mp o rintfreemdships. Having a common culture with her friendsivasmp oras ant o

this made her feél k i n d betauss#ia fheedy ' rng to jundgd yougbecause of your

ethnicity or what | anguage | i ke you speak at

Similarly, 2tancides do matei idtiGpbrtantt nfiot t o f or get yol
c ul t ur aMaliya feltacdnsectéd to some of her friends tlglogpeaking a common

Al anguageé | i ke Urdu ¢é avalgasaidshefadtprouchefbert ype o
language becauseitisqu i t e andfit ee é' s n o twhah claspeakof peopl
understand it. Maliya did not feel ethnicity mattered with fellow students. Nabeel said whilst
Aiclose friends would understand my ethnicity

| appreciate that they tryéo

Tyrone said that ethnicity matelfi t 0 a ¢ e r witlafriends. &lxetetanicity @f his
friendship groupswa8 maj or ity White people because the

it's quite hard to find other people of colo

5.2.3.2 Friendships can transcendrgticity

Six participants specifically gave examples of friendships transcending ethnicity. Despite
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Al eenads friendship group mainly sharing her
matter in friendships. She fedisc o0 mf o workiniy Witk otrer students in class because
theyhavdibeen t oget hamdfeasithéioveh oY eca ry e@ol i kreowmp d i g
friendsAleempsadugp . foew years ago | had a White f
groupé someti mes anditeeyalvays ttiediat ob iitn clleufdte ohuetro t o

she I eft schoolé we're all still close toget

Ambreen met hefriends whenshé st ar t e d [IShegléscribed theethhicities of her

main friendship group a@t hr ee of t heme @& r ast ithregardstoeo of t
ethnicity mattering with friends, Ambreensaidéhd i dn't t hink it has a
whet her or not they | ike yoBBerdagtoned 8B8ut al ked a
they've never been discriminatory towardsaone made me f eel i ke | ' mé
friendship group Ambreeasag thdiln‘omieheré F ouereadsohave
called me out for my ethnicityé | think that
me di f $he samlwhen sélecting friend8 s ome peopl e aren't gonna

better about yourself because of the way you look, and some people are, so it's who you

choose to be friends with.o

Zubairdos fmieedswaaaeapar y wedndvermnacepting of him

and his religious beliefs. He is happy to share informdtienb o u t with shenaand

explain religious obligations such @sR a ma daannd, i oidirid why people observed these.

He noted his friend8 | e a r n &nd that thartcgneersatioiso pen hori zons abo

religions. o

Maliyahas @ d i v emd8 mD x faethdship group consisting of herself who is
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APakistani é a couple of other Paki driemani s, a

and thereisamixteofigi r | s .@and boys

Nabeel said he knew some of his friends fromfhlsa s t  meahing his primary school.
His friends of different ethnicitie8 u n d e r Bisreligiodsoobligations suchasf ast i ngo
and the reasons why he observes them. He fezfets on well with all his friends aid h e y

get al owihghimwvhelsdidéethnicity matterédv e r y withifriendd. e 0

Tyronesaidi| é fit in with my friends mainly becal
guite funnyé ki ndheygf umrdegrsd asnidee a | ot of st
that | ots olflergpatediTbeffacaée about everyoneé t
although this is somewhat contradicted later in RQ4, when he feels his friends could show

loyalty towards hin when other peers say offensive things.

5.2.3.3 School is a microcosm of wider society

Six participants specifically highlighted events in school impacting them in life beyond

school. Some also added more clarity than others on the impactpzfrtiemic closures.

Ambreen said that her SoB could be improved at school in the fufurmidiy be par ent s
aware of the kind of thingsé (their) childre
students 0 Shefiphoeghst have amdare mpaways avare of tharl e é
childbés behaviour at Whehlweofather resmondpdacteed t o at
selection of the Head Girl incident (discussed uridera ci st transgressions
b e h a v betow)rwhked a girl of White ethnigitwas selected, despite Ambreen feeling she

had made very significant contributions to school life, her father told her that this was s t
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what 1 t06s gonna be |Sh&kegpresseddisdppoiatmengwhilst @d Yy our

do alot of stufffoot her people, you don't, you can't,

At home, Ambreensaidhérgr andmaé mum and dad they all S |
understand most of Shewaslappy shewaslearningmpatn i She ak di
F r e n 8he was conscieuof the assumption that Asian people are expected to speak an

Asian language. Ambreen appeared to like the fact she could speak European languages

because they are not considefied s i an o Ambieencdaidahmswasj ust showing
people that evethough you might be Indian that doesn't mean you have to speak Gujerati or

you have to do I ndian things. You know, you

Farzana felt having friends of the same ethnicity meant she was not judged for the language

she speaks or fdrer family. Maliya found learning new subjects sucfidsu s i ness é r eal
i nter Shetsaidiigd. @ hi nk it r e albécguselstademqsscanfledrm | t he f L
about addilyoso need Shdappreciatas that stidents rom (tutbgeoups

have school council representatives such dsa i t landii € @ s 0 i @re clariged thad

faith representatives wefemore general rather than religion based.

Some students felt returning to school after the pandemic closures was npasitve

experience. Aleena felt quite comfortable and excited about returning to ichools s eei ng
all those peopl e, | f e e Itherkby #eenonstratingrai pbsitive c o n n e ¢

SoB.

Ambreen said that it wa® g o dadréturn to school lmauseii t was nice to see
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again and be able to ask Méaligasaidi et swgaés ki adso
more cautious and all that but good in a way because we weren't mixing (with) like

bubbl eséo

Tyronewadi mai nl ytoseatpspfyroi ends agai n andlthbughve norm
Aduri ng t hhewqldgodrimeiwithdis friendsfop| ay gameasd t oget he
Acoul d stil |l Tygronesedwdarkingi $ a benl homeé was a | ot t

bit more boring.o

Some studesttalked about the negative effects of Covid. For example, Farzana felt

behaviours where studentsioB r o wn  ewelenréated lésy favourably than students of
White ethnicity had worsened (as previously
She also thought theories on how Cotid t a rartd @aiceptions that Asian people were

spreading it contributed to this.

Zubairsaidthai Covi d was ( ubechuse tlikecouldrnot mteréicwe © h ot her
year gMaiyapaddfi 0t \arEgs becatise everything had changed and nothing was
really normal é diPafe¢iemnpaind sbheekpresteneces, t

or mirror events in wider society such as racism or negative effects of the pandemic.

RQ3b. Tell me about yo fellow students at school, and how you feel you get on and fit in

with them?

Research question 3b, sought to learn more about how BAME YP felt they got on with, and
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fitted in with fellow students, i.e., how their SoB was experienced with other stuskydnd
their friendship groups at school. Two key themes were derived from the data:
&onnectedness through shared experiendes @gisttransgressions as normalised

behaviours 0

The f i r sohnedtednesmthrouglbshared experiebicesolvseor | apped with Y
experiences with their friends. To avoid rep

students will also be discussed here.

The secodidstbemectbednessdemomesuaghteidf hewe YOG
negated if they weredated in less favourable ways, which in turn also affected their feelings

or MH.

The t hi radstttamsgresgonsdas normalised behavipuss was di vided i nt
themes. The first sub h e meism@s atraumad r e p o r dxgeriencedcby BAMEB t s

YP, and where expressed by participants, the impact or effects of racism. The seeond sub

t h e BAME r@presentatich de monstrated when participants

some way inadequate, noticeable, or has affected therhaailsor beyond.

5.2.34 Connectedness through shared experiences

This key theme overlaps across experiences Ww

by the dotted linén Figure6 earlier).

All participants shared experiences indicating theyedline connectedness developed
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through shared experiences with both friends and fellow students.

Al eena said she plays netthraleld witt hAlgdrerf ofrr iteer

said that outside of school, she, and her frighdlsu n g together. 0

Ambreen also valued pairedwaiki n Art or DT (Desi gwherand Tech
partners are sometimes chosen by the students and sometimes by the teacher and said they are
Acomfortabl e Mwnbtebn maialycsees two di leer schésends outside of

school. Theyiusual ly go t o tahdaneat upnvichrfrizrgs frtoro anethteh er , 0

friendship grouptogd s hopping or into town. 0O

Ambreen saidne of her best friends | i k e sincladngfirnt edt baadl other fiiends also

haveit he sameAmmht eersdasasi et wasfinit iné talkin
things and | i kireadingfitthhee ssaammeevatdmoighnkgbse 0s a me TV

progr ammes sathey camtalk abaut,theém at school. Ambreen appreciated that
when teachers did s eatnexttsomeoaeaysu havaernbtrgallyu wer e

talked to a |l ot beforeé you got to | earn mor

Farzana felt connead to her friends when sharing activities suchas goiogut too eat , O

goingfit o t h 8he felacorkfortable sharing something tifieyn a d(eeférring to items

such as Asian food) with her friends and this made hefiféeb p py . 0

Zubair felt includedby his peers and enjoyed activities with his friends such as watching a

Al ot s of mandfisewsi, mnactimdgps)gdingit o t owmeoonus occasi

102



aswellasgoingth e ac h ot h eHeddlso fonn sharmgansivers with peers in

Mathshelped them reach thdirg o aahdsthterefore supported a SoB.

Maliya said havingi s i mi | ar h o b b toées friemds tielpedrhér é1rfeel shie s 0

belongs and fits in with them. Like Zubair, Maliya thought that béirge | pofeach aiher

in leaning, such as helping them if they had misBesl 0 me tirhclass,ghelped her fit in.

She said thattheéy s 0o me tdidiné ® ine wo r k Malyafdterigaging irdsuch

activitiesi br i ngs us Skelaboweni gat Bet oot he plyam k or | us
t o wwith her friendsand a way f r owherestteywveoldi o u s t With aebakds 0

to working with fellow students in class, Maliya said they talk about things they have in
commonorcafir el adueghadi mov i e i v 6 whichfi b e csoémea ni ce

c 0 nv er Alhoughoganerally, theyjustget on wad tihn t diledowsd rtknrde a |l |

tal k. o

Beena values the support from frieidsvh en | st r uggl eS%he appreciatede d a n:
theiri r e a s s.uor awhceei f € e & i ntigeyfidpolvanndé s omewh®hee t o go

recognises thisisawaydfget ti ng out of that environment.

Students at Beenads sdélhoommuari ¢ yespevtiee@ houc
t i nwdioh they record and reportto school. Tliey r y t o g o andeamyyutwe ek en
activities. Beena saidthéypi ck up | itter, help the el derly
money f dheydollee manéy from their own local neighbours whkey feel safe

andthemigo to the | ocal t owhmeyalseshareotheraamchondi st r i b

interestssuchasbei ng part of a team in table tennis
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Nabeel appreciated that studefith e | p e airléssoast Horeexample, by@aining
something someone does not understand. With his friends, Nabeel said that sometimes they
Awor k t imglasg amcetmatthgyt al Kk about st ufTheysharedl unch a

~

Ahobbiesé the games we playé football teams

Tyronesaid shared activities with his friends includeéEc o ¢l ubé f orandhe env
Awor k on pr oHeatsd sees himfgreitehnedrs. 6o u tosiihdhen gofous ¢ h oo

to town together. o

5.2.35 Disconnectedness through difference

Thisthemecontrast wi t h ttlhentkheéemené&ss t hr oanglihks®mmhar ed
Gacismasatraumadé The theme demonstrated that when
participants by others, in particular, by some teachers or fellow students in negative ways,

there was a sense of disconnectedness with others. Consequently, their SoB was diminished

or negated and four participants reported this also affected their MH negatively, their

emotional welbeing, or at the very least, their thought processes.

Al e e ntumiios was an anomaly in that she reported anxiety not explicitly related to racism

or treatment by peers. Shesdid don't | i ke going outside muc
somethingé | think | have social anxyetyeée if
say | '"'m busy that day s ®Ghelprefdidhahghageotud what
myself and my familyé being inside your home

Ambreen felt the pressure in society of being expected to live up to stereotypes such as
Asian peopgi wa nttobegpmed doct or or nur se ammgwithi ke be i
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being thought to b8 mo r e bubsaid Herteachers do not do this. She was also unhappy

about the outcome of the Head Girl incident, where a student of White ethnicity mad bee
selected for the role. Despite thiggu Ambreen
can't c¢ o mp Waen Ambfeenrheard ®ff or withessed, other students experiencing

racism this left her thinking there might be occasions whgno u ekldike 'ydu beflong as

mu c h a s Sbeshiktmose.feelingswédien ot goi ng t o Iigdicatiagvay oV e
this is something that plays upon her mind. She said she shodldnatve t o have a v
the back of my head isektliiamgtme gét Whicinadisee t ho sb
shows that she iIis starting to experience and
religion occurring within the microcosm of school, and which may be reflected in the

macrocosm of wider society.

Farzana said thathenwe aréit r e at e d bedadsd offired mtnliycd ty or et he
t hei ritmakesyowfeei | i ke not hapangsaidtheoimpaat af thi$ wadie nt 0
Alowers your selesteem or seffonfidence 6 S h el asfdiedc tist you | i ke men

candét change the colour of your skin.o

Farzana said if a teacherwag i ¢ k i n pecamge ofmmg skin coloui,I t hi nk it wo
have aé negati ve i mpbacauseconsequentfigyuor @ neddeally at i on o

|l earning properly. o

When Farzanads Asian friend passed away duri
made on social media by a student at school, with no consequences, Farzana said, it can
Ahave a big i mpact omoyoonal médetalk héegbuhcan

skin colour or backgroundé it makes you feel
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are not SWhreportedlasing a friend had already eenp s e but then glso
experiencing this type of behaviour social mediawaé r eal | 'y, really heart
Li ke Farzana, Tyrone also comments on someth

can qlue tfe awherosgnieong lirings up your ethnigitf or no reason. 0

5.2.3.6 Racist transgressions as normatiseehaviours

5.2.36.1 Racism as a trauma

Five participants experienced racism either directly, or about a fellow student they knew at

school.

Aleena said although her Head of Year and most staff in schoofwgra i t e supportiv
some people in our sG&Checadipeophebesaygultkernact
|l eave you out of things be8hesaglliswasimopour et hn
common in Years Seven and Eight and does not hapmeh t en anymor e in our

Learning opportunities had been provided throfigh s s e mNdtably Aleeda said mo s t

of uUus have encounteredésome r avei'ale abbwmsne care ¢

Ambreen referred to an incident when she applied to be Head Girl; a position she was
nominated for. Shesaité 4 spacesé needed to be filledé H
Head Boy, and [Seereportedthdieda do fB deywhedvgreenonpnated

were alsoé coincidentally, doi ng asdehme wor k f
wonderedii f t hey had alfortheselposiibnéebef sekethego wer e
n o mi n auggedtingdfavouritism on the part of the teach@nsbreen thought that her

interview for the role went well and she described ow much | 6d damle f or t
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herfqual i fbc&€bhneeguentl y, she noftae dofoidtase 1 nt er
Adown fWhemmet.be results were announced, one
Gi r | rol e, so s hadfetlingd ntdd wehvaearb,oushanyouil d no
whether she did not get the role becaide’ m n ot  &heGdidrhér schaolamy.dha
AChristian teacheteashersanieheve' son®@8AMEOper ( me:
staff) col o8hesad the HeaddGlrl evhosvascselected fiva8h i and thed

AHead Boyds Christian, and the tbegheiss y Head C

Whitaédbreen sai ¢ utshhe manei acnentr efal i seé i f ther
you don't feel I|ike you belong, or éheyou don'
Athat's just, just partway oOvéeni ghd. ao, it'
Ambreen saidi | Sshouldn't have to have this voice a

to be Christian darmd geaettt é md oc h ibeling ikesgodhitbved ios | i k
to be something (else) in order to get somethinglyew White students would normally

geté. you see coloured Christiansandstafi Bl ack
interviewingn never asked for my ethnicityé. Il " m not
job) because (of). yjouws tk nao w hnoyu g hetl ipgri cocneés s é .
this is Pplars was!|l i émi 0i scent of what Ambreen
she did not get the rjodst owh ate aidt G rdagn e alte
your life. ®his suggests that her father also thinks that experiences, which felt discriminatory

or unjust were an expected part of a BAME pe

Ambreen heaied af e some students who arenot as
but nonel'vehadanyer s on al i n tSleerfelt ethnicity cid not matter.with fellow

students because she had not personally experienced any negative treatment. She reported
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Atherebs some boys in the playground who mes
P**iift hepBdoan or BRubshesaidtlaikthishhadbeget onveyed a bit
di f f e tobendnd iy reality thiswdst he White boys cal ISheng t hel
saidthismade herfedla | i ttl &€ hBhntd i haeé daed&lpdoingehatpre op |l e
coloured, or a bit different € |1 never thoug

implying that she does worry about this now.

Farzana sai d Asidne nf rinendd dtbaeratiestttawd @r r h § s a Wh
friends qiestioned and criticised the Asian giflwhy you ar e wearing that
nice on you. It hi n k anothar indidenbwhenlkamothdr giend ivi t h o ut
Year 10, who livedinthd n e x t tesherii p a 5 8 e dduriagnttee pandemiana one of

t hehitd st Wigestted on a soci al media story, th;
down; we need t o Fadzaraivas penpiexed ey saisd sadfil danth e m. 0
understand how likeinaitear ol doés mind yayicmag eveds tdor
then we need t o Theipérpetratohlest none & her Wihite frieide over o

this. Farzana could not understand why other students would still want to be friends with the
perpetrator. She found the incidénty u i t € i ahgtéome of my friends has passed

away and she hadtoheirs omet hing | i ke thaté just becaus
et hniSheshigthiowas r e al | keartbreakind Suybsequently, Farzana said

Aet hni ci t y wihdetlotv students.aartanoatwas concerned because this type of

i nci denytouafkees!l fAa bit | i ke downo and Amakin
because you'Fae zaota Whisber@ported hHelhat she ha

foodeé. inkeabhyg she r ediscgmnatmgg sbehnsi bsra i

Maliya reported she had not personally experienced racism but did share the experience of a
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friend when they were in Year Seven,whd el t a bit judgedndthe he wa:

perpetrédors werei Br i t i s IBShe repbntedtareincidient during Physical Educdtioma s

something to do withé passing the ballé | th
you pass the ball? Buté in an accfefndnded. & he
Tyrone talked aboutthgss t r ug gl es . . . a@finbt beinp nderstactl bysaé h av e 0

majority of White teachers. He spoke about his own pergosat r u g g d e alatisd A

like beingBlack, | have the Afro hair, and peogkvays like to@ u ¢ hHe idéntfied this

wasiil i ke a microaggressioné it can be quite h
all the timeds doing it. Then it gets quite
t h aHe.sad his friends dil u n d e rt shtaahdsmetimes his friends supported him by

telling other students not to do it. Whilst this support from friends was evident during these
incidents, later in RQ4, Tyrone said he did not always feel supported because his friends were

often stilli gtu & ntad perpedrators.

Tyronesaidia | ot of my peers are quite offensive
not always the most educated (about) these t

hear peopl e s ayi nigeshared @&racstfiintidem beihadexperienced the . 0

day before the interviewi | i t er al ly yesterday | wasé wal kir
who wasn't Black err, whil e saying the N wor
shockbegaosdiyquo know | ots of people say it, you,
it's like, 6cos you can't real |l yHewaidthatt hat ar

students who did this could befdfa n y Bympre explained how racism was not always
explicit and that sometimes some people (referring to studerdsp n 6t say t he wor

they say, the first like, but few letters, as if they're gonnasayit r ef erri ng to t he
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andiacti nhgatasi sinf' tt, | i ke al most as bad 6cos tF
He said he hears thisa lar@thatitwasiqui t e hard to not see som
saying these of f erHssawnfei ts twafrfi e sné ohuorw sbcahdo oilt. o
would say most people, all, all people, all people of colour would experience some form of

racism at, Tehte myatgdgcehroelc.hded Al e e nianboss tv ioefw,u s¢

havee ncounteredé some raci al abuseéo

When asked if he thoughtheticity mattered with fellow students, Tyrone sdid, t r eal | vy

depends on who you are O6cos some people that
know them that well, it can be a bbngtupwei rd 0
Tyronenotedii t can affect how some people treat vy
around | i ke other people who are a When mor e
| asked how this affected him,hesédid t can be quite ayngtopwe ng, 0O
your | ife and then someone wil/l bring 1t wup

but i1t's alwaysé slightly annoyingéo

5.2.3.6.2 BAME representation

Six participants alluded tack of BAME representation in school, in staff or student

numbers.

Aleena had seen more instances of racism from students in Years Seven, Eight and Nine.
When | asked her what she thought the reason for this might be, she fephedy be it "' s
because f t hey comehatfdddmot bkawe oinmwgreig e opnl AG i a

or other countries, they're not wusedSheo it I
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sadil think those years you're ju'sfustmae e i mma

mature. 0

Ambreensaidiseei ng | '"'m not t he onl yelpseetofechlike s di f
she fits in more at school. Sheséid her e' s no proper (permanent)

suggesting that she was not always understooWBAME teachers.

Maliyasaidshehai not really seen any Asi arShet eacher s
sadiit here has been some supply teachers and s

English. o

Tyrone said theravere only a few YP wh BAME backgrounds in his school, afidt h e

maj or i tylncontraline stasBd acks | i ke one of the err
ethnicity peopl® He said consequentlfi,i t can be quite hard for p
racism and its effects. Zubair alsos@id her e wer e pr e ddsmiaanl@sot | y mo

school, as did Nabeel.

Reflections

Some of thanost challenging responses from participants presented within the them
Oraci st transgresavionsr asonbomaéex smpull ¢
oracial slursé and said omost of wus h.
shared that when a BAMHriend from her school passed away, she experienced abu
soci al medi Musluicmdasgomen,e oneds downg
Tyrone reported racism such athe N- worddand that one of his struggles was that he
has O0OAfro hairé people always I|Iike to
degree of empathy butould not voice it openly when participants reported these
incidents. | also felt a sense of helplessness that | could not offer more direct suppo
that moment. | feel the latter was ethically appropriate under the circumstances as |
not want to influence any further responses. Once the recording had stopped, and
during the O6checking ind conversati oln:
was able to ask if the young person needed any further support. | also pointed out tk
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list of helpful organisations which | hadincluded on the information sheets prior to the
interviews. Admittedly, there were elements of what was said that | found triggering,
related to personal experiences of racism. Whilst the latter felt challenging at times,

also felt privileged because the participants had shared their experiences so openly
that the research was providing a space for their voices and experiences to be hearc

5.2.4 RQ 4 and related themes

R Q 4 What&changewould BAME YP like teee to improve their sense of belonging in the
f ut uwasréframed for student participants@dh at changes can be mad

your sense of belonging at school in the fut

| also gave participants the added option of including anythingfétieghat was happening in
their school and that was working well in their response to this question. Two key themes

were identified from the data as shown in Fighiteelow.

Figure 7 Final Thematic Map for RQ4
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The themes interact, for exampgles af e s p a ¢ eosld e dedelopeld & schoalsd

provided BAME stidentswithb cul t ur al |y sensi t iaadeconeedkselyc at i o n ;
ifstudentshad cul t ur al |l y sensi t iavsehodd, theischeodl ¢oolch a | expe
created s af e s p a c tostheialeathing Il claosedosséparate the themes, i twde

provide a more focused discussion of them.

5.24.1 Safe spaces and places

524.1.1 Relational approaches foster a SoB

Four participants directly said relational approaches were particularly important to them.
Although it could be argued that this is implicitlyggiested by other participants. Aleena felt
that when some staff at her school fagied t  h leetapse ldoth herself and her friends

could seethatthiBs howedé support to the Muslim commu.]

Ambreen showed insight into change processdst c ovme $ od@ mi ndset é pu
everyone's mindset and interactions together to see if they have any opinions or

di sagreements about your ethnicity or how yo

Zubair liked having a place to go with his friends$i P h i | o s o \wherg thay Lsedt®
watchmoviesiwhen it wHeslsoi @amjno wgd ot eam lbrdi | di ng ac
appreciatedi al | ét he hel p WwWhonohafound t bt seuapcphoefytaév e . 0

said that if perpetrators of racist transgressions were dealt with appropriately and

other BAME studentd§ d on ' t h a v ethen iowolidébéi a1 lo &at sshioad, e r 0

suggesting that this would create a safer environment.
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5.24.1.2 Fairnesse qu al i t y ;basedmifferettiales c e 6

Six participants commented on this theme. Aleena indicated that she would like more time

off for Eid rather than jusi o n e wdiahyslie feltwaé u n f lzecausédi f or Chr i st mas
you get t wAmbreea felkhere shdulld bedess stereotypical expectations of

people from different ethnicities, such as thinkingniogts i an peopl eé want t c
d o c t Ambreem does not want that expectation placed upon her because it negatively

impactshefi ment al heal th. o

Ambreen suggested parents cofildha y play a role in creating better conditions for

belongingness bii b e i n g obwhat thedr ohildren said to BAME students at school and

t heir dhitltdrteamdés $he alsa felttisat sonteenres tlverere
assumptions that just becauseyomi ght be I ndian that doesn't
Guj erat. or havandtthafi Aoi d mgdiamethumpesved t o d
that AChristians égo to Chur dhbrdesuggestingshar nday

would like to see such stereotypes dispelled.

Farzana said change that could be helpful at school to improve her SoB at schodi i #hat
should be treated right, and the same, evenly.. just because you're different, you've got
different et hni cityé you don't need to be judged

p e r s o nShé was rgferring to both teachers and peers.

Beena said the introductionéfa st ud e i soaurediyl @r ougouldn t he
helpheducaplee pen di fferent r el thrgugloenjeyablecul t ur es
Ashar ed é e xFpreana sadtiere shouddes er i ous cmsequenceso

perpetrators when theydonsdoitagaico dents occur, soO
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Tyrone thoughfi s 0 me t eeedthiteke & f0i approachtoth@ puni shments ag
some of the kids, because a | ot ofasked mesé t h

him if he found things improved when students received consequences. Tyrone told me that

1]

it migmgenobheichavi ewpoints fullyébuté it he
err offensive stuff being sai dsuggestimpund stude
consequences are a deterrent and can act as both a preventative and protective factor against

racism, potentially creating safer educational spaces.

5.2.4.2 Culturally sensitive educational experiences

52421 Role of teachers

Six participants particularly commented on tbke of teachers includingreeedfor

improvingaspects of e a c tukurals€odnpetence skills. Aleena reported when Year 10
examinations at school fell within the Muslim religious observande®Rfa madané one of
the teachers said to usé yaodshedadrhditheybamlv e t o f
t he s ameThdswderdfelEthephadtorespondandsay ou do have to fa
Aleenasaidi!| don't under st a itk Physical Eduvaton teacherealsd o f a s
toldstudent$il t 6s your <choi ce t.o8héedainedthatddtwds® u have
White teachet hat s ai dAleena saidi stoomeu st.etacher s need to ur
mo r dleeda reported another teacher told studénts,h e Si xt htaketheirm had t o

fexams in éRamadané. So we had to tooé. it's

In cortrast, Aleena also reported how supportive other staff at school could be. An occasion
where she particularly appreciated support was iheno me t eacher sé. f ast e

days i n $hasadthaiinHe adt eacher é st art addofYeaar | of t |
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was | i ke with the Headt eauhaWit hepwyédo aintd ¢ her
Despite the fact that students wérdc i n d a uiscandstillbeli ai s hoack and sur g
When | asked how this made her feel, she said both she and her frieide felpp py and

p r o wfdh&ir teachers.

Ambreensaidit eacher s need toedudating studentaabautrfiesnt ersusgog | e s
and pr emtBAMEstdents faceandexplai not everyone feels th
everyone iSs mdil fafr é ry e nitthiakisanee teachessanischool, they need

to... change their attitudes towards the stu
Shesaidit hat wawled al igk eFatzand wapworiddthati f my t eacher
was just picking on me because of my skin co

on youré educationé you don't really |l earn p

Zubair suggested schools could hiejpcreatingdi s e par at e roomé where yc
wor s hi p y omeaning thdt hegvoutd mppréciate a prayer room so that all faiths

could worship there.

Maliyasaidi di f f er ences in et hni ci tane taugbimrfi Yjeuasrt 1rOe | i
and ibtlosubjectsi RE (religious education) or PHSE
e d u c a tSheaconyequently suggested f t hey i ncluded more abou
Y e a r it n@y be helpful becauset hat ' s when peopleé see ot her
to them, and then that's when differences are acknowledged, and maybe, you know, in a

hor r i b linsightiully guggesting educating students on these topitisreasuld prove

beneficial.
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Nabeel said he should not havedite x pl ai n to every teacher abou
f a st Rather,.héfelt histeachdiss houl d under stoafinvdh ywhly wadnm ttic
have holi days andthdfishbol shautt urslerstahd mbore about my

r e |l i gTheveby, indicatinghat the role of teachers in school was importartim. He

felt this would makéi s ¢ h o o |  Ifor ff fee lelacsw eB AMMabesltalsodvantetd s . 0

to know more about other ethnictieshowing that he was willing to learn too.

Tyrone wanted more of his teachergitgg o t o t h e wWhanldéaling with stdgentsi t y o
who exhibited racistdii b a d vHe delieved that because the majority of teachers at his
schoolardi Whi t ¢ é dtomé t really get the situations

because they lackédi nsi ght on the actual struggles t he

5.2.4.2.2 Culturally sensitive students

Five participants thought developing more culturally sensitive studes¢ti@bl would

help improve the environment, in particular for BAME, if not all, students.

Aleena said that when racist incidents occurred in schioelv er yone €é topi ed t o
and everyone basically | earned aboutSheet | i ke
reported that BAME students wdiies u p p oof this appeoach. Aleena said that students

did not wear Asian clothes to school for celebrations. Interestisléytold methadi peop | e
fromé our Db(theuse@fi o uindicdtedthat she had the same background as

t he r es e arntakedun pfthe people fram that background wearing those South

Asian clothes, so it's basically discriminating agaiest ¢ h  dAMhéné asked Aleena

what she thought the reason f wmaybeithjusshavng ght b
a |l augh or making someone uncomfortable. .. I
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someone wear i n$ghe saidhiattonegersors hadvmim Asian clothes once to

schoolandthai peopl e gossi ped about that person. o

Ambreen saidhat it may help if studentswefiee ducat ed a bit more on t
pressures that coloured students feel and maybe try empathibingta  nvwhend asked
her how she could see tifate d u ¢ ahlagpening) she was clear about this béirtg h e

teacherso6é job. | don't think students are go

Maliya said that ethnicitfi i s i mpnderntsaf impraving her SoB at school in the
futurenbecause ot her mayadapavdemd ts t autdreenrt speopl e t hat
She said that things suchfasa | i t t | may areve leelpfbl,|agddhat the school could

also play a role in sitting down thistudents and sayirigi t ' s not okay to say
bit weird with them (BAME st u$hewantsd)studerdsc a us e

tobeabletsisee your point of view instead of just

Beenasaidi we coul d educfateer epneto prleel iogni odhns, cul t ur e
could teach each other, educate each other on erm what foods we eat? And how that erm is
part of oBydoingsbshesailitypwuo |l earn new skills and h
experiences so when you visit a new country on holiday or something, you can erm just erm

explore that.o

Tyrone said the school could providlea bi t more | i ke education on

peoplesaythat an be offensiveé. Li k eWhemaifensiveg t al ks

things were said, he did not always feel supported by his friends becaugevtheyu | d st i | |
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g ui t etotha perpetrator, whichhefouidq ui t e aHesadfiil n @ m@e ct

l oyalty from my friends. 0

When considering if ethnicity mattered in improving his SoB in school in the future, Tyrone

deviated slightly, and rather than answer just yes or no, he gave an example of culturally

competeneducation. He said |  d onkit'stgonhatully eradicate a lot of racism in our
school but 1t woulHeséaihde |fpl idonbet Ireesasl loyf siete 0
everyone's points of view as | ots oHe peopl e

explainedfii t ec agquibt e hard to err make them unl ear

it could be possible but 1, I don't really s

5.2.4.2.3 Improved representation

Three participants in particular spoke about the effects of the lack of BAME representation in

their schoolsAleena said that she saw more instances of racism from students in Years

Seven, Eight and Nine. Shesdidmay be it's because if they cort
not have many people from Asia or other countries, they're not used toegd geing with

people from tSheoemsmned bubhrnkstbose years you'r

but in Years 10 and 11 you're just more matu

Ambreensaidiseeing | '"'m not the onl yelpsineetofechshe s di f
fits in more at school and felt reassured that she wouldtoe di scr i mi nated ag

environment where |I'm supposed to study and

As discussed earlier, Tyrone said in his sclipol h e maj o r Cdnsequentlyi Whi t an o
be quite hardfop e o p | e t o racisndaadits dffects.d o
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Reflections

This question served as a way inviting participants to offer any solutions or ideas

based on their own experiences of belongingness and how their SoB may be improv
school in the future. When Ambreen talked about the assumptions some people ma
he being able to do ol ndian thingso e.
pressure she felt, based on my own life experiences and therefore was able to empse
When Tyrone spoke about wanting some
"puni shmentsdé against r ac iSe, mveyowfoundehatp

students who have had, erm, as you've
things |ike that, do you t hi nkhenhhreflected
on this | noted that whilst | used Tyr
oconsequences6 to my question in an a-

thinking children are learning and perhaps relational approaches such as considerin
the consequences of oneds actions agal
seen as racism, were likely to be more impactful than a response deemed to be a
Opuni shment .8 | think the | atter was
trainee EP who is accustomed to reframing things with the thought that reframing
language can enable morngositive outcomes.

Participants6é final thoughts on belongingnes

At the end of the interview, | asked participants if there was anything else they wanted to add
about what belongingness means to them. | thought this was a positive way of ending the
interview because at times they had been talking about some challasgews of
belongingness. Their final thoughts on what belongingness means to them are captured in

Figure8 below.
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Figure 8 The Meaning of Belongingness

E
™ “"Belongingness, “means feeling equal to evervone, and so our wealth doesn't (matter), race doesn't

. matter, looks don't matter or anything, " and "feeling comfortable talking to anyone without feeling...shy. "
E Aleena
E:."\
N “Belonging means, well it encounters all of...how you feel towards your teachers, and if vou feel ...
I discriminated against because of what you look like ... belonging 's important and make sure you don't
-\ overwhelm yoursell with all these expectations. So it's hard to be perfect at belonging bul it's not
M impossible.”
e Ambreen
)
@ “Belonging is when you feel like you are safe somewhere, and you are happy like and you don't feel like
F vou're judged.... just because of your skin colour, or your culture, or your ethnicity.”

Farzana
B
E “If [ had to define what belonging means to me, it would probably just be... to fit in... with people, fo get
:L, along with people, to understand one another, support one another " and be “tolerant of one another. "
D Zubair P
N o - . : - . o
i~ Belongingness is “about being included mainly... I think belonging is sort of different people... just being
b one... you know being different but just all getting along... not really making a big deal of being different
I or from different backgrounds... just putting those to a side and just being friends as normal... because if’
- not, obviously becomes horrible and harsh.”
M Maliya
(] g
X 7
N Belonging and fitting in means "I don 't think ethnicity matters as we are all from the same background..."
E suggesting “we are all the same (human) race. "
o= Beena
i — S g
S
“If teachers were aware of our ethnicity....then I'd feel more a part of school.. I'd fit in more.”

Lital

- Nabeel
@
W Belongingness means “finding people " who “respect and value you for who you are...you get along

) with... Sometimes people... reacted fo like offensive stuff around you... people who... were my friends,
Q they wouldn't really care... about the person saying that stuff... and they would still be quite nice to them,
1 and it can be quite annoying...J ct more lovalty from... iends ™

i q VINg .4 EXpe Hpalty my

. Tyrone
N
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E
Q o
P
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6 DI scussi on

A...To bring about change, you must not be a

fail to try. ..o

- Rosa Parks

6.1 Chapter Overview

This chapter discussése findings reported in Chapter five. It begins by acknowledging

Braun and Clarkeods (2021) preferred way of w
was taken into account, whilst still retaining a more traditional, separate discussion section.

Next, is a brief recap of the purpose of the research and the definition of belongingness.

Foll owing this, the research questions (RQs)

responses and some relevant literature.

6.2 Retention of a separate discussiosection

The process of writing the analysis or discussion was dynamic, i.e. constantly being modified

as | was writing up the findings. I acknowl e
appears to be some incongruency between traditional reptrigraaonventions and

reflexive thematic analysis, in that the forregpecta s epar ate results or
and the latter allows for combining contextualisation of the results or findings in a discussion

section alongside the analysis.
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Braun and Clarke (2021) recognise that reconciling the issue of placing the discussion section
alongside the results or findingsd section,
students, and whilst they may prefer the latter format, they depeaifically address this

potential issue. In order to take this into account, | did originally write initial discussion notes
under each separate RQ whilst | was reporting the findings. These notes were then transferred
to this separate discussion sectand expanded. The decision to retain a separate discussion
section also supports potential future publication formats pursuant to this thesis such as in the

form of an academic journal article.

6.3 Purpose of the research

The research had the following afpurposes:
To make a contribution to research on school belongingness in-ttf& 11
yearsd age group. Research in the school
spare (Slaten et al., 2018) in general, and much sparser for YP of BAME
backgrounds.
Tosscertain factors affecting BAME YPO&s
experiences.
To give a platform and voice to suppressed (BAME) minority voices (De

Tona, 206).

6.4 Structure of the discussion

In the discussion, a decision may have been made to discuss a theme in more detail within a

given RQ even though it overlapped with another area in order to avoid unnecessary
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repetition. The structure of the discussion attempts to complement the stoid¢hee

findngd section, i.e. discussing the results pe
Stating what can be |l earnt from partic

Linking selected relevant literature from the initial literature review to

participantsd responses.
Incorporating a few examples of pertinent new literature.

Including my own reflections, as appropriate.

6.5 Definition of belongingness

At this point it is pertinent to revisit the definition of belongingness as per the literature
review at the beginning of this thesis.

Belongingness can be defined as how a person experiences personal involvement in their
environment (organisational relanship) or system (cultural or natural) that one feels

fundamentally connected to or a part of (Hagerty et al., 1992

6.6 Discussion of the findings

661 RQ.1. How do BAME students experien
i n, & i n theiedchmal? on t o

Belongingness expressed through social identity

A persond6s social identity is drawn from the
(Booker, 2021, p2 4 0 ) . Both social and personal i dent i

and individualidentities are all mutually activated within educational settings (Booker,
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202]). The theme of social identity, derived fromfparci pant s6 dat a, was e\
belongingness was positively experienced and when a SoB was more challenging, and was
paticularly conspicuous when participants discussed ethnic or cultural differences, or their

experiences of racism.

Being part of the school community

Five participants exemplified the activities or a school ethos, which helped them feel a part
of, and belong to the school community. Activities that contributed to this aspect of
belongingness included participating in schdad p o (Aleemaand Zubairf} s wi mmi n g
and ne(Aldeaa)idt,edam bui | dEubgr), exttaturriouiartclubs suoh as

A ¢ o o k(Maliy@)pand having lessons with friends (Farzana).

For participants, a supportive school ethos may be comprised of the following consponent

Not experiencingi any di scr i mi rAeena)iyf eked h an\gi dthrad you art
S a m@drzana), and that you haltee g u a |  Zubag)hThis inclideg feeling supported

by fellow students, such as congratulating one another when thvegldandi b ei ng on t h.
s a me hnd sharingdthe sanfieme n t g4ulbair) yas this helped develop mutual

understanding between fellow students. Teachers supporting studenispvithr s o n a |

ma t t @arzara) was also appreciated.

Like Farzana, Tyroneoiced the importance of being respected at school. Tyrone's comment

about being respected for his choices evenifhisfri@ndson' t necessarily en

t h i nsbosvs maturity and awareness of vital life skills, and in a sense also links to the
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G nextricability of theneeandearmrey:abost celatomrships asmpdrte r f a ¢
of everyday life. Feeling integrated as part of the school community, and feeling you function

asfi o n e ¢ o niBeana)iistaly iportant concept also rooted in social identity theory.

Social identity theory relates to how membership of a given group provides a person with a

sense of self (McLeod, 2019). Social identity theory states that when group interests are

conflicted, not only can integrated relationships become antagonistic, but they can, in turn,
heighten an i ndi vi dufailghd o apded astheifpositive sense of wi t h
attachment to itTajfel et al., 1979, @33). Social identity they states that individuals tend

to interact as group members rather than their own characteristics as an individual, or their

personally held relationshig$ajfel et al., 1979).

Being part of acultural, racial, or ethnic group

Feelingii c o mf o Amarben)eadd at ease is linked to an increased SoB and featured in
sever al participantsd responses. Some partic
whom they shared a cultural, racial, or ethnic identity. Finding security and safety within

yourown cultural, racial, or ethnic group occurred for several participants and was expressed

in different ways. For example, inviting parents into school to celebrate religious occasions
suchadi Ra ma d a n (Aleeda). Helpohgothers to understand religimbligations,

such as fasting (Nabeel) supported a SoB and the development of a community ethos.

Being part of your owii ¢ 0 mmu helpstygudknow youii c ul t ur @ubairfamdb t s 0

beingopentdi e x pl or i ng d iwithowt beiagjudgementdBeena) aswell as

integrating home: school events, demonstrates that there is a place in school, and in society,
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to facilitate your own culture. Therefore, being part of the wider community beyond your

own, and participat i mdethhicitycamanddo, axistn f ai t h, 0
In addition, respect foryoudr c h oi ¢ e s oTyrone)ristingoortarg ih ensudng your

right to autonomy, and wh&teciandRyan (2000y ef er t o taselfoneds ri ght
determination DeciandRy a n 6 s (-de@réniddtion sheoryfrecognises there is a

relationship between autonomous behaviours and belongingness, which in turn, can support

academic success.

It was important foseveral participants, as referred to above, that their cultural roots and
choicesjf not celebrated, are at least respected in the school environment in order to foster a
SoB. CraggandKelly (2018) state that when educational experiences are supportive they
can promote school belongingness. Furthermore, such experiences support the forming of
positive school, socialisation and learning schemas, which encourage students to obtain new

learning experiencefAnsari, 2019).

Maliya changing her mind during the interview about ethnicity mattering at school after

sharing an example of racism experienced by her friend, demonstrated that she realised this
experience meant that ethnicity matttreand had negated her friend
Mal iya question what other students might th
indicative of the precarious position BAME people are in, including fears that challenging

racism when seeing it ppening to others in a workplace or school, may direct a
perpetrators6 negative attention towards the

target.

Racism thwarts belongingness
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Experiences of racism

These experiences also link@oitical race theory (CRJT (Bell, 1995, fronp. 22) which
stemmed from the work of legal professionals such as when civil rights litigation stalled, and

there was lack of effective racelated reforms.

The theme of racismlso interacts witlthe6 r @ If e t e & KQ2eas Hudents speaking

about it showed the interconnectivity between their experiences of racism which they felt
demonstrated what belongingness meant to them, and feeling their teachers needed to be

adept in dealing with racist transgs#ons. In addition, the theme of racism also connects

with a later theme in RQ3B,r aci st transgressi omawwhbs!l nor mal i
considered putting the two themes together under RQ3b, the fact that participants had raised

it when asked whabelongingness meant to them at the beginning of the interview merited

this theme having its own place, and demonstrates that this was something at the forefront of

some of the participantsd®é minds.

When Maliya changed her mind about ethnicity matteinngeneral at school after her friend
experienced racism, this demonstrated that upon reflection ethnicity mattered to her. The
incident, where her friend was asked to pass the ball in an Indian accent by a student of White
ethnicity, made Maliya questiomhat other students thought about her, and her own

ethnicity.

Maliya reported the friend who had experienced racism was sent home. There was a sense of
resignation regarding consequences for racist behaviours. BAME YP have come to accept

there is a levedf racism that they experience as part of their everyday life, as well as a sense
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of helplessnesis that they feel there is little they can do about it. This incident of racism
echoes Ambreen and Tyroneds Severaglefthe ences, di s
participants indicated there are insufficient consequences when racist transgressions occur at
school. Aleena was unsure why a victim of racism had not reported a racist incident to her

Head of Year. Maliya's commentabéut hat 6 s hp rirdf¢yriogtotmi c i t t | e
speescthubgdent s received about a racist inciden
was a performative action rather than a lbeign resolution. Tyrone also voices similar

concerns which are within RQ3b below.

Farzana described an incident when a Muslim girl had started wearing her headscarf (a

religious act/observance) at high school and her White friends questioned why she wore it

and told her that she looked better without it. This was reminiscent of the msorotthe

Western world being reflected in the attitudes of students within the microcosm of school.
Ambreen said racism was not reported by her friend because she didvtnt t o cause

d r a mmplying a fear of potential repercussions.

Whilst Aleena, Maliya, and Ambreen, to a degree, had not experienced racism personally, |
wondered if by reporting it being experienced through a friend participants tried to place
some distance between themselves, the perpetrator, and the victim, as well thisagting
protective factor to guard against the same fate (experiencing racism). This interpretation,
derived from this research, is further strengthened by the voice of the participants, who whilst
negatively affected by racism, were unable to directly ehgk either the perpetrators, or the
teachers, for the racism experienced and lack of strong actions and sanctions against

perpetrators. This included Tyrone and Farzana, where a sense of frustration, if not
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helplessness, is expressed because they fgltdrot challenge racism; this is a heavy

burden for BAME YP to carry.

Conversely, | also believe it should not fall upon victims of direct or indirect racism to
challengeaacism:rather it is the responsibility of us all. It should be a societal nootn,
merely listed in organisational policy, and supported by more effective actions when it
occurs. ldeally, racism should be prevented by regularracism work and antiacist

practice by education professionals.

Role of teachers

Farzanareferstoei ng treated di f f erethmcity ¢ boolor@Eacmer s
herskin 0 She hi ghl i-gchoolprobler but atsmd sycietal missue. kVhite and
Whiteness generally have positive connotations, attributable both to Westeresiedies

and traditional Asian beliefs (Li et al., 2008) around beauty and even intelligence (Abrams et

al, 2020; Li et al., 2008,). A pursuit of Wh
be disempowering for seekers (Li et al., 2008) or pedptelour who aspire to it. The

desire for Whiteness or proximity to it, including by people of colour, also manifests in

cultural beauty practices such as having fair skin is a sign of beauty (B&ektesond,

2020; Oyedemi, 2021).

Tyrone also felt thiahaving a majority of teachers of White ethnicities at his school, and the

lack of representation of peogieo f ¢ onl the staffomeant he felt less understood, and

consequently less supported, when racist transgressions or racially motivated negative
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behaviours occurred. Teachers may not be taking into account that BAME students may

already be affected by historical racism in addition to experiences in school.

Since the Brexit referendunmcreasingly racialised negative narratives and racial imglpf
BAME YP (Farrell et al., 2020) now present as more dialogically mainstream. Farzana
experienced elements of this on social media when her friend passed away, and a peer of

White ethnicity suggested killing Muslims.

Inextricability of the home: school interface

Al eenads s c ibasedlbut has a magiity of South Alsian students. Her school take
time to celebrate events she values such as Ramadan and Eid and include parents and carers,
which connects the home: school communities, thereby strengthe8ig§. &arzana,

therefore, appreciates the inextricability of the home: school interface.

In Asian communities, socialisation events, in particular family gatherings, are a high priority
and a valuable part of family life. | know this from my own expeareerSocialising with

friends does not always take precedence, demonstrated by participants when Maliya
recognises, and accepts with good grace, that her friends cannot always socialise beyond
school because they are with family. This is reiterated by Aledthough she has the added

c hal | esoagpkanxety 0 A

Ambreen values life skills taught at school, especially in Science, which she feels equips her
with portable skills for her future career.

childhood, in her reception class at school, and her paremisdingher of this incident,
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demonstrates these incidents are hurtful and traumatic, and etched deep into the memory of
her parents because they saw their child suffer due to colourism, sométhicansot

control. Consequently, the mental representatibwgeck & London, 2004Ambreen carries

into her future may have a negative effect on future competitive situations such as applying

for a promotion at work.

6.6.2 RQ.2. How do BAME students feel schdastaff affect their SoB?

Role of teachers

This theme also encompassed developmmeaspects of cultural competence and teachers
awareness of it as part of their roles at sch@llture has beeviewed as a dynamic process
linking the past and present. It is, in part, sculpted by historical, socigbaditidal contexts
(Whaley & Davis, 2007. Cultural competence can be defined as possessing the capability of
understanding, appreciating, and matting with people who hold different beliefs or have

di fferent cultures to oneb6és own (DeAngel i s,

Fairness, eq-basedidiffeyentiala nd O6r acebd

Farzana feels aggrieved at the differential treatment she feels she receives from some

memberof staff. However, regardless of whatever intentions a teacher may have, it is

concerning that a BAME young person at a British scho2DR22 expresses such strength of

feeling about differential treatment from teachers who perhaps lack elements &l cultu
competence and awareness. Farzanads percepti
treated equally and not being White +tesults
based differentials existing in wider society.
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Attimes, itwas difficult o s epar at é at hemetslse me qbasedd t vy, and
differentials 6 f r om trhees pehcetmef oorf rdeak wag theocasse ford\bdeel g at i «
who felt his teacher should understand fasting is a religious obligation and not eating or

drinking could diminish his energy levels, for example, in Physical Education.

Tyrone felt that when racially motivated transgressions occur his teachers do not take these
seriously enough, and insufficient effortwasmade o change t hefemngr sonés
to changing the person's negative attitudes

racial communities a belief shared by Farzana and slightly echoed by Maliya.

Wher e student s-basedldikesedtials teachets did motae appear to
either understand or respond to racist transgressions in a way that BAME students deemed

fair and equitable.

Both Tyrone and Ambreen appreciated the quality of History lessons was improving, with
better representation of the role of BlaclidaAsian people in cultural history, previously

presented through a Whiteajority perspective. They both viewed this as a positive change.

Some participants felt aggrieved that teachers were either unfairly showing favouritism to
students of White ethaity (Farzana, Ambreen), or failing to understand or address racist
transgressions appropriately by using tiiefr u | | ¢ @'prand) to implenyedt sanctions.
This left participants feeling a sense of injustice and upset because they felt subjected to

negative differential treatment, consequently diminishing their SoB.
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When one considers theories suctMes s | ow' s hi er ar &Mbsiow,4943;, ne e d s 0
Maslow, 1958) which highlights concepts such as the need for safety, belonging and self
actualisation as I mportant, participantso cl
concerning. For example, se@lttualisation, for the purposes of this research, doild

considered as YP achieving their full potential, at a level expected of their White counterparts

in school, and which has been conveyed by some participants as important, albeit not using

this terminology. Some participants (such as Ambreen, Farzarad)felt their se¥

actualisation was hindered, on occasions due to lacking a level playing field, i.e. not being
afforded the same opportunities by their teachers as their White peers, to learn to the best of

their ability, or being adequately supportedh e n -basel diffedentials or racism are

experienced.

Respect for religious obligations

Part of belongingness is having a sense of p
as cultural systems which are a fundamental ptagértyet al., 1992) of who you are. Our
perceptions of belongingness sdteezm d2p@olod )f eel |
our environment. Zubairodos confidence that hi
religious obligations is evidence of this. I
negated, when his obligations to fast during Ramadan negneally understood by his

Physical Education teacher, and when no allowances were made for him feeling less able to

physically exert himself.

Safe learning environment
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Relational approaches support SoB

Whil st consi de safedegrh hlg e e h b @md eviretnds or &0d © include

a single sukk h e meelatmiial approackss u p p o r tlwas iniBatlyBindécided.

However, | think the single stiheme was justified because of its importance to some

participants. Understandably, itudd also be arguethatthed r o | e o fformspadaafh er s 6
absafe |l earniamgd emsvigwnmentthe t hemes overl ap.
responses indicate that feeling safe at school, as a BAME studend legitimate concern

for them.

The intersectionalitypetween the two key themes for thisRQr ol e o fanda saéec her s 6

Il ear ni ng esnmportand becaesa goténtially each theme facilitates the success of

the other. One would expect that students of BAME heritage can expect to be treated with
understanding and fairness by their teachers. It is right that they expect, unconditional

posiive regard (Wilkins, 2000) not only for, but from others (Rogers, 1951). More recent
research argues that peopledbs expectations n
(Williams, 2020). Linked to thiionscanvary r esearc
according to different ethnic groups, and there is a mismatch between this and the lack of

differential behaviour that is seléported by teacher&lénagan et al., 2020)

6.6.3 RQ.3. How do BAME YP feel fellow students affect their SoB?

RQ3a Tell me about your friends/friendship groups at school. What helps you feel like you

belong/fit in with your friends?

Commonality of o6éraced/ ethnicity/ culture pron
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Faith as a foundation for belongingness

Connections made through shmayithe same faith as some of their peers made students like

Farzana feel safe and free from discrimination or judgement. This is understandable because

Farzana speaks a different language (Urdu) at home, and she may have cultural traditions
with her family, or religious obligations but feels uncomfortable sharing those with peers of a

different ethnicity.

Being drawn to someone who shares your own faith may be connected with identity
formation. Research indicates as identiiymation develops, BAME YP mdgel divided
between different cultural demandyheim, 2019), such as religious observances such as
praying, and being viewed as foreign invaders by somamnoarity group peergRobins,

2020).

Cul ture, Or aasedcénneatedness hni ci ty

Farzana felt that not having friends of White ethnicity caused her to be judged as being

A u n u shecads&of her ethnitb a ¢ k g rAbsehoal, teachers could support and
encourage YP to be proud of their ethnic, racial, cultural or religious backgrdresksarch
indicates that encouraging BAME YP to feel proud of who they are both culturally and
racially (Baldwin-White et al., 2017) helpbem balance their SoB with other challenges they
face in the bieecological systems such as culture at home, raaisohool, and in wider
soci ety. {mscpusnmessamutlseedwn ethnicity, as viewed by White peers at
school is understandable. This contrasts

sometimes speaks Urdu in front of her friends.
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Tyrone implied he wanted connections with peers of similar ethnicity. Farzana had
established such positive connections with h
ethnicity. Opportunities to develop such friendships were lacking for Tyrone inajisity

ethnically White school. Nabeel felt peers outside his friendship groups didma& a | | vy

und e r his laokdraund, although he appreciates their efforts. This shows that being
understood in relation to t podantfactdrfoaYPe , 6 cul t
because through it they found commonality and belongingness. Experiencing a SoB

positively can also serve as a buffer against feelings of loneliness (Mellor et al., 2008).

Friendships can transcend ethnicity

Ambreen feels iti$i o mf o r that fiegds do not treat you any differently, suggesting on a
deeper level there is a sense of acknowledgement that differences can divide and result in

differential treatment.

Adol escentsod6 friendships pr aswuchlage atcritiaim wi t h e
developmental need to establish their sense of relatedness to Bitrars & Faircloth,

2005).Six out of eight participants felt comfortable making friends with YP of different

ethnicities indicating that for a majority of partiaifts, developing meaningful connections

with friends was more | mpor t,@acédcuttuce,ot hem t han

ethnicity.

Farzanab6és SoB is negated by t herethncpderbpf wunde
students of White ethnicities, and this could be become problematic for students such as

Farzana if this remains unresolved. This is because psychological ostmmsaidents who
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feel unsupported can be negatively affected, leading to MH issues such as depression
(Anderman, 2002 ar zanads experiences could lead to
already been found by researchers to be at its peak duepgtiod of adolescen¢®ualter

et al., 2015). When needs remain unmet, resulting feelings of isolation may lead to

experiencing lonelinegdellor et al., 2008).

School is a microcosm of wider society

A microcosm can be definedsa s mal |i etl ya,c eq rb ®saicti usagheit chned A
char actassamsthinganuac h |(Gamhyidge Bniversity Press, 2022). It is

significant that we regard schools as such becaas& microcosm of the community which

it serves, a school reflects and engagith the greater political, social and economic issues

and dynamics at any par t(Haupt, ROQ). Thestissagpicablen 1t s

to the participantsdé schools in this researc

The school as an educational institution is a componentad B f enbr enner 6s (197
system within the ecological systems6 theory
forming society, the others being political, legal, and social (Bronfenbrenner, 1978).
Ambreends experience dirl daspite fedirgishe gignifcarthe ct ed a
contributes to school | i f e JAjusawhat itdgennabklkeé her 0 s
for t he r eleftAmbréen with areluctant dceeptance that sometimes, even if

Ayou do a fotothersigfoustcafnf & e x p BlernegatechSoBWwasng b ac Kk
apparent making hérr e a kamstimésiy ou don't f eel l i ke you be
thatsjus , | ust Noaexpgectimgthigiltiof eg.00 a w aig also ndicatimeiofjah t 0

diminished SoB, potentially with long term negative effects.
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Farzana appears to have woven a more protective shell around her, and felt that having
friends who spokéhe same language as herself and her family, meant she would not be
judged by peers of White ethnicities. Ambreen, Maliya, and Tyrone value what they are
taught. Forexampléf Spani sh and Fr andficthr, aomeap@stivelyjande s s, 0

saw these as usgflife skills.

The definition of school belongingness centres on the extent to Whith i f e e | per sona
accepted, respect edwithinther schodl envirommensSosdermw or t e d ,
& Grady, 1993, p2). Mostly, participants were happy tauen to school after the pandemic

because they felt more isolated from friends when learning from home. However, for

Farzana, negative attitudes from both teachers and peers towards students of her ethnicity
intensified, leaving her feeling less favourabylyated. An example of being subjected to

racial abuse from peer sneedOkio hmaset Mushi mmsyer

discussed below within the theme 6fr aci st transgressions as nor

RQ3b. Tell me about your fellow dients at school, and how you feel you get on and fit in

with them.

Connectedness through shared experiences

Oneds perception of belongingness is procure
that you complement the environme¥itg | d & yyouate @ohrected to. Participants in

this research exemplified this through experiences which enabled or facilitated connectedness
with their peers. Zubair felt a sense of connectedness to his friends through common

activities and the respect they showedmisrreligious beliefs. His peers were happy to listen
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to explanations of why he followed particular practises. This, along with sharing answers in

Maths, supported his SoB to his friendship and peer groups.

Maliya felt the same way, i.e. she also thought that peers being | |infclass supported

her to feel she fitted in with them, along with doiindh 0 me wo r k Thiigeehodd byr . 0
Nabeel who appreciates that his fellow studéntse | p e a andhby dytoheevho 0

enjoys sharing activities with his peers sucfidsc o @rdwdrkingh on pr oj ect s

together . o

Beena carries out exti@urriculari c o mmu ni t y  swihrpeerscsappdnted by hero

school. They enjoy raising money for charities together as well as other common interests
suchasibei ng part of a t eamAléenaenjogdplagngintherni s t o U
school netball team and trying out for otheartes. Ambreen said being seated next to

someone she did not know gave her opportunities to find out more about who they are,

indicating she values new peawnnections.

The sense of connectedness participants felt towards their peers fostered school
belongngness, which is a positive predictor of academic outcomes. Research has shown
when school belongingness is experienced positively in YP, it prognosticates both psycho

social and academic accomplishment (Allen, 2016).

Disconnectedness through difference

This theme developed later whilst writing up the findings fodteo nnect edness t hr

shar ed e xhemerlihafoand thetheme of MH had been alluded to by some
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participants, who had at times, explicitly referenced the impact of negatigsediial
treatment and how it made them feel. Whilst the theme of MH remains relevant, | note that
the effect on MH arose throughbeidagd i sconnect ednessthishecamegh di f

an additional key theme for RQ3b.

Farzana and Tyrone explicithgferred to colourism. What Farzana has said about her skin

colour could be transferable to other BAME YP who may feel@®mikcious if they feel their

skin colour disadvantages them because having White skin leads to more favourable

treatment. This codllead to further issues such as trying to find perceived remedies such as
skin bleaching creams and treatments in orde
deemed to be a thing of beauty as per Western ideals which have been instilled through

col oni al i s m -baset diffetehtial treatthentirtsecdieB/¢ c k| es Ray mond,

2020)

The connection between thethemeéall i sconnect ednesandtheeffeotugh di f
on MH and emotional welbeing, led to deeper consideration of timdi between them. For

example, when we feel we are different and do not fit in, our MH can be negatively affected.
When YP6s positive attachment (Bowlby, 1982)

SoB negatively with effects such as lowered levéiesilience (Hindley, 2019).

Racist transgressions as normalised behaviours discussion

Racism as a trauma

Five participants shared experiences of racism and three participants did not. This is
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significant because it shows instances where schoold &arn good practise from one

another.

Ambreen described an incident about not being selected as Head Girl just as we concluded
the interview and | was checking in with her. She was happy for this to be recorded. | think at
that point she felt comfortédenough to share it. This incident left Ambreen with some
unanswered questions because she was unsure whether ethnicity was a contributory factor.
However, Ambreen felt that a student of White ethnicity was favoured over her. Because
Ambreen had been uble to raise this in school, she may go through the rest of her life
wondering about this incident and may continue to experience elements of doubt about being
treated fairly in terms of her ethnicity and attaining selected positions of responsibility or

pr esti ge. I feel t hat Ambreends experience

competitive situations such as attaining higher accolades at university or in the workplace.

Ambreen noted there was no BAME representation amongst the teadtesfslt She may

have been disadvantaged by this lack of representation on the interviewing panel who might
have seen her skills, abilities, and talents less favourably than students of White ethnicities.
Ambreen noted students selected for these positvens White, Christian or both. This
suggests she thinks ethnicity, religion or whiteness influenced the assignation of those roles

to pupils, favoured by teachers to do jobs for them.

Ambreen referred to stereotypes. For example, Asian students migigdiesl to speak an

Asian language, or be smart. Earlier in her interview, (when answering RQ1), she explained

howfi c ol o ur e chn e expgrtedetolfemo r e  Shegust ivanted to be herself,
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not be judged, and take her own direction in life, rdlgas of what she sees as unwarranted,

if not somewhat anachronistic, stereotypical expectations.

Despite Ambreen finding thdits o me s wearethetalwaysdor espect f ul towar d
col our ed she stil falteethriicgty, did not matter with fellow students because she did

not feel disrespected personally. This was interesting because perhaps Ambreen has not yet
developed insight into how this affects a group of students, beyond herself. Stagnébng u

what one believes is right can be challenging for adults, let alone YP facing racism.

In a way, this also contradicts how Ambreen felt about not being selected as Head Girl. The

A v o i Aenbréen hears in the back of her head raisesdselbt. She questions whether her

0 r a ethmicity, or religion will obstruct progression at certain peiof her future life.
Ambreendés thwarted SoBimatkegoihreg tteedumtdaowdyt
demonstrates the impact of racism as a trauma. Research has stated trauma from racism can

have lasting effectélruong & Museus, 2012).

Farzandeeling that she does nothave @nhyh i t e B e d & wu ddemitwanety be i

f r i ewithl h&erademonstrates a social behaviour in school, which excludes others and which

may be interpreted as racist, but also a behaviour or attitude which preseicsrisociety.

The fact that Farzana says she feels connected to others who have guffeeed i alis ab us e 0
a notable indictment of what some BAME YP have to endure at school, and in life beyond, as
indicated by the racist behaviour on social media wiegrirlend passed away. As such,

school can be seen as a microcosm of wider s
some links to CRT (fromame22), (Bell, 1995) as a language and lens which enables a

recognition of these experiences.
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Maliya is nawv in Year 10 but the fact that the racist incident stayed with her (from Year
Seven or Eight) indicates her trauma and her doubts which madlechere st i on how wo
t hey t rMabyasaithtee?intideii d oes make me think and con:

f r om o suggestirg 3he wonders if peers view her negatively.

In contrast to his responses in RQ1 where Tyrone quickly defined his school as having a
Azero tadpeackhiagadonst é any f or andwheré nodffessiver i mi n a
talk was dowed, Tyrone later opened up and relayed some of his lived experiences of racism

at the same school. | think this partly arose from him developing confidence and trust in the
interviewer and perhaps even connectivity with a BAME researcher. Laterimehgew,

when talking about his fellow students, Tyrone reported inciderisroh c i st transgr e
nor mal i s e dsuthaduaingith® N r w @dandipeeds asking him questions about

his ethnicity or touching his hair, and which he understagydabhdii gui t e hard to d
withyoonebds experiences echo research that Y
asking questions on biological racism (by skim | our ) and cul tur al raci
as a behaviour reflecting ignorance, with eéctions of rudeness, and which subsequently

negates their SoBowler & Razak, 2020).

The use ofi e r whidst Tyrone was discussing racist incidents could indicate this is a
difficult topic to speak about and finding the right words is not easy. | ttamkng a BAME
researcher enabled Tyrone, along with several other participants, to share incidents of racism;

this tended to come at a later part of the interviews.

| had deliberately not asked participants an interview question specifically on racsns®ec

| did not want to lead or direct them in any way. This is because the research focused on
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belongingness. However, whilst | was aware that incidents of racism may be divulged by the
participants which negate their SoB, | also wanted them to shareeanardje of their

experiences, positive or otherwise.

The American Academy of Pediatrics (2020) officially recognises racism as an adverse

childhood experience (ACE). Whilst this recognises the impact of racism and linked trauma,

as professionals and asociety, we need to do more to reduce incidents where BAME YP

are subject to racism and its negative effec
holistically would reduce the occurrence of racism as an ACE in the first place. Reseaarch als
reports that racism negatively affects BAME

confirmed by some participants in this research.

BAME representation

Six participants talked about BAME representation in school, in staff or student numbers,

sometimespressed as lack of opportunities to interact with students from varied ethnic

backgrounds (Aleena, Ambreen). Sometimes a lack of BAME teachers meant BAME YP did

not feel understood (Ambreen, Tyrone), especially when racist transgressions occurred.

6.6.4 RQ.4. What changes would BAME YP like to see to improve their
SoB in the future?

Safe spaces and places

Relational approaches foster a SoB
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In response to this RQ, Zubair was happy with teacher: student relationships in his school and
his SoB was expeenced positively. However, three participants felt relationships with others
were negatively affected. For example, if teachers did not understand their religious
obligations (Aleena), when others in school questioned their ethnicity (Ambreen and Tyrone)
or if racist transgressions were not dealt with in a manner perceived to be fair and equitable

by victims (Tyrone).

Fairness, eq-basedidiffeyentiala nd Or aceod

Participants offered some pract ipeimorsuggest.
time off to celebrate Eid, whilst on the surface may show some levels of operational

impracticality, such as school holidays are limited, it also demonstrates the value she places

on the religious celebrations, as well as the intersectioadityeen home, school, religion,

and culture.

Linked to this theme was Ambreendés suggestio
ensuring they were aware of their own childr
indicating that they have a responsifjilior the way they raise their children. This also

overlaps with the O6inextricability of the ho

Beena suggested a student council was a good idea. Both Farzana and Tyrone felt a sense of
injustice when perpetrators of racismere not met with firmer approaches; this suggests that
giving greater consideration to the impact on victims and their feelings was important to

participants.
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Culturally sensitive educational experiences

Role of teachers

Overall, most participantwantedthe role of teachers to includepporting the provision of

more culturally sensitive experiences in school where people understand their racial, ethnic,
cultural and religious backgrounds. They wanted teachers to deal withtnaasgjressions,
strongly and fairly, as Farzana and Tyrone have expressed. Participants wanted perpetrators
to receive strong messages, and consequences, demonstrating that racism, whether explicit,

implicit, or even covert, was unacceptable and woulddadt avith appropriately.

Another factor to consider aswhythed r ol e o finprovidlagab eus 6 ur al | 'y s e
educationake n v i r o isimm@oriantis Because a negated SoB can lead to lower

educational achievement or attainmexSoB suppds optimal levels of functioning

(Baumeister & Leary, 1995). School belongingness has been found to impact the academic
achievements of adolescents positively (Anderman, 2@@23uch, it is important that

school belongingness is optimised for all studeand steps taken to ensure the quality of

school experiences for BAME students is on a par with their White peers. The latter should

also include consideration of academic achievement and attainment.

As stated earlier in this thesis, in the literatte@ew, attainment gaps for students in
reported examination results, with students of Black ethnicity result in them attaining lower
grades than peers of White and Asian (Bangladeshi and Pakistani) ethnicity, and where Asian

students have higher attainmehan their Whitgeers DfE, 2022 ONS, 2020). As a
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researcher, | ask the question, could academic attainment be even higher if students benefit

frommore6cul turally sensitive educational exper |

Culturally sensitive students

Maliya suggeststadents should be educated earlier alfodti f f er ences i n et hni
religion é smkeéars Savenlara Eighisaggest thaguch education should

begin at home or when children are in nursery, and from the start of primary school onwards
becauseresearchn di cat es chil drends cognizance of O6r
five years than when adults participating istady thought they should be taug8tllivan et

al., 202). Sullivan et al., (2021, 898) reported that participadi@dults) willingness to

di scuss 6raced with children was positively
scientific estimatesindicate that children as young as three months show some capacity for

preference for facesdfrom certain o6racial gr

In another incident relayed by a participant, whilst on the surface may appear somewhat
incredulous or disappointing that Asiamdents mock fellow Asian students wearing Asian
clothes to school, | wondered whether some of this arose out of nervousness of crossing what
they saw as a perceived line of bringing their culture, which was meant for home and outside
of school, into schdol also wondered whether they were embarrassed about this, so making
fun of someone wearing Asian clothes to school may discourage them from doing so, and

thereby firmly retain their cultural 1dentit

Improved representain
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Aleena, Ambreen and Tyrone all commented on a lack of BAME representation in the
student populations of their schools; their
from BAME communities, which participants suggest manifests as a lack efstadding of

BAME students. Whist schools cannot control the ethnicities of their catchareas,

perhaps creating opportunities for students to interact with students from a range of
ethnicities, at partner schools could go somn
Research has shown that, psychologically, belongingness plays a medikgdrgtween

behavioural outcomes, school belongingness, and social systems that are plhizrctiee

et al., 2019).
4CatchmentareaA school 8s catchment area is the hgngowegchaphi cal
year and is only one aspect of a school és admission

medical or social needs (e.g. looked after children); a sibling at the same school; attendance at a feeder or
partner school; religion, oacademic entrance level examinations.

SchoolGuide.co.uk. (n.d.). SchoolGuide.Co.Uk. Retrieved May 22, 2022, from
https://www.schoolguide.co.uk/catchmantasexplained
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7Di stinctive Contributi on, Re
Di sseminat i olni nift atiinadn sn,g sand
research

ARai se your words, not voice. It i s rain tha

- Rumi

7.1 Distinctive Contribution

In order toreview the distinctive contribution of this research, | include reference to gaps and
issues cited in my literature review, or my research proposal, along with my own thoughts, in

order to support the considerations of the distinctive contributions nyatiéshresearch.

Firstly, research on how a SoB is fostered is sparse (Allen et al., 2016) in the school and
college sectors, and especially for BAME YP (Slaten et al., 2018). This research offers a
recent contribution both as an addition to existingréiture, and as a source sharing new

insights into BAME YPb6s experiences of bel on

Secondly, ethnicigbased discrimination, and the dominance of Anglo culture can lead to
reluctance in YP to discuss their own cultures (Baldwihite et al., 2017). Participants in
this research speak about how they feel race, ethnicity and culture affect their SoB, both

positively and, sometimes, detrimentally.

Notably, BAME YP have been subject to racial bullying, (Farrell et al., 2020).ig his

important because racism has been formally recognised as a trauma, especially as an ACE, by
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the American Academy of Pediatrics (2020). ACEs can be harmful and may lead to an

increased likelihood of disparities in MH (Bernard et al., 208%)suchyictims, including

some participants this research, need to be supported to heal from, and be protected against
racism, so adverse MH experiences are less likely to occur in aduliReselarch indicates
racism can have a negat gingressiBowex & Raza, 2026.A ME Y P
Therefore, it is not only vital, but a moral and social imperative, that BAME YP are given the
freedom and opportunity to air their experiences of racism and to know that professional

work is being carried out in order taise awareness, and hopefully work towards

establishing better solutions to eliminate racism, as far as possible from educational
establishments, and beyond. Consequently the aim of this research, and its subsequent

dissemination would be to strivetoade at e enhancing BAME YPG&6s So

Finally, this research sought to provide a safe space and platform for suppressed minority

voices (De Tona?006). | am confident the richness of the data gathered and the themes
derived from participantsé interviews demons
both positive experiences and more challenging events such as racism. Notably, some
participantd i vul ged i n sbasaddiferentiale &nd rdaisa asaenderviews

progressed, suggesting they felt safer in being able to do so. | genuinely believe that being a
BAME researcher, meant participants felt they could trust me enough to share exserienc

that had been challenging for them, including where they may previously have felt their

voices have gone unheard.

7.2 Recommendations

It is clear from the research that some BAME YP experience belongingness in school
positively. There is some evidenokgood practise that could be shared with educational
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establishments and those working with YP. Conversely, some BAME YP shared negative

experiences which negated their SoB.

There are learning points from both positive and negative experiences; thkevelmah is to
increase and enhance positive experiences, reduce and eradicate negative experiences, to
subsequently i mprove BAME YPO6s SoB at school

pursuant to the findings of this research, the following recordat@ns are suggested.

For schools and local authorities (LAS) to:

Provide safe spaces and places for BAME YP in schools to share positive
experiences as well as voice and discuss their concerns; this could include seeking
anonymous feedback abdbeir school experiences.

Develop and embed asrtacist policies and practice by:

0 Demonstrating compassionate, reasonable, and meaningful actions to

address the valid concerns of BAME students. For example, taking into

account religious obligations suchfasting, and understanding individual
students may have varying degrees of religious compliance, and be affected
differently, and as such, asking students in school how they might be best
supported.

o] Providing regular artiacism training to all staff anstudents.

Develop culturally sensitive educational experiences for all students by:
0 Developing and teaching a more culturally competent curriculum,
which sensitively acknowledges true historical experiences, giving due
consideration to the positive contributions of past and present BAME

communities. Schools should consider the feelingdAWIE students when
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discussing historical events such as colonialism and slavery, especially in
classes where those students are a minority.

o] Training andcultivating the role of teachers sthools. This should
include undertaking antacism training fron appropriately trained
professionals, knowing the ways in which racism manifests both overtly and
covertly, and developing culturally sensitive school policies and protocols to
swiftly deal with incidents of racism. Organisational and systemic change
need to manifest in the development of knowledgeable;asetire, skilled
practitioners who are culturally competent. (Liu et al., 2020; Sakamoto, 2007).
0 Teaching students how to be more culturally sensitive towards BAME
peers, and for teachers to be proactivle models in doing so.

o] Providing all YP opportunities to interact with people from different
communities in order to better understand one another. This could include
celebrating different cultural events in school.

o] Including the development of cultlly sensitive educational
experiences in action plans, ethos, and practice.

Teach and develop emotional intelligence skills for students, embedding this

into the school 6s ethos, with school st af
Provide all YP with access ttesignated MH workers in school.

Develop BAME representation in school staff and leadership positions,
student councils and sportsé6é teams. Schoo
BAME staff and leaders. They should aspire to decolonise the schaclitum and

eradicate White privilege as the default position (Moncrieffal., 2020).
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For Educational Psychology services (EPSs) and Educational Psychologists (EPS) to:

Develop more culturally competent practice by raising awareness of the needs
of clients from the multicultural communities with whom they interact.

Incorporate antracismtraining as part of professional development and
mandatory training.

Improve BAME representation within EPSs e.g. in staff and resources etc.

Formally track and monitor access to, and quality of service, for BAME
clients, including collating client feedbk and addressing any gaps in service
provision.

Share approaches to casework in ggrgrervision and training sessions for a
range of minority groups advocating cultural competency skills as per the APA (2002)
guidelines and the BPSode of Ethicand Conduct (2021).

Compare the number of BAME students accessing EPS support and
subsequently acquiring and education health and care plans (EHCPSs), or additional
funding, with students of White ethnicities, considering the number of students in
different ethnic groups.

Seek out opportunities for systemic work in schools on racism and the

psychological effects of racism as a trauma.

7.3 Dissemination of findings

Schools and LAs, and EPSs, in my experience, have few, if any, processes in place to
specifically gather the wes of BAME YP, or their families, let alone provide targeted

support. This research calls for this to change and for greater mobilisation of education
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professionals, working together, to better support and integrate YP from minority groups with

a view to naximising their SoB.

Pertinent to this research is the request for educational establishments and professionals such

as EPs to take into account the voices of BAME YP with a view to developing more

culturally sensitive educational, and psycholdgsed plicies and practice. This is not about
favouring a given 6raced or ethnicity; i1t 1is
own challenges, such as religious obligations or racism. Institutional racism has been

embedded in society, as evidenaethe MacPherson (1999) report and this needs to be

eradicated.

Meaningful change for BAME students is an important outcome | hope to encourage and

support as a result of this research. Wieitten policies are meaningless, without fruitful

practise Meaningful change should therefore be observable to the groups and communities
thatseekorneedit.t i s critical that society comprehe
behaviours are to be understo@i/ér, 2016), and if we strive to encouragvaccitizenship

as BAME YP take steps into adulthood.

| hope to disseminathis research in the following ways:
Sharing findings with those who have an interest in supporting BAME YP
such as on my EPS placement, and schools or eduestiainlishments interested in
meaningful change, such as developing proactiveraaist policy and practice.
Notably previous research has found evidence that discriminatory policies are in place

(McKee, 2018t government level.
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Developing small interdive workshops inviting professionals interested in
supporting inclusivity and belongingness for BAME YP, providing an opportunity to
meet, share good practice, and further discuss this research and its implications with
the researcher and each other.

Deweloping, if possible, with support from school leaders, and LAs | work in,
small interactive workshops for BAME students from different schools.

Sharing this research work with members of the community, who have
supported me, some of whom work with theleri BAME community, in order to
rai se awareness of how YP6s SoB is foster
further supported.

Sharing findings in appropriate forums that strive to give YP from BAME

communities a voice.

7.4 Limitations

To reporithe keylimitations of this study, | took into account advice offered by Ross and
Zaidi (2019). They suggest consideration of the following: specifying the limitation clearly,
reporting the likelihood of the limitation occurring and any altewesgipproaches, and
explaining what was done to minimise the limitation (Ross & Zaidi, 2019). These are

presented below.

The choice of the researcher to limit this research to BAM®Eged 1416 yearsis a
limitation of this research and the level of this limitation was h@ggmsequently, the results
are notgeneralisable to full school student populatiolmsorder to mimmise the affect of this

limitation, | attempted to recruit as diverse a range of BAME patrticipants as | could, opening
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the offer to participate in the research via several community contacts who knew BAME
adults/parents from a range of ethnic, religioasjal and cultural backgrounds or heritage.
Eight participants were selected frasavendifferent schools in the North of England, which
meant that participants®déd experiences were
been affected by a commothes within the school. Furthermo®guth Asian participants

were from both Pakistan and India and from varied cultural and religious backgrounds (e.g.
Hindu and Muslim beliefs). There was only one participaflatk ethnicity and this

limitation is disussed below.

Another limitation of this research was low representation from participants of Black
ethnicity, i.e. one participant. Consequently, the level of this limitation isdnghhe

findings maynot begeneralisable to all students of Blackratiity. Several attempts were

made to recruit more participants through community contacts but to no avail. For example
had at least 3 communications (including two phone calls) with a key founder of a soon to

open centre for people from the Windrugingration and their descendants who was happy

to offer to help to share information sheets for recruiting participants via adults who attended.

However delays due to Covid9, resulted in the opening of the centre being delayed and
therefore | was unable further explore this route for potential participants. | also asked
several friends if they could share my information sheets, with friends or contacts they had
within the Black community. Whilst further information was requested by one parent, this did

not result in any further recruitment.

Researcher bias, influence and subjectivity was another limitation and the likelihood of its
occurrence was high. An affect of this could be the possibility of influencing participants

during the interviews by mgwn responses which could potentially affect researcher
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objectivity or interpretations. Dodgson (2019) notes that the researcher is the principle

instrument of research. As suthvas very much aware that my own experieraecea BAME
personcould nf l uence my questioning, myd responses
subsequent findings. In order to minimise the limitation | took the following approaches.

The research questions were carefully drafted and formed to develop particular areas such as
how belongingness was experienced with teachers and peers. | usedsrgetmied

interview schedule and prepared follayw questions (Table 6, Interview schedulegyg60);

these were used as far as possible during interviews to provide consistenapathpp

Adler (2022,p6 00) notes that Atransparency i s an i
gualitative research arkeid etal., (2018 st at e t hat the authentici
findings can be strengthened if a researcher is transparentladowwn biases or

assumptions. To support the latter, | took the following approaches. | discussed my pilot

interview in detail with my thesis supervisor to support more objective feedback on the way

that | had conducted the interview. | shared copiesl oy transcripts with my university

thesis supervisor and discussed them during supervisatso reread all the transcripts and

included a range of direct quotations from participdménscripts in the reporting of the

findings so that their voicecould be presented prominently. When discussing the findings of

my research with my thesis supervisor, | tried to be as open as possible, about how some of

my own experiences as a BAME person may influence my interpretations. As it is not
possibletoaiget her el i minate oneds own |ived expe
some of the more painful experiences around racism voiced by participants such as in themes
within RQ3 (frompag®2) e. g. O6raci st transgresadsmns as
as a trauma, d may have been f eThdtsachdalsm acut el
believe that being a BAME researcher also led to participants being open about their

experiences of belongingness and that my own understanding has contrdsitieelp to
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interpretations of the datBe Tona (206) also recognises that participants are more open

when they regard the researcher as being more sympathetic to their situation.

My interpretations of the data occurnedrtly because of who | am asbapedas | amby
experiences of growing up and working in northern England as a woman of South Asian
origin, including working in secondary schools. Others may well have asked different
guestions, offered different promp#nd have taken different meags from the data. As

such, who | am has shaped all aspects of the thesis from its inception to the findings offered
as a culmination of this work. Therefore | acknowledge that there is significant researcher
influence all the way through. To help makesttnansparent, | haveied to be clear to the

reader about this influence throughout. For example, | have referred to my background and
experiences in the introduction (froragell); | have made my positionality as a researcher
clear in Chaptefour, section 4.2 (fromame46). | havealsobadded refl ecti onsdo |
Chapter 4, section 4.7.1, (fromage61) and inChapter five at the end of each RQ (pages 84,

92, 111, 121)and kept a reflective diary (see Appendix 10.14).

7.5 Future research

Future research could include:

Exploring how a SOB is fostered in YP from younger age groups, such as 11
14 years, as some of the participants indicated that racism was more prevalent in
younger year groups.

Investigating the capacity of BAME alis or YP to report or challenge racism

without fear of repercussions.
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8Refl ecti ons and Concl usi on

"I have a dream that my four little children will one day live in a nation where they will not
be judged by the color of their skin but by tie@tent of their character...”

- Martin Luthor King, 6l have

When | embarked upon proposing this research, | envisaged it was going to be challenging
for both myself and potentially for BAME YP. My research did not set out spegfficall

root out experiences of racism. However, | was aware that when asking YP to share their
experiences of belongingness, participants will likely also share challenging experiences,
racism being one of them. | therefore pay tribute to the YP who hatieieted in this

research, and have shown particular commitment, and at times courage, in sharing their

experiences of belongingness at school so openly. | wish them every success for the future.

Most importantly, to sum up my research, two of the most important points for action raised

by the participants aretiiepr ovi si on aadécudfterapadyes@&nsitive
e X p e r i anchacgeably tide two overlap and encompass change linketer key themes

suchadr aci st transgr essi ofa patiapamspactionaircludese d b e h e
spaces and places, free from the racism which has beleaguered BAME communities for many
years, both historically and in their everyday liveshigblighted in the literature review at

the beginning of this thesis.

Cultural competence, which recognises the need for cultural sensitivity, is a mandatory
competency for psychologists (APA 2002). The BRfsle of Ethicand Conduct (2021, p.
6) requies practitioners to adhere to fiad u n d a nethioat pariciple ofespecting the
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Adi g ofiothegsbacr oss geographi cal Withmtde lattar beingi r a | bo
incumbent on all practitioners, this research paper does not seek to legitirnisal cul

competency expectatiorBassey and Melluish (2013) respond to views defining cultural
competency as problematic by reiterating that being culturally competent requires one to be
critically selfaware and as possessing the ability to be able towitikii t h e - mu | t i

di mensi onal nature of cultur al identity. o

In effect, this research has indicated that there is still much work to be done. EPs can be a
part of this journey because of their strong links and connections to schools and YP. As such,
facilitating the improved engagement of BAME YP in the systems within which they

interact, including social, cultural and educational, could prove to be a useful collaboration

for educational professionals and YP.

On a personal note, | think one of thengs that saddened me the most from the research was
that YP from Black and Asian communities still experience racism in school, a place where
they are meant to feel safe. Reflecting on my own childhood, and the experiences adults
around me shared, witlkeference to the British National Party and the National Front, |

would have hoped that things had changed and improved for BAME YP. tddaxever, this

research indicates racism still exists.

Racism can cause harm and students have been known topdeoping strategies such as
Adesensiatdiembt bobal tdevtaa dismeémtod mal i sedd raci
(Wong et al., 2022). On a positive note, research also indicates school belongingness can be

fostered through supportive educational experigriCeaggs & Kelly, 2018).
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Standing in solidarity against racism, in my opinion, should not just be a right; it should be a
professional obligation and societal expectation. More positively, research has shown that
when we help YP build positive learnirgghool, and socialisation schemas, we can also
encourage them to developn e verperi@nces of learnin@nsari, 2019). Subsequently, as
professionals, we can strive to build positive mental representations of school experiences for
BAME, and all YP, whth they can carry forward into their futures (Dweck & London,

2004). Providing platforms for minority voicé®e Tona 2006) is another step in the right

direction.

Belongingness, both educational and social, is a key psychological humaiBaesatkister

& Leary, 1995; Ol coE e t201®). Inthe c@nfext @f schoRlarmde r s o n
adolescents, belongingness serves as a basic psychological construct linked to a range of
outcomes for YP at school and in ey u a | i texperiented (Arslar021). For

participants in this research their need to belong is evident. When experiences of

belongingness are positive, participants thrive. Conversely, when school experiences are
negative, such as throughr abcaes e d di brb e a € n & itssidnsasanormatjsedce

behavipaurtsd ,cd pantsd SoB is negated.

Therefore, this research indicates that positive belongingness experiences in school need to
be afforded to all students of BAME heritage in order for them to flourish and achieve their
full potential. Subsequently, this may enable them to become more active citizens in the

future and to play a role in enhancing the societies we all live, function, and learn in.

All YP deserveunconditional positive regar@Vilkins, 2000) from those who work with

them. BAME YP also need to feel itis théit i me t as micte ds theirmdBAME
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peers. Perhaps as education professionals, (including school staff and EPs), we could all
actively aspire to working towards ptiding high quality educational experiences, seeking to
promote a positive SoB for all YP, regardless of age, ability, ethnic, cultural or racial (or
other minority) backgrounds, and in the words of one of the participants (Nabeel) in this

research, offer h ergal, équal equality 0

164



ORef erences

Abrams, J. A., Belgrave, F. Z., Williams, C. D., & Maxwell, M. L. (2020). African American
adol escent girl so bel i trsalobBtackisychsldg#6f2-3)t o n e
169-194.

Adler, R. H. (2022). Trustworthiness in Qualitative Resealotirnal of Human Lactatign
08903344221116620.

Ahmed, M. H. (2020). Black and Minority Ethnic (BAME) Alliance Against COVID:
One Step Forwardlournal of racial and ethnic healtdisparities 7(5), 822828.

Ahmet, A. (2020). Who is worthy of a place on these walls? Postgraduate students, UK
universities, and institutional racisrea 52(4), 678686.

Aitlhadj, D. L., & Holmwood, P. J. (2022, February 1bhe People Review Bfrevent
Https://Peoplesreviewofprevent.Orgetrieved May 23, 2022, from
https://peoplesreviewofprevent.org/

Ali, N., & Sayyid, S. (2006)A postcolonial people: South Asians in Britadm. B.
Eerdmans Publishing.

Aliyev, H. (2020). When neighborhoapbes to war. Exploring the effect of belonging on
violent mobilizationin Ukraine.Eurasian Geography and Economids25

Allen, K. A., Vella-Brodrick, D., & Waters, L. (2016). Fosterisghool belonging in
secondary schools using a seeilogical frameork. The Educational and Developmental
Psychologist33(1), 97121.

American Academyf Pediatrics. (2020Reaching Teens: StrengBased, Trauma
Sersitive, Resilienc@uilding Communication Strategies Rooted in Positive Youth
Development, 2nd Editiof2nd., pp. 307328). American Academy of Pediatrics. (Original
work published 2020).

American Psychological Association. (200Reveloping adolescents: A reference for
professionals.

American Psychological Association. (2002). Guidelines on multicultural education, training,
research, practice, and organizational change for psycholdgfathington, DC:
Author. American Psychologisé2, 271-286.

American Psychological Association. (2028PA Dictionary of Psychologyamerican
Psychological Association. Retrieved April 25, 2022, from
https://dictionary.apa.org/ontogeny

Andermankg. M. (2002). School effects on psychological outcomes during
adolescencelournal of educational psycholog34(4), 795.

165

an



Ansari, N. A. (2019). Role and Importance of Schemas in Pedagogy and Ledourmal of
Communication and Cultural Trend3CCT) 1(1), 4560.

Aouragh, M. (2019). 0 Whi faecismReace & Clasgot(r,& and s h
26.

Appiah, K. A. (2018)The ties that bind: Rethinking identifyrofile Books.

Arnett, J. (1999). Adolescent storm and stress, reconsidemegrican Psychologisb4(5),
317-326.

Arslan, G. (2021). School belongingness, vireling, and mental health among adolescents:
Exploring the role of lonelinesgwustralian Journal of Psychology3(1), 70-80.

Baldwin-White, A. J. M., Kiehne, ElJmafnaTaylor, A., & Marsiglia, F. F. (2017). In pursuit
of belonging: Acculturation, perceived discrimination, and eilmaial identity among
Latino youthsSocial Work Research1(1), 4352.

Barcaccia, B., Pallini, S., Baiocco, R., Salvati, M., &dliA. M., & Schneider, B. H. (2018).
Forgiveness and friendship protect adolescent victims of bullying from emotional
maladjustmentPsicothema30(4), 427433.

Barzilay, S., Feldman, D., Snir, A., Apter, A., Carli, V., Hoven, C. W., ... & Wasserman, D.
(2015). The interpersonal theory of suicide and adolescent suicidal beldavioral of
affective disordersl83 68-74.

Baskerville, D. (2020). Mattering; changing the narrative in secondary schools for youth who
truant.Journal of Youth Studigg-16.

Bassey, S., & Melluish, S. (2013). Cultural competency for mental health practitioners: A
selective narrative reviewzounselling Psychology Quartey®6(2), 15:173.

Baumeister, R. F., & Leary, M. R. (1995). The need to belong: Desire for intergersona
attachments as a fundamental human motivation. Psychological Bulletin, 1132997

Beckl es Raymond, G. (2020) . I mplicit Bias, (C
Problem of Whit enes 3urshotiApphed Philosbphy(2)KL69R a c i s m.
189.

Bell, D. A. (1995). Who'safraid of critical race theoryJ. Ill. L. Rev, 893.

Bell, D. (2018) Faces at the bottom of the well: The permanence of ratisichette UK.

Bernard, D. L., Calhoun, C. D., Banks, D. Halliday, C. A., Hughesialbert, C., &

Dani el son, C. K. -A(CE®2 If)o.r nNodokrediagversehalelldhépa

experiences framework to understand the pervasive mental health impact of racism on Black
youth.Journal of Child & Adolescent @uma 14(2), 233247.

Bhopal, K. (2018)White privilege: The myth ofgostracial society Policy Press.

166



Booker, R. (2021). A psychological perspective of agency and structure within critical realist
theory: a specific application to tigenstruct of selefficacy.Journal of Critical

Realism 20(3), 239256.

Bourdieu, P. (1986). The forms of capital.

Bowlby, J. (1969). Attachment and Loss. Vol. 1, Attachment. New York: Basic,
1982.Attachment and Los&.

Bowlby, J. (1982). Attachment drloss: retrospect and prospesmerican journal of
Orthopsychiatry52(4), 664.

Bowler, R., & Razak, A. (2020). YP as cultural critics of the monocultural landscapes that
fail them.Social Policy Review 32: Analysis and Debate in Social Polic30,28L.

Braun, V., & Clarke, V. (2006). Using thematic analysis in psycholQulitative research
in psychology3(2), 77#101.

Braun, V., Clarke, V., & Hayfield, N. (2019)
Nikki Hayfield in conversation with Virginia Braun and Victoria Clarke about thematic
analysis Qualitative Research in Psycholqdy22.

Braun, V., & Clarke, V. (2020). One size fits all? What counts as quality practice in
(reflexive) thematic analysisQualitative reseech in psychologyl-25.

Braun, V., & Clarke, V. (2021). One size fits all? What counts as quality practice in
(reflexive) thematic analysisQualitative research in psychologyg(3), 328352.

British Psychological Society (2018)ode of good practicer psychological testing?TC:
Psychological Testing Centre

British Psychological Society. (202BPS Code of Ethicsnd conduct

Bronfenbrenner, U. (1977). Toward an experimental ecology of human development.
American psychologisB2(7), 513.

Bronfenbrenner, U. (1978). The social role of the child in ecological perspective/Die soziale
Rolle des Kindes in 6kologischer PerspektiXeitschrift fir Soziologier(1), 420

Bronfenbrenner, U. (1979Jhe ecology of human developmeétarvard universyt press.

Bronfenbrenner, U. (1986). Ecology of the family as a context for human development:
Research perspectivd3evelopmental psycholog®2(6), 723.

Bronfenbrenner, U. (2005). The bioecological theory of human development. In U.

Bronfenbrenner, U., & Morris, P. A. (2007). The bioecological model of human
development. Handbook of child psychology,

167



Brooks, J. (2022)_aw of attraction in action the main ingredient for manifestation Self
Help and GrowthSelf Help and Growth.

Bunglawala, Z. (2019). Please, don't call me BAME or BMElIvil Service. Retrieved 29
April 2022, fromhttps://civilservice.blog.gov.uk/2019/07/08/pleakmntcall-me-bameor-
bme/

Burr, V. (2015).Social ConstructionismJnited Kingdom: Routledge.

Byram, J. (2022). Do you trust me? Rigor and Information Power in Qualitative
ResearchThe FASEB JournaB6

Cal houn, C. (20 0&3mopoldad enbginangthnitite§ 3(4), B31358. e

Cambridge University Press. (202R)ICROCOSM | meaning in the Cambridge English
Dictionary. Dictionary.cambridge.org; CAMBRIDGE UNIVERSITY PRESS.

Chaffin, M., Hanson, R., Saunders, B. E., NicholsBarnett, D., Zeanah, (Berliner,

L, Newman, E& Letourneau, E. (2006). Report of the APSAC task force on attachment
therapy, reactive attachment disorder, and attachment prolildnsg maltreatmentl1(1),
76-89.

Chessum, L. (2017)rom immigrants tethnic minority: Making black community in
Britain. Taylor & Francis.

Cheung, C. K., Cheung, H. Y., & Hue, M. T. (
belongingness to the society, neighbourhood, school, and famédynational Journal of
Adolescence and Yoyt2(2), 226237.

Chevallier, C., Kohls, G., Troiani, V., Brodkin, E. S., & Schultz, R. T. (2012). The social
motivation theory of autisml rends in cognitive scienceks(4), 231239.

Chu, C., Rogers, M. L., & Joiner, T. E. (2016)osssectional and temporal association
between norsuicidal seHlinjury and suicidal ideation in young adults: The explanatory roles
of thwarted belongingness and perceived burdensomdt®gshiatry researcl246, 573

580.

Cleland, J., Anderson, C., Aldridge-Deacon, J. (2018). Islamophobia, war and-non
Muslims as victims: an analysis of online discourse on an English Defence League message
board.Ethnic and racial studiegt1(9), 15411557.

Cloutier, C., & Ravasi, D. (2021). Using tables to enhan#worthiness in qualitative
researchStrategic Organizationl9(1), 113 133.

Craggs, H., & Kelly, C. (2018). Adolescentso
metasynthesisJournal of Youth Studie21(10), 14111425.

Cummins, 1. (2018)The impact of austerity on mental health service provision: A UK
perspectivelnternationaljournal of environmental research and public heatif6), 1145.

168


https://civilservice.blog.gov.uk/2019/07/08/please-dont-call-me-bame-or-bme/
https://civilservice.blog.gov.uk/2019/07/08/please-dont-call-me-bame-or-bme/

Daugbjerg, M. (2014)Borders of belonging: Experiencing history, war and nation at a
Danishheritage sitgVol. 5). Berghahn Books.

DeAngelis, T. (2015). In search of cultural competeenitor on Psychology6(3), 64.

Deci, E. L., & Ryan, R. M. (2000). The" what" and" why" of goal pursuits: Human needs and
theself-determination of behavioRsychological inquiry11(4), 227268.

de la Croix, A., Barrett, A., & Stenfors, T. (2018)ow t oé do research i nt e
different waysThe clinical teacherl5(6), 451456.

Department for Education. (2015). Spe@dlucational needs and disability code of practice:
0 to 25 yearsGOV. UK

Department for Education (2022, May 2Key stage 4 performance, 2019 (revised)

GOV.UK
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data
[file/863815/2019 KS4 revised_text.pdf

De Tona, C. (2006, May). But what is interesting is the story of why and how migration
happened. IfFforum Qualitative Saalforschung/Forum: Qualitative Social Reseai®fol.

7, No. 3).

Diefenbach, T. (2009). Are case studies more than sophisticated storytelling?:
Methodological problems of qualitative empirical research mainly based orsgectured
interviews.Quality & Quantity, 43(6), 875894.

Dodgson, J. E. (2019). Reflexivity in qualitative reseadcurnal of Human
Lactation 35(2), 220222.

Durlak, J. A., Dymnicki, A. B., Taylor, R. D., Weissberg, R. P., Schellinger, K. B., Dubois,
D., Lipsey, M.,Greenbeg, M & OOG br i en, M. U. (2007). Coll ab
and Emotional Learning (CASEL).

Dweck, C. S., & London, B. E. (2004). The role of mental representation in social
developmentMerrill -Palmer Quarterly50(4), 428444.

Equality Act2010. c15
Ehrmann, M., & Antonucci, E. (1972pesiderata Brooke House.
Farrell, F., Lander, V., & Shaw, S. (2020). Britishness, Identity and Belonging.

Fekete, L. (2018). Lammy Review: without racial justice, can there be Ras& &
Class 59(3), 7579.

Fenichel, T. (2018)Schelling, Freud, and the Philosophical Foundations of Psychoanalysis:
Uncanny BelongingRoutledge.

169



FI acks, S. (2018). The stop a@Grihindogya&r ch of mi
criminal justice 18(3), 364384

Flanagan, A. M., Cormier, D. C., & Bulut, O. (2020). Achievement may be rooted in teacher
expectations: examining the differential influences of ethnicity, years of teaching, and
classroom behaviougocial Psychology of Educatipi+20.

Flanagin, A.Frey, T., Christiansen, S. L., & AMA Manual of Style Committee. (2021).
Updated guidance on the reporting of race and ethnicity in medical and science
journals.Jama 326(7), 621627.

Fletcher, A. J. (2017). Applying critical realismdnalitative research: methodology meets
method.International journal of social research methodolpg§(2), 181194.

Flipsnack. (2022)Doctoral Times Research Methodologies, Issue 22, SpringF2ipsnack.
Retrieved April 14, 2022, fromttps://www.flipsnack.com/tuostimes/doctcetahes
researckmethodologiesssue22-spring20.html

Forest, A. (2019,uhe30)Bor i s Johnson says fAwatermel on sn
s at i rThedralépendenhttps://www.independent.co.uk/news/uk/politics/bgaknson
conservativdeadershigatestracismwatermelorsmilessatiricata8981166.html

FrancisDevine, B., & Foley, N. (2020House of Commons Library: Briefing Pagéumber
6385, 19 February 2020: Unemployment by ethnic background.

Gaither, S. E. (2018). The multiplicity of belonging: Pushing identity research beyond binary
thinking. Self and Identityl7(4), 443454

Gao, W., Liu, Z., & Li, J. (2017). How does soqgmesence influence SNS addiction? A
belongingness theory perspecti@@mputers in Human Behavijat7, 347-355.

Gill, P., Stewart, K., Treasure, E., & Chadwick, B. (2008). Methods of data collection in
gualitative research: interviews and focus gro@psgish dental journal204(6), 291295.

Gillard, D. (1997). Excellence in Schools (1997l text online. Retrieved 29 April 2022,
from http://www.educationengland.org.uk/documents/wp1997/excelensehools.html

Gillborn, D. (2015). Intersectionality, criticeace theory, and the primacy of racism: Race,
class, gender, and disability in educatiQualitative Inquiry 21(3), 277287.
P278

Gocgowska, M. A., & C-idenstypprocetsesfadter (2014). How
creativity. Review of GenerdPsychology18(3), 216236.

Goodenow, C., & Grady, K. E. (1993). The relationship of school belonging and friends'

values to academic motivation among urban adolescent stu@ibatdournal of
Experimental Educatiqr62(1), 6071.

170


https://www.flipsnack.com/tuostimes/doctoral-times-research-methodologies-issue-22-spring-20.html
https://www.flipsnack.com/tuostimes/doctoral-times-research-methodologies-issue-22-spring-20.html
https://www.independent.co.uk/news/uk/politics/boris-johnson-conservative-leadership-latest-racism-watermelon-smiles-satirical-a8981166.html
https://www.independent.co.uk/news/uk/politics/boris-johnson-conservative-leadership-latest-racism-watermelon-smiles-satirical-a8981166.html
http://www.educationengland.org.uk/documents/wp1997/excellence-in-schools.html

GOV.UK. (2018, Novembér School teacher workforc&OV.UK Ethnicity Facts and
Figures https://www.ethnicityfactsfigures.service.gov.uk/workforeand
business/workforcdiversity/schooteachetworkforce/latest#byethnicity-androle

GOV.UK. (2019a, October 4Rolice workforce Service.Gov.Uk; GOV.UK.
https://www.ethnicityfactsfigures.service.gov.uk/workforegndbusiness/workforce
diversity/policeworkforce/latest

GOV.UK. (2019b December 11CSE English and maths resulEhnicity-Facts
Figures.Service.Gov.Ukttps://www.ethnicityfactsfigures.service.gov.uk/educatiskills-
andtraining/1%to-16-yearsold/ato-c-in-engliskhandmathsgcseattainmervfor-children
agedl14-to-16-key-staged/latest

GOV.UK. (2020a, August 07). Regional ethnic diversity. Retrieved December 05, 2020, from
https://www.ethnicityfactsfigures.service.gov.uk/ugopulationrby-ethnicity/nationaland
regionatpopulations/regionatthnicdiversity/latest

GOV.UK. (2020b, August 11Average score for students taking A leveld ather
gualifications

GOV.UK (2022, May 26Ethnicity Facts and Figuresttps://www.ethnicityfacts
figures.service.gov.uk/educatiakills-andtraining/alevelsapprenticeshipfurther
education/averagscorefor-studentgakinga-levelsandotherqualifications/latest

GOV.UK. (2020c, September Bupil exclusionsGOV.UK Ethnicity Facts and Figures.
https://Mmww.ethnicity-factsfigures.service.gov.uk/educatiskills-andtraining/absencand
exclusions/pupiexclusions/latest

GOV.UK. (2020dDecember 11YGCSE r esul t s . GOVAK Etlnicity Faetmt 8 6 )
and Figureshttps://www.ethnicityfactsfigures.service.gov.uk/educatigkills-and
training/1tto-16-yearsold/gcseresultsattainmeni8-for-childrenagedl14-to-16-key-stage

4/latest

GOV.UK. (2020e, December 11Yyndergraduate degree resultSOV.UK Ethnicity Facts
and Figureshttps://www.ethnicityfactsfigures.service.gov.uk/educatiakills-and
training/highereducation/undergraduatkegreeresults/latest

GOV.UK. (2022, March 28)Schools White Paper delivers real action to level up education
https://www.gov.uk/government/news/schoulBite-paperdeliversrealactionto-levelup-
education

Graham, B., White, C., Edwards, A., Potter, S., & Street, C. (28t8pol exclusion: a
literature review on the continued disproportionate exclusion of certain.

Gunaratnam, Y. (2003Researching 'race' and ethnicity: Methods, knowledge and power
Sage.

Hagerty, B. M., LynckSauer, J., Patusky, K. IBouwsema, M., & Collier, P. (1992). Sense
of belonging: A vital mental health conceptchives of psychiatric nursing(3), 172177.

171


https://www.ethnicity-facts-figures.service.gov.uk/workforce-and-business/workforce-diversity/school-teacher-workforce/latest#by-ethnicity-and-role
https://www.ethnicity-facts-figures.service.gov.uk/workforce-and-business/workforce-diversity/school-teacher-workforce/latest#by-ethnicity-and-role
https://www.ethnicity-facts-figures.service.gov.uk/education-skills-and-training/11-to-16-years-old/a-to-c-in-english-and-maths-gcse-attainment-for-children-aged-14-to-16-key-stage-4/latest
https://www.ethnicity-facts-figures.service.gov.uk/education-skills-and-training/11-to-16-years-old/a-to-c-in-english-and-maths-gcse-attainment-for-children-aged-14-to-16-key-stage-4/latest
https://www.ethnicity-facts-figures.service.gov.uk/education-skills-and-training/11-to-16-years-old/a-to-c-in-english-and-maths-gcse-attainment-for-children-aged-14-to-16-key-stage-4/latest
https://www.ethnicity-facts-figures.service.gov.uk/uk-population-by-ethnicity/national-and-regional-populations/regional-ethnic-diversity/latest
https://www.ethnicity-facts-figures.service.gov.uk/uk-population-by-ethnicity/national-and-regional-populations/regional-ethnic-diversity/latest
https://www.ethnicity-facts-figures.service.gov.uk/education-skills-and-training/a-levels-apprenticeships-further-education/average-score-for-students-taking-a-levels-and-other-qualifications/latest
https://www.ethnicity-facts-figures.service.gov.uk/education-skills-and-training/a-levels-apprenticeships-further-education/average-score-for-students-taking-a-levels-and-other-qualifications/latest
https://www.ethnicity-facts-figures.service.gov.uk/education-skills-and-training/a-levels-apprenticeships-further-education/average-score-for-students-taking-a-levels-and-other-qualifications/latest
https://www.ethnicity-facts-figures.service.gov.uk/education-skills-and-training/absence-and-exclusions/pupil-exclusions/latest
https://www.ethnicity-facts-figures.service.gov.uk/education-skills-and-training/absence-and-exclusions/pupil-exclusions/latest
https://www.ethnicity-facts-figures.service.gov.uk/education-skills-and-training/11-to-16-years-old/gcse-results-attainment-8-for-children-aged-14-to-16-key-stage-4/latest
https://www.ethnicity-facts-figures.service.gov.uk/education-skills-and-training/11-to-16-years-old/gcse-results-attainment-8-for-children-aged-14-to-16-key-stage-4/latest
https://www.ethnicity-facts-figures.service.gov.uk/education-skills-and-training/11-to-16-years-old/gcse-results-attainment-8-for-children-aged-14-to-16-key-stage-4/latest
https://www.ethnicity-facts-figures.service.gov.uk/education-skills-and-training/higher-education/undergraduate-degree-results/latest
https://www.ethnicity-facts-figures.service.gov.uk/education-skills-and-training/higher-education/undergraduate-degree-results/latest
https://www.gov.uk/government/news/schools-white-paper-delivers-real-action-to-level-up-education
https://www.gov.uk/government/news/schools-white-paper-delivers-real-action-to-level-up-education

Hall, G. S. (1904). Adolescence: Its psychology and its relation to physiology, anthropology,
sociology, sex, crime, rgjfion, and education (Vols. | & 11). Englewood Cliffs, NJ: Prentice
Hall

Hamm, J. V., & Faircloth, B. S. (2005). The role of friendship in adolescents' sense of school
belonging New Directions for Child and Adolescent Developm2005107), 6178.

Hansard. (2015, June 3jouse of Commons Hansard Debates for 03 Jun 2015 (pt. 0003),
vol 596, cols 674. Publications.Parliament.Uk.
https://publications.parliament.uk/pa/cm201516/cmhansrd/cm150603/debtext/150603
0003.htm#15060332001157

HarveyJordan, S., & Long, S. (2001). The process and the pitfalls ofstemctured
interviews.Community Practioner, 74(6), 219.

Haupt, P. M. (2010). The school as a microcosm of communities and their heritage and the
need to encapsulate this in the writing of school histoviesterday and Todags), 1521.
http://www.scielo.org.za/scielo.php?script=sci_arttext&pid=5222862010000100006

HCPC. (2016). Guidance on Conduct &tHics for Students (1st ed.). London: Health &
Care Professions Council.

Heyer, E., & ReynaudPaligot, C. (2020)Us and them: From prejudice to racism. An
original analysis of race and racisAmerican Journal of Physical Anthropology

Hindley, P. (2019). Attachment Theory, Social Connectedness and Belo8gmal
Scaffolding: Applying the Lessons of Contemporary Social Science to Health and Healthcare
72.

House of Commons. (2006he Schools White Paper: Higher Standards, Betteo&s For
All (pp. 1453). London: The Stationery Office Limited. Retrieved from
https://publications.parliament.uk/pa/cm200506/cmselect/cmeduski/633/633.pdf

Howitt, D. (2010).Introduction to Qualitative Methods in Psychology (p325). M.U.A.:
Pearson EducatidAg.

Hui, A., Latif, A., Hinsliff-Smith, K., & Chen, T. (2020). Exploring the impacts of
organisational structure, policy and practice on the health inequalities of marginalised
communities: lllustrative cases from the UK healthcare syd#malth Policy 124(3), 298
302.

Jaeger, E. L. (2016). Negotiating complexity: A bioecological systarsppctive on literacy
developmentHuman Developme$9(4), 163187.

John, P., Margetts, H. Z., Rowland, D., & Weir, S. (2006). The BNP: The roots of its appeal.
Johnson, L. (2017). The lives and identities of UK Black and South Asian head teachers:

Metaphors of leadershifducational Management Administration & LeadersHif(5), 842
862.

172


https://publications.parliament.uk/pa/cm201516/cmhansrd/cm150603/debtext/150603-0003.htm#15060332001157
https://publications.parliament.uk/pa/cm201516/cmhansrd/cm150603/debtext/150603-0003.htm#15060332001157
http://www.scielo.org.za/scielo.php?script=sci_arttext&pid=S2223-03862010000100006
https://publications.parliament.uk/pa/cm200506/cmselect/cmeduski/633/633.pdf

Jones, K., Nurse, J. R., & Li, S. (2022, May
Twitter Resurgence during the 2020 Black Lives Matter ProtesBrocealings of the
International AAAI Conference on Web and Social Médal. 16, pp. 417428).

Joseph, A. (2020). Navigating neoliberal school spaces: Parent and school staff perspectives
on racially disproportional school exclusions in EngldntkrnationalSocial Work63(4),
445458.

Juvonen, J., Lessard, L. M., Rastogi, R., Schacter, H. L., & Smith, D. S. (2019). Promoting
social inclusion in educational settings: Challenges and opportultiesational
Psychologist54(4), 256270.

Kalra, V. S.(2019).From textile mills to taxi ranks: Experiences of migration, labour and
social changeRoutledge.

Kawalerowicz, J., & Biggs, M. (2015). Anarchy in the UK: Economic deprivation, social
disorganization, and political grievances in the London ri@0dfl.Social Forces94(2),
673-698. Oxford University Press.

Kemp, S., & Holmwood, J. (2003). Realism, regularity and social explandtamal for
the Theory of Social Behavigid3(2), 165187.

Khalid, S. (2017). Rise of The Guardians: Challend®agism in a New World Order.

Klein, O. (2018). The BNP in Blazers? A Comparison of Online Discussions of Followers of
the British National Party and the UK Independence PArtyomparison of Online

Discussions of Followers of the British National Parhdahe UK Independence Party (June

1, 2018)

Knutsen, T., & Moses, J. (200%)ays of knowing: Competing methodologies and methods
in social and political researciBasingstoke: Palgrave Macmillan.

Koller, S. H., Raffaelli, M., & de Morais, N. A. (2020~rom Theory to Methodology: Using
Ecological Engagement to Study Development in Con@xild Development
Perspectivesl4(3), 157163.

Korpershoek, H., Canrinus, E. T., Fokké®siinsma, M., & de Boer, H. (2020). The

relationships betweenic h o o | bel onging and -emotiodak nt s mot i
behavioural, and academic outcomes in secondary education: Aanayaic

review.Research Papers in Educatid@5(6), 641680.

Krauss, S. E. (2005). Research paradigms and meaning makimgnéy. The qualitative
report, 10(4), 758770.

Kroll, T., Barbour, R., & Harris, J. (2007). Using focus groups in disability
researchQualitative health researcii7(5), 690698.

Lardier, D. T., Opar a, ., B eReid, 8sJ0(2019). £ . Her
study of psychological sense of community as a mediator between supportive social systems,

173



school belongingness, and outcome behaviors among urban high school students of
color.Journal of community psycholagy7(5), 11321150.

Leary, M. R., Kelly, K. M., Cottrell, C. A., & Schreindorfer, L. S. (2013). Construct validity
of the need to belong scale: Mapping the nomological netwotknal of personality
assessmen®5(6), 610624.

Ledesma, M. C., & Calderén, D. (2015). Criticaledbeory in education: A review of past
literature and a look to the futur@ualitative Inquiry 21(3), 206222.

Li, E. P., Min, H. J., & Belk, R. W. (2008). Skin lightening and beauty in four Asian
cultures ACR North American Advances

Liu, J.,Gilll, E., & Li, S. (2020). Revisiting cultural competendde Clinical Teacher

LIl oyd, N. (2010). Sir Michael O' DwySouth and o1
Asia: Journal of South Asian Studi&8(3), 363380.

Lévheim, M. (2019)Culture, Conflict, and Constitutional Right: Representations of Religion
in the Daily PressReligion and European Society: A Primée-82.

Lowe, D. (2017). Prevent strategies: The problems associated in defining extremism: The
case of the United Kingdorstudies in Conflict & Terrorispd0(11), 917933.

Macpherson, W. (1999, February 2fine Stephen Lawrence inquifome Office .
https://www.gov.uk/government/pubttions/thestepherdawrenceinquiry

Magubane, Z. (2004Bringing the empire home: Race, class, and gender in Britain and
colonial South AfricaUniversity of Chicago Press.

Mahar, A. L., Cobigo, V., & Stuart, H. (20L3onceptualizing belongin@isability and
rehabilitation, 35(12), 10261032.

Malterud, K., Siersma, V. D., & Guassora, A. D. (20B5mple size in qualitative interview
studies: guided by information pow&ualitative health resear¢t26(13), 17531760.

Marcia, J. E. (1966). Development and Validation of -Hdentity Status ISocial
Psychology3(5), 551558

Martinez, A. (2014). Critical race theory: Its origins, history, and importance to the
discourses and rhetorics of raBeameJournal of Lieracy Studie27(2), 9-27.

Maslow, A. H. (1943). Preface to motivation thedPgychosomatic medicine
Maslow, A. H. (1958). A Dynamic Theory of Human Motivation.
McKee, M. (2018). Lessons from the Windrush generation.

McLeod, S. (2007)Maslow's hierarchy of needSimply psychology, 1-8.

174


https://www.gov.uk/government/publications/the-stephen-lawrence-inquiry

McLeod, S. A. (2019, October 24ocial identity theorySimply Psychology.
www.simplypsychology.org/sociatientity-theay.html

Meer, N., Qureshi, K., Kasstan, B., & Hill, S. (2020, April 3Die Social Determinants of
Covid 19 and BAME disproportionalitipiscover Society.

Mellor, D., Stokes, M., Firth, L., Hayashi, Y., & Cummins,(R008). Need for belonging,
relationship satisfaction, loneliness, and life satisfactamnsonality and individual
differences4%(3), 213218

Miah, M. (2020). Next steps for BLM movement, elections and bey@reen Left Weekly
(1285), 16.

Milner, A., & Jumbe, S. (2020). Using the right words to address racial disparities in
COVID-19. Retrieved 29 April 2022, from
https://www.ncbi.nim.nih.gov/pmc/articles/PMC7373398/

Mogaiji, E. (2020). The Brand Goodness Quadrant: Positioning the Brand and their BLM
StatementsAvailable at SSRMttps://papers.ssrn.com/sol3/papers.cfim?abstract id=3720237

Moncrieffe, M., Asare, Y., Dunford, R., Harper, J., Biggs, S., Patel, B., Brooks, E., Klein, U.,
Wisker, G., Whilby, A & Sibanda, F. (2020). Decolonising theriulum: Teaching and
Learning about Race Equality.

Morrow, E. A., & Meadowcroft, J. (2019). The rise and fall of the English Defence League:
Self-governance, marginal members, and the far rigblitical Studies67(3), 539556.

Moses, J(2020). Ontologies, Epistemologies and the Methodological Awakenirggl.
SAGE Handbook of Political Scieneedt?.

Mul holl and, J. (2018). Gendering the oOowhite
the defense of wo me npodersrofitheg British Natiomal Pagty. wo me n s u
In Gendering Nationalisnfpp. 165185). Palgrave Macmillan, Cham.

Neal, J. W., & Neal, Z. P. (2013). Nested or networked? Future directions for ecological
systems theorySocial Developmen22(4), 722737.

Nichols,S . L. (2006). Teachersdéd and studentsodé be
school.The Elementary School JournaDg(3), 255271.

Niemiec, C. P., & Ryan, R. M. (2009). Autonomy, competence, and relatedness in the
classroom: Applying selfleternination theory to educational practidéheory and research
in Education 7(2), 133144.

Norwood, K. J., & Foreman, V. S. (2014). The ubiquitousness of colo@siaor matters:
Skin tone bias and the myth of a pastial Americg 9-28.

Oberai, H., & Anand, I. M. (2018Wnconscious bias: thinking without thinkinguman
Resource Management International Digest

175


http://www.simplypsychology.org/social-identity-theory.html
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC7373398/
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=3720237

Office for National Statistic§2020, February 25hild poverty and education outcomes by
ethnicity- Office for National SHtistics
https://www.ons.gov.uk/economy/nationalaccounts/uksectoraccounts/compendiumi@cono
review/february2020/childpovertyandeducationoutcomesbyethnicity

Okri, B. (2021). 'l can't breathe": Why George Floyd's Words Reverberate Around the
World. Journal of Transnational American Studié2(1).

Ol c o &jm, ¥,.& Gulbas, L. E. (2017). Sense of belonging and youth suicidal behaviors:
what do communities and schools have to do wittStzial work in public healtlB2(7),
432-442.

O'Mahoney, J., & Vincent, S. (2014). Critical realism agiapirical project: A beginner's
guide.Studying organizations using critical realism: A practical guide

O6Rei |l |y, M., Dogra, N., Whiteman, N. , Hughe
media bad for mental health and wellbeing? Exploringpdrepectives of
adolescent<Llinical child psychology and psychiajr33(4), 601613.

Otu, A., Ahinkorah, B. O., Ameyaw, E. K., Seidu, A. A., & Yaya, S. (2020). One country,
two crises: what Covid 9 reveals about health inequalities among BAME comnasni

the United Kingdom and the sustainability of its health systémé&national journal for
equity in health19(1), 1-6.

Over, H. (2016). The origins of belonging: social motivation in infants and young
children.Philosophical Transactions of thefgal Society B: Biological Scienge/ 1(1686),
20150072.

OwusuKwarteng, L. (2020). 6Studying in this EN
experiences of West African students in a UK higher education instit&iodies in Higher
Education 1-12.

Oyedemi, T. D. (2021) .f Pesesdoohandidécobenatat
Africa. Journal of Contemporary African Studj&9(2), 214229.

Patel P.A. (2011) Bioecological Theory of Development. In: Goldstein S., Naghefietls)
Encyclopedia of Child Behavior and Development. Springer, Boston, MA.

Patton, D. U., Brunton, D. W., Dixon, A., Miller, R. J., Leonard, P., & Hackman, R. (2017).
Stop and frisk online: theorizing everyday racism in digital policing in the fusectal media
for identification of criminal conduct and associatioBscial Media+ Society3(3),
2056305117733344.

Persulessy, S. Il . (2018). Social MMdvangess i n C
in Language and Literary Studie®(5), 136142.

Pickett, K., & Wilkinson, R. (2010). The Spirit Level: Why Equality is Better for Everyone.
In Google BooksPenguin Books Limited.
https://www.google.co.uk/books/edition/The_Spirit_Level/jfIMajQuifQC?hl=en&gbpv=1&d
g=Wilkinson (Original work published 2020).

176


https://www.ons.gov.uk/economy/nationalaccounts/uksectoraccounts/compendium/economicreview/february2020/childpovertyandeducationoutcomesbyethnicity
https://www.ons.gov.uk/economy/nationalaccounts/uksectoraccounts/compendium/economicreview/february2020/childpovertyandeducationoutcomesbyethnicity

Power, S., & Taylor, C. (2020). Not in the classroom, but still on the register: Hidden forms
of school exclusioninternationalJournal of Inclusive Educatigi24(8), 867881.

Qualter, P., Vanhalst, J., Harris, R., Van Roekel, E., Lodder, G., Bangee, Maes., M., &
Verhagen, M. (2015). Loneliness across the life spanspectives on Psychological
Sciencel((2), 250264.

Quirkos(2022).Simple qualitative data analysis softwa€@uirkos.
https://www.quirkos.com/

Qurashi , F. (2018). The Prevent strategy and
infrastructues of surveillance in Muslim communitid2algrave Communicationg(1), 1-
13.

Rafe, M. M., Noaparast, K. B., Hosseini, A. S., & Sajadieh, N. (2020). An examination of
Roy Bhaskarés critical r e a lJoumahof@riicala basi s f o
Realism20(1), 56 71

Reid, A. M., Brown, J. M., Smith, J. M., Cope, A. C., & Jamieson, S. (2018). Ethical
dilemmas and reflexivity in qualitative researBerspectives on medical educati@(R), 63
75.

Remen, R. N. (2001My grandfather's blessings: Stories of strength, refuge, and belaonging
Penguin

Rober son, N . D., & Zumbo, B. D. (2019) . Mi gr
belonging: Using a diffractive lens to interpret muttethod DIF studiednternational
Journal of Testingl9(4), 363389

Roberts, J. M. (2014). Critical realism, dialectics, and qualitative research mekhodsl
for the Theory of Social Behaviqu4(1), 1-23.

Roberts, S. O., Barek&havit, C., Dollins, F. A., Goldie, P. D., & Morteon, E. (2020).
Racial inequality in psychological research: Trends of the past and recommendations for the
future.Perspectives on psychological scients6), 12951309.

Robins, K. (2020). Tradition and translation: national culture in its glodoatext.
In Undoing Place?pp. 243257). Routledge

Rogers, C. R. (1951Llientcentered therapy: Its current practice, implications, and theory,
with chapters Oxford, United Kingdom: Houghton Mifflin.

Ross, P. T., & Zaidi, N. L. B. (2019). Limited loyr limitations.Perspectives on medical
education8(4), 261264.

Sakamoto, I. (2007). An antippressive approach to cultural compete@aadian Social
Work Review/Revue Canadienne de Service S@ddl), 105114

SchoolGuide.co.uk. (n.d.). Schoalide.Co.Uk. Retrieved May 22, 2022, from
https://www.schoolguide.co.uk/catchmereasexplained

177


https://www.quirkos.com/
https://www.schoolguide.co.uk/catchment-areas-explained

Sewell, A. (2018). The intersectional, structigtaland antgeneticism centres of Black Lives
Matter.Ethnic and Racial Studig41(8), 14431446.

Seymour, J., & Walsh, J. (2013). Displaying families, migrant families, and community
connectedness: The application of an emerging concégtiy life. Journal of comparative
family studies44(6), 689698.

Shah, V. (2020, June 2&).Conversation with Afua Hirsch on Race, Identity & Empire
Thought Economics. https://thoughteconomics.comfaiftsch/

Shiner, M., Carre, Z., Delsol, R.,Ba st wo o d, N. (2018). The <col ol
drugs and law enforcement in England and Wales.

Shore, L. M., Cleveland, J. N., & Sanchez, D. (2018). Inclusive workplaces: A review and
model.Human Resource Management Reyi28(2), 176189.

Shotte, J. (1993). Psychology and citizenship: Identity and belon@igenship and social
theory, 115138.

Sivanandan, A. (1981). From resistance to rebellion: Asian and@dribbean struggles in
Britain. Race & Class23(2-3), 111152.

Slaten, C. D., Fguson, J. K., Allen, K. A., Brodrick, D. V., & Waters, L. (2016). School
Belonging: A Review of the History, Current Trends, and Future Directitohscational &
Developmental Psychologig3(1).

Slaten, C., Kellyyannallen, J. K. F., Vellaybrodrick, R.Waters, L. (2018). 2. A
HISTORICAL ACCOUNT OF SCHOOL BELONGINGRathways to Belonging:
Contemporary Perspectives of School Belongihg

Spithoven, A. W., Bastin, M., Bijttebier, P., & Goossens, L. (2018). Lonely adolescents and
their bestriend: An examination of loneliness and friendship quality in best friendship
dyads.Journal of Child and Family Studigg7(11), 35983605.

Stamper, K. (2019, February 18yhy We Conf use Race and Ethnic
PerspectivgReview ofWhyWw Conf use Race and Ethniclity A |
Conscious Style Guidéttps://consciousstyleguide.com/wime-confuseraceethnicity
lexicographersperspective/

Stenfors, T., Kajamaa, A., & Bennett, D. (20
researchThe clinical teacherl7(6), 596599,

Storli, Y. (2019)." On With the National RevolutiontAn analysis of the ideological
reorientation of the" political soldiers" in the British National Front, 19B890(Master's
thesis).

Sullivan, J., Wilton, L., & Apfelbaum, E. P. (2021). Adults delay conversations about race

becausethey nder esti mat e chi | durmahobExpeqmemdat e ssi ng of
Psychology: Generall50(2), 395.

178


https://consciousstyleguide.com/why-we-confuse-race-ethnicity-lexicographers-perspective/
https://consciousstyleguide.com/why-we-confuse-race-ethnicity-lexicographers-perspective/

Tajfel, H., Turner, J. C., Austin, W. G., & Worchel, S. (1979). An integrative theory of
intergroup conflictOrganizational identity: A readeb66(65),97802035059846.

Taylor, E. (1998). A Primer on Critical Race Theory: Who are the critical race theorists and
what are they sayinglPhe Journal of Blacks in Higher Educatiqi9), 122.

Taylor, L., & Soni, A. (2017). Preventing radicalisation: a systi#mreview of literature
considering the |ived experiences of the UKDH®
settingsPastoral Care in Educatiqr3x(4), 241252.

Taylor, S. P. (2018). Critical realism vs social constructionism & soomgtructivism:
application to a social housing research stltgrnational Journal of Sciences: Basic and
Applied Researcl87(2), 216222.

Theisen, A. L. (2021, December 8.having a sense of belonging importakt@yo Clinic
Health System. Retried May 16, 2022, from
https://www.mayoclinichealthsystem.org/hometehenlth/speakingf-health/ishavinga
senseof-belongingimportant

Tickle, L. (2015, February 2free speech? Not at four in five UK universiti€ébe
Guardian; The Guardiahttps://www.theguardian.com/education/2015/feb/02/gpeech
universitiesspikedbansombreros

Tomasello, M, Carpenter, M., Call, J., Behne, T., & Moll, H. (2005). Understanding and
sharing intentions: The origins of cultural cogniti@@havioral and brain sciencg8(5),
675691.

Truong, K., & Museus, S. (2012). Responding to racism and racial traumatamalatudy:
An inventory for coping and mediating relationshidarvard Educational Reviev82(2),
226-254.

Twenge, J. M., Spitzberg, B. H., & Campbell, W. K. (2019). Leg®eirson social interaction
with peers among US adolescents in the 21st ceatuhinks to lonelinesslournal of
Social and Personal Relationshj§(6), 18921913.

Uberoi, E., & Lees, R. (2020). Ethnic diversity in politics and public lifdtd@USE of
COMMONS LIBRARYHouse of Commonsittps://commonslibrary.parliament.uk/research
briefings/sn01156/

Uhrig, N. (2016) Black, Asian and minority ethnic disproportionality in the criminal justice
system in England andales London: Ministry of Justice.

Umberson, D. (2017). Black deaths matter: Race, relationship loss, and effects on
survivors.Journal of health and social behavj&8(4), 405420.

Valls. (1998). The Racial Contract. By Charles W. Mills. Ithaca, NY, and London: Cornell
University Press, 1997. 171phe American Political Science Revj@&(3), 691 692.

Van Orden, K. A., Witte, T. K., Cukrowicz, K. C., Braithwaite, S. R., SelbyA.E& Joiner
Jr, T. E. (2010). The interpersonal theory of suicikek/chological revienl172), 575.

179


https://www.theguardian.com/education/2015/feb/02/free-speech-universities-spiked-ban-sombreros
https://www.theguardian.com/education/2015/feb/02/free-speech-universities-spiked-ban-sombreros
https://commonslibrary.parliament.uk/research-briefings/sn01156/
https://commonslibrary.parliament.uk/research-briefings/sn01156/

Vicedo, M. (2011). The social nature of the mother's tie to her child: John Bowlby's theory of
attachment in poswar America.The British Journal for ta History of Science&4(3), 401
426.

Vijayakumar, N., Whittle, S., ¥cel, M., Dennison, M., Simmons, J., & Allen, N. B. (2014).
Prefrontal structural correlates of cognitive control during adolescent developmeydaa 4
longitudinal studyJournal Of (gnitive Neuroscien¢6(5), 11181130.

Walvin, J. (2016)Making the black Atlantic: Britain and the African diaspoBloomsbury
Publishing.

Weed, E. (2017)The religion of white supremacy in the United Statexington Books.

Whaley, A. L., &Davis, K. E. (2007). Cultural competence and eviddyaged practice in
mental health services: a complementary persped&iverican Psychologisé2(6), 563.

WHO. (2017).Adolescent developmeitetrieved from World Health Organization:
http://www.who.int/maternal_child_adolescent/topics/adolescence/dev/en/

Wice, & Davidai,S. (2021). Benevolent Conformity: The Influence of Perceived Motives on
Judgments of Conformityersonality & Social Psychology Bulletié7(7), 1205 1217.
https://doi.org/10.1177/0146167220963702

Wilkins, P. (2000). Unconditional positive regard reconsideBeitish Journal of Guidance
& Counselling 28(1), 2336.

Williams, A. (2020) Editorial : The Whiteness of Educational Psychology: Colonialism ,
PostColonialism and Racialisation in the Theory , Training and Practice of Educational
Psychology6(1), 1i 8.

Williams, M. T., Metzger, I. W., Leins, C., & DeLapp, C. (2018). Assessing racial trauma
within a DSM 5 framework: The UConn Racial/Ethnic Stres3&uma SurveyPractice
Innovations 3(4), 242.

Willig, C. (2013).Introducing qualitative research in psycholodgycGrawhill education
(UK).

Wong, B., CopseyBlake, M., & EIMorally, R. (2022). Silent or silenced? Minority ethnic
students and the bathgainst racisnCambridge Journal of Educatioi-16.

Wong, K. (2009). Do the right thing: The Stephen Lawrence Inquiry Report 10 years
on.Safer Communities(3), 10

Wurster, K. G., Kivlighan Ill, D. M., & FoleyNicpon, M. (2020). Does persaroup ft
matter? A further examination of hope and belongingness in academic enhancement
groups.Journal of counseling psycholagy

Yardley, L. (2000). Dilemmas in qualitative health reseaPdychology and healti5(2),
215228.

180


http://www.who.int/maternal_child_adolescent/topics/adolescence/dev/en/
https://doi.org/10.1177/0146167220963702

Yel dez, MSeriahmultigle2an@dia6on of general belongingness and life satisfaction
in the relationship between attachment and loneliness in adolededutsitional Sciences:
Theory & Practice16(2).

181



10Appendi ces

101 Appendi x A: Average P8 Score by Et
Eligibility

Figure 6: Bangladeshi and Pakistani pupils who were eligible for

FSM progressed higher than the national average of all pupils

Average Progress 8 score by ethnicity, gender and eligibility for free

school meals, England, academic year 2018 to 2019

@® Boys: FSM-eligible ® Girls: FSM-eligible Boys: not FSM-eligible
Girls: not FSM-eligible

Lower than average progress < | > Higher than average progress

Chinese en o
Indian L ] >
Asian other [ ] >
Other L ]
White other [ ] ]
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Black African [ ] [ ]
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Mixed other L ] e
Mixed White/Asian [} [
Black other [ ] [ ]
Mixed White/Black African L] L
White Irish [ ] [ ]
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Black Caribbean L] [ ]
Mixed White/Black Caribbean [ ] »
Gypsy/Roma L] L
Irish Traveller [ ] >
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Source: Department for Education - Key Stage 4 performance, 2019 (revised)

(ONS, 2020)

Office for National Statistics. (2020, February 26hild poverty and education outcomes by ethnicffice
for National Statistics.

https://www.ons.gov.uk/economy/nationalaccounts/uksectoraccounts/compendium/economicreview/february202
O/childpovertyandeducationoutcomesbyethnjcity
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10.2 Appendix B: Rates of Fixedterm Exclusion and PE Across the UK

Table 1. Rates of fixed term and permanent exclusion across the UK,

2015/2016 School population Fixed term exclusion % Permanent exclusion %
England 8559540 339360 40 6685 0.08
Scotland 680007 18430 2.7 5

Wales 466555 15051 3.2 109 0.02
Northern Ireland 339785 4147 1.2 19 0.0006

(Power & Taylor, 2020, p.868)
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10.3 Appendix C: The Brand Goodness Quadrant

(Text accompanying the diagram is a screenshot)

The Brand Goodness Quadrant

This conundrum around the public statement by the brands and their private actions
has led to the classification of different brands. This classification is presented in the
brand goodness quadrant illustrated in Figure 1. This figure is a 2X2 quadrant that
intersects the public statement-making, as a form of ‘saying good’, a kind of
advertising, PR and marketing communications and the private action, an indication
of ‘doing good’, dismantling systemic racism and inequality, addressing lack of

representation and creating access to opportunities
SAYING
GOOD

N

Public Statement Public Statement
No Private Action Private Actions

No Public Statement

No Private Action No Public Statement

But Private Action

« DOING
> GOOD

Figure 1: The Brand Goodness Quadrant

(Mogaji, 2020, p.76)
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104 Appendi x D: Ethics0 ApUnvesiwafl Letter
Sheffield

The
University
y Of

ST Sheffleld.

Downloaded: 23/08/2021
Approved: 15/06/2021

Unsah Khatoon Tabassum
Registration number:
School of Education
Programme: DEdCPsy

Dear Unsah Khatoon

PROJECT TITLE: Time to belong: Exploring factors affecting BAME young peoples sense of belonging in relation to their
school experiences.” (*working title)
APPLICATION: Reference Number 039677

On behalf of the University ethics reviewers who reviewed your project, | am pleased to inform you that on 15/06/2021 the
above-named project was approved on ethics grounds, on the basis that you will adhere to the following documentation
that you submitted for ethics review:

» University research ethics application form 039677 (form submission date: 29/05/2021); (expected project end date:
31/08/2022).

Participant information sheet 1091087 wversion 3 (29/05/2021).

Participant information sheet 1091086 version 2 (29/05/2021).

Participant consent form 1091089 version 2 (29/05/2021).

Participant consent form 1091088 version 2 (29/05/2021).

If during the course of the project you need to
me since written approval will be required.

ion please infarm

Your responsibilities in delivering this research project are set out at the end of this letter,

Yours sincerely

David Hyatt
Ethics Administrator
School of Education

Please note the following responsibilities of the researcher in delivering the research project:

The project must abide by the University's Research Ethics Policy:

: heffiel i i ri i li li -

+ The project must abide by the University's Good Research & Innovation Practices Policy:
. fye

= The researcher must inform their supervisor (in the case of a student) or Ethics Administrator (in the case of a member
of staff) of any significant changes to the project or the approved documentation.

+ The researcher must comply with the requirements of the law and relevant guidelines relating to security and
confidentiality of personal data.

+ The researcher is responsible for effectively managing the data collected both during and after the end of the project
in line with best practice, and any relevant legislative, regulatory or contractual requirements.

Ethical approval email confirmation from Dr. Anna Weighhall

7.4.1 AnnaR 30 Jun 2021,
Weighall <anna.weighall@sheffield.ac.uk> 13:28

to Antony, Edu, me

Dear Stephanie

This is just to confirm that this is approved.
Best wishes,

Anna

*Please note the ethics approval date was 30/0682dlitch in the system meant the letter
could not be reissed, the email from the lead ethical approver Dr. Anna Weighhall.
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10.5 Appendix E: Extract from Quirkos Report

Quirkos Report

TOBELONG V2 .ark
Sources Summary

Title

P1TRANSCRIPTION & PILOT TRANSCRIPTION Aleena.
P2 TRANSCRIPTION FIMAL Ambreen SAT 18TH SEPT 21
1PM

P3 TRANSCRIPTION Farzana 2609 21

P4 TRANSCRIPTION PHASE 1 Zubair 02 1021 v4f1203
22

PS5 TRANSCRIPTION PHASE 1 Maliya V402 10 21 - Copy
-Copy

P& TRANSCRIPTION PHASE 1V2 Beela 1303 22

P7 TRANSCRIPTION NABEEL V5

P8 TRANSCRIPTION PHASE 1V3 Tyrone - Copy

Author

Unsah

Unsah

Unsah

Unsah

Unsah

Unsah

Unsah

Unsah

Quirkos

This report was generated by Unsah on Apr 30, 2022 10:43:43 PM for the following file: TIME

Date and Time

Apr 3,2022 1:00:58
PM

Apr 3,2022 1:01:55
PM

Apr 3,2022 1:02:19
PM

Apr3,2022 1:02:40
P

Apr3,2022 1:03:31
PM

Apr 3,2022 1:03:535
PM

Apr 3,2022 1:04:17
PM

Apr3,2022 1:04:35
PM

Length

28434

29843

31256

20934

24073

18861

144674

23211

Quotes

71

81

&5

36

51

42

42

61
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Quirk Title

Inextricability of the home:

school interface

Racism thwarts
belongingness

Belongingness expressed
through social identity

Culturally competent
teachers

Fairness equality and race-
based differentials

Safe learning environment

Commonality of race/
ethnicity/culture promotes
belongingness

Friendships can transcend
ethnicity

School is a microcosm of
wider society

Connectedness through
shared experiences

Parent

Culturally
competent
teachers

Grandparent  Description

alsoincludes
respect for
religious
obligations

subtheme of
Culturally
competent
teachers

Author

Unsah

Unsah

Unsah

Unsah

Unsah

Unsah

Unsah

Unsah

Unsah

Unsah

Date

Apr 13,
2022
3:53:58
PM

Apr 13,
2022
11:32:52
AM

Apr 13,
2022
7:22:33
PM

Apr 23,
2022
4:09:28
PM

Apr 18,
2022
1:51:25
PM

Apr 18,
2022
1:51:33
PM

Apr 13,
2022
5:18:24
PM

Apr 13,
2022
12:31:58
PM

Apr 23,
2022
2:57:13
PM

Apr 13,
2022
6:31:43
PM

Total
Codes

29

19

31

22

37
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Quirk Title

Racist transgressions as
normalised behaviours

Safe spaces and places

Culturally sensitive
educational experiences

PANDEMIC - return to school

MENTAL HEALTH

RQ1 DOES ETHNICTY
MATTER?

RQ2 DOES ETHNICITY
MATTERWITH
TEACHERS/SCHOOL STAFF?

RQ3A DOES ETHNICITY
MATTER WITH FRIENDS?

RQ3B DOES ETHNICITY
MATTER WITH FELLOW
STUDENTS?

RQ4 DOES ETHNICITY
MATTER?

Parent

Grandparent

Description

Author

Unsah

Unsah

Unsah

Unsah

Unsah

Unsah

Unsah

Unsah

Unsah

Unsah

Date

Apr 13,
2022
6:14:39
PM

Apr 13,
2022
11:26:39
AM

Apr 13,
2022
5:58:31
PM

Apr 13,
2022
10:57:26
AM

Apr 13,
2022
6:47:18
PM

Apr 13,
2022
5:12:58
PM

Apr 18,
2022
1:33:39
PM

Apr 23,
2022
2:57:17
PM

Apr 14,
2022
1:09:10
PM

Apr 13,
2022
6:42:05
PM

Total
Codes
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Total

Quirk Title Parent Grandparent Description Author Date Codes
CONCLUSION- Unsah  Apr13, 8
BELONGINGNESS 2022
DEFINITIONS POST &6:47:20
INTERVIEW PM
QUESTIONSTO Unsah  Apr13, 2
INTERVIEWER 2022

64722

PM
Disconnecetdness through Unsah Apr 23, 13
difference 2022

2:57:14

PM
TOTAL NUMBER OF CODES 449
TOTAL NUMBER OF QUIRKS 23

Main Canvas Views

Quirks Canvas - Primary

. Belongingness expressed th
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Text Sorted by Theme

Inextricability of the home: school interface

»

ALEENA: Okay, | go to school in (hame of town redacted) called
(name of school redacted) and a majority of the students are
Asian, South Asian, and are Muslims. Ermm, so | am a South Asian
and Muslim too so | feel like | fit in, and yeah. Err my school also
like during Ramadan day they (inaudible) like Eid occasions and

stuff like that all other students and parents to come over.

Source: P1 TRANSCRIPTION & PILOT TRANSCRIPTION Aleena.
Coded by: Unsah on null

)

AMBREEN: Ermmm. It's quite important when you're in such a big school in class or
you know where there's definitely more white students than ethnically or like coloured
students so it's important to feel like you're comfortable in that class. Erm and | think
I've definitely fitted in quite well. | haven't like experiences any major like racism
experiences and stuff erm, you feel comfortable because if you're not then definitely
going with fact your school life and education and how you feel when you get home
from that kind of stuff

Source: P2 TRANSCRIPTION FINAL Ambreen SAT 18TH SEPT 21 1PM
Coded by: Unsah on null

»

AMBREEN: | like maths at school mainly Cos | think I'm quite good at it and | also like
science. | like learning about new things and ways that you can like series that haven't
been proven yet that you think will proven in the future yeah

Source: P2 TRANSCRIPTION FINAL Ambreen SAT 18TH SEPT 21 1PM
Coded by: Unsah on null
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Racism thwarts belongingness

)

ALEENA: Erm, personally, | haven't, at my school , haven't encountered something like
that but erm my friends have that is not socommonin  our school anymore. So
(silence).

Source: P1 TRANSCRIPTION & PILOT TRANSCRIPTION Aleena.
Coded by: Unsah on null

»

ALEENA:: Like they've been called a lot of racial slurs. and stuff, from.  other people.

Source: P1 TRANSCRIPTION & PILOT TRANSCRIPTION Aleena.
Coded by: Unsah on null

»

Aleena: Er, so, er like “Paki.” Yea

Source: P1 TRANSCRIPTION & PILOT TRANSCRIPTION Aleena.
Coded by: Unsah on null

ALEENA: Err One of my friends got called "Paki" by someone in our

school and they had to just ignore it because | don't want to cause any

Drama or get anyone else involved so they just ignored it or they told a teacher.

Source: P1 TRANSCRIPTION & PILOT TRANSCRIPTION Aleena.
Coded by: Unsah on null
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»

MALIYA: Not personally but | know a friend obviously felt a bit judged like different
lessons obviously some of them are from same primaries and erm she was not really
from the same primary and it's just like ermit's just ‘cos obviously we knew each other.
And | think it was just like a new face so | think she did feel a bit judged.

Source: P5 TRANSCRIPTION PHASE 1 Maliya V4 02 10 21 - Copy - Copy
Coded by: Unsah on null

»

MALIYA: Erm, she was erm Indian yeah.

Source: P5 TRANSCRIPTION PHASE 1 Maliya V4 02 10 21 - Copy - Copy
Coded by: Unsah on null

»

MALIYA: (answers without me needing to complete the sentence). British, White, yea

Source: P5 TRANSCRIPTION PHASE 1 Maliya V4 02 10 21 - Copy - Copy
Coded by: Unsah on null

»

MALIYA: Erm, it was just | think was erm, we were obviously doing PE, and erm, you
know it was something to do with like passing the ball and it would just kind of | think a
little bit racist because it was like can you pass the ball but it was in an accent and she
got very upset and you know very offended to it but ‘cos it was in Year 7, | feel like
because didn't know each other, | think she definitely just judged her ‘cos she knew she
was Indian. So yeah

Source: P5 TRANSCRIPTION PHASE 1 Maliya V4 02 10 21 - Copy - Copy
Coded by: Unsah on null
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10.6 Appendix F: Adult Information Sheet

Participant Information Sheet vs 30® june 21

{for key adults)
Research Project Title
Time to belong;: Exploring factors affecting BAME™ young paople’s sense of belanging™ in relation to their
school experiences. **
*BANE-- Black, Asian, Minority Ethnic) **belonging — in this project can mean ‘fitting in’ or feeling invalved in’,
or feeling o port of something.
Invitation to participate
The researcher wauld like to invite young people to participateftake part in research to explare factors affecting
Blaek Asian minorily eLthnic (BAME] young peoples’ sense of belonging or “TiLling in’ in relation o Lheir sehoal
cxperiences. [n this rescarch BAME means (yaung) peaple of Black, Asian, Minority Ethnic descont, to include
those of African Caribbean, African, Pakistani, Bangladeshi, or Indian descent. This helps the research 1o be more
useful as it focuses on a smaller selection of minority groups. Please take the time to read all the informatian
carefully. Diseuss it with others if you wish before you decide whether or not to give consent for your child to
take partin this rescarch, Please ask the rescarcher if yau have any gquestiens or nced marg infermation, Reading
information about this project does not mean your child has to take part. Thank you for your interest, and the
time you are taking to read this information.

1. What is the purposea of the research?

& The research aims ta find out what a sense of Befonging” or fitting in” at schocl means to BANME yaung
people and what their experiences of belonging are at school.

*  HResearch indicates key issues around “befonging” experienced by BAME youny people include reluctance
to discuss their culture because it makes them feel different, and experiencing racist or discriminatorny
behaviours from athers. There's less research about how helonging is experienced by BAME students so
knowing mare could help people working in education support them meore,

2.  Why has the young person heen invited to take part?

Your child has been invited to take part because they are aged between 11 to 16 years, and are of a BAME
background ar heritage (which is the focus of this research), snd because the schaolfcommunity establishment
2. schoal/church/masque supparts the research. A maximum of 10-12 students are expected to take part.

3. Dol have to take part?

Mo, there’'s no obligation to take part in the research. Both you and your child are provided wiath information
cheats and you chogse to pive your cansent. Consent forms can be returned to a member of staff at school/adult
who gives you the information pack, or to the researcher. {Please see section 17 for contact details). If a young
person agrees to take part, they can opt out at any stage of the research up until the infermation given during
interview has been ancnymised {names and identifying information removed), then they can still withdraw but
their data cannot be withdrawn. The researcher will anonymise the information as soon as possible after the
interview, ranging approximately between 1-12 weeks after the interview,

4, What type of research is this?
This research uses qualitative methods, meaning it's based on descriptive statements {answers given by
participants}, and nat based on numbers.

5. What will happen to/for the young person if they take part?

= The young perscn sighs a consent form and/for give verbal consent,

« Theyoung persontakes partin an interview lasting around 45-60 minutes, online by video/audio call, to
be recarded. The researcher asks questions, allowing extra time if the young person needs it

s The questions will generally be ‘open questions,’ meaning students can describa/tell me about their
experiences,

«  The researcher will then writeftype up the answers, remove all identifying information e.g. names,
places ete., and then delete recordings fram the password-protected recording device (laptop/phone).

6. What will | have do?
If you agree for your child to participate in this research, adults can support them in the research activities in

Section 5 above by:
s Helping young people voice concerns ar ask me any questions they have.

The University of Shefficld, School of Education “Time fo Befprg’ Roscarch Projoct,
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* Making sure the young person has a quiet, noise-free place to sit in during the interview, with access to
a computer, and the internet.

e Telling the researcher if the young person has any special educational needs or needs any extra help
during the interview.

e As parents/carers, sign and return the consent form.

7. What are the possible disadvantages and risks to taking part?

*« Too many young people want to take part. In which case further information may be requested from
school to finalise who takes part. This may include young people who have spent the longest time in
schools in the UK, are on free school meals, are eligible Pupil Premium, or may have experienced lots of
school exclusions or detentions. Such factors can add more challenges to a young person’s school
experiences of belonging, and there isn't lots of research about BAME young people in these categories.
Some students could choose to be standby participants if anyone drops out.

¢ Staying anonymous- Whilst adults will maintain confidentiality e.g. in school, or as parent/s or carer/s
of young people, young people themselves may wish to discuss the research with friends or other
students. If they choose to do this, the researcher/University of Sheffield, cannot take any responsibility
for information they make known to others.

*  Sensitivity of the topic: It's possible that a young person or family members may feel uncomfortable or
distressed discussing experiences linked to race, or which may remind them of a difficult time. Young
people can decide which questions they want to answer. They can later be supported by their favourite
member of staff at school, and/or through helpful organisations listed at the end of the young person’s
information sheet (copy enclosed), and by me during the interview.

« Safeguarding concerns: If a safeguarding concern is revealed to the researcher, the researcher has a
legal obligation to discuss this with her supervisor, and the school’s child protection person, and if need
be with appropriate child-protection safe-guarders/agencies.

8. What are the possible benefits of taking part?
Whilst there no immediate benefits for young people participating in the research, it is hoped that this work will
have the following key benefits:

e Support the work of professionals working in education e.g. teachers, teaching assistants, and
Educational Psychologists by helping them understand more about the experiences of BAME students
in school.

* Having a safe ‘virtual’ space- where BAME young people can talk freely, and anonymously, about their
school experiences about belonging/fitting.

9. Will my taking part in this project be kept confidential?

Yes, all the information collected about you or young people taking part will be kept confidential, and will be
accessible only to members of the research team e.g. the researcher and her supervisor. Anonymised data isn’t
classed as personal data/information. The recordings will initially be stored on my personal laptop/phone which
are password protected. They will be uploaded to the secure Google Drive account on the University of Sheffield
server immediately after recording and then destroyed from the recording device (laptop/phone).

10. What is the legal basis for processing my personal data?

According to data protection legislation, we are required to inform you that the legal basis we are applying in
order to process your personal data is that ‘processing is necessary for the performance of a task carried out in
the public interest’ (Article 6(1)(e)). Further information can be found in the University’s Privacy Notice
https://www.sheffield.ac.uk/govern/data-protection/privacy/general.” Also, as we will be collecting some
data/information that is defined in the legislation as more sensitive (information about race or ethnicity), we also
need to let you know that we are applying the following condition in law: that the use of your data is ‘necessary
for scientific or historical research purposes’.

11. Will participants be recorded, and how will the recorded media be used?

Yes, participants and their parent/s and carer/s will be asked for their consent (permission) to record the
interviews. The audio and/or video recordings of your activities made during this research will be used only for
transcription and analysis.
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