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Appendix A 
 

The profiles of educator-respondents 

The list below is a detailed description of educators’ profile and their distinctive research and 

teaching interests that further highlights the reasons for their selection. 

S/n

o 

Names Profiles 

1. IkechukwuOnyegiri 

(Prof) 

Onyegiri(Ph.D.)is a professor of Housing at the 

Department of Architecture Imo State University Owerri-

Nigeria. At the time of this interview, he has taught 

architectural design and employed the use of the 

‘Integrated Project Design Model’ for over two decades. 

He argues that this approach enables students to be 

situated and embedded in the local context to 

understand what the real issues are. His research interest 

is on housing, urban, and community design methods. 

2. Ruth Morrow (Prof) Ruth Morrow is a professor of Architecture at Queens 

University, Belfast, United Kingdom.  Morrow’s 

involvement in research and teaching in architecture 

spans over two decades with a keen interest in the 

interconnection between people, place, architectural 

design pedagogy and practice through the exploration of 

inclusive design methods. She is an advocate of feminist 

pedagogy that calls for the recognition and promotion of 

students' voices in the design studio, through disabling 

design approaches. Her research centres on the 

understanding of the creative process, inclusive 

strategies and design methods. 

 

3. DoinaPetrescu (Prof) Petrescu (Ph.D.) is a Professor of Architecture and Design 

Activism at the University of Sheffield. Her research 

interest is on gender and space in contemporary society 

with the view that there are other ways of re-
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appropriating and taking control of public spaces as both 

a citizen and an active agent.  Through her studio 

collective practice -atelier d’architectureautogérée, 

Petrescu believes that learning could be co-created in a 

socially-minded kind of way by empowering the 

inhabitants of big cities and students through the Live 

Projects to take active control of their learning. 

4 Ashraf Salama (Prof) Salama (Ph.D.) is a Professor of Architecture and head, 

Department of Architecture, University of Strathclyde, 

UK. His research focuses on curriculum development, 

design studio teaching practices, transformative and 

critical pedagogy, and urban design. He places strong 

emphasis on the impact of socio-cultural factors in 

shaping the built environment.   

5. Jhono Bennett Bennett is a studio teaching staff member at the 

University of Johannesburg, South Africa.  His master 

degree thesis questioned the existing design studio 

model that holds the assertion that the consequences of 

every architectural process end up as a building. Through 

his thesis, Bennett demonstrated that by developing a 

design response to vulnerable social and communal local 

networks, architecture could create a synergy between 

the architect, local people, context, and their social needs 

through a social-technical spatial design approach. Using 

the aforementioned model, Bennett argues that 

criticality and empathy are two essential capacities that 

students need to develop in order to address the 

complexities challenging communities in the Global 

South.  

 

6. Jeremy Till (Prof) Professor Jeremy Till is the head of Central Saint Martins 

and Pro Vice-Chancellor at University of Arts London. He 

hadbeen involved in architecture practice before joining 
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academia.His research centres on ethics of architecture, 

social and political dimensions of spatial production, 

scarcity, and spatial agency. Through his research, Till 

argues that the contingency of architecture practice 

demands for a new form of education agenda rather than 

anew form of knowledge with the view that every new 

knowledge becomes obsolete within a short period of 

time.  

 

7. Maurice Mitchell 

(Prof) 

Maurice Mitchell is a Professor of Architecture at the 

CASS Faculty of Art, Architecture and Design, 

London Metropolitan University.  He is interested in the 

narrative interplay between technical and everyday 

cultural factors in the production and occupation of the 

built environment, particularly in situations of rapid 

change and scarce resources where new identities are 

forged through the process of ‘making and fit.' His 

experience working with students in communities in the 

Global South, in places such as Ghana, Sierra Leone, and 

India among others, has exposed him to first-hand design 

challenges in marginal communities as he experimented 

with his ‘Loose Fit’ approach as a form of the LiveProject.  

8. Viviana d’ Auria Viviana d’Auria is an Associate Professor in Human 

Settlements and Development at the Department of 

Architecture, Urbanism, and Planning, 

KatholiekeUniversiteit Leuven, Belgium. Her research 

explores critical and spatial analyses of modern dwelling 

environments and practice of everyday life. D’ Auria 

argues that architectural education should go beyond the 

stiffened technical approach to learning architectural 

design by exploring ways of understanding and 

addressing the dynamism of context-related challenges 

in the contested communities of the Global South. 

9. Garret Gantner Gantner (Ph.D.) is a Senior Lecturer at the Department of 
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Architecture and Planning, University of Witwatersrand, 

Johannesburg, South Africa. Through the interconnection 

between practice and education, Gantner explores how 

knowledge from a socially-minded form of architecture 

practice informs a design studio model that places 

emphasis on situated learning and context-specificity. He 

was a former Head, Department of Architecture, Kigali 

Institute of Science and Technology 

(now University of Rwanda) where he shaped a new 

curriculum in architecture following the 

rationale of exploring the meanings and roles for the 

profession in a local context.  

10 Costanza La Mantia Costanza La Mantia is a registered architect and holds a 

Ph.D.Urban and Regional Planning from University of 

Palermo (Italy) with an architecture background.  She 

worked with Garret in shaping the curriculum for the 

Department of Architecture Kigali Institute of Science 

and Technology, Uganda. Le Mantia at the time of this 

interview was a post-doctoral fellow at the University of 

Witwatersrand, Johannesburg, South Africa, where she 

engaged in a project ’Resilience Assessment for 

Sustainable Urban Development.' Her research and 

teaching approach focuses on bridging the gap between 

local and cultural identity, preservation and innovation 

through the application of design principles relating to 

local and sustainable agenda. Central to her research is 

participatory slum upgrading with the aim of linking 

policy framework and spatial issues through community 

participation and flexible governance processes. 

 

11 Sandra Denicke-

Potcher 

Denicke is the Acting Deputy Head, School of 

Architecture, London Metropolitan University. She is 

engaged in the Undergraduate Live Projects design 
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studio. Denicke co-founded Studio 3 –Architecture 

+urbanism, and public works that focus on exploring new 

ways of practicing and representing architecture. 

Denicke, amongst other things, believes the premise that 

the role of the architect is changing and as such student-

architects should be exposed to hands-on learning 

approach through critical community engagement and 

participatory democracy leading to knowledge co-

creation and multiple authorship.  

12 Henry Sanoff  (Prof) Henry Sanoff is a Professor of Architecture at School of 

Architecture, College of Design, North Carolina State 

University Raleigh, USA. Since the 1960s Sanoff has been 

one of the leading proponents of Community Design that 

advocates for a socially, democratic, and shared 

approach to learning and doing architecture through a 

service-learning model. His research and teaching revolve 

around community participation, social architecture, 

design research, design methodology, social housing, 

children’s environments, community arts, ageing 

populations, and design programming.  

 

13 Hussam Salama Hussam Salama (Ph.D.) is an Assistant Professor and 

Head, School of Architecture, German University in Cairo, 

Egypt. His research and teaching interests revolve around 

architectural design education, urban design, 

architecture and urban design theories. Part of his 

research project focused on exploring cities in the Middle 

East with a central interest in the aggressive narrative 

development of the city of Dubai.  Salama argues that 

learning in the context of everyday lived experiences 

allow the complexity and complicated nature of human, 

social, political, economic and cultural realities to be 

understood and addressed appropriately within the same 
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1‘https://www.uj.ac.za/contact/Pages/Alex-Opper.aspx’. 

context. 

14 Alexander Opper 

 

Alex Opper is an architect, designer, artist, educator and 

a writer. He is the director of the master degree 

programme in Architecture at the University of 

Johannesburg, South Africa. His practice-led research 

employs the physical and mental space of the design-

studio that explores the crossing and overlapping 

conditions of pedagogical possibilities. Opper’s approach 

to teaching draws on the negotiated relationship and 

interaction between the design studio and pedagogical 

projects that directly immerse students within the 

specific local context of Johannesburg socio-cultural 

conditions. This “allows for relationships – between the 

architecture of cities, and cities of architecture – to be 

questioned, tested and developed.” 1 

15 Eric Charles Wright Eric Wrightis a practicing architect and teaching 

academic at the University of Johannesburg, South 

Africa. His philosophy and teaching approach 

investigates the changing nature of Johannesburg as a 

city, a landscape, and people. Wright explores the nexus, 

overlap, and the tangential connection between 

teaching, practice, and the idea of the city such that 

teaching, practice and the city become entwined and 

interdependent. 

16. Bridget Horner Bridget Horner (Ph.D.) is an Architect and academic at 

the University of KwaZulu Natal, South Africa. She is also 

the Director of Space Syntax South Africa; a registered 

global practice concerned with the enhancement of the 

social, economic, and environmental performance of 

buildings and urban spaces. Horner’s research interest 

lies in evidence-based analysis and strategic design 

process that explores interdisciplinary engagement 

between architecture and other allied disciplines with the 
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assertion that interdisciplinary learning engenders co-

production of knowledge through learning/working with 

or from others. 

17. Harriet Harriss Harriet Harriss (Ph.D.) is a senior tutor at The Royal 

College of Art, London, UK. Her teaching and research 

interest centres on exploring new and alternative ways of 

developing pedagogical models within the context of the 

design education with an emphasis on socially-engaged 

Live Projects and community-based learning. Her 

doctoral research thesis examined how architecture 'Live 

Projects' enable the development of 3 critical skill-sets for 

future practice with the assertion that teamwork, civic 

engagement, risk and ambiguity management are 

quintessential capacities needed in navigating the 

unstable terrain of architecture practice. Through her 

research, Harriss, holds the assertion that the campus 

setting with its siloed nature is neither capable of 

supporting the testing of materials at scale nor able to 

encourage students to take risks, hence the need to 

rethink the right place and approach to educating the 

next generation of architects. 

18 Mark Olweny Mark Olweny(Ph.D.) is an architect and urban designer, 

and Associate Dean of the Faculty of the Built 

Environment, Uganda Martyrs University.  His Ph.D 

research thesis centred on socialisation in architectural 

education with an emphasis on the values of socially-

engaged learning processes. Olweny through his 

engagement with students in community design projects 

explored ways of testing how new design approach that 

connects the locals with the future design to explore 

ways of responding to social, cultural, political, and 

climatological conditions of the local context. 
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19 Carin Cambrinck CarinCambrink (Ph.D.) is a practising architect and 

academic staff at the Department of Architecture 

University of Pretoria, South Africa. The trio of her 

research, practice, and teaching experiences has exposed 

her to diverse learning and teaching approach that 

centred on how practice informs teaching and research 

within the context of community design learning. 

Cambrink demonstrated that architecture could be used 

as a form of intervention, to mediate between the 

complexities that challenge marginal communities.  In 

her Ph.D. thesis:  “A model to address marginality of the 

architectural profession in the South African discourse on 

informal settlement upgrade’’, Cambrink, proposed a 

Community Action Planning method developed by 

Goethert&Hamdi (1997) as a transformative matrix in 

addressing marginality in all its appearances. 

20 Beatrice De Carli De Carli (Ph.D.) is a programme leader in MA in Urban 

Design, University of Sheffield, UK.  Her research interest 

lies in the exploration of ways of addressing global 

inequality and uneven development of urban areas by not 

only examining the cause and effect, but exploring design 

tools and approaches towards creating planned 

interventions that are predicated on developing 

strategies and tactics of re-appropriation, understanding 

space and social relations with the use of mapping 

techniques. De Carli explores different Urban design 

approaches that engage participation, action learning 

through the live projects that connect teaching, practice 

and the everyday lived experiences as a citizen and 

engaged urban practitioner. 
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21 Leo Care Leo Care is the director of the MArch course and co-

director of Live Works, University of Sheffield, UK. His 

research interest centres on community-led and 

participatory design approach with emphasis on how to 

integrate health and safety design strategies into building 

projects and construction processes. Care’s engagement 

in the design studio and the Live Projects explore ways of 

enabling students and local communities they work with 

learn collaboratively toward co-creating knowledge and 

life-long learning. Central to his teaching and research 

engagements is the development of learning and design 

tool kits that expose students to a diverse range of 

pedagogical opportunities inherent in the Live Projects 

such kits include the Feedback handbook. 

22 HermieDelport 

(Voulgarelis) 

HermieDelport (Ph.D.) is a lecturer at Cape Peninsula 

University of Technology, Cape Town, South Africa. Her 

research interest centres on Design-Build pedagogical 

models that explore ways of enabling students to develop 

self-build capacities towards addressing housing needs in 

Johannesburg.  Delport has developed a series of 

pedagogical design studio models that centre on 

community design projects; entrepreneur activist 

architecture practice, ‘passport’ –an integrated design 

studio model; collaboration and design-build project 

approach in local communities. 

23 Cristina Cerrulli Cristina Cerulli(Ph.D.) is a practising architect and a 

Senior Lecturer at Sheffield Hallam University, at the 

time of this interview she was an academic at the 

University of Sheffield, UK. Her work and research 

centres on social innovation and critical management 

that explores ways of empowering students not only to 

be innovative in their creative, entrepreneurial 

engagement with an alternative approach to 

architectural design practice but also the need to 
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question the normative architectural education and 

practice. Cerulli runs a social enterprise architecture 

practice (Studio Polpo) that centres on ways of enabling 

local business (not for profit) within communities strive 

for social benefits. She sees her research and practice to 

revolve around terms such as knowledge transfer, 

collaborative, and trans-disciplinary approach that 

engender co-production of knowledge. 

24 Tony Ward (Prof) Tony Ward is a Professor of Architecture at the University 

of Auckland, New Zealand. His research interest centres 

on community design, consensus building, socio-cultural 

and community empowerment, critical pedagogy, critical 

education theory. Ward believes that education is partly 

the cause of today’s problems. Hence architectural 

education should be geared towards developing social 

equality by enabling students to develop criticality and a 

capacity to question the way they learn. Through his 

teaching Ward advocates for critical pedagogy, student-

centred learning, student-as-producer, cooperative 

learning, community engagement and learning for social 

change. 

25 Thomas Dutton 

(Prof). 

Thomas Dutton was a Cincinnati Professor of Community 

Engagement, Department of Architecture and Interior 

Design, Miami University, USA. Before his death in June 

2017, Dutton’s research and teaching centred on social 

justices and equality, critical pedagogy and critical 

theory. Drawn from his belief that architectural 

production should go beyond the work of the architect 

but engenders the participation and collaborative 

engagement with community members. This led to the 

establishment of the Centre for Community Engagement 

in 2002 at Cincinnati to promote collaborative learning 

within local areas.  
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PROFILE OF NIGERIAN EDUCATOR-RESPONDENTS 
 
Profile of Nigerian educators engaged in the focus group 

1 Alexander Fakere Alexander Fakere (PhD) is a practising architect and a 

design studio tutor at the Department of Architecture, 

Federal University of Technology Akure, Nigeria. His 

research centres on the design studio pedagogy, 

housing and urban design methods, sustainable local 

building materials and ways of addressing and 

managing communal conflicts in local 

villages/neighbourhood in South-West Nigeria.  

2. David Oyedemi David Oyedemi is a lecturer at the Ladoja-Akintola 

University of Technology Ogbomosho, Nigeria and 

also a PhD research student at the University of 

Sheffield. His research and teaching centres on 

community design methods, the importance of 

landscape design in health and wellbeing, users’ 

participation in co-housing within local communities in 

Nigeria. Oyedele explores how students use 

precedence in their design process in the design studio. 

3. RemygiusNwokocha RemygiusNwokocha is a licensed architect and an 

assistant lecturer at Imo State University, Owerri-

Nigeria. His research centres on ways of enabling 

students to develop capacities to design and work with 

rural communities in Nigeria. Nwokochaargues that 

the Integrated Project Model enable students develop 

capacities and skills to self-initiate projects in the midst 

of challenges facing marginal communities. 

4. AyodeleIkudayishi AyodeleIkudayishi is a senior lecturer at the Federal 

University of Technology Akure (FUTA), Nigeria. His 

research and teaching centres on barrier free 

architecture of inclusion, thermal comfort design 

approaches and multiple ways of developing 

responsive design that are context specific and address 
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users’ needs through the normative design studio 

model.   

5. Aliyu Sani Aliyu Sani is a lecturer at the Ahmedu Bello University, 

Zaria, Nigeria and also a PhD research student 

University of Sheffield. His research and teaching 

interest revolves around contemporary architectural 

design approaches and ways of addressing housing 

deficit in Nigeria with an emphasis on developing 

framework for self-build housing development in 

Nigeria. Sani teaches architectural design methods, 

sociology of housing, ways of developing hybridity 

between traditional building materials/techniques and 

the contemporary construction techniques. 

6. AminatAjenifujah-Abubakar AminatAjenifujah-Abubakar is an assistant lecturer at 

the Department of Architecture, Federal University of 

Technology Owerri, Nigeria. Her research interest sits 

at the junction between architecture as a fixed object 

architecture and architecture as a mobile unit that 

changes with time, context, people, and place. 

Ajenifujah-Abubakar explores with her student’s ways 

of evaluating different impressions about peoples’ 

experiences of the mobility of architecture. This is 

upon the assertion that local mobile architecture does 

not only transcend between culture and space but 

possessing the capability of responding to changing 

needs of users. 
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APPENDIX A3 

POSITION PAPER  

This paper discusses the findings of a PhD (work-in progress) thesis on negotiated pedagogy. 

Research Title: Negotiated pedagogy: Instigating the acquisition and development of skills  
  for future practice in Nigeria.  

 

Research Background 

This research was prompted by the researcher’s own experience as a student and educator whose education 

only prepared him for a different kind of practice, one that is not only removed from the experience of the 

everyday practice (where the design studio is isolated from its surrounding) but yet to come to terms with 

the changes taking place in recent times.  

This thesis is also a response to several debates by educators in architectural education in Nigeria through 

different fora, for instance, a recent conference organised by the Association of Architectural Educators in 

Nigeria (AARCHES). The debate accentuates the notion that architectural education in ‘Nigeria is at cross 

road’, this is drawn upon the argument that architects’ education rarely equip them to respond to the social, 

cultural, political, and environmental complexities challenging the contemporary society (Olotuah, 2006; 

Chukwuali, 2001). Other educators further argue that the curriculum of architectural education since its 

inception in 1952 (when the first school of architecture was found) was predicated on the Beaux Art and the 

Bauhaus orthodoxy which is unfit for use as it only promotes Eurocentric that are in stark contrast with the 

Nigeria values (Arayela, 2001; Uji, 2001; Olotuah & Adesiji, 2005).  

It is not only that the curriculum of architectural education was modelled after the Beaux Art and Bauhaus 

orthodoxy but also the notion that it does not reflect the core fabric of the Nigerian socio-cultural diversities 

and mix or being informed by it (Olotuah, 2006). Further to this assertion that the curriculum of 

architectural education in Nigeria does not reflect the complexity of the context where it is explored 

(curriculum as lived) , which resonates the argument that over 54 years of its existence from the Zaria 

experience until recently the curriculum is perceived to have been reviewed once at the end of 1960s, yet it 

has never taken on board the influence of the socio-cultural and political plurality of the Nigerian rich 

cultural diversity (Olotuah, 2016:28). Nigerian educators and their counterparts in other parts of the world 

have continued to advocate for a pedagogy that is not only influenced by the socio-cultural and political 

exigencies of the context it is explored but also a pedagogy that is capable of responding to the 

contemporary needs of the ever-changing society. 
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The research argues that one of such ways of responding to the pedagogic needs of the curriculum of 

architectural education in Nigeria is not by developing a new curriculum because whatever that is new will 

definitely be obsolete and irrelevant ‘by the time your students face the real world’ (Till, 2005). It is by 

developing a negotiated pedagogy capable of equipping students with capabilities for future practice.  

In doing this, the thesis examined alternative pedagogies that call for more social forms of learning, utilised 

three methodological approaches (Review of existing literature, interviews of educators, and a case study 

approach), the sample of data cut across three contexts (North America, and Europe, and Africa).The data 

was analysed to further crystallise the understanding of how educators construct meanings and describe 

their teaching experiences. It was followed with three case studies that examined students lived experiences 

in order to evaluate how the claims made by educators played out.  

The following key findings emerged from the study, which is further evaluated through focus group, 

workshop and online survey. 

The findings are grouped into five sections:  

Section A: Learning techniques 

Section B: Context 

Section C: Pedagogic theories and approaches 

Section D: Future practice and future skills 

Section E: Barriers capable of challenging the acquisition of capabilities 

Research Findings 

Section A: Learning techniques 

1. The traditional design studio pedagogy is been criticised for the lack of social 

responsiveness as it is geared towards developing the ‘solitary genius’ rather than a social 

collaborator. This notion of architecture as a solitary practice is being challenged by 

encouraging architecture schools to place emphasis on ways of ‘learning/working 

with’ others through inclusion, diversity, group work, collaboration, interdisciplinary 

teamwork, co-production.   

2. The assertion that “architecture is too important to be left to architect”1 is further 

resonated in the empirical research as the normative design studio is criticised for not 

engaging user/clients in the design and decision-making processes. Evidence from data 

suggests that introducing users/clients and other professionals into the learning and 
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design context enrich the process while co-creating knowledge and product that is useful 

to both students and users. The understanding of architecture and authorship further 

crystallises the assertion that the outcome of co-production creates multiple voices and 

multiple aesthetics while that of a sole authorship creates one signature, one voice, and 

one coherent aesthetics. 

3. Beyond challenging the orthodoxy of the design studio learning, is the view that 

developing a pedagogy that exposes students to multiple types of learning experiences, 

which challenges the notion of ‘one size fits all’ or seeing every consequence of 

architecture as a building. Hence, students should be exposed to different types of 

pedagogies in other to “appreciate knowledge and complexities of issues from different 

perspectives” (Sanoff & Toker, 2003:3).  

Section B: Context 

4. Immersing students in their project context is seen as a way to address the notion that the 

design studio is not responsive to the social, political, economic, and cultural concerns of 

the context it tends to design for, this is seen in the way students only design from the 

prescriptive brief of the tutor rather than learning from lived experiences. The assertion 

accentuates the notion that immersing students in the project context does not only 

enable them to understand the complexities and realities inherent in the everyday life but 

equip them with the capacities to engage with the users in the process of co-developing 

the needed interventions within that context.  

5. Another proposition challenges the claim that it is only when students are situated in a 

context before they could address its inherent challenges with the view that using digital 

media tools helps in developing a network that links the community of practitioners to the 

project context and the users without necessarily being immersed in the context.  Digital 

media tools present dynamic opportunities for architects and students to collaborate, 

share resources, navigate difficult terrains while providing interventions, resources, and 

shared knowledge to a wider community of users/partners. However, the digital media-

networking tool is not without its own challenges as students argue that it denies them 

the opportunity of engaging directly with the real users of the spaces, they are working in. 

It further raises the question of whether digital media tools are capable of stimulating the 

same amount of reality that is present in situated learning approach and also to what 

extent is the digital media platform enabling the full delivery of the attributes of 

negotiated pedagogy since it simulates reality from a third-party perspective.  
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6. Three context related issues have been identified to influence pedagogical frameworks: 

the student context (relating to issues around student’s socio-cultural background), the 

institutional context (relating to the ethos of the school of architecture), and the project 

context (relating to issues about project site and its characteristics). When develop 

pedagogy it is important to evaluate how it relates to these three contextual issues (the 

student, institutional, or project contexts) in addressing issues of social, political, and 

cultural concerns within that context. Evidence from this study advocates for a balance 

between context related issues such that students will have a rounded knowledge of and 

how to respond to different context related issues. 

7. The understanding of context raises a fundamental question of whether context in any 

way influences the type of pedagogic model or action method to be used in a pedagogic 

project? Further evidence from the research suggests that a pedagogic model could be 

transposed into another context without necessarily influencing the meta-framework but 

influences the nature of action learning method that is site-specific, hence each 

context/site dictates the action method of engaging with the elements and actors present 

in that context. More so, project types have been identified to dictate the type of model 

needed in any context. 

8. Students identify public engagement approach as a used technique in relating to users, 

stakeholders, and partners in a live project to enable all active participants in the project 

to be connected and situated in the learning process where individual contribution are 

negotiated towards reaching a consensus design decision within a project. 

Section C: Pedagogic theories and approaches 

9.  Architectural design education is criticised for not originating and developing its own 

theories but rather lean on other disciplines for theoretical support yet taking a theoretical 

position is seen as a requirement that legitimates a pedagogical praxis in architectural 

education (Brown, 2014). Critical, feminist, and transformative pedagogies were seen to 

legitimate All the educators engaged in the research were keen not only about aligning 

their pedagogical framework to an existing theoretical body of knowledge as drivers and 

underpinnings to what they do but also the passion for developing a pedagogy that equips 

the students towards developing critical thinking capacities. However, another interesting 

observation evidenced in the study shows that educators placed little or no interest on 

affixing a label or title to the pedagogy they espoused despite being more reflexive in 
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exploring, developing, and experimenting with the models. It is further evidence that the 

title of the pedagogical models was less important to educators than the theories 

underpinning those models; however, this observation seems to contrast with the 

normative design studio models reviewed in Chapter 2 where all the models were 

inherently defined while deriving meaning from their titles. 

10. The normative design studio pedagogy is been criticised for promoting Tutor-Centred 

Learning approach that explores the ‘Banking Concept’ to learning, which likens the 

students to empty bank accounts while the teacher deposits knowledge into the students 

as depositories (Freire, 1970). The above notion of object/subject relationship between the 

tutor and the student is challenged through the theory of critical pedagogy that does not 

only enable students to question how the knowledge they receive equip them for future 

practice but also empower the tutor and the students alike to seek out ways of co-

producing knowledge and break down all forms of learning barriers. Through critical 

pedagogy, the learner and the teacher become partners and collaborators in the learning 

process while the learning approach moves from Tutor-Centred to Student-Centred 

learning. 

11. Critical pedagogy invites students to take political position and be in charge of their 

learning.  Transformative pedagogy as being demonstrated in the research takes critical 

pedagogy a step further by not only empowering students to question how they construct 

knowledge through the way they learn but also able to explore how those knowledge 

components could be transformed in addressing practical problems. Feminist pedagogy 

like critical pedagogy encourages diversities in teaching and learning, not only in terms of 

gender but also calls for students’ voices to be recognised in the design studio learning 

environment. It promotes and advocates for people who are not brought into mainstream 

thinking and all forms of knowledge that students come with into learning to be 

recognised. Feminist pedagogy in architectural education encourages all forms of 

pedagogical approaches, supports all forms of disabilities not only in learning but also in 

project design processes.  

12. The introduction of critical pedagogy in architectural education is important but when it 

should be introduce is unclear, as some respondents argue that critical pedagogy is 

politically and socially motivated therefore it should not be introduced at the early stage 

of a student’s academic career as it is capable of promulgating politically oriented 

architects while some educators believe students should be encouraged to take political 

positions and be in charge of their learning process. 
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Section D: Future practice and future skills 

13. Negotiated pedagogy possess the capabilities to instigate the acquisition and 

development of skills for future based on the unique diversities each of the component 

brings into the negotiation process. The interstitial position of negotiated pedagogy 

provides opportunity to experiment and evaluate multiple ways skills could be developed 

with no restrictions. Negotiated pedagogy empowers the acquisition of the following skills 

and capabilities: interdisciplinary collaboration, teamwork, capability to understand users’ 

needs, presentation, self-initiation of projects, critical thinking, reflective thinking, 

listening, synthesis, negotiation, empathy, duty of care. While future practices include 

making and fit, self-initiation of project, incremental building, critical practice, and social 

technical spatial design practice.  

14. Developing future practice goes beyond the acquisition of professional practice skills and 

certificate of professional competence but being driven by empathy, care, and tenacity 

towards identifying values that are embedded within a system that one can connect to. It 

entails moving out of the usual mode of practice of waiting for client’s commissioning but 

instead seek-out ways to self-initiate projects. One of such ways involves but not limited 

to identifying how to improve public spaces, develop a pedagogy that engages the 

users/client in the design process, taking risk, providing interventions in marginal 

communities that requires students and architects to be immersed and situated in a 

project context in other to identify challenges and prospects inherent in that context.  

15. There is an emphasis that future practice should involve a loose-fit rather than a tight-fit 

approach that sees architecture as a fixed object to be installed in a space and abandoned 

but instead loose-fit presents architecture as a dynamic process of continuous change. A 

loose-fit approach encourages hands-on ‘making and fits’ through ‘short live construction, 

temporary construction, post-occupancy evaluation, changes and adaptation, intuitive 

constructions, incremental building of the city’. The above assertion challenges the notion 

of architecture as a fixed object which its process of production does not take on board 

the complexities and contingent nature of its users, the inherent socio-cultural and 

political realities of the project context that are capable of impacting on the surrounding 

environment. 

16. There is a call for interdisciplinary collaborative practice that enables disciplines to learn 

from each other in other to promote hybridity and co-production but the focus is that 
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each discipline should be able to define its contribution in the process and also understand 

the contributions of others while exploring the nexus of each disciplinary boundaries.  

17. Developing future skills is important but what determines the type of skills that are 

needed to deliver the expected learning and project outcomes is the type of project not 

necessarily the type of practice. The argument accentuates the understanding that 

different projects employed different skill-sets, however evidence from the research 

suggests that future practice does not influence the type of future skills needed for 

practice but rather each project dictates the skill-sets needed in other to deliver the 

proposed learning and project outcomes. Further assertion draws on the notion that each 

project is conceived from a pedagogical framework; hence pedagogical framework is also 

capable of influencing the types of skill-sets needed to deliver the proposed outcomes.  

18. It is not enough to identify future skills that students and practitioners need to develop in 

a particular pedagogical model and project but the most important question is how do we 

ascertain the skills that educator claim students have acquired be assessed? Evidence 

from the study suggests different assessment mechanisms capable of reconfiguring the 

power relations between students and educators while also valuing equally the product 

and processes (in terms of the amount of synthesis) invested in developing product 

outcome. There are several ways of evaluating students’ skills and input, some such ways 

are public presentation, peer review, student’s reflective diary, client and mentor 

feedbacks2.  

19. Team and group working techniques were emphasised as critical approaches that are 

needed to challenge the ‘high level of individuality’ and the ‘solitary’ nature of the design 

studio pedagogy. The ability to work as a team in a group project lies in the understanding 

of the group dynamics and the capacity to develop the needed skills in other to relate 

efficiently with the members of the team. This process involves early integration and 

identification of skills that members come with into the learning process such that those 

skills could be harnessed and further developed.  

Section E: Barriers capable of challenging the acquisition and development of   

        capabilities 

20. Working in groups/teams without necessarily developing capacities to understand, 

negotiate, and communicate with members is challenging and capable of blurring the 

dynamics in the learning process.  
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21. There is a growing concern by students and tutors involved in this research that time and 

‘timing’ play a critical role in learning and developing pedagogical projects. The concern 

underscores the debate that the time allocated for projects (live or design studio based) 

within the structure of the curriculum is not sufficient for students to develop the 

expected learning and project outcomes wand also reflect on their learning experiences. 

The majority of the students believe the allocated time is neither adequate to reflect on 

their learning nor sufficient to meet up with the proposed outcomes considering the 

amount of work expected of them. 

22. Language barrier is been identified as one of the challenges to architectural education and 

practice in a multi-cultural learning context, it is capable of inhibiting students’ active 

participation and development in a group project. However, it is been suggested that the 

tutor should understand students’ context related issues and develop an appropriate 

pedagogy that will equip students with the capacities to respond to those issues within 

that context. 

23. Not being realistic of what students can offer to communities or users they work with is 

capable of dampening trust amongst the parties in a collaborative live project. There is a 

call for students who are engaged in the Live Projects that involve the community/users to 

be realistic of what they can offer and make claims that are authentic and feasible within 

the project timeline rather than making ambitious and unrealistic promises that are 

capable of eroding trust while dampening users’ expectations. 

24. ‘Designing from afar’ as a pedagogic/practice model expands ways of developing and 

engaging remotely with digital communities where it is impracticable to be immersed in 

the context. The digital media tools through the use of social media such as Facebook, 

twitter, WordPress, Instagram enables knowledge and information sharing. Beyond the 

promises and opportunities that digital tools offer lies some challenges as students 

believe that digital tools take away the complexities and realities inherent in the project 

context, and likewise leads to poor data correspondence between the students and the 

direct users. 

25. There is an assertion that what is gained in a co-produced project (live or studio) is likely to 

be unbalanced and exploitative if the conditions and terms of participation of the parties 

involved are not explicitly stated or negotiated in that process. Hence there is a need to 

explore dynamic but negotiated approaches that engender true democratised users’ 
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participation in the learning and making processes where all learning/project outcomes 

are critically evaluated before the start of the project. 

26. Some educators argue that the legacy of the Live Projects does not live beyond the six 

weeks of the live project module due to project temporality and the nature of pedagogical 

frameworks, though it creates something of immediate value to the client/stakeholders 

and learning experiences to the student. There is a call for this temporality of the Live 

Projects to be challenged through developing medium-long term pedagogical projects 

that promote incremental and sustainable building processes while developing a 

programme to outlive the six weeks duration of the Live Projects within an academic 

programme of a school of architecture. 
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Appendix A4 

Pilot study 

Piloting the empirical research opens up opportunities to critically evaluate the values inherent in 

the research findings. This aided answering the research questions and also helped to examine 

how respondents construct their own experiences. This enabled the definition of what 

constitutes negotiated pedagogy. I conducted a face-to-face pilot interview and one online 

telephone interview with three educators who were Ph.D. research students. This approach 

enhanced the evaluation of the interview questions in terms of coherency and clarity that helped 

reduced ambiguity and obscurity as some questions were reworded. It also exposed several 

unforeseen challenges that resulted from conducting the interviews. For example, the recording 

tape used for the first pilot study had poor audio quality while the Skype online telephone 

interviews were marred by technical problems due to poor internet connection. These challenges 

were identified and addressed in the main interview protocol. 

Using Ph.D. research students with a minimum of three years teaching experience in 

architectural design enabled the process of experimenting how respondents understand 

interview questions and enhanced constructive feedback on the questions that generate 

elements for further exploration. The choice of the interviewees was also based on data 

accessibility, as Robert Yin argued, “that proximity to the source of data is valuable for 

qualitative research”.2 The interview questions were influenced by the findings of the literature 

review and more importantly the research question. Two questions in the pilot study were 

harmonised prior to the main interview as they were addressing the same issue, for example, 

respondents were asked to discuss their innovative experiences in teaching design and also to 

discuss a typical teaching experience that is socially-minded. The pilot study was only 

undertaken in the first part of data collection (interviews of educators); however, the case study 

inquiry was not piloted. The analysis of the pilot study created different narrative accounts of the 

respondents’ experiences of how the design works and their understanding of negotiated 

pedagogy with an emphasis on the design as the remits of the education of the architect.  

 

 
 
 

 
2 Yin, p. 92. 
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Appendix B 
 

B1: Interview Protocol and Questions 
 
The following interview protocols were designed to provide a detailed insight towards 

organising and conducting semi-structured interviews at the 3 different stage of data 

collection. 

The first stage of data collection engages with architectural educators in the 3 regions 

(Africa, Europe and America). The second stage of interviews followed the themes that 

emerged from the first as a way to test how the claims made in first interview placed out 

in 3 different projects which were tailored to follow the information emerging in the 

interview and according to 

 

B2: Interview schedule (Educators Interviews) 

• Recruiting educator-respondents who meet the criteria for selection by 

understudying their profiles and engagements. 

• making initial contact with the respondents to affirm their availability 

• Scheduling appropriate time, date, and location for the interview with each 

respondent 

• Structuring the interview question from the protocol as much as possible 

 

B3: Prior to start of interview (General) 

• Make available the research information sheet and consent form to the 

respondents 

• Give a brief description of the structure of the research and a preliminary 

introduction of the researcher to the respondents and vis versa. 

•  Welcome any question from the information sheet regarding the research while 

ensuring the information was well understood and in the case of any doubt. 

• Discuss a bit on how the interview would be conducted and obtain a permission to 

record the conversation. 

•  Check that all equipment and materials for the interviews are good order by 

running a test. 
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Inform the respondents that the interview is an open-ended interaction with no fixed 

pattern to responding to questions but rather an interactive session with freedom to 

interrupt and explain further details if necessary.  

B4: Educators interview questions 

1. Please, can youdiscuss your approach to architectural education (in terms of the 

innovative design model you have either developed or explore in your teaching)? 

2. Does this model replace the normative design studio model or it complement it 

and how? 

3. What underpins your approach to teaching architectural design? 

4. How do you frame what you do in terms of teaching and learning? 

5. What pedagogy/ethos informs your research and practice? 

6. How does your teaching relate to your practice and research? 

7. What barriers do you think are challenging this approach to learning and teaching 

architectural design and how can these challenges be addressed?  

Concluding question- Is there anything you would want to add, or ask further, prior to 

the end of this interview? 

Prompts 

a. What motivates you towards adopting this approach to teaching? 

b. How is this model of teaching architectural design assessed? 

c. Discuss the academic structure of this model in terms of content, teaching style, 

and the design process. 

d. What skills do students and tutors bring into the learning/practice process? 

e. How does this model fit into the curriculum of architectural education? 
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B5: Case Study interview questions for educators  

1.0  What is the title of your design model?  

2.0  What are your expectations both at the start and the end of this programme?  

3.0  What underpins this approach to design pedagogy and practice?  

4.0  What skills do you think students develop for future practice using this 

pedagogical model?  

5.0  Explain the content, teaching style, and design approach of this model?  

6.0  How does this model sit within the structure of the University academic calendar 

and the curriculum?  

7.0  Who are the stakeholders in the model (the participants); and how are they 

engagement in the project?  

8.0  What kind of risk do you think this approach prepares student for in future 

practice?  

9.0  What are the possible challenges of this model?  

Concluding question: What else do you want to add to all that you have said? 

 

B6: Case study interview questions for students 

 

1.0  How did you generate your design brief from your discussion you’re your client?  

2.0  What were your design consideration and priorities in this project?  

3.0  Can you briefly discuss with examples your reflective experiences engaging in this 

project?  

4.0  How did you engage with the users in the design process and design decision?  

5.0  Can you discuss your role, that of the tutor and the clients in this project? 

6.0  Can you discuss the learning outcomes and capacities you developed in this 

project?  

7.0  How has this new way of learning and working challenged your critical Can you 

discuss how the use of these new pedagogical tools allowed you to address social 

challenges in in this project?  

9.0  What are the challenges of this approach to leaning and practice (both real and 

simulated environment)?  
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10.0  What do you want to add to all that you have said thus far?  

B7: Focus group interview questions for the Nigerian educators 

1. Which of these findings do you think that is capable of promoting the development of 

negotiated pedagogy in Nigerian and how will the knowledge from the findings be 

useful within the existing structure of the curriculum? 

2. What other features, constraints, opportunities, and factors you think is critical to 

developing a negotiated pedagogy that was not captured in the research? 

3. What pedagogical considerations do you think are essential for the developing models 

for teaching architectural design in Nigerian context?  

4. What opportunities do you think are inherent in the findings that could play out in the 

Nigerian architectural design education landscape? 

5. What constraints do you think could inhibit transposing the key elements of the 

research findings into the Nigerian design education? 

6. What theoretical underpinnings do you think are capable of influencing the 

development of design pedagogy in the context of the Nigerian architectural 

education? 

7. What else do you want to add to all that you have said?  

 

B8: Condition for recruiting focus group/workshop educator-participants 

a. A Participant must be and educator in Nigerian university with a minimum of 3 

years teaching experience. 

b. Participant whose research interest and scholarly writings/projects relates to 

alternative pedagogy or some form of socially-minded approach to learning. 

c. A participant should have shown desire and interest in alternative practice or ways 

of knowing. 

d. A participant should be an educator who has taught courses in the design studio 

and have desire to seek out ways of producing knowledge from the margins. 

e. A participant may include educator who is currently exploring traditional 

architectural building and construction processes. 

f. Or an educator who has interest in doing postcolonial related research projects. 
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Appendix B9 
Survey questionnaire I- for practitioners, educators, and policy makers in 

Nigeria 
 
The questionnaire was designed for three specific purposes:  

• To understand the challenges facing architectural education and practice in Nigeria. 

• To understand what Nigeria needs in terms of pedagogy, architecture, and practice. 

• To understand the needs of future practice drawn from pedagogy, practice, and the 

government organ. 

 

Research Title: Negotiated pedagogy: Instigating the acquisition and 

development of skills for future practice in Nigeria 

 
Several studies on architectural education in Nigeria have argued differently that architectural 

education is at crossroad. The arguments accentuate the assertions that the curriculum have failed 

to reflect the socio-cultural, economic, political, and ecological realities of the everyday life. Further 

to this is the view that architecture practice in Nigeria have long been modelled after the British and 

American curriculum, hence the core Nigerian identity and diverse cultural values expressed 

through architecture are lost in translation.   

This study calls for the re-positioning of the education and practice of architecture in Nigeria through 

the development of pedagogies that advocate for more social forms of learning. The study aims at 

instigating discussions about ways of developing pedagogy that equip students and future architects 

with skills for practice.   

Researcher: Nkemakonam Okofu - PhD student @ School of Architecture, University of Sheffield, 

UK. 

* Required 

Details of respondent 
 

1. Name of Respondent: 

 

2. Sex * 
Mark only one oval. 

 Female 

 Male 

 Prefer not to say       

Other:  

3. Job title/name of firm: 

Age* 

15-20  20– 25            25 – 30          

 

 30 – 35 35 – 40  40 – 45         

  

45 – 50     50 – 55  55 – 60   

60 – 65  65 – 70  70 - 75 
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4. Location: 

 

5. Years of post-graduation experience: * 

 

 

6. Respondent's consent to use data for research purposes * Check all that apply 

 

 Yes 

 No 

 Anonymised consent 

 

Questions 
 

7. 1. What do you think is the role of the architect in Nigeria? 

 

 

 

8. 2. How do you define the kind of architecture currently produced in Nigeria? 

 

 

9.  What are the challenges of architecture practice in Nigeria? 
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10. Who else do you think is performing this role beyond the architect within and outside the 

built environment? 

 

11. What is your definition of future practice in architecture? 

 
12. What does Nigeria need to realise your envisaged "future practice"? 

 

 

13. What do you want to see changed in the way we produce architecture? 
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14. What do you think is the greatest problem to the advancement of architecture practice in 

Nigeria? 

 

15. What do you think Nigeria needs in terms of architecture, practice, and pedagogy in 

order to create her own unique identity? 

 

16. What type of skills do you think students need for architecture practice in Nigeria? 

 
 

17. How do you think these skills can be achieved? 

 

 

18. What do you think architectural education should do to best prepare student towards 
addressing the needs of "future practice" through the way we produce architecture? 
 

 
 

 

Powered by 
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Appendix B10: WORKSHOP 

 

Discussion with Nigerian educators and students 

Items/questions for discussion at the workshop 

• What elements of the findings do you think are capable of influencing architectural 

education in Nigeria? 

 

• What skills within the research findings do you think will students/educators need to 

develop for future practice in Nigeria? 

 

• What is the implication of these research findings to the future of architectural education 

and practice in Nigeria? 

 

• What potentials do the findings present towards repositioning the way students will learn 

and be taught in future? 

 

• What areas or issues do you think this research has not addressed but still remains crucial 

for future practice in Nigeria? 

 

• What challenges do you think are crucial for transposing the elements of the research 

findings into Nigerian design education? 

 

 

 

 
 

 

 
 

 
 
 

 
 

 
 
 

 
 

Workshop - Evaluating research findings in context – Educators and 

Students. 
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Research Title: Negotiated pedagogy: Instigating the acquisition and 
development of skills for future practice in Nigeria 
 

Evaluating research findings in context 

  
Dear sir/madam,  
Following a previous mail consenting to take part in an on-going PhD research relating to architectural 

education in Nigeria. I have attached below a document highlighting the findings of the research titled above.  

Your role in this study is to respond to a short-structured survey questions that aim at understanding your views 

about the implication of the research findings in Nigeria. 

The outcome of this survey will explicate the understanding of how negotiated pedagogy could enable students 

and future architects to acquire and develop capabilities and skills for future practice in Nigeria. 

Please feel free to suggest the reasons for your choice and you can opt out of this study at any given time. Your 

contribution will help in developing a pedagogy that is suitable for the Nigerian context. Thank you in advance 

for your cooperation.  
 

Researcher: Nkemakonam Okofu - PhD student @ School of Architecture, University of Sheffield, UK. 

* Required 

Details of respondent 
 

1. Name of Respondent: 

 

2. Sex *    

 

       

Mark only one oval. 

   Female 

   Male 

Prefer not to say      

Others:  

3. Job title/name of firm: 

 

 

 

Appendix B11: Survey Questionnaire II - Evaluating research findings in context – Practitioners and 

educators 

Age* 

15-20  20– 25            25 – 30          

 

 30 – 35 35 – 40  40 – 45         

  

45 – 50     50 – 55  55 – 60   

60 – 65  65 – 70  70 - 75 
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4. Location: 

 

 
5. Years of post-graduation experience: * 

 

 
 
6. Respondent's consent to use data for research purposes *  

Check all that apply. 

 Yes 

 No 

 Anonymised consent 

Questions 

 

1. Which elements of these research findings do you think are capable of instigating a 

pedagogy for Nigeria and why? 
 

2. Which of these skill-sets do you think are useful for future practice in Nigeria?? 

 

3. What do you think is not captured in the findings but are critical for the Nigerian 

context? 
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4. What are the possible barriers capable of challenging the acquisition of skills and 

transposition of negotiated pedagogy in Nigeria? 
 

 
 

 
 

5. What else do you want to add? 
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38 
 

APPENDIX C 

 
Item A: Selected Educators’ Interview Transcripts 
 
Transcript 1: Interview with Ashraf Salama 
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46 
 

 
 
 
 
 
 
 
 



47 
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49 
 

 
 
 
 
 
 
 
 



50 
 

 
 
 
 
 
 
 
 



51 
 

 
 
 
 
 
 
 



52 
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Transcript 2: Interview with Bridget Horner 
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55 
 

 
 
 

 
 
 
 
 



56 
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59 
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65 
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Transcript 3: Interview with Garret Gantner 
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Transcript 4: Interview with Henry Sanoff 
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Transcript 5: Interview with Doina Petrescu 
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Transcript 6: Interview with Viviana D’ Auria 
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Transcript 7: Interview with Cristina Cerulli 
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Item B: Students’ Interview transcripts 
 
Transcript 1: Interview with Paul Bailey 
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Transcript 2: Interview with Ateeb Hussain 
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Appendix C2 
 
Appendix C 2 – ANALYSIS WORKSHOP DATA 
 
The data involves 2 groups of 5 participants each (2 educators and 8 students) 
 
 
Question 

       1. 

• What elements of the findings do you think are capable of 

influencing architectural education in Nigeria? 

Group  Group Response: 

Group A 

5 

The three pedagogical theories (critical, transformative, and feminist) mentioned in the 

findings were identified by students and educator as crucial transposable theories that are 

capable of influencing architectural education in Nigeria. The reasons for their selection, 

as mentioned by the student-respondents in the discussion are predicated on the notion 

that critical pedagogy empowers students to question what and how they learn, creating 

a medium for dialogue and negotiation between students and teacher. It is capable of 

enabling students to make important decisions about developing appropriate skills for 

future practice. Transformative pedagogy was also mentioned several times on the sticky 

notes, all of which noted its capability to transform theoretical knowledge into practical 

use in the Nigerian context.   

Critical thinking was also highlighted as an essential skill that enables a new set of ideas 

to emerge through the critical appraisal of existing ideas. 

There is a further emphasis placed on exposing students to different models and 

pedagogical strategies that will enable them to respond to context specificities using 

different techniques such as experiential learning and group discussions. This is placed 

with the assertion that Nigeria has different cultural, social, ecological and political 

diversities that must be understood and incorporated in the design process. 

Student-centre learning was selected over tutor-centred learning with the view that it 

places students at the centre of their learning, political position taken, independent 

learning, and enable them to make decisions on what and how they learn. 

Importance was given to engaging clients/users in the design and decision-making 

process through working/learning with them rather than designing for them. The 

respondents state that incorporating the users into the building team enriches the 

product outcome and also encourages multiple voices.  
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Teamwork, collaboration, co-designing and interdisciplinary practice was mentioned on 

the sticky notes as elements of future practice whereby disciplines work in a team 

towards responding to complex societal challenges, thus defiling a single approach. 

Group B 

5 

participants 

 

Group B, similar to group A, sees the ability to understand context and its specificities 

quite useful in the Nigerian context. This is informed by the assertion that understanding 

context specificities is not only a panacea towards developing designs that respond to the 

social, cultural, political, and ecological needs of Nigeria, but will also help educators to 

develop models that are responsive to students’ learning needs.  

The group believes that hands-on situated learning, introduced through by immersing 

students in their project context has far more benefit than learning from afar. However, 

the values inherent in designing from afar (the use of digital media tools) were welcomed, 

as one of the students indicated on the sticky note that hands-on learning widens 

student’s learning experience while developing the capacity to respond to live situations. 

They agree with the assertion that the role of validating bodies in defining the curriculum 

of architectural education in Nigeria constitutes a barrier as they challenge any other 

form of education that does not speculate building as an end product.  

Question 

       2. 

• What skills within the research findings do you think will enable 

students/educators to address contemporary practice 

challenges in Nigeria? 

Group A Teamwork, co-designing, negotiation, collaborative learning, interdisciplinary 

learning/practice, critical thinking, group decision making, how to address contemporary 

challenges, and capacity to self-initiate projects were the more prominent skills 

highlighted by each of the respondents as critical for architectural education and practice 

in Nigeria. Other skills were also noted such as: how to use digital media tools, 

communication, use of software, empathy, and care. 

Group B Group B also identified skills, which were already, mentioned by group A (teamwork, self-

initiating, negotiation, interdisciplinary, and communication skills among others). 

However, they differ slightly from group A as they assert that how to use digital media 

tools has far reaching positive implications towards transforming both architectural 

education and practice in Nigeria, something group A holds a different opinion on. One of 

the important skills mentioned in this group is how to transform theoretical knowledge 

into practice, with the assertion that it does not only allow theories to be tested but 

harnesses their usefulness in addressing practical problems. Other skills include 

presentation, project and time management. Another important skill mentioned in both 

groups is developing a sense of care and empathy for the job they do and for the 
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community they work with. Beyond professional practice requirements in Nigeria, the 

group opines that having a sense of care contributes meaningfully to peoples’ wellbeing.  

Question 

       3. 

• What is the implication of these research findings for the future 

of architectural education and practice in Nigeria?  

Group A The group agrees with the importance of teamwork, both in learning and in practice, but 

raises the concern that identifying an effective team/group working method that is 

appropriate for the Nigerian context is as important as identifying the principles that are 

capable of driving effective teamwork. This is due to the understanding that context plays 

a critical role in defining the method of engagement. The group also mentioned 

interdisciplinary teamwork as crucial in working towards advancement of architectural 

practice in Nigeria, with the assertion that working with professionals in different 

disciplines does not only enable architects to understand the values inherent in other 

disciplines, but also allow complex problems to be addressed through interdisciplinary 

inputs.  

Another implication of the finding of this research, as discussed by respondents, is the 

ability to self-initiate projects. This is centred upon the view that developing the capacity 

to self-initiate projects will contribute towards the expansion of the scope of architecture 

practice in Nigeria, as architects will be self-empowered to the extent that they will 

develop project proposals for the government by being situated in a particular local 

context. This can address the frequent loss of jobs by architects, as jobs can be created 

rather than waiting for commissions. The notion that students are empowered to take 

critical positions about their learning is significant. They do this by developing their 

criticality through student-centred learning, rather than through teacher dictating what 

and how to learn. This will have positive implications for architectural education in 

Nigeria. 

Group B Group B highlights the importance of those research findings that are capable of 

repositioning architectural education and practice in Nigeria. The first element mentioned 

is the role of digital media tools (Facebook, WhatsApp, Twitter, and WordPress) which 

can be mobilised to reconfigure ways of relating to project contexts when it is difficult to 

be immersed in the project sites. Digital media as discussed by the group has the 

potentials to allow a wider audience to connect to an enlarged network of users, 

designers, and stakeholders without being physically present in the project context.  

As one of the respondents writes on a sticky note – “the implications are: that students 

are awakened to the consciousness of how to self-initiate projects; how to work with real 
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budgets and understand users’ requirements/needs” (see Appendix C). Group A 

previously discussed the importance of self-initiate projects for architectural education 

and practice in Nigeria. They opine that the application of critical pedagogy in 

architectural education has the potentials to improve student-teacher-relation while 

placing students at the centre of their learning.  

The group further highlighted how experiential and hands-on learning which encourages 

learning by doing, will generate a better understanding of what the architect deals with in 

reality. Further, it will enable students to develop a capacity to address real life problems 

in their natural state, something which has the capacity to influence architectural 

education in Nigeria. 

Question 

       4. 

• What potentials do the findings present towards repositioning 

the way students will learn and be taught in the future? 

Group A 

   and 

Group B 

The following points were mentioned as potential learning strategies to be adopted when 

developing pedagogy for architectural education in Nigeria: 

• Capacity to understand what the real issues are. 

• Ability to work in teams 

• Ways to co-design and learning with/from others 

• Ways of engaging in interdisciplinary learning and practice 

• Critical and reflective thinking 

• An incremental building process through “making and fit” 

• The need to understand and adopt appropriate learning/pedagogic theories 

• The role of empathy, care, and tenacity in relating with others 

• Using digital tools in relating to the project context and networking 

• The need to challenge the banking concept through the introduction of critical 

and feminist pedagogies 

• Ways of developing the following skills: negotiation, communication, self-

initiation, teamwork, criticality, reflection, time and resource management.  

• The findings possess the potentials to encourage the interaction and healthy 

relationship between teacher and students in the classroom, hence establishing 

an opportunity to learn from each other. The groups believe that these elements 

can redefine architectural education and to some extent practice when 

integrated into the current design studio models. However, they also raised the 

concern of how this might work, since some of the theories underpinning 

negotiated pedagogy challenge the validation criteria set by ARCON and NUC. 
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Question 

       5. 

• What areas or issues do you think this research has not 

addressed, but still remain crucial for future practice in Nigeria? 

Group A 

and  

Group B 

The following points which were not mentioned in the research findings, were highlighted 

by respondents as critical concerns capable of informing the nature of future practice in 

Nigeria. 

• Leadership and administrative challenges in professional practice – lack of 

continuity in terms of sustaining projects and visions within the leadership of the 

professional practice body. Conflict of interest and fight for relevance amongst 

different regulatory bodies within architectural practice. 

• Corruption – an endemic practice that exists in education, practice, circular 

society, private, cooperate, and government institutions capable of inhibiting 

any meaningful development in Nigeria. 

• The research findings are silent on possible ways they could be implemented in 

architectural education, in such a way that they align with the core Nigerian 

values and diversities present among people, places, practices and government 

policy. 

• The findings do not address the high level of poverty in Nigeria in terms of 

affordable housing provision, and - ways of harnessing available local building 

materials with modern technology that will benefit the poor.  

• The research findings are silent on when these elements should be introduced (at 

what academic level) they do not offer any way that could be into the existing 

curriculum of architectural education in Nigeria, particularly when considering 

the role of the NIA/ARCON and NUC in regulating how and what students learn.    

 

Question 

6. 

What challenges/barriers do you think could hinder the acquisition of 

skills and also the transposition of the components in Nigeria? 
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Group A 

and 

Group B 

• Due to the resistance to change and the slow nature of the Nigerian system 

(people, educational, and government structures) towards accepting change, 

implementation is slow and often times unattainable. 

• Lack of cohesion and conflict of interest on the part of the regulating bodies – 

(ARCON and NUC) who operate by using different conditions for validating 

programmes. This is capable of affecting the introduction of new ways of 

learning. 

• Many schools of architecture do not believe that there is a problem with the 

current system of architectural education in Nigeria. Therefore, hence 

introducing a new pedagogy will to some extent struggle to be accepted or 

recognised. 

• Due to the bureaucratic red tapes surrounding curriculum or programme change 

in the University administrative process, there is every possibility that at the 

senate level, such noble pedagogic ideas may be thrown out as faculty members 

are not ready to accept change once it threatens the accreditation requirements. 

 

 
 
 
 

 
Appendix C4 – Nvivo data analysis software 
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Appendix D1: Thematic analysis  
 
 
 
 
 
          
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Pedagogy 

 

Negotiated pedagogy  

 

Context 

 

 

Technique 

 

 

Future practice      

and future skills 

 
 

        Challenges 

 

Understanding the role and importance of taking pedagogical positions in learning. 

Emphasis on critical, transformative, feminist and radical pedagogies that promote 

criticality, inclusion, co-production, student-centred learning, hands-on learning, 

negotiated learning and experiential learning. Exposing students to different ways of 

learning and working with others. 

There is an emphasis on collaborative and reciprocal learning (learning/working with 

other or from other). There is an emphasis on inter-disciplinary learning and 

teamwork.  Similarly, it Involves users through public engagement. Other elements 

include: hands-on making and fit, incremental building process, change and 

adaptation, group discussion, loose fit, social-technical spatial design, consensus 

decision making, live construction and the use of digital media tools. 

 
There is an emphasis on how context dictates the choice of action method in a 
pedagogical project. Immersing students in a project context enables them to 
understand what the real issues are while the use of digital media tools allows 
context related issue to be explored. There are three types of context related issues 
that have influence on pedagogy: student, project, and institutional-contexts. 

 
Future Practices that place emphasise on developing the capability to self-initiate 
projects, learning and working with others (users/client) through collaborative 
designing, working in a trans-scaler kind of way. Emphasis on care and empathy, 
social technical spatial designing, social enabling/design, process as well as product 
oriented. ‘Loose fit’ through ‘making and fit’. Future skills places emphasis on 
teamwork, synthesis, collaborative learning/working, interdisciplinary, time and 
project management, critical thinking, negotiation, how to understand users’ needs. 

The validation criteria set by validating bodies constitutes a challenge. The limited 
time allocated for students to learn, develop interventions and reflect on their 
learning challenge the propagation of negotiated pedagogy. Resistance to accepting 
change by members of faculty. The role of the validating bodies privileges product 
over process. What is gained in co-produced live project seems to be unbalanced and 
exploitative if conditions of engagement are not explicitly negotiated. 

 
Characteristics and features of negotiated pedagogy 
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Appendix D2:  

Table 8.4: Analysis of responses relating to context 

 (survey questionnaires, focus group, and workshop) 

 

 

 

 

 

 

 

 

 

 

 
3Aliyu Sani, focused group interview discussion with Nkemakonam Okofu, 2017. 
 

Research 

instrument 

Responses 

(%) 

Reasons 

Focus group 71 They need to understand the Nigerian context in terms of the socio-cultural aspects. 

When designs are produced through a locally developed methodology, it promotes a sense of 
identity and cultural authenticity. 

Putting students in project context will help the students to understand the context in terms of 
the culture, economic landscapes, available local materials, and identify opportunities in the 

communities as they work with the users to produce the architecture together3. 

Survey 62 It equips the designer with the skills to identify context specific challenges and opportunities 

but also enables a responsive design outcome. 

Workshop 71 Understanding context specificities is not only a panacea towards developing designs that 
respond to the social, cultural, political, and ecological needs of Nigeria; it helps to promote 
local content also. 

Nigeria has different cultural, social, ecological and political diversities that must be 
understood and incorporated in the design process. 

…We need a curriculum that addresses Nigerian problems and makes us relevant in the world. 
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Appendix D3 

Table 8.5: Analysis of responses relating to pedagogic theories 

(survey questionnaires, focus group, and workshop) 

 

 

 

 

 

 

 

 

 

 

Research 

instrument 

Responses 

(%) 

Reasons 

Focus group 

 

 

67 

 

 

I think experiential learning theory should be capable of supporting a pedagogic model that is 
socially-minded.  

The importance of linking proposed pedagogy to existing learning theory                                       
Critical skills and theory should be encouraged. The idea of critical pedagogy and student-
centred learning will encourage criticality. 

Educational culture in Nigeria does not support an approach where students question the 
knowledge of the teacher,  

When students are trained with a model that is culturally focused on the community needs, 
they develop skills to relate and negotiate with them, which is useful for practice 

Survey 39.5 Critical pedagogy and transformative pedagogy will help to close the gap between theory and 
practice. 

Critical pedagogy is good but I think feminist pedagogy is more important because it will give 
women a voice in architecture, which they don’t have now (female respondent). 

Workshop 65 Critical pedagogy encourages student centred learning. 

Critical pedagogy, feminist pedagogy, transformative pedagogy is important in Nigeria. 

Critical pedagogy and feminist pedagogy. 



151 
 

Appendix D4 

 

Table 8.6: Analysis of data relating to techniques  

(Workshop, focus group, survey questionnaires) 

 
Research 

instrument 

Responses 

(%) 

Reasons  

Focus group 

 

 

96 

 

The need to de-emphasise the isolationist mode of learning by including others in learning. 

Architectural education in Nigeria needs a responsive pedagogy that reflects our social, cultural 

and political values 

Nigerian project design and construction climate promotes individualism rather than 

partnership in project delivery”. 

Interdisciplinary learning is important but exposing students to the plurality of different 

pedagogic experience is the most important thing for Nigeria. 

Survey 30 More collaborative ways of working and learning with others (users, clients, stakeholders).   

Working with users develop teamwork, communication, and material management. 

Interdisciplinary practice 

Collaboration practice. 

 

Workshop 73 Collaborative learning is good.  

Co-designing with different professionals should be encouraged 

Participatory design in needed for community architecture.  

Exposing students to different model is important in because it helps them to respond to 

different contextual issues with different approaches.  

Group discussions and experiential learning is good for Nigeria because Nigeria his multi-

cultural, social, and political diverse people. 

 

Table 8.3 illustrates the relevance of developing learning techniques that place emphasis on 

‘learning/working with’ and ‘learning from’ other in the Nigerian context. It is important to state 

that the evidence from the data may be argued by critics that the findings cannot be generalised 

as it does not represent a large sample size. However, it certainly constitutes a case to learn from 

and adapted within the context in question drawing from Flyvbjerg’s notion of “typicality of 

judgement” (see section 4.4, Chapter 4).  
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Appendix D5 

Table 8.7: Analysis of data relating to Future Skills 

(Focus group, Workshop, survey questionnaire) 

 

 

 

 

 

 

Research 

instrument 

Response (%) Reasons and comments 

Focus group 

7 skills 

identified 

        65 Capability to understand users’ needs, Self-initiation of projects, Critical thinking, Synthesis, 
negotiation, 

Empathy and care, use of digital media tools. 

Interdisciplinary teamwork. 

Critical thinking is important, because you if you don’t think outside the box you cannot be 
creative and bring out innovative ideas. 

Survey 

13 skills 

identified 

         84 Teamwork, Reflection and critical thinking, Time and resource management, 

Working with users develop teamwork,  

Communication, synthesis, and material management. 

Presentation, Group design/group discussion 

Empathy and care, digital media tools, listening, innovation and entrepreneurial,  

Critical thinking is indispensable in all professional practice without which you can’t advance 
development or innovation. 

Workshop 

8 skills 

identified 

67 Self-initiation of projects 

Capacity to understand what the real issues are. 

Ability to work in teams 

Capability to identify users’ needs 

Interdisciplinary teamwork 

Critical and reflective thinking 

Care, and empathy and communication skills 

Negotiation and synthesis skill 

Digital media tools 
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Appendix D6 

Table 8.8: Online Survey relating to future skills  

Analysis of future skills relating to Online Survey Questionnaires 

Rating Future Skills Code Response  % 

1. Self-initiation of projects SP 47 94 

2. Understanding users’ needs UN 41 92 

3. Innovation/entrepreneurial  IE 37 74 

4. Teamwork/interdisciplinary teamwork TW 31 62 

7. Synthesis SY 31 62 

5. Critical thinking/reflective thinking CT 30 60 

6. Presentation PP 30 60 

8. Digital media tools/networking DM 25 50 

9. Communication CM 24 48 

10. Listening/negotiation LS 18 36 

11. Time and resource management TM 15 30 

12. Group design/group discussion GD 13 26 

13. Empathy and care EC 11 22 

 Total  353 714 
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Appendix E: Respondents Information Sheet 1 
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Respondents Information Sheet 2 
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Item B: Respondents Consent form 
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Item C: Ethics Approval 1 
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Ethics Approval 2 
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