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knowledge at the level of both the individual and the organisational context. A more 

sensitive and phenomenological technique is required for these purposes.

������	�����������

Having used repertory grid technique to examine how policing as both a profession 

and an identity is constructed by both male and female officers, I now needed a means 

of exploring why policing is constructed in the ways that it is, and of enabling me to 

understand the diversity of experiences that individuals report within this broad set of 

constructions. In developing an appropriate method, I needed a technique that would 

be sensitive to variations in constructions of policing used by the same individual and 

also one that would allow a careful deconstruction of the accounts generated by the 

research participants. Further, having used repertory grid to identify the relatively 

‘stable’ aspects of the organisational reality, I needed a technique that would enable 

me to examine how these constructions were negotiated and transformed within 

specific interactional contexts in order that I could explain how certain constructions 

of policing succeed in becoming dominant, as well as identifying those sites at which 

dominant constructions were challenged and resisted. Finally, I needed a technique 

that would enable me to understand constructions of policing as having a specific 

cultural and historical origin, as well as performing a constitutive effect at the level of 

the individual and the organisation.

With these aims in mind, I decided to use discourse analysis. The technique I 

developed will now be explained at some depth, before I move on to explain its actual 

deployment in the field work.
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This chapter will now go on to describe how I collected ‘discourse’ for the purpose of 

analysis. Before I do this, I would like to clarify some of the terms that I intend to use 

in my analysis.

1. By discourse analysis I am referring to the totality of techniques I used to 

analyse the spoken narratives of the research participants.

2. By narrative, I am referring to the totality of the spoken conversation produced 

between myself and the research participants;

3. By discourse, I am referring to the cultural repertoires used by my participants 

to construct their narratives,

4. By discursive resources, I am referring to the general cultural stock of 

language on which people can draw to produce a narrative. These include words, 

discourses, grammatical and syntactical devices, etc.

�	����������		������

Discourse analysis requires the production of substantial pieces of narrative, be they 

textual or spoken (Coyle, 1995). I followed the procedure adopted by both Hollway 

(1989) and Mama (1995) and used conversations as the source of narrative 

production.

8����	�����	���������

I decided, for the sake of consistency, to return to the original police organisation in 

which the first stage of the research was conducted. I contacted the officer who had at

- 0" -



that time, been the force equal opportunities officer. I had established an excellent 

relationship with him, and he was interested in what I was doing, in part because he 

was studying psychology with the Open University. I had an initial meeting with him 

and brought him up to date with what had happened since the first stage of the 

research. In selecting research participants, I wanted to work with individuals who 

were likely to have an interest in what I was doing. My contact therefore spent some 

time canvassing his colleagues and arranged for me to speak to some individuals who 

had agreed to take part. From this initial group, I was referred onto other people by 

my research participants.

This method of sampling is entirely different to statistical sampling commonly 

adopted in social psychological research, where the objective is to obtain data from a 

representative sample of the population. Sampling in discourse analytic studies 

typically uses smaller numbers of people, and there is no assumption about 

representativeness (Coyle, 1995; Potter and Wetherell, 1995). This is because the 

units of analysis are various aspects of the narrative (vocabulary, cohesion, discourse, 

ideology), not people themselves. However, while discourse analysis seeks to 

understand diversity in the discursive resources used by individual, it also seeks to 

identify stabilities in such use that can be explained by reference to the social category 

to which individuals belong. For example, Mama (1995), focused on the experience 

of black British women, explicitly recognising that the categories black and British 

were likely to have a significant influence on the discursive resources used by her 

participants. However, the goal is not to attempt to identify the extent to which 

members of social categories share experiences, but to examine the types of
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relationship is rendered especially problematic in research where, generally, 

participants will read the researcher as an expert. While I agree that researchers 

should, in the name of emancipation, attempt to engage in equal relationships with 

research participants, the extent to which this is possible is probably limited due to the 

cultural repertories that exist about academics, namely that they are knowledgeable 

and middle-class.

Second, the role that the researcher herself plays in the type of narrative that is 

produced is probably pivotal, though this is a neglected area in this type of research. 

However, Antaki et al. (1996), show how the identities of different parties in a 

conversation have a distinct effect on the narratives produced by each. To some 

extent, therefore, equalising the research relationship is probably not feasible in some 

circumstances, and indeed the effects of attempting to do so may have quite distinct 

effects themselves on the narratives produced.

I, nevertheless, emulated the research design of both Hollway (1989) and Mama 

(1995) by following the three steps presented above. I introduced myself and 

explained the fully the aims of the research and gave some background to it. This 

varied for each participant because I was purposefully avoiding following a set script, 

in order to subvert the idea that standardisation will result in the production of ‘truth’.

I asked the participants if they had any questions before moving on to explain the 

method. I told participants that I did not intend to ask any set questions but that I 

hoped we could have a full and frank discussion around the questions the research 

was aimed at addressing. Typically, therefore, all conversations began with a 

discussion of the police organisation and what it meant to them as an individual. From
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here, I found that conversation flowed very freely, and all ended due to the constraint 

of time, rather than running out of topics for discussion.

All conversations took place at the participants’ place of work during the summer of 

1997. All participants were on duty during our conversations, though arranged for me 

to see them during times where they free to talk (typically over lunch). Each 

conversation lasted for between one and three hours and all were tape recorded with 

the permission of the participant. Nobody refused to have the tape recorder switched 

on during our conversation.

In total, I spoke to 16 individuals, and two groups of officers. Brief biographical 

details of each participant are given in Table 3.3. Their names have been changed to 

protect their identity. Men were deliberately included as participants because I 

needed to understand whether there were any notable differences or similarities 

between men and women in the types of discourses used and the way they were used.

I was also keen to note similarities and differences within the narratives of individuals 

of both genders.
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Not everyone used the same discourses, though several were used by all, and each 

individual used discourses in very different ways. In labelling the discourses, I was 

guided by my knowledge of work-related discourses, particularly discourses of 

enterprise, management, career and bureaucracy (discussed by Ferguson, 1984; 1987; 

Rose, 1990; 1996; Du Gay, 1997); by my own knowledge of the police force gained 

both as a researcher and a former employee and by extensive reading on the police; 

and by culturally available information about the police picked up from the TV and 

newspapers.

My analysis focused on the five areas described in detail above: text, discursive 

practice (‘production’ or the effects of the interactional context), discourse (cultural 

repertories), social practice and genealogical analysis of discourse (where possible).

In practice, these analytic areas are not separate. In the analysis that follows I will 

show explicitly how each analytic focus is employed.

The data analysis (both of the repertory grids and of the ‘narratives’) is organised into 

six separate chapters. In chapter 4, a history of the police force in Great Britain is 

presented, which is used to conduct a partial genealogy of the discourses identified 

from both the repertory grids and the narratives. In chapter 5, the repertory grid 

analysis is presented. In chapter 6, discourses that are used to construct the police role 

are examined. The concern in this chapter is to understand how context influences the 

discourses used, as well as to compare the constructions of the role produced through 

the narratives with those produced through the repertory grid interviews. The role that 

organisational practices play in the reproduction of discourses is also considered. In
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Chapter 4 The historical evolution of policing as an activity and an institution

Introduction

In chapters 5 and 6, discourses that are used to construct policing as both an identity 

and a profession are presented. As I argued in chapters 2 and 3, understanding these 

discourses as the product of specific relations of power is essential to any 

emancipatory project. An analysis of those sites at which discourse is produced shows 

how competing ‘versions’ of reality are continually contested as power seeks to 

regulate those who resist its exercise. This chapter is therefore concerned with an 

examination of the history of the police force in the United Kingdom, charting its 

beginnings and developments through to its present day form. This chapter will be 

used to perform a partial genealogy of those discourses identified in chapters 5 and 6.

The history of the police service in the United Kingdom up until the 

Metropolitan Police Act (C9th to C19th)

The origin of the police force appears to be stem from the time of King Alfred, when 

groups of families were mutually responsible for law and order (Critchley, 1978). 

Families were organised into groups of about ten, and were known as “tythings”, each 

tything being headed by a “tythingman”. In turn, groups of tythings were organised 

into a “hundred”, headed by a “hundred man” or “royal reeve”. The next rank was the 

“shire reeve” or sheriff, who had overall responsibility to the King, and for the 

conservation of peace in the community. Communities who failed to conserve law 

and order were held mutually responsible, and could be fined if individuals who
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creation of the police service probably lies between these two extremes of 

perspective, with at least a proportion of the impetus for the creation of a national 

police force attributable to the political motives of the time in establishing local 

authorities in the United Kingdom.

The conflicting perspectives on the impetus for the creation of a national police force 

are interesting, since each place the intended role of the police in very different lights. 

The orthodox view described by Critchley (1978), implies that the police were created 

to protect people and property, no matter what their status, power or wealth. The 

latter, revisionist view implies a more sinister perspective, with the police being 

created to protect the vested interests of a powerful wealthy group. The police 

themselves, certainly appeared to perceive their intended role as that espoused by 

Critchley (Robinson, 1979) and an analysis of the users of the “new police force” 

after it was formed in the nineteenth century shows that the majority of users of the 

police were the working class and unemployed sectors of society (Reiner, 1992). 

However, what is also clear is that when the idea of a national police force was being 

discussed in parliament, there was massive public opposition. Several explanations 

exist for this, though interestingly it appears that opposition was expressed by all 

sectors of society, lending doubt to the revisionist historians view of the police as a 

capitalist tool (Reiner, 1992). Nevertheless, it is apparent that the national police force 

which was first created in 1829, faced considerable suspicion and dislike from 

sizeable sections of the community (ibid.).

The foundation of the police force, however, coincides with the change in the penal 

system throughout Europe which occurred in the early part of the nineteenth century
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(Foucault, 1977). At this time, the penal system was reformed and involved a shift 

away from public torture and execution to imprisonment. In Foucault’s analysis of 

this change, it is argued that this shift occurred primarily as a need for more effective 

forms of social control over criminals and the population more generally, which the 

old system of torture and public execution was failing to meet. Foucault argues that 

the old system of torture and public execution was effectively a show of sovereign 

power to the people. While it therefore conveyed a loud and clear message regarding 

the sovereign’s attitude to criminal behaviour, the ritual of public torture was also a 

dangerous one because of the amount of public discontent it could sometimes arouse. 

This danger was multiplied when crime against property became more prevalent at the 

turn of the nineteenth century due to increasing industrialisation and prosperity, and 

the relative poverty of the working classes. Public displays of torture were more likely 

to encourage the public to sympathise with the criminal and to take the law into their 

own hands. For example, people would often ‘save’ criminals from the gallows by 

cutting them free, despite the presence of guards (Foucault, 1977). It was these 

conditions that helped to create a situation in which sovereign power was shifted to 

the state. This shift meant that crimes were punished, not because they affronted the 

sovereign, but because they affronted the state, and therefore the population of which 

the state is composed. Foucault argues that this was achieved by abolishing most 

forms of torture which placed the emphasis on the crime itself, and replacing this with 

a more refined set of punishments which placed the emphasis on the criminal:

“The right to Punish has been shifted from the vengeance o f the sovereign to the 

defence o f society” (Foucault, 1977, p90).
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4. Non-partisanship: policemen from the beginning were not allowed to join a 

political party, and this rule continues today. In fact police men were not allowed to 

vote up until 1887.

5. Accountability: the new police were not formally controlled by any elected body, 

but were accountable in two ways: firstly by the rule of law, as judged by the courts 

and secondly by their identification with the public. Policemen were drawn from 

ordinary members of the public and were thus presented as “citizens in uniform”.

6. The service role: the service role in Victorian England differs in meaning to the 

way service is used now. The services performed by the new police included 

inspection of weights and measures and knocking people up for work. These duties 

were introduced as part of the policeman’s role in order to legitimate some of their 

more coercive activities.

7. Preventive policing: the idea of the police uniform was so that they could operate a 

“scarecrow” function, and there was much opposition to the idea of a plain clothes 

policeman. The idea of the uniform was therefore emphasised since the public feared 

that if police wore plain clothes they would function as undercover spies.

8. Police effectiveness: the architects of the new police were keen to present an image 

of effectiveness to the public, but it appears that the public quickly began to perceive 

the police as effective, since they were able to help resolve difficulties for working
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the police as a disciplined bureaucracy was severely tarnished by the corruption 

scandals which affected Scotland Yard after 1969 involving the Drug Squad and the 

Obscene Publications Squad. Following these incidents public confidence continued 

its descent due to scandals such as that involving the West Midlands Serious Crime 

Squad, and the bad press the police have received over its handling of rape victims 

coupled with the continued rise in property crime. While the police have done much 

since that time to attempt to regain public confidence with internal policies such as 

‘putting bobbies back on the beat’, community crime prevention departments, and 

more sensitive handling of rape cases, the police organisation has never again enjoyed 

the extent of public approbation and legitimacy as it did in the early 1950s. The 

repercussions of the Stephen Lawrence Inquiry (1999) show that the police continue 

to struggle to gain legitimacy (Waddington, 1999). These shifting relations of power 

are key sites at which discourses of policing as both a profession and an identity 

compete. The instability of the hegemonic struggle over what policing actually 

involves is clearly demonstrated at these sites and, as I argue in chapters 6 to 9, are 

where the main opportunities for the transformation of practices and discourses exist.

The police organisation today could best be described as a divisionalised form 

(Minzberg, 1979), retaining a highly bureaucratic structure, and large numbers of 

specialist departments. While many chief constables persist in glorifying the “beat 

bobby” as the mainstay and most valued function of the force, it appears that this 

function is seen by the rank and file as an apprenticeship for specialist posts (Reiner, 

1992) and in fact officers working within specialist departments who do commit 

misdemeanours are often threatened with being “putting back in uniform”, both the 

language and context suggesting that this role is not highly valued.
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Police managers, and the processes through which they come to be promoted, are 

viewed very cynically by grass roots officers. At that level there is a wide-spread 

discourse that police managers are ‘out for themselves’ and that those who get 

promoted do so on the basis that ‘their face fits’. Perhaps the circulation of these 

cynical discourses motivates middle managers (inspectors and chief inspectors) 

to emphasise behaviours related to fostering good social relations and to altruism, 

because, by buying in to a belief system which suggests that their success is 

related to being ‘good people managers’, they are able to maintain a sense of 

self-worth (see chapter 9 for a theoretical account of why achieving self-worth 

may be ‘motivating’). Furthermore, this motivation is fuelled by the relative 

visibility of inspectors and chief inspectors in the rank structure, probably 

because they are regularly privy to the circulation of cynical discourses. The 

same argument could be used to account for the fact that inspectors and chief 

inspectors also emphasise the importance of support, since again, senior officers 

are not generally seen as supportive by grass roots police officers. These 

categories appear to lose their salience above the rank of chief inspector, perhaps 

reflecting the relative invisibility of these ranks within the rank structure. Chapter 

9 addresses this issue at greater depth.

The more frequent use of constructs from Cat. 8 Progressive by officers above 

the rank of constable (and particularly among the superintendents/chief 

superintendents) is reflective of the different cultural requirements at senior 

levels in the organisation, where being seen as "promotion material" is associated 

with being innovative and proactive in bringing about positive changes within 

the role. Similarly, the tendency for more senior officers to emphasise constructs
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Table 6.1 contd.

Discourse Content Comparison with 
repertory grid data

Gender differences 
do not exist

This discourse, used by officers of both sexes, suggests that gender is not a salient 
variable within the police. Within the terms of this discourse, professionalism is 
emphasised as the important variable in making interpersonal judgements about other 
police officers. This discourse is couched within broader socio-cultural notions of 
pragmatism (Wetherell and Potter, 1992), where what is emphasised is “getting on with 
things” and not being side-lined by issues such as gender. Within the terms of this 
discourse, people who see gender as a salient variable are discredited by imputing 
improper motive to such views, on the grounds of extremism or self-interestedness.

Banter is a normal 
process

Within the terms of this discourse banter, be that general ‘mick-taking’ or sexual 
innuendo, is constructed as being part of normal work processes. Individuals who are 
offended by banter are constructed as being so for improper motive, or as being difficult 
to get along with. The use of banter is legitimated by the Policing as conflict 
management and Policing as varied and challenging discourses. Police officers argue 
that banter is a coping strategy that enables them to deal effectively with an otherwise 
difficult job.

‘Easy going’ is the 
category that is closely 
related to this discourse.
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them every day. Urn, the shifts..iUt gets a bit difficult cos sometimes the stations 
are slightly understaffed and you re sometimes ...I honestly don’t know what shift 
I ’m doing from one week to the next... J

Nick

P: What do you think is the reason why policewomen don’t stay in the force very 
long?
N: Well most o f them probably have babies 
P: Well why are the two incompatible?
N: They aren’t. That’s why they leave and once they’ve got out, they think I  
don’t want to go back. I  don’t think i t’s an ideal job for a woman, - the shifts and 
everything
P: You mean for those women with families?
N: No -  i t ’s not just that. You come to work -  it depends what you want doesn ‘t 
it? Some women —  once they get married... Usually police women -  i f  they get 
married -  marry police men. There aren’t many who marry somebody outside o f 
the job -  and they probably think-  ‘T il settle down and have a family. We can 
manage on one wage ”.
P; Would you not like to be the one who did that?
N: Not really -  what else would I  do?
P: Well why would the women do it?
N: They ’re looking after the kids, aren’t they.
P: Yes -  but lots o f women I  know with kids want to get back to work after a 
while...
N: I f  you’ve a got a child, or children, you ’re not going to work nights, 2-10 and 
earlies, cos how the hell do you get childcare? It's better now cos you can work 
part-time and job share and all the rest o f it which is a lot easier. But the police 
is so unpredictable. I f  you ’re working 2-10 and they ’re short on nights, they ’ll 
say ‘‘You ’re working nights tonight” -  ring you up at home. What do you do with
the kids? I t ’s not easy. So people say ‘‘I ’l l ......... ” ..... so many obstacles. A lot o f
women go off on ill health don’t they. I t ’s all to do with money and pensions, and 
who can blame them really.

Rachel

P: Why do you think so few women return to the police after they’ve had 
children?
R: WelL.theydonow...
P: But...
R: They didn’t (return)...There was never umm....I think now with Equal Ops 
and with part-time working and job sharing and umm..the job being that little bit 
more flexible than it probably used to be...umm..it’s now., it’s easier to come 
back than it used to be. I  mean before...y ’know.Afyou had kids., people left....

Later in the conversation
P: What’s your view on part-time policing?
R: Fine
P: You don’t have a problem with it?
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R: No - I  don’t mind at all....
P: Why is that other people don't like it then?
R: I  don’t know really...they don’t like...ummm... I  don’t think they like... I  think 
they’d like to work two or three days themselves. That’s probably what it is -  
y  ’know, i t ’s not the fact that they (the part-timers) don’t do the job or anything... 
i t ’s the fact they’d quite like to work.quite like to work two or three days. I ’d  like 
to work two or three days a week!
P: Well so would I....
R: I  think everybody would. Anyone in their right mind would...I’d rather work 
two than seven...y’know but umm...it is easier...it is easier to come back to work 
as a woman....much easier. I ’d come back to work.I haven’t got any kids but 
umm...I couldn’t imagine not coming back to work.I’ve worked too long to..to 
come out..
P: So, you ’d come back part-time?
R: Oh no -  I ’d  come back fu ll time -  I  couldn ‘t imagine working part-time. I  
couldn’t imagine being out the job. I  couldn ’t imagine anything more boring 
than being at home everyday and being a....you know...with kids. And ummm....I 
mean you don’t know, your views might change, but as happy as I  am now, as I  
think now, I  would umm..I would come back. I  wouldn’t not return. I  enjoy my 
job too muck.it might be selfish but...

As these extracts illustrate, the Police/parenting incompatibility discourse is so 

hegemonic, that it is completely taken for granted as a self-evident truth, as the 

extracts from both Sally and Nick demonstrate clearly. Because I was analysing 

the data as I transcribed it, I was able, in some of the conversations, to challenge 

the discourse. (Note that I take this completely for granted when Sally tells me 

she couldn’t have applied to be a police officer any earlier because of her young 

family). This produces various legitimations. Judy for instance, legitimises her 

decision to return to part-time office work after having children through the 

Policing as conflict management discourse “it’s not fair to have two parents in a 

dangerous job ’’. However, research from both Britain and North America 

suggests that policing is really not as dangerous as officers claim, even in areas 

like New York city (Morash and Greene, 1986; Heidensohn, 1992).
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other task. The repertory grid analysis reflect some of these ideas in the category 

Commitment, which is defined in terms of displaying enthusiasm and putting a 

great deal of effort into the job.

Also demonstrated by the extracts presented above, is the way that the Policing 

as mission discourse is inscribed in inter-related working practices that are not 

problematised by any of the participants with quite specific gendered effects as I 

will show. The working practices that I will illustrate include

• Shift-working

• Not finishing a shift on time in order to complete a job

• Being prepared to come into work at short notice or to stay behind because of 

man-power shortage.

Shift-working itself is not the actual problem. There are female (numerically) 

dominated occupations where shift working is the norm and yet not seen as a 

barrier for women who are also mothers. Midwifery and general nursing are two 

examples. The actual problems are due to the fact that police officers are 

unwilling to either hand-over or take on jobs that are not completed at the end or 

the beginning of shifts, and the fact that police officers are expected to show 

willing to change shifts or commit to extra shifts without much notice. Many 

officers mentioned these sorts of practices as being common during the repertory 

grid interviews. As Sally’s extract demonstrates, if you question these practices, 

you run the risk of being seen as lacking ‘real’ commitment and according to 

Sally, should question whether you should be in the job at all "..because i t ’s not 

an 8 hour job  ”. The following extracts demonstrate some of the interesting
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achieve this. Sally starts off by blaming ‘manpower’ but they both draw on the 

Policing as varied and challenging discourse to suggest that a lot of jobs are 

simply too complex to enable them to be handed over. Furthermore, Wendy uses 

the idea that “ it's too time consuming to write everything down’ to further 

reinforce the idea that the individual who started dealing with the job is the best 

one to finish dealing with it. By suggesting that writing everything down would 

be too time consuming, she is persuading me that there are more important things 

to do than making notes that might assist someone who took the job over 

afterwards, and also reinforces the idea about the complexity of the task. 

Likewise, Sally implies that handing a job over might result in it not being 

carried out ‘properly’ which would clearly be a concern in terms of law 

enforcement.

Sally also mythologises the interview with the criminal by suggesting that much 

of what is achieved in an interview is through careful reading of the 

interviewee’s body language and other non-verbal cues present in the situation. I 

am not suggesting that these are invalid sources of information, but discursively, 

the effect is to both reproduce the Policing as varied as challenging discourse 

and to persuade me that these tacit areas of knowledge in police-work are not 

easily shared with someone coming in ‘cold’.

Sally and Wendy also use the idea of continuity to legitimise these practices. 

They are both drawing on common cultural discourses about work here, where 

the idea that it is better for us to see jobs through completion is a ‘common- 

sense’ assumption. Wendy and Sally also use details about the job to convince 

me that these practices are sensible. Wendy tells me she was dealing with a
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construct certain events as sexist is related to her need to account for her critical 

stance on police and policing, as I have shown. However, it is impossible to say 

whether her constructions of certain practices as sexist made her take this stance, 

or whether it is vice versa. In accounting terms, Sophie is highly unlikely to 

suggest that it was the latter case, because this would not be a proper motive.

But it is not analytically relevant or possible to establish cause and effect. The 

key point is that Sophie, in this particular interactional context, no longer has a 

stake in constituting her identity through discourses in which police and policing 

are constructed positively. In this sense she can afford to take up the subject 

positions she does, because she is able to constitute herself in socio-cultural 

discourses that are prescribed as desirable. Further, my equally critical stance on 

the police facilitates such an account since I am highly unlikely to challenge her 

(and indeed, do not).

I will further develop these arguments in the following extracts from Cathy.

2. Cathy

Cathy was, at the time of my research, the highest ranking officer in the force. 

Cathy and I got on quite well, but didn’t develop the sort of rapport I had with 

Sophie. The major effect of this relationship was in the area of discursive 

practice: Cathy’s narrative was more of a monologue than a dialogue, a fact I 

would impute to her very senior position in the organisation and that in this 

particular interaction, I was positioned by both of us as the less powerful party. 

Such positioning has been shown to have these sorts of effects on turn-taking
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"that's the last straw”. This implies that this was the culminating event of a long 

series of events that she had previously managed. Thus she conveys the idea that 

she wasn’t being unduly sensitive. In accounting for why she found this event so 

disturbing, she implies that her colleagues were conspiring to exclude her, thus 

imputing motives of intention to their actions. She also indicates that this event 

had an impact on her self-esteem "talk about degrading ”, drawing on common 

cultural valuations of integrity.

In the next extract, Cathy is relating how she eventually got promoted to 

Inspector, following further ‘sexist’ incidents. In this extract, Cathy is describing 

her first post as an Inspector, which was concerned with data-protection.

C: Right. So I  had had no idea, couldn’t switch one (a computer) on - don't know 
how they worked - and I  was particularly chosen for my auditing computer skills. 
P: What was going on then?
C: God knows. le a n ’t work it out. My suspicion is -  "we ’ll promote her because 
we can’t find a reason not to and let’s give her some little non-job ”. That s what 
I  got told -  "it’s a non-job - it’s a new post- the data protection act - you have to 
work a job out for yourself within 12 months -  it might be a big job, it might be a 
little job "- whatever. It was really to give me a little office, on my own, in HQ. 
Out o f the way with nothing to do. So as a result o f that....

In this extract Cathy imputes improper motives for the post she was given on 

promotion, by suggesting that the post required specialist computer skills, which 

she did not possess, and which, she told me earlier in the dialogue, she 

communicated to the senior officer who offered her the position. Then when I 

ask her what was going on, she first of all says she "can’t work it out” before 

moving on to say "my suspicion is ”. So, what she achieves is a picture of herself 

in which she is not always interpreting every thing that happens to her as sexist, 

but as someone who is reasonable enough to accept that there are other
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interpretations of such events. Such a move is rooted in discourses in which 

rationality is seen to be very important (Wetherell and Potter, 1992). Cathy then 

suggests that what was going on, however, was sexist, “a � � � �+� # But again, to 

protect herself from accusations of over-sensitivity, she says "����>	������= ����  

����@� thus providing ‘evidence’ for her suspicion, which is again grounded in 

discourses of rationality. At the end of the extract she suggests that the real 

intention of putting her in this post was to give an appearance of having 

promoted her, when in reality, she was actually being kept on her own, 9����� �  

������������������������;�  This imputes intention to their actions, and the 

intention is to make her uncomfortable and lonely, with perhaps the goal that this 

would make her give up on her career or her promotion aspirations.

Cathy’s narrative moves on to describe several more unpleasant experiences, all 

of which lead up to the epiphinal narrative event which is constructed as follows:
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doing so avoids an accusation that she caused this situation by being rank­

conscious.

Constructing a convincing account of her distress is done in order to legitimise 

the next part of the extract, which describes how she turned to help from a newly 

appointed senior officer. Later in Cathy’s narrative, she produces an account in 

which her friendship with this woman is presumed to be a lesbian relationship by 

other people. Thus, in telling me the story of how she became friends with this 

senior officer, Cathy is already paving the discursive way for this part of the 

narrative. Because, by convincing me that she was distressed, and in constructing 

an account in which this friendship was not entirely voluntary “I  needed some 

bugger’s shoulder to cry on ", this heads off any potential accusation that she 

became friends with this woman because she was a lesbian. A motive that might 

be considered improper, because it is self-interested. Interestingly, in making this 

move, it is apparent that if she constructs an account in which her motives for 

befriending this woman are constructed as being related to her sexuality, she is, 

by implication, inferring that this might justify the subsequent ill-treatment she 

constructs in her account.

Within Cathy’s narrative, this particular extract is the pivot on which the whole 

account turns. She describes moving to different posts where she was constantly 

having to defend her friendship with the woman referred to above, until she went 

to work in one particular location where her colleagues supported and did not 

attack her on the grounds that she was a lesbian. She describes this event as a 

"turning point”. The narrative goes on to describe how she was transformed by 

the support she received, building her strength to be able to continue the fight by
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providing her with a new 9�����	�����>>  of life. However, her narrative constructs 

further accounts of sex discrimination:

�!�= ���	���������������	�����������#�����= �����>��2��������= ������>�����		����������  
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In this extract, Cathy’s chief aim to account for why she did not take the force to 

an industrial tribunal, possibly partly motivated by my continual verbal and non­

verbal expressions of outrage as she narrated her account. I would also guess that 

this is a story that she had told many times and, in constructing an account of 

such blatant sexism, not acting against the perpetrators of these events is an 

accountable matter. Furthermore, as the most senior female officer in the force 

she has no need to guard against the possibility that I might be constructing an 

argument in which I suggest that “if things were so difficult, why did she bother 

staying in the organisation”, because as a stated feminist, I am clearly positioned 

in a discourse that celebrates women pioneering their way through oppressive 

practices.

The chief discursive resource drawn upon to justify not taking the force to a 

tribunal is personal cost. She begins this construction by telling me she was
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she could be accused of exaggerating or embellishing her experiences.

Culturally, people who produce accounts of this sort may be seen as 

untrustworthy. She juxtaposes “I  see it as a long hard slog ” with "I ended up 

where any man would have got ” which achieves the suggestion that men would 

not have had the difficulties she experienced, thus reinforcing the claims of sex 

discrimination. The extract finishes by Cathy saying that although she is “very 

pleased” to have “made it”, she thinks it could have been “less traumatic”.

What has Cathy achieved in this narrative? Cathy needs to do two pieces of 

discursive accounting: How she became a Chief Inspector (the only female at this 

rank in the Force) and, because of the way she accounts for this fact, why she did 

not take action against some of the people involved.

Discourses commonly drawn upon to explain the selection of minorities for high 

profile roles are:

• Tokenism

• Meritocracy

Taking up a position in the former discourse would be unlikely, because career- 

achievement is only constructed as desirable, if it is attributable to ones’ own 

skills, abilities and efforts. Taking up a position in the latter discourse would 

therefore be the more probable outcome. The difficulty for Cathy in attributing 

her career success to credit alone is produced by the motivation to produce a 

convincing account. Throughout her narrative, she has attributed the causes of 

her failure to achieve certain career goals to sex discrimination. So, if she is to
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produce a convincing account, she cannot tell me that the reason she didn’t get 

various jobs is because of sex-discrimination, but that on the occasions where she 

succeeded it was because of her own credentials without the potential accusation 

that her accounts of sex-discrimination are motivated by peevishness at having 

failed to get certain jobs. This would be an improper motivation.

So her account achieves the discursive goal of enabling her to take up a position 

in a meritocratic discourse while at the same time discrediting any potential 

attempts to suggest that she achieved her position through tokenism. Her account 

is one in which she continually constructs herself as battling against the odds, but 

as I have shown is put together in ways that do not make this construction 

incredible. She uses a wide range of discursive tactics to ensure that her account 

is convincing and coherent. This is necessary because sexist discourses are 

frequently discredited using a variety of discursive resources, largely because 

they challenge the dominant order (Wetherell and Potter, 1992). Now, having 

achieved this goal, she is left with the further accounting problem of why she did 

not take measures against the practices and people she describes.

This accounting necessity is produced by the same discourse that Sophie uses to 

construct an account of her confrontation of sexism: individual responsibility to 

stand up against injustice. Failure to address a situation that is constructed as 

unfair or oppressive can be used to discredit any protests that are made, on the 

grounds of inconsistency. Thus Cathy needs to account for not having taken 

action against the individuals that are part of her narrative of oppression, if she is
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Summary

First of all, I want to reiterate that the genuineness of these accounts is something 

that cannot be established on the grounds that there is no “truth” that can be 

uncovered. Further, in the argument I am constructing, any account of oneself is 

“motivated” by the attempt to take up subject positions that are prescribed as 

desirable in socio-cultural discourses. It is in this way that dominant ideologies 

of an advanced liberal democracy are reproduced (see Rose, 1996 for a detailed 

discussion of these ideologies). I have deliberately used scare-quotes around the 

word motivation to draw attention to the fact that the take-up of these positions is 

socially prescribed and not driven by an intra-psychic force or drive.

Second, in attempting to take-up such positions individuals are “motivated” to 

produce coherent, non-contradictory accounts of their experiences, though again 

this motivation is an effect of socio-cultural discourses in which the expression 

of contradictions about oneself are seen to be signs of irrationality, and which 

can be used to discredit such accounts as untrustworthy (Hollway, 1984; 

Wetherell and Potter, 1992).

Third, constructing acts as sexist is complicated due to the necessity for 

individuals to present their own motives for constructing acts in this way as 

convincing and proper. This is because certain discourses, like sexist or racist 

discourses are targeted with numerous discrediting arguments. This is not the
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case for other discourses, such as those on the nature of policing, as I will show 

in the next chapter.

Where discourses are the regular targets of discrediting arguments, however, a 

wealth of discursive tactics are available that help establish proper and 

convincing motives for being positioned in them. Such tactics can be drawn upon 

by individuals who take-up positions in these discourses very successfully in 

accounting terms, thus demonstrating Foucault’s power-knowledge thesis.

In the next chapter I want to develop the last two arguments further by presenting 

extracts from the narratives of Sally and Rachel, two policewomen who were 

very positive about the police and its record on equal opportunities.
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Sally

Sally was a probationer constable who had taken up subject positions in the 

discourses on policing I described in chapter 6. She was therefore someone who 

constructed extremely positive accounts of policing and police officers. Sally 

was very friendly and we related to each other really well. However, she clearly 

saw me as an expert, despite my attempts to equalise the power relationship.

This, I think reflects the cultural tendency to construct university academics as 

‘brainy’ (sic) and middle-class. So the fact that I was doing research, was enough 

for Sally to construct me in these ways. The consequence of this was that Sally, 

while defending the police on various grounds, showed more deference to my 

opinions that Rachel, the sergeant whose narrative is discussed below. I also 

display far more confrontational tendencies in this dialogue than I did in those 

with Cathy and Rachel.

Our dialogue began by me asking Sally why she had wanted to become a police 

officer, and from there we moved on to talk about her husband and family. Sally 

used a variety of discursive repertoires to convey her satisfaction with the job, 

the organisation and her colleagues. The following extract is the first accounting 

dialogue of Sally’s narrative.

Pi Do you find  that you ’re treated any differently as a policewoman by your male 
colleagues.
S: No, never.
P; Never? You’ve never noticed any...
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S: No. I  honestly feel that - again, I  don’t know whether it’s because o f my age - 
but you ’re just part o f  the team. You ’re never treated any different when you go 
to a physical confrontation or anything like that. I f - I  mean - we were called to 
one two weeks ago - umm- it were fighting and one had kicked our Sergeant in 
his face and it took two officers to umm hold this lad down and restrain him and 
this other kid came in and I  got him to the floor and you just - you work as a 
team - i t ’s not as i f  -  “Oh, we ’re female, I  can’t do that ”. Y'know - you 're 
getting paid the same money; you ’re having the same training; you’ve just got 
to... To me, I  think i t’s unfair for me to say -  “Oh - I ’m female - 1 can‘t do that ”. 
P: Do you think females do that?
S:: I  think some o f them - some do.
P: And what do you think happens to them?
S: I  don’t think anything happens to them - 1 think society accepts that female the 
female has always been seen as the weaker sex - when Isay weaker I  mean 
physically weaker and things like that. But I  think times have changed. 1 mean i f  
we were sat having this interview ten years ago, I ’d have a different line to make

I open this exchange positioned in a sexist discourse in which I am reproducing 

the idea that women in the police have a difficult time due to their ‘sexist’ male 

colleagues. Sally’s response is a straight refutation “No, never”, because, as the 

extract demonstrates, she is positioned in the Gender differences do not exist 

discourse (see table 6.1). I then produce an accounting expectation when I 

express scepticism “Never? " Sally justifies her position in the following ways: 

First, she allows that sexism might be admissible by saying, “maybe i t ’s because 

o f  my age ”, which suggests that she is neither being naive nor has an interest in 

denying sexism exists for improper reasons. She then draws on the Importance o f  

team-working discourse when she says “you ‘re just part o f the team ", implying 

that everyone is treated equitably, which she further reinforces by arguing that 

even in physical confrontations, she would act in similar ways to the men. She 

then suggests that being treated differently would be unfair on the grounds of 

sexual equality, because “you ’re getting paid the same money
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much better off in subjective terms if she can construct herself as being very 

different from the average police officer.

For Cathy, sexist discourses enable her to construct a meritocratic argument that 

accounts for her achievement of a senior rank. As I have shown, these arguments 

are easily discredited and are not easy to maintain if, like Rachel, one wants to 

also maintain a position in a non-critical organisational discourse. Further, 

constructing a sexist account may be far less risky at higher levels in the 

organisation than at lower levels, because seniority frees individuals from the 

discursive shackles that tie the grass-roots officer’s identity so firmly to the 

organisation as a site of self-construction. This idea will be developed in the 

final chapter of the discourse analysis.
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encountered less frequently than she anticipated. Thus she is constructing an 

account in which I would find it difficult to discredit her account of police 

control as non-forceful (perhaps by talking about cases where people have died 

in police custody), because she doesn’t deny that it happens, rather that it 

happens less frequently than might be suggested by the Police as pig discourse. 

She implies that such behaviour is possibly the result of inexperience, thus 

justifying such actions because culturally, young people are held less accountable 

for their actions. She also suggests that when she treats prisoners with what could 

be constructed as "sweetening ” tactics, this is actually something that is done to 

win their co-operation, thus maintaining her subject position within the Policing 

as conflict management discourse as someone in control.

Rachel is also positioned in the Policing as conflict management discourse, but 

within the terms of this discourse, a frequently constructed police attitude is 

cynicism, which officers claim is a consequence of dealing with the worst 

aspects of society and the helplessness that they experience at being unable to 

change it (Reiner, 1992). This type of attitude, is, however, inconsistent with the 

types of attitudinal changes recommended in the Scarman report (1981), such as 

greater tolerance and understanding of the ethnic community. Such attitudes 

need, from this perspective, to stem from a social-psychological understanding of 

why some groups commit crime in the first instance. So, at the beginning of the 

extract, Rachel attempts to construct a position within social-psychological 

discourses on the causes of crime. However, as the extract progresses, she finds it 

difficult to maintain this position because she moves to a subject position within 

the Policing as conflict management discourse, within which cynicism is
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discourse, because their seriousness about the job is less likely to be challenged. 

The same probably applies to Rachel, on the basis that having made it to 

sergeant, which relatively few women do, she has “proved” her seriousness. This 

then accounts for the high degree of investment that both Sally and Rachel have 

in the Policing as mission discourse.

Another potential problem policewomen have, which dates back to their 

introduction into the police in the early part of this century, is a discourse based 

on gender differences, that suggests that policewomen are best suited for the 

“softer” aspects of policing involving interpersonal skills, such as defusing 

potentially violent situations; dealing with children and victims of sexual crime; 

and acting as undercover prostitutes (see chapter 4). To successfully construct an 

account of oneself within the Policing as mission discourse, however, means 

needing to be positioned in the Policing as conflict management discourse, 

because, as I have shown in chapter 6, it is this that partly legitimises the 

Policing as mission discourse. To successfully construct a position in the 

Policing as conflict management discourse, however, means that a woman needs 

to be able to demonstrate that she can handle the physical aspects of policing.

Now clearly, this is a position that would be compromised if a woman were to 

take up a position in a discourse that suggested that there were definite gender 

differences between men and women.

In the following extracts, I want to show how Sally and Rachel, because they 

have constructed an account in which they have constituted themselves as firmly 

positioned in the Policing as mission discourse, need to defend this position 

through the Gender differences do not exist discourse.
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feminist discourses, I am producing a situation where they need to discount or 

discredit my arguments.

Mama (1995) suggests that being conscious of being black is a feature of living 

in a white dominated, racialised society, where one is reminded of this through 

different events that occur. Thus, Mama argues, black people, are motivated to 

affirm their black identity, because it is threatened by the dominant order. In 

asking questions that infer that a woman in an organisation should and ought to 

have certain experiences and feelings (which is effectively what my questions are 

doing), I am making them conscious that their accounts could be discounted or 

discredited. Thus they are motivated to affirm the police identity and to discredit 

and discount “feminist” discourses that threaten that identity.

However, I would argue that this can be explained without recourse to psycho­

analytic theory (Hollway, 1984; Mama, 1995). By attempting to discredit and 

discount their accounts (which is what my questions are doing), I am suggesting 

that they are “fooling themselves”, perhaps, or not being “straight with me”. 

Socio-culturally, the importance of telling the truth and being believed, is 

prescribed as a highly desirable position. Thus the ‘motivation’ to discount or 

discredit my suggestions stems from this discourse and not from the psyche. 

Conversely, Wendy, the part-time police officer, has constructed an account in 

which she describes having some unpleasant experiences which she attributes to 

being a part-time officer. Thus my questions and responses actually assist Wendy 

in constructing an account in which sexist attitudes can explain why part-time
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influence. Secondly, Martin suggests that his unsuccessful attempts to get 

promoted were on the grounds of discrimination.

In the second extract Martin describes how he made the transition from being 

unable to achieve promotion to actually succeeding in achieving the rank of 

Chief Inspector. He describes going through “a doldrum ", before constructing 

the next part of the narrative, in which he describes enjoying the job for the first 

time. He juxtaposes this with the revelation that he was “picked out as the top 

person in the place and that he was "groomed ", which suggests that part of the 

reason for his lack of promotions in the past was due to lack of attention and 

recognition. His narrative then moves on to describe how he was eventually 

promoted, which he attributes partly to the mentorship of the person who 

“groomed” him. However, by suggesting that the board was different" and 

that their reactions to him were “unheard o f ’, he achieves the idea that some 

quality of his own was also important. This is reinforced by the last part of the 

extract in which he says "there s a reasonable recognition o f myself around", 

but in order not to construct himself as bigheaded, he suggests, “there are 

others ” who were also good, but held back. He completes the extract by 

suggesting that because he wasn’t a minority he was unable to seek redress. This 

is drawing on discourses of equal rights, a common discursive tactic by 

dominants to discredit actions taken to promote the interests of minorities.

In the second part of the narrative Martin is accounting for his promotion to 

Chief Inspector following 13 unsuccessful promotion attempts. Because Martin 

says that he had 13 attempts and that on each occasion he passed the board at
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For more junior women in the organisation, attempting to gain promotion carries 

considerable subjective risk. If they do not succeed, they could construct an 

explanation of this through sexist discourses, but this has to be a very convincing 

account, and is perhaps less easy to achieve at lower levels in the organisation, 

where the police officer is more dependent on others (mainly male colleagues) to 

perform her duties.

If a junior woman does succeed in being promoted, she runs the risk that this 

could be attributed to tokenism. Because such a situation is constructed as 

undesirable, she is more likely to account for her success through meritocratic 

discourse. However, given that “sceptical” discourses on meritocracy are in wide 

circulation throughout the police, this is a difficult position to maintain. Junior 

women (i.e.upwardly mobile constables and sergeants) whose identity is largely 

constructed through dominant discourses on policing, are therefore more likely to 

experience subjective insecurity (see discussion below) and thus be motivated to 

affirm their “police” identities so that they can discredit or discount arguments 

that their gender is the salient success factor.

Summary

In this chapter, I have shown that constructing a coherent self-account that uses 

discourses that are culturally prescribed as desirable is not a smooth 

achievement. Due to the non-unitary nature of discourse, there are competing 

explanations for accounts that are generated. For example, police officers find it 

difficult to maintain their positions in the *���������	��������������������
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through ‘counter-discourse’. I argued that these approaches are able to explain how 

discourse operates at the ideological level to achieve hegemony. These studies not 

only deflect criticisms of ‘relativism’, but also show that social realities such as the 

economic and physical effects of being a black person, do have material effects,

though these are more usefully conceptualised as effects of the dialectic of discourse 

(Fairclough, 1992).

In chapter 3 ,1 set out the methodological approach that I adopted to address the thesis 

questions. I set out a case for using two distinct methodological techniques: repertory 

grids and discourse analysis. I argued that repertory grid interviews are useful for 

permitting a two dimensional analysis of those relatively stable aspects of the 

constructed reality of policing (Kilduff and Mehra. 1997). I further suggested that in 

examining whether constructions of the police identity differed between men, women 

and different police ranks, the extent to which the materiality of social categories 

influenced social construction could be addressed.

Repertory grid technique, a product of personal construct psychology (Kelly 19 5 5 ), 

seeks to identity the judgements that individuals make about different objects in the 

social domain. Although this is a cognitive theory, in my analysis I conceptualised the 

judgements (or constructs) that officers made about their colleagues, as being 

discursive in nature. Thus, I am suggesting that the shared cognitions that repertory 

grid (when used on a collective basis) seeks to identify are social rather than 

individual in origin. In chapter 4 ,1 used texts about police history to account for the 

origin of some of these dominant constructions, arguing that they can be located in the
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discourses about the nature of women. The effect of these reproductions is reflected in 

the hegemony of the idea that policing and parenting are incompatible and the 

materiality of women’s subordination in the rank structure.

From the same analytic perspective, the differences between senior officers and lower 

ranking officers that I established both through the repertory grid analysis and the 

discourse analysis are a product of the need for lower ranking officers to justify their 

own highly visible subordination (deferential behaviour to senior officers; uniform 

differences between the ranks, and so on) in an organisation located in a liberal 

democracy. Promoting ideas about the dangerous, conflictual and vocational aspects 

at the level of identity, reproduces liberal democratic ideals about the importance of 

individual autonomy and integrity at the ideational level. Simply put, these 

constructions enable officers to make sense of their own organisational subordination 

in a society in which subordination is seen to compromise the integrity and autonomy 

of the individual. Furthermore, the motivation to construct the role in these ways may 

be related to the intensification of the gaze of the public and the government onto the 

police after the 1950s (see chapter 4). Further research is needed to identify the 

specific genealogies of the discourses I have identified.

Paradoxically, the nature of the senior officer’s role would be far more conducive to 

an alliance between motherhood and policing. Not only are senior officers free from 

the rigours of the shift-system and other working practices that I have identified as 

being incompatible with the demands of motherhood, they are no longer as invested in 

constituting a self through the Policing as mission discourse. At more senior levels 

officers appear to construct the role through different discourses, that emphasise the
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dismissed as the passive target of broader social forces, by demonstrating how 

individuals actively constitute their experiences and their identities in discourse.

My criticism of Mama (1995) and Hollway (1989), was in their psychologisation of 

this process. I argued that in imputing self-constitution as motivated by intra-psychic 

forces, they are reproducing the positivist epistemologies they are seeking to subvert, 

specifically the idea that the human agent is the centre and source of discourse. I 

critiqued studies that had taken a Foucauldian approach to identity within the context 

of organisations on similar grounds, specifically arguing that the tendency to attribute 

self-constitution in discourse to the operation of essential individual characteristics 

(e.g. Casey, 1995; Knights and Morgan, 1991) deflects attention away from the power 

relations in which discourses of self have their origin, and thus limits the extent to 

which we can understand the processes of discourse reproduction and transformation.

In my analysis, I argued that it is the interactional context that is pivotal in 

understanding why individuals are motivated to use certain discourses and not others 

to constitute themselves and their experiences. I argued that the interactional function 

of discourse acts as the site at which the identity and ideational functions of discourse 

are reproduced and transformed. I illustrated this idea by showing how first negative, 

and then positive experiences as policewomen are articulated within the interactional 

context.

In constructing accounts of negative experiences within the police organisation, 

policewomen can draw on sexist discourses that are culturally available and credible. 

However, ���	��	  not a smooth achievement, because sexist discourses challenge the
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A troubling issue, for me personally, is that I have constructed a position in which I 

have suggested that sexism is an interpretation of an act, made through feminist 

discourse. Could the same be argued for rape? I believe that while all acts are 

interpreted within discourse, that this does not mean that an ethical framework within 

which people live their lives, cannot be established, though it may change. We live in 

a western democracy where values of personal integrity and the non-violation of the 

integrity of others are articulated within discourses of human rights. I therefore take 

up a position within that discourse as I suggest now, that any act that compromises the 

personal integrity of any group is unethical. I personally consider sexual innuendo to 

be one such act, largely because it reproduces a discourse in which the dominant 

construction is of women as sexual objects, and even though many women themselves 

may use sexual innuendo in the workplace.

However, I also believe that this is a highly problematic area. A woman who receives 

a sexual comment from a man she finds attractive is unlikely to read this as sexist, and 

is more likely to take this as a sign of her own personal attractiveness. Given that 

attractiveness is a major axis along which the female identity is constructed and which 

is socially prescribed as highly desirable (Hollway, 1984), then it would be difficult to 

persuade such a woman that this comment could be read as sexist. However, the same 

woman receiving a sexual comment from a man she considers repulsive, might be 

willing to accuse him of sexism, even though his remark was ‘motivated’ by the fact 

his colleague told him of his own remark and her positive reaction. So here we have a

'!*.'
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Resistance and challenge to dominant discourses in the police
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Finally, I should finish by pointing out that I began writing this thesis from a position 

within feminist discourse, with a distinct belief that the police is a sexist organisation 

and that those women who denied it, did so for improper motives. However, in 

producing this account I have produced a new form of self-knowledge. I don’t believe 

that there is a social reality that exists independently of any individual and this has led 

me to seek to understand, within the theoretical position I have adopted here, why I 

was motivated both to be positioned within feminist discourse, and to produce this 

thesis. Indeed, in producing this account of my own research, I am drawing on other 

discourses, specifically Foucauldian and post-modem discourses on the status of 

knowledge and experience. Although a potentially problematic area (e.g. see Potter 

and Wetherell, 1987, pages 182-184), within broad dominant discourses of scientific 

rationality, the usefulness of any specific scientific discourse lies in the scope of its 

explanatory power: can it explain a lot or a little according to the ideals of logic and 

coherence? I have attempted to produce an account that meets these criteria, though I 

accept that it is one of a potentially infinite array of accounts that could have been 

produced to explain the data presented here.

In producing this account in the way that I have, I have come to the conclusion that all 

accounts of ones experiences are motivated by socio-culturally prescribed goals 

However, people are real; they do feel emotion and they do want to make sense of 

themselves and of the world in which they live. So while I believe that emotion, 

motivation, and so on are, as Rose (1996) argues the effects of discourse they are also 

its source; it is these effects that push us to be creative, to be outraged and to question 

the dominant order and ultimately to produce new discourse. We should not therefore
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