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Abstract

This study explored the impact of the Circles for Learning (CfL) project. This included
staff training, parent -baby observations sessions in the classroom and followup
teaching and learning sessions, within a variety of secondary school environments
over three terms. Qualitative and quantitative data were collected to look at the
impact of the project on the five areas identified to form the foundations of Mental
Health and Wellbeing (MHWB): Relationships, Emotional Literacy, Sense of self,
Skills for Leaming and Neuroscience and Learning. The project worked with 4
secondary schools from the UK including two mainstream schools, a SEMH school, a
special school for ASC, and a special school for children and young people with
severe and complex learning needs This involved 40 children from across the
schools from KS3, KS4 and KS5. Staff were all trained to both introduce and deliver
the project within their school environment using the CfL resources with the age

range of their choice. All Lead Practitioners were trained teachers.

Assessments undertaken to measure the impact of the project on CYP included
Emotional Literacy, Effective Lifelong Learning and Butler Selfimage profile.
Evidence from staff included semi-structured interviews which were then analysed
using IPA, Staff feedback forms after training, Staff teaching logs and questionnaires

pre and post project.

The findings strongly suggest that the CfL Project had an impact on developing a
stronger learning culture within the classroom, developed self-esteem and emotional
literacy and strengthened social skills with CYP. It also showed an impact on staff-

student relationships and a classroom environment supportive of MHWB.
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Appendix 1
Self-Concept Carl Rogers (1959)

Self-Concept

The picture someone creates of themselves, i.e. their
evaluations and perceptions of themselves as a

being.
Self-1 mage Ideal Self
Ac hi | d 6 s befief ayssemni.a.l What you wish you were like. As a child
blend of how they see themselves and becomes aware of selfimage also become
way they believe others see them. aware of ideal characteristics and ways of
behaving which have high value. As with
self-image, process begins in family

environment and then develops when the
child goes to school.

Self -Esteem (discrepancy)

If there is a mismatch /discrepancy between how a
child sees themselves (selfimage) and how they
would like to be (ideal-self) this affects how much
they like or value themselves. This self-esteem
impacts on how they then interact and interpret the
events and interactions in their world.




Appendix 2

The Learning Triangle. Geddes(2006)
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Fig.3 Secure Attachment p.59
Child

/\

Teacher®

hask

Fig.4 Avoidant Attachment p.77
Child

Teacher

Pask

Research shows that a child with a secure attachment is
able to manage the learning task and all the frustrations
emotions and insecurities it creates, as well as the
relationship with the teacher.

The Avoidant child avoids the relationship with the teacher
and directs their focus on the task. The task helps dilute the
experience of the relationship with the teacher which is
infused with the memories and experiences of the first
relationship, which held an uncertainty about the availability
of the adult to accept and support the m in a reliable
consistent way.

Fig. 5 Resistant Attachment p.97
Child

Teacher. Task

Fig. 6 Disorganised Attachment p.115
Child

Teacher--------==---eceeaoo2 Pask

The Resistant is so focused on the relationship with the
teacher that the task is all but forgotten. In terms of early
attachment, this might represent the fear of losing the
adul tds attention or all owirn
the mother child dyad.

The Disorganised attachment child is unable to manage the
relationship or the task. Both are fraught with danger. The
relationship with the teacher is contaminated by the past
early relationship experiences and thus felt to be
threatening. The task is also perceived as threatening as it
is too dangerous to try, as failure would be a threat to the
insecure sense of self. This shows the long-term
implications of such a pattern for future relationships and
possibly for MHWB.
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Appendix 3
Changing andLearning

Effective Learners know that learning itself is learnable. They believe that through effort, their minds can get
bigger and stronger, just as their bodies can and they have energy to learn. They see learning as a lifelong
process and gain pleasued selfesteem from expanding their ability to learn. Having to try is experienced
positively: itbébs when you are trying that youobre
learning includes a sense of getting better at learning over timaf gnolwingandchanging and adapting as

a learner in the whole of life. Theredssense of history hope aaspiration.

Less effective learners tend to believe that learning powieeid and thereforexperience difficulty
negatively, as revealing thidimitations. They are less likely to see challenging sibug as opportunities to
become a bett learner. Their feeling SELF EFFICACY is weak.

Critical Curiosity

Effective learners have the energy and desire to find things out. They like toayetielsurface of things

and try and find out what is going on. They valu
rather than 6ésurfaced | earning strategies. They
askingquestions and are more willing to reveal their questions and uncertainties in public. They like to come
to their own conclusions about things and are inclined to see knowledge, at least in part, as a product of
human inquiry. They take ownership of theivrolearning and enjoy a challenge.

Passive | earners are more |ikely to accept what
wisdomé is necessarily true. They are | eastve t hougd
speculéion andexploratory discussion.

Strategic Awareness

More effective learners know more about their own learning. They are interested in becoming more
knowledyeable and more awaretbemselves as learnefEhey like trying outifferent approaches to

learning to see what happens. They are more reflective and betterexaetition. They are better at

judging how much time, or what resources, a learning task will require. They are more able to talk about
themselves as learners and about their learfiingy know how to repair their own emotional mood when
they get frustrated or disappointed. They enjoy being given responsihilityeio own learning and its
organization.

Less effective learners are less seifare and are not able to talk about howy tkarn and the strategies they

use. They struggle with managing the emotions of learning and can easily get frustrated or disappointed witl
what they are doing. Less effective learners find planning their learamdgdido and are better at

following adult instructions.

Learning Relationships

Effective learners are good at managing the balance between being sociable and private in their learning.
They are not completely independent nor are they dependent. They like to learn with and from others and tc
share their difficulties, wén it is appropriate. Theacknowledge that there are important other people in

their lives who help them learn, though they may vary in who those peo@eramily friends or teachers.

They know the value of learning by whtng and emulating other people including their peers. They make

use of others as resources as partners and as sources of emotional Bougpaiso know thatffective

learning may also require times of studying enquiring and even dreaming onatheir o

Less effective learners are more likely to be stuck either in theid alependency oothers for reassurance
or guidance, or in their lack of engagement with other people.
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Resilience

Resilient and robust learners enjoy a challenge and are wligiye it a go even when tloeitcome and the

way to proceed are uncertain. They understand that learning can be hard for everyone and they are not put
when things become difficult. They have m@thénotgh |
knowing that they encounter on the way. They are able to stick with the learning even though they
experience confusi on makidg mistakes aaunderstand thae thesedcanrhélg mi n
them learn.

Less resilient learners are moependent on othadseither the adult or peer. They are very fragile and

easily go to pieces when they get stuck or make a mistake. They will not take a risk and will choose the safe
option when they can. They will often give up before they have even sftatied think the work is hard or

they cannot do it. They are not able to persevere when their learning become difficult. They rely on others
both adults and peers as well as external structures folghming and their sense adlsesteem. They are
passive knowledge seekers rather than active knowledge seekers who enjoy making connections with what
they have already learnt. They give up easily.

Meaning Making

Effective learners are on the lookout for links between what they are learning and wiadtehdy know.

They get pleasure from seeing how things fit together. They like it when they can make sense of new things
in terms of their own experience and when they can see how their learning relates to their own concerns.
Their questions reftd thisorientation towardsoherence. Téy are interested in the bpgcture and how the

new learning fits within it. They learn well because their learning really matters and makes sense to them.

Less effectivdearners are more likely pproach learning siations piecemeal and to respond to them on

their own individual merits. They keep information stored in separate silos in their brains. They may be more
interested in knowing the criteria for successful performance that in loakifgjfied up meanings dn
associations.

Creativity

Effective learners are able ook at things irdifferent ways and to imagine new possibilities. They enjoy

lateral thinking, playing with ideas and taking different perspectives, evenwéjenti on 6t qui t e
theirtrains of thoughts are leading. They are more receptive to hunches and inklings that bubble up into thei
minds and make more use of imagination, visual imagery ahg'@s and diagrams in thééarning. They
understand that learning often needs playsénas well as purposeful, systematic thinking.

Less effective lemers tend to banimaginative. They prefer clear cut information and tried and tested ways
of approaching things and they feel safer when they know how they are mearme®dpthey funan well
in routine problem solving with clear cut answers, but are more at sea when originality is required.

Crick 2006
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Appendix 4

The Primary School Research Project

The Primary School Research Project was undertaken with 5 primary schools in the
UK. The schools came from rural locations as well as towns and included a variety of
teachers, some of whom were very experienced, others were in their first few years
of teaching. The classes included: 1 class of mixed aged children in Years 4, 5, 6; 2
year 6 classes; 1 year 2 class; 1 class of children in Years 3 and 4. All classes were
made up of 25-30 mixed ability children. All staff were supported with half termly
group supervision meetings where the work they were doing was discussed and
shared. All teachers were given the activities pack that included lesson plans and
resources for follow up activities and a professional folder containing a range of
academic papers focused on Mental Health and Wellbeing, Attachment and Learning,
Emotional Literacy, Developing Resilience and Empathy, Social Skills Development

and Developing a Classroom Culture for Learning.
The primary project focused on:

1. Attachment and Learning

no

Learning Dimensions; creativity, meaning making, resilience, changing and
learning, curiosity, strategic awareness and learning relationships.
Emotional Literacy

Temperament

a b~ w

Social Inclusion

6. Neuroscience
Class teachers completed a reflection diary, created a scrapbook showing the work
undertaken within their classroom and shared several case studies with the

supervision group.

The feedback from Teachers and Schools was positive. Sessions ranged from 30
minutes in the year 2 class to 50 minutes in the year 6 classes. Each class met with
parent and baby 8-10 times spread over an academic year. Alongside of this all class
teachers undertook follow up sessions on a weekly or biweekly basis. Teachers

enjoyed the baby observations session with their children and felt tha t the children
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were able to access a range of learning from them which they then brought back

into the classroom. This included ways of
point of view, and being able to both explore and understand different emotions and

how they affect our behaviour. Teachers also felt that they benefited from the

discussions with colleagues about the work they were doing and the follow up

activities. They felt that the observations enabled them to focus on a range of issues

which their class were struggling with and that the children were able to develop

these through discussion and then in greater depth through the follow up activities.

The Primary Research project showed that children and staff benefited from the

work in a wide ran ge of ways:



Circles for [Learnhing:

Appendix 5

Primary SChools Research projeCt to support

the development of mental health and wellbeing.
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Introduction

Children’s emotional wellbeing influences their
cognitive development, learning, social skills
and emotional skills. Durlak, Weissberg, Dym-

nick, Taylor & Schellinger, (2014); Public Health

England (2014).

Evidence shows that work on emotional and
social competence and wellbeing has a wide
range of educational and social benefits,
including greater educational and work
success, improved behaviour, increased
Inclusion, improved leamning, greater social
cohesion, increased social capital, and

improvements to mental health. (Weare and Gray, 2003).
Identifying ways to support and develop wellbeing in school are therefore important if we wish the
children & young people of today to grow into healthy well balanced and successful adults of the future.
How to weave this into the curriculum in a way that supports both the teacher’s knowledge and
development and enriches the experience of young people, was the focus of the Circles for Leaming
project ck ped and ken by Alison in 5 Primary Schools in East Sussex.

Research Questions

Does the use of parent infant observation within the classroom once a month for a year have an impact
on:

* Developing stronger adult child relationships which then impact on
behavioural management,

* Developing acl culture supp

* Developing social and

of mental health and wellbeing,

* Support staff k ige and ing of
learning and the importance of the leaming relationship.

What we did

5 primary schools signed up to the research project. The children were from across the year groups
including a year 2 class, a year 3 class a year 4, 5 and 6 class and two year 6 classes. The mother and
baby were found from within the school community and included non professional parents as well as a
professional speech and | therapist, and educational psychologist . All the class teachers were
trained and supervised by Alison V an ional Psy; i were supp
within their own schools to set up the parent infant observations
s and then met together every 6 weeks as a group to share and

barriers to

the impact this was having on both themselves as teachers and
. their ciassroom.

After each session Alison shared research or academic papers
that supported the learning and observations that the class
teachers were iencing or were di d in the I
Alison met with each teacher on a weekly basis to discuss the
next steps they might take and to share resources that they might like to use with the children as follow up
activiies exploring a range of areas linked to developing positive strategies for Mental Health and
Wellbeing.

The impact on Teaching and Learning - Children

Observation

Follow up Activity

Outcome Long Term Impact

Mum supporting baby to come into class

Temperament and how we manage new situations

Transition Policy written with the children to
support their transition to Junior School.

Children were more able to support each other and
think about how people were feeling in class.

Baby struggling to put shapes in a shape sorter

Introduction of the word pe and
i ion about resilience and the ies you
could use when you were struggling.

Class created a list of strategies to try when the
going gets tough.

Greater resilience and ability to keep going on work.
More supportive of each other and more able to
problem solve.

The enjoyment of Mum and baby when they
looked at each other.

Class teacher posed the question ‘Does love grow
brains?’

Research looking for evidence to support different
views to enable a debate.

Emotional literacy and an understanding of different
points of view. Greater understanding of neuroscience

Mum sharing with children her visit to the hospital
and their class baby's sensitivity to milk

Research questions posed by the children

Individual research projects exploring a range of
different areas. An exhibition for families.

Research skills, presentation skills, collaboration,
Celebration that we are all different.

Watching their class baby look for Mum when she
got upset or overwhelmed.

What strategies do we use to self regulate our-
selves?

A word thermometer to show the many words that

Developing emotional literacy
describe angry & sad from gest to weakest. L

to use to self regulate

A baby trying different ways to put rings on a stick

What skills do you use when you are trying to learn
something new? A debate on which skills are best.

Discussion and shared language for how we leam | A language for learning. Understanding about the
Introduction to the ELLI project. skills needed and the emotions involved.

A baby learning to crawl.

Stimulus

Learning & the brain. Enquiry—the best ways to
learn our spellings

Outcome

Deeper conversations about learning.
We all leam in different ways.

Learning conversations and skills for leaming. Greater
support for each other.

The impact on Teaching and Learning - Practitioners

Understanding Attachment and its impact on
learning within the classroom.

This led to working with the children on how to manage PPA time and the creation of a class folder. This supported the relationship between class teacher and
children and enabled a discussion to be had about how hard it was for the children when she wasn't there.

How our thoughts impact on our behaviour

This led to one teacher sharing the thoughts, actions, feelings triangle with the children which then behavi strategi

Emotional barriers to leaming

The parent baby observations created a shared time o talk and think about what the children felt and believed which created better relationships with each oth-
er. It enabled discussions about how the children managed frustration, asking for help, accepting help and making mistakes.

Strengthening attunment between teacher and
children. Emotional Competencies.

Due to difficulties with focus, concentration and observations the class teacher focused on teaching strategies to manage self regulation and became more
attuned to her children’s needs. This in turn led to stronger relationships and ability to manage their behaviour within the classroom.

Strengthening observations & supporting reflection

The baby observations highlighted the groups poorly developed questioning, this allowed the class teacher to teach and develop this as a way of finding

questioning and finding out i

and supp:

children making links with what they were learning.

Observing learning

This led one teacher to use the dimensions for leaming to support discussions about what & how the children were leaming & to make links with other areas.

discuss what they had done, the response from their children and

The feedback from the research schools was very positive, with all the teachers feeling that the work of the

Circles for Leaming project had really had an impact on their relationships with the children which, linked with
i ing behaviour, had resulted in better understanding of how to manage the behaviour.
Teachers felt that the observations supported their teaching of social skills and managing emotions which they

the di on

What Next?

o Develop atraining programme to support teachers run the project within

their schools.

o Develop resources for teachers to use as follow up activities after the

observations.

e Measure the impact on | and social

self development.

o Explore further the impact of training teachers in how to develop social
and emotional competencies and the impact on classroom cuiture.

leaming and

felt had an impact on how children responded to each other both in and out of the class.

All teachers felt that the work had improved both a language for learing and also emotional
literacy within their classroom and had made for a better classroom ethos of support, acceptance,
empathy and learning.
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Appendix 6

Circles for [Learning : A whole School Approach & the impact it had

Rationale
We chose to use Circles for Learning as we needed:
e torestore. grow and develop emotional and social well-being in our children and community.

o shared values across the school community.

e toup-skill key staff in their understanding of barriers to learning and to develop a whole school approach to address and pre-
vent these barriers.

oiiia shared understandmg on behaviour development; its management. and equally importantly. its prevention by laying the fin-
| emotional building blocks from early years onwards.

o children to have a sense of self in relation to others strong emotional literacy an increased ability to
self-regulate.

e the community to have an understanding of Peer Mediation and Restorative Practice.

o to up-skill Governors with an holistic view of children. Do we have any preconceptions?
e to ensure safeguarding was robust and that staff. parents and pupils had the tools

: : : 4 Are there factors. particular to our
and strategies to address key issues in mental health and well-being. ikttt dteb e

community. which have an impact on
our children’s EHWB and how. as a
school community. can we address
these?

e abespoke tool to help us explore cognition, emotions and relationships - it
could not be a rigid programme or a ‘one-size-fits-all” approach.

Are particular groups stronger in one
area than another - why is this?

Measures

A baseline was needed to establish the existing strengths and areas for development of the children’s social and emotional skills.
The children were asked to complete a self-reflection questionnaire. At the same time. we gathered parents’ and teacher’s views
of the child to make a comparison. The questionnaire was accessible for KS2. however with our KS1 we needed to discuss and
exemplify the statements on an individual basis—time consuming but beneficial!

o This data was collated into an Excel spreadsheet which allowed the user to filter and drill down to specifics: gender, year group,
SEN. lesson type. score against average. disparity between parent and child scores, academic progress.

 Lesson Observations were completed with notes on engagement. emotional literacy. questions and discussion.

* Governor/Academy monitoring reports focussed on progress against the School Improvement Plan and re-
marked on children’s understanding of social and emotional skills. looked at planning and the three
types of delivery.

o Parental voice - this is completed 3 times a year along the lines of the Ofsted Parentview
questions. Parent forums are also held and opinions were sought on these occasions.

Emotional Literacy Score Audit

« Pupil voice - included in any observations. ‘Triangulation’ monitoring also includes
discussion with children on their work and school life.

Well above average ==
s e « Behaviour analysis—completed termly. Compares issues. consequences and out:
Average I g e L P O a
ow average I
Wel below average « SEN impact reports—completed 3 times a year.
®Teacher ®Chiki ® Parent * Academic progress - completed 6 times a year and informs pupil progress

meetings. future planning. CPD and whole school initiatives.

What We Did

® Our SIP had Mental Health and Well-being as a key area. thus ensuring the
purpose. delivery. monitoring and milestones were in the fore-mind of all
stakeholders: a shared focus to help underpin our school pedagogy.

¢ We dedicated three Inset days to the training, which was attended by all staff,
some governors and parents.

* We completed a baseline for each child using the Southampton Emotional Litera-
cy A Tool (Sc pton Psychology Service). This compared chil-
dren’s views of themselves, parents™ views of their child and the teacher’s views
of each child in their class.

o Follow up training and development for identified key staff. This ensured we understood
each stage of the project and that we were aware of pitfalls. successes and next steps.

* We decided. as a staff, to run the project in three different ways. This was because we had members
of staff that were so passionate about the project. secure in their teaching and had the skills and abil-
ity to address the social and emotional aspects for their class. There were staff who were willing to come on the
journey. but needed guidance and scaffolding. Our support staff were enthused and committed to the project and we needed to
provide them the opportunity to be an integral part of the process.

We delivered Circles For Learning-
 As a class - delivering lessons (PSED/PSHE) with regard to the class baselines and needs.
¢ As a group - working with key children with identified areas that were well below the average emotional score.
 As a class—using a visiting baby and parent to engage and stimulate thought. discussion and work.

* Risk assessments were completed which accounted for risks within the setting and also for the health and well being of all stake-
holders. We found the project did touch everyone psychologically and emotionally, and as a whole school community. we
needed to support each other.

Impact

* The curriculum was re-designed to address the children’s needs. interests
and to provide opportunities to develop their social. emotional and metacogni-
tive skills whilst looking at connecting thinking across subjects. Circles for
Learning helped link our curriculum with the newly agreed school’s values.
These values are now inherent and visible within lessons and children are able to
reflect on these in their self and peer assessments. Children speak eloquently and
at length about their learning and relationships.

o Disparity between child/parent/teacher views on overall emotional literacy scores
was reduced significantly.

 Pupil progress meetings involve greater professional dialogue. Discussions on attach-
ment. attunement and empathy for example. help design interventions, future classwork and
parental workshops.

« Children demonstrate greater resilience and perseverance within lessons. An increased growth mind-
set now underpins our pedagogy. all of which is evident in external reports and more importantly within the
children’s work books and their attitude to school.

« Behaviour logs shows a decrease in incidents of 38% on the previous year. It also shows a decrease in the number of children in-
volved in incidents from 18% to 4% of the school roll.

* Governors have a far better understanding of barriers to learning and reports on any school improvement have a more holistic view
of children’s learning. Governors discuss with children their engagement and enjoyment within lessons and the school as a
whole. Attainment and achievement are two distinct measures and equal weighting is given to them within academic and emo-
tional development.
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Schools Table of Information

School

Type

School Information

Staff Trained

Recent
Ofsted

Year
group at
beginning
of project

Number of
children on
the SEN
Register

Number
of CYP

School
A

SEMH
special
school

The school caters for secondary-age students who have autistic
spectrum conditions, or

behavioural, social or emotional needs. All have a statement of SEN or
EHCP.AImost all students are from a White British background, and
the vast majority are boys. About

40% have joined the school later than the start of Year 7. The
proportion of students for whom the school receives additional pupil
premium government funding is above average. This is for pupils who
are known to be eligible for free school meals and those in the care of
the local authority. The school coordinates the work of an outreach
team who provide a range of special educational needs support
services to local mainstream and special schals.

School A chose to run the project for the children entering school in
year 7. They felt that the work would enable the staff within school to
understand the children better and that it would be a beneficial
transition piece of work that would focus on relationships, which would
ultimately have an i mpact on the
and thus their MHWB

1 Teacher
1 Teaching
Assistant

Outstanding

Y7

All 7 CYP

7
children

School
B

Mainstream
Academy

Is a larger than average non-selective academy of 1100 students
including sixth form. Most student are of white British heritage. 50% of
the schools intake receives support through the pupil premium, which
is high. The proportion of pupils with SEND is much higher than
average.

School B chose to run the project with a mixed group of CYP in Y7, Y8
and Y9. The Lead Practitioner was the Lead Practitioner for Behaviour
support and was co-working the project with the Deputy SENCo. They
discussed the project with the SEND team and the Behaviour Support
Team and identified CYP who they felt would benefit from the project
most creating a Y7-9 group.

2 Teachers

Requires
Improvement

Y7,Y8,Y9

7 children

12
children
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School
C

Mainstream
Academy

Is a co-educational non selective secondary school academy of under
1000 11-18yr olds. This includes a 6" Form. Most students are from
White British backgrounds and the proportion of students who speak
English as an additional language is well below the national average.
The proportion of students supported by the pupil premium is w ell
below the national average. The proportion of disabled students and
those who have special educational needs is below average.

School C chose to run the Project with a mixed class of Y9 and Y10
CYP. The lead practitioner discussed the project with staff and
identified a small group of CYP who they felt would benefit from the
project.

1 Teacher
3 Teaching
Assistants

Good

Y9

6 children

12
children

School
D

Special
School
Complex
Needs

Is a local authority special school for children aged 3-19 of
approximately 100 students. The school provides for pupils with a wide
range of difficulties. The two largest groups have sever learning
difficulties and ASC. A small number of pupils have moderate learning
difficulties and a small but growing number have profound and

multiple learning difficulties. Many children within the school have
challenging behaviour. The majority of CYP have an EHCP. There are
twice as many boys as girls and twice the average proportion of CYP
from minority ethnic families, many speaking English as an addition
language. Pupils from white British heritage make up about half the
pupil population.

School D chose to run the project for young people in KS4 and KS5 as
they felt that the ¢ hildren within these year groups would benefit most
from the project and would be able to transfer what they observed

and experienced with the parent-baby interactions to aspects of their
own life via a focus on communication

2 Teachers

Good

KS4& KS5

All 12 CYP

12
children

School
E

Special
School
Academy
ASC

Is an all through academy SEMH School for children aged 416yrs. Al
the CYP who attend the school have a diagnosis of ASC and all have
an EHCP. At present there is under 100 young people within the
academy.

School E chose to run the project with the CYP in lower secondary
classes, these would be compiled of CYP in Y5, 6 and 7. The Lead
Practitioner felt that working with a mixed group would fit in with the
way the school worked and would support the work being undertaken
at that phase.

1 Teacher

1 Speechand
Language
Therapist

1 Occupational
Therapist
1Teaching
Assistant

The School had to withdraw due to staff changes
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Appendix 8

First Interview Questions for Practitioners doing the Circles for
Learning Project in Secondary Sclools.

1. Inwhat 3 ways has the training on attachment neuroscience and learning, for the Circles
for Learning Project, impacted on your practice?

2. In what 3 ways has the training on emotional barriers to learning, for the Circles for
Learning Project, impacted on your practice?

3. Give 2 ways that the baseline assessment sharing how your young people think about
themselves (Buttler SIP) has impacted on your work with them.

4. Give 2 ways that the baseline assessment on emotional literacy has supported your practice
with the young people undertaking the project?

5. Give 2 examples of how the ELLI profile baseline has supported your work as a
practitioner?

6. How has the Circles for Learning project supported the development of emotional
competencies with your class?

7. How has the Circles for Learning project supported the development of social competencies
within your class?

8. How has the Circles for Learning project (observation with parent and baby and training)
impacted on your relationships with the young peopl e you work with?

9. How has the the Circles for Learning project (observation with parent and baby and
training) impacted on your behaviour management with the young people you work with?

10.Give 5 examples of how the Circles for Learning project (Infant and p arent observation and
training) has impacted on your classroom culture to support Mental Health and Wellbeing.

Share a case Study showing a piece of work undertaken with a young person sparked by the
parent infant observation or follow up work that has h ad an impact on that young person in
some way.



Share 4 Photographs of children working on the project.

Share and discuss Scrap Book/ Learning Journal of lead practitioner.

20
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Second Interview Questions for Practitioners doing the Circles for
Learning Project in Secondary Schools.

A A o

Follow on from themes each school raised or were exploring in interview 1. This will be
specific for each school.

How has the project progressed?

What are you really pleased with?

What has been difficult?

What have you gained as a practitioner?

How would you like to develop the project in your environment?
How could you develop the coaching aspect of the work?

How have you developed the social skills aspect of the work?
How do you think the group has deve loped?

Is there anything that you would like to alter or develop further?
How do you think the CYP have benefited from the project?

- Social skills

- Emotional literacy

- Relationships

- Talking about learning/themselves as a learner

How do you think the work fits in with the work school is doing around MHWB?

Share a case Study showing a piece of work undertaken with a young person sparked by the
parent infant observation or follow up work that has had an impact on that young person in
some way.

Share 4 Photographs of children working on the project.

Share and discuss Scrap Book/ Learning Journal of lead practitioner.
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End of Project Questions for Teachers

1. Have you enjoyed running the project in your school?
Please give 3 reasons why or why not
2. How has the work had an impact on your practice? Please give 3 examples

3. How has the Project influenced staff knowledge and understanding on emotional barriers to

learning and attachment either in the classroom or within school?

4. How has the Project had an impact on your classroom environment?

Please give 3 examples

5. How has the project had an impact on the learning culture within your classroom?

Please give 3 examples

6. How has the Project had an impact on your relationship with the children and young people?

Please give 3 examples

7. How has the project had an impact on the CYP self-esteem?

Please give 3 examples

8. How has the project had an impact on social skills?

Please give 3 examples

9. How has the Project had an impact on Emotional Literacy?

Please give 3 examples

10.How has the Project supported MH and WB within your class or school

Please give 3 examples

11.Would you consider running the project again?
Why?



Appendix 9
Teacher Self - Profile
1. | like to try new experiences or challenges.
O = =
1 3 5
A lot like me Sometimes Not like me
at all
2. | reflect on my lessons at the end of each day.
E v =
1 3 5
A lot like me Sometimes Not like me

at all
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3. | enjoy developing my knowledge and understanding of Teaching and Learning.

1 2 3 4 5
A lot like me Sometimes Not like me
at all
4, | enjoy learning myself.
S & 2
1 2 3 4 5
A lot like me Sometimes Not like me
at all
5. | am knowledgeable about attachment and its implications for learning.
1 2 3 4 5

YES Some NO
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6. | am knowledgeable about neuroscience and learning and use this in my teaching.
@} s i
1 3 5
YES Some NO
7. | am knowledgeable about emotional literacy development and embed its development in all of my teaching.
1 3 5
YES
Some NO
8. | am aware of temperament traits and use this knowledge when working with children in my class.
S 3 g
1 3 5
YES Some NO




8b. What strategies d 0 you use to help you cope with set -backs and problems when you are learning

8. | feel comfortable contributing to staff discussions about understanding behaviour and strategies to manage
behaviour linked to attachment, neuroscience and temperament.

26

1 3 5
A lot like me Sometimes Not like me
at all
9. | believe developing a positive relationship with children is essential if | am going to support their learning?
@) e %
1 3 5
YES SOME
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10. Iwork in a school that has a variety of strategies and systems to support inclusion

understand the implications of bullying and social exclusion.

and help children

1)
< e
1 2 3 4 5
YES SOME NO
11. | use a range of strategies within my class to develc
1 2 3 4 5
A lot like me Sometimes Not like me
at all
12. | use arange of strategies within my class to help children develop resilience in their learning.
1 2 3 4 5
A lot like me Sometimes Not like me

at all



28

13. | consistently use learning to learn language in each of my lessons with the children to develop their skills
for learning and not just their knowledge.

&) & 2
1 2 3 4 5
A lot like me Sometimes Not like me
at all

14. | use arange of things within my classroom environment to develop learning skills and social and emotional
development. My top 3 are:
1.
2.
3.

15. | use arange of strategies to support home school partnership. My top 3 are:
1.

2.

3.

16. My hopes for the Circles for Learning Project are?



o bk~ 0N

18. | will know it has been successful because:

29
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CfL Teachers Preproject Questions & Post-project Questions

Questions 1-4 were put on a spectrum from 1 -5. 1 being a lot like me, 3 being sometimes and 5 being not like me at all.
Questions 511 were on a spectrum from 1 being Yes, 3 being Some, and 5 being No.

Question 8b asked for strategies and so became a list.

Questions 12-14 were on a spectrum from 1 -5 1 being a lot like me, 3 being Sometimes, and 5 being Not like me at all.

Questions 15 to 18 asked for lists

School D School C School B School A
Questions Teacher A Teacher A Teacher A Teacher A end| Teacher A Teacher A end| Teacher A Teacher A
Beginning of | End of Beginning of | of project beginning of | of project beginning of | end of
Project Project Project project project project

oo | 25 | 2.5 1 1 1 1.5 2 1

csoreattoel 1 1.5 2 2 3 1.5 3 2

of each day

miomeast | 1.5 | 1.5 2 2 2 1.5 1 1

Teaching and
Learning

et ] 1.5 1 1 2 1.5 1 1




I am
knowledgeable
about attachmen
and its implicatio
for learning

I am
knowledgeable
about
neuroscience an
learning and use|
this in my
teaching.

I am
knowledgeable
about emotional
literacy
development ang
embed its
development in &
of my teaching.

2.5

| am aware of
temperametraits
and use this
knowledge when
working with
children in my
class.

1.5

31



What Strategies
do you use to he
you cope with
setbacks and
problems when
you are learning’]

1.Use previous
experience of
difficulties to
develop setlki
you camget
through this.

2.Take time out
and return latter.

3.Look to talk witl
others

4. Think/Reflect

Practice skills,
prepared to worl
hard, think abou
strategies that
have been
successful
previously, use
this thought to
motivate
perseverance,
think about why
want to learn (to
maintain
motivation) try tq
identify and worl
on factors within
my influence.

1.Distraction
2.Return

3.Different place ti
work

Deescalation

Diversion

1.Stop reead and
try to rephrase.

2.Ask help from a
friend or colleagus

3.Wallaway and
come back when
am calmer.

1.Stop think do
(stop what | am
doing if it is not
working, rethink my
plan put new plan
in place.)

2. Ask others for
support or advice

Mindfullness

| research
answers to
areas | am less
sure of.

| feel comfortablg
contributing to st
discussions abol
understanding
behaviour and th
strategies to
manage behavio
linked to
attachment
neuroscience an
temperament.

1.5

1.5

| believe
developing a
positive
relationship with
children is
essential if | am

32



going to support
their learning

I work in a schog
that has a variety
of strategies and
systems to supp
inclusion and hel
children
understand the
implications of
bullying and soci
lexclusion.

2.5

| use a range of
strategies with m
class to help
devel op
creative thinking

| use a range of
strategies with m
class to help

children develop
resilience in theif
learning

| consistently usg
learning to learn
language in each
of my lessons wi
the children to
develop their skil
for learning and

33



not just their
knowledge.

| use a range of | 1.Structured 1. Planning 1. Developing mel| Welfare check in | 1.Calm space l.safe environmg 1.SEAL 1. Modelling
; i learnin learning basexh | cognition by not for safe discussiol
things within my J knowle%ge of givgi]ng the v)\:hole Reflect back the | 2.Alternative 2.0wn 2.Discussion
classroom 2.Make explicit | pupi | 6s | picture straight | Why we are doing| curriculum 2.clear boundarie§ Knowledge/Exper
environment to | positive behavioy and motivations | away. this. 3 | nce 3.Dire<;t
develop learning| that are good for 3.Positive reports| 3. No question is Teaching
skills andocial working well 2. Success critel 2.Think, pair, shar| Plenary wrong question
) together support | for working
and emotional | students to refled alongside other | 3. Pauses for
development. My on thig are you | people breatging and
. being friendly? grainding.

top 3 are: J Y 3. Zones of

3.Scaffolding tasl Regulation
| use a range of | 1. Home school | 1. Home school | 1.Regular emails | Regular contéct | 1.Email/phone call 1. Contact books | 1.Relationship bui The school
strategies to diaries keep diary o email and persong home fairly i using first namey system is

parents informed 2.Invitations to regularly. 2. Good designed with
support home of day to day 2. Listening and| parents of SEN to| Supportive yet communications | 2.Very regular contact at its
school partnersh| activity/progress|a ¢t i ng ¢ meet realistic approach| 2.Good contact heart.
My top 3 are: concerns/wisheg _ _ | communication wi

2. .Pay clear expresses in 3.Discussion 360 | Honest non critical house teams. First name

attention to EHCP Reviews,| support with dialogue terms

p ar evishes 6| Parent evenings| students

expressed in other Empathy

EHCP and set | correspondence

targets and work| home saiol diary

towards this.

3. .Listen to

needs/Offer

practice support.
My hope for the | 1. .For students t| 1. Opportunity fg 1.To encourage | 1.Tounderstnad | 1.Develop 1. Allow pupils a | 1.Develop new Build student
Circles for learn about students with students in the Students emotion{ emotional resilien( safe space to skills strategies to| emational

babies/toddlers | label of learning| positive expressio| literacy profile in a group of YP. | discuss emotions | use across school regulation

Learnin@roject
are:

and apply learnin
to themselves.

disability to
interact with a

of emotions

2. For me to

understand

2.To develop
strategies/ideas fq

2.Staff
developmet
become aware of

2.Develop student
attachment

Develop stude|
empathy

34



2. To be able to
work with Alison
and develop the
project to meet
respond to the
needs of students

3.Develop a tool |
teach PSHE with
the curriculum

4 Workni a wider
context than
Oakview

young baby in a
safe environmer,

2. Opportunity tg
respond and
encourage
students
interactions with
the baby using
this way to let th
studets lead the
learning
f/interpreting thei
behaviours as
guestions

3. Opportunity fq
CYP to
demonstrate the
knowledge and
understanding o
the needs of
othersfor
students with AS
showing
understanding o
social interactior
and social rules

4. Opportity for
students to
experience and
demonstrate
emotions relatin
to caring, relateqg
to confidence an
competence ang
selfesteem.

5. For one stude
Mm reported a
reduced respong

to babies when

behaviour traits
linked to need.

3 .To develop
strategies
facilitating resilien

4. Constructing
guidelines rfataff
to address
emotional issues
first leading them |
learning.

students to build
emotional resilien

3. For students to
recognise stages
development

4. A greater

articulation from
students of having
their needs met.

5. For us all to ha
a stimulating and
interesting
experience.

pupil
need/behaviour

3.Self learning
developmenh
how to help more

pupils.

4.Increase areas
that are around
school that are
calm/safe spaces

2. Pupils to
recognise their ow
needs

3.SLTto
understand the
importance of
emotional resilien

4. The resulll
impact all areas o
pupils lives

5. Pupils to develq
empathy

1. Behaviour logs
have reduced

2. House points
have increased

3. Less time in
referral room

4. Pupils happy to
engage in open al
honest

conversations

5. SLT willing to rt
it again witrew
group of pupils.

3.Improve student
parenting skills

Improve studel
confidence witl
baby/small chil

35



out in the
community i.e.
perhaps he was
able to tolerate
theuncertainty o
perhaps he just
had greater
understanding
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Alison Waterhouse

Circles for Learning Training

Name

Appendix 10

Please rate each category on the following scale by placing a tick in the relevant box

37

| Circles

N/

1

2

3

4

5

Poor

Satisfactory

Good

Very Good

Excellent

| would then very much appreciate your more detailed comments and reflections on each section
there is not enough space on this form then please continue on an additional sheet. Thereisa s
towards the end of this form that you can use to write an overall comment.

1. vdzl f AGe 2F GNI AYSN® L2dz YIe glyld G2 02YY
effectiveness
1 2 3 4 5
Comments:

2. Quality of training materials anesources as we#ls quality of training rooms and refreshments.

1 2 3 4 5




Comments:

3. How effective was the course on meeting your expected outcomes?

1 2 3 4

Comments:

4. Which aspect of the training was of most interest to you and why?

Comments:



5. How, and in what context do you now intend to use what you have learned?

Comments:

39



6. Do you have any suggestionstasiow the course could be improved?

Comments:

7. Overall comment:;

Signed:
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Staff Training Lead Practitioner Feedback

Ratings: 1 poor, 2 Satisfactory, 3 Good, 4 Very Good, 5 Excellent

Questions A B C D
Quality of 4 5 5 5 5 5 5 5
:;ae:;?,\rlér::?g Very Clearly Relaxed and ver| Trainer was Engaging speak{ Wellpaced, good | | havdound the | Very informativdrings a wealth ¢
comment on th knowledgealile | passionate and| informative. Lots extremely with a range of | knowledge and | days really experience. It has been a sharin
trainer inclusive training| wellread. The | of opporturas to | knowledgeable.| styles including | able to adaptto | beneficial and th¢ experiencewe have been
knowledge with lots of researcher has| ask questions ar| Theory linked | narrative and meet different have given me | suppded to merge or knowledgge
levels and audience been an discuss issues | nicely to the personal needs/strategies | ideas of work tha
overall involvement. enthusiastic raised. actual delivery ¢ anecdotes with | required in the could be done to
effectiveness trainer. | the course. storytelling different support students
appreciate the techniquest environments/stu| developing their
wide range of keep the interes{ ent needs. emotional
resources that alive. Clearly in resilience and
the Researcher confident wellbeing. | feel
has created an( command of all this is very
collected and | the materials. important part of
feel confident Effective and wit] pastoral role in
now to develop a sense of school and one
the programme humour. which | would like
for my school. to increase my
time spent on. Th
delivery of the
course was very
interesting and
relevant with lots
of useful resourc
and felt able to
participate.
Quality of 4 5 5 5 5 5 5 5
:g?e'?igls and The _Rgsearcher B_riIIiant use of | Good _training Ex'_te_nsive _ Ever_ything Lots of usefl_JI Lots of excelleljt Lots ofelevant reading materials
[eSOUICes as prowd_mg all v!suals an(_j materials. training materia provided and resources given | resources provid( follow up on.
well as quality ma_tenalg on USE video. | enjoyed pro_wde.d. Very thorogghly and links to do wq T thank you.
of training which will be ven the_ range of C_hlld fnendly ar| explained. research.
rooms and _rll_elpfgl. jall_cr:]tlvmes too. high quality.
raining e room was
refreshments room/refreshmer| bright and
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perfectly comfortable but
acceptable. students outsidi
of the window
were slightly
distracting at
times. Not mucl
of an issue for
me personally
though.
How effective 4 5 5 5 5 4 5 4
was the course
on meeting yol
expected - — - - -
outcomes? More about the Made me feel | The course met Well adapte_d tol | am now feeling Lo_ts |f_ ideas to Reafflrms my I like thr_;\t we have discussed ar
resources for the informed of my expectations| addressugries | clearer on the | bring into the belief there is a | the subjecétthere have been som
programme than| expectatiocand | felt it was well | and questions. | details and courg classroom. A new reason for most | focused information or running
the practical secure that | wi| structured and of the project, th{ and interesting w{ behaviour and th| session$ but theresistill planning
application withir] be able to pull | kept a good pact feeling clear on | to support studen importance of to da’ we have been given spac
school. this off! how to run it her({ in learning skills, | understanding | develop this in the way we want

| now have a cle
understanding of
what we are to d
when delivering
the series of
lessons.

emotions /sotia
skills
/communication

attachment.

Which aspect ¢
the training wa
of most interes|
to you and why

| very much
enjoyed the
theoretical side
explain the day ti
day interactions.

Watching and
dissecting videc
of interactions
and of the
session in
primary schools

Mases of free
useful materials
and resources.
Child friendly.
Good training
room and yumm
biscuits!

Emotional
intelligence and
models of
discussions
around video
clips.

The minute tfe
observation and
link to describing
behaviour both
historically (ie in
early
development) ar
in the current
situation

Attachment
students in schog
may be affected
and understandin
and strategies to
support.

Placing importan
on emotional
resiliencand that
children need to
build these skills
and understandir|
to help them
understand
themselves and
achieve.

It was all interesting and relevar
the work we do with young peoq
with autism and leaning impairm]
It gave another angle on informg
and learning we already have. |
certainly thinking about attachm
more and how autism
/developmental delay interacts \
this.

How, and in

what context d
you now intend
to use what yo|
have learned?

Whole school
training to
increase
understandirag
the actual
programme and
associated
implication in

| look forward tc
setting up the
Circles for
Learning class |
my SEMH
secondary
school

as well as

We will start our
project in Jan an
be in consultatio
with the
researcher to
develop pupils
learning and
understanding.

With a Y9 group
12 students with
SEN and or a hig
level of emotiona
needs. Aim to
help the student:
to develop their

September PSHH
T introduce to clag
a way of
understanding
emotions. Suppo
communication a
social skills

I will become
involved with the
Y9 group within 1
school and see
how this works
with the baby
coming in. [ am
interested in the
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relation to keeping emotional inteacting with responses and
understanding o{ attachment in resilience. others/each othel thoughts that it w
emotions reactio| mindn relation evoke in the
and responses. | to my regular students. | would
duties. like to introduce
Circles for
Learning with
identified student
in the year group
work for.
None No. | felt that Time line tick b¢ Not initially A very enjoyable | No not reallyit
Alison made eve of tasks to interesting coursq was delivered we
accommodation| complete beforg Lots of ideas and| it was easy to
Do you have : .
anv sugoestior work with us ang during and after, learnt a lot about| follow and
y sugg what worked for| Forms etc. attachment interesting to taks
as to how the X . )
us. We tried to especially. A goo( partin.
course could b .
. accommodate reflection cown
improved? .
othe schools but practice
unfortunately this
didndt
Overall Thoroughly | am very excitec A stimulating Thank you for
comment: enjoyed the about starting thi informative and offering this to us
training and project and | kng enjoyable two and for reminding

looking forward
to the next day
and outcomes (
using this in my
school.

that the
Researcher will
support and worl
with us where
necessary. | feel
that this training
could benefit our
pupils and help
them develop a
further sense of
self.

days wit a good
variety of materi
enough challeng
of thought and

some laughs to
help the learning
Thank you!

me or reassuring
me that there is
more to young
peopl ebs
development tha
just being a
statistic!




Appendix 11

Summary of Assessments used with CYP

Assessment

Area of
Focus

Description

Effective
Lifelong
Learning
Inventory

Learning
Dimensions

Is a 72-item questionnaire to explore what children
and young people think and believe about
themselves linked to 7 dimensions of learning:
Creativity, Curiosity, Meaning Making, Strategic
Awareness, Resilience, Learning Relationships and
Changing and Learning. The Researcher chose to
use the ELLI profile as it created a visual
interpretation of how CYP thought about
themselves as learners and was a descriptive
assessment which could be used as the focus of
learning conversations rather than a measure of
CYP capacity to learn.

Butler Self
Image Profile

Self-esteem

TheButler Sel f | mage Profil ¢
assessment against O6i deg
of the 25 areas assessed. Due to the way the
assessment is created an immediate visual display
can be seen which focusgée
perception of actual self. On an item by item level
the assessment allows the researcher to see where
the individual wishes to change. The overall score
shows the larger the discrepancy the lower the self-
esteem.

Southampton
Emotional
Literacy
Assessment

Emotional
Literacy

The Southampton Emotional Literacy Assessment
(SELA) was chosen as it enabled assessment of
emotional literacy according to the perceptions of
CYP, teachers and parents. It coveres the 5
dimensions of emotional literacy: self-awareness,
self-regulation, motivation, empathy and social
skills. The profiles created show both areas of
strength and weakness and can easily be discussed

with CYP.
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The Self Image Profile
For Adolescents (SIP-A)

Richard J Butler

Name: Age:

Sex: Male / Female Date:

Please read the instructions carefully. If you do not
understand, ask for help.

1. First, please shade the box |___] according to sow
you think you are using the O - 6 scale where, O means
‘not at all’ like the description and 6 means ‘very much’
like the description.

2. Then, put a star in the box according to /ow you
would like to be.

There are no right or wrong answers. Use any nhumber
along the scale to show how you think of yourself.

DO NOT WRITE BELOW LINE

SUM OF ITEMS 1 - 12
SUM OF ITEMS 14 - 25 |:]
SCORE ON ITEM 13 [:]
' SUM OF DISCREPANCY SCORES L___—____l
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DISCREPANCY
SCORES

Not At All Very Much
O[1 ]2 S|4 [ i

Kind

Happy

Friendly

Funny

Helpful

Hard Working

Talkative

Confident

Sporty

Intelligent

Fun to be With

Good Looking

Feel Different from Others

Lazy

Annoying

Moody

Mess About

Shy

Cheeky

Loud

Sarcastic / Bitchy

Worry a Lot

Bossy

Short Tempered

ST TS E S T S N N I N AN PRV
01| K| 0| N| R| S| ©f 00| ~| | 1] B wof | | O] ©| R | O O1f B W N =

Get Bored

@ Pearson

Published by Pearson Assessment, 80 Strand, London WC2R ORL.
Copyright © NCS Pearson, Inc. 2001. All rights reserved. No part of this publication
may be reproduced or transmitted in any form or by any means, electronic or
mechanical, including photocopy, recording, or any information storage or retrieval
system, without permission in writing from the publisher. Printed in the United
Kingdom. ISBN 978 0 749120 46 7

1718 1920LMN
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Emotional Literacy Student Checklist

Ages 11 to 16

First name Surname

Date . Year group D Male O Female O

Here are some questions about you. Please try to answer them as honestly as you can. Read each
question and then put a tick in one of the boxes. Make sure you do each guestion.

Here is an example of how to answer the questions. If you do not think you are good at many
things, you would tick the box ‘not like me at all".

| am good at many things. v

Now please answer the rest of the questions.

Quite Only a bit § Not like
like me like me || me atall

1 | try to listen to other people’s views even
when | think they are wrong.

2 | often forget what | should be doing.

w

| am aware of my own strengths and
weaknesses.

| often lose my temper.

A lot of people seem to like me.

| know when people are starting to get upset.

| tend to leave things to the last minute.

When I'm sad, | usually know the reason why.

0| 0[N | o | o | b

| get upset if | do badly at something.

10 | can make new friends easily.

11 | get annoyed when other people get
things wrong.

Please turn over

® Southampton City Council 2003.

All rights reserved.

GL This worksheet is part of Emotional Literacy: Assessment and Intervention —
% Ages 11 to 16, ISBN 978-1-4060-1449-5, and may be
\ Assessment photocopied. Published by GL Assessment.

GL Assessment is part of GL Education.

125 @
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Very Quite Only a bit | Not like
like me like me like me § me atall

12 | carry on trying even if | find the work
difficult.

13 | am easily hurt by what others say about me.

14 | calm down quickly after | have got upset.

15 | am rather a shy person.

16 When | notice people getting upset, | try to help
them feel better.

17 | make a good effort with most of my
school work.

18 | tend to put myself down even when | have
done something well.

19 | am usually a calm person.

20 | spend too much time alone.

21 | try to help someone who is being bullied.

22 | get distracted easily from what I'm supposed
to be doing.

23 | worry a lot about the things I'm not good at.

24 | can wait patiently for my turn.

25 | can make friends again after a row.

Thank you for filling in this checklist.

© Southampton City Council 2003.

All rights reserved.
° G L This worksheet is part of Emotional Literacy: Assessment and Intervention —
i Ages 11 to 16, ISBN 978-1-4060-1449-5, and may
® 126 \% Assessment be photocopied. Published by GL Assessment.

GL Assessment is part of the GL Education.
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Emotional Literacy Teacher Checklist

Ages 11 to 16

Student's name ... Completed by

Date

Year group ’j Male O Female O

Please look at each statement and put a tick in the box that best describes how this student
generally is. There are no right or wrong answers. Please ensure you answer all the questions.

Very Somewhat | Not really Not at
true true true all true

Listens to other people’s point of view in a discussion
or argument.

Gives up easily when faced with something difficult.

Is aware of his/her own strengths and qualities.

Loses temper when loses at a game or in a competition.

Laughs and smiles when it is appropriate to do so.

Is intolerant of people who are different from him/her.

N| o | oa|lh~|W N

When starts a task or assignment, usually follows it
through to completion.

Finds it hard to accept constructive criticism and
feedback.

Is liable to sulk if doesn't get his/her own way.

10

Makes the right kind of eye contact when
interacting with others.

"

Is insensitive to the feelings of others.

12

Leaves things to the last minute.

13

Can recognise the early signs of becoming angry.

14

Remains calm and composed when loses or ‘fails’
at something.

15

Is disliked by many of his/her peers.

16

Is very critical of others’ shortcomings.

17

Does things when they need to be done.

18

Can name or label his/her feelings.

19

When things go wrong, immediately denies that it
is his/her fault or blames others.

20

Has a sense of humour and fun that is used appropriately.

© Southampton City Council 2003.
All rights reserved.

GL This worksheet is part of Emotional Literacy: Assessment and Intervention —
Ages 11 to 16, ISBN 978-1-4060-1449-5, and may
Assessment be photocopied. Published by GL Assessment.

GL Assessment is part of the GL Education.
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Effective Lifelong Learning (ELLI)

QUESTION

I'm continually improving as a learner

| can feel myself improving as a learner

| expect to go on learning for a long time

I like to be able to improve the way | do things

| like it when | have to try really hard to understand something

When | am really interested in something | find it e&s learn

I like to question the things that | am learning

Getting to the bottom of things is more important to me than getting a good mark

| prefer an interesting question to an easy answer

| like to think things out logically and carefully when lgarning

When learning is hard, | tend to find it interesting

| don't like to accept an answer till I've worked it out for myself

| like facing new challenges

When | am learning something new | try to think of other things that | have already learned
I like it when | can make connections between new things | am learning and things | already know
| like to have a good reason to learn something

| like learning new things when | can see how they make sense for me in my life

I like to learn about things that really matter to me

It is important to respect other people's views even if they are different from mine

I make connections between what | am learning and what | have learned before
| sometimes do something differenth@n | am learning just to see what will happen
Stories help me in my learning Quite a lot like me

I like to try out new learning in different ways

| often use my imagination when I'm learning

If I wait quietly, good ideas sometimes just come to me Qaitigt like me

| get my best ideas when | just let my mind float free Yes very much like me

| feel it's OK to try different things out in my learning

I like to try out new ways of doing things even if there is very little time
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Sometimes good ideas justrme into my head

I like to imagine how other people might feel and think about things

There is at least one person at home who is an important guide for me in my learning
| prefer to work on a problem on my own

| like working on problems with other ppte

| feel that my family is an important source of learning for me

| usually learn best on my own

Talking things through with my friends helps me to learn

| enjoy discussing difficult problems with my friends

There is at least one person in my comrtyrvho is an important guide for me in my learning
I can usually work well with people | have just met

There is at least one person at home who has helped me to learn

| learn equally well on my own and with others

| am able to use other people's sEgions in my work

If | get stuck with a learning task | can usually think of something to do to get round the problem
| often have a good idea of how long something is going to take me to learn

When | find learning boring | can usually find a way to make it interesting

If I do get upset when I'm learning, I'm quite good at making myself feel better

| often change the way | do things as a result of what | have learned

I know that if somethingsiimportant | can find a way to learn it

I know | can learn in my own way, even if my friends think it's a waste of time

| have ways of making myself learn if | don't feel like learning

| think about everything that | will need before | begin a task

I know | can find a way of solving a problem if I have enough time to think

I like to find my own ways of doing things

I like to find my own ways of doing things even if everybody else is doing it a different way
| often look back and think about what &ve learned

When learning is hard, it's usually because | didn't have enough help

When I'm stuck | don't usually know what to do about it

| tend to avoid trying to learn new things because | don't like feeling confused and uncertain



When I'm not abled master something, it's usually because | don't know how to go about it
When | don't understand something | tend to struggle with it for a while

When | have to struggle to learn something | think it's probably because I'm not very clever
When | learnhings well it's usually because | had plenty of help

My learning ability stays pretty much the same

When | have trouble learning something | tend to get upset

Sometimes when | start a task | don't know what | am going to do until | see my friendg gettiith it
| find it difficult when my teacher criticises my work

| find it difficult when | am not given clear instructions about how to do something

| know it's easy to learn if all my friends are learning the same as me

| need others to be able tearn

| always do the same thing when | am learning

| find learning hard when | am not told how to go about it

| always begin a task without thinking about it first
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Appendix 12

Introduction to the CfL Project

_ Circles for Learning Objewv{/

To ereate an emotionally literate classroom culture where young people can

feel safe and can discuss a range of topicsand how they feel about them.

To develop a stronger learning culture within the classroom: to devel:)cﬁ) and

strengthen knowledge and understanding about skills for learningan

enableyoung people toengage with and discuss their |enrning‘ulg tocreate

. ashared language for learning.

To strengthen and develop knowledge and understanding of the impact of

emotionson learning, how relationships and attachmentimpact on

learning and to develop strategies toovercome these.

. : To support staff feel confident in developing a culture for wellbeing

\ Y Q' including healthy mindsets and strategies to manage change, challenge and

. ‘\(“4 transition.

* Toexplore the development of self and develop positive self esteem,
resilience and healthy habits of mind.

* Tosupport the understanding of relationships & social interactions and

understand the impact of these on our development.

To develop a classroom culture and environment that supports the healthy

developmentof mental health and wellbeing,

Circles for
Learning g

7/// Ve e

“~ Staff Training Objectives of the day.

Day1 "
¢ The Circles for Learning Project: What is it and how it To L‘.-\'P]OFL’ a‘?d understand how the Circles for
developed. Learning Project works.

* How to set up a Circles for Learning project.

¢ The Research Project.

* Artachment Neuroscience and Learning

Day 2

* Emotional Literacy including emotional barriers to learning
* Developing the Role of the Learning Guide

To understand how to set up the project and run this
in school with a group of children.

To explore and understand the 6 themes that the
Circles for Learning Project develops.

To explore and understand the role of the Learning

* Setting up the Project Guide.

Day 3 To understand how to set up and run the Research

* Learning Dimensions. Project. 4

* Development of Self To explore and understand the impact of attachment

* Using the Resources on learning.

Circles for Learning=How itcame™ " “The 6 Dimensions of CircIeETJ'r‘/

about.

e Learnin
skills for Jaties g
Z fascination : -
Baby Learning of her * Emotional Literacy
Observation ELLI

friends baby. ¢ Mental Health and Wellbeing

* Development of Self including resilience, mindsets, self
esteem and self regulation.

= Learning Relationships

* Neuroscience including the links with mindsets and self
regulation, relationships and developing healthy habits of
mind.

Work in * Learning dimensions: Creativity, Curiosity, Changing and
%f]\o?lsasa Developierit ]I::ail_'ung, Resilience, Learning Relationships, Meaning
SENCo of empathy AXINE,

Development of Social and
Emotional wellbeing
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B
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The Research Project Research Questions

Does the use of parent child observations in a secondary school
classroom once a month for a year

Develop a stronger learning culture?

Develop young peoples ability to engage with and discuss their
learning?

Develop emotional literacy?
Strengthen self esteem?
Develop staff knowledge and understanding of emotional

» Baseline Evidence.

* Learning Log for Staff.
* Case Study child for each member of staff.
* Photographs showing children with parentand child.

* Photographs showing children working and interacting.

* Photocopies of work. barriers to learning and attachment and learning?
* Support - once a term to meet up and discuss how the . Develf)]i stronger adult child relationships within the classroom
; 2 % which then impact on better behaviour management within the
project is going, classroom?

Develop a classroom culture supportive of mental health and

* Ongoing support via phone or emails Gallbiiliy s

* Facebook page to share information

- = s e T —, E o — e -
“The Role of the Learning Guide " The Guide book
* To use the baby observations to stimulate exploration
and discussion around areas of interest/need.

* To create a secure environment to explore a range of
issues that children bring to the project.

* To use the discussions and explorations to support
children focus on their own skills for learning and
social and emotional development.

* To create an emotionally literate environment which
supports the work of collaboration, problem solving,
empathy and resilience and the foundations for
mental health and wellbeing.

J Next Steps.
1+ Read through Research proposal.
2. Collectsigned consent form from Head and Teachers.

3. Identify a mother with a baby who would be able to come intoschool

once a month to be observed with her baby and answer the children’s

questions.

Obtain consent form.

Identify the group of children who would benefit from the project.

Obtain consent forms from parents.

Complete risk assessment.

Introduce the topic to the children.

('m,.ri testaff baseli t.

Complete children’s baseline assessment.

1. Read file and identify areas that would be good to explore with the
group of chosen children.

12, Eugyblanket for the use of project and set a date to meet Mum and

aby.
13, Have fun and enjoy.

RTINS

o |~

s
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Day 1 Attachment Neuroscience and Learning

“The 12 Dimensions of 'circ‘lé*ﬁf/
Learning

e Attachment

» Temperament

¢ Emotional Literacy

¢ Social Inclusion

* Neuroscience

* The 7 learning dimensions: Creativity, Curiosity,

Changing and Learning, Resilience, Learning
Relationships, Meaning Making.

Objectives of the day.

1o explore and understand how the Circles for
Learning Project works.

To understand how to set up the project and run this
in school with a group of children.

To explore and understand the 12 themes that the
Circles for Learning Project develops.

To understand Attachment, its development and the
implications it has for learning.

To develop strategies that support children with
insecure attachment patterns through the
observations of the Circles for Learning motherand

baby.

" Circles for Learning

G Katies Circles for Learning Objectives
s fascination
mwaﬁon ':lj_lmmg ‘f’f_hl . ¢ To explore the identification and development of
A Skills for Learning.
= To develop empathy, social inclusion and emotional
literacy.

¢ To develop an understanding of Neuroscience and how
our beliefs, thoughtsand emotions affect learning.

» To support the CPD for staff by developing knowledge

Work in

schoolsasa Development and understanding of attachment, temperament,
SENCo of empathy neuroscience, emotional literacyand skills for
Development of Social and lear nng.

Emotional wellbeing
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Staff Training

Day1

= The Circles for Learning Project: What it is about, The
12 Dimensions it develops, How to set up a Circles for

Learning project with a group of children, Resources.
¢ Attachment, Neuroscience and Learning.
Day 2
* How the project is developing.
= Emotional Barriers to Learning.
* Recording your work: Learning Journals & Scrapbooks
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Attachment Neuroscience a‘ﬁr/
Learning.

¢ To exploreattachment and its development.

* The importance of Containment and Reciprocity on
the development of attachment.

* Implications of attachment patterns on learning
within school.

» Strategies and resources to support the emotional
wellbeing of pupils with attachment anxiety.

The Neonatal Brain

*Brain incomplete at birth-
particularly the higher brain

*9o% of brain growth occurs in
the first 5 yrs

*Experience affects emotional
development

*Mother/primary caregiver has
influence on neural connectivity

Brain Development

* Interaction with parent affects the
development of neural pathways

* Brain connections (myelination) are
formed, unformed and re-formed
due to experiences

» Emotional interactions are a key ‘SiJs

part of this experience i }‘\ \ 1
& - 3

« Shared emotional experience

facilitates myelination

‘Brain Development at 3 years of age.

Front

¢

\
-
labe:

=~ — Temporal “»—
s

1A

Back

_People who influenced and developed

a‘i‘ﬂ

attachment theory, separation anxiety
and the Strange situation.

Mary Ainsworth

John Bowlby
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Attachment

» Bowlby defined attachment as a “lasting psychological
connectedness between human beings”

= Bowlby (1958) proposed that attachment can be
understood within an evolutionary context in that the
caregiver provides safety and security for the infant.
Attachment is adaptive as it enhances the infant’s
chance of survival. According to Bowlby infants have a
universal need to seek close proximity with their
caregiver when under stress or threatened.

Secure Attachment: Observational Stage.
®Mother and child's first interaction
®Occurs during first 7-8 months
®Mother adapts her behaviour and
routine to focus entirely on her new-

born infant

@ WMother constantly observes infant in
. order to anticipate and satisfy his needs

ESensitivity of mother’s response to
infant’s emerging ability to
communicate feelings sets pattern for
child’s future interactional learning and

Diagrams from Attachment and the primary sense of self

Schoolchild, Barrett & Trevitt,

Attachment Patterns

e Secure Attachment Pattern
= Insecure Attachment Pattern:
+ Anxiouse/Avoidant
» Resistant/Ambivalent
» Disorganised/confused/disorientated

Healthy Attachment: Separation stage
BMother and infant explore
first separations and

Mother i reunions

H]nfant sometimes plays

within hearing but not sight

of mother

BChild begins to hold a

picture of himself

interacting with mother in
head

BChild becomes

increasingly confident and is

Diagrams from Artachment and the able to tolerate brief
Schoolchild, Barrett & Trevitt, separations

Attachment Developmental Stages

» Most researchers believe that attachment develops through a

series of stages.
* Rudolph Schafferand Peng Emerson (196?: studied 60 babies at
monthly intervals for the first 18 months of life.

Up to 3 months of age - Indiscriminate attachments. The
newborn is predisposed to attach to any human.

After 4 months - Preference for certain people. Infants they
learn to distinguish primary and secondary caregivers but accept
care from anyone;

After 7 months - Special preference for a single attachment
figure. The baby looks to particular people for security, comfort
and protection. It shows fear of strangers (stranger fear) and
unhgpp)iness when separated from a special person (separation
anxiety).

After g months - Multiple attachments. The baby becomes
increasingly independent and forms several attachments.

Healthy Attachment: Individuation
® Playing and learning takes place
in the shared space where there is
room for relationship with others
Infant Child’s increasing mobility allows

S exploration of wider environment
T ‘\‘ leading to necessity of setting
\ limits
Shared v
Space
/

Child experiences that his wishes
may not match those of others
Child learns ways in which to
manage anger and frustration
when his wishes are not met

If a secure-enough base
established, the child is confident
to explore the wider world-
Diagrams from Attachment and the knowing his mother is there if
Schoolchild, Barrett & Trevitt, needed

v &
z

¢
’
\
\
"




~ Anxious Attachment: Avoidant (Rejection)
® Mother unable to
respond to infant

Mother

® Infant unable to develop
a sense of self

® All of infant’s energy
?hoes into trying to get
e mother’s attention

u [f attempts fail, infant
may develop own
rejecting responses
which exacerbate the
mother’s rejection

Diagrams from Artachment and the
Schoolchild, Barrett & Trevitt,
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The Strange Situation

~ Anxious Attachment: Ambivalent (Resistant,

Overprotection) ® Sometimes called ‘too
good mothering'
Mother @ Child rarely has chance

to experience frustration
as his needs are met
before he is aware of
them

= Never has opportunity to
discover that frustration
and anger can be
survived

= May develop omnipotent
behaviour where wishes
feel like demands - no
realistic sense of self

Diagrams from Attachment and the
Schoolchild, Barrett & Trevitt,

Attachment styles
[Attachment |  Caregiver Behaviours | Child Behaviours |

*m'!fs + React a
positively to child's needs caregiver leaves
* Responsive to child's + Happy when caregiver
needs returns
+ Seek comfort from
caregiver when scared or
sad

Insecure — -
avoidant

porsi < Nodi

Dismissive caregiver leaves

* Does not acknowiedge
return of caregiver

+ Does not seek or make
contact with caregiver

Inseguro o * Responds to child + Distress when caregiver
leaves

= Not comforted by return
of caregiver
Insecure - + Abusive of neglectiul * No aitaching behaviours
i iz s Sivee

in fr * Often
or frightened ways

confused or apprehensive
=T | inpresence of caregiver |

Anxious Attachment: Disorganised
(Confused, Disoriented) . mother's emotional
availability is inconsistent

Mother

= Mother and child in a state

Infant of perpetual motion,
> frantically searching for each
7\ s, other

N

1

!« Child may altemate between
hyperactivity and despair

= Alternatively he may take on
a parenting role towards the
mother

Attachment Style




. What contributes to attachment?
Containment:

Motheris able
to think about
these feelings
and emotions,
give thema
name, modify
them and make
them bearable.

Infant projects
difficult feelings
which they can not
think about, name
or bear into the
mother.

59

Within some relationships the
infant is not receptive to the
mothers containment and can
not seem to ‘tap’ into her
thoughtfulness. The flow
between them both is
disrupted and can cause the
mother to become overly
sensitive. The attachment
bonds are again affected.

Containment

Containment is the ability to process strong
emotions and feelings projected from another
person. In so doing the recipient shows that
these feelings can be thought about and
managed and that therefore they are not
overwhelming. By giving a container to these
strong feelings the mother is acting as a
container and in so doing retains her own
capacity to think and also ensures that the
infant is able to be protected enough to
experience thinking for themselves. Bion
described this as ‘Container Contained.’

~“Reciprocity

This was a concept described by
Brazilton in 1974, after he had
analysed frame by frame
interactions between
mothersand their infants.
The research showed the
sensitivity of the infant in
relation to the mother. It
showed the baby notasa
passive object but as an active
being who both responded
and elicited interaction from
the mother.

“——When for what ever n the
mother is not able to ‘contain’ the
projected feelings of the infant and
becomes overwhelmed by these
then the thought processes of both
are affected. The infants ability to
manage strong emotions is
impeded. The attachment bond is
also affected.
Within some relationships the
others fears and anxieties are to
great for her to manage are
projected into the infant. The
infant becomes overwhelmed with
adouble dose of there own fears
and emotions as well as those from
the mother.
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