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Appendix I -a: Workshop structures for targeted i ntervention  
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Appendix I -b: Universal i ntervention lesson plans  
 

LEARNING OBJECTIVES   
¶ To understand what is meant by the term  ȬÅÍÏÔÉÏÎÁÌ ÒÅÇÕÌÁÔÉÏÎȭ  
¶ To understand what positively and negatively affects their emotional health  
¶ To extend vocabulary to explain both the range and intensity of feelings to others  
¶ To recognise conflicting emotions and when to listen to emotions or over come them 
¶ To develop strategies for emotional regulation when facing challenging situations  

 ACTIVITY 1 ACTIVITY 2 ACTIVITY 3 

L
E

S
S

O
N

 1 

Listen to audio media as a class.  
What do you think we will be learning 
about this half-term in PSHCE? 
Discussion.  
Ask children to complete questionnaire.  

What do we mean by emotions?  
In your group, can you come up with as many 
different emotions as possible?  
Can these emotions be grouped?  
Using a colour-coding system (chosen by the 
children) can the children group these 
emotions into positive, negative and neutral or 
ȬÓÁÆÅȭ ÅÍÏÔÉÏÎÓȩ 
Discuss choices 
7ÈÁÔ ÔÈÅÎ ÄÏ ÙÏÕ ÔÈÉÎË ÉÓ ÍÅÁÎÔ ÂÙ Ȭ%2 ȭȩ 

What do we mean when we talk about anger? Is it always wrong to get 
angry? Is it always right?  
On an anger hill , can you mark on your initials for the three different 
scenarios (0 = totally calm; 10 = irate) (Resource 1) 
Discuss choices 
On an anger graph, ask children to mark on their intensity vs frequency of 
anger outbursts. CT to talk about their own experience of anger within this 
discussion (Resource 2) 

L
E

S
S

O
N

 2 

(ÁÓÁÎȭÓ ÓÔÏÒÙȡ ÃÏÍÉÃ ÓÔÒÉÐ 
Read the comic strip as a class  
Pause regularly to discuss the plot. 
Make predictions throughout as to 
what might happen next.  

Key Questions:  
What advice would you have given Hasan at this point in the story?  
Why do you think Hasan may have behaved the way that he did?  
#ÁÎ ÙÏÕ ÔÈÉÎË ÏÆ Á ÔÉÍÅ ×ÈÅÎ ÙÏÕ ÏÒ ÓÏÍÅÏÎÅ ÙÏÕ ËÎÏ× ÈÁÓ ÄÏÎÅ ÓÏÍÅÔÈÉÎÇ ÓÉÍÉÌÁÒ ɉÅÇȢ ÒÕÉÎÅÄ Á ÇÁÍÅ ×ÈÅÎ ÔÈÅÙ ×ÅÒÅÎȭÔ 
allowed to play).  
What did you do? In hindsight what would have been the best thing to do? 
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L
E

S
S

O
N

 3 

Recap: What were the things that made 
Hasan angry? Why? How did he deal 
with his anger initially? What tips did 
Jae give him? 
 
 
 

Teacher shares with class 
three things that routinely 
make them really angry. Can 
the children give me 
suggestions as to how they 
can deal with these things? 
Make a note of their ideas on 
the white board.  

Each child writes down one thing that routinely make them really cross at the bottom of their 
advice sheet (Resource 3A)  
Their sheet is then circulated around the classroom, with each child offering a piece of advice 
for that child. Each time a suggestion is added, the paper is folded over so it remains private.  
At the end of the session, the paper is returned to its owner, and they read the advice the 
other children have given.  
Ask children to choose three pieces of advice given that they think might work best.  
Homework: to try out these three tips. Do they work for you? Be ready to talk about them in 
the next lesson (Resource 3B) 
 

L
E

S
S

O
N

 4 

Recap: Who was it that helped Hasan 
become better at dealing with his 
anger?  
7ÈÁÔ ÄÏ ÙÏÕ ÔÈÉÎË ÃÏÕÌÄ ÂÅ *ÁÅȭÓ ÓÔÏÒÙȩ 
Children to make predictions. 

Children given a story ladder 
ÏÆ *ÁÅȭÓ ÓÔÏÒÙȢ  
Can they order the story?  
The final scene is missing.  
What do you think could 
have happened?  

)Î ÐÁÉÒÓȟ ÃÈÉÌÄÒÅÎ ÔÏ ÃÒÅÁÔÅ *ÁÅȭÓ ÃÏÍÉÃ ÓÔÒÉÐȟ ÉÎÓÐÉÒÅÄ ÂÙ (ÁÓÁÎȭÓ ×ÉÔÈ ÍÉÓÓÉÎÇ ÓÃÅÎÅÓ ÄÅÔÁÉÌÅÄȢ  
!Ó Á ÃÌÁÓÓȟ ÄÉÓÃÕÓÓ ÔÈÅ ÅÎÄÉÎÇÓ ÏÆ ÔÈÅ ÐÕÐÉÌÓȭ ÓÔÏÒÉÅÓȢ (Ï× ÄÉÄ *ÁÅ ÏÖÅÒÃÏÍÅ ÈÅÒ ÁÎÇÅÒ ÄÅÍÏÎȩ  
 
Show them *ÁÅȭÓ ÏÒÉÇÉÎÁÌ ÓÔÏÒÙ ɀ with the final scene included. How does it compare to theirs?  
 

L
E

S
S

O
N

 5 

Introduce task: to create your comic 
ÓÔÒÉÐ ÆÏÒ *ÁÅȭÓ ÓÔÏÒÙȟ ÅØÐÌÁÉÎÉÎÇ ÈÅÒ 
journey to overcoming her anger 
demon, and becoming able to regulate 
her emotions more successfully.  
Key ingredients:  

- Cause for anger outbursts 

- Key event  

- Ȭ!ÎÇÅÌȭ ÆÉÇÕÒÅ  

- Solution to the problem (Jae 
regulating her emotions) 

#ÈÉÌÄÒÅÎ ÔÏ ×ÏÒË ÉÎ ÔÈÅÉÒ ÐÁÉÒÓ ÆÒÏÍ ÙÅÓÔÅÒÄÁÙȟ ÁÎÄ ÃÒÅÁÔÅ ÔÈÅÉÒ Ï×Î ÃÏÍÉÃ ÓÔÒÉÐ ÏÆ *ÁÅȭÓ ÓÔÏÒÙȢ 
 
Share some successful examples as a class.  

L
E

S
S

O
N

 6 

Letter to children from Hasan: 
(ÁÓÁÎ ÈÁÓ ×ÒÉÔÔÅÎ ÔÏ ÙÏÕȢ (ÅȭÓ ×ÏÒÒÉÅÄ 
that he has started to feel angry again, 
ÁÎÄ ÈÅȭÓ ÂÅÇÉÎÎÉÎÇ ÔÏ ÌÏÓÅ ÈÉÓ ÔÅÍÐÅÒ 
again. Can you write a letter back to 
him, advising him about what to do?  

Recap: look back at the graphs you created in 
your groups at the beginning of the unit. Given 
the same scenarios, would you still plot 
yourself at the same points on the anger hill, or 
the anger graph? 
7ÈÁÔȭÓ ÃÈÁÎÇÅÄȩ 7ÈÙȩ  

Children to complete post-unit questionnaire.  
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Appendix I -c: Universal i ntervention 1: r esource 1 

 

 
  
 
 

 
 
 

 
 
 
 
 

 
 

 
 

 

SCENARIOS  

 

Scenario 1: You are playing a game of champ and another child tries to ruin the game by stealing the ball, and kicking it away from you. Where on the anger hill 

would you place your anger?  

 

Scenario 2: You are asked to stay in for five minutes at break time to complete some work. Your best friends have planned a g ame outside, and you know you will 

be late. You worry you might not be able t o join in once they have started. Where on the anger hill would you place your anger?  

 

Scenario 3: A child in your class is being unkind to you, and teasing you in front of your friends. Where on the anger h ill would you place your anger?

O 

1 

2 

3 
4 

5 
6 

7 

8 

9 

10 

ANGER HILL ð RESOURCE 1 
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Appendix I -d: Universal i ntervention: resource 2  
       

                                                                                    

ANGER GRAPH ð RESOURCE 2 

            F
R

E
Q

U
E

N
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 O

F
 A

N
G

E
R

 

INTENSITY OF ANGER  
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Appendix I -e: Universal intervention: r esource 3a  
 

ADVISE ME ð RESOURCE 3A 

 
ADVICE  

ADVIC E 

ADVICE  

ADVICE  

ADVICE  

ADVICE  

ADVICE  

What regularly makes me really cross?  
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Appendix I -f: Universal intervention: r esource 3b 

                                                               

ADVISE ME ð HOMEWORK ð RESOURCE 3B 

 

What regularly makes me really cross?  

                                                                                          

What advice did you choose to follow?  

1. 

 

 

2.  

 

 

3.  

 

 

How did it go?  
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Appendix I -g: Universal  intervention: r esource 4                                      
 

STORY LADDER ð RESOURCE 4 
                

  I want to scream!!!  

 

Jae is dropped off at a new school by her carer and shouts to her care r 

that she doesnõt want to go in 

 

The headteacher hears this and comes out -  the teacher calms things down and 

takes Jae through the reception doors. Jae explains that everybody is always 

mean to her and that this is her third school. She explains that she doesnõt like 

schoolé Jaeõs anger demon agrees with her. School is rubbish! 

 

The headteacher assures Jae that she will be fine and that she should go into her 

new class. Jae says she doesnõt want to and wants to leave 

 

The Headteacher asks her to give this new school a try and says òI think you 

might find we are different !ó Jae agrees to try it and go to class, even though 

her anger demon is furiously disagreeing.  

 

Jae walks into her new class and all the other children look or stare at her. ôAre 

you going to let them all staring at you?!õ asks Jaeõs demon.  

     Jae shouts, òwhat are you lot looking at ?!ó 

 

The class teacher welcomes her. During a lesson one of the other children is 

friendly and introduces themselves to the Jae. The demon tells her to be rud e 

to him, and so she is. Some other kids overhear Jae being rude and think òthis 

new girl is a nightmare, I'm going to avoid heréó 

 

One kid doesnõt think that though, and instead thinks that actually they 

understand how Jae might feel right now at a new sc hool. This kid decides they 

will speak to Jae at break time. Break time is announced by the teacher.  

 

In the playground some kids speak to Jae but the demon tells her to insult 

them, and so she does. The ôniceõ kid comes up to her and says òhi!õ  

     Jae tells the nice kid to ògo away from me, you donõt know    me!ó 

 

The nice kid doesnõt and sticks around. They say òYou seem nice to meéyou 

remind me of me !ó  

Jae says òWHAT???!!!ó 

Her demon laughs.  

The nice kid explains that  theyõve been to a few schools, and had struggles at 

other schools, but that they love it here  

 

Jae tells the nice kid that nobody knows her or why sheõs sad and that she doesnõt 

want to talk about it. The nice kid says, òthatõs cool, letõs just playé.ó 
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Jae and the nice kid start to pla y (even though her anger demon really doesnõt want 

her to). Some other kids come over, in a big group, and one or two of them say 

something thatõs maybe a bit unpleasant (but not horrible!) to Jae. The anger demon 

tells Jae to hit them.  

 

GIVE CHILDREN STO RY LADDER AT THIS POINT TO PUT INTO ORDER. 

CHILRDREN WRITE THEIR OWN CONCLUSION.  

 

The nice kid steps in and talks about some of the school values and that what the 

others have said donõt show those values. One or two others in the group look at 

each other  and mutter that, òthatõs right, maybe we should start again and give 

her a second chance?ó 

 

The group of kids invite Jae to join in a game. Jae isnõt sure if she should 

because she often gets into fights in group games, and the demon is being really 

persuasive today. The nice kid encourages her to join in.  

 

Jae plays with everybody and finds that she has a nice time. She manages to 

ignore her demon. Back in class, Jae thinks that, ôthis school is already going to be 

better than the last but Iõm not letting just anybody be my friendéyeté!õ Her 

demon is not happy at all
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Appendix I -h: Universal intervention: r esource 5 

 

                                                                                                   JAEõS STORY ð RESOURCE 5 

 

 

 

 

 

  

1.  

 

2.  3.  

 

 

 

 

 

 

 

 

 

4.  

 

5.  6.  
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Appendix I -i: Universal intervention: r esource 6 

 

A LETTER FOR HELP ð RESOURCE 6  

 

 

Hey,  

 

How r u? My mate told me youõd be a good person to write to. See I have issues with 

anger ð well I used to. Donõt know if youõve ever experienced this, but I used to have this 

ôdemonõ on my shoulder. Itõs like a voice I hear in my head that tells me to go mad at 

people, when something doesnõt go my way (or just because I feel like going mad at 

someone).  

 

Anyway, I met this kid Jae a fe w weeks back, and she was really cool, and it turns out she 

has the same demon; a voice in her head encouraging her to make trouble. I started 

hanging out with her, and I got a lot better at blocking the demon out.  

 

The thing is, I can feel my anger demon  getting louder ð heõs getting closer to me again, 

and Iõm finding it sooooo hard to keep my cool. Especially when Iõm on the playground and 

people annoy me in champ or football.  

 

Jaeõs gone to a new school, otherwise I would talk to her (totally gutted although I didnõt 

tell her that). What shall I do? Got any tips? I could really do with not getting in all that 

trouble again ð my mum will kill meé  

 

Really appreciate your helpé 

 

Lateré 

 

Hasan 
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Appendix I -jȡ Ȭ!ÓÓÅÓÓÍÅÎÔ ÆÏÒ ,ÁÇÇÉÎÇ 3ËÉÌÌÓ ÁÎÄ 5ÎÓÏÌÖÅÄ 0ÒÏÂÌÅÍÓȭ ɉ!,350Ɋ ɉ'ÒÅÅÎÅȟ 
2009)  
 

Instructions:  The ALSUP is intended for use as a discussion guide rather than a freestanding check-list or rating scale.  It should be used to identify 

specific lagging skills and unsolved problems that pertain to a particular child or adolescent.  If a lagging skill applies, check it off and then (before 

moving on to the next lagging skill) identify the specif ic expectations the child is having difficulty meeting in association with that lagging skill 

(unsolved problems).  A non-exhaustive list of sample unsolved problems is shown at the bottom of the page.  

LAGGING SKILLS 

__ Difficulty handling transitions, shifting from one mindset or 
task to another 
 __ Difficulty doing things in a logical sequence or prescribed 
order 

__ Difficulty persisting on challenging or tedious tasks 

__ Poor sense of time 

__ Difficulty maintaining focus  

__ Difficulty considering the likely outcomes or 
consequences of actions (impulsive) 

__ Difficulty considering a range of solutions to a problem 

 
__ Difficulty expressing concerns, needs, or thoughts in words 

__ Difficulty understanding what is being said

__ Difficulty managing emotional response to frustration so 
as to think rationally 

__ Chronic irritability and/or anxiety significantly impede 
capacity for problem-solving or heighten frustration 

__ Difficulty seeing the ñgraysò/concrete, literal, black-and-
white, thinking 

__ Difficulty deviating from rules, routine 

__ Difficulty handling unpredictability, ambiguity, uncertainty, 
novelty 

__ Difficulty shifting from original idea, plan, or solution 

__ Difficulty taking into account situational factors that would 
suggest the need to adjust a plan of action 

__ Inflexible, inaccurate interpretations/cognitive distortions 
or biases (e.g., ñEveryoneôs out to get me,ò ñNobody likes 
me,ò ñYou always blame me, ñItôs not fair,ò ñIôm stupidò) 

__ Difficulty attending to or accurately interpreting social 
cues/poor perception of social nuances 

__ Difficulty starting conversations, entering groups, 
connecting with people/lacking other basic social skills 

__ Difficulty seeking attention in appropriate ways 

__ Difficulty appreciating how his/her behavior is affecting 
other people 

__ Difficulty empathizing with others, appreciating another 
personôs perspective or point of view 

__ Difficulty appreciating how s/he is coming across or being 

     perceived by others
__ Sensory/motor difficulties

UNSOLVED PROBLEMS GUIDE:  Unsolved problems are the specific expectations a child is having difficulty meeting.  Unsolved problems should be free of 
maladaptive behavior; free of adult theories and explanations; άsplitέ (not άclumpedέ); and specific. 

HOME:  Difficulty getting out of bed in the morning in time to get to school on time; Difficulty getting started on or completing homework (specify 
assignment); Difficulty ending the video game to get ready for bed a night; Difficulty coming indoors for dinner when playing outside; Difficulty agreeing 
with brother about what television show to watch after school; Difficulty handling the feelings of seams in socks; Difficulty brushing teeth before bedtime; 
Difficulty staying out of older sisterΩs bedroom; Difficulty keeping bedroom clean; Difficulty clearing the table after dinner 
SCHOOL:  Difficulty moving from choice time to math; Difficulty sitting next to Kyle during circle time; Difficulty raising hand during social studies 
discussions; Difficulty getting started on project on tectonic plates in geography; Difficulty standing in line for lunch; Difficulty getting along with Eduardo 
on the school bus; Difficulty when losing in basketball at recess 

ÉRoss W. Greene, Ph.D., 2012 

UNSOLVED PROBLEMS 

ASSESSMENT OF LAGGING SKILLS & UNSOLVED PROBLEMS (Rev. 11-12-12) 

ChildΩs Name: ______________________________________________________  Date: _____________________ 
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Appendix I -k: Detailed profiles of target pup il participants  (TPPs)  
 
TPP 5A: This pupil was a female, whose twin sister was in the parallel Y5 class, and older 

sister in Y6. Her SEN was for cognition and learning, in which she was working approximately 

two academic years behind the expected standard. Throughout her time at the school, staff 

reported that she had considerable difficulty in managing her emotions, and was prone to 

aggressive outbursts, both physical and verbal, towards teaching staff themselves, as well as 

her peers. Incidents were also detailed in which TPP 5A would hide under tables, throw 

classroom equipment, or run out of lessons if asked to do something she deemed 

unreasonable.  

TPP 5B: This pupil was a male, whose younger siblings (both female) also attended the 

school. His father was incarcerated for charges relating to theft, and he was undergoing 

school-based counselling regarding the recent murder of his eighteen-year-old uncle, with 

whom he had co-habited. His SEN was for cognition and learning, as well as social, emotional 

and mental health. He found it very difficult to integrate with his peers, and frequently had 

aggressive, and highly emotional outbursts as a result of disagreements with other pupils or 

teachers.  

TPP 5C: This pupil was male, he spoke English as an additional language, and his SEN was for 

speech and language difficulties. As a result of a significant stammer, TPP 5C could become 

frustrated, particularly when mimicked by his peers. This and recent friendship difficulties 

had been leading to aggressive and emotional outbursts (usually verbal), and the pupil would 

frequently leave the classroom in the middle of lessons.  

TPP 6A: This pupil was male and an only child. He lived with his mother, who was a 

professional in the city, and he attended breakfast club and after-school club every day. The 

family relocated when TPP 6A was in Year 2. His father, from whom his mother had 

separated, lived elsewhere in the UK and had contact with Child 6A during school holidays. 

Teachers were aware of the turbulent relationship between the child and his mother. His SEN 

was for social, emotional and mental health difficulties. It was reported that throughout his 

time at the school he had a tendency to be extremely defiant and disruptive within lessons, 

and could be very hostile to both teachers and children. Many of his peers reported being 

frightened of him. He had been externally excluded on a number of occasions throughout Key 

Stage Two (KS2), and in Y5 was found with a knife in his possession inside the school 

building.  

TPP 6B: This pupil was a male and had a younger sister who was also at the school. His 

parents were non-English speakers. He spoke EAL and his SEN was for cognition and 

learning, as well as social, emotional and MH needs. Teachers reported that despite 

significant improvement in Y6, TPP 6B was prone to emotional outbursts towards his peers, 

and could often struggle to communicate his feelings.  
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Appendix I -l: Consent letter for parents  of target pupil p articipants (TPPs)  
 
Dear Parent/Guardian, 
 
My name is X, and I am Leading Practitioner at X Primary School. I am currently carrying out 
a research project to help children in Years 5 and 6 to build emotional regulation.  I am 
writing to ask if you and your child are able to take part in the study. 
 
What would this m ean for me and my child?  
 
The project is drama-based, and would involve your child taking part in a series of drama 
×ÏÒËÓÈÏÐÓȟ ÌÅÄ ÂÙ Á ÃÈÉÌÄÒÅÎȭÓ ÔÈÅÁÔÒÅ ÄÉÒÅÃÔÏÒȢ 4ÈÅ ÄÒÁÍÁ ×ÏÕÌÄ ÆÏÃÕÓ ÏÎ ÔÈÅ ÄÅÖÅÌÏÐÍÅÎÔ 
of emotional regulation, and would enable your child to discuss their own difficulties, and 
those of others in the third person. They would then work together to write a script and 
perform for a film or cartoon strip which would be developed into stimulus for a unit of 
PSHCE work (Personal, Social, Health, Citizenship Education) for the wider Y5/6 community 
to access.  Children have been selected by class teachers and learning support staff, based on 
their expertise and knowledge of the children at X School. We really believe that the project 
will be hugely beneficial to them, and that not only will they develop coping strategies for 
tricky situations, they will also get a real sense of achievement when they produce a high-
quality piece of media that can be used to help other children with the same needs and 
difficulties.  
 
For the purposes of data collection, your child will be interviewed before participating in the 
project, and then again afterwards. This will all happen at school and within school hours.  
For the project to be a real success, I would also like to interview parents/guardians about 
your views of your childȭÓ ÅÍÏÔÉÏÎÁÌ ÒÅÇÕÌÁÔÉÏÎ prior to the drama workshops. This would 
involve a short interview (no more than 10 minutes), which would be recorded and then 
transcribed at a later date. To measure impact, I would then like to interview you again, once 
the project has been completed, and you have seen the end product. 
 
This research has been approved by the Dept of Education, University of York Ethics 
Committee 
 
Anonymity  
The data that you and your children provide (e.g. audio recordings of interviews, notes from 
observations, interview transcripts and in-school data) will be stored by code number. Any 
information that identifies you or your child will be stored separately from the data.   
 
Storin g and using your data  
Data will be stored in a secure filing cabinet and on a password-protected computer. The data 
will be kept for five years after completion of the project, after which time it will be 
destroyed. Identifiable data will only be kept for up to one month after collection. The data 
may be used for future analysis and shared for research or training purposes, but 
participants/children will not be identified individ ually. If you do not want your or your 
ÃÈÉÌÄȭÓ ÄÁÔÁ ÔÏ ÂÅ ÉÎÃÌÕÄÅÄ ÉÎ ÁÎÙ ÉÎÆÏÒmation shared as a result of this research, please do not 
sign this consent form.  You and your child are free to withdraw from the study at any time 
during data collection and up to the end of Summer Term 2017 (21/7/17). You may also 
withdraw any intervie w data up until this time by indicating your wish to do so to X (please 
see contact details below). This data will be destroyed straight away on instruction.  
 
Information about confidentiality  
The data that we collect (audio recordings / transcripts) may be used in anonymous format in 
different ways. You will be free to make comments on a written transcript of your interview if 
you so wish.  Please indicate on the consent form attached with a X if you are happy for this 
anonymised data to be used in the ways listed.  
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0ÌÅÁÓÅ ÎÏÔÅȡ )Æ ×Å ÇÁÔÈÅÒ ÉÎÆÏÒÍÁÔÉÏÎ ÔÈÁÔ ÒÁÉÓÅÓ ÃÏÎÃÅÒÎÓ ÁÂÏÕÔ ÙÏÕÒȾÙÏÕÒ ÃÈÉÌÄȭÓ ÓÁÆÅÔÙ ÏÒ 
the safety of others, or about other concerns as perceived by the researcher, the researcher 
may pass on this information to another person at X School.  
 
We hope that you will agree to take part and for your child to take part.  If you have any 
questions about the project/study that you would like to ask before giving consent or after 
the data collection, please feel free to contact me X by telephone on the school phone number 
or via email on (email address provided), or the Chair of Ethics Committee via email (address 
provided).   If you are happy for you and your child to participate, please complete the form 
enclosed/attached and hand it in to the main school office by X.  
 
Please keep this information sheet for your own records. Thank you for taking the time to 
read this information. 
 
Yours sincerely 
 
Teacher-researcher  
X Primary School 

Parent/Guardian Consent Form  
Please initial each box if you are  happy to take part in this research.  

 
I confirm that I have read and understood the information given to me about 
the above named research project and I understand that this will involve me 
taking part as described above.   

 

I understand that the purpose of the research is to help our children to build 
emotional regulation. 

 

I understand that data will be stored securely in a locked filing cabinet and on 
a password protected computer and only the teacher researcher will have 
access to any identifiable data.  I understand that my identity and that of my 
child will be protected by use of a pseudonym. Tutor (University of York) and 
HT have access to anonymous data. 

 

) ÕÎÄÅÒÓÔÁÎÄ ÔÈÁÔ ÍÙ ÄÁÔÁ ×ÉÌÌ ÎÏÔ ÂÅ ÉÄÅÎÔÉÆÉÁÂÌÅ ÁÎÄ ÔÈÅ ÄÁÔÁ ÍÁÙ ÂÅ ÕÓÅÄ ȣȢ   

in publications that are mainly read by university academics  

in presentations that are mainly attended by university academics  
in publications that are mainly read by the public   

in presentations that are mainly attended by the public   
freely available online  

I understand that data will be kept for five years after completion of the 
project, after which it will be destroyed 

 

I understand that data could be used for future analysis or other purposes 
[e.g. other research and teaching purposes] 

 

I understand that I can withdraw my data at any point during data collection 
and up to 21/7/17 (last day of Summer Term 2017) 

 

Name  

Date  

Signature  
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Appendix I -m: Consent letter for teachers  of target pupil p articipants (TPPs)  
 
Dear teacher/learning support teacher, 
 
As you know, I am currently carrying out a research project to help children in Years 5 and 6 
to build emotional regulation. I am writing to ask for you to take part in the project.  
 
What would this mean for the pupils?  
 
The project is drama-based, and would involve selected children taking part in a series of 
drama workshops, led by Á ÃÈÉÌÄÒÅÎȭÓ ÔÈÅÁÔÒÅ ÄÉÒÅÃÔÏÒȢ The drama would focus on the 
development of emotional regulation, and would enable children to discuss their own 
difficulties, and those of others in the third person. They would then work together to write a 
script and perform for a film or cartoon strip which would be developed into stimulus for a 
unit of PSHCE work (Personal, Social, Health, Citizenship Education) for the wider Y5/6 
community to access.   
 
Children will be selected by class teachers and learning support teachers, based on your 
expertise and knowledge of the children at X school. I believe that the project will be hugely 
beneficial to them, and that not only will they develop coping strategies for tricky situations, 
they will also get a real sense of achievement when they produce a high-quality piece of 
media that can be used to help other children with the same needs and difficulties.  
 
For the purposes of data collection, children will be interviewed before participating in the 
project, and then again afterwards. This will all happen at school and within school hours.   
 
What would this mean for you?  
 
For the project to be a real success, I would also like to interview you about your views of the 
ÓÅÌÅÃÔÅÄ ÃÈÉÌÄÒÅÎȭÓ emotional regulation prior the drama workshops. This would involve a 
short interview (no more than 20 minutes), which would be recorded and then transcribed at 
a later date. To measure impact, I would then like to interview you again, once the project has 
been completed, and you have seen the end product.  
 
This research has been approved by the Dept of Education, University of York Ethics 
Committee 
 
Anonymity  
The data provided (e.g. audio recordings of interviews, notes from observations, interview 
transcripts and in-school data) will be stored by code number. Any information that identifies 
children, parents or teachers/learning support staff will be stored separately from the data. 
 
Storing and using you r data  
Data will be stored in a secure filing cabinet and on a password protected computer. The data 
will be kept for five years after completion of the project, after which time it will be 
destroyed. Identifiable data will only be kept for up to one month after collection.  The data 
may be used for future analysis and shared for research or training purposes, but 
participants/children will not be identified individually.  If you do not want data to be 
included in any information shared as a result of this research, please do not sign this consent 
form.  You are free to withdraw from the study at any time during data collection and up to 
the end of Summer Term 2017 (21/7/17). 
 
Information about confidentiality  
The data that we collect (audio recordings / transcripts) may be used in anonymous format in 
different ways. You will be free to make comments on a written transcript of your interview if 
you so wish. Please indicate on the consent form attached with a X if you are happy for this 
anonymised data to be used in the ways listed.  
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0ÌÅÁÓÅ ÎÏÔÅȡ )Æ ×Å ÇÁÔÈÅÒ ÉÎÆÏÒÍÁÔÉÏÎ ÔÈÁÔ ÒÁÉÓÅÓ ÃÏÎÃÅÒÎÓ ÁÂÏÕÔ Á ÃÈÉÌÄȭÓ ÓÁÆÅÔÙ ÏÒ ÔÈÅ ÓÁÆÅÔÙ 
of others, or about other concerns as perceived by the researcher, the researcher will pass 
this onto the safeguarding team at X School.   
 
We hope that you will agree to take part.  If you have any questions about the project/study 
that you would like to ask before giving consent or after the data collection, please feel free to 
contact me (email provided), or the Chair of Ethics Committee via email (email provided). If 
you are happy to participate, please complete the form enclosed/attached by (date given).  
Please keep this information sheet for your own records. 
 
Thank you for taking the time to read this information. 
Yours sincerely 
 
Teacher-researcher, 
X Primary School 
 

Teacher/Teaching Support consent form  
Please initial each box if you are happy to take part in this research.  

 
I confirm that I have read and understood the information given to me about 
the above named research project and I understand that this will involve me 
taking part as described above.   

 

I understand that the purpose of the research is to help our children to build 
emotional regulation. 

 

I understand that data will be stored securely in a locked filing cabinet and on 
a password protected computer and only the teacher researcher will have 
access to any identifiable data.  I understand that my identity and that of the 
participants will be protected by use of a pseudonym. Tutor (University of 
York) and HT have access to anonymous data. 

 

) ÕÎÄÅÒÓÔÁÎÄ ÔÈÁÔ ÍÙ ÄÁÔÁ ×ÉÌÌ ÎÏÔ ÂÅ ÉÄÅÎÔÉÆÉÁÂÌÅ ÁÎÄ ÔÈÅ ÄÁÔÁ ÍÁÙ ÂÅ ÕÓÅÄ ȣȢ   

in publications that are mainly read by university academics  

in presentations that are mainly attended by university academics  
in publications that are mainly read by the public   

in presentations that are mainly attended by the public   
freely available online  

I understand that data will be kept for five years after completion of the 
project, after which it will be destroyed 

 

I understand that data could be used for future analysis or other purposes 
[e.g. other research and teaching purposes] 

 

I understand that I can withdraw my data at any point during data collection 
and up to 21/7/17 (last day of Summer Term 2017) 

 

Name  

Date  

Signature  
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Appendix I -n: Consent letter for Head Teacher of the school  
 
Dear HT,  
 
As you know, I am currently carrying out a research project to help children in Years 5 and 6 
to build emotional regulation.  I am writing to confirm that you consent for children at X 
School in Years 5 and 6 to take part in the project. 
 
What would this mean for the pupils?  
 
The project is drama-based, and would involve selected children taking part in a series of 
ÄÒÁÍÁ ×ÏÒËÓÈÏÐÓȟ ÌÅÄ ÂÙ Á ÃÈÉÌÄÒÅÎȭÓ ÔÈÅÁÔÒÅ ÄÉÒÅÃÔÏÒȢ 4ÈÅ drama would focus on the 
development of emotional regulation, and would enable children to discuss their own 
difficulties, and those of others in the third person. They would then work together to write a 
script and perform for a film or cartoon strip which would be developed into stimulus for a 
unit of PSHCE work for the wider Y5/6 community to access.   
 
Children will be selected by class teachers and learning support staff, based on their expertise 
and knowledge of the children at X School. I believe that the project will be hugely beneficial 
to them, and that not only will they develop coping strategies for tricky situations, they will 
also get a real sense of achievement when they produce a high-quality piece of media that can 
be used to help other children with the same needs and difficulties.  
 
For the purposes of data collection, children will be interviewed before participating in the 
project, and then again afterwards. This will all happen at school and within school hours.  
For the project to be a real success, I would also like to interview parents about their views of 
ÔÈÅÉÒ ÃÈÉÌÄȭÓ ÅÍÏÔÉÏÎÁÌ ÒÅÓÉÌÉÅÎÃÅȟ ÐÒÉÏÒ ÔÏ ÔÈÅ ÄÒÁÍÁ ×ÏÒËÓÈÏÐÓȢ 4ÈÉÓ ×ÏÕÌÄ ÉÎÖÏÌÖÅ Á ÓÈÏÒÔ 
interview (no more than 10 minutes), which would be recorded and then transcribed at a 
later date. To measure impact, I would then like to interview them again, once the project has 
been completed, and they have seen the end product.  
 

This research has been approved by the Dept of Education, University of York Ethics 
Committee 
 
Anonymity  
The data provided (e.g. audio recordings of interviews, notes from observations,, interview 
transcripts and in-school data) will be stored by code number. Any information that identifies 
children or parents will be stored separately from the data.   
 
Storing and using your data  
Data will be stored in a secure filing cabinet and on a password protected computer. The data 
will be kept for five years after completion of the project, after which time it will be 
destroyed. Identifiable data will only be kept for up to one month after collection. The data 
may be used for future analysis and shared for research or training purposes, but 
participants/children will not be identified individually.  If you do not want data to be 
included in any information shared as a result of this research, please do not sign this consent 
form.  Children and parents/guardians are free to withdraw from the study at any time 
during data collection and up to the end of Summer Term 2017 (21/7/17). 
 
Information about confidentiality  
The data that we collect (audio recordings / transcripts) may be used in anonymous format in 
different ways. All parties interviews will be free to make comment on written transcripts of 
their interviews.  Please indicate on the consent form attached with a X if you are happy for 
this anonymised data to be used in the ways listed. Please note: If we gather information that 
ÒÁÉÓÅÓ ÃÏÎÃÅÒÎÓ ÁÂÏÕÔ Á ÃÈÉÌÄȭÓ ÓÁÆÅÔÙ ÏÒ ÔÈÅ ÓÁÆÅÔÙ ÏÆ ÏÔÈÅÒÓȟ ÏÒ ÁÂÏÕÔ ÏÔÈÅÒ ÃÏÎÃÅÒÎÓ ÁÓ 
perceived by the researcher, the researcher will pass this onto the safeguarding team at X 
School.   
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We hope that you will agree for selected pupils to take part. You are free to withdraw the 
school from the project at any time, just as pupils, parents/guardians and teachers/learning 
support teachers, may also withdraw at any time up to the end of Summer Term 2017 
(21/7/17) .  If you have any questions about the project/study that you would like to ask 
before giving consent or after the data collection, please feel free to contact me (email 
provided) or the Chair of Ethics Committee via email (email provided). If you are happy for X 
school pupils and parents to participate, please complete the form enclosed/attached by .  
 
Please keep this information sheet for your own records. Thank you for taking the time to 
read this information. 
 
Yours sincerely 
 
Teacher-researcher 
X Primary School 

 
Head Teacher Consent Form 

Please initial each box if you are happy to take part in this research.  

 
I confirm that I have read and understood the information given to me about 
the above named research project and I understand that this will involve me 
taking part as described above.   

 

I understand that the purpose of the research is to help our children to build 
emotional regulation. 

 

I understand that data will be stored securely in a locked filing cabinet and on 
a password protected computer and only the teacher researcher will have 
access to any identifiable data.  I understand that my identity and that of the 
participants will be protected by use of a pseudonym. Tutor (University of 
York) and HT have access to anonymous data. 

 

) ÕÎÄÅÒÓÔÁÎÄ ÔÈÁÔ ÍÙ ÄÁÔÁ ×ÉÌÌ ÎÏÔ ÂÅ ÉÄÅÎÔÉÆÉÁÂÌÅ ÁÎÄ ÔÈÅ ÄÁÔÁ ÍÁÙ ÂÅ ÕÓÅÄ ȣȢ   

in publications that are mainly read by university academics  

in presentations that are mainly attended by university academics  
in publications that are mainly read by the public   

in presentations that are mainly attended by the public   
freely available online  

I understand that data will be kept for five years after completion of the 
project, after which it will be destroyed 

 

I understand that data could be used for future analysis or other purposes 
[e.g. other research and teaching purposes] 

 

I understand that I can withdraw my data at any point during data collection 
and up to 21/7/17 (last day of Summer Term 2017) 

 

Name  

Date  

Signature  
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Appendix I -o: Shortened Strengths and Difficulties Questionnaire (SDQ) to be 

completed by pupils  
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I try to be nice to people. I care about their feelings.     

I usually shar e with others (food, pens, games etc.)     

I get very angry and often lose my temper.     

I usually do as I am told.     

I have one good friend or more.     

I fight a lot. I can make other people do what I want.     

I am often accused of lying or cheating.     

Other children or young people pick on me or bully me.     

I think before I do things.     

I get on better with adults than people my own age.     

       

   (Adapted from Goodman, 1997) 
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Appendix I -p: Strengths and Difficulties Questionnaire (SDQ) f or completion by 
parents and teachers (Goodman, 2014) 
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Appendix I -q: Situation Judgement Tests (SJT)  

Below are five different situations you may find yourself in at school. Please read each 

situation carefully, and then decide what you would do in that  situation by choosing A, B or C.  

There are no right or wrong answers.   

1.  You are queuing up in the line to have your lunch served. Another child pushes in 

front of you. How do you react? Circle the letter that best describes what you 

would do next.  

A. You put your hand up and tell a teacher what has happened, and hope that they can 

sort it out.  

B. You ignore the child. Theyõre always doing that, and you know heõll only be mean to you 

if you say something  

C. You push the child back out of the queue and tell him to g o to the back.  

 

2.  You havenõt completed all the work in an English lesson, and your teacher asks 

you to stay in at break time to do it. Circle the letter that best describes what 

you would do next.  

A. You donõt think itõs fair. You were finding the work difficult and no -one helped you. 

You stay in at break time, but you refuse to do any of the work.  

B. The work was too hard! Why should you stay in when your classmates are going out to 

break. You leave the classroom with them.  

C. You accept that you havenõt done enough work. You know you werenõt concentrating 

particularly well. You ask for help, and then get on with the work over break time until 

itõs finished.  

 

3.  Youõre slightly late out to play, and your friends are already playing a game of 

Champ. They say that you  canõt join in, because you donõt know the new rules. 

Circle the letter that best describes what you would do next.  

A. You steal the ball from the game of Champ. If you canõt play, no-one can.  

B. You tell a teacher what has happened, and hope that they can sort  it out.  

C. You go and sit in the grass area of school on your own - how could your friends be so 

mean? 

 

4.  You are in an assembly led by the head teacher. There is another pupil sitting 

behind you who is poking you in the back. You turn around to tell them to s top, 

but the head teacher sees you, and asks you to stand up in front of everyone. 

She sends you to her office. Circle the letter that best describes what you 

would do next.  

A. You protest your innocence before standing up. It wasnõt your fault! It was the girl 

behind you! You get upset.  

B. You stand up as instructed, and make your way to the head teacherõs office. You will 

explain what happened when you get there.  

C. You walk out of the assembly. Youõll get your own back on that girl.  

 

5.  You are working on some Mat hs that youõve been finding quite tricky. You think 

youõve finally got it, and youõre concentrating hard. Suddenly a pen strikes you on 

the back of the head. You look up to see your classmate laughing at your 

expense. Circle the letter that best describes what you would do next.  

A. You throw the pen back as hard as you can. How dare they interrupt your learning.  

B. You put your hand up and tell a teacher what has happened, and hope that they can 

sort it out  

C. You get upset. You wish theyõd leave you alone. You canõt concentrate on the maths 

anymore. It was too difficult anyway.  
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Appendix I -r : Pre-intervention  interview schedule for target pupil participants  
                                                                                                                      

Interview schedule for pupils  
 
Issues/topic  Possible questions  Possible follow -up 

Questions 
Probes 

Establishing 
rapport  

Do you enjoy coming to school? 
If you could go anywhere in the world, 
where would you go to feel the most 
safe? 

Why?  Tell me 
more 
ÁÂÏÕÔȣ 

SJT  You are queuing up in the line to have 
your lunch served. Another child pushes 
in front of you. How do you react? 

What do you think the 
best thing to do in this 
situation would be? 

 

SJT 9ÏÕ ÈÁÖÅÎȭÔ ÃÏÍÐÌÅÔÅÄ ÁÌÌ ÔÈÅ ×ÏÒË ÉÎ ÁÎ 
English lesson, and your teacher asks 
you to stay in at break time to do it. How 
would you react? 

What do you think the 
best thing to do in this 
situation would be? 

 

SJT 9ÏÕȭÒÅ ÓÌÉÇÈÔÌÙ ÌÁÔÅ ÏÕÔ ÔÏ ÐÌÁÙȟ ÁÎÄ ÙÏÕÒ 
friends are already playing a game of 
Champ. They ÓÁÙ ÔÈÁÔ ÙÏÕ ÃÁÎȭÔ ÊÏÉÎ ÉÎȟ 
ÂÅÃÁÕÓÅ ÙÏÕ ÄÏÎȭÔ ËÎÏ× ÔÈÅ ÎÅ× ÒÕÌÅÓȢ 
How would you react? 

What do you think the 
best thing to do in this 
situation would be? 

 

SJT You are in an assembly led by the head 
teacher. There is another pupil sitting 
behind you who is poking you in the 
back. You turn around to tell them to 
stop, but the head teacher sees you, and 
asks you to stand up in front of everyone. 
She sends you to her office. How would 
you react? 

What do you think the 
best thing to do in this 
situation would be? 

 

SJT You are working on some Maths that 
ÙÏÕȭÖÅ ÂÅÅÎ ÆÉÎÄÉÎÇ ÑÕÉÔÅ ÔÒÉÃËÙȢ 9ÏÕ 
ÔÈÉÎË ÙÏÕȭÖÅ ÆÉÎÁÌÌÙ ÇÏÔ ÉÔȟ ÁÎÄ ÙÏÕȭÒÅ 
concentrating hard. Suddenly a pen 
strikes you on the back of the head. You 
look up to see your classmate laughing 
at your expense. How would you react? 

What do you think the 
best thing to do in this 
situation would be? 

 

Establishing 
ÐÕÐÉÌȭÓ 
current 
coping 
strategies  

If you ever get upset, how do you help 
yourself to calm down? 

Who do you turn to?  
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Appendix I -s: Pre-intervention  interview schedule for teachers of target pupil 
participants  
 

Interview schedule for teachers:  

 
Issues/ topic  Possible questions  Possible follow -

up questions  
Probes 

Establishing 
rapport  

Does this child enjoy school?  Best bit? Worst 
bit? 

Tell me 
more 
ÁÂÏÕÔȣ 

Understanding 
of term 
ȬÅÍÏÔÉÏÎÁÌ 
ÒÅÓÉÌÉÅÎÃÅȭ 

9ÏÕȭÒÅ ÈÅÌÐÉÎÇ ÍÅ ×ÉÔÈ Á ÐÒÏÊÅÃÔ ÁÂÏÕÔ 
emotional regulation. What do you 
ÔÈÉÎË ×Å ÍÅÁÎ ÂÙ ȬÅÍÏÔÉÏÎÁÌ 
ÒÅÇÕÌÁÔÉÏÎȭȩ 

Explain the term if 
unsure  
Would you say that 
you are good at 
coping with tricky 
situations?  

Can you 
think of 
any 
examples? 

Situation 
judgement test  

The child is queuing up in the line to 
have your lunch served. Another child 
pushes in front of him/her. How do you 
think the child would react? 

What would you 
advise them to do? 

 

Situation 
judgement test 

4ÈÅ ÃÈÉÌÄ ÈÁÓÎȭÔ ÃÏÍÐÌÅÔÅÄ ÁÌÌ ÔÈÅ ×ÏÒË 
in an English lesson, and the teacher asks 
you to stay in at break time to do it. How 
do you think the child would react? 

What would you 
advise them to do? 

 

Situation 
judgement test 

The child is slightly late out to play, and 
their friends are already playing a game 
ÏÆ #ÈÁÍÐȢ 4ÈÅÙ ÓÁÙ ÔÈÁÔ ÔÈÅ ÃÈÉÌÄ ÃÁÎȭÔ 
ÊÏÉÎ ÉÎȟ ÂÅÃÁÕÓÅ ÔÈÅÙ ÄÏÎȭÔ ËÎÏ× ÔÈÅ ÎÅ× 
rules. How do you think the child would 
react? 

What would you 
advise them to do? 

 

Situation 
judgement test 

The child is in an assembly led by the 
head teacher. There is another pupil 
sitting behind them who is poking them 
in the back. The child turns around to tell 
them to stop, but the head teacher sees 
them, and asks them to stand up in front 
of everyone. She sends the child to her 
office. How do you think the child would 
react? 

What would you 
advise them to do? 

 

Situation 
judgement test 

The child is working on some Maths that 
ÔÈÅÙȭÖÅ ÂÅÅÎ ÆÉÎÄÉÎÇ ÑÕÉÔÅ ÔÒÉÃËÙȢ 4ÈÅÙ 
ÔÈÉÎË ÔÈÅÙȭÖÅ ÆÉÎÁÌÌÙ ÇÏÔ ÉÔȟ ÁÎÄ ÔÈÅÙȭÒÅ 
concentrating hard. Suddenly a pen 
strikes them on the back of the head. 
They look up to see their classmates 
laughing at their expense. How do you 
think the child would react? 

What would you 
advise them to do? 

 

Establishing 
times in which 
child may lack 
emotional 
regulation 

Can you think of any particular 
situations, either at home, or at school, 
when the child finds it tricky to cope? 

What are their 
current coping 
strategies?  
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Appendix I -t: Post-intervention interview schedule for target pupil participan ts  
 

Interview schedule for pupils  
 
Issues/topic  Possible questions  Possible follow -up 

Questions 
Probes 

Establishing 
rapport  

In my last interview, I asked you if you 
enjoyed school. Would you say you 
enjoy school any more or less 
nowadays?  

Why?  Tell me 
more 
ÁÂÏÕÔȣ 

SJT  You are queuing up in the line to have 
your lunch served. Another child pushes 
in front of you. How do you react? 

What do you think the 
best thing to do in this 
situation would be? 

 

SJT 9ÏÕ ÈÁÖÅÎȭÔ ÃÏÍÐÌÅÔÅÄ ÁÌÌ ÔÈÅ ×ÏÒË ÉÎ ÁÎ 
English lesson, and your teacher asks 
you to stay in at break time to do it. How 
would you react? 

What do you think the 
best thing to do in this 
situation would be? 

 

SJT 9ÏÕȭÒÅ ÓÌÉÇÈÔÌÙ ÌÁÔÅ ÏÕÔ ÔÏ ÐÌÁÙȟ ÁÎÄ ÙÏÕÒ 
friends are already playing a game of 
Champ. They saÙ ÔÈÁÔ ÙÏÕ ÃÁÎȭÔ ÊÏÉÎ ÉÎȟ 
ÂÅÃÁÕÓÅ ÙÏÕ ÄÏÎȭÔ ËÎÏ× ÔÈÅ ÎÅ× ÒÕÌÅÓȢ 
How would you react? 

What do you think the 
best thing to do in this 
situation would be? 

 

SJT You are in an assembly led by the head 
teacher. There is another pupil sitting 
behind you who is poking you in the 
back. You turn around to tell them to 
stop, but the head teacher sees you, and 
asks you to stand up in front of everyone. 
She sends you to her office. How would 
you react? 

What do you think the 
best thing to do in this 
situation would be? 

 

SJT You are working on some Maths that 
ÙÏÕȭÖÅ ÂÅÅÎ ÆÉÎÄÉÎÇ ÑÕÉÔÅ ÔÒÉÃËÙȢ 9ÏÕ 
ÔÈÉÎË ÙÏÕȭÖÅ ÆÉÎÁÌÌÙ ÇÏÔ ÉÔȟ ÁÎÄ ÙÏÕȭÒÅ 
concentrating hard. Suddenly a pen 
strikes you on the back of the head. You 
look up to see your classmate laughing 
at your expense. How would you react? 

What do you think the 
best thing to do in this 
situation would be? 

 

Establishing 
opinion on 
effectiveness 
of the project  

Did you find the project useful? Did it 
help you?  

What was the best 
thing about it? Worst?  
How did it feel to have 
your comic strip used 
amongst the whole 
class? Do you think it 
helped your 
classmates?  

If you could 
do the 
project 
again, 
would you 
do it 
differently?  
If I was to 
do the 
project 
again, 
would you 
suggest any 
improveme
nts?  

Impact on 
ER 

So our project has been all about 
emotional regulation. Can you remind 
ÍÅ ×ÈÁÔ ×Å ÍÅÁÎ ÂÙ Ȭ%2ȭȩ 

Would you say that 
ÙÏÕȭÖÅ ÇÏÔ ÂÅÔÔÅÒ ÁÔ 
regulating your 
emotions?   

Can you 
think of any 
examples? 
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Appendix I -u: Post-intervention interview schedule for teachers of target pup il 
participants  
 

Interview schedule for teachers:  
 
Issues/ topic  Possible questions  Possible follow -up 

questions  
Probes 

Establishing 
rapport  

How would you say the 
emotional resilience project 
has gone in your class?   

Is there anything you 
particularly li ked? 
Disliked?  

If you were to teach 
it again, would you 
do anything 
differently? 

Any 
improvement 
ÏÆ ȬÅÍÏÔÉÏÎÁÌ 
ÒÅÇÕÌÁÔÉÏÎȭȩ 

Would you say that as a 
result of the project, the 
children in your class had 
improved in their 
emotional regulation at all?  

How about the focus 
children?  
  

Can you think of any 
examples of when 
they have 
demonstrated this 
improvement?  

Establishing 
future needs of 
pupils 
involved in 
project  

Would you say that 
Emotional Regulation and 
in particular, anger, were 
the right areas of focus for 
this project, at this time?  

Are there any other 
primary needs of the 
pupils at X School, in 
terms of their 
emotional health?  

If these were to be 
addressed, do you 
think a similar 
format would be 
appropriate?  
Would these same 
pupils remain a 
focus?  

 
 
Appendix II -v: Post-intervention interview schedule for parents of target pupil 
participants  
 

Interview schedule for parents:  
 
Issues/ topic  Possible questions  Possible follow -up 

questions  
Probes 

Establishing 
rapport  

From what your child has 
told you, what is your 
understanding of the 
project that they have been 
taking part in?    

Did they enjoy it as far 
ÁÓ ÙÏÕȭÒÅ Á×ÁÒÅȩ  
 

 

Awareness of 
emotional 
regulation 

The project has been about 
emotional regulation. What 
is your understanding of 
this term? 

Would you say your 
child has good/poor 
emotional regulation?  

Can you think of 
any examples of 
when they have 
demonstrated 
good/poor 
emotional 
regulation? 

Any 
improvement 
ÏÆ ȬÅÍÏÔÉÏÎÁÌ 
ÒÅÇÕÌÁÔÉÏÎȭȩ 

Would you say that as a 
result of the project, the 
children in your class had 
improved in their emotional 
regulation at all?  

Can you think of any 
examples of when 
they have 
demonstrated this 
improvement? 
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Appendix  II  

Work produced by target and universal pupil participants 
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Appendix II -a:  Transcript of audio media created by Y5 target pupil participants and 

comparison group participants  

 

ω#ȡ %ÒÍȣÅÖÅÒÙÏÎÅ ÇÅÔÓ ÁÎÇÒÙȣ 
 
ω!ȡ !ÎÄ ÉÔȭÓ ÎÏÔ ÅÁÓÙ ÔÏ ÎÏÔ ÇÅÔ ÁÎÇÒÙȣÃÁÕÓÅ ÙÏÕ ÃÁÎ ÇÅÔ ÁÎÇÒÙ ÆÏÒ ÓÏÍÅÔÈÉÎÇȣ 
 
ω"ȡ %ÖÅÒÙÏÎÅ ÇÅÔÓ ÁÎÇÒÙȟ ÂÕÔ ÉÔȭÓ ÈÏ× ÔÏ ÙÏÕ ÃÏÎÔÒÏÌ ÙÏÕÒ ÁÎÇÅÒȣÁÎÄ ÎÏÔ ÔÁËÉÎÇ ÉÔ ÏÕÔ 
ÏÎ ÏÔÈÅÒ ÐÅÏÐÌÅȢ )ÔȭÓ ÎÏÔ ÔÈÅÉÒ ÆÁÕÌÔ ÔÈÁÔ ÙÏÕȭÒÅ ÁÎÇÒÙȢ  
 
5CGȡ 5ÍÍÍȣÓÏÍÅÔÉÍÅÓ ÉÔȭÓ ×ÈÁÔ ÐÅÏÐÌÅ ÓÁÙȟ ÓÏÍÅÔÉÍÅÓ ÉÔȭÓ ×ÈÁÔ ÐÅÏÐÌÅ ÄÏ ÏÒ ÙÏÕ ÄÏ 
ÙÏÕÒÓÅÌÆȟ ÏÒ ÓÏÍÅÔÉÍÅÓ ÉÔȭÓ ÊÕÓÔ ÔÈÁÔ ÙÏÕȭÒÅ ÓÔÒÅÓÓÅÄ  
 
ω"ȡ ) ÊÕÓÔ ÂÕÒÓÔ ÏÕÔȣÂÕÒÓÔ ÏÕÔȣÁÎÄ ÔÈÅÎ ÇÅÔ ÁÎÇÒÙȣÉÔȭÓ ÊÕÓÔ ÌÉËÅ ȬÒÁÁÁÁȭȢ ) ÊÕÓÔ ÇÅÔ ÁÎÇÒÙ 
and you just burst out like a big bomb. As soon as I get angry I just burst out.  
 
ω#ȡ ) ÍÁËÅ ÍÙ ÆÉÓÔÓȣÇÏ ÒÅÁÌÌÙ ÓÔÒÏÎÇ ÌÉËÅ Á ÒÏÃË  
 
ω!ȡ ) ÇÅÔ ÆÒÕÓÔÒÁÔÅÄ ÁÎÄ ÔÈÅÎ )ȭÌÌ ÂÅ ÒÕÄÅ ÔÏ ÔÈÅÍ ÂÁÃË ÃÁÕÓÅȣÉÔȭÓ ÎÏÔ ÔÈÁÔ ) ×ÁÎÔ ÔÏ ÄÏ ÉÔ 
ÂÕÔ ×ÈÅÎ )ȭÍ ÁÎÇÒÙ ) ÊÕÓÔ ÄÏ ÉÔ ÂÅÃÁÕÓÅ ) ÃÁÎȭÔ ÔÁËÅ ÉÔ ÁÎÙ ÍÏÒÅ ÁÎÄ ) ÆÅÅÌ ÒÅÁÌÌÙ ÁÎÇÒÙ ÁÔ 
myself.  
 
5CGȡ 7ÈÅÎ ) ÇÅÔ ÁÎÇÒÙ ) ÊÕÓÔ ÌÅÔ ÉÔ ÈÁÐÐÅÎ ÂÅÃÁÕÓÅ ÉÔȭÓ ÙÏÕ ËÎÏ×ȟ ÉÔȭÓ ÓÕÐÐÏÓÅÄ ÔÏ ÈÁÐÐÅÎȢ 
9ÏÕ ÃÁÎȭÔ ÂÅ ÈÁÐÐÙ ÁÌÌ ÔÈÅ ÔÉÍÅȣ  
 
ω!ȡ #ÁÕÓÅ ÁÎÇÅÒ ÉÓ ËÉÎÄÁ ÂÅÉÎÇ ÆÒÕÓÔÒÁÔÅÄȟ ÌÉËÅ ÙÏÕȭÒÅ ÒÅÁÌÌÙ ÒÅÁÌÌÙ ÁÎÇÒÙ ÁÎÄ ÙÏÕȭÖÅ ÈÁÄ 
ÅÎÏÕÇÈ ÁÎÄ ÙÏÕ ÊÕÓÔ ÃÁÎȭÔ ÔÁËÅ ÉÔ ÁÎÙÍÏÒÅ  
 
5B: Sometimes I just walk out of the class without telling the teacher cause I want to 
ÃÁÌÍ ÄÏ×Î ÂÕÔ ) ÄÏÎȭÔ ×ÁÎÎÁ ÇÅÔ ÉÎ ÔÒÏÕÂÌÅȣ) ÄÏÎȭÔ ×ÁÎÔ ÏÔÈÅÒ ÐÅÏÐÌÅ ÔÈÉÎËÉÎÇ ÔÈÁÔ )ȭÍ 
a bad kid. I doÎȭÔ ×ÁÎÎÁ ÂÅ ÔÒÅÁÔÅÄ ÌÉËÅ Á ÂÁÄ ËÉÄȢ   
 

 

This audio was played to UPP pupils as the opening to the UI in Lesson 1, in order to prompt 

discussion and introduce the focus of the intervention.  
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Appendix II -b:  Workshop 1 - Activity 1  

 

 

The activity asked TPPs to write down all the emotions they could think of and then sort 

them into types of emotion. After that they had to consider which of these emotions they had 

felt in the last week and which were the most common amongst the group.  

 

Appendix II -c: Workshop 1 ɀ Activity 2  

 

 

)Î ÔÈÉÓ ÁÃÔÉÖÉÔÙȟ 400Ó ÈÁÄ ÔÏ ÐÌÏÔ ÔÈÅÉÒ ÈÁÐÐÉÎÅÓÓ ÏÎ Á Ȭ(ÁÐÐÉÎÅÓÓ (ÉÌÌȭ ÁÎÄ ÄÉÓÃÕÓÓ ÔÈÅÉÒ 

choices.  
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Appendix II -d: Workshop 1 ɀ Activity 3  

 

 

 

In this activity, pupils were asked to plot the intensity and frequency of their anger, and then 

discuss their choices. The two adults leading the workshops (teacher-researcher and theatre 

director) did the same to aid discussion.  

 

Appendix II -e: Workshop 1 ɀ Activity 4  

 

 

TPPs were asked what routinely made them lose their temper. Each child wrote down their 

problem, and the group discussed possible solutions. 
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Appendix II -f: Workshop 1 ɀ Activity 4  

 

 

 

This resource shows an example of adult disclosure in action, when the theatre director 

shared with TPPs what routinely made him lose his emotional regulations. TPPs then offered 

him a list of solutions, as seen above.  
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Appendix II -g: Workshop 2 ɀ Activity 2  

 

 

 

Pupils read two short stories about children who were struggling to emotionally regulate. 

They were asked to work in groups to make suggestions as to how the characters might begin 

to improve this.  
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Appendix II -h: Workshop 3 ɀ Comic Strip  
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Appendix II -i : Lesson 1: Activity 1  

 

 

Pupils were asked to mark the intensity and frequency of their anger in a small group and 

then discuss their results in comparison to one another.  They were asked to consider what 

commonly triggered their anger, and give each other suggestions as to how they might reduce 

both the intensity and frequency of the anger.  
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Appendix II -j : Lesson 3 ɀ Activity 1  

 

Within this activity, UPPs were asked to write down something that routinely made them 

angry. Their  sheet was then circulated around the classroom, with each child offering advice 

for that child to help them improve their emotional regulation. Each time the paper was 

ÆÏÌÄÅÄ ÔÏ ÈÉÄÅ ÔÈÅ ÁÄÖÉÃÅ ÏÆ ÔÈÅ ÐÒÅÖÉÏÕÓ ÐÕÐÉÌȢ !Ô ÔÈÅ ÅÎÄȟ ÔÈÅ ÐÕÐÉÌÓȭ ÒÅÃÅÉÖÅÄ ÔÈÅÉÒ Ï×Î 

sheet back and could read all the advice given by their classmates. They were asked to try out 

three of these tips for homework and assess whether or not they worked for them.


