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Abstract  

 

This study explored the impact of the Circles for Learning (CfL) project. This included 

staff training, parent -baby observations sessions in the classroom and follow-up 

teaching and learning sessions, within a variety of secondary school environments 

over three terms. Qualitative and quantitative data were collected to look at the 

impact of the project on the five areas identified to form the foundations of Mental 

Health and Wellbeing (MHWB): Relationships, Emotional Literacy, Sense of self, 

Skills for Learning and Neuroscience and Learning. The project worked with 4 

secondary schools from the UK including two mainstream schools, a SEMH school, a 

special school for ASC, and a special school for children and young people with 

severe and complex learning needs. This involved 40 children from across the 

schools from KS3, KS4 and KS5. Staff were all trained to both introduce and deliver 

the project within their school environment using the CfL resources with the age 

range of their choice. All Lead Practitioners were trained teachers.  

Assessments undertaken to measure the impact of the project on CYP included 

Emotional Literacy, Effective Lifelong Learning and Butler Self-image profile. 

Evidence from staff included semi-structured interviews which were then analysed 

using IPA, Staff feedback forms after training, Staff teaching logs and questionnaires 

pre and post project.  

The findings strongly suggest that the CfL Project had an impact on developing a 

stronger learning culture within the classroom, developed self -esteem and emotional 

literacy and strengthened social skills with CYP. It also showed an impact on staff-

student relationships and a classroom environment supportive of MHWB. 
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Appendix 1 

Self-Concept Carl Rogers (1959) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Self -Concept  

The picture someone creates of themselves, i.e. their 

evaluations and perceptions of themselves as a 

being. 

Self - I mage  

A childôs personal belief system, i.e. 

blend of how they see themselves and 

way they believe others see them. 

 

Ideal Self  

What you wish you were like. As a child 

becomes aware of self-image also become 

aware of ideal characteristics and ways of 

behaving which have high value. As with 

self-image, process begins in family 

environment and then develops when the 

child goes to school. 

Self -Esteem  (discrepancy)  

If there is a mismatch /discrepancy between how a 

child sees themselves (self-image) and how they 

would like to be (ideal -self)  this affects how much 

they like or value themselves. This self-esteem 

impacts on how they then interact and interpret the 

events and interactions in their world.  
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Appendix 2 

The Learning Triangle. Geddes (2006) 

 

                         Child 

 

 

 

 

 

  Teacher                                    Task  

   

                         Child 

 

 

 

 

 

   Teacher                                  Task  

Research shows that a child with a secure attachment is 

able to manage the learning task and all the frustrations 

emotions and insecurities it creates, as well as the 

relationship with the teacher.  

The Avoidant child avoids the relationship with the teacher 

and directs their focus on the task. The task helps dilute the 

experience of the relationship with the teacher which is 

infused with the memories and experiences of the first 

relationship, which held an uncertainty about the availability 

of the adult to accept and support the m in a reliable 

consistent way. 

 

 

                         Child 

 

 

 

 

 

  Teacher                                    Task  

   

                         Child 

 

 

 

 

 

   Teacher                                  Task  

The Resistant is so focused on the relationship with the 

teacher that the task is all but forgotten. In terms of early 

attachment, this might represent the fear of losing the 

adultôs attention or allowing another to intrude separating 

the mother child dyad.  

 

The Disorganised attachment child is unable to manage the 

relationship or the task. Both are fraught with danger. The 

relationship with the teacher is contaminated by the past 

early relationship experiences and thus felt to be 

threatening. The task is also perceived as threatening as it 

is too dangerous to try, as failure would be a threat to the 

insecure sense of self.  This shows the long-term 

implications of such a pattern for future relationships and 

possibly for MHWB. 

Fig.3 Secure Attachment p.59 Fig.4 Avoidant Attachment p.77 

Fig. 5 Resistant Attachment p.97 Fig. 6 Disorganised Attachment p.115 
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Appendix 3 

Changing and Learning 

Effective Learners know that learning itself is learnable. They believe that through effort, their minds can get 

bigger and stronger, just as their bodies can and they have energy to learn. They see learning as a lifelong 

process and gain pleasure and self-esteem from expanding their ability to learn. Having to try is experienced 

positively: itôs when you are trying that youôre ólearning musclesô are being exercised. Changing and 

learning includes a sense of getting better at learning over time and of growing and changing and adapting as 

a learner in the whole of life. There is a sense of history hope and aspiration. 

Less effective learners tend to believe that learning power is fixed and therefore experience difficulty 

negatively, as revealing their limitations. They are less likely to see challenging situations as opportunities to 

become a better learner. Their feeling of SELF EFFICACY is weak. 

Critical Curiosity  

Effective learners have the energy and desire to find things out. They like to get below the surface of things 

and try and find out what is going on. They value ógetting at the truthô and are more likely to adopt a ódeepô 

rather than ósurfaceô learning strategies. They are less likely to accept what they are told uncritically, enjoy 

asking questions and are more willing to reveal their questions and uncertainties in public. They like to come 

to their own conclusions about things and are inclined to see knowledge, at least in part, as a product of 

human inquiry. They take ownership of their own learning and enjoy a challenge. 

Passive learners are more likely to accept what they are told uncritically and to believe that óreceived 

wisdomô is necessarily true. They are less thoughtful and less likely to engage      spontaneously in active 

speculation and exploratory discussion.   

Strategic Awareness 

More effective learners know more about their own learning. They are interested in becoming more 

knowledgeable and more aware of themselves as learners. They like trying out different approaches to 

learning to see what happens. They are more reflective and better at self-evaluation. They are better at 

judging how much time, or what resources, a learning task will require. They are more able to talk about 

themselves as learners and about their learning. They know how to repair their own emotional mood when 

they get frustrated or disappointed. They enjoy being given responsibility for their own learning and its 

organization. 

Less effective learners are less self-aware and are not able to talk about how they learn and the strategies they 

use. They struggle with managing the emotions of learning and can easily get frustrated or disappointed with 

what they are doing.  Less effective learners find planning their learning hard to do and are better at 

following adult instructions.  

Learning Relationships 

Effective learners are good at managing the balance between being sociable and private in their learning. 

They are not completely independent nor are they dependent. They like to learn with and from others and to 

share their difficulties, when it is appropriate. They acknowledge that there are important other    people in 

their lives who help them learn, though they may vary in who those people are.ðFamily friends or teachers. 

They know the value of learning by watching and emulating other people including their peers. They make 

use of others as resources as partners and as sources of   emotional support. They also know that effective 

learning may also require times of studying enquiring and even dreaming on their own. 

Less effective learners are more likely to be stuck either in their overðdependency on others for reassurance 

or guidance, or in their lack of engagement with other people. 
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Resilience 

Resilient and robust learners enjoy a challenge and are willing to give it a go even when the outcome and the 

way to proceed are uncertain. They understand that learning can be hard for everyone and they are not put off 

when things become difficult. They have a high level of óStickabilityô and can manage frustration and the not 

knowing that they encounter on the way. They are able to stick with the learning even though they 

experience confusion and anxiety. They donôt mind making mistakes and understand that these can help 

them learn. 

Less resilient learners are more dependent on othersðeither the adult or peer. They are very fragile and 

easily go to pieces when they get stuck or make a mistake. They will not take a risk and will choose the safe 

option when they can. They will often give up before they have even started if they think the work is hard or 

they cannot do it. They are not able to persevere when their learning become difficult. They rely on others 

both adults and peers as well as external structures for their learning and their sense of self-esteem. They are 

passive knowledge seekers rather than active knowledge seekers who enjoy making connections with what 

they have already learnt. They give up easily.  

Meaning Making 

Effective learners are on the lookout for links between what they are learning and what they already know. 

They get pleasure from seeing how things fit together. They like it when they can make sense of new things 

in terms of their own experience and when they can see how their learning relates to their own concerns. 

Their questions reflect this orientation towards coherence. They are interested in the big picture and how the 

new learning fits within it. They learn well because their learning really matters and makes sense to them. 

Less effective learners are more likely to approach learning situations piecemeal and to respond to them on 

their own individual merits. They keep information stored in separate silos in their brains. They may be more 

interested in knowing the criteria for successful performance that in looking for joined up meanings and 

associations.     

Creativity  

Effective learners are able to look at things in different ways and to imagine new possibilities. They enjoy 

lateral thinking, playing with ideas and taking different perspectives, even when they donôt quite know where 

their trains of thoughts are leading. They are more receptive to hunches and inklings that bubble up into their 

minds and make more use of imagination, visual imagery and pictures and diagrams in their learning. They 

understand that learning often needs playfulness as well as purposeful, systematic thinking. 

Less effective learners tend to be unimaginative. They prefer clear cut information and tried and tested ways 

of approaching things and they feel safer when they know how they are meant to proceed. They function well 

in routine problem solving with clear cut answers, but are more at sea when originality is required. 

Crick 2006 
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Appendix 4 

The Primary School Research Project  

The Primary School Research Project was undertaken with 5 primary schools in the 

UK. The schools came from rural locations as well as towns and included a variety of 

teachers, some of whom were very experienced, others were in their first few years 

of teaching. The classes included: 1 class of mixed aged children in Years 4, 5, 6;  2 

year 6 classes; 1 year 2 class; 1 class of children in Years 3 and 4. All classes were 

made up of 25-30 mixed ability children. All staff were supported with half termly 

group supervision meetings where the work they were doing was discussed and 

shared. All teachers were given the activities pack that included lesson plans and 

resources for follow up activities and a professional folder containing a range of 

academic papers focused on Mental Health and Wellbeing, Attachment and Learning, 

Emotional Literacy, Developing Resilience and Empathy, Social Skills Development 

and Developing a Classroom Culture for Learning.  

The primary project focused on:  

1. Attachment and Learning 

2. Learning Dimensions; creativity, meaning making, resilience, changing and 

learning, curiosity, strategic awareness and learning relationships. 

3. Emotional Literacy 

4. Temperament 

5. Social Inclusion 

6. Neuroscience 

Class teachers completed a reflection diary, created a scrap book showing the work 

undertaken within their classroom and shared several case studies with the 

supervision group. 

The feedback from Teachers and Schools was positive. Sessions ranged from 30 

minutes in the year 2 class to 50 minutes in the year 6 classes. Each class met with 

parent and baby 8-10 times spread over an academic year. Alongside of this all class 

teachers undertook follow up sessions on a weekly or biweekly basis. Teachers 

enjoyed the baby observations session with their children and felt tha t the children 
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were able to access a range of learning from them which they then brought back 

into the classroom. This included ways of learning, understanding another personôs 

point of view, and being able to both explore and understand different emotions  and 

how they affect our behaviour. Teachers also felt that they benefited from the 

discussions with colleagues about the work they were doing and the follow up 

activities. They felt that the observations enabled them to focus on a range of issues 

which their class were struggling with and that the children were able to develop 

these through discussion and then in greater depth through the follow up activities.  

The Primary Research project showed that children and staff benefited from the 

work in a wide ran ge of ways: 
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Appendix 6 
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Appendix 7 

Schools Table of Information  
 

School  Type  School Information  Staff Trained  Recent 
Ofsted  

  

Year 
group at 

beginning 

of project  

Number of 
children on 

the SEN 

Register  

Number 
of CYP  

School 

A 

SEMH 

special 

school 

The school caters for secondary-age students who have autistic 

spectrum conditions, or 

behavioural, social or emotional needs. All have a statement of SEN or 
EHCP. Almost all students are from a White British background, and 

the vast majority are boys. About  
40% have joined the school later than the start of Year 7. The 

proportion of students for whom the school receives addi tional pupil 
premium government funding is above average. This is for pupils who 

are known to be eligible for free school meals and those in the care of 

the local authority. The school coordinates the work of an outreach 
team who provide a range of special educational needs support 

services to local mainstream and special schools. 
School A chose to run the project for the children entering school in 

year 7. They felt that the work would enable the staff within school to 

understand the children better and that it would be a beneficial 
transition piece of work that would focus on  relationships, which would 

ultimately have an impact on the young peopleôs transition into school 
and thus their MHWB 

1 Teacher 

1 Teaching 

Assistant 

Outstanding Y7 All 7 CYP 7 

children 

School 

B 

Mainstream 

Academy 

Is a larger than average non-selective academy of 1100 students 

including sixth form. Most student are of white British heritage. 50% of 
the schools intake receives support through the pupil premium, which 

is high. The proportion of pupils with SEND is much higher than 
average.  

School B chose to run the project with a mixed group of CYP in Y7, Y8 

and Y9. The Lead Practitioner was the Lead Practitioner for Behaviour 
support and was co-working the project with the Deputy SENCo. They 

discussed the project with the SEND team and the Behaviour Support 
Team and identified CYP who they felt would benefit from the project 

most creating a Y7-9 group. 

2 Teachers Requires 

Improvement  

Y7, Y8, Y9 7 children 12 

children 
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School 
C 

Mainstream 
Academy 

Is a co-educational non selective secondary school academy of under 
1000 11-18yr olds. This includes a 6th Form. Most students are from 

White British backgrounds and the proportion of students who speak 
English as an additional language is well below the national average. 

The proportion of students supported by the pupil premium is w ell 
below the national average. The proportion of disabled students and 

those who have special educational needs is below average.  

School C chose to run the Project with a mixed class of Y9 and Y10 
CYP. The lead practitioner discussed the project with staff and 

identified a small group of CYP who they felt would benefit from the 
project.  

1 Teacher  
3 Teaching 

Assistants 

Good Y9 6 children 12 
children 

School 

D 

Special 

School 
Complex 

Needs 

Is a local authority special school for children aged 3-19 of 

approximately 100 students. The school provides for pupils with a wide 
range of difficulties. The two largest groups have sever learning 

difficulties and ASC. A small number of pupils have moderate learning 

difficulties and a small but growing number have profound and 
multiple learning difficulties. Many children within the school have 

challenging behaviour. The majority of CYP have an EHCP. There are 
twice as many boys as girls and twice the average proportion of CYP 

from minority ethnic families, many speaking English as an addition 
language. Pupils from white British heritage make up about half the 

pupil population. 

School D chose to run the project for young people in KS4 and KS5 as 
they felt that the c hildren within these year groups would benefit most 

from the project and would be able to transfer what they observed 
and experienced with the parent -baby interactions to aspects of their 

own life via a focus on communication 

2 Teachers Good KS4& KS5 All 12 CYP 12 

children 

School 
E 

Special 
School 

Academy 
ASC 

Is an all through academy SEMH School for children aged 4-16yrs. Al 
the CYP who attend the school have a diagnosis of ASC and all have 

an EHCP. At present there is under 100 young people within the 
academy.  

School E chose to run the project with the CYP in lower secondary 

classes, these would be compiled of CYP in Y5, 6 and 7. The Lead 
Practitioner felt that working with a mixed group would fit in with the 

way the school worked and would support the work being undertaken 
at that phase. 

1 Teacher 
1 Speech and 

Language 
Therapist 

1 Occupational 

Therapist 
1Teaching 

Assistant 
 

The School had to withdraw due to staff changes 
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Appendix 8 

First Interview Questions for Practitioners doing the Circles for 

Learning Project in Secondary Schools. 

 

1. In what 3 ways has the training on attachment neuroscience and learning, for the Circles 

for Learning Project, impacted on your practice? 

 

2. In what 3 ways has the training on emotional barriers to learning, for the Circles for 

Learning Project, impacted on your practice? 

 

 

3. Give 2 ways that the baseline assessment sharing how your young people think about 

themselves (Buttler SIP) has impacted on your work with them.  

 

4. Give 2 ways that the baseline assessment on emotional literacy has supported your practice 

with the young people undertaking the project?  

 

5. Give 2 examples of how the ELLI profile baseline has supported your work as a 

practitioner? 

 

6. How has the Circles for Learning project supported the development of emotional 

competencies with your class? 

 

7. How has the Circles for Learning project supported the development of social competencies 

within your class? 

 

8. How has the Circles for Learning project (observation with parent and baby and training) 

impacted on your relationships with the young peopl e you work with? 

 

9. How has the the Circles for Learning project (observation with parent and baby and 

training) impacted on your behaviour management with the young people you work with?  

 

10. Give 5 examples of how the Circles for Learning project (Infant and p arent observation and 

training) has impacted on your classroom culture to support Mental Health and Wellbeing.  

 

 

Share a case Study showing a piece of work undertaken with a young person sparked by the 

parent infant observation or follow up work that has h ad an impact on that young person in 

some way. 
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Share 4 Photographs of children working on the project.  

 

 

Share and discuss Scrap Book/ Learning Journal of lead practitioner. 
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Second Interview Questions for Practitioners doing the Circles for 

Learning Project in Secondary Schools. 

 

1. Follow on from themes each school raised or were exploring in interview 1. This will be 

specific for each school. 

2. How has the project progressed? 

What are you really pleased with? 

What has been difficult? 

3. What have you gained as a practitioner? 

4. How would you like to develop the project in your environment?  

5. How could you develop the coaching aspect of the work? 

6. How have you developed the social skills aspect of the work? 

7. How do you think the group has deve loped? 

Is there anything that you would like to alter or develop further?  

8. How do you think the CYP have benefited from the project? 

- Social skills 

- Emotional literacy 

- Relationships 

- Talking about learning/themselves as a learner 

9. How do you think the work fits  in with the work school is doing around MHWB? 

 

Share a case Study showing a piece of work undertaken with a young person sparked by the 

parent infant observation or follow up work that has had an impact on that young person in 

some way. 

 

Share 4 Photographs of children working on the project.  

 

Share and discuss Scrap Book/ Learning Journal of lead practitioner. 
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End of Project Questions for Teachers  

 

1. Have you enjoyed running the project in your school?  

 

Please give 3 reasons why or why not 

 

2. How has the work had an impact on your practice?                         Please give 3 examples  

 

3. How has the Project influenced staff knowledge and understanding on emotional barriers to 

learning and attachment either in the classroom or within school?  

 

4. How has the Project had an impact on your classroom environment? 

Please give 3 examples 

 

5. How has the project had an impact on the learning culture within your classroom?  

Please give 3 examples 

 

6. How has the Project had an impact on your relationship with the children and young people? 

Please give 3 examples 

 

7. How has the project had an impact on the CYP self-esteem? 

Please give 3 examples 

 

8. How has the project had an impact on social skills? 

Please give 3 examples 

 

9. How has the Project had an impact on Emotional Literacy?            

Please give 3 examples 

 

10. How has the Project supported MH and WB within your class or school 

Please give 3 examples 

 

11. Would you consider running the project again? 

Why? 
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Appendix 9 

Teacher Self - Profile  

 

1. I like to try new experiences or challenges.  

 

 

 

 

 

2.  I reflect on my lessons at the end of each day.  
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3. I enjoy developing my knowledge and understanding of Teaching and Learning.  

 

 

 

 

4. I enjoy learning myself.  

 

 

 

 

5. I am knowledgeable about attachment and its implications for learning.  

 

 

 

 

 

YES NO Some  
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6. I am knowledgeable about neuroscience and learning and use this in my teaching.  

 

 

 

 

7. I am knowledgeable about emotional literacy development and embed its development in all of my teaching.  

 

 

8. I am aware of temperament traits and use this knowledge when working with children in my class.  

 

 

 

YES 
Some  

NO YES Some  

NO 

YES Some  NO 
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8b. What strategies d o you use to help you cope with set -backs and problems when you are learning  

 

 

 

8. I feel comfortable contributing to staff discussions about understanding behaviour and strategies to manage 

behaviour linked to attachment, neuroscience and temperament.  

 

 

 

 

9. I believe developing a positive relationship with children is essential if I am going to support their learning?    

 

SOME 
NO YES 
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10.     I work in a school that has a variety of strategies and systems to support inclusion  and help children 

understand the implications of bullying and social exclusion.   

 

11. I use a range of strategies within my class to develop childrenõs creative thinking skills.  

 

 

 

 

12. I use a range of strategies within my class to help children develop resilience in their learning.  

 

 

 

YES SOME NO 
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13. I consistently use learning to learn language in each of my lessons with the children to develop their skills 

for learning and not just their knowledge.   

 

 

 

 

14. I use a range of things within my classroom environment to develop learning skills and social and emotional 

development. My top 3 are:  

1. 

2.  

3.  

 

15. I use a range of strategies to support home school partnership. My top 3 are:  

                     1. 

                     2. 

                     3. 

 

16. My hopes for the Circles for Learning Project are?  
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1. 

2. 

3. 

4. 

5. 

 

18.  I will know it has been successful because:  

1.  

2.  

3.  

4. 

5. 
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CfL Teachers Pre-project Questions & Post-project Questions 

Questions 1-4 were put on a spectrum from 1 -5. 1 being a lot like me, 3 being sometimes and 5 being not like me at all.  

Questions 5-11 were on a spectrum from 1 being Yes, 3 being Some, and 5 being No. 

Question 8b asked for strategies and so became a list. 

Questions 12-14  were on a spectrum from 1 -5 1 being a lot like me, 3 being Sometimes, and 5 being Not like me at all.  

Questions 15 to 18 asked for lists 

 School D  School C  School B  School A  

Questions Teacher A  

Beginning of 

Project 

Teacher A 

End of 

Project 

Teacher A 

Beginning of 

Project 

Teacher A end 

of project 

Teacher A 

beginning of 

project  

Teacher A end 

of project 

Teacher A 

beginning of 

project 

Teacher A 

end of 

project 

I like to try new 

experiences 2.5 2.5 1 1 1 1.5 2 1 

I reflect on my 

lessons at the end 

of each day 

1 1.5 2 2 3 1.5 3 2 

I enjoy developing 

my knowledge of 

Teaching and 

Learning 

1.5 1.5 2 2 2 1.5 1 1 

I enjoy learning 

myself 1 1.5 1 1 2 1.5 1 1 

Appendix 9 



31 
 
I am 

knowledgeable 

about attachment 

and its implications 

for learning 

3 2 2 2 3 3 1 1 

I am 

knowledgeable 

about 

neuroscience and 

learning and use 

this in my 

teaching. 

3 2 4 3 4 4 1 1 

I am 

knowledgeable 

about emotional 

literacy 

development and 

embed its 

development in all 

of my teaching. 

2.5 2 3 2 3 2 1 1 

I am aware of 

temperament traits 

and use this 

knowledge when 

working with 

children in my 

class. 

1.5 2 3 1 1 1 3 3 
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What Strategies 

do you use to help 

you cope with 

setbacks and 

problems when 

you are learning? 

1.Use previous 

experience of 

difficulties to 

develop self-talk ï 

you can get 

through this. 

2.Take time out 

and return latter. 

3.Look to talk with 

others 

4.Think/Reflect 

 

Practice skills, 

prepared to work 

hard, think about 

strategies that 

have been 

successful 

previously, use 

this thought to 

motivate 

perseverance, 

think about why I 

want to learn (to 

maintain 

motivation) try to 

identify and work 

on factors within 

my influence. 

1.Distraction  

2.Return 

3.Different place to 

work 

De-escalation 

Diversion 

1.Stop re-read and 

try to rephrase. 

2.Ask help from a 

friend or colleague. 

3.Walk away and 

come back when I 

am calmer. 

 

1.Stop think do 

(stop what I am 

doing if it is not 

working, rethink my 

plan put new plan 

in place.) 

2. Ask others for 

support or advice 

Mindfullness I research 

answers to 

areas I am less 

sure of. 

I feel comfortable 

contributing to staff 

discussions about 

understanding 

behaviour and the 

strategies to 

manage behaviour 

linked to 

attachment 

neuroscience and 

temperament. 

1.5 1.5 1 1 1 1 1 1 

I believe 

developing a 

positive 

relationship with 

children is 

essential if I am 

1 1 1 1 1 1 1 1 
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going to support 

their learning 

I work in a school 

that has a variety 

of strategies and 

systems to support 

inclusion and help 

children 

understand the 

implications of 

bullying and social 

1exclusion. 

1 1 2 1 2.5 2 1 2 

I use a range of 

strategies with my 

class to help 

develop childrenôs 

creative thinking. 

3 2 1 2 2 1 3 3 

I use a range of 

strategies with my 

class to help 

children develop 

resilience in their 

learning 

2 2 3 2 2 1 3 2 

I consistently use 

learning to learn 

language in each 

of my lessons with 

the children to 

develop their skills 

for learning and 

2 2 3 2 3 1 5 2 
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not just their 

knowledge. 

I use a range of 

things within my 

classroom 

environment to 

develop learning 

skills and social 

and emotional 

development. My 

top 3 are: 

1.Structured 
learning 

2.Make explicit 
positive behaviours 
that are good for 
working well 
together support 
students to reflect 
on this ï are you 
being friendly? 

3.Scaffolding tasks 

1. Planning 
learning based on 
knowledge of 
pupilôs interests 
and motivations 

2. Success criteria 
for working 
alongside other 
people 

3. Zones of 
Regulation 

1. Developing meta-
cognition by not 
giving the whole 
picture straight 
away. 

2.Think, pair, share 

3. Pauses for 
breathing and 
grounding. 

Welfare check in 

Reflect back the 
Why we are doing 
this.  

Plenary 

 

1.Calm space 

2.Alternative 
curriculum 

3.Positive reports 

1.safe environment 
for safe discussions 

2.clear boundaries  

3. No question is a 
wrong question 

1.SEAL 

2.Own 
Knowledge/Experie
nce 

1. Modelling 

2.Discussion 

3.Direct 
Teaching 

I use a range of 

strategies to 

support home 

school partnership. 

My top 3 are: 

1. Home school 
diaries keep 
parents informed 
of day to day 
activity/progress 

2. .Pay clear 
attention to 
parentsô wishes 
expressed in 
EHCP and set 
targets and work 
towards this. 

3. .Listen to 
needs/Offer 
practice support. 

1. Home school 
diary 

2. Listening and 
acting on parentsô 
concerns/wishes 
expresses in 
EHCP Reviews, 
Parent evenings, 
other 
correspondence, 
home school diary 

1.Regular emails 

2.Invitations to 
parents of SEN to 
meet 

3.Discussion 360 
support with 
students 

Regular contact ï 
email and personal 

Supportive yet 
realistic approach 

Honest non critical 
dialogue 

1.Email/phone calls 
home fairly 
regularly. 

2.Good 
communication with 
house teams. 

1. Contact books 

2. Good 
communications 

 

1.Relationship build 
ï using first names 

2.Very regular 
contact 

The school 
system is 
designed with 
contact at its 
heart. 

First name 
terms 

Empathy 

My hope for the 

Circles for 

Learning Project 

are: 

1. .For students to 
learn about 
babies/toddlers 
and apply learning 
to themselves. 

1. Opportunity for 
students with 
label of learning 
disability to 
interact with a 

1.To encourage 
students in the 
positive expression 
of emotions 

2. For me to 
understand 

1.Tounderstnad 
Students emotional 
literacy profile 

2.To develop 
strategies/ideas for 

1.Develop 
emotional resilience 
in a group of YP. 

2.Staff 
development-to 
become aware of 

1. Allow pupils a 
safe space to 
discuss emotions 

1.Develop new 
skills strategies to 
use across school 

2.Develop students 
attachment 

Build student 
emotional 
regulation 

Develop student 
empathy 
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2. To be able to 
work with Alison 
and develop the 
project to meet 
respond to the 
needs of students 

3.Develop a tool to 
teach PSHE within 
the curriculum 

4.Work in a wider 
context than 
Oakview 

young baby in a 
safe environment. 

2. Opportunity to 
respond and 
encourage 
students 
interactions with 
the baby ï using 
this way to let the 
students lead the 
learning 
/interpreting their 
behaviours as 
questions 

3. Opportunity for 
CYP to 
demonstrate their 
knowledge and 
understanding of 
the needs of 
others- for 
students with ASC 
showing 
understanding of 
social interactions 
and social rules 

4. Opportunity for 
students to 
experience and 
demonstrate 
emotions relating 
to caring, related 
to confidence and 
competence and 
self-esteem. 

5. For one student 
Mm reported a 
reduced response 
to babies when 

behaviour traits 
linked to need. 

3 .To develop 
strategies 
facilitating resilience 

4. Constructing 
guidelines for staff 
to address 
emotional issues 
first leading them to 
learning. 

 

students to build 
emotional resilience 

3. For students to 
recognise stages in 
development 

4. A greater 
articulation from 
students of having 
their needs met. 

5. For us all to have 
a stimulating and 
interesting 
experience. 

pupil 
need/behaviour 

3.Self learning 
development on 
how to help more 
pupils. 

4.Increase areas 
that are around 
school that are 
calm/safe spaces 

2. Pupils to 
recognise their own 
needs 

3. SLT to 
understand the 
importance of 
emotional resilience 

4. The results will 
impact all areas of 
pupils lives 

5. Pupils to develop 
empathy 

1. Behaviour logs 
have reduced 

2. House points 
have increased 

3. Less time in 
referral room 

4. Pupils happy to 
engage in open and 
honest 
conversations 

5. SLT willing to run 
it again with new 
group of pupils. 

3.Improve students 
parenting skills 

Improve student 
confidence with 
baby/small child 
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out in the 
community i.e. 
perhaps he was 
able to tolerate 
the uncertainty or 
perhaps he just 
had greater 
understanding 
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Appendix 10 

Alison Waterhouse  
Circles for Learning Training 
 

 
 
 

2. Quality of training materials and resources as well as quality of training rooms and refreshments. 
       

 1 2 3 4 5  

       

 
 
 
 
 
 
 
 
 

Name 
 
 

 

 
Please rate each category on the following  scale by placing a tick in the relevant box 
 

 1 2 3 4 5  

 Poor Satisfactory Good Very Good Excellent  

       

I would then very much appreciate your more detailed comments and reflections on each section.  If 
there is not enough space on this form then please continue on an additional sheet.  There is a space 
towards the end of this form that you can use to write an overall comment. 

 
1. vǳŀƭƛǘȅ ƻŦ ǘǊŀƛƴŜǊΦ  ¸ƻǳ Ƴŀȅ ǿŀƴǘ ǘƻ ŎƻƳƳŜƴǘ ƻƴ ǘƘŜ ǘǊŀƛƴŜǊΩǎ ǎǘȅƭŜǎΣ ƪƴƻǿƭŜŘƎŜ ƭŜǾŜƭǎ ŀƴŘ ƻǾŜǊŀƭƭ 

effectiveness 
 

 1 2 3 4 5  

       

 
Comments: 
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Comments: 
 

   

 
3. How effective was the course on meeting your expected outcomes? 
       

 1 2 3 4 5  

       

 
Comments: 
 

  
  

 

 

 

 

4. Which aspect of the training was of most interest to you and why? 
 

       
Comments: 
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5. How, and in what context do you now intend to use what you have learned? 

 
       

Comments: 
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6. Do you have any suggestions as to how the course could be improved? 
       

Comments: 
 

   

 
7. Overall comment: 
 

   

   

Signed: 
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Appendix 10 

Staff Training Lead Practitioner Feedback  
 

Ratings: 1 poor, 2 Satisfactory, 3 Good, 4 Very Good, 5 Excellent 

Questions  A B C D 
Quality of 
trainer.  You 
may want to 
comment on the 
trainerôs styles, 
knowledge 
levels and 
overall 
effectiveness 

4 5 5 5 5 5 5 5 

Very 
knowledgeable ï 
inclusive training 
with lots of 
audience 
involvement. 

Clearly 
passionate and 
well read. The 
researcher has 
been an 
enthusiastic 
trainer. I 
appreciate the 
wide range of 
resources that 
the Researcher 
has created and 
collected and I 
feel confident 
now to develop 
the programme 
for my school. 

Relaxed and very 
informative. Lots 
of opportunities to 
ask questions and 
discuss issues 
raised. 

Trainer was 
extremely 
knowledgeable. 
Theory linked 
nicely to the 
actual delivery of 
the course. 

Engaging speaker 
with a range of 
styles including 
narrative and 
personal 
anecdotes with 
storytelling 
techniques to 
keep the interest 
alive. Clearly in 
confident 
command of all 
the materials. 
Effective and with 
a sense of 
humour. 

Well-paced, good 
knowledge and 
able to adapt to 
meet different 
needs/strategies 
required in the 
different 
environments/stud
ent needs. 

I have found the 
days really 
beneficial and they 
have given me 
ideas of work that 
could be done to 
support students in 
developing their 
emotional 
resilience and 
wellbeing. I feel 
this is very 
important part of a 
pastoral role in 
school and one 
which I would like 
to increase my 
time spent on. The 
delivery of the 
course was very 
interesting and 
relevant with lots 
of useful resources 
and felt able to 
participate. 

Very informative ï brings a wealth of 
experience. It has been a sharing 
experience ï we have been 
supported to merge or knowledge. 

Quality of 
training 
materials and 
resources  as  
well as quality 
of training 
rooms and 
refreshments 

4 5 5 5 5 5 5 5 

The Researcher 
providing all 
materials on USB 
which will be very 
helpful. 
Training 
room/refreshments 

Brilliant use of 
visuals and 
video. I enjoyed 
the range of 
activities too. 
The room was 
bright and 

Good training 
materials.  

Extensive 
training materials 
provided. Very 
Child friendly and 
high quality. 

Everything 
provided and 
thoroughly 
explained. 

Lots of useful 
resources given 
and links to do won 
research. 

Lots of excellent 
resources provided 
ï thank you. 

Lots of relevant reading materials to 
follow up on. 
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perfectly 
acceptable. 

comfortable but 
students outside 
of the window 
were slightly 
distracting at 
times. Not much 
of an issue for 
me personally 
though. 

How effective 
was the course 
on meeting your 
expected 
outcomes? 

4 5 5 
 

 

5 5 4 5 4 

More about the 
resources for the 
programme than 
the practical 
application within 
school. 

Made me feel 
informed of 
expectation and 
secure that I will 
be able to pull 
this off! 

The course met all 
my expectations. I 
felt it was well 
structured and 
kept a good pace. 
 
I now have a clear 
understanding of 
what we are to do 
when delivering 
the series of 
lessons. 

Well adapted to 
address queries 
and questions. 

I am now feeling 
clearer on the 
details and course 
of the project, thus 
feeling clear on 
how to run it here.  

Lots if ideas to 
bring into the 
classroom. A new 
and interesting way 
to support students 
in learning skills, 
emotions /social 
skills 
/communication 

Reaffirms my 
belief ï there is a 
reason for most 
behaviour and the 
importance of 
understanding 
attachment. 

I like that we have discussed around 
the subject ï there have been some 
focused information or running 
sessions ï but there is still planning 
to do ï we have been given space to 
develop this in the way we want. 

Which aspect of 
the training was 
of most interest 
to you and why? 

I very much 
enjoyed the 
theoretical side to 
explain the day to 
day interactions. 

Watching and 
dissecting videos 
of interactions 
and of the 
session in 
primary schools. 

Mases of free 
useful materials 
and resources. 
Child friendly. 
Good training 
room and yummy 
biscuits! 

Emotional 
intelligence and 
models of 
discussions 
around video 
clips. 

The minute of the 
observation and 
link to describing 
behaviour both 
historically (ie in 
early 
development) and 
in the current 
situation 

Attachment 
students in school 
may be affected 
and understanding 
and strategies to 
support. 

Placing importance 
on emotional 
resilience and that 
children need to 
build these skills 
and understanding 
to help them 
understand 
themselves and 
achieve. 

It was all interesting and relevant to 
the work we do with young people 
with autism and leaning impairments. 
It gave another angle on information 
and learning we already have. I am 
certainly thinking about attachment 
more and how autism 
/developmental delay interacts with 
this. 

How, and in 
what context do 
you now intend 
to use what you 
have learned? 

Whole school 
training to 
increase 
understanding of 
the actual 
programme and 
associated 
implication in 

I look forward to 
setting up the 
Circles for 
Learning class in 
my SEMH 
secondary 
school with Y7ôs 
as well as 

We will start our 
project in Jan and 
be in consultation 
with the 
researcher to 
develop pupils 
learning and 
understanding. 

 With a Y9 group. 
12 students with 
SEN and or a high 
level of emotional 
needs. Aim to 
help the students 
to develop their 

September PSHE 
ï introduce to class 
a way of 
understanding 
emotions. Support 
communication and 
social skills 

I will become 
involved with the 
Y9 group within my 
school and see 
how this works 
with the baby 
coming in. I am 
interested in the 
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relation to 
understanding our 
emotions reactions 
and responses. 

keeping 
attachment in 
mind in relation 
to my regular 
duties. 

emotional 
resilience. 

interacting with 
others/each other 

responses and 
thoughts that it will 
evoke in the 
students. I would 
like to introduce 
Circles for 
Learning with 
identified students 
in the year group I 
work for. 

Do you have 
any suggestions 
as to how the 
course could be 
improved? 

 None No. I felt that 
Alison made every 
accommodation to 
work with us and 
what worked for 
us. We tried to 
accommodate 
other schools but 
unfortunately this 
didnôt work. 

Time line tick box 
of tasks to 
complete before 
during and after. 
Forms etc. 

Not initially A very enjoyable 
interesting course. 
Lots of ideas and 
learnt a lot about 
attachment 
especially. A good 
reflection on own 

practice. 

No not really ï it 
was delivered well, 
it was easy to 
follow and 
interesting to take 
part in. 

 

Overall 
comment: 

 Thoroughly 
enjoyed the 
training and 
looking forward 
to the next day 
and outcomes of 
using this in my 
school. 

I am very excited 
about starting this 
project and I know 
that the 
Researcher will 
support and work 
with us where 
necessary. I feel 
that this training 
could benefit our 
pupils and help 
them develop a 
further sense of 
self. 

 A stimulating 
informative and 
enjoyable two 
days with a good 
variety of material, 
enough challenge 
of thought and 
some laughs to 
help the learning. 
Thank you! 

 Thank you for 
offering this to us 
and for reminding 
me or reassuring 
me that there is 
more to young 
peopleôs 
development than 
just being a 
statistic! 
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Appendix 11 

Summary of Assessments used with CYP  
 

Assessment  Area of 
Focus  

Description  

Effective 
Lifelong 
Learning 
Inventory  

Learning 
Dimensions 

Is a 72-item questionnaire to explore what children 
and young people think and believe about 
themselves linked to 7 dimensions of learning: 
Creativity, Curiosity, Meaning Making, Strategic 
Awareness, Resilience, Learning Relationships and 
Changing and Learning. The Researcher chose to 
use the ELLI profile as it created a visual 
interpretation of how CYP thought about 
themselves as learners and was a descriptive 
assessment which could be used as the focus of 
learning conversations rather than a measure of 
CYP capacity to learn. 

Butler Self 
Image Profile  

Self-esteem The Butler Self Image Profile shows óactual selfô 
assessment against óideal selfô assessment for each 
of the 25 areas assessed. Due to the way the 
assessment is created an immediate visual display 
can be seen which focuses on the individualôs self-
perception of actual self. On an item by item level 
the assessment allows the researcher to see where 
the individual wishes to change. The overall score 
shows the larger the discrepancy the lower the self -
esteem. 

Southampton 
Emotional 
Literacy 
Assessment  

Emotional 
Literacy 

The Southampton Emotional Literacy Assessment 
(SELA) was chosen as it enabled assessment of 
emotional literacy according to the perceptions of 
CYP, teachers and parents. It coveres the 5 
dimensions of emotional literacy: self-awareness, 
self-regulation, motivation, empathy and social 
skills. The profiles created show both areas of 
strength and weakness and can easily be discussed 
with CYP. 
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Effective Lifelong Learning (ELLI) 

QUESTION 

I'm continually improving as a learner  

I can feel myself improving as a learner  

I expect to go on learning for a long time  

I like to be able to improve the way I do things  

I like it when I have to try really hard to understand something  

When I am really interested in something I find it easy to learn  

I like to question the things that I am learning  

Getting to the bottom of things is more important to me than getting a good mark  

I prefer an interesting question to an easy answer  

I like to think things out logically and carefully when I'm learning  

When learning is hard, I tend to find it interesting  

I don't like to accept an answer till I've worked it out for myself  

I like facing new challenges  

When I am learning something new I try to think of other things that I have already learned  

I like it when I can make connections between new things I am learning and things I already know  

I like to have a good reason to learn something  

I like learning new things when I can see how they make sense for me in my life  

I like to learn about things that really matter to me  

It is important to respect other people's views even if they are different from mine 

  

I make connections between what I am learning and what I have learned before  

I sometimes do something different when I am learning just to see what will happen  

Stories help me in my learning Quite a lot like me 

I like to try out new learning in different ways  

I often use my imagination when I'm learning  

If I wait quietly, good ideas sometimes just come to me Quite a lot like me 

I get my best ideas when I just let my mind float free Yes very much like me 

I feel it's OK to try different things out in my learning  

I like to try out new ways of doing things even if there is very little time  
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Sometimes good ideas just come into my head  

I like to imagine how other people might feel and think about things  

There is at least one person at home who is an important guide for me in my learning  

I prefer to work on a problem on my own  

I like working on problems with other people  

I feel that my family is an important source of learning for me  

I usually learn best on my own  

Talking things through with my friends helps me to learn  

I enjoy discussing difficult problems with my friends  

There is at least one person in my community who is an important guide for me in my learning  

I can usually work well with people I have just met  

There is at least one person at home who has helped me to learn  

I learn equally well on my own and with others  

 

I am able to use other people's suggestions in my work  

If I get stuck with a learning task I can usually think of something to do to get round the problem  

I often have a good idea of how long something is going to take me to learn  

When I find learning boring I can usually find a way to make it interesting  

If I do get upset when I'm learning, I'm quite good at making myself feel better  

I often change the way I do things as a result of what I have learned  

I know that if something is important I can find a way to learn it  

I know I can learn in my own way, even if my friends think it's a waste of time  

I have ways of making myself learn if I don't feel like learning  

I think about everything that I will need before I begin a task  

I know I can find a way of solving a problem if I have enough time to think  

I like to find my own ways of doing things  

I like to find my own ways of doing things even if everybody else is doing it a different way  

I often look back and think about what I have learned  

When learning is hard, it's usually because I didn't have enough help  

When I'm stuck I don't usually know what to do about it  

I tend to avoid trying to learn new things because I don't like feeling confused and uncertain  
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When I'm not able to master something, it's usually because I don't know how to go about it  

When I don't understand something I tend to struggle with it for a while  

When I have to struggle to learn something I think it's probably because I'm not very clever  

When I learn things well it's usually because I had plenty of help  

My learning ability stays pretty much the same  

When I have trouble learning something I tend to get upset  

Sometimes when I start a task I don't know what I am going to do until I see my friends getting on with it  

I find it difficult when my teacher criticises my work  

I find it difficult when I am not given clear instructions about how to do something  

I know it's easy to learn if all my friends are learning the same as me  

I need others to be able to learn  

I always do the same thing when I am learning  

I find learning hard when I am not told how to go about it  

I always begin a task without thinking about it first 
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Appendix 12 

Introduction to the CfL Project  
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Day 1 Attachment Neuroscience and Learning 
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