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FOCUS GROUP SUMPMARY SHEET A [FIMAL): THEMES AND IDEAS

Appendix 1A: Focus Group Matrices

preliminary | 1st oonstruct done previously chieck nobes - used inray presentation etc IDEAS raflned
codes meduced codes-
THEMNES
COCE L SEQUENCING PROPOSED SESEARCS TOOLS Thez research project — tools - process niftialky the questiannaire was ta come firsk as a result of resequencing | abserved the review event, then acministered the questiannaire
ardd lastly, interviewed Bhe particlpands 1
COCE 2 PROTOCOLE - THE HOW OF DBSERNATION PROCESS Thez research project — tools - obserdation | The mulbmaodal ahseration ransoript is the cone oboect of analysis for this study — the themes ang ideas emerging from the focus group
pratocols, decusson wikth my colleagues, the guestionnare and Intersiew prooess are miended to deed inba, underpin anc cormobarate the lingings e i
CODE 3 JELIMITI MG - BOORIMG, BEOUNDARIES AMD LIMITS ®RECEDENTS STUDY Thez research project anc cage Scoping the stucy, boundaneslimins Praject
COCE & SEAZOMN NG - RATIONALE FOR "SHAFSHOT — CEEERVIMG THE IMITIAL The research progec ratiinalke for Trez resaarch - ratianale for snapshat - concrete, argible, srall scale, al participants godng through this pracess at ane e facilitates
PRECEDENT STLIDF REVIEW MGFFONE STUDY TO EXPLORE ROLES snapshot — abserving the resew ohservatian in less intrusive way, more marageahle - extensive body of reseanch inmultimodality acnoess number of strands - nat <o in
SELATIONSHIPS — MATURE OF STUD architeciure scoial semiatic strand mapping meanng rmaking first step of much langer research jcumey - small scale starting poind - link 1o
Treaxmas | 2010, BEzemer and Kress | 2016 Jewitt ¢ 2009;
CODET MFORAMING: RECEMING - INFORMED CONZEMT/ETHICAL Thez research progect - ethical sthical ronsiderations - nformed consent wersus minimum info 1o not influence particpanis
COMSIDERATION/EFFECTS - INFLUEMCING THE RESZERCH SITE consicerations and infarmed consent Thee research - sequencing of researdh tooks to mindmise mpact; diaschronie nature of rescarch and desigring link to Thomas |2006); ethical
censicerations - infarmed consent versus rnimurm indo to nat influence participants
COCE " SEREARC=ER IMFLUEMCING THE RESEASTH STE — CONINTIOMS, Thez research propect = Insider rale sa matier whiat | do to minimise it | imagine the sbudents approach ang perfarmance cunng the review will be somewhat affectec by the
PARTICIPANTS fact that | am absering using o widso and audes device
COCE 10 SATURALIETIC APPROACH TO THE RESEARCH STUDY — LODKIMNG & Thez resaarch progect — approadh 1o sty tha researcher - ponsbructrist pasition naburalistic appraach and insicer in research comiext
SOMETHIMG SPECIFIC AND CONCRETE
COCE 11 MEDER RESEARCHER RESEARD=NG — WIOREING O THE FROGRARKME Thez research progect — insider influence thaz researcher - ponsbructrdst pasition naburalistic appraach and irscer in research comiest
LONG NUMEESR OF FEARS
COCE 12 ICACHRIOMIC MATURE OF THE REREARC= STUDY ITSELF, THE MEANING Thee Besearch project — links bebvwsosn Dwal wath this in bwe respects — research process itself — in terms of designing the study, colleching data, analysing ard presenting and then
WMAKING IM THIS COMTEXT ETC. UMFOLDSE OVES TIME — PREPARATION AND | diachranic nakure of the study — and alse im terms of the ASPs carmying out the initial precedent study task
T=E PRIOCESS OF THE QBSERNATION, QUESTIOMNNAIRE AMD I NTERWIEWS precedent shudy eask, n:l-r‘.-;Erll‘g_
COCE 15 SEAMING- RAHKING WW=AT | A8 DDNRG Thez research progect —what | am codng sMappirg stucy to explere the roles and relabicniships ef the rukimodal mades in archibectural setting - nature of the study is
cxplanabon ingithick cescniphion - not measuring aathing. Trging to get at the dynamic nature of Ehe meaning makin
COCE 17 ZHAPIMG IMPACT OF SALLIES AMD BELERS ON LEARNING BEE=ANIDUR Thez resaarch progect — Impact od Habituated expeclatians — meaning schiemes, maaning perspectives, corceptual metaphars — link b Mesrow |2951); Lakalf ared lohnson
FROM MULTIMODAL PERSPECTIVE « LINKED TO HIOW CLIESTIGNMGIRE habmuated evpectations, values an 11980)
CORPOSED ressarch, precedent shudy
COCE 18 COMSTRUCTENG POSTION — COMSTRUCTIVIST/CONESTRUCT IONIST Thez research progect — my construchvist Thez researches - canstructivist position naturalistic approach ardd bresider im reseanch oonbeak
prasibon
CODE 8 UEING LANGUAGE ALRS CAN UNDERSTAND (TERMIMCLIGY/MIMIC THESR Sdultimicdadity — brarelation process — rpartant the ASPs understand what | am talking about so | need 1o use language they are famillar with - espress rultimadality principles
LONIGLIGEE ) uzing language participanis can im their evergday language terms 2
understand
COCE 13 MAKING MEANING MULTIMODALLY - ENVIROMMENT - DEFINING THE Multimdality - multimodal meaning imipack af enviranment/cesign contest an what modes are vsed - meaning-making using multimedal modes in range of different precedent Peltimodaly
SEVIENY EVENIT AND HIGHUGHTING DIFFEREMT TYFES -ENVIRDS BAENT OF ki ng ensdronmant in the stucdy — the shudly conbexts - review (fermial, Infaormal) - ceskitop orit- chistting with peers, werking with sell - active rature of crchestrated enserble
T=E CRIT VERSLIS DESKTOFR CRIT crit
COCE 14 SALCT IO DALITY QUESTIOMN - CONTESTING RMEANING MEKING AS Siultimodality — operating muliirmodally centested nature of knowdecge production - architeckural knowledge - different kinds link 1o oreas - different vabies put on creativily
CHMOWLEDEE FRODUCTION krniovsledge wersus rescarch knowledge - ssue s the ability of the: student to synthesise kkaming from research oreathasly in the desiging
process - abductive as well as inductive and deduchve process - sticered away Trom looking ot this element because one | am not a
phycologist and tvwa not the appropriate starting paint?
COCE 16 DENTIFYING THE ACTWVE NATURE OF USING TMECHANISME ASSCCIATED Siuviimodality - active and dynamic mportant hane though to note that ASFz have ta go through the transiating, transduching process shich insalees raking thadr own wsual
W= USING THE MULTIFADOAL RIEAN ™G -FIAKING DRCHESTRATED mature of meaning making during the media and owerlaying analysis - inorder to be able ‘perform’ their orchestrated ensemible fluidly and at the right lewel - the dynamic
ENEEMBLE DURING THE QBSERVATION EVEMT ahsersed event inderplay is dependent on this fnot just cut and paeste| — work that goes inwhile addressing the task impacts on the meaning making
COCE 19 DCFFERENT MIDDES IN DIFFERENT KINDS OF CRCHESTRATED ENSERELES 4 | Multimodality — role of modes in different | impact af environment/cesign oonbest on whiat modes ane vsed - meaning-making using multimodal modes in range of different precedent
DOFFERENT DIALDGUE SCEMARICS TO DO WITH PRECEDEMTS MM THE meyiew enviranmenis/conkexts - study contexts - rewlew (formal, informall - desktop orit- chatting with peers, working with sell - active rature of crchestrated ensemble
DESIGHING FROCESS functicnal specialisms
COCE 20 NOOVIDUALISING USE OF MULTRIODEL RESCURCES — but sursly, we have Multimedality — learning to and using sultimedality lens offers the space anc distance to lock at the architechural meaning making kobstically — what do e need to inconporate
expectations and we are sodalising them into a way of operating - prooess | multmadal resources into cur teaching and learming practices to make architecbural meaning multimodally that embodies higher oroer learming = waual anc
Taught and process led riental
COCE 21 CONMSTRLCT G ARCH TURAL KEANTSS SUCTIMODALLY orstruchng sMultimodality — differing perspecties on rpact af incividual - persoral chaoke of rodes in meaning -raking - issue of sodalisaticn into community of practios (CePy Eramler and
meaning Jenoalecge multimedaly i architeciurl seiting e architectural meaning making process Thomson 3012 - [functicnal spedalism of meces) visual media — keracy|
COCE 22 MTEREET - W=AT GRABS T=EIR ATTEMTION - WHAT GRABS DUR Sultimodality — Inkerest — link to soc il Loy social sarmedlic meaning making princple
ATTEMTION AND WHY? «Inborest - what grabs the A5Ps inberest as thiey set sernbobic strand
abssut thae initial prececent stucy task
COCE 24 SEFLECTING, RENIEW IMG AMD REFININIG GFTES AEVEWSE - R CTIVE Sultimodality — learming - critical reflecbve diakogue after the event bebaseen A5Ps and myself - part af the constructing of meaning pracess muliimodally — feecs inte and
CONNYERSATION WiTH SELF ANMD OTEERS AFTER REVIEW EVENT meflecian underpins what emerges from observation analyse
COCE & TERATIMG, REPZATIMNG, REITERATING PROCESS - [TERATIVE HATURE OF Architectural precedents - The nature of teraticn is the ack of repeating a process, either bo generabe an unbounded sequence of cutoames, or with the aim of approaching a cesired
FRECEDENT STUDY IM ARCHITECTURAL DESIGNING precedent study in an archibectural fgoal, target or result 3
conkoxd
CODE &5 FUMCTIONIMNG ROLES - ROLE OF BRIEF A5 CONSTRUCTED BY DESKGN Architeciural precedents - The rale of the Are thee dues inthe project briet? Architectural
STUDIC TUTORE brief ard its impact on the nitial Zale af the briefl in the precedent shudy task oesi
precedenk shudy
CODE 23 LEASMING Learming and transformation- contested conkested nabure of knowlecge production - architectural knowledge - different kinds link 1o orcas - different vabues put on creativity
miatune of knowledge produchon — krcvsledge wersus research knowledge - ssue is the abdlicy of the studenit to syninesise kaming from research creatively in the desigring 4
differeni kinds of leaming valued profess - abductive as wal as inductive and deductive protess - steered away irom oousing on this element becawase ane | @m not a
differenly — oritical reflecbon prwchologist and two ned the appropriate starting poing? Learning

Figurel: Staff Focus Group
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STAFF FOCUS GROUP SUMMARY SHEET B: THEMES AND IDEAS

STUDY ITEELF, THE MEANING-PATNG 1N

T=E COMTEXT ETC. UNFOLDE OVER TIME

— FREPARATICON AND THE PRCCESS OF
T=E CEEERVATION, QUESTION™AIRE AND
NTEEVIEWE

lirks bekween diachranic
mature of the study — and
precedent study eask,

designing

— |m BeErms cfdc-sq_l,r-r.gthc study, callectng cata,
aralysing arnd presenting anc then also in terms of the
A5Ps arrying out the initial precedent shudy task

CODES LABEL NOTES AMALYTIC MEMO
CODE 1 SEQUENCING PROPOSED SESEARCS The research project — niitialky the questionnaire was bo come first as a resuh Acministering research tools — guesbonnaine, obseration of revies event, and semistructured Inbersiews - this discussion lead toa
TOOLS fTools - process of resequencing | obserded the reviow cwent, then revision of the sequencing of the research toals so that | minimised influendng the A5Fs
acminisbered the questionnadre and lastly, Fitemdesed
bz participants
CODE 2 SROTOODLE - THE HOW OF OBSERVATION | The research progect — Trez multirnadal abseration transcript is the oone This discussion underpinned anc was the bask for my decision ba not make field nobes while lilming and audic recording — as it happens it
FROCESS ool - ahsenation obifect af analvss far this study — the theres and ke vk Favee been impassible o do both achvities at ance — both would bave been done bacly. [ hao a disousskan with David about this -
prabocols, STNENZIng Frcen thee Enpues Aroup discussion vwith my Better to recond 35 accurately as | oould as Dweadd than bave a fuller record that | could refer to over and cver during the analysis
colleagues, the gueshonnaire and Interdew process process. Once Dwas inba the chiserdng prooess | realised my deafness hac a part to play here ba. | could net attend 1o what was
are intended to feed inta, uncerpin and cormohorabe happening properly if | tred 1o take notes alsa — captured an audio. This is tree of the fooe grovp diecussion process alse— | did not
b ﬁn:hng: prepane 3 soript as such because | fad ane question that neaded arawering — wiowld my reseanch tools as designed generate the data |
needed to arawer my research questians - face validity. | responced 1o incividual questions about the research and the research process
35 the disoussion developed
CODE 3 DELIMETING - BCOPING, EOUNDARIES The research Py et and Ecoping the stucy, bownd aneslimins Questian about how soope, boundaries imitations - precedent studies. Just looking at tha inital prececent stucy review event - parn ofa
AND LISITS PRECEDENTS STUDY CasE much larger iterative process that fows through the designing process — link this to Merature - My colleagues seeking clanity arcund
what | am ewploring and what it means in terms of architechural meaning-making
CODE 4 TERATING, REFEATING, REITERATIMG Architectural precedents teraticn is the act af repeating a process, sither to THis I an importank Bsue | need o make dear the ferative rature of precedent sbudy in dasigning - i chiose to take a snapshot af
PROCESS - [TERATVE MATURE OF The raiure ufprcntﬂl:nl: gererate an unbourded sequence aof cutcomes, o samathing spiecific, concrete and Eangiok: —one king of revies event- semi formal reseew for the initial precedernit study task - serd formal
PRECEDENT ETUDY IN ARCHITECTLIRAL shudly Inan anchibecbural with the alm of approaching a desined goal, target or to class peers and wtors not informalfideskiop - to identily roles/refationshipsdmap the ways that the 5P used the ‘anefacts’ they
DESIGNING conkext rasuit produced during the tah as part of an orchestrated ensemble to communicate multimodally ard make meaning as they ‘performed” ther
orchostratec erscmble —falk, gesture, movemant, visua image anadytcal sketche ... link to Beremer anc Bress | 20165 Hiness (20107
CODE & FUMCTIDONIMG ROLES - ROLE OF BRIEF A% architeciural precedents Are there dues inthe project briel? This riceds to be discussed in my wiiting — part of the conbexrbual information about what is expected at the start of the data analysis
COMSTRUCTED BY DESHGM STLIDIC The role of the brief anc its | Rale of the briel in the precedent study task chapter - a2 the %% are responding to the task for initial precedent study - 25 52t oot in this brief which & part of a much larger brief -
TUTORS imipact an the indtlial Auices the ALPs degning process - seriss af briels
precedent shudy
code B, 7, 9, CIODE 6 REASOMNING - RATIONALE FOR The research progect The= resaarch - rationale for snapshat - concrete, Rathaer than carrging cut an estendeds obeeraation of the 85Ps precedent studes that flowed through the whole project. Meed to set out
10 aned 11 EMNAPSHOT — OHSERYING T=E INTIAL ratianale for snapshat — tangible, small zcale, all particpants going through this witvy | coulc! nat 2o this — nature of study — rmia@ping meaning-rraking noone concrete event — also teaching Tull tme sa not aoke to fiollicra
connected - FRECEDENT STUDY REVIEW MGFF NG abserving the review process at one e facilitates abservation in less theem thircaugh studbo ower the full cowrse of the progect — alse tine coratraints — also the inbushoee nature ol I'dh:f.-lng thiem aver thie
may make ETUDY TD EXPLORE ROLES imtrusive way, more manageable « extensive body of course of the whole project — the ramifications — organisational issues — things changed even for this one event - had to reschedule
sonsa to pull RELATIONSHIPS — NATURE OF STUDY rescarch im multiradalivg aorcss numiber of sbrards ohservatian — knack an effect an questicnraire and inberviess — and dhanging Foous im briel the initial grececent study was subsumed
all wnder ang ek 20 bnarchiteciure socal semictic strand mapping Into larger task rather than being a stanc-alone task as 1 often 5. This was bocause the studenis were kbaking at palicy 1o do with
code to 3o mizaning making - first step af ruch lenger research affcrcable social howsing - part of reason for this cholos had to do with fact in this scenano all students gathered together run through
with the journey - small scale starting point - link to Thomas critigue easier to manage than around the deskiop when arguably they would have been talking about a number of things at the same
‘case’ {20160y Bersrner and Kress [2006); Tawitt |30069) timae — link to Thomaes (20161
CODET SFOAMING: RECENING -INFORMED The research oyt Sthical considerations - nlormsd consamt sersus This issue has 10 00 with letbing the A5%s know what the sbudy is about, and what thadr partidpation entaik zo that they can make an
COMSEMT/ETHICAL ethical considerations and | minimurm indo to net influence participants informen decisian about participating. also it probably Fas 1o dowith the effects of inferming them in berms of their consideres
CONSIDERATION/EFFECTS « INFLUENCING | indormes consent Thez research - sequencing of researdh ook to {reflectivecritical responae] — Sowewer points to the dismma inherent in this — too much information at the wrong time and the
T=E RESEARCH SITE minimise impact; dlachronic nabure of research and peroeption from mry colieagues is this coule possibly lead to the A5Ps focusing more on responding o the resesrch rather than adonessing
designing link 1o Thomas {2016); ethical considerations | the brief task - 452 might have a perception being |udged on thedr values for instanoe {guestionnairefinformation sheet] - so feeling was
inifosmied conaent versus miniram infio 1o mot tha least amaunt of informatéon possible at the beginning hefore the ohssnation « not to compromise the review event fahiat was being
irdlugnoe participants ahsereed] sothat it rens 22 normally as possible and stucents are 1|:|:u:|ng ani the birief task — while an the ather hand Inlorming thizm
craugh about the rescarch and thelr roke in it 20 that they can respond rellectively and criically i the gueshicninaine and Interdew
professes assoclatec with the obeerded revew evernl
CODE 8 UEING LANGUAGE ARPE CAN Sl modadiy — miportant the ASFs understand what | @ talking Tris 1opic is to do with using worcs the AZFs can understand wihen | am spoaking ta them about the research - trarslating the
UHDERSTAND [TERMENDLOGEY, MSIC translation process — using | about 00 need 1o vse language they are familar with multimadality language inta language berms they are accustomed (o — suggestions about active listening — feeding back to the 85Ps in the
T=EIR LAMGEUASEE) Rnguage particpanis can = express multimocality prindples im their everydany language the £5Ps use themselhees during our dialogue. Did that happen in the meeting with them, in the interdews —need to loak for
wnderstand larguage ferme this?
CIODE 9 FELEARC=ER INFLUENCING THE The research progect — Mo matter whiat | do tominimise it ©imagine thie Giwing the A55 the mimimur amount of infarmation passible soas not ta influence what happens curing the review event — or influencoe
FEEEARCH SITE — CONDITIONSE, insider role students approach and performance during the review | students in bow they go about the inital prececent study task but at same time encegh to make informed decisiondfgive consent —make
PARTICIPAMTS will be somawhat affected by the fact that | am sure they focus on the task not an respending to me in the research study. | rescted and took on board this comment — resranged the
aohsErdng using a wideo and audio devios sequendrg of the: tocls — have to amend the method chapter to reffect this —understood the rightness of what was being said
CIODE 10 SMATURALISTIC APPRONCH TO T=E The research progect — thez researcher - ponsbroctrdst pasiteon naburalistic Suploring somathing 2 it happens Hveina speciic archibectural ecucation conkest that | am a part of as an insider - trying to let the
SEEEARCS STUDY = LOC MG AT approach ba study approach and insider in researdh conkex event nun 2 narmally as possble ghven that | am there recording with a wideo and audio desioe and | woulc ot norrnadly be present in
SCOMMETHING SPECIFIC AND OOMORETE this infarmal review soenano bacause | do not teach in third year studio - Also this approach is linked 1o my constructiist posithan - that
wie make meaning ac indrdduals and colactively in all cur social situations - my sibuation is an arch ed lesming conbest specific deornain
appiging multimecality thinking ko it
CODE 11 SIEIDER RESEARC=ER RESEARC=NG — The research [y the researcher - consbroctrish pasiteon naburalisiic Thiz means | havee an esabbshed relabionship as a design wior and module bechuner alreaoy ostabbahed with the 05Ps. There are pluses
WWOREG 0N T=E FROGRAMME LONG Incicher Influence approxch and insider in rescardn contest and minuses asscciated with this from a researchy'rescarcher perspectie that | need bo explicate inmy writing — brust, right tell me what
SUKMBER OF YEARS thazy thinik | weant £o hear - confideniiality care wp as (ssoe in the |n|'m11ilu:r.mr:r:hrq,-w:|ulu | be anonymising comments If they were
about design staff. My response to this was all commaentary from all involeed sall be ananymised... knk b Mercer (2007 )
CODE 12 ECHRDMNIC NATURE OF THE REREARC= Tk Besearch project — Dwal wath ghis in bvo respects — research process itself meed 1o discuss thie dizchrende rature of the research process ard the dezigring prooess they ane imerconnected and Impact - evokdng

riadune or uncerstanding meaning in both — bk ba Thamas (2016]

Figure2: Staff Focus Group
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CODE 13 | MARKING MEAMING MULTIMOOALLY Sulti modaliky impact af environment/ciesign contest on what modes | ENVIROMMENT AND NATURE OF CRIT — FORMAL, 5231 FORMAL AND ARDUND THE 30ARD CRITS - A5PS BEHAVE DVFFERENTLY IN THE
EMVIRONFMENT - DEFINTG T=E REVIEW multimadal meaning are used - meaning-raking using multimedal modes ing | REVIEW SITUATION MOT A5 RELAXED, DEFENSIVE. This relates to the fact that my colleague feels that A%Fs behave differenty in the twa
EVENT AND HIGHLIGHT™G O°FFERENT making environment in the | mnge of cifferent precedent study conkexts - review scenanias —mere refased during the cesktop critkque wheneas the revdew process is maone farmal even in the informal setting = talking in
T¥FES -ENWIROMMENT OF THE CRIT shudy — the crit {formal, infarmal} - ceskiop ort- chatting with peers, frant af all your peers tutors — mare “prepared” as opposed to the deskiop where the tutors come to your beard and discuss where you
WERSLS DESKTOR CRIT working with sell - active rature af crchestrated are at with respect to the task in hand = prvate nature versos public rature of the two cifferent revies situabions.
enisemble
CODE 14 | MULTIMODALITY QUESTION Multimodality — operating | contested nature of knaefecge procuction am working off the assumption that we cperate multimodally in an architectural ecucation seiting even though it may nat have been
CONTESTING MEANING MAKING A% multimadally architectural kroredecge - cifferent kinds link to cross concepbualised like that prevously — need to et thisout nmy writing alsa - FROM A MULTBIODAL PERERECTIVE DIFFEREMNCE OF
LNOWLEDGE FRODUCTION different values put on oreatiity knowledge versus WIEWPOENT OF ENOWLEDGE PRODUCTION IM AN ARCHITECTURAL CONTEXT — 8Y COLLEAGUE HERE IS ARGLING THAT T=ERE 124
research knowledge - ssue s the ability of the stucent DOFFEREMCE BETWEEN COMMUMICATING AND MAKING KNOWLEDGE WHICH | D0 MOT ACCEPT SECALISE | AR ADDPTING THE S0OCIAL
to synthesise keaming from research creatively in the SEMIOTIC MULTTODEL THEDSRY OF COMMUINICATION 1N WHICH THE TWO ARE INEXTRICABLY LUMIKED (KRESS, 20100~ This is important
desigring process - abcuctive as well as inductive anc output from focus Rroup discussion - also contesting the idea that the meaning made during the precedent study task is of the same valee
deductive process - steered asay from |locking at this a5 the knowlkedge produced cuning the' designing” - nessd 1o relate this to Migel Cross's | 1999, 1982 writing about where architectural
alement because one | am not a phycologist and twa knowledge can be found - KEYI!
nat the appropriate starting point?
CODE 15 | MEANING-MAKING WHAT | AM DHNG The research project — Mapping stucy to explore the roles and relaticnships of | Explaining what the research is abowt — esamining thie A5Ps meaning-making using muhimodal rescurces as an orchesbrated ensemble for
what | am daing the: raittimadal rades in architectural setting - nature | the initial precedent stucy review @went - aboat what they ‘0o’ during the event 1o rmake meaning architecturally
of the study is explaratorydmappingthick description
nat measuring anything. Trying to get at the dynamic
miature of the meaning raking
CODE 16 DENTEFYING THE ACTIWE NATURE OF Sultimodadity - active and mportant ke though bo note — hane ba go thnough CLAIM HERE THAT ENOAWLEDSE |5 BEING MADE DURMNIG THE COMMUNICATVE EVENT | am claiming that knowlsdge |5 procuced during
WEING fMECHANISPMS ASSOCIATED WITH dynamikc nabure of thez translating, transoucting process which involees the process af the ASPs ‘performing’ their crchestrated ensemble curing the review event - that is engaging actively with the knowledge
USING THE MULTIMOOAL MEANNG mzaning making during making their cwn visual media and overlaying analysis fram the autset in terms of researching cnline - Iranslating ang transducting bo uncerstand - reconstructing their message as physical
MAKING ORCHESTRATED ENSEMAELE the ckseraed ovent I crcer ko “perform’ thelr archestrated eraemble at artefact to use as part of their multmedal orchestrated ensemble during the revies event - the interaction with tutars and then the
DUSRING THE QBSERVATION EVENT thaz righit level — the dynamic intenplay is dependent on | reflective process the interviews offered on that process
ihis
CODE 17 | ZHAPING IMPACT OF WALLES AND The research project — sabituated sspectations — maaning schemes, maaning DOFFEREMNT ASPECTS T OUESTIONMAIRE — | DIDROT ADAPT T=% PIECE OF FEEDBACK — NZED T Say WHY — LACK OF UNDERSTAMDING
SELIEFS ON LEARMING BEHAVIOUR FROM imipact af habituated permpectives, conoeptual metaphors — link to Mezinos AECIUT W HAT | WAL ABCUT. ALSD, LINKED TO NEXT PARAGRAPH — SIMILAR C=ARAGCTERETICS OF CRIT FOR EVERYROOY MEED TO 52T
MULTIMOOAL PERSPECTIVE - LINKED TO expectations, values on 11991}; Lakedf anc Johrson |1580) THESE OUT -5 FEAKING IN FROMT OF PECPLE, INTERACTING WITH A TUTOR, DEFENDING THEIR KNOWLEDGE T THER PEERE AS WELL
=W OQUESTIONMNAIRE COMP0SED rasearch, precedent shucy PCHNT BEING PAADE THAT THE PERSOMGL STUFF IS DMLY IMPOSTANT TOME — DON'T AGREE WiT= THIS POHNT OUR WALUES AFFECT
SO WE SEHAVE - LIMK TO LTERATURE - Meed to speak about the limits of the study in terms of time ete. - dedsion to use
questionnaire as cesigned - minimise the number of jobs and times the A5Ps have to actively do sormething for the research prooess
lirnited ba thiree things to minimise disruption ta their nomal caily working roctine...
CODE 18 | CONSTRUCTING POSTION - The research project —my | The researcher - constructivist positian naturalistic Duuring thie focus group disoussian, |had to try and mabe it clear that this is wiha |am and this s the pasition |am adopting and thar |
CONSTRUCTVIST/ CONSTRUCT ONIST constructivist position approach and insider in research context wnderstand ather people may rot adegpt that position - and this influences all aspects of the research induding the outcomes
CODE 19 | CoFFERENT MIODES IN DIFFERENT KINDS sdultimedality — role of impact af environmenty/design conbest on what modes b5 really imvpertant that | set this out in thie scoping part of the intreductian - alse linked to code 13 - gifferent kings of envronment for
QOF ORCHESTRATED ENSEMBLES IM modes in different revies are used - meaning-making using multimedcal medes ing | dialogue about precedents and bere making point that use different collections of mades in thase different scenarios || would think that
DOFFERENT DIALDGLE SCENARIOS TO DO eriironmentsoontexts — range of cifferent precedent study contexts - rovew is a normal part of whiat happens daily aryway - however there is the issue of sociab=tionmimiory etc to consider bere - what the
WiTH FRECEDENTE IN THE DESGNING functional specialisms {formal, infarmal} - ceskiop ort- chatting with peers, students perceive ta be acoeptable
PROCESS working with self - active nature of crchestrated
ensemble
CODE 20 | ™OWVIDUALISING USE OF MULTSACDGEL sultimodality — leaming Multimedality lens offers the space ang cistanoe ko figain, this is something | need to discuss brk to multimocality literature. We teach ther bow 1o use different modes in gifferent modules
RESOURCES — but surely, we fave toane wEng ruttimadal leacrk at the architectural meaning making holistically — o g with represenitation and commaunkcaticn - arch rep - manual drrsing. cigital — REWIT, AuboDAD Reit SKETCH-UP, PHOTOSHOP etc.
capectabions and we are sodalising them FESCRINCES what dowe need to incorporate into our teachingand | taught as skills mainky - not much theoretizal content abaut the why and up ta now nat really any esplicit training in the connecticns
into a way af operating - process taught learning pracbices o make architectural meaning between all of these as multimadal resources at their dispesal in a whole range of contexts - part of the reason for daing this study so |
and process led... multrmadally that embodies higherarder learning - could talk about this in my rationale as wel - ddiberate irstead of intuitive, mimicry, socdalied behaicur.
wisual and menital
CODE 21 | CONSTRUCTING ARCHITECTURAL suitimodality — differing mpact of ingividual - personal choice of modes in This is all about the *how' of constructing meaning architecturally in range of refated scerarios as perceived by my collcagues - some
MEAMNING MULTIMOIDALLY canstructing perspectives on the meaning -making - ssue of sociaksatian inta differences of stance here - (functional specialism of modes, wsual media - literacy)
mcimng,-'km-iccgc mudtimodally i archiectural maaning community of practice {Co) Kramler and Thomsan
architectural setting making process 014
CODE 22 | "™WTEREST - W=AT GRABRS THER sultimodality — Ingerest — | ey social sermiotic meaning making prindple This is o of the key companents of multimadality theary and or secal semictic communication theary as a siarting point for the
ATTEMTION - W=AT GRABS OUR link to socal semiotic meaning making prooess ok bo Kne=s [20000; Bezerer and! Kroess (2016]; Jeeikt (2008,
ATTEMTION AMDWHY S Interest - what strana
drabs the ASPs inbenest as they set about
thee Initial precedent stucy bk
CODE 23 | -EASNING QUALTY TYPES Learning anc contested nature of knowlecge procuction Zurface versus deep desgn leaming - guality of the meaning making relabre to designing process - fact that goirg thraugh the mechanics
transformation- contested | architectural knowdecge - cifferent knds link to cross of deconstructing precedents identifying architectural thinking, strategy and mechanisms coes nat guarantee findings will be usec
nature of knowledge different values put on creativiey knowledge versus appropriately in cesigning prooess ks what my calleagues are putting foraard and something we witness - but how true i this s it about
producticn — different research knowledge - issue (s the ability of the stucent surface versus deep leaming are thesy making the right connections can they see acrass the designing process? - different perception af
kincs of kearning valued o synthesise keaming from research creatively in the what meaning-making is and irvclves and different perceptions af what is vaksable in terms of meaning-raking in architectural contest
ditferanly desigring process - abcuctie as well as inducthee anc surely deconstructing the precedenits helps the stugent identity links between thinking conceptual appraach, \dentify archibe:bural
deductive process - steered araay from |locking at this strategy bnikec to that anc the architectura mechanisms used to realise those strabegies??
alement because one | am not a phycologist and twao
nat the appropriate starting point?
CODE 24 | REFLECTING, REVIEWING AND REFINNG sultimodality — leaming reflective dialogue after the event hatwesn A5Ps and This code has o do with reflecting, reviewing and refining ones thinking and behaviour as part of the meaning-making process - spoke to

AFTER REVIEWYS - REFLECTIVE
CONYERSATION W= SELF AMD OT=ERS
AFTER REVIEWY EVENT

critical reflectian

mysedf - part of the constructing af meaning process
miultimadally — feeds into ang undenpins what emerges
fram cheeration analysis

thez A5Rs albout this in interdews

Figure3: Staff Focus Group
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STAFF FOCUS GROUP DISCUSSI0OM

Genaral notes

= | audio recorded the facus grovp discussion which took place in Libmary mesting room {as did 3l the A5Ps inberdiEws] - This space has tao sobd Blhnk walls long side of thi space and two ghss walk acrass the width of the space
wiith @ large table inothe cenire and dhairs around i, with electrical cartlets mowunted inthe certre aof the table for laptops et There is an overhead projector in the space — The room has to be beoked through the college website
wihich & what | did. The space can be booked for a maenum of tao bowurs on iy Riwver clady.

Thiz aucko recarding was e most difficult for me bo ranscribse because we were seated around the table and the device did not capture all the talk at the same kevel so thase who were seated behing the miorophone are harder ta
etz — oy deafness did not Rl With the benefit of hinctzigha it woulc have been much gasier for me had |used a video cevice Pwith bullt in augio] as well as the audico device as | fourd being able to move between both devices dar
ther cteerdabon transcription prooess really Relphel when | could not Rear something on one | checked on the other —and in reast cases shen | could seo the speaker's lips |7 lip read nstincbsely) D was able to decenn sdat wae beng
sac. Also, it helped 1o oncas chedk that | was recarding what was being said acourately. | did not video the inberdews sither — audia — hearng not somuch of a problem here because Just iyl and the asp being interdewed., Again,
e with the benefit of hindsight neat time | would viceo as well as audio record — the interdewing proeoess was mulbiradal inonature — A5Ps brought their review artefacts with them — these were a funcamenital part of the

dalogue process that took place bebween us ourning the inbermires

Duestion for the focus group discussion

Do yow think that thase Bnee toods (all the Toous group part opants sent a
copy af the information sheet ang proposed research toals prior to our
meling) ane gaing 1o get the cata that | meed 10 answer my questians in
relation to Fere thay ane consbrocting architectural meaning using
miultirmadal communication rescurces

wrorng, ey round fas 3 reslt of Silling ot the questionraire first)

COCES LABEL MNOTES AMALYTIC MERO QUOTATEDNS - chunks of dalogue to get at key Ideas and emerging themes
CODE 1 SECRUENCIMG PROPOSED The research project | Acminktening research tools — guestonnaine, chseration of revies svent, | BM: Aind then, cnce they agnss to participate, 5P2, than, the next step |s the quesBonnalre and | Hne TE-B4
RELEARCE TOOLS —tools - process and semi-structured interviews - this discussion lead to a revision of the ait the questionnaire, than they'l get that dooument. And than the nest process i the
sequendrg of the research tools so that | minimised influencing the 2525 ohservation and during that process they will recehve, what | have hare for the actual
ohservation [turns over pages) that's- - that's, something thar'll b filed in after the
evenk. | just want to show you what the: matrix looks Bee to see i you have amything you
think showdd be in there that sn't in there.
5F7 And dio you Feavie 1o glue then the guestionnalbne before you ohserve them? Hinez 347
RMA: think | do. The punpose- « to explain the why they ane in Bhat ssquence. The finez 345 — 357
guestionnaine ks intended to, Hind of, look at hiow they approsch the revies process. | am
talidng abouwt the metaphors that they use. So, for example, if they see the redew prooess
as something that ks kind of condrantational or that they have to perform and that thay
Legend for transcription symbols are baing criticked, versus it being an opparbunity to hase a conve rsation with somebaody,
Transeription symbals taken from and based an: that's- - that's wiwere | am coming from. That's what | mean by looking at thelr shaping
metapkars, the way thay approach that process. That's why | need ta gathar that
Transcription guidelines FASy. Retrieved 30 Jure 2005 fram Imormatian betore
Ity o fing. n.e duydosnic rarscription_guidelines Fasy_pdf fipe 355
SP: «f read the questionnaine first s Hraz 3E1
and RM: iy lrez 363364
SF2: Bind thie first thig | wanobe dorsm (52 sty ks it so personal™? Because thnes of the langest
WIHCE transcriptian conventions. Retrieved 307 Jure 2016 fram questians ask about the values of ife.
ttps: L v 3t o CLFTIEN ICE. mark- AN et e 356
corentions w2-Lodf TRa: S0, It's what lind of person are you? What do you think about other people | guess? linez 368369
L oot el RAA: Exceptionally personal material fimez 371
*  Quotation marks for direct speech ar thoughts within sEE | Ok fipez 373355
Faatin ¥ * sbow, than whan | resd the information sheet § realised sivy it had to be there, because
. Disjinted, restarts or repetithous b = actually what you are talking about, well tero In particular, are the metapkha s that we
o Incorporate into cur habitual thinking and doing actions and the sodal semiotics, which |
L] lexplaration added by researcher]
R fiad to look up. 5o, to get any handle on twa of your bey points, you do need to know
& {ancrymised names and ar kboations, 2 well 2a
cornections for readability} what sart of people they are, what background they have come from, and what .
i metaphars would be in their dally edstence. And now, if that's nat leading | don't kneos
*  Comema ] for pauses and punchation what is, i terms of preparing them ta present to you in a completely unguarded way.
. _:":'“hl‘: h"’fm‘ r‘:'r.'r""dbh segrmenits or guessed e Oikcay, if oo wand them. « abviously, this ks down ta bath ethical technique and research
Alinaucible/guessed)| methad cliogy- - but fram the point of wWew of sesing how they do what they do in the
= <intarruplans of ane parsan's sasach by another — mostunguarded fashion | really think that the least amount of informatian it (s ethical o
starting to and talking before previous speaker has ghee them beforehand and definitely that the questionnaire- - is there ary way that can
finishids> comse after it [the choeration event]?
] Question mark for rising intanation =2 an: Oikay. linsz 388
*  <Laughter and other sounds: SP7: mean i you have ta write- - there is potentially four pages thay hawe ta wribe there [in linsz 3B0-395
*  CARTAL LETTERE for emphasised speech the queest ormaine] about what sort of people they are. And even the two examples. that
you ghee s how people should behave towards one ancther and what's the other ane?
P Again, wery parsonal. So, i | read that | would be thinking, | am being weighed up on what | line 395-201
sart of perzan | am here, now that's ane of the: parts F'm being evaluated an.
#ind what you nesd s just to gzt them completely unguarded, whilst you are doing filming
ar whatever eloe, trying to direct. Does that make sense in terme of my remarks?
5P S, s 3 mibdore. Daoesan' rrun:rl‘hhc', klr-dc-‘hl'-u-l.ﬂ'n.:lb-ni.nn arid ol reed Bt lirez: 4454405
beforefand, that dossntmatter, you just want to find out
SPT Except, if ey houghtaboutitas a nesponse To winat they hane nead trat would De the lirez 445-450
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CODE 2 PROTOODLE - THE HOW OF | The research preject | This discussion undenpinnec anc was the basis for my decision to netmaks | 26 But at the ewenk | 'will be filming them. | don't take part. | don't =y anything and once line B4-23
CORSERAVATION SRS - tools - ohservation | field mobes while filming and audio recording — as it happens it waould have because when | spoke with my superdicor be toldd me not Bo tale any notes. He said, ®film
probocols, been impossable to do both activities at once - bath would have been it property, make sure you get all of their gestunes and what they say and how people
cdane badly. | had a disousskon sith Daic about this — better to record 2 interack wikh them and how peopls Inkeract with thedr artefacts and make pour transorigts
accurately as | could as | would then have a fuller recard that | covle) refer fram that®
1o over and aver during the aralysis process. Once | was Into the
ohserdng process | realised my deafness fiad 3 part to play bers to. | could
nat attend to what was happening properly iF | tried to take notes ako -
capbured on audic. This is true of the foous grovp ciscussion process alsa -
g met prepare a soript as sech becacse | had one question that needed
anawering - face walidity. | responded to indivicual guestions about the
research and the research process 2 the discussion develaped
COCE 3 DELIMITENG - SCOPING, The research progect | Question about how scope, boundarizs limitations - precedent studies 5P seithar did |. Yeah, s, yeah ez 100-110
SIMDARIES AMD LIMITS and case lust baoking at the initial precedent study reves event — part of a much SPE: n terms of yous - when pou ane designing your brief are you going to set out, pwou lonaw, ez 103-105
SRECEDEMTS STUDY larger iterative process that fiows through the designing process — link this what yoarre- - what you are kookdng for- - achievemant in third year In designs studio?
o literature - Ky colleagues seeking clarity around what | am caploning A ah, absolutekyi Hinez 107
and what it means in terms of andhitectural meaning -making SPE: n precedent in design studio, and this |5 the spedics- - shades of the= = well are you Hrez 105=-110
defining that?
AM: Tex. That's all part of my method clogy chapter. Himez 122
SPL: That's all part of your methodology in terms of- - =0, alay ez 114
COCE 4 TERATING, RESEATIMNG, Brchatectural This I an important Esue | need to made cear the iferative rature of SP: Oy, And |ust in terme of the precedent study part. Do you- - you know, in terms of let's | e 130137
REITERATIMNG PROCESS precedents - Tha precedent study in designing — | chose to tale a snapshot of something sy 0571 and O5T2« = In kenms of setting that, you knors, wpe = poU"TE= = 35 yous = oo you
TERATIVE MATURE OF mature of precedent | specific, conorete and tangible —one kind of review event- semi formial derfing that as a partiodar, and an initial precedent shudy, because- - 2= thalr = sort of
PRECEDEMT STLIDW IN study inan reyiew For the initial precedent study tash - sernd formal - bo class peers lizts" say ewplorrtion of thelr designs beoomae mone finite they will be exploring more and
ARCHITECTURAL architectural aned tutors not informalideskiop - to ideniily roles/relationships/map the more different precedents that would be- - that would ghee them clearer infonmaticn.
DESIGHING contot wilys that the A5Ps used the ‘artefacts” they produced during the task as ¥ ke the precedent skudy will ga on thnough the: process co
part af an orchestrated ensemide to communicate multirvadally and make
mzaning as they ‘performes” their archestrated ensemble — talk, gesture, ] S, Ehis s the indBal precedent study. You need bo define that because Hnez 141
mowemenk, wsual image, analytical skebch....
AN figain, that is something | hane to disouess in the writing. | hawe to discuss that, and 1 have | line B18-625
teraticn iz the act af repeating a proosss, cither to gencrate an to rrake it wery dear that: firsk of all in the firsk scenario you painted where you ane sitting:
wnbounded sequence af cutcamaes, o with the alm of approaching a around the board and your are harwing a different kind of comesrsation with tham, the crit
desired geal, target or result Is 2 completely diffensnt scenaric; and secondly | 2m choosing to foos on precedent
shudy becauce they play such an important part- - the reason why is 1 am teaching them
abwout reading precedents and horw b go about it, and it |s something that s very
fundamental ta the way we go about informing cur deigne.
5P e bart it [sbudying and using findings from precedents) goes right through the shole linez B2 7-630
design process and some af the ather multmadal communicative aspects would only be
used at 3 bter ctage, ke models, not nececsarily at that first stage.
5P 5o, you ane looking specificaly at theirinitial grasp of their precedents? fine 632
AN ami lcoking at theiractual use of the rescurces they do wme to consbruct architecharal linez 634635
meEaning.
Pl b o st of sald o them at ana ther stage *Iwant you to choose dimilar precedents | line 821653
et nawne: e e sime st cbural matino d ot gou ane ookiing 3t and hoo ling 24 mocss
b0 ceanon steuc t Hrat and Dokingatiiat & a preoed ent and appigng I | am ust syng
that precedents are vsed for 2 xp ecilic ftniing., aimd o prssnescenits Jine: w2l i D ug ot
the: design process, and howall of that i opdic and comes together in o w they design
0 that is wiat ] meantin the beginning. 5o, in your definition of what you are doing: = in
dc*lnqu_ﬂ'-o prevechen tand precedent part of this k. thatits AR TR e = B e
definimon of what that i in terms of the ovemlll cortext of how p e edents am: used
Hhncugin the design paooess. Becadns ey May not get inio Lshng m aosls in that partic uar
part of the per edents aradyds, but would oy ater on bin Bl arodis of it and wiai
ey wno hearn and apply To Thelr oven thinking and thelr meaning..
A Dedritedyl line 6995
5P i yoou chedfine: B wery dearly you can ses the Imits of what this pecedent inital precedant | line 597658
stuchy tash] k.
COCES FUNCTIONIMG ROLES Architectural This reeeds to be discussed inry wiiting - part of the contexbual 5P1: Oy, And |ust In terms of the precedent study part. Do you- - you know, in terms of let’s | e 130137
ROLE OF BRIEF AS precedents - The information about what is espected at the start of the data analysis sy OST1 and D5T2= = in berms of setting that, you know, wp- = pou're- = are yous = da you
COMSTRUCTED BY DESIGH rode of the brief and chapter - 2= the A%2: are responding to the task for initial precedent study derfine that as a partiosdar, and an initial precedent shudy, becauses = 3 thalre = sort of
STUDNGD TUTORE Its impact on the a5 st out in this brief which is part of a much brger brief - guides the lizts" say ewplorrtion of thelr designs beoomae mone finite they will be exploring more and
Indtial precedent £5Ps designing process - series of briefs more different precedents that woald be- - that would ghes them clearer infonmaticn.
study Yo 0
code B, 7, COCE & AEASOMIMNG - RATIONALE The research proyect | Bather than carrging out an estended obseraaton of the A5Ps precsdent AR and | wery important ko me. | am= = 'm acsually constrecting an angument around why | lin 116-118
. L0 anc FOR SMAPSHOT' — ratignale Ter studies that flowed through the whole project. Meed ta set out why | chose the third years rather than first years, or second years, or fourth years.
11 DESERVING T=E INITIAL snapshot - could not do this — nabure of sbudy — mapping meaning:making in one 5P iy, abay, right, so that |s alneady- - so that Jusk comees bmto this ampsay. inez 1200
conneched FRECEDEMT STUDY REVIEW | ohserving the cononete event — alsa teaching full time so not able to follow them through | Bk & |ust ta kdnd a ghve you the- - | sppose the synapsls. The synopsis of thak. | think they linez 122-128
may rrads WMAPPING STUDY TO ey iEa studio ower the Tull coarse of the praject — alse time consiraints - also the are makure enaugh from an architechural perspecthve bo talk to them about theirmeaning
sonse NP LORE ROLES intrusive nature of following ther owver the course of the whole project - making. | dan't thimk first year and second year is ready, and | didn'treally want to go
pullall the ramifications — crganisaticnal issues — things changed even for this ane nar the fourth years because they have too mudh to do. So, that, really- - that's- - that it
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under ane ZELATIONSHIPS — HATURE eveni - had 1o reschedule abservation — knodk on effect on guestionnaine wiowld interrupt what they are doing in thelr thesk project. So, that was my, kind of: - the
code ta do OF STUDY and intervkzws— and charging focus in brief the intial precedent study main gist af oy argumaenk
with the wils subsumed into larger task rather than being a stand-alone task as it
‘e often is. This was becavse the sbudents wene looking at policy to dowith RM: «f wiill bzt bz ause really- - again | don't hase enough time you see. I | was dobng thisac linez 143-149
afforcable social howusing - part of reason for this cholce had to do with fact real phece of researche = this k& 3 plece of real reseanch. I | was doilng 18- = 1T could do it
im this scenario all students gathered together run thnough criticue casier over an extended period of time & would be much- - @would be very belpful to be able to
o ranage than around the desktop when arguahily they sould hane been oo p folioming them through thedr precedent study wark that happens throug hout the
talking about a number of things at the same time whaole project. So, the way | am looking at i, | am |ust focu ssing: on this one event. ks
wapping stucy to explore the roles and relationships of the rakimaodal just cne small srapshok of what Fappens in the project to do with that. >
modes in architectural setbing - nature of the stucy is
cuplanatonymapping/thick cescription - not measuring anything SPL: | But then that s why the questionnaine becomes a very important part of the ethical line 572-575
revkrw process. Becawss a kot of students, no matter what, actually standing wp in front of
everybody is hard and it's how it relates back to that- - would be 2 different set of resulis,
i terms off liow thesyuse thelr mult rodal resounces. Sometimes in preparing for that
type of presentation they forget something, they don’t bring their maodels, (s a different
soclal sihuatlon. So, thai ks whene your results mightt be different.  Just a quidk question,
did you seflect the precedent part of the project #
1R Tas Hrez 581
SPa: Wiy Hnez 583
LY iy did | chopse it? Because it ks conorete and ngible | suppose. Because we have very | line 585-588
specific things we want to find from it [ the precedient study task]. 11's easher for them to
exteralise their findings. They oreate a series of artefacts actually to communicate thelr
findings.
CODE 7 HFORMING: RECEVING Thee research progect | This ssue hias 1o do with letting the 452 know what the sbudy i about, 5P %o, yeah. So, thenyou'll be kaoldng at this in a sort of- = Ik 3= = putting- - putting togethera | Hne 177 <180
YFORAMED wtical ared what thieir participaticon entalls so that they can miake an inforrmed symaopsis of this [in the infommation sheet].
COMSEMT/ETHICAL consicerations and decision about participating. Aso it probably Ras 1o do with the effects of 1L H feah. Really, | just wanted them ko know- « look this ks whak | am doing.  This |s where Hirez 180-182
COMSIDERATIOMEFFECTS irdormes cansent inferming them in terms of their considered ireflectraeforitical response) - am coming from and this Is what your Insohement invobees and these ane the benefits
MFLUEMCIMNG THE =owever paints 1o the dismma inherent in this — too much information at abwut besing: = to being involued.
RELZARC= SITE thez werang tirse and the perception from my colleagues is this could SPI: Yeah Chay_ Hirez 124
passibly lead to the 5P focusing more on responding to the research 5P3: HImMIMe.. Hrez 185
rather tham addressing the briel taskh — 45Ps might have a perception being | 2R That's= = that's really what it has bo say [the information sheet]. Hirez 122
jusdgend an thelr values for instance |guestionnaine/information sheat} - so
feeling was the least amouwrnt of information possible at the beginning sP3 smme And the other thing ks, 1B makes it eacier for them if they lnow whabs = if they can Hrez 328-334
before the chiervation - not ko compromise the review event [what was be a little bit thoughtful. | mean there is a difference about ot being natural in pourself,
being chiseraed] 5o that it runs as nomrmaly 2 passible and students ane and hiaving a chanoe to actually think aboart what you wank to say about a thing, about
foousing on the brief task — while an the other hand informing them your experbences, you kmow, and you, kind of, want them to not be just telling you
enough about the research and their roke init 2o that they can respond whateover comes into thelr heads unthoughtfully. Yow do wank their kind of expenence of
reflectwely and ontically in the questionraire and interves processes I, in & natural wary, if- = see what | mean®
aszoflabed with the ohseresd revisw event.
CODE B UEING LANGUAGE A5PS sultimedality — Thiz topic is to do with using worcs the ASPs can understand wihen | am SPR: Ta idast By that in their conbext it just- - it might glee it darity in terms of, you knoee - of Nrex 204-308
CAN LINDERSTAMND translation process speaking to themn about the research — transfating the mutimodaling what your're ewpecting from tham, ler's sxy. So, you have defined multtimodal
(TERRIMCLOG Y PAIRIIC - using language language imta language terrs they ane accustomed o — suggestions about communications. You've sald what it 5. Buk some of the other benminology many be
T=EIR LAMGE LGS participants can active kstening — feeding back to the A525 in the language the A5Fs use wlthiers « wheethar it=" rrace simple sithin the text that they get, or that it's just, a ghossany
understand themselves curing our dialogue. Did that happen in the meeting with meaning ak the end.
ez, In tha interdewes — need 1o ook for this? =P3: think the glossary woald be fine. Yeah. | think also that there ks a difference between Hres 220-211
whak they need to understand about i, and whak you Say pour supendsor nees to
wnderstand about wiat you are doing and If yow- - it |5 a quite a short thing that youw are
daing.
5P3 Wi ke hecrav | weent o 1o that wiorks hop on phenomenology- - on doing- And part of | Hne 284-273
wwhat they did- - wae had this training session on bow to do interviews and that &nd |
can't knrie heora good| | wias at i aﬁn:n-.'iﬂ:t..'rﬂ. knicear, you lonore. Bt wihat thaey seerne
trying to get us to dio was to wse the language of the peopla that we're talking to. Sa, in
thee sibuation, as far as ks possiblie, rather than academic language: = =0, 50, so tharts = jusk
biaesically- - zo it is sasy for them to get thak they are not bedng self-conscious Inthe way
thezyy re responding toe = and they'ne not thinking | am going to have to wse big words, or |
ami going bao have to do this, ar |am going to have to do that, bt that they just respond.
Hindl o of the thirgs, | don't know if it s relsvant to this, was that in the |nde rvew
process- = that they sald would be helpul, was bo ldnd of- = not mimic, but f people use a
phrase to use it back and swy “what do you mean by £%7 5o, that youw know you ane using
exacily the bnguage that they uce with you. Now when you are wyiting athing that ic a
difficult thing, but I suppose you, kind of, know the third pears.
M Wil | hawes - | hawe a soript. Hime 283
3 Teah Hre= 283
21" H For the interview process. Bt (s just to guide. It i not presoripthee linez 285
5P3 Teah Nrez 2ET
AN And | have remimders in there to probe and to reflect back. So, | mean again what yoware | Hne 2B5-734

saying ks absolutely right. One: of the: pleces of feedhack my supe rdsor gave me was
wou ld thery uncoerstand the wands that you're using™ ! “The way you ane phiasing the
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questions” ¢ And S0, | SUppase thak s- - neally just In benms of the interviews scrigt, that's
something trat s wery important.

CODE 9 AESEARC=E2 INFLUENCING | The research progect | Giwing the A52s the rinimum amount of information poassible sooas netto | 5P _And i you are wanting them to kind of get a good grasp and be ratural in their response: | e 213720
THE RESEARCH SITE — - Insiger rale influenice what Fappens during the revies event — or Influenoe students in to It and be comifortable with it as a thing it might help to- = when you go back to edit it
CONDITIONS, Fvow they go absout the initial precedent study tash but at same time o = to actually [the information sheet] look at- = sort of think = "what do they really need
PARTICIPANTES enaugh o make infarmed deckion/ghe consent — make sure they fores on o know abouk this in crdier to undersiand it dearly™? So, that you don't put too much
the task ot on responding to me in the research study. @ reacted and took indformatian in thelr brain abouk it and they do actually get a grasp of the essentials of
on board this commnent — rearranged the sequencing of the tools — have to wrhak your nel aticens hip with Bhem is in it pou know, sa.
amend the method chiapter bo reflect this — understoad the rightness of RM: | olay. Olay. ¥eah that's fair comment. | think whak you'ne ratsing actually is scmething line: 222-725
what was being said wery Important. | don'tneally want wiat | tell them to affect what happens during it [the
o matter what | do ta minimise it imagine the students approach anc ohservation of the precedent study review evant].
performance during the review will be somewhat affected by the fact that
am coseErving using @ video anc aucio cevioe 5P Bdayhe H'-r:'rpl:l: Fram Hrz;tnﬂrd'.ahusb.ld‘rn‘fuﬁcm thay are. A reflective sbudy far Hnez 3032-3 10
you In kerms of your anatyss. Maybe then the minimum information they get, in terms of
what your propect |s aboat, probably would wark better from a research perspective;
because then they are not feeling they ame preparing for this task [the ohservation,
guestionnainz and interview] rather than prepare for their- - jusk the precedent revies
part of the review task. Because if they are preparing for this [the ressardh iInvoheement
part], thien this will become dominant in terms af them |ust redewing thelr precedent
part.
RM: | Teaho What | hear undemeath what you are saying s how daunting that iz [being irvelved | line 312-313
imi thiz research sbudy].
Pl Fes, yes. N 315
2o 2] furd witalt you nesd b just o get them oompletely ungrorded, wh ikt you am doing fliming | lne 359401
or witadever alte, tning to direc b Do es St make s erce in terms of my emaks?
5F3 Fah well, anather thing which might hielp 5= - becavse it s probably Inevitablie that if linez 505-509
theey ane aware that this study b going ta happen that they are going to want to perfam
well. &nd they are going to put a bit mare effort inbo the precedent study, and all of those
things, and possibly will have read a bit of what you have explained to them.
BB hase to sy all that 5P3, but that's absolutely cormect. That will hawe to be in thene. limez 521-512
CODE 10 WATURALISTIC APPROACH Thee research progect | Ssploring samething it happens lee in a specific architectural ecucation | B Hmme | waat them kx beha ve as they would normma lly behave. . If that's possiblie, in the Hinez 229731
TO T=E RESEARCH STUDY — | —approach to study | context that | am a part of as an insider — treing to let the evenit run as actual prececent study review.  Because, | want to really-- | want to see what they
LOOE MG AT SOMET= 4G marmally as possible ghven that | am there recording with a wiceo and audio actually da.
SFECFIC AND COMCRETE dewvice anc | would not normnally be present i this informal reves HIm M
stenanio because | do raot teach in thind year studio - also this approadh is 5P3: dhan't wank them to start krying to do things thaithave something to do with wiat | told fine 233
linked ta my constructivist peshion - that we rake meaning as ndivicuals Ak thermn. 1 ust want heme = rememiber | am l:-l:i-chlng tiem abowl precedent sbudy n1|'.-c-cvr'||. Hraz 235 = 138
and collectively in all aur sodal siuations - iy situation is an arch ed and 1 am teaching them aboat constructing architectural meaning in theory.
learning context spedfc domain applying muliradality thinking ta it
COCE 11 MEIDER RESEARCHE The research project | This means | have an establshed relationship as a design twtor and medule | 5F3: | So, that you know you are using mactly the languags that they use with youw Mow when linz 277-273
RESEARCEING — WORKING - Insider influsnce lecturer already established with the ASPs. There are pluses and minuses you are writing a thing that i 2 di ficult thing, bt | suppase you, ldnd of, lnow the ghind
N THE FROGRAMBIE associated with this fram a rescardhresearchier perspective that | need to RIS,
LOMNG NUSBES OF YEARS euplicabe in miy witing — trust, might tell me what they think | want to hear
— confidentiality came vp as issue in the information reeting —would | be
anonymising comments if they wene about design stalf_ By response to
this was “ves all commeantary from all insobed will be anonymised”
CODE 12 DCACHROMIC HATURE OF The Besearch ramed o disouss the diachronic rature of the research process and the RN Remember this ks going to undold ouer ime. They are going to be coming back in January | lne 3363432
THE RESEARCH STUDY project — links designing prooess they are interconnected and impact — evalving nature or andd § will be asking tham to comae and st me and | will be ghing them the information
TEELF, THE MEAMING between diachronic | understanding meaning in both sheet and ashing them to sign the consent fonm. But it might be teo or three weslie then
WAKING 1M THIS COMTEXT miature of the stucy before- - or a week or so maybe ten days or so bafore | do the questonnaine. And shen it
ST UMFOLDS OWVER TIME — | - and precedent migit b another ten days before the precedent shudy rmdew, and they willl be working
FREFARATION AMD THE Shucly Eask, Ny | SR o
PROCEES OF THE deSIEring P Yeah. And then they willl have the dhance then to get commfortable about what they want Hnex 333-385
DHSERVATION, o 3y o oL,
QUESTIOMNMAIRE AMD
MTERVIEWIS
COCE 13 SAAKING MEANING Sfultimodadity ENVIRONMENT AND NATURE OF CRIT — FORMAL, 52541 FORMAL AND 5P M0, it just needs to hawe another dimension to that you know. You mention there about Hrez 414-4714
MLLTIRMAODLLY multirmadal ARDUND THE 304R0 CRITS — ASPS SEHANE DOFFERENTLY IM THE REVIEW thee: crit format e, pou don't wairts = you don't want that to be most of the Information
SMVIROMMENT - DEFNT™E | meaning making ZITUATION NOT AS RELAXED, DEFEMSWE. This relabes 1o the fact that my thai you get. They go inbo the: orilts with a certain aktitude, and youw knows = and there ksa
TH=E REVIEW EVENT AND ervdronment in the colleague feek that A5Ps behave differently in the two scenarias — more defensiveness that is going to be there becavse that is In the natune of crits, you know,
=E=LIGHTING DIFFERENT stuchy — the crit relawed during the deskiop critigue whereas the revies process is more ewen the way they are on now. 5o, they'ne presenting their work to get a nesponse, you
THFES -EMY I RO BENT OF formal even in the informal setting — taking in-front of all your peers knoewr, It°s nat 50 mudhe = | know discreton s the alm, bt (s ot abways like that. #&nd
THE CRIT VERSLS DESKTOR tutors —more ‘prepared’ as oppesed o the deskiop where the butors zame of the- - you can see wiy- - you are locking at different people from different
CHIT comae tovour board and discuss where you are at with respect to the task backgrounds. Its pust that- - | jusk want to 2k you abouwt this, what are you trging ta find
i hared — private nature versus public nabune of the twa different review fram this? &re you accepting from the literabure that multimodal approaches are used In
shuatkans. archiftechane !
RM: Bbschrtely| That's my stance. Yeah, line 425
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But youl could hawe a desk tutorial with, let's sy the shedent, where they would be using
multmaodal communication skills tha waould be very different in tesmra of how thart would
Fiappen than the o, Ses that's my question {(iraudibbe segrnent ) about the
guestionnaires. In that case [the desktop tutoral] they would be mare ratural in
eupressing themsehves, aking up a mode| and explaining and discuscing.

% it not that it 1s jusk a different contest with very different results?
wi'edl It Is more natural. For the fack that people ina one to one are soet of more relaoed.
See that's the whaole thing about orits. Where, let's say, students don't perform: at their
best at crits bacauce they are in front of their peers, and in a review process, and they
already are in a probing stuation. {(insudible segment}h and | am |t saying,. seo- - that
wioasld gat different results than ler's say if they were doing their multimadal to lets sy,
ane persan sitting at a desk, ke a tutor.
Vx| dior't disagres with you.
Sof

think my problem ks time. | oould dowhat you are sying, | could have gone and just
oo ak ten fubor to shedent indterections and | coulid have observed that, bt | chose to
lioaoke at thee revew svent.
Sut then that ks why the qguestionnaire becomes 3 wery important part of the ethical
roviw process. Beoase 2 kot of students, no matter what, actually standing up in frant of
evnrybody ks hard and it's how it relatns back to thats = would be 2 different st of results,
i terms of bow they use their mulimaodal resources. Sometimes in preparing for that
type of presentation they forget something, they don't bring thelr madels, it's a different
soclal siuatlon. 5o, that s where your results might be different. Fust a quide question,
did you sefect the precedent part of the project?
e
Wkry'?
Wity did | choose [t? Berauce it ks conorete and ngihle | suppose. Because wa hawe very
specific things we want ta find from it [ the precedent study task] 1t's exsher for them to
eubermalise their findings. They oreate a series of artefacts actually to communicate thelr
findings.
The anly thing about thai | would say from the precedents- = | lanow i this project you
might sort of ook at it differently. & lot of the multimadal communication methads that
you would e in, let's sy, the sarly shetdh design that woald be utilised in the
precadents sbudy- - they often don't make models of thelr precedents, it's scomathing they
don't do at that stags, it's something thay da in the nest stage. They are ued to
presserting them: In a certain wary, like anahytical sketching and a diagram. But thaere are
certain oness = now | @m nok saying that's tha right thing or naot rmasrbe that brings up the
paoint that they showld be ak that skage. But | lnow in a lot of precedent studies they are
nat really using all of the communiction methods that we would talk about at that stage
of the praject, the very Initial stage of the precedent. Possibly at the precedent stage
wrhezn thizy e meore declded in termre of their specific area of function and there would be
specific precedents informing that, then thay make their models. Bat the initial precedent
shecly ray notuse 2l of the mulirmodal resources. While 2t the nest ctage they would be
using those. Bnd that's the ordy question | was thinking about in terms of the precedents.
Therne Is going to be sorme of them mikssing jmultimocdal resouwroes) from your data that
they would be using at the next stage.

think it is also because at that stage it [s analytical rathers - it's not synitheskdng, IF's a
differant character, you are deconstructing rather than constructing, yeah.
#nd whan you are deconstructing, sometimes youw don't use all of the communication
methods. Lke do we ask them to make models of their precedents to apply to thelr
shairh deign?
Again, that ks something | hasee to disoes in the writing. | have to discuss that, and § have
to ralie it wery cear that: first of all in the firsk scenario you painted where you ane sitting
around the board and you are having a different kind of coneersation with them, the orit
Is a comnpletely different scenario; and secondly | am choosing to fooes on precedent
shucly because they play such an important part- - the reason why Is | am teaching them
about reading precedents and how to go aboutit, and it |5 scemething that is very
fundamental ta the way we go about informing cur designe.
Fah bat it [sbudying and using findings from precedents) goes right through the wihole
design process and soene af the ather multimadal comemunicathee aspects would onby be
used at a bter stage, Hioe models, not necessarily at that first stage.
%o, you are lookdng specifically at theirindtial grasp of their precedents?

am looking at thelrachal use of the resounces they do vse o constnuct architecheral
maaning.

Hrex 547-552

Hrez 554
Hrex 556-562

Hrez 554
Hrez SEE
Hrex SEE-5TD

Hrex 573-579

lirez 581
Hrez 583
i 585-588

Hrex 550508

Hrez BED=E12

Hrez EE4-E1E

Hrex ELE-RZ5

Arex E2T-630

Hrez 6332
linez 634-635

COCE 13

MLULTIMODALITY

QUESTION « CONTEETIMNG
SEAMIMG FAALIMNG A5
LMIALEDGE FRODUCTION

Sultimodality —
operating
multirmadally

arn working off the assumption that we operate multmocally inan
architectural education setiing even though it ray not have been
conceptualised like that previcusly — need to set this aut in mmy writing alsa

FROM A FULTIMCOAL PERSFECTINE DOFFEREMCE OF WIEW2DINT OF
CHNDWLEDEE FRODUCTIGN 08 AN ARCHITECTURAL CONTERT — kY
COLLEAGLIE HERE |5 ARGUIMG THAT THERE IS A4 DIFFEREMCE SETWEEN
COMRUMICATING AND MAKING ENOWLEDGE WHICH | DO MOT ADCERT

RM:

SP1:
RM:

I it how they consbruct meaning or hoee they communl e that meaning?
wi'elll from a multtimaodal perspective | waould say you cannat unhitch the teo. That's really
the whole: point.

Even in the siation of the orits, where communicating (s the main criteria?

¥ou can unhdkch them!|

wWadl | am coming from: a comstnscue perspective; =o § am thinking that e construck
meaning in all our different soolall contests. And so in this sockl context, the roview, we

Hrex 52E
Hirez 530=531

Hre 533
Hrez 535
Hinez 537541

Figure8: Staff Focus Group
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SECALIZE | AR ADDPTING THE SOCIAL SEMIOTIC SAULTIMIODAL THZORY OF
COFRUMICATION IN WHICH THE TWD ARE MEXTRICABLY LINKED |EREES,
2014} This is Imporant autput from foous grove discussion - also
confesting the idea that the meaning made during the precedent shudy
task is of the same value as the knowledge praduced during the' designing’

need to relate this to Migel Oroas's writing about where architectural
knoaledge can be found - K291

E1NH

e

10N

E1LH

Bh

are using mulkimodal resources to construct arch echural meaning as a way of
communicating what v have beamesd from the tash.

sdzaning far individuals ar meaning generally? You know?

Bathk

still cannot conmnect the wa habees of your research guestion in my head. | juskcan't! |
really strugghe to think that you can possibly iderify the constitution of architectural
meaning of some zort when you ane kalidng ahout communication.
¥ou are making meaning. Thedr [the sbudents] understanding of what the problems are
{that] they are addrezsing |5 chamging In the process of using all those maltimodal
resources bo communicate thelr Bndings in thedr resdew findings.  This is kind of 2
Iypeortiesis.
&z long as it s cormmundeation and rt dedign
%o, It Is naot nescessarily making a final design, it 15 making meaning which might lead to a
final design.

t s not about designing. 1tk abouts = they are making architectural knowl edge. They are
developing their understamding of what they are doing architecturally in the process.

in the: context of their maln design progect ?
Just thait one progect.

'z akoo in the contest of- - and that's where with a tutor- - 2z a designer they would ghee
different inforrmiation in berms of the students becase soma of them [the studenis) would
be daing thiz already az another- - they are able to look at all theze other different
multiple strands. They are already thinking abouk their sibe. They are already seeing the
bigger problemand they are able to communicate that. ‘Whereas others [other students]
are doing It as a purely analytical reseanch task and they haven't made the: connactions
yet 50-= And to anakyse that that is the making of the ardhitechral meaning, that ks the
farrd thing for pou to make a commaent on really barause for me | think

it ks alsn difficult because some of them are going to be daing things not because they ane
todd §o, buk becase they are conscentious as peopls rather than necessarily becausa
thiey e Lnderstanding what's happening.  And yow are going to have o sift thart ot of
thee inkmrviews, and then how do you achually write about that? And do they see that?
il haorae i yow wes these quobes? 1Bk tricky.

5 IE more the multimodal resouroes that are used ouring the crit processs Yo know, It's
niot the design really, it's Inthe crit process aldght in the ana s

it Is just about making architecbural meaning.

'z not In general, [tz not architechoal meaning. Lk architecture is something-- a
means to an end as well, 2 building. A5 wel as taling about it
¥ir are Inbenpreting arch itectural meaning a Bkt bit differently than me. | think, from
thee peerspective af this study= = | think it s just important | define it in the way | mean it
and the wary | am addressing it the way | mean it | think that ks what youw are highlighting
forme. | think it"s ratural that we would all have: slightly different interpretations of what
that means and | am immersed in ik from the multimeodall perspective and | might not be
communicating it very well, oither, at the moment.
ar ks it @ parthoular bype of multimodad, 2 veny spedéic bit of ardh ibectural meaning that
you are kooking at?

t ks just about making meaning. 1t Is anchitectural because it 1s in an ardhitechsral comtext.

t is thiat we achually make meaning through the process of communilcating it

COCE 15

MEANIN G- BMERING W=AT |
Al DOHMG

Thz rasearch project
— what ! am daing

saplaining what the research is about — examining the A5Ps meaning
raking using multimedal resources as an orchestrated enseribbe far the
initial precedent study reviesw event - about what they 'do’ during the
event to make meaning anchitecturaly

E1LH

E10H

R

=1L H

Hre= 543
lnez 535

Hrex 1235-1238

ez 1240-1243

Hrez 1245
Hrez 1247-1248

Hrez 12501252

ez 1254

Hrex 1256
Hrex 1258-1267

Hrez 12E5-1279

Hrex 1276-1278

Hrez 1280
Hrex 1282-1284

Hrex 12851292

Hre= 12541295

Hrex 1257-1299

Absobutely]l Thaf's my stanoe. Yeah

#ind you ane kooking ko see wihat- - ance they engage indhidually 2 multimodal abjects or
whakmver- - ar the iInkeraction bebseen them?

M0, wiat multimosdal com maumbcation theony [s saying ks we use mulimaodal resources and
wit onstruct whak they call an ensemble. That ensemble ks somathing that you
onchestrate, you perform B over Bme. So, whan | am looking at the neviow event, what |
wank to se |5 how- - they hawe preduced a seres of artefacts in response to the: task; o,
thai's part of it And then ik ks how thay use thase artefacts, as well as, talkdng and
gesiures and movemaent in a space, ta acbually make meaning. They ane making meaning
in that process, |5 really part of what | am arguing.

fire you booking at what they are doing deliberately or what they are doing intultheely?
Just what thay dod

think im the time | hawe the best | can hope for, really In away, is [ust to map it 1t has
niEvier been mapped in this way befare from this parspactive. | think what you ane talking
about, I | wanted to da it, | would have fo do ancther sbudy. | would hase 1o bulld on this
shady, becance | don't banve enough time, this time, to do that- - | oot doitall | ok
thee first sbep has to be te map i, and analyse what that rmap might mean.
Than you are abserving it very braadly, inftially, because a kot of it ds- - | you want to get

meal tnse Bndings, you are ohsendng i, and you are analysing your film, and what (s
happening. 5o, a kot of this Is really supsrfiuous iInformation for the students fsome of the

information in the informathon shaet]; because that pets ina different lyer of
information that they woukd be responding to. 1 you are really getting true data, it's
raally Inoking at them. They have precedents. How did they do the analysls tack? And

lrez 426
Hrez 428-875

Hrez 431-238

Hrez 430=-241
Hrex 443

Hre= 11BE-1191

Hrez 1859313201

Figure9: Staff Focus Group
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haw da they communicate that to Bhemssbves and céher peaple through that process®
And heoe that gets them to the next stage.

COCE 1a

DENTEEYING THE ACTIVE
SMATURE OF USING
SMECHANTEMS AESOCIATED
WWITH USING THE
MULTIMODAL BMZANING
MAKING ORCHESTRATED
EMEEMELE DURING THE
COESERVATION EVENT

St ity
active and dynaimic
mature of meaning
raking during the
ohserved evene

CLAIM HERE THAT KMNOWLEDGE 15 BEING MADE DURSSG THE
COMPUMICATIVE EVENT | am daiming that knowledge ks produced duning
ther process af the ASPs “‘performing’ their crchestrated ensemble during
thez reviesw everit - that i engaging actively with the knowledge fram the
outset in terms of researching orling - translating and trarsducting o
understand - reconstrecting their message as physical artefact 1o use as
part af their multimedal orchestrated ensemble during the resiew event
thaz inkeraction with tubors and then the reflective process the inberviews
offered on that pracess

RM:

—ione of tha things that reaily grabbad nry attention is the idea that this process has
performa bive dharacteristhcs, the actual meaning they make... And when | talk about
architectural meaning you could pat knowledge in there as well. The achal oit, the
actuall rewview prooess that we: have, wherne they hawm their artefacts and they are talking
1o s and we ghie them feedback, architecthral ncsdedge: b madee in that svent. Wa're
maldng it #nd so, it ks In the process of achually comm enicating with us and us
communl cating back to tha me - so that's whak | am after, how does that happen?

s also in the context of- - and that's whare with 2 tutor- - a5 3 designes they would ghwe
different informmation in tenms of the students because some of thesm [the studenks) would
be daing this already as another- - thay ane able to look at all these other different
multiple strands. They are aleady thinking about their site. They ane already seeing the
bigger problem and they are able to communicate that, Whersas others [other studests]
are doing it as a purely analytical research task and they haven't made the cannections
wet z0- = And to anakyse that that is the making of the ardhitecteral meaning, that ks the
Ihard thing for you to make a commaent on really because for ma | think.

Hraz 353 -850

Hrez 1258-1267

COCE 17

SHAPING IMIPACT OF
WALUES AND BELIEFS DN
LEARNING BEHAVIOUR
FROM MIULTIMODAL
PERSPECTIVE - LINKED TO
=0 OUESTIONNAIRE
COMPORED

Thz research project
—irrgpact of
Frabiuated
cxpeciabions, values
on reseEann,
precedent shudy

DCFFEREMT ASPECTS TOHOUESTIZNMAIRE — | DID WOT A0APT T='S PIECE OF
FEEDBACK — MEED T SAY WHY — LEC OF UINDERETANDING ABOUT WHAT
WAL BEDUT. ALS0. LINKED TO MEXT PARAGRAFS — SIMILAR
CHARACTERIETICS OF CRIT FOR EVERYBOOY NEED TO 55T THESE OQUT -5
PEAKING | FRONT OF FEOPLE, INTERACTIMG WITH A TUTSR, DEFENDING
THEIR BMOWLEDGE TO THEIR PEERS AS WELL. POINT BEING MADE THAT
TH=E PERSOMAL STUFF 1S ORLY IMPOSTANT TO ME — DON'T AGREE WiT=
THIS POINT OUR WA LLES AFFECT HONWY WE BEHAVE - LINE TO LITERATURE
Meed to speak about the limits of the study in benms of time etc.
dezision ba use questicnnaire as designed - minimize the number of jobs
and times the ASFs have to actively do something for the research process
bmited to thres things ta minimise disreption to their rommal daily
wworking routine

SPI:

RM:
SPI:

Could this questionnaire passibly- - this questicnnaire could be spilt inta teo becauce
really tha whale sort of more values around th s 5= = 5y thing®, lat's say.
Maw | dar't da professional studies anymone, but that |s something that would be taught
in respect of {professional body} oriteria for ethicall designs - “What is your indhdual
persanal view of your sart of values and how you hope b practice: in termes of architechure
|addressed to the students]™F That Is a wery- - and that goes back to a kot of thase
gquaestion you are asking. The other part of this i very mudh about how they prepane for
and wimw the actual crit process.

Tos

How they are linked to 2 certain extert. But a kot of it Is not linked because really the ok
process for eve rybody will have, ket's sy, similar poits no matter what thelr values an.
Becausa they are about ather things. Abauk speaking in front of people. About hawing to
Iinteract with a tutor and to defend thedr inowhedge bo thelr peers aswall. There ks all of
that kevel. That may nat be Bnked to thelr valises about how they would persanally
appraach thedr thing. And that infoemnation | think ks clay - - to do at the beginning about
thez reviesw process. The personal stulf, it is interesting for you whenever you are

e huarting thart (o nm atkon and pu In another byer for

COCE 18

COMSTRUCT NG SO TN —

COMSTRUCTWVISTCONETAL
CTIONIST

The research project
=y ponsbructivist
pasithom

Duiring thi focus group disouwssian, | had o try and made it clear that this is
waheo [ am and this is the pasition | am adopting and that | understand otfer
peaple may not acopt that poasition - and this influences all aspects of the
research including the cutcomes

RM:

5P1

A

10N

ez 463 -E70

ine 472
linaz 474-283

Wall | am coming from a constnacive perspective; =0, § am thinking thal we canstruct
meaning in all aur d ferent social conbests. And so, i this sockal combext, the: review, we
are using mulkimocal resoures o oonsbruck anchitectural meaning and as a way of
communl cating what we have leamed from the task.

it's also in the conest ofs = and that®s where with a tutors = 25 a desigres they would ghae
different information in terms of the students because some of them [the sbudents) would
be daing this already as another- - they are able to |cok at all these other different
multiple strands. They are already thirking about their site. They ane already seeing the
higger problem and they are ahle to communicate that. wheresas others [other studemts]
are doing It as a purely anakytical research tash and they haven't made the connections
wet 0= = And to analyse that that ks the making of the architechsral meaning, that ks the
hhard thing for you to make a commaenit on really becacse for me | think

50 5P2 you ane kalkdng from awery similar perspective to me, because you ane achually
talking from a constructive perspective as well, beause what you are acbually saying s,
thee meaning |s not real unliess itk made in a soclal conbest with other peaple.

mewer really thought of thak before. | am enly thinking of it in terms of the research
questian
That's not actually true though R
Social and seif?

But that is my whole wary of thinking.
Car't you have two perspectives? | am in that perspective whenover- - you ane actually
detigrang.

it s indhviduall and it's also collecthve, it's bath.
Mo, no, I'm in thart perspective when you are desligning- - we are traching design, and |
e total comtrol coer them. Let’s sy you ane at the end and you have thesm hanging In
thee gallery dowen there inthe ‘Model’. When you hawe gt to that kyer, when it i
designed and it s there, those hwa boards have to communicate the nest leved of design
that you e, but you can't be sodal you can't @l Youw are coming inand locking at that
{the public etc_] =0 at that skage the com munication e to be:
<But whea can read [£F Youw see the people who are reading it are psople from our same
culbure aren't they'>
Mot ahways. They can get encughe - it should be layered infarmation. So, that thay
|different kinds of audiences] can get encugh from a first reading of IE Say a sdhool group

comes in and they take the meaning out of it that they can about something. The et

FigurelO: Staff Focus Group
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layer somebody else takes meaning cutof. 5o, there are all lryers of meaning that can be
taken fram & mno matter who wou are incthe sodal contest. Of course, when it comes go
archiftects they will be lookdng at the detalled plans and reading thase in refation to ane
ancthver.  But wihat we try to teach the students is, that thene should be a Byer of
informatian that scme body coming ine = there should be some propositional drassings thart
captures anybody's imagination. So, there ane layers of information for different people.
are thay different messages, are they parthy different messages?
Mo, theey are just di ferent.
Mo, theey are jusct di ferent layers of mesages. But they are presented in different layers
that everybody can cabch some meaning. And forme that's what 1| would be partting up.
Ta comemunicate arch tecture to all differe nt kevels of community froen how you present
it, and that was what we wene looldng at in terms of the model, in terms of the
competision, and that is what | think is the secret of bringing architectsre back into the
comamunity. 50, you can get your message across through d ifferent layers of
comamnundcation.
There |s another interesting thing which is that pecgple- - because peaple constnact
meaning differently arguably- = it mary be that scemertimes the litte dramings or the
shetches or whatever ane of thase shudents do, means they leam more from them than
anatfver person might, you know.  And they achusally help them to go forsand. Buk it
mightt bex a different kind of drawing ar medium that they are able to communicate
i .
But the thing s that could be the case, but all | am saying is that- -
<l am caming from a conseructive perspective. >

Y¥as, | am coming from a constructive pergpective too, but what | am saying s, there are
different angles and fives that come up when yow are teaching. and how you doe e,
and them there are so manmy layers to-what you have to do in thie com munication of
archiftecture to many different types of people. There ane different layers that come I sor

<wWould that nots -3

am nat saying & constructive perspactive is better than any other perspecthoe | @m just
tryinig to find rmyselfl im all of this. | think that |s the way | go aboat it
wiat Is the difference bebaeen consbructhd sm and constructiondsm?
Constructionism is when you are talking abowt the collective.
There |5 another constructionéom [making] [{inaudible segment all speaking at oncely. But
theere Is & different anie as wall A whilch b5 imteraction with the: object or with the
problem (e, you know, there s nobody elee there it s |usk you and this drawing or
model or this whabever sor
Mat putting a label on it. All lam trging to say ks that scunds very constructise and “who
am Iim all of this*?  So, that | can understand how thak shapes the study. That s oy bias.
o hawe to be honest abowt thart.

t ks a bias and there k& a posithes and a negative to .

But youl will probably find in youwr constructivism label that ywou will probably have another
four labels in that, that comes together within that
T will harve: different caps an at differenk times.

think it is my conception of reality; it s how | view bow reality s made, | think really.

But therre is a lot of other layers to wihat pou would think aboart things and details.

i think it is about trying to be authentic and idenkifying what could be your bias. 1am
coming at it from a partoular angle and | have to define that Mesd to bring this to a dose
thank you wery much.
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CODE 19

IOFFEREMT PADDES IN
JOFFERENT KINDS QF
ORC=ESTRATED
EMSEMEBLES IN DIFFERENT
DOALOMGUIE SIOEMARN0S TO
a0 W' T PRECEDEMNTS IN
T== DESGHMING PROCESS

siultimedaliny — rele
of modes in
different rewview

i roneEn s oot
wts — functioral
specialiems

1 is really important that | set this out in the sooping part of the
indrocuction - alsa bnked to code 13 - different kinds of erdronment far
dialogue about precedents and here making point that use different
collections of mades in those different scenanios |1 would think that iz a
narmal part of what happens faily anyway - however there is the issue of
soclalation/mimiony ete 1o consider here - what the students percelee to
be acceptahle

10

5F1

AR

Again, that k somathing | kave to disoes in the writing. 1| have to disouss that, and § kave
o rake it very diear thak: firsk of all in the firsk scenario you palnted where you ane sitting
arnumd the board and you are having a different kind of comesrsation with them, the orit
Is a3 .com plertely dfferert soenano; and secondly | am choosing o foos on preced ent
shady because they play such an important part- - the reason why Is | am teaching them
absoart reading precedents and how ko go abbout it, and 1t is something that s very
fundamental to the way we go abauk informing cur designs.

knoew you sort of sald to them ak anather stage 1 want you to choose similar precedests
ithai hawe used the same siruciural method that youw are hooking at”™ and looking at modais
o desconsiruct that and looking at that as a precedent amd apphiing It | am just saying:
that precedents are used for a spedfic thing, and how precedents are used throughout
thee dhesign process, and how alll of that ks oyclic {iberative processh and comes together in
how they design- - o thak i whak | meant in the beginning. So, i your definition of what
you are doing= - in defining the precedent and precedent part of this tack, that it ks very
muchi= = it's thee dafiniticm of what that is in terms of the oserall cortest of how preced ents
are used through the design process. Becausa they may nok get into using modieds in that
particular part of the precedents analysis, but would maybe EBter on in their analysis of i,
and whak they waould leam and apply to thelr own thinking and their meaning.

Dadin el

Nz B1B-R25

Himaz BEI-H93

Hrez E55

Figurell: Staff Focus Group
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5P1

i you define it wery dearly you can ses the limits of what shis precedent [iniglal precedent
shachy kck] k.

have made a paint hene [in SP27s notes for the meeting], why the precedent study tack
meview T | am nok sure right now after the disoussion. My initial response to that was, wiy
are wou nok booldng at the bit that ks not intuithve, that is not oreative? And that really itk
absout knowledge that they evolved out of reseanch and it s also hugely about their
ermbedded experience. Their response to a precedent s hugely different if we have visited
it, or somathing thery are thinking about. =t is the stage we have besn at with the second
years, particularty in the cultural thing. | was thinking about ASPS and ASPS amd then
wrheemn you lock: at the four key points thak you pick out here it males a bit more sense,
because they are not the oreative and Inkultie bits at all

Nz EST=R38

Hrez TAT-TAT

COCE 20

MOVWIDUALISIMG USE QF
MLULTIRSO DAL REROURCES
= baut surely, we have
cxpactations and we are
zacializing them into a way
of operating - process
taught and process lec .

Sulti modadity —
learning bo and
wsing multmadal
MESOUNCEs

Again, this is something | need to discuss brk to multimecality literature.
we teach them how to use cifferent modes in different maodeles to do
with reprezenitation and commaunicabian - arch rep - manual drawing,
digital - REVIT, AutoTAD, SKETCH-UP, PHOTOSHO® et - taught as skills
mainly - nat resch theoretical cantent about the why and wp b now nat
really any esplicit training in the connections between all of these as
multimadal resources at their disposal ina whole range of contewts - part
of the reagon for deing this study so | could talk abaut this in my raticnale
as weell - deliberate instead of intulbive, mimiony, sodalised behaviour....

Rp:

HESES

AN

{[Inawscible: segrmamt|} controlled like that, but is it a part of the design process where ways
of learmiing ane quite limited? § know that |s not the right term but i we were a0
analyse precedents waould we go about (Ein 2 similar way of deconsinucting things?  fwe
are ghwen something ko design SP2 might go and read up about it, 5P3 would talk to
somebady, you know, much more diverse ways of going about (€. Analysing precedents, it
I5 a mome manageable thing. 5o 1 understand thak you are trying to Inpase: limits on i,
different ways of learning in different ways. W found the same in different paris of the
process [design process], different commections betwesn them at different stages.

§ would chalerge what you are saying a liite bik SP4 bevause here ks the thing. &k the
mmeant, | am talking to the third years, because civiowsly, it (s 2 large part of what we
are doing [precedent shudy in theory] and ASPE canmat read, he s nokt able. He 15 sevenely
dhyshewlc. He has huge problemns doing any task that ks ina writben formal and yet anguably
e is still designing. He i till malking architecture. So really, for me, how does be read
janatyse and Inkerpret] precedends? He |s not using reading. He ks not using text bo
analyse precedents, he must be using something else. He must be using somae other
mode. He must ba using visual modes mayhe, perhaps, in 3 differe nk way; so, we don't
always all- -

«That's assuming ha is doing it to the same: lewed as everyone else. >

i dhom't knoww. He mightn't be.

would he be able to talk abowt that do you think?

wedl, | hope =0

's just that in the analysas of the precedents sometimes you don’t use all of the activities
you lisked thene Would i limit some of your research?

§ o't Enoww, ypou soe.

Hnaz B3E6-655

linez E5 7666
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lin 57D
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Hrez 674
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CODE 21

CONSTRUCTING
ARCHITECTURAL FAEANTSG
SALFLTIMIODALLY
constructing meaning
Mnosdedge multimodally in
architectural setting

Sdultimodadiiy —
differing
perspectives on the
architectural
rnEaning rmaking
procnss

This is all about the *how' of consbructing reaning architecturally in range
of relted scemarics as perceived by my calleagues - some ifferences of
stance hiers

SP:

1L E

<l | was just thinking mane in kznms of whak the shedent would get out of i, your
stuchy, what you would get out of it. | mean you might anatyse it and you might find that
tthezy are: necrt all wsing all the: multimadal resounces and maybe we are nok really asking
theerm 2t thiat skage to use thom all eithar. >

Thay are still constructing meaning.

oh yas, they ane consbructing meaning, bart It's just the varance.

it ks ane of the limitations of my study.

¥, bart then pou need bo actually define that cleary.

it ks ane of the limitations.

have made a paint here [in SP27°s notes for the meeting), why the precedent study task
reyiew s | 2 nok sure right now after the disoussion. Ry initial regponae bo that was, sy
are you not koo king at ithez kit thait ks not iwhuthee, Ehat ks ot oreaBive? And thatreally itis
about knowledge that they evolved out of reseanch and it is also hugely about their
embedded experience. Their respanse to a precedent is hugely different if we have visited
It, or somaething thery ane thinking abouk. Bt Is the stage we have been at with the second
years, particularty in ghe cusltural thing. | was thinking about ASPS and A5PAand then
wwhaemn you lock at the four key points that you pick out here it malkes a bit maore sense,
because they are nok the oreative and Inkulthoe bits 2t ol

wias directing the: study away from that because | am an architect and you waould really
need o be a psychalogist I you stared to bmeestigate that
That's what | mean, an awhul kot of this ks dght on the ousp thene, you know, when you
start io talk about metaphors that we use overy day and socclal semiotics. That is ightan
thez cusp of that aspect. But then If we procsed that it ks not so much about the iIntuitive
FESPONSE 35 3 oreative person or 3s 3 designer that it ks mone abowt your ressardh Eapout
process lapout- - constructed knosdedge, and it s also abowt what you mighe haee Enom
your |ife, then | would wander if 2l the modes are so relevant. Socme of them ane going ko
gat tried o
veah that's whak | was thinking at first. But the way thats « hut you see maybe It's because
yous have chosen research jdhasen the resies event to explore meaning-rmaking] it makes
sense beause whanaver | talk to them abowt precedents anahysic | sy that there s the
research sde of it, but they should aleo be parallel working.  They know thedr task at that
stage. They know their design they are third years. Inkuitively thay should b fitering out
irrebevancies. They should be making immediate parallel strands, connections with any
orecedont study. bo 3 task thew alregdy have in thelrmind of 3 desion study, vou see
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cause you do nok separate them oot 1t's this sort of layering. They are ressarndhing
samething &= a mature dasigner, or as a third- year shudent designer. If you are looking
thicagh precedents and you knos! what you are desigring, you know your site, you have
dona your site anabysis That's the intuithae part of the decign process. You ane
awstomati cally kooking at analysing precedents through the eyes of somebody who ks going
o diziigns somarthing on a particular die. And yow are srtomathcally in your design brief.
Yot are sketching and making references acrocs to your precedents. So, that |s the way |
s@ that the precedents are best used. That they are kept as a separate analytical tool for
certain reseanch ks, bt our students don't get-- espadally when thay get to third
year- = that is really when they should be making these connections o make mature
design decklons. They have already been in design studio. They have already got their
gite. They will be analysing thair site; o, all these comples byers of information ane
already caming inta their minds. So, thelr eyess = inkerms of bow they view this problem
willl ba, through the eyes of their analysis of their precedents. {¢ifferent kings of seeing)
ona hundred per cent the way multimedally.
s4ight nat be multimadally.
Ty | what you are talking about ‘irterest’. They [multimodal scholars) refer to this
idea of interesk and neally what they ane talkng abouwt is that a persan's interest is what
determines what they focus on

riterest ks more defined because thelr oesign process has aready started ini terms of the
prichbem, the function, yeah, but the interest? Maybe that's the word they §multi modal
schodars] e o desoribe this?

Looking for apportunities in the precedents; so, it's not |uwst Inberest, yeah interesk being
their motivation, kind of, of a thing yeah.
They hawe already visibed their site. Thay have already made not only intuithe |udgments,
but they would have done some: measured |udging. 50, they would have already done
that whilie they are researching thelr precadents. |f thay are reseanching their procedents
fram: a purely reseanch led analytical perspective without having the other- - ket's say they
hanne: no Information on the otier sides - buk sometimes (b divided ot - they waould
comas ot with a certain set of anadyses that would be

winuld be haping that will surface im the inteniess.
Y=, that would be the Inkeresting part. ¥ou see thatis whare the multimodal
communication comes through becauss really, and maybe at the third year- - often
undergraduate designars bevel- - so sometimes that cnly kicks ine = you ke to hope. Now |
kiniovar wilth some of cur fourth years some of them don’t dick in, buk you woald ke to
think that {thesy have that} scrt of real immersian in the nature of design, paraliel working
with all these comp ke des whil e in the deslgn process. You really don’t lonow what you
are doing [as designars'], but achally you da because you have alresdy done it befors
sevveral imes. That is the interesting part for that to click in then. Does it dick in third
year? Or in third year are they literally still seeing them as they ane just doing a precedent
shudy [disconnected from designing] that would be an inberesting question, ar interesking
finding, to know when that realiation kicks in.

That ks anly in the inberaction though.

That ks part of ik,

it's the crit structure- - woalddn't happen ke that withaut the critique sbructure.

But would it not be fair to say thak we do that to oursebres asreflective practithoners?
Mat ini the same way at all. 1tk ot instructive.  1E's just trial and esror.

But then what was Schan talking about? He was talking about Faring a consersation with
the: raterials of the situaticon.

Y=, yous do and as you go and as you maturs and are aut in practics you would have
conversations with yourself all the tme.

But ata shedent level thair response. -

<The tukor has a big roke to play in that.>

Theey ane the one whio are sort of nudging thelr understanding In this contest and that™s
what this iz aboart In that context.

That's the context | am operating in

S, pou ane also, kind of, in that sthabons - wherne pou wauld aleo be bboking at those
students’ saying samething and then they comect themselves or they say no actually |
meant this soe = it's about all those Bitke biks of interaciion,

ar thay might respond ta 5P1 whan she goes up and interacts with their presertation
materials. Dodng any ane af anything- = “do something in a model®s = “ch yeah | can see
now thatmaybe | nessched o consl der that™.

T difference s whare that interaction |5, that's really around the board that®s nat at the
reyiew orit. That's not the crit lewed = need to be mabure enough to kearn, from the ontical
elament of the crit in temns of their design. At the orit all they are worrled abouk k- -
They hawe worked hard. They hase sat up all night, and usually it s doing and it 152l on
thaz wall, and thay are vary defenakae. And sometimes that barier between actually
seing It as this reflecthee inkeractive thing only happens- - that doesn't necessarily ahways
Fappen at thie nedew.

Mo, it dossr't | apgres.
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That happens more at the ane to ane.
But what happens i the crit event may lead to that disousshan at one to one.
Witreart wee £addl @ sieocend n@:_.ulu:al,l,smerc soimee acticarni= = nio ot action. |s thene some
plece of comman ication, samse plece of mulkimodal medis that inthis process performs as
a link between the feadback and the student? I otherwwards, i there something that
you feed into and they take auk of = or they feed into and pou take ot of? Whereas if we
are talking about the wary this ks woerded, and the wary | have been thinking about it since |
farne: been reading it it's all on the shadents” side. 1t is what they dhoose to putup. 'What
theyy chennse to present. And much of Ik doesnt warke. Much of it [what the student puts
up) mizes the paint. 5o, s the bit that focuses on the enacting archtechuns and
arthiftertural meaning ks {it} the hit where thaose two come together with the choloe of the
medla; wherever that dholce of media allows the viewer or the feedback from the tutor
to plug inta i, you know, and then take something out of it and vice versa? Because a kot
of it might not do that. & kot of it bs just whoosh.

ko, absalutely, what you are saying ks absolutely commect.
&ind If that s the case then that |s the connection betessn meaning-making and bow they
choose to present it Part of it might be just what they say.

But the ernphasis- - rode then comes badk an the redesers in tenms of their imteractian
with it, becaie the student's whan they are presenking it- - it could be the middles of the
day and they could be tired and youw are kooking at them and youw have fifty million things
to sy, Somebody ele might have said something. B's how you interact with tham, or
thedr peers imteract with them.

wiuld say that ls a condision at the moment. 1kl am assumpilon. Buk say inthe
process of looking at mry analysk of them that becomes one of my major conclusions, |
woaild think that would be wery helpful to me as a teamn member and ma disseminating it
to you and the rest of the team.  And than raking declsions aboart horse we are going to
change, artransfanm, armodify, or refine the revies tocls that we use. That's the whole
paint of the research. Being able to explain the process ta the students ina different way;
20, that they understand itin a different way, so that ks there for them, the review, as a
pasitve resource in terms of the proosss.
& positive inkeracthe zone rather than what is usally thought of 25 a defenshwe space for
a lok of the students, because ik k ke a them and w=’ aone.  Because even if any of us
ware presenting about anything you automatically have 1o tallor ik bo your own anatomy
of doing a presentation. The interaction is veny different, wnless you put people
interacting ata higheer lowed, whether youw are presenting ata conference, or whan you are
presemting a paper. The interaction that is happening is very different. You are already at
anther level than the sitting arcand the table comversation that goes on

Form the assumption wouldn't be- - formethe assomption would be fihe] o poceite.
That that meaning could exist if the made was ust asuperiidal act, pusta communicafion
act. Ronly oreates andhbecdhural meaning when it provid es at mam ent far- -

<Butjuet letus oy they put apesentafon up, and they kave all #hemeaning, and their
diagramming. and their models, and they arepmszen tng it there i alot of meaning in
that Sometimes the dialogec communication thing only hap pers whenever they haent
presenited thedr meanings>

1 clidn’t meain just about thetutor. Lk if they do sometihing and hase ulilised their

o timio dal, wiatewer they havwe done nobody can understand wiat itis- - nob ody can
perceive it 35 aplece of andhitechure and sl they have used all the modes. Inomderfor
eracting an hiter wee or forardhtectural meaning 1o be there, what itkas to mean is
wiradeser they dha cme- - witaleser mode they dhooze to man fest thelr idea in ks cpables
of allorwing other people inta it and e owtof it {functional specialism of modesy visual
rnedia - literacy)

Bbvoltely, they say that ks about thesubooredous, so again | would sy there & 2 set of
s ptiores | have to identily anoun d this idea that we are operating- - becau e lam
operating in an alwolutely gpeddic contest and that ks something that as io be talked
abowit

And | suppase at that point- - with 2 kot of oreative e going on in terme of the project
sz e vee e Bt cour o mun i aton salll those differenitthings. Because i they are
eniterin g 5o mething eises - if they ane entering a com petition they are not e to gpeak
aboart it 5o, ol of $at kas o beine - And their final presentation that usally goes up in
thhdr e hibition at the end- - they Fave o captune thelr meaning without Fasin g o speak.
withile that's adifferent, that's a wery, you know, that's anather layer when you an
auiuaily phdt another meaning than through werbal m ean ing. m ove through other
methind = anid modes o f communication to be able 0 eoplain what you ame doing. And
then therels oommen s coming bade from the tutorsand there = that dalogues. Sa, that
only happers at those moments when the project is at those plvotal moments that we
defineas mong iton_.. that"sdiflerent than oth er shuation in #he process.
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CODE 22

MTEREST - W=AT GRABS
T=EIR ATTEMTION - W=AT
GRASE OUR ATTENTION
LMD WHYY «Interest - what

Sdultimodality —
riterest — hink to
zotial semiotic
atrani

This is one of the key companents of multimadal theory of social semiatic
communicatian as a starting paint for the meaning making process link to
Eress 20140

Thirk about how differetly we would percebe it, the revew in first year, where they ane
gheen a liskof precedents.  Thay are handad the bull ding. You Jusk ook ak that and they
g and | ool it wp and thesy say that or whatewer, and maybe they have got some bullding
site. Think of the difference of a sihuation where i has not been sbructured Bke that and
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grabs the 85Ps inbensst as
thaey st about the inibal
precedent study task

LU H

SPI:

SPI:

Ak

L1UH

something appears completely fram lefe field. Someone has achsally chosen something
that you can see hasn't been chosen by a research led process; if's come from somewhere
different. |s that part of hows =7 This is where | am struggling.

what you are sying ks right 5P2. There is a sirong likelihood this happens. That ks very
important ko me because | wank to know wiy did you go thene® Why did that grab your
attention® What was it about E7 You had a brief, i had directions in it What was it aboart
the Inkenpreting? Wihen you were deoonsbructing that brief for you rself what was it that
actually made you make the dedsion to foos on that ane?

wedl | am thinking about myself, If | see that In skudio, that”s when | would say to nryself
“wihoosh that's an intulthve deign deckslon®.

Yeah and part of ma loves that becawse ithas ta do with the conceptual Eyered approach.
They ane thinking thesy will design in a certain way, okay so the precedents are sort of heft
B's Inyour mind Inthe first place, what makes you notioe that this |s relesant

5o, |t bs ot a bad thing.

Bt ks almask ke the opposite of the four things that are hene; =0, Is ik that?

it's not really the opposite of them because within the theony, (t's probabby not in thene
[the information shaet], because it [s when you get inta the nitty gritty of the theorny; bul
it's this ldea that achually you could teach taenty peaple the mme group of Information
and ask them to give it badk bo you and they all focus on different aspects. of what you
taught thesm. And really what | am getting at s how did this happen? And how did they
then construck meaning?

The precedent study task review can be anything from a given preview of precedents.
There Is the website they are an, right through to something that shows someone is
actually right theough to the ather side and is now operating on that inbultive and creative
level. Ul sbudent A [askyear, that drove us insane, because she would not do what we
ashed her ta.

Shee wiould not follow any tmesframe or any process but on severall cocasions, something
just appeared and we went “woofl whene did that come from®™?

That's not a problem in this 5P2, that®s just- = all | need to do s find curt why did you go
there? Wiy could you not follow the brief? would be a question | might ask them.
wWihat's going to happen in this i ane of those thind years in this precedent process does
that?

1 want to know wivy did you gothere? | just need to know what prompted them to go
there. What was it about heir price experience that led them to actually make a dedsion
thait they waould go in thak direction.

Wit weas attractive abouk that directlon?

Yeah what shaped their decilon. Was it one of their shaping metaphors? was it
something to do withs = was it hade? Was it they saw something orwhat 5P1 was talking
about, they had all this ather work done?

and then it's about whak you were saying earier. It |s what people do with that
Iinformation then that makes a difference. There ks a ot to analyse there|

Hrex BS5=BE{}

lirex BE2-BE3

lrez BES=BE 7

Hirez BES=ET0

linz B72
linez BT

lirex B7E-B82

linez B24-B28

linez BSO=ES2

linex BO-B96

Hinex BSE-899

Hine S0E-303

lina 505
lina S07-909

Hinez 511913

CODE 23

SEASMING CLLALTY TYPES

LEATiiNg anc
transfanmation
contested nabure of
krovwledge
production—
different kinds of
learning valuec
differendly

surface versus deep design leaming - guality of the meaning making
relative to desigring process - fact that going through the mechanics of
deconstructing precedenis identifying architectural thinking, strategy and
mechanisms does not guarantee findings will be used appropriabely in
designing prooess s what my colleagues are putting fonwand and
samething we witrvess - but how true is this & it about surface versus deep
learning are they making the right connections can they see aoross the
designing process? - different perception of what meaning-making is anc
inwolves and different perceptions of what 15 valuable in berms of meaning
making in architecbural contest - surely decanstructing the precedents
hielps the student identity links between thinking conceptual approach,
Identify architectural strategy krked to that and the anchitechural
miechanisms used ba realise those strategies??

L1LH

AM:
SPI:

SPI:
L1UH

Exacthy] Plus, again, all of the things that 5P1 has raised because that (s part of the
context and the background to the: reseanche | am gaing to be ling abouk the: review
ewvent and | am going o be talking about the precedent stady. S0, | will have 1o explain to
ry readers that this i only one tiny bit of something that i much brger, and other things
can happen, but | am focusing on shat one ewent.

i that instance, thene will probably be different things when they are preparing for it, and
fwhenj they are getting the drasings and things together and they ane reading and
analysing, and when they ane actually communicating about them, for them. So, ke far
Instanoe, you are drasdng away at your boand, and you ane nice and relaxed, and youw are
thinking iin 2 particular mode, but onoe you are up thene [presenting during the revew
event] and you are communicating it, there is also the element of, you have forgatien
your weands, bt thene you have it in the drawings. Thene s that element which s to do
with acbually commundcating in a scany momend, and how you use the tools Incthat
Instanae, which ik very different to the preparti on process.

{(Inaudible segrment, everybady |5 speaking at once] .

That's the funny thing that's the diffierence. B you are looking ak them they could have all
theed r mudtim odial sbuff there, but it stll could be pregby rubbish, in berms of their findings.
¥ious llnerwy thary could be wsing all thedr stuff and they could be ewplaining this, and pointing
out maodels, and doing diagrams; buk actually, what they are actually doing may not be
leading inta, ar be the: right mowe inko what they are doing in thelr design process.

I suppose part of what | am doing Is, | will be looking at the achal artefacts.

But a lok of students cn put IEup thene and can talk through their methods of this, and
can be kooking at this, and thay hasre it all thare in termns of the communlcation sills, bath
drawing and thimgs; but achually, you know, | am just Sying, nat really going fonwand. s i
going ta make meaning i kerm s of their design process?

Is that not about the: constraints pou ane kalkdng abowt?

Taah it ks barts «

Tahe that scenario, becasce it s an important soenario. What normally happens in that
scenaria, in the reviesw process, s that we inbennene, you might go up to any ane of those
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RM:

AMA:

artefacts to explain, for example, that wiat you [the student] have written, that ik nat
analysks that ik desoription.  #&ind that maybe you [the shedent] needed bo alter the
drawing this wary, and you might takie your pen and you might show them, That s very
important ko me as well because that ks whak | am actually looking at, thatinteractkan
between you and them, ks actually wiat helps them to change, by thinkdng abouwt what it
Is= = what they thought thay were leaming.

5o, the analysis you are Invoheed in after the review process then, that's when the
intervews are happening.

Fos, afterwands.

after you have locked at the redew?

wiedl, | am filming the resiow process.

5o, thelr interview process, then, s a reflective consld eration of how the revies went and
what they were going to put in placs to mowe: It forwand?

Exactiy] Welll It's 2 series of guestions abaut haw they approached the sk, How they
actually constructed the materials [presertation artefacts] and how the achual process of
thes reviaw wenit ¥

But the lnarning out of it wou ses, the meaning making, how did that process then affect
things, because that ks the big thing® That's part of the anakysis. That's the next big plece.
Horw could that help them mowve Boreand their designi?

T, | am asking questons about that.

I it amvything about the value of what they are leaming?

Ma |am nat abowt that. § am mapping the: meaning-making process. Buk | am after the
performative aspacts falzal.

Mo there (s no guarambes. You oould acbually anakyse precedents really well Youw could
uncower all the design language. Wou could oreate your frameworkc. But there is still no
guaranbee that what pou produce at the end [of the decigning prooecs] (s at the right losel
Wa because the inbuitive creative part s not part of that process. The inbuithve creathee
part ks over here |using hands to show distance]. This s a2 reseanch tash.

Sew, weell, the sum of the parts does not add wp to the whale. | remember that big
discussion with {External Client &) 1f you deconstruct something so ridh you will find that
e inoany phece of it all the: soms do not add sp o what the whole k. The whiolie (ssoe (s
usually musch biggar- - ar it can bz rasch less. That you can aralyse and deconstruct
samething sa rich that actualty you miss the actual creative leap that people actually make
in the design process thak comes from the teaching. 5o, that is another huge disoussion
But there ane twa schoals of thought abowet that [refering to flash of iInapiration versus
eipertses devel oped cvwer time and exparienoe contivoum].

But that ks inferesting.  There are tea schooks of thaught about this and 1'd say the me
for us around this table- - and really arcund the table in termre of how we teadh thesa
shucents and what we ask of them achally. #&nd | think there should be rocm for that
fing | doar't think we should alll be speaking from the same: page anywary. &nd | think that
yois adapt how you teach to different students in terms of what thelr neecs are 30 well
Becauss yau know that some studerts nesd to have more research ko the biks, wiills
otiher siudents ane already sesing the bigger picture and they are already kookdng at i an
anaother level. A< an academic, as a professional, you @n read your shedents, o a certain
aitart, If you know them by the Bime they get to thind and fourth year, in termres of what
thay need. ‘Where the gaps would be and whene they need to foous 2= well. So, there are
@ lot af layers come into this from a teadhing perspectie.

e, and | Ehink that i why we Fave absays recognised wiy the team k& so valuahble, for
tha reason.

¥ex, | agres, here and Incompanies, all teaching teams hawve ko have a mixhore of people
that hring |t together, and then the student wins out. That's a result of a good team.
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COCE 29

REFLECTING, REWIEW NG
AMD REFIMING AFTER
REVIEWS - REFLECTWVE
CONVERSATION WWT= SELF
AND OTHERE AFTER
REVIEWY EVENT

Multimodality -
learning - oritical
reflecion

Thiz code has to do with reflecting, reviewing and refining ones thinking
and behawicur as part of the meaning-making process - spoke 1o the AZF
about this in interdmes

M you think about it we st with shudents and talk o them about [t after thelr rmdes.
Some of them: don’t really haar what you ane saying [in the: orit event] and also the ackual
action paints you are trying to make they actually don't hear them because- -
<They don't lisben >

They themsalves miss cut on Ehings you may hase spoken to them about on the board
unbess they have people Bstening in. Sa, that ks whak | was saying about ackually standing
up in fronk of people in the review. Think about how masch there s blank abaut thak
process (tself which would ghve very different information. So, If it ks dlsar- - | know you
fharre 2 really limibed tirme for what pou have ko doe = 5o what you sy you have donss s,
really, define the parameters to Hmik what you ane doing here. That this (s.only a certain
stage that this ks ak, you know. And setting aut all the other parts of the oiteria that
woaild ba different, if you are standing in frontof your peers and a revies group than it
woalld be betwes n com manicating using maltimodal and geiting anchitectural meaning
between me and you sitting around the board. 1t's stll information but it s onlly beteesn
o of L.

ez 1213-1215

e 1237
e 12751230

Figurel6: Staff Focus Group
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QOuestionnaire Responses and Analysis

Appendix 1B: Questionnaire Matrices

OUESTIONMAIRE
PART & Factual Infarmaticn PARTE | Walues and Beliefs
AL &l LE] a1 az az 3L aL 3b ADDITIGHAL
COMPMENTE
Learming Style walues - lile walues - architectural impact al life and architectural | indo about preparation far general info about percepticns
walues on architectural stuches | reviews generalky of rEvicw process experences
s this about agency over bme
i whak Whial is Mabes D ribe yourself as a learmer Tell me about the walues that Tedl me about the architechural | Describe the ways you think Siubbres imas much detad as Tedl me about your revies
wEar your Phrase proide any im as much detall as possible are most impsriant o you in walues thiat undenpin your bath sets of values (kfe and you can haw you prepare for PROCESS eXpEnancEs during
were you | paticraliby? | additicral faciual your life generally |for archiftectural wiork (far architectural) inform and tha review process indesign your time here as an
barm? indormatiaon sbout caample, how pecple should example, what kind of influenoe how you go about shudio {2.g. the decisian archiftectural shudent {e.g. the
your backgraund behmwe towarnds ane anather) CHERIETRET A0E o) your sEucies as an raking arounc, ans things yau enjoy, the positives,
you think may have architectural sbudent censtruction of, your the negatiees, the bmpact of
2 bearing on your representation materals the feedback fram your peers
appraach o your including 20 ared 20 artefacts) an: 1L1:r:dr.;n [T
archiftectural studies understanding}
inthis bow:
ASPOL 24 1003 rish nathing adoed fwe abaays really anjoyed my i lifz in genaral, rry valuas iy architectural approach sath walues are definitely appircach thee cesign process, | The eves procass isa mised e COiTimeEnk

education, fram primary
school to college and hawe

el i vasrlous areas in i
throughaout this Bme
compared to obhar actvites. |
ithink thils Fias developed rmy
approach ta kearming ina
major way. | always try to
fully understand my tasks so |
can be abde to fuly approach it
with a complete kmowledge of
what needs ta be done. 1 do
think, thaugh, that | cam
become very disappointed in
my parformancs in tasks §1
do somathing wrong or have
misunderstocd what necdod
to be done. Besearching tasks
ks 2 go o L5t step for me in
the beginning atthough 1 da
sometimes sruggle to
complately synthesise 2l the

indformatian | find and | think
this may be wiat can
sometimes make me feal

disappointed in my
performance. Howaver, with
this base knowledge, I esually

do a lot of contemplating amd
thinking on the task and how

tthez Infia can be aj

Anativer element of
mie & & leamer |5 that 1

don"t understand scenething |
B o ask questions. |

procrastinate il | feel the
pressure to get sheff done. Buk
generally, 've abeays loved
eaming and acguinng mew
inowledge since | was wery

young

2 varied and rumerous
most like anpone. One of my
majar anes ks oyadty. |da
think that this attibude to
relatcnships (famibytriends
et ] s very impartant. | think

|atthough lke anyone, |
can struggle with this
sometimes). Dedicatlon ta
whak you wank to do, and the
ahility to finish scmething
that I"vo started. When | ctart
samething, |wank to finish it
o rryy best abiliky, and 1am
usually disappodrted If ) didn't
appiky myself b my best
abilitke=. | would say thak | am

compatiting, both with myself
and with othars. [tz nat that

wank to be 3 champdon above
all glse but that | waat to
excesd my own standards and
be the best | can be. To be
respaciod for my
achievements, | bellews

ci showld be earned
Individuals, that their

samithing to be aspire
to, rather than having to
respect something that kas no
bimsls or evidence to baeck i up
2% cradible. | think that
respect and befing courteows

are different, by giving yoar
soat P 1o somsan @ who

needs it, or holding the door
apen for someone or simply
saying hello to peop be you pass
on the street, |s just belng a
nbce and kind person

aned designs | valse oreating
spaces for people, so that the
RSETS are aheays at the
forefront of everything baing
done, and ewery dacision
being made. | also recantly
tavre become more and miane
conoemied with creating
sustalnable and eco-friendly
designs that elevate the users
experienoe but alsa helps with
aurangaing anslaught of
ermvironmental constraings and
prohlems. The use of narbaral
materkads hias been a major
decizion | have made In most
wof mery desipn tasks in Bght of
this. Light and space are ather
key walues | have Inomy
arthiftecture. The ahility to

Allthecigh
recognise that this may not
alwiarys b a possibllity for
cesign probbems whene
criterial and nesecs dictate. |

aleo stonr more towards
creating an artefact that

warks bn harmosy with tts
comtaut rathar than in
condrast. |walwe the
simpdictty and efegamce of
this. Creating amchitecture
that works with the site and
s confewt Is alsa important o
me. fora plece to work &
meeds to consider (b
ervironmient and oulbure
sumcunding it

Inter-nel ated wheen Ik comes to
going about my studies as an
archiftectural studenk. Wy
walses i my porsomalfgenoral
Be like dedication, respect,
ompothveness,

cowrteoasness definitaly
brflmence: how | go absout my
leaeming. | iry to complete
tasks to my full autents, to my
full capabliities and become
Irritaked If | don't. |ty harder

o bz

But | also |k to think that | am
kind and oourbeous to athers, |
fry o help when needed or

wanked and | try 1o inderact in
a wary that doesn't ook down
an athers or create temskons in
the college environmendt. The
archiftectural walues infianm
and influence my approaich to

harm the environment and
thee usars, something that can
stand tho test of tima. These
all influence how | appraach
the problems, whens | look for

pracedentsfwhy | choose
theernfwdy | choose shrategies,
materials, construction farm
et

firstly by fully comprohansing
whiart s nesded for the revlew

and making a list of artefacts

needad for the Then

bagin any representation, |
spand time dolng research
and mobes. With thase
s,

Then begin to
determine the bast way to
represent those findings
whither
diagrams/sketchos et et

WiteEn | e
| da each

separatady and then combine
them into the fisal 20430
n. | bk to

tend to lock at things in a
whder vigwpaint and then
focus om the smaller dotas. |

=0
eaich can b read easily.

bag for me. | am gl for the
opportun bty bo recelve
consbnscbhee oiticksm on mig
wwork, 50 | can Improwe each
tima | do something. And
understand that itls
proparation fesr us as sbudents
o bsz able to express our ideas
In @ coherent way to people in
thee fusture unsder pressured
arvironmssnts. This does
Imiprave my presentation skdlls
for the future and halps me
work on nod takdng osticem
personally but s a way to only
push myself and mry wark to
greater helghts. | do think
that there should be an equal
amount of formal reviews to
Bes formnial crits in studio. The
formal rewlews help us in the
wry | have sald earlber and the
less formal crit is an exsker
platform to develop pour
schemes ina less pressured
ernviranmest whare you feel
muore comfortable to ewpress
your |deas viapoins feomies
waithout tne audence that
usually comes with reviews.

aidched

Figurel?

: Questionnaire ASPQ1 Response
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AMALYSIS

Camiments
st
reading’

Zacond
reading’

Maotes to self
A numiber of habits of expectat on {Meziros, 1991, p.1) and ar
metapharical turms of phrase are evident in A7 15 |ang other
partizipanis) responses in the questonnaine Incicating perhaps
habltuated ways of thinking and doing generally (in 2 meaning
raking sensel and s an architectural student in terms of learning
using our meaning making expenenoes b guice fubure action
constibutes leamming {Meziraw, 1991, p.1| - Habits of expectation
(Mtezinoe, 1891, pol) - link bo meaning schemes and perspectives
(Mlezinoe, 1991, po1-2 meaning schames = habiivated
capectations, meaning perspectives averarching baliefs, theories,
goal erientaticns, familar rales — student teacher, parent child
{Mezinow, 1591, p.1-3)— many of our meaning perspectives ane
taken an board wa what Mezdraw (18952, p.3) cals “oultural
assdrmilation”. We oo howeser karm others deliberately ard
sametimes undndentianally such as sterectypical beleds about
what it mears 1o be fernake or rale for example. Dur meaning
perspectives generate the criteria ar guidelines on which we base
our interpretations and we project the qualities of these
categories or what Mezinoe (1931} calls “symbaol systems (p.3)
onta the things or ewents we esperience p.3j— thus our meaning
scheres ard perspectives affect and limnit what we learn (p3)

vink to literature — Mezirow, 1931; Stein and Mewfield, 2006,
Lakodf and Johnson, 1980

ASPLs responses in the questionnadre suggest that she
Incorporates a number af cifferent but related mataphorcal
comcepts [Lakotf and Pohnson, 1980, p.1-5) thar sbructure fier
eueryday activities on a personal and student lesel

serformance and competitban mekaphors — domibnates
ASPLs thinking abowt and bebaviours in sbudio and
resiEw scenancs — exceed own standards, enceling,
winning....

Passibly mamy of the: things she dioes when she s constructing bier
thinking 2= a respores as student relates tothe idea that she s
performing and or competing — against self and others = she ues

ords assoclated with performing — excelling, platform, exceeding
oW sTancards...

Other metaphars that ane possibly surfacing include

Time is Money metaphor — eaming respect - link to
paver anc agency — stand the test of time

Crirne scene/buliding meztaphar [fonatruching
ewidence| metaphor linked to constructive approadh to
lzarning — evidence based to be credibde cocisian
making and feedback emphasises - researching
Ehopping metaphor = mied bag ne neviews

1 is Lakalf and Johnson's (1980) view metaphors are
amnipresent/inescapable persistenit in ever- day life g2 and can
be found in our language [talking, wisual media), thoughts (mental
and wisual reasoning | and actions fwhat we co| - they daim our
conceptual systems underpmning our thoughts and acticns
prirnarily embody metaphorical characteristics {p.3). This rmeans
mitapharis invelved in our thinking |human thaught processes
are metaphorical = p.5), expenences and our actions

AL the research site, arguably, we promabe a collaboratee,
performative, constructhee and problens soling paradigm |other
colleges may have structures thelr sub odture [CoP)in terms aof
competitian and individualsm..

Fighly motivated student with
Fiigh expectations aof self which
works against her f she
recenes orbcal comment
rescarch one ol her sbremgths
as Is understanding, analysing
ard synihesising - appdying
rnore difficult: performance
orkented |metaphor for this
atudenti

Boyalty, dedication, respect,
finish whiat Is started, exceed
own standards, respect has to
b earned, evidence based
credible bahaviour, courtacus

designing for

ndlvidual peophs ard their
needs and comfort. Then
beng sustainable and eco
friendly in designs to address
all peoples and! mrind the
planet - wsing ratural maderials
sustanably. Health and wel
beng - ight and space
wiorking i harmeny with
context = all linked 1o progect
brief

states personal walues
wnderpin ond drive the ways
she goes about learning an the
programme - influences
lgerlity as designer aka
respectiul and helpful - athers
erwironment.... Alvways take
WSET into account not foous on
aesthetics - =omething that
daes net harm the
ermironment can stand the
test af time - influences
sirategies, materials, raking
architecture

i @ wery dear
refleckive

and critical = thinks about
audierice - mowes Fram the
macre inba micro - uses text
and wisual modes to explan
thirking - to do with reles
foous though & onown
PrOCEss

GOELR THROUGH A SET OF
ESTEPS = M™CULCATED
PROTOCOLMETHOD

constructive metaphar 1o oo
with revizw process and
comments about work - pet to
graater helghts - so up is gooc
as a mataphor - chimhing
Figheer - Lsing platform again
sense af dirnbing ascending
clirnbing metaphor - platiorms
im the ascent

Lesarmier atiributes

Erjpoys being educates ard
learning

Meeds to understand — clarikty
— GRIESHCmE

Competithe and performanoe
arentes — linked to oultural
and irestitutianal and rational
agenca — education |5
perormance arended

Daibng well - excelling is
imiportant

aesearching to find out so she
can uncerstand and excel first
shep — vabues investization

ank to litorature — Meziraw,
1591 Bein and Newlield,
2006; Lakaolf and Johnsan,
1250

Porsonal values

Puts forward tha vew that
peaple hawve a nurber of
walues

Loyalty is a key value

Fespoect — ineating poople Row
wou wiould like 1o be treated
Dasclcatiion and tenadty -
finish what you start
Campetithe with self and
otfers — using wand chamgian
i pas itive seEnse — best you
can b — exceed oW
stancarcs — constarthy
improving comgetitlan and
pedormance metaphars)
Sespect —has bo be earnos -
lcakes for role models
aspratianyinspiration {money
I peorves maataphor —
connasCtion 1o posser? — link to

literature) — ceckon making
Fias to b avidenoe based

forima soEme) ronstnect
evldence motaphar] — link to
Lakcdl ani Jahrson, 1980;
‘axirow, 1991

Architectural values
Forernast — taldng the user
Indo account underpire design
decisian making— other
ofiented

=assibly as result of ourment
project focused an generating
sustainable and eoo-friendly
archiftecture —mind cur
afironmient

nterested in provding
aptirrum lighting: conditicons
and apen space — healthy
living {part of discowrse ko do
with sooal housngl — s it
accepted on face wvalue?
Sreders to work in harmny
with rather thian in contrast ta
conioet [architecture that siks
Init anid works with sibe)
ansthetic — simplicity and
slegance

Uzes archibechural termdna o gy
gerarally anc that associabed
with current project — |dechogy
translated into anchitectural
sirabegy dnked to architectura
devices — open space for
Instance- optimising lighting
congitkans — impact calm

mpact af bath set of values an
archiftectural shudbes

Perzonal values influence and
shape the ways A5P1 goes
about her studies and interacts
with her peers and tutors
Doz eer ket — weorks hard —
Motivated by eeceling and
galning the raspect of her
twtors and paers —oomipebtiee
- compares achiovem ants with
others - performance anc
winning’ importanty
PO, Strves To be kind
and courteaus ko othors at the
zame time — help others oet
wihed are struggling
{ecdlaboratiee and respectful
to those struggling)

‘wWanls tocreabe desgns that
da not harm the enlranment
or the user — stand the test of
e ilink bo researdh —
edldence based conclusions)

Process asscoiated with ooing
thez procedent study bask and
constructing the message that
constibutes her presentatbion
sheets — part of crchestrated
ersem b

Follows a Protoood

Meeds to understand what she
I bedng asked to oo first

T shie frames the problem
what does she nesed 1o do to
address the task far the
review?

Sreaks the job down inko a
rrumbser of smalker tagks
Resparches and makes notes —
texiual and visual (came out of
imterdss — bink)

Thien eatracts what she
considers key infarmation
{Inkerest — what grabs her
attention and wivg ! 15 it linked
o e’ i brief or research
or btk — basthi — link 1o
mulbrnadaliby lteraturs)
Miowes from the macra ta the
micro

Makes delberate decsions
abaout b the architectural
message should be
constructed and comeeyed —
thinking about different
audienices not |usk thase with
Insider knowledge - using
warkety af cifferent 20 and 30
wisual and texbual media— link
1o liberature about functicnal
specialems of each mode
Thirds purpos efully about
layaut af mesdis on
presentation sheet — taught
about this aspect of
architectural commundcation,
meaning making in
architectural representation
rodules as vwel as studio—
lirk o litErature — how much
of the process (s 'leannt’ o
miuch innate?

Perspectiie on the review
ewents — formral and informal

Wimss thes review procss asa
mixed bag
{shoppingfroratnacting
miztaphar— tes into educatian
a5 procucthve anda
pedormance arended?) — link
1o literature

Sregaration for and simubkian
aof what happens in
pressurised real e practice
scenark [sees architectural
practics as being stressiul and
prossursed based an
eaperienoes of programme?)
Oipportunites to practice
chealing with: crikicism.
Lacooplance critlcsm & part
ard parcel of waorking as a
desigrer )

Way of mathating self o
caing better

Thiriks there should b= an
exjual balance between formal
ared irdormal crits (kalancing
act - perfarmance metaphar]
rifcrmral easier platform
§sbage) and he=s pressure
{performance metaphor)

Figurel8: Questionnaire ASPQ1 Analysis
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DUESTIOMNNAIRE

towsm. Wenk to
Grammar school
b | middkes class
ermironmment and
et b win ezl iy
{Red brick). Parenks
bath professonad
middle class. Mother
Dandski
physicrtiera plst,
Fathier a Capiain i
merchant nawy. Hence
away a greak desl and
therafore sclence
element of education
paor. Had 3 flare for
arts amd creativiby.
Spaent mast of my
canzer either in
fashion induesbry ar
toutile interior sector.
Both parents
encouraged the arts
and appreciation of
thaaem (nall foams.
Dadfin e influenoe
fram: Scandinayia and
travelling to very
differant countries
and cubbures s bhad 2
Fuge influence.

passible, - maybe (s 3 tactls
gualkity® | prefer ta have a
freand out with 2 lbechune oo that
It can be referred back to aka
laker stage, make notes on ik
gic. | also like the idea of
haring amd O and A quiz after a
particular topic — that way
more of the information could
be retalned. | have become
wispd o rey ks rore nomy
third year. It is what it k- no
ong can gat me and | know
that evan |f | have anather
dayfweek | will never be ready
— and |nsrariably the printer
elther auk af ink, or something
ab thie end goescould go
wrong. | believe that everyone

should be treated with respect

and find that I'm @ whan
someone s belittled In front of
a peir group = | think there ane
wiays and means of getting a
paint acress without ridicules —
think that it appsars that in
archiltectural schoaks in the
past, and possibly in praciice,
that abuse ha< and poasibly ik

still systomic. | have
encountered this in the textile

Indusiry and it s most
demoralizing!

ane prying imbo my
busimess and it is of great
Imiportarce to treat
everyons in all walks of Efe
with the same respect as
one would hope that they
weilll treat yom. | belimve
thiz chould be the cace
bebyeen skudent and tutor
also (mavbe if's a matune
shedent stance? ).
Friendship (s of utmast
Imiportance —more sobhan
family In maost

chrcumstances. Sharkng amd
being part of & teaem i an
Iimportant part of e and
sometimas both in a class
ervronment and certainly
In a waorkdng office/studia
taam work = essential o
getting a good |ob done an
time.

matimre. Integrity to the ste,
ermironmient, sustainability
ared humnaen wellbaing woulc
be essential featunes when
designing. (Natural) light,
tactile natwal materlals as
opposed to man: made ones
woaild be 3 key Bactor. Fuhsre
proofing and simpde
{penerally geometric forms)
waould be employed. | would
certainly re=wisit my
Scandinavian miinl malist
OO in 3 grEat many o ses
and fawvour lapanese design
also (possibly a throw-back ko
grovwing up in a housas hold
wiith orksrtal artefacts). |
wowild also (hawing lived in
Landion for nurmenous years
without aukdocor space} be
acutely comsciows that even a
postage stamp of an outside
@ s invaluable ta the
peyche of a hurman being and
therefiore | Ery to imroduce
this inte my design. Mayhe
this also influences the open
plan design strategy? And
attenton o views?

persanal and professional
Influences, this has had a
Fruge influence on how | go
about Ay studies. | am nod
oure whather it is best to
e 2 Blank Gansras, wieEn
wou start cut on this course
because mayhe you would be
apen to & wider rangs of
interpretations. | think it
wowild be very diffioult ta
Ignoee my core personal and
archiftectural walues ana
design unethically, Le. just
for money. Al as land
becomies scancer it ks
profoundly impartant to
create buildings thart will still
be enjjoyed by future
genaratksns and that are not
just fornow. | actually think
that it ks almask immoral ta
praduce bad architecture. |
suppose coming from this
peErspecthve makes me mone
critical of cne’s own design
but vy worst fiear ks going
theough the whole design
process and realiing that rot
only is the design medioone
but percehed as actually
poor.

present. | wish | had greater
draming skills and photeahaop
gl zo that 2 wider
sedection of oreative:
alements could be used
during the preseniation. This
Iz the first tinre that | have
Comse b 3 subject marter
wwhere | never feed guite
prepared. This b becaume so
many reew Shills are neguined
Le. drawing, modelling, etc.
Under narmal crcumstances
WOUE Can gAuge a time=ocale for
preparaiion buk this s not
the caza In Ehils subject. Itis
formidable and there are so
many wide-ranging moduiles
that need to be covered in
quite In-depth detall. Alsa,
0 matter how mudh
planmning takex place you ren
out of teme and fall dhart o
your owm hopes and
aspirations as ta bow the
prasamtathon will go

particularty on the
morningfaftemoon of the
ewent. | feel nosonze of
compatition, as really, | am
daing zoleby for el and
just hiope that it goes “alright
on tho night™. | obyiously
erijoy the posithee feedhack
and if somecne particularky
complements me on my
drawingsfart work — HUGE1
Particularky as | came: ta this
area with zero [0 shdlls. The
niegatives are if someone sk
geis a bad crit altinough |
welcome criickem myself and
ry and se the podthees
from: ehiz — the kubors are
more inorsdedgeable and
raftumally we can only gain
from ghis. | think note taking
Is Impartant because whilsk
you are “om stage” you can't
take it all in so it Is good 1o

b ablie ko re-cap when it s
all over. Reviews though
strossful ame important 2
more af this type of thing
appears to be taking jplace in
thae winrking: enainom maent
theerefiore you will eel less
Inkilbited later on in the waork
phce.

PART & Factual Infarmation 2ART | Walues and Beliefs
3
AL L] &3 3l az 33 3L a5 36 AODITIGHAL
COMPENTE
earming Style walues - life walues - architectural impact af life and indo about preparation for genaral infio about
architectural walues on reviews generally peErceptions of reves
architectural studies - 15 this Profnss ENpENCEs Over
Akt agency Tz
i whak Whal is Hates Describe yourself as a leamer Tell me about the values Tell me abouwt the Describe the wags you think Outhne i as much detad as Tell me abouwt your neview
WEar your Sloase provide any i as misch detail as possible that are most irpartant ta archimectural walues that bath sets of walues (ife ard wou can how you prepane for process expenemces during
were ¥ | matiorality? | additioral factual wols i your Ide genenally underpin your archineciumal architectural) infarm and Thes rEviey process inodesgn your tBme here as an
barn? information about {fer exammple, how people work {for example, what kind | influence how you go about atudia {2, g. the Scizian archiectural shudent {e.5.
your background you should behave towards ore | ©OF designer ane you?) WOUF stucies as an making around, anc thez things you enjay, the
think may have a anaitkier] architectural student construction of, your pasitves, the negatives, the
bearing on paur representaton materals impact of the feeckack from
appraach ta your ircluding 20 ared 2D your peers and tubors on
architecheal shdles in artefacts) your understanding)
1his b
ASPO2 5= | 1954 aritish Som in a small Brought up hefore digital age Integrity, trustworthiness By arch tertural valises are A5 a matune shidert with 2 try and resaarch how other think the thing | enjoy the na comiment added
proincial seaside henoe will go bo the ook If Is paramount. | dislibe any | shmilar to those of a persenal | wide range of very different architectural schools best is the camamaderis

Figurel9: QuestionnairdSPQ2 Response
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AMALYSIS

Apcitional facis

Camment
first
reading

Zgoond
reading

Maotes to self

shates thanking and doing
gererally linked to prics
educabional and work kife
expariences — foruses on
negative aspects of managing
learning i this specific conbest
= lack of contral ceer
outcomes, out of her depth
Sieewer, what she bs saging in
Fvr responises sUgRests that
many factars ‘outside her
contral’ are making life dffioul
im this learnirg el ronmaenit
including back of neces=airy skl
—nat learning fast encughd not
managing time so that she gets
o practicoe encugh?

Uses strong negathoe language

Aritish rmature student
b alrendy has an
undergracuate degres
weorked for number of
wears in the teatile
industry - seanbed to
learn hioaw bo capress
creative doe of
personality - ars
walued in family life
trawed has had a big
Iripact an perspective

Qider student and although
stating prefers books in
practice that is raot what
hiappens because of difficulties
with managing the tasks within
given time frame - needs morne
tme ko absork things = resors
o wirg the digital
ermwironrent bt lmited i
wihat searching lor does not
comes up irmmediabely - 1ssue
arnund managing the leanming
effwironEnt - reacts
miegatively to ontical comment
that & percewed o be
delvered ina negativie or
AFRress e ranner

integrity, trustworthiness,
diskke af prying into
personal business, respect
for all from ewery walk of
lifie, friendship, sharing,
working within tear,

integry to the site,
armdronent, sustairable
practices, ard Fuman well
berng esserdial teabtures of
er ceigning - e of natural
light, materials with tactile
quabties- influenoed
Scardinadan rocts
minimalist also influsnced by
arent - need for autdoor
sparefoutooar views
because Ivec without
niegative influence on human
psychie

states personal salues
developed and formaed
during price lilfe, study and
work Experienoes undenpin
ardd drive the ways she goes
about learning and making
archimeciure - ethical
approach key, not just for
money, future procfing, fear
al her designs being
PEMOEED a5 Maoone) poor

Do ot answer the
quistisn directhy- searches
riore broadly than the
programime to think abouk
Feaw 1o prosent at revksss

as a mature shudent having
1o deal with not being in
contral - out of cepth nat
prepared - diffioulby
mmanaging the taking on of all
tha rrauttifaceted aspects of
what it means 1o learn 1o
rriake architecture - tirme &
big isswe - mot comfortable or
shilled at using the wice
warkety af multimodal
resources awallable and
capectes

camaradens - callabarative
metaphar - s are all inthits
together - performance
rnetaptear - all righit om thae
rigghst - o stage

o describe (hit out?) <things
break doswn, ridicule, belittling,
systemic abuse — does not
stabe exiplicthy but is possibly
iriplying that there k& a
miegat e ensdronment
aperating an the programme —
hiftting out?

Doemn't Fiae the skdils (wihy? s
it thiat sha believes she has nat
Been faught these ar given
enaugh bime and space ta
develop and practice?)

Do nat like being cut of
comfort rone - nat performing
o oo eapectaticrss

Meeds concrete and tangibds
learning resources

s this about not taking
msponcibility for own
Beaamdng ¥ — unirzal

eupedations? Performance
sz 1 — v o doing well —
threshalds of learning? Link ta
Himraturse

Emnphasises
professional middk:
clas Background — i
thisasignal a
confidence issue?

Performance metaphar
{nagative connatations}-
daminates A5P2s thinking
about and behad curs in studio
and revies scenanas — all right
an i night, on stage —

reviews stressful events —

Jungle metaphor [regative
conmoiatians) — ra one can eat
me- survival af the fitbe<t- lack

of respect -systemic abuse

Team metaphar — teamwork,
camaradene, colaborative

ASPI5 responscs im
the guestonnaine
suggest that she
Incorporabes a
number of juta
pasibicnied
metaphoical
comcepts (LakaH and
Jominscen, 1980, p. 05|
that struchune her
everyday activties an
3 perscrial anc
sheoent lesel

working, all in this together
gmainly with peers| though
states showld be betvaeen
shudent and wtor aka

Learrier atiributos

i Fighesr education pricr ta
digital age - is this where some
of the difficulty les in
ranagng cigital leaming
erwronment — practice tene
Ukes concrete and tangible
rescurces and approaches 1o
learning and intermalising
kncsledge = handouts, G4
sessions

=as got used bo reviEws — no
ang Lan eat me (unghe
rnEtapdtear' j

Difticultios managing time and
college resounces which wiews
as being problemiatic = not
amough tmes, machénsery
breais down, somathing going
wrong @i, = indicative ol
descomifibure or too high
cxpectations of solf as mature
learners — link to libemature
Belves ovemyones should be
troated with respect in learming
genarally and in leanning
ermdronment — uses strong
language against — belntling.
ricicule, systemic abuse in
architectural educatian —
niegatioe vies of how -]
academics interact with
shudents on the progm mme at
research site? — nat respactful
ak timies - iImpact -
demaoralicing - Ageancy ESsug
here — needs ko fesd in combrol
that she can manage her
lzarning emircrment in 3 way
that suits her values and
perform in conformity with her
expactations — kading to
negathve cutlook, blame, fear,
frustration... Bnk to kerature —
| have talked about these
factars in introduction -

feelings of disempaowenment

Porzonal values

Care values that are
important to ASF2 indude
Indegrity, tnestbworthiness,
privacy, respect, friendship,
sharing, and warking
collaboratively in 2 team -
esnential to getting work
dani

Architectural values
ritegrity to site,

i rondEnt,

Zustainable pracboes
Human wall-being

dse of and manipulating
riatural ight

Simple geometries

Use of materials with tactile
quakties

Scardinadan and Orientad
influence

Qpen planning

dpen space and views linked
o haealth amd weell -being

Uses archibechural
terminclogy generally and
that asodated wath osmens
propesct — mibied lst— skrategy
and dewloes — what, and haw
and why In somes instances

At the research site,
arguably, we promate a
collaborative. performative,

onsiructhse and probibems
zalving parasdigr {other
colleges may have strechures
thasdr sub ouhure [CaPyin
terms of compettion ang
indreldualisme... This doas not
appear bo be A5P3s
perception of what she s
expariendng and witnessing
— Is hier wiew codoasred by har
i niegative fealings?

mpact af baoth set of values
an architechural studies

<oy thing l= that A5P2 is ol
thee v haer prioe higher
educational amd working
euaparicnies shaping hor as
an architectural learner in
thes research sibe — orives
Feaw sz learns, hosw she
makes architeciure
Jrawing on both personal
ardd archinectural values
Architectural response neacs
o be ethical, future proofed,
Bizgest fear k that of her
architecture being perceived
a5 medencre ar poor becavse
that k what shie considers
bmimeoral (goes agalnst core
witliss |

AroLEss

Rather than answeer this
cqueston directly ASF
FESEONS Mone ek rsally —
speaking cut of her negative
feelings or lack of agency?
Zesparches — how ather
schook present

Foouses inoon her perceived
lack of skill - partkcularky in
hez vizual media anal ogue
aned cigitad enw ronmeet
Tupresses view naver feck
prepared — ot of her
comiort rone ¥ Was b exber
i heer previous degree? Cut
ot her depth? s that becauss
learning to rake architecture
Is o rmulti-layyered and
multifaceted? — need 1o link
o literature

Learming it all ks formidable -
20 many ries skilks o leann
Qig rmianaging tme ssue

But wiouwld having 2l the skills
sdbve her perfomance
Is=ues? Dasigning
judigements !

st in controd — caneat
predict or contral how thi
prezentation will go — Esue
with anticipating? - FEAR

Pergpecthne on the redew
awents — formral and infarmal

Zrpoys getting ready for the
event - focus on the foolings
of camaraderie

reels no sense of
competitan — yet negative
about ber performanos? —
sargs self-oriented

Likies puosithve reindoroement
= complemants - needs
pragress to be applasded in
face of starting paint - amd
walued ¥

Zays she vadoes criticlsm
Sgas revlews as stressful
wwants

Figure20: Questionnaire ASPQ2 Analysis
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OUESTIOMNMAIRE

tir Eailko Ehir bead i §t nid
Steading ideas withina
o] thing i
stood againsk in the past with
lecurer aind |9 gain i

anid drawings Tor earky design
and to miase bey dedsions
ut | enjory the wirbuad ar
It y Tor dotad and
harsing things comect. | tent
laporut all 20 veork: i it
Tl PO it ar ] prind

PART & =actual Informaticon PART B | Walues and Beliefs
AL L] &3 31 2z 33 3L a5 356 AODITICMNAL
COMBMENTS
Leamning Style walues - lihe walues - architectural irpact al lite and ird about preparation far gereral rmilo aboui
architectural values on reviews generally perceptins of reves
archimectural studies - is this ProCEss eNpENCTcEs ower
about agency Timae
n whak Whal is Habzs Describe yourself as a learrer | Tell me about the walues that | Tell me about the Describe the ways you think Qwbhnee i as much detad as Tell me abouwt wour neview
WeEar WO Fhrase provide any im as misch detail as possible are most important to yow in archimectural walues that Eath sets of values (ke and wol can Faw you prepare for process expEnences during
VT Al niaticrality? | acditicral facheal wour lile generally (for wnderpin your architectural architectural) infarm and thes reviow proces im design your time here as an
barn? indormatian abowt cxample, how people shaould work {for example, what kind | influence Fos you goabout shuctio §o.g. the decision architectural sbudent {e.g.
your background Bishawve towards one anather) | ©F designer are you?| your stucles as an rnaking arcuns, ans thez Ehings you enjay, the
wou think may have architectural student construction of, your positves, the negatives, the
a bearing an your representaton matenals iripact ol thie leeoback from
apmroach ta vour including 20 arnd 2D Wour peers and tubors on
architectural sbudies artelacts) your understancing)
im this beo:
ASPO3 = 15l ¥ Leawir T i st s @ gosod armi khi i F? fter beating CIT | wiend L Tl walues bz o think ami [t y chetrimint at Theere was initlal fear and ¥ T T
Cart in 2 and bef student with poor from a farming background b ibni 2 hardwane store and | inand find very d istime thi Hr 1 whio thrives trepidaticn but that ha
ch i gﬂgllm:lm: | did mot &njoy a ] # Bor ansgihing relingg Cendr vorked pattems. |k apsthebcs under prasoune and wiorks waporabed and | reow e o
llege ir it lot of the sulbjects and growing up DUk aBways Y wiary wp o kitkchen that | am draswm ta. Th bertter with a deadline the | think small
b ar oif theretore | did mot put bna understood the value of desigrer and faund that contaxt of thasite - . thir 1d coresider lagaut af wheaes that even Bhe w L
f d lot of study. My Input In . [am a believer in tked 1o design anound fumction of the client noeds baards but can be skow o it comect still enhance er
har lizft class would have FAIRMESS. | have a positiee people and thair needs. ] rraair put pen o paper. |ty to B . Formal resdews |
My seconda outwelghed any homework | outhook and beliewe that That le b i ur ndfluer il ithis | fied | a lot af design problems in enijoy mast as it s a chance
t P ide or exam npus. S daing good Hhibrgs will camss iy farméng background = a drawn from my belefs and my head rather than paper at | S really explain something |
in r sclier nnilng this o back around to you | dishike big factor too and a sense of | Epbringing tir Same of this |5 dowr fvanre weorked hard o 0
t vt | T my interest has anyome whio walks cwer place for architecrture. the fact | haws alw tir think lecturers coulke
lirect peaked and | enjay the anextings pesson o promate cye the smplest answees 1 betier at gettingmy nat be as sel againsk sorme of
are lzarning outside of collsge themsehes. Bof bssggar k& probabdy the bast and that paint across bn oral thez 55w Ina desipn unkil (&
nst moor art hours. |wake 1IMOITHng i r L T every space needs to presantations or Inbendews Is fully explained but | do
Tihis i Eurn, bet I pcitvely at the da 1 happy to go along wikt function properly. | don't Thesy & taf the proc Ippnes e maen negative
vahat | Ehink wa I and i hat the st T t Ehings in T Ty i ta lbullkd ar thak ipory | aksn enpoy teedback as | kmore 1 IS neot
Thee varnng deraction ill i It i For kig | S rner bart rodial making and fesl §ar peEraonal. | =11
I lifie directly after change n my=eil and my rateac oeale archiechens mproving at this aspect cetadned.
schoal 1Ewaswark fevels of assertion. | stand that allows everyday dan't think | am the best ak
life: that bed me back wp for myself more and have | ordinary spaces work best shatching bt car wugh
in thie righit gaimed In confidence. | will for the paophe that ooy t iy it ac ik
dirach o, tand up forather vl at ithsgam. wiork withi hand sketches

Figure21: Questionnaire ASPQ3 Response
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ANALYEIS

Agcitional facts

Analytic
comnent

Motes to self

£5P3 ks moktivated by interest
ima subgect. 1f b is naot
imterested, he does not apply
Firnself.

Do mat ernbrace all the tools
Fve s beeing taugit in tenms af
precedent shudy task for
inatance — coes alot of his
reflecticn in kil Fead does not
pournal o make nokes so
danger |5 he Torgets and misses
ot aspascks bn s learning amd
presenting.

A5P3 is 3 rature student in the
sonse that he started a
different pragramme of study
that was rot the fght direction
for him, warkes as a ktchen
designer and it iz here that his
imterest inm architecture
brbossored.

Jousmeey metaphor
Wmong direction...
=pople and place arkenibed

Tirree Is mrecney retapnar —
walue af things

miterest has peakec

Do nat like peaple wha push
ot pongple around

serformance metaphar
Thirives uncer pressure —needs
a ceacline

& mevis s ovenit a container —
antological metaphar p.31

tried ather courses
af study did nat suit
talents ar
temgErarent
chocse this course
after warking for a
il

Thiis stuoent has ko ba
interested - interest graldhied
of |oges interest and does not
apphy himself - acthie, kinetic
learner - researchies, critcaly
evaluates the material but
milsses timgs because doss
finds it hard to maintain
foous cognithely?

fabrress, pasithity, reacts
riEgat iwely to paishy
owerbearing people
promoting themselves,
aszertive for zelf and athers,
Fianiesty arourd ideas - yot
this stucent took the sources
and used them almost
werbation sithout reciting #

Ritchen cesigrar - cesigning
arcund people and their
meeds priar work cxperienos

larming background - sense
af placefidentity - funchicn
that things work well critical
ardinany ewerydoy spaoes
vk el

fabrrecas s key - background
influences the aesthetics
drawn to see abowe - farming
background - functianal
eyvergday - rural

enpoys the pressune of
working 1o ceaclines,
procrastiraies anound
putting pen ta paper - sorts it
Al aut im hiks Fiead ard then
arbiculating his thinking via
talking - ergoys the
dialcgueinteractian [verhal)
=0 enpoys making prooess
uses a wide range of
multimodal resowroes 1o
capress learming anc thinking

detachiment metaphor - as o
way of maraging fear and

trepidateon - loes explaning
work - performianice oriented

Lo atiributes

A5P3 s an actve, kinatic
fearner. Mdotivated by
Bberest im subject. Mot
interesked does not skudy.
Empoys Interaction —with
peors and futors. Mentions
Fiks inderest hos peaked since
Fie poined the architectural
programme kooks forwand to
cach day — poszibly the active
mature of the design studio
ermdironmient s ideal lor this
student’s developmient —
actise, kMnetic nature

Personal values

Camaes from a maral farming
background and all his needs
were catensd for but be was
taught the value of things.
srnphasises the Importance
of falmess and fair play
wehile cormmenting an his
personal walues. Belieses in
treating pecpke with respect
anad bBehawving positively -
doaes not like peogple who
push other people arossd -
2 has bocamae mene
assertive and confident a a
result of being on this
programme and prabably
this links with having ta

delens his ootisian makng
Mot afraid ta beasd.

Honesty |5 ok @ corg value
a3 e has cond ermned
stealing others iceas in the

pact (n a design corbext]

Interaction core value

Architectural walues
Dezigning for pasoplo's nasds
I= a oone architectural value
arising aut of his rural and
tarming background -
respect for bndscape and
animads passibly irphat in
this statemnent and maybe
ot wastrg waluah be
resources. Also, his Bamily
Background uncerpins his
mespec for ‘place’ in
architectural terms, & madn
foous in the architectural
programme at the researdh
site with 15 regiorally
anented. States he is not
motrwated by creating brge
stake architecture mone
interested in dealing with
eweryday ordinasy spaces
and designing them so that
they work for and serve
thedr users effectively

mpact af berth set of values
an architechural studios

Thae iy thing for 8523 is he
beleves his background anc
core walues shape his
FASPORSE 35 3 ASIRnEr Bn 2
distincilve wary = talks about
thinking bn distinctive
patterns, and how his
FeEpOnGE 10 the Sta and
clignt needs s uncerpd niresd
by his parsonal badkground -
beiets and upbringing fona
farm}

ProfEss

Thirkves under pressune and
works hetter when sarking
1o a d eadBns

=orw his gesign cutpats are
laid cut and how his design
and review space ang
organised are impaortant to
A5PF

Sorts many things out in his
head rather than committing
thezm to paper and he states
ithis Is berause his past
edparienoes suggest he gets
hils poimt aonoEs misst
stromgly verbally in
presontations or similar
wwants

dikzs miaking things -
mcdelling, but Fas cancere
about hits sketching skills
Uses skrbches inthe carly
stages af the designing
process bo make his ey
decislons — but also enpoys
the diigital environment and
aporeiates iks abdity to deal
with the techinical and
MEXSUNEMENT A5peCts
Accurabely

From kis assessment af
Finself it would appear AST2
bebeves he has developed a
set of well-rounided skils ang
attribastes as 3 designer
same orignating in his
personal circumstanoes and
otfers he is develaping an
Thez programmss

Perspectiie on the reviow
ewnnks — formal and Infanmal

Agmits in the begnning there
wias some fear and
trepidatkosn — but raw ke
enjoys thie orit process,
particularly formal reviews
Gives him the apportunity to
shovecase his work

Zeriving to rerain detached
fram negative comment and
respond posithsely

Figure22: Questionnaire ASPQ3 Analysis
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T

and

declzions that
mmalke in my designs

think. Language
barriers make a big
Imypact an my study
and expressing my
Ifeas. Wihen | was
young my thinking
about archiftecture
was abowt Thunnan
needs’ and make,
nat about beauty
anid art. And [am
still struggling with
thae Inkerior design
part and dotalls.

amd | am well able to leam
but showly. | need my time 1o
abizork Information, and |
i veny bad masmory, so
e to resd amd loarn agadn
and agadn to be able to use
thee Information | have. |
think thiat my brain is mone
mathematical than
theoretical. | can solve
comiplex problames in maths
but struggle with
philosaphy. | think teaching
Is mast difficult thing to do
marghe because | an't
wapress my ldeas sven if
find It easy to wnderstard.

want fo be treated. Try to
make vy life happy by take
things easy. Learing is a big
walua ey lifie, | akeays
wanted to be gualified, and |
ami tryimg ko pass this o ey
children and | wish daoing this
coursie at this will help as
well. Respect athers
“methodology, Ideas,
background, religion,
abilithes and baliefs™ is wery
imiportarit and | think this
wias the main reasan that
push me b learve: My coumtry
where people used to e
with ‘similars" and don't
accopt d fierert ke me*.
Love Is blg valse, and | think
fthee miiraste that we

rerriEm bar to love ourse] ses,
otiners, creatures,

erv ronment, and the Gesd
that creates everything this
world will be the best place
il in.

fumctional. | do like: bo wark
In confirast with confext
maost af the time as a way ta
make a stamp or make
something different. | can't
read other architect’s work
waxlly and | think this side s
iy weakmess that | warking
an it by reading mone books.
dan't have enowgh
inowledge about
architecture styles as well.

much in some place might be
mathing to another. The right
B values should ba "right’
evarywhere, but it can be
Bilurred in some places over
time. Sometimes it's wany
difficult to use those valses
I some place on specific
time. They will mean
mathing. But § still believe
that you need a good value in
life to make a good
archifteciure, and good vakies
in architecture make life
betier.

multimesdia. | rake 3 model,
plans and sections, sketches,
phobas and bed. By
wizakness ks to we dagrams
za | da wary Nethe of them.
find myself abls to talk about
thee wosrk more than using
the irthier toals. | struggle
with mindmising my |deas,
m b guse of the

i ik ko put all the
Iinformatian on one page
partratt or landscape, it
doesn't matter, But
sometimes | squish them
together to it on one page-

prepared™. - listen to the
review Erom my butors and
Fiare no prodden wi th
rigative com ek, bt if |
think that the comment
came from misunderstanding
m Tor any reason, of it's just
a personal opirdan, | can
stamd up for my ldea and try
o prowe it | willl go reseanch
and extpariment more ta do
tha. | like to hear the
pasitive cornmenk as well lke
everybady and if | keep
hearing just negatives all the
timne | will lose my passion
for work. |will e all
Iinterest to finkh the work.
Soame Tutors ghve negative
comments in wary
constructive way =o | don't
feel it as a fight. Others’ can
B wery maan “trying o push
Fiaard™ hut 1 think this way
doesn't suit me. B might sult
athiers though.

PART & Factual Information PARTE | Valugs and Beliels
Al £ &3 31 232 33 3L a5 356 AODITICHAL
COMMENTS
LEarning Style walues - lile walues - architectural irepact af lile and inde abowt preparation far general nifo about
architectural values on reviEws gEnerally peroepbions of revies
architectural studies - is thiz DroCEss expERcTiCEs DWEr
about agency Hima
n what Whal is Habes Describe yourself as a learmer | Tell me about the values that | Tell me about the Describe the ways you think Qwthne i as much detad as Tell me about your neview
WEar your Fhrase provide any im as miuch detail as possibls are most important to yow in archimectural walues that Bath sets of values (ife and you can how you prepare for process expenonces during
WETE WO naticrality? | acdirional factual your life generally |far underpin your archimectoral architecturall infarm and Thas FEEW PrO0es inodesign WOUF time here a< an
barm? infermatian abouwt caample, how people should work |for example, what kind | influence Fow you ge about shudeo (e, The doxdisian archimeciural student {e.g.
your backgraund Behave towards one another] | ©F designer are you?| your stucies as an rnaking arcung, ang thez Ehings you enjay, the
wou think may have architectural student construction of, your pasitives, the negatives, the
a bearing on your representaton matenals impact af the feeckack from
approach ta your ircluding 20 ared 20D your peers and tubors on
architectural shudies artehacis) Wour undersancing)
im this bos:
ASPOS 41 | 1978 ariginally came from am a happy learmes. |main | The mast important valoe for think | am a practical think connection betwesn Sometimes we will have 2 | ke presentation time, would realky thank
Surian comphetely different like to leam, | enjoy baing a e ks totry make athar designar, the mast important | valees of life and specific reguirament to because | ke talking about youL | know | am nat
cultune, backgrownd student morne than working. | people happy and not to hwrt | thing bome s to make the architecture ks different froen | prepare for the review ar my ideas, design and tthez beesit in Theory (E's
and architectural 1 Bk to learn abowt thasir feelings as mudh as we strscture in the best time to time and from place | presentation so | try to follow | information that | leamed like philasopivy for me
wiew tham Ireland. wwarything and amything, can. Treat others the waywe | performancs for users, and o amother. What is too that. COtheraise | try o use unless | am not well that need lang time to

understand and after
thak | find it diffioult ta
explain what |
understood but | do
erijory all the
kncrwiedge | gainin
the class. Vouw are very
kinal

Figure23: Questionnaire ASPQ4 Response
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Apcitional facts

aralytic
comment

Maotes to self

“at only is Enghsh not ber first
language A5P4 comes from a
comphetely different culture

i5hi is Syrian| and dimate. Her

architectural wiews ane
wnderpinnec by har prsor lving
caperiences and she
amphasises the need ta
Accness U man rssds rmther
than fomus on assthetics

Jourmezy metaphor -

wWar/canflict metaphar
Language barriers

=uman needs - survkal not
aestherics

=as experenced hostility
fowands thase wiho do not
conform

Laove wersus hake

2eriormer

Different cultural
background - utterly
differant
archinectural wews,
rmanifestation
ways ol making,
miaterials etc.
language barrier
shops expression ol
Igeas, negatheoely
affects stucies

Camnot averemiphasise hiow
importart it is to take the
fact that Enghsh s nat this
shudent's first language into
accounit - capressing ina
sense that caught beteeen
twi sbaols - terminclogy ared
differences in culture around
architecture and it
raniestations big probkem
it s all nEw - increases the
arnoung of time needed ko
ab=zarh and address tasks and
learning from tasks - ewen
thaaugh Righlights bad
memony - reles on memaony
i ont sibuation - ma soribe

riat Fiirting peoples fl:r:l.r.._:,s,
respect, be relawed, vakies
educatesn and gualilications
vty 1o better self and
proce better life far
children |refugee), respect
atfeers wakues, religian,
abdliby, cifferences (whiv lelt
SRR COUNATY perceined
wimweed 2 different). love
solf, athers, planet, Gool.

practical design that works
well- perfarmance oritical
phuts Turechan - wark in
contract to oot - to make
a stampy'something different
need bo stand out - lack of
confidence araund
architeciural noslecge

Frere idendtifying the: canflicts
that arise betweon personal
walues and dealing wikh
reality in different conbexts
architecturally (coming fram
lifiz experiences anc
difficulties) - coming fram a
background where conflict is
commonplace - still identifies
good persanal walues needl to
wnderpin architecture

ok bo the

brief frequiresments - enjoys
making and formal crawing
but frechiand sketching mane
of a prohlem especilly

analytical ciagrams - hard o
edit ideas because of

language esue

perdormance anented - prior
life cxwperiences
confrantaticnal'war
mietaphar Fens - shand up for
iy loeas and try ba prowe i@
experimend metaphor
construction metaphor - fight
war metaphor at play hens

Poroehves har
language Esues a5 a
barrier 1o
cxpressing hier
Igeas, and affecting
hier studies

riEat ey

wehien she was
younger belleved
architeciure abaut
addnexsing Fuman
needs not abaut
bty ar art

Loarmer atiributes

A5P4 loves learning -
appears toindicate the path
o freedom |implich in et
she says)

“eels shie s more
mathematical than
philasophically arierbed -
strugghes with idealogy -
passibly because much of
ithis kind lonowledge
copressed tentually, even in
an architectural context -
Language barrier

eeds toread and rersed o
take things in— possibly aso
lirked ta brguage barrier

Poarsonal values

Striving to make a hetter life
for her children

Sake people happy and treat
aifecis the way you sould
like: 1o bz treated

Mt taking like too sertously
Valises bsaming ar.d
gualificathons — better her
circumstances . a
professionad as a percepbon
and wants to hand this value
an o b dhikdren

a5 possibly expercrced
hastifity within her oen
culbure because she does not
confaorm with traditional
walups — toleramce important
Love is a core value

Architeciural values
Practical designer - focuses
on praovwding best structhene
and fumctlon in terms af
performance

2reders working in contrast
with confext because she
likes to hesr architecture o
make a sEtmment

Exmpresses the wview she fincs
It difficult to read’ ather
architects work — addressing
this by reacing — thearetically
Poroepbion does not kndw
enaugh about architecbural
styles

mpact af botih set of walues
on architechural studies

szzenbially here LRSS
talkng abouwt reality ol
dealing waih the
circumstances of |ife im areas
where there is conflict -
changes perspective aboul
what & important anc what
Is mot — alsa believes values
differ place ta place and
sometimes can appsar to be
subsurmed {in oontlicts?}— still
hapes —aboul Emproving
life’s circumstances

PrOCESS

Laoks to the brief far
guicance arcund the use of
mulbrmadal resources — il
there is no presoipive
acwioe uses a range of media
= making mooels, plans,
spcbbons, sketches, photos
and text

Perception sl level around
diagramiming s vweak -
howeewer thie literature
indicates the only way to
Imiprove Is practice not avoid
Likes talking as a way of
expladning her iceas and
wwodk e wilth the languags
barier

Jetail person soneecs to
sirnipl by Fver ideas — squishes
iz all on— ot sure what to

leave out?

Perspective on the review
ewents — formal and infarmal
Empoys presertations - bkes
talking about her ideas,
desigre unless she is nob well
piRcmared (rr experniies
as a performer Impacting

|37 (=]

=as nao prohlem with
riegat e constructhe
comment prowiced it s
ewidence based and not what
she perceives to be opinion
biaced

Stands up for her Meas - but
zametimes fecls lecturers are
more knoradecgeable tham
she s

Meeds positive reinforcement
1o remain motivatec

Being pushed negathely coes
miat gpur her on in the same
Wiy 35 positive
reinfarcement

Figure24: Questionnaire ASPQ4 Analysis
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QUESTIOMNHNAIRE

PART & Factual Information PARTE | Walugs and Baliefs
AL A2 a3 al az a3 gL a5 36 ADDITICHNAL
COMPMENTS
LEarning Style walues - lile walues - architectural irpact ol life and inde ahout preparation far gereral wifo aboat
architectural walues on reviews generally perceptians of resies
architeciural studies - 15 this ProCEsS CRpEnamces ower
about agency Time
i what Whial is Mabes Describe yoursedf 32 3 learmer | Tellme about the walues that | Tell me about the Db the warys vow think Dutkre inoas much detad as Tell mi about wour revies
WEar WOUT Shease proside any im as misch detail as possibbe are most important bo youw in archinectural walues that bath sets of values (ke and wols can bow you prepane for process capererces during
wert youl | matiorality? | acditicnal factual vour lile generally |far wnderpin your ardhitectural architectural) infarm and The rEview proces n cesign your time here as an
barn? indormatian about example, how pecple shauld work (for example, what kind | influence R you go about ahudio (2.5 The Sooision architectural shadent (. g.
your backgraund bichawe towards ane anather] | ©F designer are pouf| your stucies as an making arounc, and 1he things you enjoy, the
wou think may have architectural student construction o, your pasibves, e n::;,nl-.'\c-a_lh-:
a bearing an yeur representaton matenals irmpact af the feecback from
approach ta your ircluding 20 ared 20 your peers and tutars on
architectural studies artelacis) your undersancing)
imi this bos:
ASPOS 24 1943 rish =i R | apologise if winuld describe myself a3 Deiring mey sbudies as an Az an archibecturad student, | | no respanse hare i getting prepared for the n Ty expenence of previous After my revies

any of the waords ane
wpett wrong i my
saTitng or i | o
misundersiocd any
af them and if there
= ansgtining you are
wnsure abouk feel
free to ask me it's
juest that § have

dyslexia.

lzarner that for starting a
pra bt woadd research and
get hackground informartion
absut the site or area in
wwhdch thee progect is sibed 1o
get & feeling far the place
Then | would go on to find
precedents that would be
similar to the project or
deslgn I'm constrecting.
amalysing them In varkous
ways while doing an analysis
for the site and by doing this
masaaanch it halps to insplre
me 3 3 |eanner b skart
desigring. After starting
cesigring | skart to make
models, plans, and sectons
af lagoarts which belp me see
Ty casign both 20 anc 30
formaks sdhere | can test
materials, ght colour, abc.

architeciural sbudent | want
people to trust me, rely om
mi in group wiork as | would
oescribe myself as a
trustworthy person, reliable
person, creative persos. |
attend college owery day
participating in kot
Indhvidual and group
projecis. | alsoowould
describe my walues @5 inomy
life genarally as helpful both
s anad oot of codlege tossand
attwers and | would e
others to 1reat me in the
same manner. | alsowork o

iy highest standard in life to

achbeye thie bast | can.

am a designer that learns
pest through diagrams,

plans, section and models as
spake about earier. |use

thazsiz mriethands as thaey both
hielp analyse oy waork and
other work [precedents)
wising thae architectural
framnevearke. | use plans and
Section, diagrams inchuding
arrow, small text to desoribe
what & important that | hase
taken from: thie image or
diagram. By using this
method Tollosssng 1he
architectural framework it
hizlps M 1o deconabruct my
wwark and other wark that |
Fiarre ovaluated ano anabysecd

also bailld 3D medels which
bect bl e o soe may
design indluding material,
colour, light, droulatian,
space and form and the scalie
of the space.

review process in deslgn
studio | make o Ikt of work
that needs ta be completed
for that day and a timetable
sthedule of the wark ta
rnake sure | pet svergthing
the leckurers mequires cana. |
also plan out wihat and
witvera the work iz going to fie
on -t Boand and how i must
Tollosw o structusrs im tha way
1 3o going 1o 1alk aboat.
theztn go o T wirkbe &
dialogue [much of his
dialogue in his review taken
directly and warbadim from
data sources) of what ? am
godng ba talk about e the
review and how oo explain it
i khe hecturers that never
oz the project in process

revhens curing my revew |
get somebedy 1o take nofes
on my feedbadk froem my
futors and paars and | 'would
also take nates far them
durinig thiedr crit. | get others
to kalor notes for me as | tend
it o b able to rerember
everything that is sald to me
ouring miy k. | tham am abde
1o g away and respond to
theesr fpedback whather it
il Be cesign changes ar
presertatian feedhack and
fix It far the firal year
axhibithon arather Christmas
el Crr el rewlewes take
place.

process after a hard
crit 1 tend 1o feed nen
dowin for a day bt
tend to get badk indo
ik college work after
& diay oo 5o, bt after a
good orit | bend to
Eeep at thie cofege
WO FREPONENE 10
my feadback
Enmaediatedy. |
genarally tend ta have
hoaioasl 3k ]
different ways than
1h Tstors waniad me
1o book at when | have
a hard crit {gaing off
irack]

Figure25: Questionnaire ASPQ5 Response
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AMNALYEIS

Apoiticnal facts

Analytic
comment

motes to salf

This stwckenit |5 dyslesic anc as a
result has a problem with
processing Ineral and verbal
larguage.

Duiring thie abservation, in his
resiew, | gat a serae that
sametimes ALPS might see the
tash [researching, or maki
drawings or models) as
encompassing the whole
aaning rather than a process
that underping leaming that
nieeds 1o be appled
architecturally. Architesbural
learning & multl-dayered and
-:.umplnr:—lcnrmngmc
desigring process’ and how to
draw o represent ano
communicate ona's ideas is a
funcamental prerequisibe for
desigring bt |5 not designing -
which inwvolves a process of
mantal and visual reascaing
that is expressed sxtemally
wia the designdng procoss esing
a range of communicat e
razources — link 1o Boremer
and #ress, 3016 -
Stultimodality liberature —
chapter 3. Does %23 fully
appreciate this

Performance mataphor -
Figghe=t standards

lourney mataphor -

zeep by step

Segueniial

Plars cach step — works
torwards accomplishing each
step

Thez main foous in ASPGs
respanse to this guestionnaine
Fizes Beeen 1o ernphasise his
process rather than address
thee gl o dimecily — this
may be becase he
milsunoerstocd the guestions
or did rat comprehend them
fully

lack of confidence

around most things
because of dyslexia

ardious to please

desribing timself here as a

soquentiad step by step
learner » reles on and uses

wisual means ta assist in the
designingieaming prooess
daes esting physically - is
this true though?

trust, reliability, equates
wiorking Faic with sucoess,
Feelplul,

wisual bearmer - stabes
descriptrae and 15 descriptive

again issue around the
difference betwesn
descripbicn and anakysis not
Fure this asp understancs
what he ik talkng about
thinks that fallowing the
recipE guaranbess a goed
cake - unifortunacely this &
reat the case

lack of synthesising here?
this asp fireds it hard ta
eaipress these knds of ideas
ared or thinking- w2t has o set
of strong core respectiul and
canng personal values
wnderpins behaviour
architecturally - emphasises,
arusk, reliability, helphulress,
wiorking within a team
carcdully ang mindiully - al
vl ok ot theen

list af work, plan, schedwhe
struciures work, goes absut
it in a series of steps

foous b on managing and
getting help fram peers
collaborative metaphar - we
are al in this together
group mentality

talking about
obrvation here

oo crit motivabed
e crit damstivabed —
also about the way ha
reacts to criticsm -
g ko hancle

Andowus to ploase -
this appears o
daminate his

|Ei|r|'l|l1$ rMespanscs

Learmieer atir butoes

A5P5 states that be stars the
learning process far iy task
by researching bnbo the topic
arad kooking for bac und
Information about the task.
i an architectural context,
this means he gathers
indormation about the sie or
lecaticn i which the proect
is sited.

=is nazait stop s bo seanch for
procedents and then anakse
theerm while analysing the site
at the mme dree ASFS s
outhining that he s 5
sequential learmer hiere and
e incddicabes that the process
ol the research and
precedent analysls ikself s
otivating for him as a
desigreer. He speaks abaut
the naact step as being a
process of making — models,
phns, ot o help test his
design ideas

< stabes ke s a visual
Beaamay

Parsonal values

£5Ps cone values are relabed
T trust, inan irdividueal and
group cantext, being reliabile
ard croative. Working hard
as a way of succesding
Baing helpful to others
Seing treated In a slmdar
fashéon by athers

Daoing his bast — gwing it his
all

i his collcagues ASFS
highlights for the need for
ST To Treat evaryone
el with respect — way they
ik like 1o b Ereated
passibly this relates to the
percelved negathvity around
feedback as well as being
regarded as an underpinning
perzonal and professicnal
walue = hink £ the liberature

Architectural walues

Do nat addness the
question directly - rather
outlines the steps he goes
thecagh In the leaming
process — really t@alking about
hits process here which is
sequential and methodical

mpact af both set of values
on archibeciural studios

Daoess im0k mespond ta this
questkan - possibly did nat
wnderstand this or the
presious oueston fully

Profoss

1 Is clear fram his responses
1o other guestions ASPS
wizws bumsell as avisual and
sequantial learnar as he sets
out the steps he goes
thincaigh 'step by shep'. Also,
indicating he creates a list of
‘o do' work and creates a
timertabile for that work as a
weay ol planning how he wall
adidres the task in hand -
strwctured responsa which
relates to what Fe will talk
abssut while explaining his
learning

Porgpective on the resvow
events — formal and informal

Again, ASPS does ot adcress
the puestion directy —
passibly as a result of
misenderstanding - reading
ks am lssue - comprehansion
s 501 out the shops D goas
thircagh re the feedback
process rather than talking
about the revew evweni
perzsonally which he
acdremses i the next section
—acditional comments

ASPLindicates here
1hat he realises his
feedback often points
to the fact he has
misinterprated tha
taskh in berms of ‘what
thee hstors wanted '
Megative fesdback
aftects him adwersaly
physlcally and
amotlonaly anc
demotivates whensas
posithee commant
mofthartes Fim to
work harder. 5l
porsewenes thaough n
tha face of negative
commient — |5 the
abowe ingicative of a
prirary goal of his
Work 1o oo what e
Twtors "want rather
tham fo develop
himself for mself? -
Iz takdng res ponaibiity
for his awn kzarning
fearful?

Anxious ta plexse —
this appears to
damirate his kearning
responses

Figure26: Questionnaire ASPQ5 Analysis
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OUESTIOMNMAIRE

attended. Fty
eduation started in
reland. Atter s
months went to
ergland, changed
schaaol three times
theere and retumed
o Dredama] o &
school that was dus
o chosa thi year |
Tinlshed.
Déscrimination.
Different eduasan
sysizms. Bullying
by teachers and
pupllzh Mo sttomgpt
o help

comimants sesm to be
negative focused and often
directly confrad lct
Ieformnation of lecturer. The
focus |s oftem on what s
mostly tho weaket
component of the
prasentation for example:
Wikt sire s the opace Y How
wride |5t How bong is e |
didn't look at areas as part
af the shudy why quesian 2
and X

rfonmation. Personal
indormation showld be gluen
parson ally nod to class, A1
vz gotiben older | hawe
begun to appreciate life il

more. The privilege of Being

in and being part of a soclety
ks wary Impartant. The bellef

that | can dio somathing o
maka e batter for others
it r b et | oo o o
1 do it The family is

i rmiady |peortaert to mea.
First, my family, second,
eatended refations, third,
commusnity, local people and
fowrth peopla to come. What
w b bihind says a kot
about ws.

showld fumctlon for the
ourrent usar whosver they
are. Bulldings should blend
it their surroundings,
stamd up, bert mot out. They
should lock as if thesy fit the
space bath bn proportion

i scale. Thare ks as much
beauty = @ wiall cconstrscted
row of terrace of kouses as a
form: of art in function az
there: ks lin any of the
paintings by people lks
Consiab k.

Iinformakion from the
et Igz computer. A |
v lssues reading 1 feel
Interpret this |nformaticn a
it better. | fee that | can
mead and understand a
picture befter than text and
aiben listen to presentations
vy anchibects an my laptop o
hedlp ry uniderstanding of
what they are trying o
achieve. | have spent foriy
odd years looking at and
medesigning spaces for
peopde and feel It matters
Ettle what you want
somssong todo In a space or
how you befieve they should
W5E @ space as most peoplke
B to personalise the space
for themsehes || call this
mestingg). |tis a5 imiportant ta
oesign ini Ehe opporiumnity (o
ida this as It Is o designoa
wel -functioning space.

spand time conskoeing what

milgghdt say and try to buld
up a growp of palnts to hit.
Uzually | forget some or miss
an bmportant ome. When
losnlidingg at what I paut o thee
sl IS a3 mudh 35 pomsih e
for what the brief says for
that diayy. | wall ook at what |
i wiorking cn amd how it
can represant tha kdea i
wamt fo get across, i1
undarctand it than | can
amswer guestions on H. |
dan't hiarve 2 neat hand =o
modek doa’t come easy and
my patience to make them s
wary small with no posithve
feedback on modals | feel 1
am showelling water up a
ill.

fram the nh plcking of &
wasl point, the
preconceived idea of the
lesrturer it becomies ol ous
that the lechner wants pou
o dezign: a parti oular thing
using a partiou lar strategy).
Thiz self-axprescion or
parsonal idea I sturtesd,
stoppad, twisted, amd
manipsilated to thekr
personal idea or
Interpretation of your idea.
The feedback ghes dear
paldance as fo where you
should go and what you
have to dio to get there. |
often think aboat the film
Echucating Fifta” and how art
thee end she could dehabs
with the other shedents. But
she could not sae what sha
had lost In self-awpression.
Paos ives — | have laarned to
disouss and cam justify my
ldeas to a greater or lesser
entent while taidng om board
feedback no matter how
negative a5 a pogithen
bullding biock.

PART A Factual Informaticn PART B Walues and Beliels
AL &l &3 3l 32 a3 34 EE] 356 AODITIOHAL
CORIRENTE
Learning Style waluies - lifie walugs - architectural iripact af life and ind about preparation far general nfo about
architectural values on reviews generally perceptions of nevicw
architectural studies - is this ProCoss ENpENCTICRS DWEr
about agency T
i whak wehal is Maobes Describe yourself as a lessner | Toll me about the walues that | Tell me about the Db the wiags you think Quthne imoas much dekad as Tell me about vour review
wear wour Phease provide any i as miuch detail as possibie are most important toyouin | archimectural values that bath zets of values (ife and you can hiow you prepare for | process espenences during
W Wi maticrality? | acdiicral factual your life generally |far wnderpin your architectoral architectural) infarm and thes rEvienw process inodesign your time here asan
barn? irdormatian abouwt cuample, how pecple should work {for example, what kind | influence how you go about studio {e.g. the cecisian architectural student {e.g.
your background bichawve towards one another] | 2 designer ane you?| your siucies as an making arcunc, anc 1hez Ehings you enjay, the
wou think may have archimectural shudent construction of, your pasitives, the negatives, the
a bearing on your reprasentaton maternals Iimipact of the Teeckback from
aporazch ta your ircluding 20 ard 20 wour peers and tuboars on
architciral studies artelacts) your urderstanding)
i this boo:
ASPOE i 1955 rich Mum ber of sehoaolc Rewiaw ewent - tha Positive, poline, helptul, bedlzue that all spaces tend b gt a kot of my when dritving ar just ditbing | My memaonies of review stem | Mo comment added

Figure27: Questionnaire ASPQ6 Response
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AMALYSEIS

Acciticnal facts

Analyic
comment

Maotes to self

Hisamuch alder student —
A5PaEs earier life and
educational esperiences which
he percelves negatheely, have
hized a predoundd irpact on his
perception of his architectural
shadies — Foouses inon the
niEgathe — expectation arocund
thee negathe — negative
thinking- expects the wiorst
=i liwed im the UK curing the
19505 @ time of recessian in
relanc anc UK ang at a time
vahcn o [rish was passibly
it 3 posithee experence in

trglanc

AsFS indicates he finds it easier
o operate in the digital
arrviranmasnt — parteculany
wath respect to reading — the
soreen s 3 controling
miechanisrn all cvws him ko lack
at small amounds of text— at a
larger scale — easier o process
the best in this wiry

Also, his pxpenences indicate
1 b that he linds it 1= easier
for him to ‘resd’ visual
commisniations and or ksten
o talking as commenications
rather than caal with written
tewts — need to link this o the
literature — Beaemar and Kress,

3015- gains assockated with
digstal enviromment versus

loeses

Bullding/ronstructing
mutaphor

=asitive buliding block
Wicaknst comiponant

Argument as War mataphor?
stunted, stopoed, twisted, and
manipalated

caducabed in brelans
aed the LK
experienced
discrimination and
Bullying - negative

risgative atitude bo leaming
arrdronmEnt and haarkng
anly the negative linked 10
this student’s prior keaming
experiences and leaming

pasitive [actually though
niegaties thinkmg in st
things), helplul, politeness,
respect for privacy, help
witeers, Farnily, commaunity,

functicriality key, Hended
In s cundings
architecture - like asp? this
shudent cames fram a
farming as well as bulding

digital erviranment (s gasier
for this student to handle not
a2z miuch textall at onoe
Fowseer misinterpreted the
quesbion - relees on persanal

This stucent also sorts it all
ok i his haad and compeoses
paints ared argurnenils in his
Fiad - hemuse of dyshexia
nidat Fappy in the berbual

it plcking - negative - sbrong
larguage - sbunted, stoppec,
twitsted - distorbes growin
miEtaphar — ustification
confrantatioral

autook difficulties - clder student so leaving a positive legacy background beauty of Sxperienmes - working as erdronmEnt

carly leaming experiences in everyday artefact - eschaws dewelopruilkder - flesbility

erironment whare not so thez pretentious and allowing the client

rriuch ko about his personalee becouse they will

lzarning dilficultie= and amyway - issue hiene around

shudents olten treated AgENCy

niegatively - framed gut

response
Treere has bean Lo atiributes Poreonal valuos Architeciural walues mpach of bath set of values Profoss Perspectie on the review
much change of 5L5PE does not answar the LEPE sets out 3 set of core Care architectural walues on architectural studies Prowmsses problems eqents —formal and informal
absod o and guasiion dirscthy personal values that are haree to da wath function re BEPE does not answer the while be & doing everyday Focuses in on the negatioe -
e catiomal 15 clear fram his responses appatite 1o those he bz uer — spanes shuld custion directly. Rather b ot u = like driving - wses shrong language — coes
experkence in AP that he focuses onanc tends | perceives in the kaming ok well foouses in an his learming rather than teasing them out | this Incicate strong negative
Background - o “eesar” the megative erronment — posithity, Working bn empathy with processes and his reliance on | onotes far instance feelings about the svent
Inedbcaibes Fe commant — is this because af helpfulness, impersonal condext rather than canbrast the: digital environment. Canstrucks responses in ks genarally anc personally
eaperienced itz prior eaeming commant = Respect. = stanc up, but not out Thiz studerit cames from a hiead - realises misses =as a perception he s being
discriménation eaparignes which he As an clder kamer - Architeciure should be bullding, deweloping and imiportant points as a result— | forced to fake on board the

bullying and lack of
help arcunc his

|Eﬂr|‘l|l13 ESuEs

Inclicates were negatise —
descrimination, bullying, not
g haedpad with his
learning dilficulties as a
dyslexic student kearning at a
timae this leaming difficulty
nat recognised ar dealt with
pasibvely

= there an espectation of na
help?

appreciating the pluses of
Braing In cur soclaty
rnproving |ife Bar others

Famdly is really smportant
including extendad Earnlby,
and ther hits camemunity anc
thee reat gEneration

Agan, respect for athers and
Being traated res 4
highdighted

compossd — proparticn and
Stake ard wall-ronstrucied
aelizves in the beauty of the

averyday well -cralted
architectural abject wrswus

art”

farming background — affects
Fies approsch o kearning and
rmaking architecbure -
peranal caperieEnoes araund
cesigning and bulding spaces
for athers indicate they hawe
a naad to personalise the
space regardless of
clesigners” views (nogati wel —
Beleves designers shoule

build in this eoportunity for

itha eand user - cone valug as
designer?

25 hez has md peEnrmanenk
recard ather than relylng on
Fils mamory

s response o task relabed
directly to the briel —afat i
e rilsinberprets the brief?
Usually expressed literaliy
and wisually

Although hi has been

Iirvecdved in bullding all his
At lite — ASPE doas mot
find architectural model
making easy {is this to do
with the fact he does not
alwiarys use Fis glasses and so
cannot see the finer detail?)
= bcomes frustrated and
impatient

tstiors personad vision with
respect o architeciure — oen
set-expression strted,
stoppad, twisted,
manipailated

Still sees hirmself as being
able ko justify Fis oamn iceas
while taking negative
comments an board

Figure28: Questionnaire ASPQ6 Analysis
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QUESTIOMHMAIRE

PART A facwal Infarmation 2aRT B | walues and Baliefs
Al P k] a1 a3z 33 3L a5 3h AODITICNAL
COMMENTS
Leaming Style walues - life walues - architectural impact af lie and info about preparation far general info about
architeciural walues on reviEws generally perceptions of revicw
archimectural shudies - is this PrOCnSs OxDENCToDS DWeEr
absut agency time
n what Whal is Habes Decribe yourself as a learner | Tell me about the values that | Tell me abowt the Describe the wargs you think Oubhres inias much detai as Tell me abouwt your neview
yEar WO Fhrase provide any imas miuch detail as possioke are moat impartant o yow in archimectural walues that bath sets of values (6 and you can Faw you prepane for process expEncmces during
WO FOL maticrality? | acdirioral factual wour |ifie penerally |for wnderpin ywour archifecioral architecturall infarm and thaz revisw process bn desgm wour time here as an
bam? infermatian about caample, how people should work (for example, what kind | influence o you go about shode (e.g. the cecisian archineciural shudent fe.g.
your backgraund birhawe towards one another] | ©f designer are youd| your stucies as an rnaking around, anc thez things you enjay, the
wou think may have architectural shudent construction of, your pasitves, the negatives, the
a bearing on your representation matenals imipack al the feechack from
apgramch ba your including 20 ared 20D wour peers and bubars on
architecharal studies artefacts) WOUT understanding)
i this bom:
ASPOT 45 abroad for 11 S8 ndrreim - Less i mare gukting roy
years having left Imagary and wood respect out of rry depth Ideas oaita paper i
moms wihen | was discussing & toplc w wheenn IE comees o getiing grien the apporiumity to
17 yaars old family harmne with gramd kds woad ithings dicomm Cin paspeEr, different types of shechy architecture | jumped
and grandparents. A respect craftsmanship strength | feel is my computer scftaare aeit,
good waork takes Bme [ [l x 5 . bullding trade tor nearky 30
expariences in life writing and WRArs
a lot of building speling and drawing has
SApsTiene. 3 wiys bezen poor
AMALYSIS acditional facts
Aralytic BMotes to self rabune student this student doss nol appear respct, family crattsmanship kioy - pricr realises the difficulties ha has spznis b think the digital ik answering thae gueshan
comment Lile 595 A5PT & an older fram a building 1o like engaging cagnitively learning - practizal - making cognitively - out of his depeh erironmient s going o son asked here - mone about the
student who comes from a background - states relying on pricr lifie this skucent excels i tha still rekes on talking and ot his weaknesses with apportunity - jumiped ot it
Buikding tackground. independent - in cxpariEnes and using what wErtical pre ects inowhich prcr lifefworking formal drasing and sketching
acciticnally, bis role in the learning o piches wp from studenits there is dways making often | esperiences, ang whilst bur it will not do thie sk
bulkding industry ts knked to his | enwirenment during verhal cialogue - frar aka 1:1 scale - this could be maybes percenved strengih or help him dewel op Ris visual
carpenbry shilis. cognitve - lot af factar at play here? great the key to unlocking this probiem if no substance and cognitie reasoning
£5P7 suffered a reck ingury flzar ooes not difficuliy in engaging with student s patermitial wibdch alten there st capacity
during the prececent study angage ar take tasks and hearirg anc because doss nol ergags
Task azsooiated with the review | foodback reles on reacting to and respanding to with the task - fear won't try? | Does not outhine a set of
owenk; and so, he did not past enpeEriences feedback? sear of fallure - agan Agency stepa/pratoocd that he uses —
compkete the task fully or S - R bo not by and Irias mat indemialsed the
comprefens eely. gk excuses than by and procedures he has beon
Relie on hils past life fal? taughe®
eaperiences ko drive his
respans ta his kearning In the Lo attributes Do 3l Wi lues Architectural wvalues rnpact of btk set of values ProCEss Porspesctive on the rewlow

architectural endronment and
i Bteracy Issses means he
Fiacs @ fear of expressing himself
Heerally and =0 foouses on
talldng as the maln means of
expressing his thinking.
=, duning the interdow
process anc while presenting
L5P7 doss not falk discursively
AS5PT ako bved abroad and
wiorked autside Ireknd
Life Iz a struggle motaphor

2wt ol his depth

rerkill
Silked
Seruggle
apportunity
Juriped at ik

A5P7 spes himsalf az a
sodally interactive amd
wisuial baamar who learms
fram imagery ang ciscussion

Care values - respact for anc
between people and family
Biw as the: origins af this
aktribaite

Lizss |5 meore b5 & corg
archimectural walue along with
ermphasis on good
crafismanship and taking

thee time to do something
el (does this come tram his
carpenbry backaround ¢

on architescbural studies
Do mat answer the

question dinsctly - highlights
thez fact he feek out of kg
depth in terms of expressing
himnself on paper - percelves
that talking is a strergth as &
drawing an his 1ife
caperiences, partculary his
bulkding capenences, in the
archimeciural context

sxpressing hiimsalf liberally s
Fiaaret for A5PT — appears o
bekeve bullding sidll at
working in thee digital
errdronment s 3 way af
dealing with this issue

events — forrral and infarmal
Do mat anawer dhe
queskian

Sees architectural education
a5 an opparbunity to
consolidate validate ki
building ewperiences ina
professional wary

Figure29: Questionnaire ASPQ7 Responsefaradlysis
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QUESTIOMNAIRE

PART & factual Information FARTE | Valugs and Baligls
al ] L} al az 33 = a5 =E] AODITICNAL
COMMENTS
Learning Style walues - lile walues - architectural wepact al life and irde about preparation far gerral info about
architectural values on reviows generally perceptions of ey
architeciural shudies - s this PIOCESS CapErieTas 25 DwEr
about agency iz
i what Whiat is Mabes Describe yourself as a learmer | Tell me about the walues that | Tell me about the Describe the ways you think Chubhres imoas much detad as Tedl me about your revies
wear your Fhrase provide any I as mach detail as possite are most imporant to youin | architeciural values that bath sets of values (ke and you can how you prepare for | process expenences during
W O natiorality? | acditicral factual your life generally |fiar wnderpin ywour architectural architecturaly infarm and Thes reviow prooess indesign your time here asan
barn? indermation about example, how peophe should wiork (for example, what kind | influence Fow you go about shudio (2. 5. the cecisian architectural student {2.g.
your badkgraund birhawe towards one anather] | =1 designer are you?| oLy stucias as an raking arounc, anc thez things you enjay, the
you think may hawe architeciural student construction of, your pasibves, the niegatives, the
a bearing an your represemtaton materials irpact af the feechback fraom
apgrasch b wour including 20 amd 20 your peers and tubors an
archiecivral studies artetacts) your Lnderstanding)
i this bow:
ASPOE 5 | 1=E1 Lt canian Mo comment added am trying all my best in the AL the mirarbe Sor ime is wery think, |am nat sune, bt | For ma Is hardftough, that | think rewimes goes ok, if1 1 think all reviews are good, Mo comment added

shudy prooess. 1 like this
cours, bt it's very tongh

cowrss, somebimes, | need
more tima bo do scime things
{0 underskand and o dal |
arm wary pldioy parson. 1 am
inging to do everything right

o ¢l ke to do mistakes. |
always want to be ready for
presentation. | don't like
that | can't manage my tims
and [ am not fully ready for
studles. | am fealing that |
alviarys meed more tlme for
ewerything, i 1 am feeling
thak | am shoree, and ot
thing | am trying to to
everything perfect, and
because of this sometimes |
can't manage to do
everything and just half dose
of work. | always foaling
disappainted when | am
irying bo do sormething, bt
It's nod going right.

Emportant siudies becawse |
wat fo do wark, what wlll
ba enjoying In the ferture. |
Brnacew |5 wainy todigh Course
and specialy, buk | ke
create things. | know | hawe
o learn bots of things, but |
am enjoying, and | think this
Is the most important. |
already Fave education fram
Urtheanila (husingss
managsment ard
adminisbration), Bt | did this
because it was weny papolar
imi that time andl | couldn’t
affford bo do anchitecture
course, because it was very
cxpensive. 3o, than | wil
finish this coursa, it will be
iy secand Level B |horwaurs
degrea]. And when lam
working i gname of stone in
research location | alreacy
ten pears, | really understand
that | wanit changes bn my
e, finally to do something
whak | really will b= endoying.
O course, ry Bl is the
mosk important ooy Bhe,
apeclally, novw when s have
toaughs lifie after Dad past
away. The most impa it
people are my Mum and my
boyfdend. But all these
things makes you go
forward, and to wnderstand,
that |ife ks too shor...

amn manimalist, too much

ovarthdnidng and that wihat

rnakes farme very hard. Lke
sald | am slowe persan, of

course and mvy language
banter make for me more

difficult evarything | know |
meed more to hearn how
geconatruct, analyse,
evaluate and etc. | need
more reading to understand
things, hoew bo do-everything,
but | jst can't manago
everything. |am trgng io do

It, but it's taking bots of times
becauses H's not my first
Bnguage. 50, it's making
that | need to read oouphe
#imes fo uncherstand, and to
oo alll skudiowark and cther
zubjecks and wark on the
wzzkend, all this making very
tough for me and sometimes

fpel very tired and when 1
tired | can’t manage to do
asrything ard then 1 fedd
amnoyed ard angry on
mysalf.

can't manage time. Studies
Is In firsk place, becauss after

everything | koo, that this |z
iy fosndation for the
fuftume. Archibecture is tough
subject, kots ol things you
nieed underskand, do lok of
research. Everything ks
updating every singhe day. |
ki that studies is mey
biggest found abcan, but
need to do more myself, bt
likee | =i, | nzd mrore tmae
for everything, | can’t do
anygthing roughly. | adways
need o do everything
perdect, what | think s my
problem and | can't manage
everything else.

am rat tred, because when |
ami tired, my head nok
wicrking and theni | am
confusing nearly crying and
theem everything goes wrong
For reviess, | am trying fo do
as much a5 possible, what ks
reguired In that ime. | know
that | have lots of ménus,
first language, It sometimes
Is wery hard to capress
ryseld. | nesed to practics
more af the anakytcal
drawings/diagrams;
perspective drawings (| never
did thaem betore, so s hard
for me to draw it]; to
evaluabe; theory
understanding. With
desigring | think | am ok, or
model making. and with
rnaberialks, | think | stll need
to improve mysel n
Phofosh Rovit, because |
meed more skilk kow to do
perfect peosesvtadion,
becausi | feel | @ nok
qualfied for it | really was
pealous of the presentation of
fthe last year 4ih pears. |
remmiembier how thiey weere
preserting their works, how
professional it was, high
cquality presermitakions and
models. What it makes me
wunderstard that | need laks
af iImprosements on mry
zhdlls.

because i ghes you
feedback and then you can
drvebop pour design amd
i prowe your skills. | think
all thiem reviews ane good
part af studies, if we won't
Fiaree them wee willl stop from
ceEvelopment. | ust dom't
like talk, ot always, but it
depends on the redew, af
course i (s all becturers [the
whale course team], | el
marvous [foemal snd of team
reviews], bocause you

H r 4 1“‘1 "m.l ™
wtth protessionals. Snd
sometimes | am atrald mot to
be right and that | need
e knowladpe. | kraow we
are jusk shudying and we ane
kearning, but all
prezemtations makn you
siress

Figure30: Questionnaire ASPQ8 Response
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AMNALYEIS

Agcitional facts

Aralytic
comment

Motes to self

Thi students first language is
reat English - also like rast of
Fer calkzagues this student has
a |ob to suppart herself - this
furthar limits tima nesded to
atisorb amd process kaming
glven dircumstances - fims
alocated for each task «
crithcal lssue - caming wp over
and over agalm < so meaning

making sertausly compromised
iff there is not enough time
allocated ta take into accourit
all the varous personal factors
each of these sbudents hawe as
underking features of
themselves as leanners « 2o ane
wit taking the parsonal
circumstances, learning
characteristics and styles of
our keammers Into acoount??

Bulldng/ construction
metaphor
Languag:s barmier

Liw Is short metaphor
dife is too shiort

1o better oneself
and change ke
crcumstances
driving ihis stucen

think what is surlacing here
is this mix of students hawe
distinclve tTeaturos as
Bearmars aned [ am naot sune
Thae programme s
accomimocating these
effectively or moing to
design the studio programmes
to take the noed for extra
time bto sccount (Sor
different reasons for each
group of studenas) - reality
struggling to manage the
tazks in stsdio and othaer
odules - this group now in
fourth wear and the prabilem
Irizes intenaified - ewven mare i
eapected of thern now and it
Is thair perce ptian and
factual - they have nos
reached the right skl levels
- thinking and doing wise
dear, lack af canfidenice

= a part of the reason for this
1o 2o with niggative thinking,
irablity to and refusal to use
af practice what they ane

impertance af ecucabion
link to doing something ane
mpr-.'..-'pismnntn absut,
adidressing need to be
creative, bettering self,

prowicing far family, charging
lifie far better

language barrier big ssue,
owerthinks things, conficence
o o wikh knarsing encaigh,
managing all the madules,
work ehc. big Issue that s
what this stuoent is
Ideritifging with - sundung it
all

as above focusing on
difficulties not able to think
abaut arvgthing clse
misinterprats question
Fiaraing enough knowledge in
a constantly charging
ervdronment
perfectionist/high

o pactatns sonot
managing - rot strategising
pressing the send bautton
with adequate job
prorastinating

WIOAK LFE BALAMCE - 1t is all
absout managing pressures of
work, ke ard study
larguage Esue prevents dear
eapression of critical ang
reflective thinking which s
going on - lack of confidenoe
around most of the
mulbrmadal resources
auaiable and expected at this
shage in the programmes bt
concemied abaut improving
timae 550 also - fime bo keam
ke skills cn e dprefers ta
be taught} anc practice and
acdress tasks inall
companents of programime
including getting ready for
crit

Suilding, constructicn
chervel oprnent metaphor

being taught?

Loarmier atiributes Porzonal values Grchiteciural values mpact of both set of values Profoss Perspectie on the review
£5P8 ks hard working, driven | Core values linked 1o dalng A5PE does not answer this an architectural studies Does not address the events — formal and informal
to better harsalf somthing wedl that she question dirscthy — tlking Again, A5P8 does not answer | guestion directly focuseson | A5PH sees leaming asa

=as high expectations of enjays about Frerself this guestion directly — thee megatives that bmpact on | foundation for future
ersedf 2 3 graduate back in | Botber kesrself — improve and talking abcut her perscral her ability to go through the | development and a way to
I change her life eiparienoes and beliefs leaming promess effertively | ensure she gets to dowhat
Passiomate about doing S creathe linked to absout life generally she boves while prowiding for
somathing she n|oys and developing and wsing ones’ Zees her architectural studies | Thred all the time — working and bettering herse
mproves her siuation talents o provide for as a way of bullding a 1o prowide for stucies and passibly this impacts on the
A5PE bs working hiard outside | yourself and better yourseH fousndation for her fuhere - then the programma: is taugh | positive wary she wiews the
ard ireside college Life Iz tom short mictaphar for ti b able to express her and labour intensive — daes crit process

Secause she is working living because she has craativity and do somaethimg | nat do well if she bs toa tired | SManaging ber emaobions —

outside college to support
herself, and English is no
har first nguage her
perception & she needs more
time to do things, more time
o learn and dewelop 1o mieet
her cowm high espectations.
£511 stands does mot belleve
shi ls managing her tima
effect ety

High sxpactations and
feelings of disappointment

wheem she does notreach ar
fulfil pwn sspectations
L5PH sees herself as a
reflective, who ower thinks
things, Is a details person, a
perfectionist - gets angry
with sell whien she does ot
live up to Rier oo high
cupectations

cparienes loss?

shie enjoys Im am ever

changing personal and work
TN Mt

Paossibly like many of her
colleagues, work |ife balance
ks out of kilter out of
melessity = read problom thas
needs io be addressed
acadomacally and
Institertionally

Working cutside her studies
[Bmits the amownt of tims
she can devote fo
‘practicing’ the different
mantal and visual reasoning
tioen ks — drawwing - analogue
aned digital — she rriakies 3
connecion betseen high
lewels of skil anc operating
as a professianal

geks nersous - surfaces
because of her perception of
erself 2 novice dealing with
professionals particularky in
thee formal revies contest
wihen practicng anchitects
alten contribute as well &
thez whole ooaurse team not
st e tutbors

Figure31: Questionnaire ASPQ8 Analysis
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Appendix 1C: Interview Matrices

Legend for transcription symbaols

Transcription symbols taken from and based on:

Transcription guidelines FAAY. Retrisved 307" June 2016 from

hittp://fave. lins upenn_edu/downloads  Transcription  suidelines FASY pdf

znd

WOICE tram=zcription conventions. Retrieved 300" June 2016 from

https.//www.univie.acat/voice/documentsVOICE mark-up conventions v2-1.pdf

* [Cuotation marks for direct speech or thoughts within narrative *..°

* [Disjointed, restarts or repetitious text = - -

* [explanztion added by ressarcher]

* [anonymised names and or locations, as well as corrections for readability}

* (Comma [,] for pauses and punctuation

* Double brackets for inzudible szgments or guessed text [(inzudible/gueszsed])

#  <interruptions of one person’s speech by another — starting to and talking before previous speaker has finished>
*  Question mark for rising intonation =7

# <lzughter and other zgunds>

# CAPITAL LETTERS for emphasised speech

Figure32: Interviewd egend
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INTERVIEWS MATRICES ANALYSIS SUMMARY

THEMES Question Explanation | Analytic Memos Topic 1: Design Ideas/thinking [Discourse] Quotations
srame for the arm agdressng my reseanch questions - camying out a rapning ceercise - mapping the A3Fs meaning miaking effarts in order to =ighlighting, oolaur and bold font s my emphass here relatec to what | heard in the
]-A- Interdes identify thee roles and relationships of the multimadal resources they deploy in the meaning making process assodated with the Interdesws and ‘read’ during the constant comparative reading process [Thomas, 2016;
DISCOURSE guiding soript precedent study task and review event and the active rature of the meaning making Salander_ )
taken fram =articipant rezpanses were transoribed far reacabdlity - theratic antececent sets the soene for the review abservation which is the
Kre=s {20100 core multimodal ochject of analysis
TREASURE OQUESTION 1= | This question st | Researching s carred oot mainly in | A5P1 captured materal an the webctes vging a snip tool of some sort fincluding out and &5P1 | wedl they didn't say arything about that, but | think it is a starting point for them, for
HWUNTIMNG DESIGN | IDEAS da wikh the diigital ensironment, paste). Then ASPL superimpased {translated or trancducted) 3 layer of aralysis antap using homs:k=s o got & start in their lves really, where they have their ows individuality,
THIMKING Shease cutling igeritifying and ane ar two participants visit the a range of vsual kocls such & colour, lines, hatching, heavy lines etc. Like the ather yous know, that they feel like they have 2 sonse of self, you knosy what | mean?
e kiey keas understanding library periodically - in the digital participants ASPY did nat dite the wisuals indiidually rather gave a general citation ko the A5P2 | _housing assoclation praject - sold off other sites to ensure funding there ta complete project
|DENTIFYING you icenifies ooy ermvironment they wisit websites wibsite or article an her presentation sheets- also this participant in comman with mary of community foous - abo informed by sestalnable agenda - and a mowe away from the kind of
AND i the informing the thay haree been alerted to, look for | her collsagues did not necessanlly find and or use all the: available information. 8501 = ideas high rise solutions that became ghetbos In the past = providing commsnal spaces cic
UNDERSTANDING | Erecedentsyou | desigrers designer's wehpages, pdf. articles ihertified - foousing an baing akie to gene rrte soelal housing to help those who had becomae | ASP3 | _ ) found Hwas a very interesting design with the solar paneling at that steep incdiration on
CEOILOGY aralysed or pasiticn and about the architecture they are homaless get back oo property bdders - about making efficlently, guicky - offsite, factary thee sidie of the house [points this. out on presentation materials). So then wien I just locked
SOSTION deconstructes appraach ba the Inwrestigating and oranline conditkns - reduces cost of constructon - adagtable to many different site condiilans I it deeper, it consldered i teamnes of earvinon mesvtall Issues and the dimate and
TREASLIRE during the architecturl Interdews Ina number of cases guotations belorw (from aboe) ewverything and haring low enssgy and high Insulation and thesmal mass and everything we
WUMTING AND precedent problem. Inthe | ewen though the ASP epressed From our discussion, it appears the ASPs do not do much digging around the 'discourses’ need to consider
RECOSNITION - In study task birief, there were difficulty finding detalled wisual and idclogies undenpinning the precedenis they are engaging with. They tend o take the That's our orientation ak the mamient inaur correnk project so then sden | looked at it | found
ather peogle’s skatemenis about tewtual inforrmarticn, § located this Informatian they find at face value - time i 2 big kssue and akso this s a difficult aspect of wery ndoe chean design, {that} works efficlensy; but | found then, that in tenms of affordable
work - idantifying what they needed | type of Information with a simple thee task ko find ather writing thiat speaks to the discowrses framing the designers’ response housing, | couldn’t see how they could make it afiordable because there s quite a langs
whit Is Important o LnCoEr oaighe search - whiis this and or agendas that may be under the surface - would it be more a cse of they do mhﬁ;hlmum
thanking generally about happening? manage to ldentiy writing that refers to thinking and engage with that but do mot dig lnto | ASPS | [ASFS starts maving the materals around] Say, from my first precedent the ley ideas behind
afforable the idenlogles themselves in msch detall = not im brief either It wene mainly got to do with the energy efficlency of the {name of precedent onel, and what
S hausing £5P3 did refer to companies cosn mikssion statement - for Bvng bome - iInnovative, theeey had dlome. Ancl | found this an important one as it plays 3 ley nobe in our new designs for
T language clues adaptable and integrated - underpinned by sodal values, economic values, emdronmental the progect. And what | had locked at for it was, | looked at the wary that (& sits in a 30 part of
architecizral plced values and design values critera see visual material - concept - company stabe they ane thez long site to shaoee people the wary it looks on the cutside, so externally just to start off the
iceas thinking throcughout the bomowing from automotive Industny = a cormmon dhassks with highly individual ouber shaell precedents images. The other thing was | looked at the way he managed the energy efficency,
et sustairakble modern methods of consbrucskon = green homes = took the Weual representation of their thee: way thie bublding was nen.
et Also, it hail to framewsork rather than textual A5P6 | Weah well, the (dea of the {rame of precedent} was that you would achually [he, work, and
The scarth s cha with what they I found & large amount of materal an precedent on the link that ASP4 sent me which she did sheep im the one locatione I you like, it was going back to the old cottage |ndustny type Iving. |
linked ba the briaf recagnised ta be it use in her presentations ar in the interviews - focused inon the sustainable aspect mean the guits of the bullding in New Tark and in other ciies whene the: first ten floors were
but there ans Important anc achiewed through materiality offices. And then you had smaller apartments, and the further up you went the: mare
problems with relovant re what B5P5 s dyslestc and he missed the information in the pdf he sourced about thinking behind expensive the apartments. Amd the ldeawas, you lhed upstals amd you worked d vemstaln
this a5 the brief i they were asked the: project - wses tewt almost verbatim withaut citirg and ignores releant information - lack it didnt weork very wall there. Seems o wark well encugh in {geographical kocation| whene
mat presc riptive 1o oo - henoe of understanding? - does add his cwn shading to the sections ebe. he uses thety anly allocated a small amaount of industrial space.
morely containg code label B5P5 relies on text he gathers not sure he understands what be is taldng about - carmat Maw transwersaly in {name: of precedent tea| which was the: other one | was gheen, this was
kioy wiords and ar IDENTIF¥ING AND: dewiate fram the text on his presentation to explain in different words or elaborate on what entirely, in my opinion, it was entinely the opposite. The whale foous of the bullding was an
terminclagy as UNDERSTANDNNG Fiex I taling about in simple terms Internal couriyard, pour internal ganden, your Inkemal paces. So, you wenk in through the
clues - map for IDEQLDGY BSPE s chyslese and has diffics ity ramembening hos he has coded folders in the online frant door and you lved Ina cocsan.
tha treasisre hant POSITION - erndronment. This means e often cannaot get back to stes where he finds information and | ASPT | e | would Ehink whak | got from i was the very maocular forms.
Bnked o 3 list of TREASURE whare ha has stared information - reading ks a big problem - e says he reads things wsually Wl It was, kind of for me, they were inbroduding a new style of bullding. And they had
raading and thon HUNTING AND archiftecturally and relies on his memony to communicate his analysisfunderstanding - unless haoped that this style of buliding would kick off in 2 big way. And bry doling 5o, you would have
ad RECENITION he can see what is g:irgmﬂsu:ll‘r dioes e miss the desper detalls asodated with construction slies, buk they weould be short tire consiructon sibes.
precedents precedent analysis? - his presenkxtion artefacks ane almeost devold of text escept for ASPE. | So, | neally Bk the way bow they. - itk kind of 2 small kind of vilage. S0, that soma: of them

headings and he spoke ak length from memary during the revies event | ohserved — he did
niat s or attempt to paraphrase any of the tewxt in the data he sourced - thils is 2 serous
learning kzsue — defidt ar kass

ASP T = presenkation arbefacts ane composed of mainke vsual Imagery - Textual infonmation (s
taken verbatim from sounces without dtasion for one precedent = no explanation or
thinking about ideas behind development iin his osn words other than his orall presantation
ait the revies and during the irtenew — he did not ghoe mae all source links - During the
Indervew ASPT referred to wisual Imageng as a vy of backing wp his succincl spdanabkons
alEhpugh Ehere was na cdeftalled annotation on these artefacts - which is an expectation of
twitorsfeducatons as a way of showing ortical undersianding and refleciion = vwary of
constructing massage

A5P? says he |5 not ghien bo explanations - finds it haird ko artioulate things and yet relles

al st esclusively on talldng as a way of demonstrating that he has engaged with the tack
nat achsally caing what he has besn aught to do or s espected io do - ooes that reduos the
amaounk of leaming and or meaning malkdng?

£5P8 uses all the information ghe collects and anakyses it s a way of learning and then
exiplains in her own words -fooused inon matenality and insubtian as a way of achieving
sustainabdlity in her deconstruction of precedent - also about creating a comunity with
sendices, living, and inberaction prowded for - howeeer English is not this participant’s first
language - process of linguistic translation going on as well as analytical process assodated
with the task - textual and visual

are private some of them they are affordablie.

Thzy are just 3 small commundty. They recall just a small willage, but you can have everything.
Some privabe houses lile you knaw -

¥eah. And some of them are affordable and you can also have your restauranis and you hawe
the: diocbor there- - king of small community.

Thiesy were |ust kind of trying to hawe ewerything beside them. Just lioe redwoe the nessd for

theedr cars. They are mying they are trying ta kesp 002 law. So, they dan't have ta hase taa
cars.

Figure33: InterviestlADiscourse

331



Themes Question Explanation | Analytic Memos Topic 1: Design Ideas/thinking (Discourse) Quotations
srame far the am acdressing my research guestions - canrying out a rapping exercise - mapping the ASPs meaning making effars in orcer to =ighlighting,. colour and bold font is my emphack here relatec toowhat | heard in the
1 B interiew guiding igeritify the rabes and relatianships of the multimadal resources they deploy in the meaning making process assodated with the intendews and ‘read’ during the constant comparatie reading process (Thomas, 2006,
DISCOURSE seript taken fram precedent shudy task and review event and the active rature aof the meaning making Zalander....}
Hress 20000 =articipant responses were transoribed for reacability - themiatic antecedent sets the scene for the review absenation which is
thaz cone multimadal object of analysk
IDENTIFFING, QUESTION 2 - THE PART OF THE | There is an Bsuefdlscrepancy ni bver responses ba my questions about the above 4501 attemnpts to esp lain ber A5P1 | ‘wedl peaki. S0, what § think in terms of this whole “plag and play” thing (s that it was the
TRANSOUCTING, IDEAS INTD TASE ASSURMES bebween what is considered peroeptionsdentifies the fow® of achieving the architectural inkent = plug and jplay conditions were able ko be set in the factony setting, so they were abls o control the
TRAMSLATING STRATESY INTO THE STUDENT IS important re the brief and what structral and assembly ebements coretnacted off site in controlled factory concitions = kigh asvvironmast inowhich it was oreaked. So, they could get the sustainabiity and everything to
THEINKING INTD ARCHITECTURAL | SamiiLias wiTH, zame of the students identified guality - alble to control guality - idemtifies impact an form - rectilinear and spaces oreated the standards that they really wasrbed.
BRCHITECTURAL MECHAMISMS OR | AND SEILLED AT, as impartant - | went coline to linked to exse of construction - planar forms and transportation - also identifles did think But it'was mare about this sustainability, you lmosy the fact that they had obviously looked at
STRATEGY DEVICES JSING THE Ik at the: infarmation saurcefs | about colour and light - linked to exteror: about *personalisation’ and “identity’, communal Aa5P2 | mult-generational oooupants. You know they have dane, not just graphic images, but they
WTERHET A% AN the: stucends referred ta in their space - Identified that interior blank page for each user to put stamp on - spaces inside nat fharre madie 30 prototypes that they hawe tested aut. They are very consclous | think aboart the
Sescribe in a5 ML presentations during the flexible though - all this Infarmation she presents to me verbally using: the wWisual materials in orentation of the bullding, how they are going bo heat, light it and how to deal with hose
DENTEYING, much detail as I — ohservatian and interdiews and | | background = this information is not represented tewhally on her presentation materals peaple are going to hee in it ¥ou koo, from wihat | could gather, Ihlt'fhil‘l addressed all the
UNDERSTANDING | pocsible how the =\|E-ME O THIE uncovered information (inking to | howeser her visuals - plans, sections, 20s belp ber explain - she usually mlkes notes dosn in probkems that were there. You know the bullding heights. They didn’t want anything that was
CONMECTING designers’ ideas = idealogyfoiscaurse) that | would | own hamdwriting froms sources 25 3 way of understanding and engaging with the subject s Filghs in berms of, like, construction
AND e realised in S NOT have ideneified as being relevant | actisely = remasmbaers it then so then she operates betwesn her notes, talling, moving, wisual | &5P3 | weah back to the first one. The first one | belleve myself looking at it and looldng inko it and
SYMTHES [5G ihe architectural HMECESEARILY 50 | apd important which the 5P, mmaterials {from above). reading about it is that the architects- - and they ane working in conjunciion with a contractor,
DNECILOAGI AL W by anc large, cid nat use - even #5P2 had difficulty analysing s te plars, elevations and sections to determine what the & busblicing: coavhra ctowr, in thils whaobe schema- « and | think they Fasve all sat down and ded dsd
THENE MG - m@.ﬂnu... This queston & thaosugh the brief coes provide layouks were |ike - role of different types of drawing highlighted here - also | found materil theey needed ko hawe something for high densiby but that could work for people. | don't know
TRAMELETING farms, spaces, absut tha link clups and signposts as to what & sha did not give me 2 source material that had mare detalled viswal infarmaticn that she Is it developer driven or architecturally driven. | see it as wery consdence and sodally driven,
T STRATEGY lighting and bebween important - sustainabliy.... i rvot wese - b [sswes bere cne bas o do with the: role of the different types of visual ins that theey wanted Eo inorease, they didn't want o |ust fire up things thak people were
AMD THEM INTD colours, materials | Cs0kogy, strategy | However the desipn studio briel | media |drawing fypes| - architecturally speaking in terms of plan, section, elevation, site miserable lhing in, in this sodal emdronment.
ARCHITECTURAL and detailing. and architeciural | for the affordable housing plan and =0 on and the other has bo do with reseanching skills = condacied practices got no Yeah, because it was a competiton entry. So, that was the driving foroe behind this and just
MECHANISME what rnechanism ar project does not provide a informatian froem them - ancéher sue i to do with protecting design work — did not anakyss from seeing some of thelr Images, and just the: general layout, it would be maone subwrban
architectural dewices definitive famewaork or deductively based on information she managed to access (make a draing type confonming sulted
Zesponding 1o devices warn Architeciural directive advice as 1o what 1o to ewpectation for type of explanation ch, the stacking, and the southem arentation | found weny interesting. Very dear {as} to what
this queston wsed? igiehagy is look for re ideology, strategy or CPEN PLAN MATURE OF DESIGN GRABAED ASP3s ATTENTICHN - arganiing of the: spaces to thaey are dhioing, It gluves entra ewterior space on differe nt kesels whills also letting light penetrate
Irsclues transcucked architectural mechanisms nor maximise space physically and perceptually as a response to the evohding nature of lhing in cheEper indo Bhe bullding.
aplaining and {Kress, 2010 doas t set out examplesto halp | the 20st century = bn tem in response to 27 ibems on thelr Bst/framesork A5PA | Wes Like in the community drasdngs that they have shown, that these houses ane detached
shawing how ir;znn':r:r :"“; the stsdonts - it does provide a Zeas the project x ideologically and soclally drives - provide somathing psople would ba haouses with entrance in behween. So, gvery house will be attached from, like, entrance to
|deas transduches recommended reading list as happy’ to Bve In - collaborative process between archibect and developer - machanlsmes house so ke, here wou can see [pointing ko presentation materials) that this house has a
ar translates indo wress, HO16] well a5 u=ing relewant wed architecburally were to remove dirculation to esterbar, move sendoes Bo ededor - apen small entrance inside, which |s this part [pointing to presentation materials] and then the
architectural {process of terminology - alsc all the plan lving core with 3/8 types for different bving scenarias — otfer house. So, it ks all completely unattadhed houses with community space at the frant.
sirabegy - into transfarmingfcany | spdents expressed that they Dermansirates ortical asareness that there ane problems with approach - but decisions Ewen though the diagram they show ks more about sustainability using sunlight, natural
architectural crting maberial in | cuperienced cifficulty locating linked to sodal dedsion = communiiy ot |ust economic declsion = also varlety in facade weniilation, using the rainfall water [harvesting] in the tollets; sa, it s mone abowt
mechanisms ar ane form indo irdormatian about at least one af types = individualisation - sodal decision about inkegration into d ffeent contexts ﬂutmrr_
dewoes anather] inito the precedents they had been precedent ane - [inks sodal strategy bo architertural mechanisms emphoyed = not accepting A5P5S | The strategies behind the house thak made it 3 green house and sustainable was they had
architectural aszigresd 1o« Coes this [=aly) Sl ] Ifenkngical, strategic or anchitecturad meschands e id evos chiolce o face valise rml'hup Fl:nu“ wwhilich enbirges the eco system af the houze, and | BEound that an iImpartant
strategy lack of preparation an the partof | Competithon foous « ensironmertally fiendly and high sper inked to sustairable practices aspect of this precedent. How it does it and | have a graphic there to show it [pointing ta
the tutars ar the AS2s lack of agenda - identified 2= more sulted for urban contest - things that grabbed ASP3 Inbenest prezentation materials).
— This means that rasearching skill? - also the A5Ps southem arertation and skacking - extra exterior space on different bevels and nabural light And then the next thing. |taka used, instead af Hinds, it had sutematic shukters which wers
architectural did nat cite each individual image | penetrating mare desply inko the building computer contralled shuttering systems which limit the heat bulld-up when onin the summer.
sirategy comes rather gave the website address Variety of dhalce ks what grabbed ASP1s attention with - same concept - conmectian ta So, they could block cut the sun
absout as a result as a link far resounces - rany of outside and nature achleved through vews, vertical gardens, courtyard fsecure overlooked B5PE am thinking. They did an awdul kot of research, a phenomenal amount.
aof tranalating therm awerlald their own ‘marks’ play - uses presentation artefacts to explain and demonstrate oh, their research developed their architectural strategy. o, they nesearched all about the
archieciLrl hatching, shading, colauring in, @pen planning identified as strategy with optimum openings In each space- dual aspect - light;, and the hesall, and how they could generate air flows through the building.
ieclogy retracing on top of orgnak terminchogy — more light = community = entrance betwesn bouses promaote interactian - ASPY | For me, that first precedent in parthoular, that is all | got from i, was the srde they wene using
{trinking) into whyy ane wie allowing this? recognises suskainability - putting them bogether saues enengy autput o bl
chjectives Each sthudent had to analyse two dentifies an ardhitectural strategy ba do with sustainabilibggreen - roofiop planting it waas mrwer mentioned, what thair intertions wene. Bt for me whak | got from them, using
{roncretefvisible different precedents this meank architectural devices and or mechanisms identified |taen verbatim from source| - the use colour lile this [as shown in the disgram on presentation sheet] was just thak the imagery
goals) for making that arass the olass af nine of computerised foontrolled autoratic shutters to deal with keeping out sun in surmmer and woalld be maore distinctive, and you swoubdn'e gek, say Bor example, the yellow mbed up with
archieciure and shdents |8 partidpanis) keeping heat inin the winter - computer controlled technology throughout - A5F5 foruses in ithez: green, you would kniovw these were fea.
thaese objecties thecretically each shudent would | on tire techinical aspects - more Information on sites about this - precedent one. In il | thibrlk it ks 2 duplex to start with <sound of nusting sheeis as A5PT looks at the secomd
are achiesed be exposed to and have the precedent E ASPS stated that bhe kad diffioulty getting a range of information represented in precedent> His south fadng facade is- - makes good use of glass for the natural light. He has
using apportunity ko kearm something different visual mades - plans, sections and elevations design/technical - limited anabysis kept the bedrooms, kind of, | suppose, dersn ina cold dark cormer of the howse as such.
architeciural absout tha thinking that jusst relies on information found - refers to, shows me his two presentation sheets. Wihen wery sguare| B is a combination of sguares that makes up the whale bullding basically.
mechanisrs underpins archibectural checked his sources - his sheets based on infarmation almast werbatim - no dting. 1 found £5PR | ®mm. They had two, lke, teo different sizes, lke, They didn't have that much explaining an
dewices appraaches to sodal housing ina | mere material an site he serit me link to - matter of navigating site - also found links to thez- - thery could be apartments, and they could be, ke, separate hauses. But they didn't do

range of different sthations - real
Nl and competison ety -
acrass the 16 different
precedents - the alm behind this
Is b provide op portunl Bes for
the group bo have an
appraciation of the different
Idenlogy and agendas drking
soclal housing approaches - how

material with plans - seems precedent 2 is a conceptual approach. = na solutions in different
condexts <45P5 missed that completely || found ane detailled pdf which shorwed o
precedent concept realised textually and architecturally - plans, sections, details 30s that
A5P5 missed = does not appear to have understond concept applied to many different
Fames] = if tutors knew this link then why did they not point the sbudent to B ar show kim
oo o use thae sibe? « |s this ok of skl researching combined with willingness to commit to
thez Eime it tades? Combined with lack or direction® Most of the analysis ASPS appears o do
Is based exdusively on understanding the information be found - not much design analysis

oo much informatian for these. They did them together, but they anly showed the two
bedroomesd houses.

&nd | read the strabegy that they tred o keep, lke, the bedroomes under bed rooms, and the
orentation more bo the, llke, sitting room and kitchen.

Figure34: IntervierlBDiscourse
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this chinking Is
transduc bed ranslated inba
ardhitectural strategy for socdal
housing and how the strabegies
are translated into a setof
cononete and tangible
architectural

mechanisme fdevices. by which
ithe anchifeciure k manifested [or
could ke manifested - that (s
made concrete and real - exdst] -
howemer it |s evident that the
shadents do not dig or search
around what surfaces in their
search and they seem bo stap
searching if whai they ane looking
for does not surfaoe immediately
or they do nok recognise it as an
important scurces before thay
open the wehate - s it s |l kely
thadr ndarstanding of the
discoairses undenplnning soclal
housing for Instance k related to
thes informiation thay find within
@ tight tme frams and this
Information tends to be taken at
face valu - ot masch evidenoe
of the 45Ps problematising what
thaey discower with ewoeption of
A5P6-wha saw a disconnect
between skrted aspirations and
the manifested architecture

for precedent 2 partioularly because there were no plans or sections and he did not atternpt
to consknuct these deductively from the 30 imagery and info avalable —

Part af |declogy & that approach and solutions should be reseanch bed = technical aspercts to
achieve axtainable ete. came up with theony anound commanal [hing based on «ilage then
tested that sheory. ksue with the variety of mades information about this project
represented In affeched ability to decode how anchibecure itself responds to conoepiual
thinking = alca this s about roles. different modes and problizms when don't Fave necessany
ane - again thowghs linked ta ability ko find relevant information in online researching

think many of the ASPs struggled with this - again | found inforration that the skudent did
miat - plus | identified salient information that they appear to have missed or not desmaed
Iimiportant. Moticed distorthon of room form flayoet - Irmegular - could not get at why. Prior
working llfe experience impacting on Intenpretasion of what s going on incthis prece dent
mature siudent with construction h:l:lnlgmunr: Ir | nbmsrnart cread contest - ald hype
construction = socally mothated - atbracted o self-suffidency paradigm. Uses visual
language for neading what ks going on = sections and plans vsual analytic language
expectation around this alsa - unhwersl way in architecture - what student i lsarming to do
engages kinet cal by facthely with knoededge production = finds neading bext difficult - but can
read visual language - much mone comfortable in the visual world and taldng. While
analysing precedent tan ASPE demonstrates crtical reflection - the mismatch between
stabed concepiual approsch and realisation - umes plins and sections and talking to esplain
the: why of this mismakch - nane of the analyss represented on the drawings as annotated
text other than descripthve headings - so unilexs ASPE | there it wiould be hard o dedipher
the analysk going on via the plans sections and elevat ons etc. bacause wa are left o
Interpret whatk he intends us to understand = nor does be have a script = relying on memaony
with visal material 25 prompis (roles mode). Prefers to kil about = explanation rather
than write it because of |ssue with written language. Didn't send me all the images be had
up an the wall in crit space had to rely on phatos | souroed mryself sometimes.

This stuckent did not really address the task in any depth = spoke insimple sertences did nos
tend toelaborate or go in-depth anawers. bo iy o thee Inde iz questhons abowt the sk,
Dechiced that colours in imageny sbout presentation nat reality - to Righlight ths chifferant
it Eypo bopless teet oz rom sowrces verbatim - no diting

For the most part | had ta co- construct anabysis on the basis of looking at bis presemtatian
materials with the shudent whose responses were mainly one or teo sentenoes. Cuote from
uestkon 3 ASPT stared to talk more abouk how ardhiftecture: ranifested n:*lr:mr.._:, i1
prasantabion mateials - 20 processing questions as we talked - maybe needs more Hme b
think and reflect = get Inko the talking process befione can anseer questions.

A5PB uses tallcand her presentation materials to explain the strategies to me - English s not
Feeer first language so there was probing. prom pting and explanation from me bt she
demonstrates critical reflection and a critical understanding of how the strategies ane being
manifested in the architectune - not sere of all terminology, o technical considerations
asked a question about the meaning af high density - used her initiathe when she could nat
find infarmation on second precedent. Researched and found an altemative that grabbed
Feeer attertion re the kind of ideas she was thinking of adopting at the time of the precedent
study - subsequently changed focus someadhat - addresses bath technical and design
mechanisms

Figure35: Intervier 1 Boiscourse
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Themes Question Explanaticn | Analytic Memos Tapic 1= Design Idoas thinking {Dlscoursa) Quotations
frame for the arm acdressing miy reseanch questions - camying out a rapping exercise - mapping the AP meaning making effarts in order to =ighlighting, colour and bold font is my emphask here relatec toowhat | heard in the
1 C intervew guiding igeritify the rokes and relationships of the multimadal resources they ceploy in the meaning making process assodated with the imterviews and ‘read’ during the constant comparative reading process [Thomas, 2016;
DISCOURSE seript takern fram precedent study task and revies event and the active nature of the meaning making Zalander...b
<ress {2010) =articipant responses were transoribed dar reacablity - thematic antecedent sets the scene for the reves absenation which is the
core multimodal ohject of aralysis
REPRESENTATION QUESTION 2 i this cuestion, i the precedent study tack the For the most part the partidpants engaged in a deskiop reseanch process - looked for #5P1 | oh, thelr information. wWell | tried bo find- - | went to the actual architects’ wehb site, 5o
ANID =W THE am secking to #5Ps ane expected to deconstruct | information online = texttual and Wsual data - writing, plans, sections, 20 imagery and got as much information as | could get from their personal standpoint. You knors, what
COMSTRELUCTION OF | gesigHERS explore how the th ideclogies, behind the analyticall diagrams - also tutors intervened with a number of A5Ps and gawe them coples of thaey say abourt it is what they are trying bo conwey; =0, by understanding that you can kind
DESIGMERS ARCHITECTURE H5Ps identdied architectural strategies and pdf documests - Bbrary wasnot a port of call formost of the A5P5 = ime influences shis plus in of see wihere thay went with the design, that was the first port of call. 1 tried to loolk for
BUEESSAGE ABOUT W thee diffarent mechanismsdevices used to thez digital environiment they can caprbure and cut and paste and use in their csn messages exerything from thedr vespoint and then | tried ta find jowrals and stuffon it | ddnt
ARCHITECTURE REPRESEMTED. rmodes at work i | make architecture - part of ths relying on the ways cther architectural practitioners arganise thelr messages - s this find masch, except | did find ane In Al [Archibects boumal] but because we hanve e access
COMMUNICATED | the designer's irvecdves identifying anc raking reinfarcing and part of zocdaliation into wider anchitectural community as well as the sub to it jrolliege doas not have a subscription to this jowmnal], the college you can't getinta i,
OTHER PEOPLE'S TeE AEsEAAEH | construcies lirks between the thinking, culbune of that community {CoP} these partidpants belong o = leaming by dioirg, also thee: puublicarti o
BAE & NI M G= MU KNG . strabegies and mechanisms as mimicking, copying = lssue not crediting propery. %o, thene was et {architectural practice} were veny good in the sence that the artefacts
USING SITES AHD O ressages within | oy o ke messages the AMSPZ had difficulty Snding the right kind of ' data® this in turn led o difficutty anabysing sits themsehves ware put up in sections, and theary based thinking was in diagram farm,
SALILTINACIDAL TEXTS THE ASFS an architectural designer wants the bulding ko plans, elevartions and seciions to determine whak the kayauts wens |k - role of different types diagrams, plans, Images. They had thase on their website, which really helped me
AESOUACES M VISITED AND community of convey ko those who engage with | of dreming highlighted here - also | found material she did not ghee me as scurce material that understand their thinking on i.
ARCHITECTURAL JEED prachios - and it s users ar wiewers = by means | hiad more detailed visual iInformation that she did mot use = twao lssues here one has to dowith | 25P2 | Weah there were images and then there wene superfical digital bype images, Fhotashop
COMTEXT what mode is af exarnining it analytically wa thae role af thie different types of visual mode = architecturally speaking in teomes of plan, type stuff, But | mesan thar's all they could have done really because this bit, this & not
Tedl me about the wsed for what th ruhtimadal representations section, elevation, site plan and so on and the other has to do with researching skills built [painting at second precedent]. This has had its first phase jrefeming to first
wiays the BAAKING they engage wathe Inthis way, contacted practices got na informatian froem them - another sue ks to do with protecting precedent]. There ks an actual physical bullding =0 | can understand where you are
designers’ MEAMING thare is an implicit expectation dhesign work — coming from.
architectural MULTIMODALLY | that they are absorbing the ways | Forthe first precedent A5P3 found a great deal of information in pdf format, not so much an ¥es, | had bo get that from them [showing presentatlon materals]. There was very litle
work Was ™ that architechural practitioners wheite. The information was represented tedually, visually = the second prece dent vy an efther of tham all the wiews ane actual websites themsslues, you lnorw, there was veny
represented in ARCHITECTURAL | Sommunicate with thie wider limited reltying on 5 key iImages from which deduced things Niethe writhen. You lorrse mormallky you can go to “arch Daily’ [architectural website] or
the text, images . public as well as themselves - this | identified thematic approach to representing/communicating informatian using a range of somewhere Bke that, you might pick up bits and pleces.
and drawingsyou | cemeray task iz also abeat them bailcing multmadal resources induding text, image, analytizal diagram Yeah, | don't like the deconstruction business becsuse | am so green at this. | am naot
engaged with up their pwn design wocabulary Second precedent = wery little information found analysis based on deduction of reading 30 comifortable about making assumptions. | am read ing somebody else's mind. You koo
during your and gaining an understanding af | digital imagery maytee [t wasn't lile that and then you are trfng o interpret what they did into your
raaarch o the discourses that frame Just relied on small amount of data able bo locate and deconstrocted this for first precedent - design.
architectune imagery, headlines, one diagram £5P3 | Moo | wentand | found pdis. HMow I think {name of actual architectural practice | wene
these precedents Ak this stage in the programma Found miore infa an second precedent - on we bsite, and in articles part of crwe of the pdfs that were produced with a coretmsction company. | think it s
there s an expectation the Eaighlights the repatitive marhure of information ondini - passibly all coming from one sounce samething they use as thelr selling point fram what § gather. | dont ko,
A.NSI.I.IE_HS a students are famillar with most Dediberate manipulation of materials to showase material - also highlights key kinds of s, there was a kot ofs = what | havre extracted for this [the presentation] came: from that
=% QUESTION if the vsual tools and their roles. | information‘scalied drawings ete. missing beft to inberpret unscaled vsual data paf. 5o, they did use a, kind of a, smitar theme thraughout it all in terms of eolour and
FRAMEDBY T== ini thax analysis, making and and sustainabil ity yes, because they talk about makerials, bringing theen an ste and working Fwrw thay annokate images and how they- - gven in terms of tables thay pat In, they
ARCUNT O creating designing process - |tk | with the contest abaut materals. They realiss thay reuse the materils that are in the always brcaghtt 1t i, an slemant of thess jarchitectural practice) logo design. Blus
MATERIAL THE likety there is an implict context. especially, pastel blue, that they brought in throughout the: whaole thing. it kept it very
ASPS MANAGED expeciation they will leam from Firsthy, it is important to note that ASPS took mast of the messages werbatim from sourced engaging. actually | went through the pdf several times and thene was ower seventy o
T UNCOVER IN each of the precedents they material = text and visual - thens s aminimal atempt bo put this information inhis own wonds. sighty ood pages.
FELEARC= engage with as represented in Ti b faile rvuch of the daka represerted |s technicall - however nok cited 2 quatation Mathing! There was nothing | could find; so, all | could get from that was five iImages that
SRAOCESS AND the: literature, cnline and an £5P5 has an understanding af what roles different types of data should play, architecturally. soma of them were dear, buk the: plans and sections, when | blew them up became very
THEIR ABRLITY TO warkous wehsites as represented SUMMARY FEEDBACK - That was the ma|or problem with it, that | struggled with. &nd undear.
SECOMSTRUCT i the varlety of multmodal achually, a good few of us in the dass struggled with the second precedent, in terms of stuff £a5Pa | The first precedent had few Images, small text and one diagram that"s all wihat they had.
THAT WATERIAL modes availlable to them o use Ipetting information, written and wisual]. ¥ou probably heard that, some people have The second cne, the main infonmation that | found is on the company web site. Thare ane
BNALTIEALLY o consknuct thadr own analytical prohahly told wou already that the second precedent was very hand to come by a fiew artiches, sven of like, the anchitectural website or joumals.
and designing response - Sourced brge amounts of material in pdf format studiies - focused on Bct langaly image based Wiz, bast they all repeat the same information.
"H_I:I.LI:H"E Feovesver coamim unicati on, when | looked ab the material mibibune of text and wisual - variety modes used for different Mal Ewen they sald that there was variety of typology and they have drawen it, but they
JEOULTVE representation ane taught in purposes = not sune how desply A5PS consldened or leami from this pa didn't indicate where are they on the big map. What da you call i£?
ARALYELS - different distinct modules aonoes Recording ksue assockated with dysleek - because rebing on memary forgets where things are | A5PS | veah, | got plars for this and § found them quite intenesting becauce at ket with the
MAKING the programme so for instance - alz | hawe to simplify and clanify as with ASPE phans then | was able b0 see exactly whene they used all the types of construction and
JAGRAMS i Ehaoany = heaems he: meschankcs of | This particlpant took Imagery and kst verbatim - naot much dissection from an analytical stuff within it.  &nd the fonms of the spaces within it, which is shown again, they were
deconstruct on, about perspeciive - or is it that needs time o process question before can begin to answer 2 with rectilinear, but | couldn't say they were sxacthy rectilinear.
multimadal architectural brguage from a g2 ¥eah mainly text there was no plans, no sections, and the images were very hand to come
representation message and making perspective, | Uses the presentation artefacts to show me b the information is represented - implich Ery as vl <sound af rustling sheets as 45251 takes out the second precedents: They wene

I dhaign rep they leam how to
read, draw, and make plans and
sections, elevations, 30 models
|physical and wirtual], design
studio applying all these toolsin
thae: prowess. of deigning as tools
o ald creative thinking and as a
way af

represant] ngfoommiun icating - at
the moment not taught all these
different “siills' from a
multmadality pers pecthee - much
of what happens k also linked to

assumption | understand the different modes at play and thedr roles?

Erglish neot first inguage: of ASPE difficulty understanding

Explaining/clarifying - HOTE NEED TO DO THIS FOR ASP4 ~ EXPLAIN - REED TO
EXPLAINSCLARIFY/SINMIPLIFY ALS0 FOR 2 DYSLEKIC ASPS = also this happened in the review
event tulors simplified and darified at times ook for instances

maw A5PE explains how the information represented and how she ‘gathered and recorded”
cut ard paste - again flow of dialogue to simplify, clanfy and explain what my question meant

ASPE

anly a graphic and then undemaeath the graphic had all this information and that was (k.
That wae the major problen with it, that | struggled with. And actually, a good few of ws
I the dlass struggled with the second precedent, In terms of stuff [getting infarmation,
written and visual]. You probably heard that, some peopls have probably told you
already that the second precedent was very hand to come by

Teoit yeah. Thene was neames. There was fourteen pages an one pof and there was dorens
of pdis. H had gone through numerous skudies

They had shudied It before they built it. They studied it whille they were bullding. They did
@ skudly seven years after it was built. So, there were ooeans of information.

Teah® B was all- = ninety percent of them wene image based.

el diagrams so. Thene was shetoh diagrams from- « godng wary ba e, way back from
whean thay started to look at the |ight and heat, and heat transfer. There were sketches of
wwhak tihey were Erying to achisve there.

Figure36: Interviewd) 1 Cbiscourse
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socialisation ower the length of
thae programme = kearning from
peers ahead of them wa vertical
projects = gobnbo the research
process amound precedents
resaarch lonowring thay have to
locate diftferent kinds of
imowledge represented in
different commumnication modes
= taart, taliing via resoorded
Irterviews, iImages of ewlsting or
des|gned architecture, plans,
sections, elevations 3D modeds
amd diagrams and amalytical
diaprams

oW A5 PE eepdaing how the informration represented and how she ‘gathered and recorded”
cut ard paste = again flow of dialogue to simplify, clanfy and explain what my question meant

A5PY

A5P8

Andd all thee plans viere readily avallable. You could bl AT TRYIE ) 7
o [Irscrecace thedr shee scale wise]. Wou could do thasm cne to cne d

i e markebing, yes, e, yes. “This s what we can do koryow on thal € be®. Thane wesne
Ty Lnifts bo the Feckene whlch was- storhy=Hoe i highs = gulbe shat would you call i

qu e packed In. Thene ik anather wand buk | can't think of .

]
.1 har it
O, that one had mare informaian [peibriting at zecond precedent sheet]. More about
fthe dieitaills and everything. This one had bexs Ipchr.ung to first precedent sheet]. 1 just,
kind of, went with what they have. More informration about the differences- - Bke details
for two separate ones, diffensnt houses. Bur these ones, Bke, they ane all going together.
Theere: are ro apartnmenis
= Wik it represented, & really what | am asking you?
i Ch0 OL (TR Mepreserited
Did you get all this [infomation on the sheets] off the wehsive fanchitects]?
106 e
2o, the images, the 30s, the plans, site plan, {and} test was all there on the architect's
website, was £F
¥izah, and the second ani, sketchas. They, kind of, all had, you ke, the CAD drawings
or ‘Redt’ [ Digital software] §think. ¥ou ko, the more professional anes. | just did the
transfer [cutting and pasting] mysedf_ | jusk redo it [drew ower and coloured in]
Oy and ahiat about the second one?
Sacond one, as well, they kad a lot of infarmation about it

Figure37. Intervier 1Giscourse
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Themes Question Explanation | Analytic Memos Topic 2: Analysing/Deconstructing the Precedents (Design) Quotations
srame fiar thie am addressng miy reseanch guestions - camying out 3 rapping esercise - mapping the &%Fs meaning making effarts in order o =ighlighting, colour and bold font is my emphasis here relatec toowhat | heard in the
EA Interdew guiding idenitify thie rales and relationships of the multirmodal resources they ceploy In the meaning making process assodated with the Interdews and read’ during the constant comparatie reading process [Thamas, 2016
DESICN seript taken from precedent shudy task and review event and the active rature of the meaning making Zalander....)
Kress {20000 2articipant respanses were transoribed for readability - thermatic antecedent sets the socene for the redew absenation which is the
core mulktimodal chject of analysis
HOW ASPS WENT QUESTION 1 i this puestion Seeking to establich general Condiense information to key facts/what considered most important facts = this |s the A5P1s A5PL | .50, when you collect all the information from different sources it tends bo nepeat el
ABOUT THE process of spok bo gather informatian abouwt how the A5Ps | deconstructing process - relkes this to the brief and prior leaming, experiences an the =0 | condensed it to the key facts that weere relevant throughout- - the: mast important
PRECEDENT STUDY | acdressing the indformatian from | went about the precedent study | programme = uses headingsframessork again based on what ks acked for in brief, or prior facts,
TASH:= RESPOMSE task tha A%=5 about task = what sirateghes they knowledge anound anchibectural frameworks. ‘well | Mind of broke it down inko headings. 5o, what | did was | had orientation aspects,
TO THE TASK oo’ theiry employ = are they using prioe Framewnrk = used headings to decorstnect/framewaork - orientation, cost, light, movement, cost, Bight and mowement, aspect, nolse, and pollution, prisscy and security; you now
PROTOCOLS Describe inas address the task learning from the programme do | aspect, nolse, pollutkon, and secrity loads of different sections.
ruch detail as multimadally theayy develiop this in berms of Bullding on and using prior leaming - process of editing collected research materials - writing, feah, | used areas that | thought | had previously used in ather projects that would be
paossible how you | overall - o getat | approaching the precedent study | wisual - plans, sections, imageng created fproduced own drassings of the imagery esc importart to anakyse i terms of this. So, what | did was | got alist of those terms and
SAAKING MEAMING gt about the their overarching task = how do they decide what unkatl ones bk thecee sectbons bo analyse it and | had all ry reseanch with re, and then § -what | did then
MULTIMOOALLY IN | precedent study stratagies around | are the key facts? seems ta be Derwndoads - cuitting and pasting into word docwment - then ower inba publisher to start was | did my own drasings of the iImagery and stuff | had found, plans and sections
BRTHITECTURAL tash - this is about using different related to the 'clues in the brief constructing message. Like ASP1 daing both tasks at samse time - again prints cut and starts ko thircasghs these drawings.
DOMTEXT: A5Ps thaz *hioss’ of modes during the | and whak grabes thelir atbention drawr over the iImageny as a way of understanding = reads and looks at what |s downdoaded ity Well | like ko do them rvgsedf and scan them, becavse § feel ||ke you get to know it
aralysis process ditferent steps around that in the ressarching begins the editing process as moves into publisher - note taking and tradng some af the waork by drawing the lines yourself. Tou, nd of igure out how stuff s put together. It gives
assockated with process - they talked about happens digially and some of the wark rarually - so notes dighally, fracing mansally - you a good Bes of the spaces. You start to think abouk wivy wens they orierhed this way,
General steps - the task - issue geiting ready to do the task in differences bepween students - A5P1 writes nobes manually whereas A5P2 does that process oor stulff liloe thats = that s why | ke bo drae themn rmyself you really get a sense of what the
PROTOCOLS hiere to dio with it puestions « ey ideas digitally. Rode drassdng - amalyse deconstruct on phase requines drawing to understand it design does espedally after you've alneacy done all the reading and the research, you are
aszociated with o much guestian - in terms of anabysing figain mainly desktap dightal rezearch process although ASP2 does indicate uses the |ibrary but already thinking of that.
carrying out the ‘soclalisation” is thee brief and problem around mat for this one = time Issue put in ardhitects as seanch tenm = looked at websibe, then tried to | A5P2 | Qlay. Yeah, | downloaded as much informaiion as | passibly could. | always put
task cwerall going onin terms | secking clarification - bs this a get information on the specific project uses pdf search gets dooaments - kesds to published ewerything into a word documest first and then | go cwer that and then start bringing it
of being a time Isswse o |5 it something doosments an projects. = shoawn b o do this by one of the studio lubars = all saved to oen int publicher | suppose.  And from there | create teo pages [in publisher] with the
member of a desper that ASP1 pointed to in laptop - reads and thinks.about this material - saying does nat shetch as a way of drawings ar images which | prinked out. And | do belleve it's a great one for, if you draw
specific terms of checkingfseeking understanding reads and |ooks « then after that begins the process of extracting what e orver somirthing: pou start to understand it That's where | started to bose the pliot a Brtle
comemunity of clarification fram tutors - seemita | considers so ba relevant information « based on what he wants to talk about that i linked ta bt because | knew from drawing over these that | really wanked to know a bit mare about
practice ima se task beginning with the brief - | passibly cften misses salksnt info because doss nat engage with it physically unsl the what was REALLY going onc | maan it was only dramsing thils litthe bit |pointing to
distinct setting collecking processing info stage process of exbraction begins) presentabion materials] that made me realise, “oh yes thesy ane the apartment bliocks".
architectune Zummary Frotoools for task Used the materiak own structure b0 help himorganise the material - uses snip it tool, to ainad naew laneswiays that had been putinto the sidie. Mow if | had acbually just copled and
education at the irformatian is captured, snip it capbure what he conslders relevant and paskes anén blank doosment - arganizes informatian pasted that anto the sheet | waouldnthawe realized that. And | could hase put the bext
research site - put | toad, cut and paste - thenitis an awn sheets rel atke to important headlines and viess i visually to dheck keols olay - prints fram the website straight onko that
anoithier way it condensed mone expenenoed off and then cverlays cwn analyss on top = has tried in the past bo contact practices— did not B5P3 | The task, when | began | went stralght to ‘Sooghe’ as | think the whole generation do noe.
Fiaes 1 o with shudents use a Framdaork gt response put him off = Himes (ssue it ks aur first port of call for everything. 5o, | would have gone and jusk kooked up
what they have based an brief or prior Uik his colleagues had an lssue with sscand precedent so found another and used images, buaeshcally found oub the architect and locked at their website, and then kind of took it from
learned abouwt eaperiences as headings to found in first look theere. S0, | looked ak the website, got some information about them, their beliefs about
making summarse inforrmation under Procrastnates = last minute - tre ssue themselves that was thene, and then | go and try and find the project itself. 1 found a bit,
architectural then ASPL, for instance, I teach thase sbudents about architectural precedent shudy and the analytical proce:s Erut than found | didn't have enough, sowent back and searched again, the pdf search
meaning ower the | produced replicas to the vsval assocated with deconstrecting precedents; so, we saplore the e of framesorks, incuding find Is a great one.
peericed af thieir raterial {raced/redrew them examining whiat frameworks ane, where they come from and how to use them in e analysis _and then | kind of- « 1am a deman for storing information in my bead. | don’t know am |
shudies fo cate Feerscif} as @ way of coming o process and the reporting process {as sbruckuring, analysks and organising devices gring againzt the whole architects" practice, | am not the best for sketching. | would be
and how that ks understand them - helps her ask | Partof the leaming process assodated with frameworks s that even though architecturally kind of going through somerthing,. and | would be weghing |t over in my head a lot, and |
Imipacting on their | crtical guestionsfproblematise speaking thene are generic/expected areas to suplore in the analysis process associated with would read it again, go back to something. | would be thinking about it and than | waould
current mieaning what she is engaging with - helps | precedents, aften briefs foous on several of these and exdude others because of the project g awary from it for a few hours, do something eke, and then come badk ta it And do
raking praciices | her figune out how the spaces are | briefs foous, what the kaming owteomes are for the project efc. something ele for a bit and- - kind of here and there. But then | kinda- - then it s 2 case
put together - does this process Process of translatingftransducting of Ineed to get something on paper; s, then |t ks going and Just extracting the relevant
after reading and note taking A5Pa moves badowards and forwands between text and the: presentation artefacts to esplain informatian.
complete - alse often traces cver | what she ks talking abeart with me and to 'shos® me Yeah, so | went in and I out curt what | nessded, wiat | found relesant koaking through it |
the other persons Taal for understanding - physical reality - without being there actually - virial reality Just wenk thecugh each page and |coked at informatkan and sald "ch thak ks something
representations - plans, seclions, | Like %71 ASP5 neads and then makes manual notes as a starting paint - howsever it has to be that ks relevant that | want to Gl abowt®, so 1 tock a [ig or a snap of the pleces and copled
elevations, 20s and aralytical mabed used tesbual and wisual data sourced almosk entirely sechatio - no dting theerm cnba 2 blank page and did this throu ghout the document. 50 ax when they wers on |
diagram - again to get her Judgmenit about what was impartant to look for linked to asaSs interpretati on of brief Feasd theesm iin same bit of an order |pet them in dooumant as he went along so in arder] on
thinking and problematising The brief is nonmally introduced verbally with time for guestions so ik is bkely this ks what 245F5 the blank page.
absout why things were done a Is referring to haere: - elaboration given in studio BSR4

certain way - process of leaming
linked to process of
decorstruction - knkec to what
grabbed her attention ehe does
a rwrber af jobs at the one time
skarts Ccomsinuching
messagefartefacts while carrying
ot the decanstructing process
{managing time issuef) - process
af transducting, translabing,
tracing over, raking from
ahserdng vieual language and

analysing (ASF1)

This Is about assigning robes to different wisual modes - plans, secthons, diagrams, soetch 20
howeever again it Fas to be noted that this student reuses the designers representational tools
and et verbatim almost without citing - very little attempt to “transduct’ or transhate into
o wisual brguage

or the most part did ot use own skebches in presentation artefacts just in nobes - ssue here
about confidence in own visual language?

Ewplaining the lssie = around rermem bering and finding - this (s really ieportant in berms of
Iinteracting with compuber in kenms of research for someone wha has dyslest - prefenned
medlum of reading because of sine of screen buk ksue around logging

Does ot translabe into textual ervd ronmment Bloe other students « again important b egplain
thiz goes against the grain

Evidence for using computer sorsen more exslly than large quantities of written text - frame
around it

Q. b= = firstof all | start to think about it to deconstruct them the same way that pou
show us example cut of the book. | found that they wanted wery different things out of
this.

First thing | tried to get as much informration as | could frome = ke | realty research
everywhane, images orinformation to see if | can gt mone infarmation or gather even
small Infarmation to malke little bit right assumption about some of the things that are in
there.  And then, like, the first one | starbed to get everything they have because they do
mat Fawe much.

¥ | brace ower the plcbunes and the dagrams [referrng to the: presentation materals to
demonstrate]

Saved the imagess « some of the images ane brought from ‘Google Earth'” just to go
between the houses and see the strests and how they ook in reality achally.
#ind what they mean, like, abeart having these spaces.

Figure38: IntervierZADesign
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Could use a frame as a device when reading physical textual material = mimic digital screen
sire marterial crganlsation ate.

Trusits memory - can't read own wriling - gefts spouse to re- read it for him = hoge: diffiodty ina
lzarning emircnment where mast [echne notes ane represented inctexfual {writben 2= well az
wizualy Barmat - one sawving prace usually there as pofs online so student can wee lptop

impact of these [ssue on morale

Prior waork espeiences of benefit bere - using these leamings and applying them In this
condext

Long process of learming to deal with fssue - Bme orithcal

Higher bevel of diill and und erstandingdan abysis Inovisuall enwinon ment

Has naot considered transiating test inso visuad language before 7

Thare ane sohrthons to these problems - larger fort = headiines inctead of sententes on desiop
foiders so that things can be saved

Main coping strategy ks to rely on peers - asks questors memaorn ses and e answers as
promps

Active engagement k anather main strabegy

&t of hearing things and understanding thesm werbalby and visually and then talling them -
internalises the leaming -KEY = performative aspect and process of modes in practioe

Cut and pastes from the data source Indo presentabion dradft

Aftor alf Imagery out and pasted reads tet

ffiakes hard copy nodes - so there i some fonm of traredating process going on?

Mat really answeing Ehe guestion hera

By this stage: of the programme there ks an expectation that the student will be skilled at using
wisual Brguage to express Ehemsebms anchitecburally

Hio DoEs ASPT s how analysls Shent

meliex on werbal siills to edplain the drawings - this k not the expected or reguined moponse at
this skage I Ehe prograenimiz - dodes not athem pl o overlay o visual analytical I:ngua,._-c [:4]
top of visual daks - wihensas severall of the other 85Ps do adopt this way of goiing about the
ceonatrucing process - Hrled boowhat thay e taugiht Inothe sbud ko and in Ihmr'r

Trying to show asp the problems by referring to presentation materals

Lack of reflection |ssuse again

Lack of infarmation issue again - check brief - but this problem happened 1o all sight = howeeer
L5PEmade a decision without refenence to hetors” parmistion to sefect bao differant
precedents not an the Est

Es this an assurnption? « was there information that the student just did nat find? As happened
wiith a reum ber of hier collzagues

Bfaoe 3 dedsion o take 2 new anes

Respording o advice given at briefing on brief by 2 tutars

nberpreted further to mean to look for 2 new ones which is what 25PE did = not everyone
Feeard this though orinterpreted it this way - why#?

Daecksion to use these twa precedents linked to what attracted ASPE in terms of what would be
wiseful for ovm approach to desigring

Horweser, foous in own project shifted so not so useful - happens - nesponse expected is to go
find more precedents

=mm, yeabh. Yeah, | werit on 1o the website first and ressarched ahowt the precedent and
read up on . And then | wiote notes beside what | foend was important, and ey factors
wiithin the house.
&nd then | locked at what ak what sort of dlagrams would best represent this sort of stuff
[the irformatian] in terms of what they [0ST1 and D5T2] were taking about.
B, A | did really quick sketches. Like two minute sketches of what way things could
Ik in benms af the bext. How | coudd ewplain it, and so | could understand it in mone
detail. ‘when | first started to research about it [precedents] § couldn®t picture the houses,
or think wiat way it was bboking, or what way it was.
So, whan | started writing the notes it helped me ta clarify then what | was actualy
loolkdng for. How | 'was going to bineak it down.
Aine b come thiey cidn't find ther way inba your presentation, all your own drasings?
Thez litthe sketches? | suppose that was becase | looked at- - as | gat further into the
research the diagrams started ta improwe in it [the research materials] and they were all
in theedr wehsibe.
This wasvery simple. 'We were ghen the precedents. It couldn’t have been simpler.
1 Gongied God biecs Songie| | won't desry ft 1 | hae on googie (n that class because of my
dhyshesia. | find finding a book diffioult, never mind interprating the book. Whereas when
It is on googhe there ks .only so manmy words In frot of you, so you can foous on them
wrords, and than you can mmae on o somes = <o | find i easler to read something that
way. | don't know if it s excer, bet | find i excier persorally.
So, whan | puta ramae an somrthing,. unlizss § can relate ik some cther way to something
el It's bost as F | never had &
I wiould read them drawings in milliseconds. Wheneas i somehody bad written a
descriptiom for that house, it waould have taken me a day to underskend whart they wern
talidng about
Qikcay, akay. 5o inthe propess of learming, rather than brusting to memony, waould you
censider trarslating the text inta a series of dagrams for yourself? Or doyou do that,
oNErs
Mo. it ks nok something that | hawe ever conslderad. 1E doasn't mean | wouldn't consider
I, 1t |s weorth thinking about. | hawe Eo find a betber way. | have ko find a betber wary bo
communicabe. Because even when | am doing my presentations, because | don't read
well, | can't rernesn ber the rames of these different architects that they all want you ta
talk aboart
‘wedl | set up, in this caoe an &1 page, and pretty mach ooy ke imageny and plans that, |
woadd find, wauld tall the best ctony.
wnuld read abowt the buliding and ee what the architect had to say about it
Faahy, | suppase |aould absays bave a pen and paper beslde ma.
wrould you make harg copy [hancwritien notes]?
Teah
Do youw have disgrams?
By nobes would be wery, wery, brief and to tha poink | think
So, make diagrams? | havent baen known bo now.
=ight ckay. How do you anakyse it then? How can you demanstrate that you are analyzing
gy What reode doopou use ba try and comsvines mnhn-d';th:twu have aralysed it?
s kalk them r'ﬂ'rbl: thraugh tre plares, and show that person that § have read tha
plans and | unde rstand the plans
Ak the beginning D5T1 gawe us tw precedents from the st When | cpened them, | didn't
find proper information®
iy,
2o, that Is why § couldn® find proper iInformation. One ks froe a compatition. They just
it bwo [mages and the ather one nothing.
Dy, What gig you do aboat that thaen?
That ks wivy | kind of tock two new anes.
Anc cid you check with D571 and 05T that it was akay to da that?
They wene saying, ke, “if you can't find information you could dhoose other bower ones
fon the Bkt
But all af those cres were chasen by other ones [other students], so | couldn't choose
anvything ekz. So, that |s wiy | was thinking- - ke e was saying- - | underskood iE- - §
right b wrang | am nat sure- - he was saying if you can't find infeemation,, find
samething where there & informatian.
Hmme Stll you, kind of, using adaptable and everything and you still, kind of, want to
make affordable; butif it s affordatbile you don't want people to sasing money for this so-
((imaudible segment]) that ks what § was kind of thinking.
Mat on informations = hut | was thinking on evergthing what | could vse for mys -
Dicay. =o, they grabbed your attentian because you thought that they would be useful
Hmm, hrmm. Bukat the moment § seem to be wrong, because | am kind of mare
concentrating an the lighting <laughss.

Figure39: IntervieWQZADesign
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Themes Quastion Explanation | Analytic Memos Topic 2: Analysing/Deconstructing the Precedants [Design) Quotations
Frame for the am acdressng mry reseanch guestions - canrying out a mapping exercise - mapping the &5Fs meaning making effarts in order to =ighlighting, colour and beld font is my emphass here related toowhat | heard in the
2 E Iinterdeyw guiding idenitify the roles and relationships of the multirvodal resources they ceploy in the meaning making process assodated with the interdews and ‘read’ during the constant comparatie reading process (Thomas, 2006
DESIGH script taken fram precedent study task and review event and the active rature aof the meaning making Zalander.__.}
Tress 20000 =articipant respanses were transorbed for readability - thematic antecedent sets the scene for the redew obsenation which is the
core multimocal object of aralysis
WHAT GRAEBED QUESTION 2 =ere | am asking here | am trying to establish what | Things that really grabbed ASP1 s attention - performance = pd —sub-standard in tzrms of B5F1 | The first one was that they were zo focused on the: performance of the: bulliding, they
ASPS ATTEMTION acdnessing the A5 1o grabbed their atbention and wivy | amounis of space gven - lving experience = bem porary nature of dese loprment in kenms of didn't really talk abowt what |t was e to Bve in the space. What would feith) the souane
‘interest’ here kdentihy what it did acoupancy and then p2 - personallsation - p2 footage being below standard, how that would affect the |ving: - 2 a person in that
grabbed thelr 1 is ewpecied that the ASPs will Human waell-being aspect Is what A5P2 focused on - ik this linked to cwn expenences of living space. | know they were anly meant io be temporary, three to five years, but still three to
Tell me about attention about develop their In the samee locality = also connected to changing the ghetto iImage of sibe = uses presentation fiwe pears |5 quite a long time, bo bve ina space like that. The second one, | neally e thelr
TREASURE wwhat really thae architecture architectural/design vocabulary artefacts to show me drive for personalisation. There is a kot of chaoioe. There (s a kot of an anomypmaus sense in
HUNTING WHAT grabbed your amd why thiz around soharg a particular Different bypologies key ldea of Intenest « pl - range of solubions adapted from a single housing developments nowadays. Uile seerything is the same and there i kind of- = and
ERABBED attentlon about custion & linked probilem in this irstance social systematic approach with seres of varlations theere ks alimnost a waiting period after the development where people can fed |k they
ATTENTION firam cach designer’s o puestion 1in hausing as well as dewvelop thair Orieration key ldea of inberest - p and the stopped effect - green autside space on each level can start perzonalising their own home, you know wiat | mean?
A5Ps perspective work &G you went | sectkon 1 abliteess to continue b learm an and ratural Bight inta living spaces &5F2 | Oh, more than anything it was Bke the fact that they had wsed the crientation [to the @n
around the thircagh the their awn s they engage with a Perzonal connsction to sustalnability —value paith]. The east west ol entation ks ideal for homes lomeed in that bit fsie] and also the
designers’ aralysis propess range of cifferent architectural Identity tied to site - homes themselves not ind idualised mare about connesctian to nature - sustainability aspect The amount of green anea, which | think s exstremely important,
architecture as design scenarnias - different site as a whole has an identity = archibectural strabegy (is there a sense of communiy] = this is you know, they hase neally thought abouwt this, the human wellbbeing bit. You know, the

manifested-that is
ideas translated inko
archiltectural
strategies and then
Into architectural
mechanism,
language sxpression
physkcaly

brief linked o
personal interest

functional typalagies,
architectural styles ...

what grabbed 4515 attention = link to personal values
Taken from last section- talidng about what grabbed his attention and why - anssered more
than one question sithin a question—|simplified questioning then)
Trying to address what was asked forin the brief and by the tutors — framed kils response and
Inferest
Damanstrating detachment here - appreciates valises in anchitecture regardless of pereonal
preference
Tie to personal values?
Megathve reaciion bo this one although again ob jeciive In the sense recognised some of the
goand features - wihich ane baing vsed in ASPE oan design

zolation grabbed attention In second one = negaiive atiraction

rteresied in the ouplex = rersdl = haad mot comae: across |§before p2

Dexishon to use these two precedents linked to what attracted B5PR in terms of what waould be
ueful for cwm approach to designing

sowever, foous in own praject shifeed so not so useful - happens - response expected ks 1o go
find maore precedents
Attracted to archibectural appearance - pl
WWay shis i site -conbest

Flexbility and sirplicity - adaptabiity - p2

ASP3

fact that they had inheribed this site that had looked ke that through the seventies
|neferring to presentation materlals)

—¥ou ke which was a pretiry harriblie place and grin o be lhing in. The ather
Interesting factor was the fact that they wene starting to deselop all sorts of, what | call
wery rum dion inner Landion ciby aneas, you know, thak | saould harve been very familiar
with [participant’s personal experience] having lbeed there. find | actually would liks ko go
sk nrv angd s what they book like because they might be serfousdy enhanoed.

wiall, say- « |t's this whole typallagy, on thi first ane, the {name of precedent one} that
like 1 felt chis ks something that could be Incorporabed into any part ofs = it s amn
1peographical locaticn | design so | fel this could go b 2y part of {gecgraphical locatlong.
it's encouraging you to use the s panels. 3o, it would be offssite production. 5o,
minimals = hase wiowld | put =« e on site, which | et was less disnepting to peaple,
tthak e there in the area or amythdng |lke that. 5o- - and | find the system verys - | think
I i the wiary Ehat construction nesds o go in 3 lot off weays specally fors - niot one off
bullding=, but far bullding am adiequate: number af hoasses to 3 high skandand for people,
epecially for urban [in the dity] howusing. W need methads, We need to leok at it
because of the predsion. ® anenact- - the spesesd i can enact in bulkding, and tre cuadiy
a5 well.

veah, the second one. What really drew me was the orlentation and the stepped effect. |
ami after reading anly yesterday about it that peop e da enjoy Ruing init, but they say its
a bitcold Inbenms of = cuse it ks all car parking undemaeath. That was thee way it was
desigred, to get the stepped effect. It is beautiful in terms of thiss = everpone gets a South
‘la:lng ehamenk and E-a-..lhin:lng garden ...~ = there i a plece in the paper yesierday that
peoaple st thres to fve years becaase that car park s cold and It jusst St havwe e
e corimundiy ensiranment. 18k kind of detadbed from the: compran by sdilch | found
It stimg .

I= = in the first precedent I like the bullding and sustainability actually, because | feed that
was neally all we need in this world, just to make the world mone healghy.

and this ks the concept about this [first precedent]. And justs = | am very practical so this s
et about beautiful houses or big houses, it is Just abowt what you need.

The same thing thene is conniect on with namure. | think weny hea iy influence.

They built im arnang the trees because they knew they would be werg beneficial bo people.
&nd to bring that in and make people feel that they are in a nioe or a beautiful

e ronmaEnt

iy, 5a ik s thak connection o nabure.

¥eah. And that's mare, like, | think important than the beautiful of the bullding. Because
theey use very simple materials, and the very simple way that they repeated the materiaks,
=0 they didnt really foous on identity of the indvidual house.

Hram, pemh. Yeah, Jwentan to the website first oad researched ofiowt the precedent and
read up on iE And then | wrate notes beslde whot | found wos impotant, asd key foctors
within tie Rowse.

ke, and Royy 4 pow ceciole whar wies impantaed !

Throwgh wihat was an aur brief for shdle.

akay.

Ard what DE5TI and 0572 were looking for us to analyse in tevms of- - precedent e,

ah, it was irvendhve in eveny sense of the word. | am not saying | would personally ke to
live in the place.

3ut as 3 strategy for communal Bving, and for community Bving, itwas ideal.

it ks what | believe sveny vllage should be.

Figure40: IntervierZBDesign
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Thesy showld hawve their cwn waber purd fication system. They should hawe thelrown
sewerage systeme They should have thedr own elechric generatar system and It should
. &nd bowans Blke {location]} should be generating thelrosn powser. They should have
tthezi r owen waker purificaticn systemn which nuns part of the: Eown.

Selfesuffidency and organised communal Iving |s what the {precedent one strategy was
andd it did wark to 2 leswer or greater exbet

The second one | had o do |Fbecause it was ghoen bo mie. Thene swas verys = the: [solation.
ks whak- - i you minimised It indo cre word, the isalation.  You went in through yaur
fronk door. Your frank door was a rightl solid surface. Thene s achually photogra pls of
them. | don't have it up here [on presentation sheets) but the: front door was a zalid
door. You walked through that front door and that was it

o were cut off from the cutside world, You were inyourcocoon.  You would call ik a
cocoon because there was nothing else.

fam, and | think what really attracts me about the modular system (s b does away with
the cobay bailleler, bevanice thewe units are made in a factory and craned in. Theyane
going ta be professional people daing that. And you are not gaing to get cowboys running
a factony beause it would be closed ina couple of wesks.

‘wall there are pros and oons wth i, but | shink the: pro was you would be getting a good
hause at the end of the day.

<Secamd of rustling sheets as ASP71 takes out the other precedent=. 'Well because in
{peographical location} - and | suppose on a lotof the jobs | have worked on over the
years, a dup b usk wasnt Weny Coem mion.

Teahe | worked on ane up in {city} once and | thought (Emade for an interesting space ko
e in

=mm. Still you, kind of, using adaptable and everything and yow still, kind of, want to
make affordable; but i it (s affordable you don't wank people to sasing money for this so-
= (iraudible segment | that ks what | was kind of thinking.

Thez way b thaay kooked.

The liook of it

Simypliz daign and, kind of, it sits ndoe in the context and evergthing.

Zacond one!

Second one ssound of sheets turning ower=_ Everything, like, simplicity- - and that they
can be: = like the design could be in 2 row and evenything or they could be different forms,
sultable for. -

sy, Fou mean ther adaptabibty, is that

<Teahx

Figure4l: IntervierZBDesign
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Themes Ouestion Explanation | Analytic Memos Topic - Analysing/Deconstructing the Precedents [Design) Quotations
“rame far the am acdressing miy research guestions - canrying aut a rapping exserclse - mapping the ASPs meaning making effarts in order ta =ighlighting, colaur and bold font is my emphiasis here related toowhat | heard in the
zc Intendew guiding identify the roles and relationships of the multimadal resources they deploy in the meaning making process assodated with the Interdeyws and ‘read’ during the constant comparatie reading process |Thomas, 2006
CESIGH script taken fram precedent study task and review event and the active rature of the meaning making Zalander....)
Lress | 2000) =articipant responses were wransoribed for reacability - theratic antececent sets the socene for the revew abhsenvation which is the
core multimocal object of aralysis
RECORDIMNG QUESTION 2 &g like 5o, what are thelr recording “ain recoading practices - making handwritten notes - rewriting manually helps her ta 4571 | Micat of my recording woald have been in the form of handwritten notes. | Bke to writs
PRACTICES Fvere | am question 1 1am practices? Iinternalise what she Is leamning, also helps with understanding - active engagement says down the information myself onio= = a nobebook myself. | always did that even badk in
eaploring the eaploring what Using the precedent study as an fherself learning by daing person schoal, when | was shudying | would Bke to resrite stuff. | took it in betber by writing
wys the A575 thae A5 hiave b caample the A5Ps are engaging also, |ies ko mix betwesn notebook (handwriting) and dagramming based dravings in sketch ryself. | am mane of a, karning by doing person, in that ldnd of way.
WAKING MEAMING | recorded and saty ahout thelr with the ways other architectural | book - lkes lined paper for notes 1 kind .of mix betwsen- = kind of research notehook that | heve that | besp all my reseandh
MLULTIMODALLY IN | decoded the mulzimaodal practitioners use multimedal Translating and transducting betwesn modes in and then when | am going to dessign when | am doing strategies or shuff- - trying to
BRCHITECTURAL mulsimadal dats recording rescurces ba depick, represent, Recceding practice - senses number of purposes - process of translation - 1. resds and looks figure strategies myself, | use mone diagram based drasings and | do that in oy shetch
DOMTENRT {infoarmation) they | practioes using communicake, direct otters to usually onling then 2. translates that inbo a set of notes, then 3. condenses and translatbes this book. Wit is just nobes written, | |ike to have lined paper.
SPECIFICALLY A5 enigaged with theeir presentation | make their architecture Iinformatian into Wsual language in the form of analytic dlagrams to 'bryand figure out®, o Dby, again wou are working between different modes.
MONVIDUAL = A5Ps materials as underpins the importance of the | this theory {reading] could be put into practice universally e
multimadal evidence - 5o the attier madules on the Took a year out - helped matune leaming processes ang then pou stant translating that inbo wisual language?
recording practioes = | Quthne the ways Interdes pragramme - architecbural Dutting and passing indtially, then reading and note taking = notes manual inftilty then into it diagrams yeakh.
you recorded rmultirmadal kncesledgemeaning |5 showm, compuber enwinonment &ingl does that help you understand ?
it yoa fownd talking, test, demenairated in these Translating and trancd ucting bsetwesn modes — link to Kress, 2010; Bezemer and Kress, 2006; ¥eah, | think it does like sven now at the moment we are dalng- - we are trfing to figure
aut during the nanveroal ana representations [rwliiradal Jewitt, 2009 out strategies for the osrent project [affordable housing design project] and | am locking
precedent study wisual megies in text, drawing, image, anakytical Proomss of translatlon - 1. reads and locks usually cnline then 2. translates that indo a set of thicagh readings | hawe done and | translate stuff that stude out for me ingo note: fonm.
task and showme | ply although fam | sketch, madel) - the how of mabes, then 2. condenses and translates this information into visual language in the form of #nd then | condense that down into diagrams aftersards, trging to figune that out, o
same examples ot fopusing on architecture as well as the what | analytic diagrams ta try and figure cart’, how this theony jreading) could be put into practice this theory could be put into practice in a more, vague, no not vague, a more unhersal
fram your sk rmapping that in anad tha symbaobam, meaning universally sy I3 SEnsE
this stucy just the | intended/open farinterpretation | Works In the digital exvel ronmeent in common with peers - seardhes deeper though in the sense | ASP2 | Feah, well | start with the waond dooument and then | will @ke nobes, 3 well, alongside
raview avent s e ASPs are involved ina puts in thie pdf at end of seandh term w0 fownd more rebevant information than other peers that 2= to what I think ks important. And then aloo, then sometimes something will [ig in
Steps in the iszues - did not process of decoding somebecly Orwerlaying own visual ana bysis work on top of data sourced representations - again though ry memory, llke ket's say fram the previcas project. You koo | remembsr orientation
physkcal and necessarily find ar | else’s representabions wha may many of the wisuals are taken and used verbakim without citing = not hiding wiere Informatian and whak s important and that kind of thing,. 5o, then youw hase got linkage from past
intellectual iceritify all the or miag not be the desigrer coming from- cverall scurces are openly sharedfshoen - there s not an explide culture of prajects.
decocing anc sallent different krds af liberature making studenis cie wisual makenal sourced Qigitally or obfvensdse - |5 this wise? Then | suppose | started o bry and deconstruct. Well once | had drasm all of this, | started
recarding data informatian from | need to ik about this sath indicthve and dedsctive reasoning construct - esidence to come 1o & cond usion. to decanstruct it as best as | poassibly could.
conneched o thie P perspective as Indsctive reasoming moves from specific examples to mone geneal concushons, Fieah and then | put it Inko publisher. Because then, well espedally the images, and then |
precedents an educatar - | while deductive reasoning mowes from the genaral {guidelines) that are lonown to b true to vl trace ouer them cnto a shest of paper [printed copy], and then | will ga back to the
ProcEss caplored their concrete and specific examphes original publisher dooument, take all the images out and then just lerse the text so
sources and | Décl A5P3 bhearn firom the: data sources he used for the first precedent in terms of bow the hapafully, god willing, | can puk my work anta the printed sheet alongside the tmxt
found informatian information was lald out, formatting et |reconstruct with analysls superimposed by seif-] that | Feve actually created.
on the stes they figain, this is all about the process of decoding and necanding ¥eah and each times = | think that the more you do, those sort of processes, the more you
senit me and an Issue around using visual language highlighted by participank start o understand what i really going on a5 well 25 you spot things. 1E's interesting.
other sites | found L throughh test wihiart | veould say | that | am very frustrated that | can't use Phoboshop properdy, it is the
miyvsedf that had LEaming process tima thing.
relevant ancg Lack of confidence making own sketches - traces awer cther peophes and personalises whidh i | A5P3 | Wl | gather my information, and than | felt this was all prescripthve and ik helped mein
conorete making own sketches? describing what | needed. The key poinks, in terme of what | was aralysing like. But to
irdormatian Rales of drawings arnd sections - representation of realiy in a spedfic kind of farmal show the achual layouts, | nearky felt ke | could |wst prinkthe plans and hawing my oen
relabed 1o architectural drawing used bo communkcate wnikersally in this conbest = ‘hlueprint’ (Marton, fatdhing and thess things an it to really represent it an the wall | found swery imporant.
Idenkogy, Strategy. pioalti &ind then as well it allowed me to question some of the ksues within each one and to
and architectural and yet did not overlay own visual language eacept fior armows » sxygs one thing and dioing highlight that exclly. S0 as If somebody was coming along and | wasnt there to describe
mechanisms 9as anather in this instance - lack of understanding? it, that they would have, maybe, some sence of wihat | was thinking behind it
reprasentad in This Is the process assocated with creating presentation materials. ASPE has aready Wi, s st oser-layered and sketched incta, Mnd of, shoss the main salls, the secondany
plans, sections explained about the talidng werous textual explaration In previous guestion so uze that here partiticn walls, and then wihere the bathrooms were. And than | felt the ciroulation and
andd edeyations| also - BOTE FOA SELF BOTH ASPS AMD ASPE GAVE ANSWERS TO A NURMEBER DF QUESTIONS e pauitlic Stairs e Ehe twio things that waene very relssant to this oesigng oo, thay wwene
that they did niot WWITHEN ONE OQUESTION - AND | LEFT IT AT THAT 50 AS MOT TO CONFUSE — BOTH HAVE fthe cnees thak | highdighbed that waere gheen and things liks Ehat.
drawan - stabed DIFF ICLILTIES PROCESSIMG LAMNGAMIGE WRITTEN AND SFPOKEN - ALSD T TOOK TIME TO TEASE have done.  Up to last year | had some sort of 2 soript bok | 2m Hinding kessand hess the
thay coauld niat QUT ANSWERS: FROM BOTH OF THEM 530 THE HIHJR PASSED ¥ERY CUICELY ANIDN | WAS need for it | found this years « this year | found | have beoomse gsen mone comfortable
find or they OOMSOI0UE DF WANTING TO ADODRESS ALL THE SECTIOMS WITHIN 5CRIFT standing and speaking about something anoe | have the ample work done. But | kind of
Iignorad -« in same so cuisthon 1 and 2 - process of recording already autlined predowdy - basically cut and o against the grain in the sensie that | do am awhel kot of the sk in my Fesd, and
cases used the paste and hen rexding and noteta king arownd bt analyzing and going coer, amd sven whan | fied | can dio natiiingg | weauld abesays be tuming
wisual things cwer.
cxplanations and Thie other one, then, was more of a mish mash [nustiing: of sheets as ASF3 | moves to the
riat the testual other precedent]. | felt thats = all | had was five images. Three of them were compuber
again in the brief generated images of the fagade, and the finished project; 5o, | stadoed them and then put
thazy wacre niot two images to the rght. Ac one was a cut through [sertional view] 20 image and the
tode hioww ba o ot thien baing the plare thal -« |1 felk these were more descriptiee sa | put them to the
about the task’ right ard thai ked me anko what | wae thinking 2 well.
mar were they a5p4 | Wsually | ga stralght away to 3 page on PowerPoint to put the informaticn that | find

given all sources
of information
narmal practice

butis it rght®

important.
Tt of Images. 5o, I put evergthing in and then affter | finish all my reseanch | go badk to
this page and start to tidy up.
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anaothier issue has
1o do with the
casual way they
plagianise other
people's work
thirking, design
CAprEssiom
plans, secbions,
devations, 20s
without crediting
thazrr - smplicit
kravaing within
the commainity of
practics that the
plans ¢ic
SOMecne dse's
ok and the
student "cverkys’
aralysis an tap
reat sure if this is
ethical or
Approprate

1 just [ike: ko puk the maosk important thing on top. Maybe put everything on the side and
start o plck up what is mane important and hoe ba puk them together.
Likoe | wlll haee like a fewe = 191l go back o my beatt because iF | am gathering infomation |
will try o mindmise the: Information in my bext [edit and paraphrase].
Sometimes | type, sometimes | copy the thing that | find and put them in [to the
PowerPoint] even If they ane just bke from hene and there.
Teah, | use the measured plans and try ta highlight some things.
I dhan't trusk that my diagrams will be really understandablie.
Shetch, becawse | find it better b0 understand that way, and that with everything, | do it
wisually. Anything | do, models or whatmeer, | much prefer them than read text.
That's why when | spoke o DETE and 0572 § thought that they had to be taken from the
sk, But during my presentation af the precedends they sid at the end, and | was quite
disappointed berauss | thought we hiad to stick with what was said an the brief, they said
“woell if there was not much on a certain house go find ancther ane online somewhens™.
&ingd | thought that we had to stick to what they had sald on the brief.
Oy, akay.
#ind | had struggled immensaly with it
Obay, akay. | supposs there & learning there in terms af- - hew wauld you handle that the
et e Would you ask®

would definibely ask and IF | cannat find much information then definitely change the
procedond.
5o then in terms aof the layout, the function, form, space, and materiality, | can see all of
fthezr i plana and secbions.
olaay, akay.
&ind |t shows an awful kot rather than a whealz line of text teling you about the materials.
Ohay, akay, that is really interesting.
#ind that’s wivy | broke this dossm in terms of plans and sections |picking up shast and
painting to plans and sections on other precedent]. And | really enjoyed dolng this
precedent besides doing that one [pointing to cther precedent - na plans and sections just
exiterral 30 imagery]-
iah Yeah out and pasin. Thesa here <sound of nustiing sheetss | fownd the irages and |
prinded tham cff. &nd then | traced them out oo the: paper berasse | wanbed to produce
somekhing nmyzel [precedant cne). 5o, | ighi-bomed thase onido Ehe paper ||:m'.1|ng o
presertakion makerials]. With jprecedent one} | was that enthustastic aboa it thak
copled the plans. And | coloured it in using a Bt bit of pellos.

ool Thae ondy thilng | would say atout {precedent e was don'k bulld it
Zo, | am using the snipping toal. &nd then some af them | am thinking of them, 5o kdnd
of re-sketch them to fing mare the (deas what they are doing, and how they are daing.
I am interested in which anes that are saying more information about the ideas for the
Fausing.

<o 0o you decide it bs useful?

Uik from thiks one | can understand that it s the company- - Bor the way how they are
Bulidimg it, Bk, how they are putting it iogerter.

Uik fior that one | just kind of put tham together to shos- - because fram the plans you
can really s, like, bow they planned.  And on these one's you can see k& more, knd of,
the largout that ks visible.
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Themes Question Explanatiocn | Analytic Memos Tapic 3: Designing and preparing your presentation materials (Production) QOuotations
srame fiar thie arm agdressing miy reseanch guestions - canying aut a rapping esercise - mapping the ASFs meaning making efforts inorcer bo =ighlighting. colour and bold font s my emphiasi here relates to what | heard in the
3A Intendew guiding idemitify the roles and relationships of the multimadal resources they deploy in the meaning making process assodated with the interdews and ‘read’ during the constant comparative reading process [Thomas, 2016
PROCUCTION seript taker dram precedent study task and review event and the active rature of the meaning making Salander.__.}
Kress | 20100 =artizipant rezpanses were transoribed for reacabality - theratic antececent sets the stene for the review abservation which is the
core multimodal object of aralysis
COMSTRLUICTING QUESTION 1 This question s Decklon=malking around choosing | Dedlslon making informed by a need to ensure presentaition nead coherently = made a A5P1 | Cilay well 1usuallys = | did it through diagramming =o it was plans, secthons. | iried to
THE MESSAGE absout the what absout whhat and using different multim ocal conschous deckshon to wse dagrams and awoid images and I used overlay analysis an top auold pictures a5 much 25 passible and even if 1| did use a pichare | waould dros [t myself, to
SIGN MAKING = and hiow of Informed the communication resouroes to thaen second decishon s to foous on the bigger issues - macora first and then maree inko the dha that | ke to foous more on the wider scale first and then develop that to the sraller
DECIIOM MAKING | decsion making 5P declsion construct their detaill = mior « wses the ite plan = macno overlays anabysis on top using Wsual language tools scabe. So, you hawe a coberency in the way that it is read. 5o, | started with ofertasan
AMD CHOOSING around using making a= they responsemessags around the zuch as hatching and colour to differentiate different points - already mid that uses 3 legend anad wisws and ampects and prospects within the development as 2 whale and | did a plan
NFULTIRADDAL rultimadal wend abouk precedent study kask to pin and an hersheets so that the reader lnows what the different visual tools/marks mean - iImage for that one. | tend to- - when | @m analysing | hatch and use colour to differentbiate.
DETA rescurces bo constnscting ws for review event - also need shows site plan and legend - also uses text - as headlines, notes, paragraphs Bebween what | am trying ta describes - and | da a key in the comes, so that people wha
construct mepresentational | o say that this plece af weark Feedbadk In previous years - prior leaming across the programmee inall subject aneas plus asa are unawane of what | am doing can read my work.
meaningandasa | and prezertation artefacts ane part of | result of feed back on what was produeced in different presentation ermdronments within the
WMAKING MEAMING | cemmunicational | communicational | the eady design process and are programime = what reads better - coherency - all inform dedsion making process
MULTIRIODALLY IN | reprosentabion materials forthe | added to and evolue - in their Tk from theory discussion left to right and top o bottom although this (s only one commen
ARCHITECTLURAL review event that | portfolio s part of thalr overall way of reading In the West?
CONTEXT Describe inas would be a part of | submissicn for grading -i - T key and the= - | think through doing it before, and feedback on what | done befare,
SPECHFICALLY AS much detail as thair orchestrated | Soin the analysis proosss for the s hefiped me dewelop that, but aken through learning in all the subjects; because kind of
MOPVIDUAL - A5Rs passible how you | emsemble - help interdews | needed to use your figune cut and are told mast of the time yow need to develop something that |F's read
decision making went about thazm chunks of text to ! beetter. And §feel llke when you have a drawing you can't just pul colour on it or arows or
around choating cheosing demensirate they | wunderstand/analyse ang show o samathing without indicating what they mean cause that can't be read. And if you have
and using modes to | commusnication hied respondec to | Fow the answer developed in the | :' =' multiples of the same thing, it i gonna b better read.
construct their m miaterials '!hc* Eask dialogue and also link these to Thinks consciously abourt how It shauld b lakd out - again.an bath shasts macra first Ino A5PF | Weahl Yes, you know | try and do this left o right, top to bokbam, now whether it works?
message to represent what | (EVIDEMCE] e AS®s presentation arbefacts and I iry b lary It owt
micro skaris with sibe plan and 3D visual imageny of reality or virtual reality - like ASPL overdays .
you discowered ideritified, as with A5Ps and | constantly analysts using vsual tools. colour, atc. and bexbual tooks - annatation as headings, and where did you et that from?
during the undersbond the mowed hebaeen taking and paints, paragraphs -links hack to what she did previously - can see the Improwement in laying it ‘wadl really from yoursslf.
precedent study thirking leoking and pointing out mare coherantly - eritical reflection thinking about why veah, you know when | ook back at what we produced I the vertical project it doesn't
task sirategies atiinteracting with the artefacts read correctly. B ks 2 big mess. But once it had been highlighted, yes.
mizchanisms and and then back to talking - so even tried scanning the=s again and it didn't work [pointing to presentation materaks],
decision making had absorbed similarly 1o the abservation event again the frusbration level. Some people are so successful the first-time round. They come
and selecting thazm as there is a Fluidiby in the I- I Into the library, they scan and |t works, bingod ‘'With me no, and then (f you left to scan at
process - inwnlving | “architectural interactian betwesn modes as - - hama, the scanmer s not wery good. So, | would rather have this format whaene | 2am
choozing what vocabulany'ftonls | meaning is made - KEY MOTE USE o= drawing and | hawe now mone or less got it to soipt.
piece af datain o address the =33 ALL - [TERATIVE PROCESS Wisual tels used in analysls - amows, lines, hatching. cobour, shading, matrices {legends) A5P3 | The top images [along bop of presentation sheet ana] | Beltweens very much about thelr
what modeto do | stdiobricf- use | COMSTAUCTION OF MEANING wisual toaks used in analbysls - amows, lines, hatching, colour, shading, matrices {lsgands) concept and what drave their thinking behind it and hawe - | felt it showed [t very deary.
what job - linked | them 1o buid MOVING BETYWEEN DIFFERENT Hones in an the visual data n scurces to explain conceptual approach - text small scabe in I ehink in just six images. Whareas the text ks small, would be really hard bo read, and
topriorleaming | theirthearetical | MODES IN THE OOMMUNICATIVE | S0Urces sorelied an vsual daka - drasm io wsual data ampway? unbess you went up and studied (£ you wouldn't be able ta read the text.  But fram a
CHpEriEnces o framewaorkfoonce | PROCESS - WHILST WE TEACH Wanting ta llustrate that the designars thinking p2 fram the outset infarmed cancephual wisual sense you can get a sense of where they were looking at from he very autset.
programme piual approach STLDEMTS T=AT THESE appraach and how the architecture manifested - linked this to middle section where the And that ks the meszge | wanited to show. Then, | had the middle section which was just
socialEation into ZEPRESEMTATION MATERIALS messags i arguably abcat showing how this architectuns could be manifested in a range of showing bow these could be laid ot for different scenarios of- - It could be thare for very
a commanity of YESD T BE COMSTRUCTED 50 different stte contexts - maved then ta display functional data - number of beds - this infa I denaity [small numiber of units) up to the highest dens ity possiblie that this system
practice.... T=&T EVEN |F T=EY ARE HOT TepresEfied in maln - again 3 vieual mooe then down to the representations in plans, could be used for across the board. Then there was a break-down of the mum ber of beds
THERE THEY CAM BE READ - sUE | Sections and elevations which ASF2 analysed overlaying analysts an top af designers Imakrbt an shet] per unit that was relevant ko this imagery as well jon his precedent cne
HERE - ALSO MOT WHAT represendation: (all the shedests did this - happens throughout the programme - taught - what sheet]. 5o, this matrix quangified and gualified these images [on his presentation sheet];
SAFFENE M PRACTICE UNLEss T | (2 not hapeeing i za, | felt that was relsvant. Then that brought me down bo their finished product that |
2 A COMPETITION BOARD could analyze and do an analysis on. So, Bk sort of brolen up into three stages in the
SUOVE R30UT THE DraLOGUE, T "i".i layout, that resd that read from top to bottom, and beft to right
MNON WERBAL - Y=, and | didn™t hasve the- - and even aralysing i now as we ane, | have probaby learmed a
COMPMUNICATIONS, AND THE It macre inbenmes af the waey | did it and agres with the wary | have doni it here, whether it
VISUAL ARTEFALTS . MEEDTD R Iz by fluke ar by whatewer. Ta bring that forwarnd becaice yes- - because | think yeah it ks
SACELERATISE T=E IN THE o '.I;-'F ﬁ wery mriuch telling the stary froem the start to the end which s essential veah
FINDINGE. =0 e £H ¥, | had ko do that with this cne.  Whaereas with the first cne there was a ok of (&
I £ # oeconstructed so i was ploking the rediesant indonmation and analysing parts of i But|
::1.-_.“, : felt there was a bot of analbysls dore- - desonipticn wiork thaough, that | didn't need 1o go
5 19 1 I | ower bo 3 cegree, whitch cam have fs poditives and negadives aswell 1Ecan make ik exsier,
T ) but than it's a task for you to deconstruct them, and it s deconstructing decoretnaction.
Thirlks (reascrs 7} visually - used/replicated layout of data in sowrce material find how wiould you go about that?
Recognises and sees bhe namathve (viswally displayed In sournces| reflectionreview because ASRA mm.y asked for, and what 1 faund Fore important all on about this precedent.

stabes will use it going Torwand = s this true thoughs

#ind what I think that will help me later, or help cthers later, to look at the strategies.
Dikay, akay. 5o, inthe teo precedents just talk about them, becawse they ane laid out
quite cifferenthy. &nd one of them has an enanmous arount af iInfarmation and text ans
tha othier ane is relying all most exclusively on visuaks [looking at presentation materials).
veah because thene lsn't much information about that [second precedent]. but | e to
put, like, the: major points.

And | decided to speak about i | 'was mare confident o Ealk about it

ay, Angl cid you prepare notes bo speak?

Figure44: Interviews) 3AProduction
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SIOTE - SOME STUDENTS ALWGN RESSONSE TO SRIEF CONSCIOUELY - OT=ERE TO WiHAT THEY
SAVE ANMTICIPATED T=EY MEED TO BAY - MERSAGE TO ADDRESS T=E BRIEF 50 FOCUS IS MOSE
QM GETTNG TR MESSAGE ACIOSE AL RELATES TO BRIES — BUT IS T=% TRLUEY

Chunks of text to show dislogue flow and construction of unoersianding bebessen asp 3 and |
Respores tallored to address brief as intenpreted

Also, talicred towards wiat may influence designing later

-

gHa B

e EER c o
5o, inthe analysls process for the interdews | needed ko use dvunks of text to
understand/analyse and show heow the answer developed in the dialogue and also link these
to the ASP presentation artefacts as with ASPs and | constankly mowed between talking and
leoking and pointing at/interacting with the artefacts and then back to talking - so dmilarty to
the chsenmtion event there is a fluldity in the interaction between modes as meaning |s made
= KEY MOTE WEE FOR ALL - MERATIVE PROCESS - DOMSTRUCTION OF MEANENG RO MG
BETWEEN DOFFERENT MIODES IM THE COBAM IUMBCATINE PROCESS - WHILST WE TEACH
STUDEMNTS THAT THERE REPRESENTATION MEATERIALS NEED TO BE CONSTRUNTED 50 THAT
EVEN IF THEY ARE MOT THERE THEY CAN BE READ - ISSLUE HERE - ALSO NOT WHAT HAPPERE IN
PRACTICE UMLESS IT 154 COMPETITION BOWAD - MOVE ABDUT THE NALDGLIE, MON WERBAL
OOARUNICATIONS, AMID THE WiSLAL ARTERACTS... NEED TO PROBLEMATISE THIS IN THE
FINDH NS
Daecksions here abauk what the different modes wdll do in the presertation - cechestraked
e bl
it recit ume all of the representational materials she oreated in ber review presentation |plans,
sechions)
Dic racrt ask as@ 5 this question directly - answer within anssers to ather guestions
Liloe: #4521 ASPS reads and then makes ranual notes as a starting paint - howeser it has to be
riated used tewtual and wsual data sourced akmost entirely werbatio - no cting and read
from a soript foonstructed with text taken from data sources)
ludgrrenit about what was important to look for linked to ASP5S interpretation of brief
thae brief is normally introduced werbally with time for guestions so it Bely this is what A5P5
Is referring to here - elaboration gven in studio
This Is about assigning roles to different visual modes - plans, sectlons, diagrams, sketch 20
however again it has to be noted that this student reuses the designer's representational
tools and text verbatim almost without citing = wery little attempi to transduct” or randate
It ovemi visual language
For the most part did not use own skebches in presentation artefacts Just in nobes - ssue here
about confidence in own Wsual language?
Paf found online as wel as information on website - 2 main sources of infarmation
tssue = lack of multimodal materials so stuck with text which not adeguate for the analkytic
deconstruct on process
Bgain, though this |5 about the roles of the different modes and the ezsential nature of them
all being prezent in the data the ASPs callect if they are to @y cut a comprehenshee
deconstruction of the precedent = how much of this is taught and how much soolalisation
Issue around the researching - | found several pdfs and wehsites with plans, and inberor
Imriagery

think wiat ASPS |s making a case for is that be tried to break down the material into secticns
{still using data sourced werbatim) 5o he could talk aboart it - did not try to deduce what Is
godng on - canly had 30 images
Al imagary | found by locking at scwrce and searching more broadly - could have deduced

deskpn attribates - materials, colowrs, etc.... ‘/

Choczes visual brguage to exprass all thinking even those things that perhaps the wrikten
wioard milght lluminate maore easily - esplanation - expectation of what butars expect - visual
Hican i nuss et showild be abbe i say (& all - 1s this really true = commaon by held ballef

A5PE

I have prepared for this ane |[first precedent] because there was a kot of information. But |
theoighit it ks impa rtant ta remember ta speak aboart it, but maybss nat very important to
=2y on the board.

Hmm, peoh. Yeah, [wentan to He website first and reseorcied obout the precedent and
read up on it And then ! wrote notes beckde what | foumd was important, and key foctors
within the howse.

Ard wehat DSTI and D572 were looking for us to analyse (n tevms of- - precedent wise.
Ard then §looked of wikat ot wikat sort of disgrams would best represent this sort off sheff
[the lnfarmation] in tevmes off wihat they [DETE and 0572) were toding abowt.

W And T aid reoly quick shetches. Like fuo minute sketches of what way thimgs could
look in tevms of the text. How [ cow'd explode i, ond 2o | could understand it in more
detail. When ! first started fa research obout ¢ [orecedents] | cowlole't picture the houses,
ar think vefiod way i was lookiog, ar whot way It was.

5o, when | stovted wriling the notes & helped rae to dlovify thew what ! wos ootaly
fooking for. How ! wios going o break It dou.

A o come they dide't find dheir way iedo pour presentanion, o pour own drowings?
The lithle shetches® | suppase that was becowse ¢ looked ats - as [ got further Inta He
research the diagrams started to faprove In i [Hhe reseovch reatevials] ond tey wens ol
o Hheir wehsite

Bighr ok Fou felt it wos Gerter representad oo the wehsite, the omes that were there.
Vi,

Bight! Sa, then | fovnd the pdf oo the precedeat, on my first prececient, which was weny
handy berause # rolred ohowt everptiing in the precedent.
Ard that hod the plons ond sections mad shuff [other Wesals ond tewt] in it and that is
winer [ started ro think “well of keost now | con get on sederstomnding aof the houss ond
shff™. 5o, thew | started fo see whot Js the best way, and {whotf dogromes ! con use aad
format, fo show § know whot they are tallsing shaut
Ard the secand ome there was wery ite dmages an the wehsite ot all 7 wies very Rard, 1
Fat two fmages and they weve both extemo perspecthees af the frant ond the Bock of the
house <sound af rustiiag sheets os ASPS shaws mae bis presenfation materialss.
Wl 1 was reoding it [the text] ffor oges trping éo get or orderstandVong of &, And berause
there wirs mo gropivoal images | couldn 't properdy get an kdea, aad')| didhe’t know wibhet 7
wias ewen tafking about, or reading ko the text. Lterally | was toidng notes end irpeg o
plck ot the impartont parts of It in fevms of what the brief bod required. But they dide’t
aven have- - the maglorky of the stuff that was an the brief in the precedent
The second one [precedent] I'd spent o fof of thme, you see, ! hod spent @ whale day or
s one [polating to second precedent] and o doy and a half an that oo (first precedend].
! veoudd say the one day wios @ waste becouse | coufdn’t fing o thing on i so- - looking for it
ond stuff’
But then what | Ve with it when 1 aid find it, | weed the grophics as best as ! could and' 1 just
tried tio- - It baod @l the text an the stuff that is in the fowse, bt [ cowae't replicate it or
drow It becauce there wios mothing there fimoges, dingrams, sketches] So, § fust used’
witet [ cowd from the external ones {images] to show what ¢ was faMking afowt In terms of
orrows. | found ormows very helpfud os they kelped me to breok up the key foctors within
e howse ond show what ! was falling mbout.

haye almaskno text no. 1 supposes = | keep Sying it, bukbecuse of my dyshesia | don't
read an awdul kot So, they [D5T1 and D572 ksep telling us that our drassi ngs showld be a=
effertive without the test But there ks something about “the picture ks a thousand
WO
¥ knevev, and that is 3 bind of analogy. 5o, | prefer to ume drawings to sdmply
demonstrate what | was talking about. And then at the top of i, | put in 2 small Bthe bit
abwut thae: purificartion plant, and a bigger one abouwt the air exchange.
Yeah Yeaho I at all possible, | wdll do it in 3 Wsual Bormat rather than a text
Yeahe Well with {precedent bwol i didn’t use awand at all, orther than to define that it was
& site map and you ks = and that was it | think there are only 2 ballf 2 doeen wonds and
most af tham are tides.
Wil normrially wheen 1 am putting the page together | nomrally tend to start with the far-
out image, as in maybes -
wiedl | would prefer to nearly put a little dot an the map of { geographical |ocation]} to show
you whersabouts in {gecgraphical lomsond 1am
Dy, akay 5o vou g0 in fram the brge into the small [detail].
¥es, very much so
Eind of, mrey first images would be the shape of the houses, the first bwo images. Then
below this you have four different types of dweling. These waould be the plans of the
houses that are abowe them |referring io presentation sheets).
There weren't any sectlons.
wiedl the precedent study i find 5= « you go alongand you find a bullding or youw are given
one, ani or the other. And- « just grabbing as much information that you @noon that
bullding, and get it onio a page so others can understand it for what it s.

Figure4s: Interviews) 3AProduction

343



In architecture fanchitectu ral education relles on visual mode and talking mode with nonverbal
thaere uncanschoushy?

“_-q::‘._\_h i I'F.ﬂ

FE =
H . n i:j .| i

- |
-~ B

Lain guaigs processing diloulthes - main reason wsing visual modes but also ancther maln
reason message from tetors that as you progress should be able 1o enpress it all in the visual
media - talk bess write less - | MEED T TALK ABDLIT THIS B4 THE CFEM NG SECTION = KEY

ASSURIFTION
Wi o thie detal

Vrbal comemundcaiion malm mio Inharenk weakn I the ult 1| = HTHE N
Herent xpactations abourt L ke bk ot vl nonumesant at i i

Aligned with own approach o design resporee and for Tearning’ generally and about leaming

o iy v b e hacree

siultiple architectural machanisms)de ces - wealthy rilne of Inform ation

S ——
RSP ———

anly one precedent addressed for the review — A5PE constructed two mone sheets for
precedent 2 after the review and sent Itan tome. Also, brought all three sheets to the
Interiew process

riterested in the conorete and tangible — how it explains T '

Qiaay, but you are doing a bigger job tham that, arent you a5 & cesignen? You ane trying to
break it down, ane understand how thaey hiad an dea anc they realised it by using these
sirategies.
[ =TT
Zo, woulc you be thinking about that when you are Corstrucling your messages
probally showld be thinking that way, and | probably don't.
Trez talkdng s stll & wery impartant mede of communicaton for you?
think it weauld bie pes.
Hmm. How | choose them
Feah. You have got really interesting inlormation on your shaeets, but you made a
decisian ta choose thase mages ard that writing 20- - you ko, hoey cicl you go about
that, making those deciions?
Uik | said hefore, | always, dnd of, trging to choose everything wihat | lonow will ghee me
more informration and about the kearming as well becawse
Because this ane was what | chocse. This one was saying a kot about it, “oh you can da
this, this and this®. Like itk betier to keep bedrooms at the back than on the front.  Keep
whak you are using all the ime downstairs. |t was learning because, lioe, we are still, kind
of, sbudents and we need to leam more and maone.

Figure6: Interviews) 3AProduction
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Themes Question Explanation | Analytic Memos Tapic 3: Designing and preparing your presentation materials [Production) Quotations
Frame for the am acdressng My reseanch questions - camying out a rapping cxiercise - mapping the ASFs meaning miaking «ffarts in orcer bo =ighlighting, colaur and beld font is my emphisss here relates toowhat | heard inthe
EE Intervew guiding igentify the roles and relationships of the multiradal resources they deploy in the meaning making prooess assodated with the Iinterdesws and ‘read’ during the constant comparatie reading process | Thamas, 20016,
PRODUCTION seript taken dram precedent study task and review esent and the active rature of the meaning making Salander_ )
Eress § 2000) Sarticipant respanses were transoribed for reacability - theratic antececent sets the scene for the revies absenvation which is the
core multimocal chject of aralysis
THE BMESSAGES CUESTION 2 =cre | am asking 1 am lookdng for evidence of their | This s specifically about the roles of the different modes - plans shoe layouts, arrangements A5P1 | ves, well it depended on the subject | was talling about so the plans were mone about
WHAT MESSAGES? | cuamining whiat tha A5 about understand nowsded | of spacesfurnlbure pasition - again there ik this fuld interaction betssen | need to make this layouk, and movement. Whensas where | was talidng about privacy | needed both plan
-ROLES OF THE ‘miessages’ the “wihat’ g2 making and the: mescage they | paint so that wisual tool will help me show, demaonstrate, proside the evidenoe = also used to and elevation, whene the informration | found oot talked about how they had the
DAFFERENT WISUAL | A5Ps waried to they wanied the wanked to construct - amessage | link to strategy informing the: use of partiosar architectural strategy - so plans used to show courtyard, but they also talked about- - ke they put windows on the end units because
BAODE TOOLS - conuey - linked ta | different that demonstrates all they have averall spatial arganisatlan, layoat and movement - privacyseourity shown in plan and they wanted It owerlocking, 5o | indicated that in that dramving that those windows weere
PLANS SECTIONS, ieakgy linked 1o | multimadal learned — MAZEG MEANING elevation put there for that reason. They wanied that sense of seouriiy.
ELEVATIONS, sirategy Mnked to | resources they 20 are being used to show the formal’ gualisies of the arch tecture - choose different 5o, | did mised types of drassings but the came. So, | vsed plan and elevation and then far
DALGRAN, IMAGE, | architectural A architectural Wisual ool to explain what she was talidng about = related plans and sectons to form, wou @nt just use form ina 20 sense, so | had a section soopou see the height, and
' communicate the three-dimensional aspects of the buliding plus 20 diagrams = aonometnic theere wae 3 I0vanmnametris that showed she form very well inthat one | brought inc 5o,
¥ DARERAM recharizm EEmmunicate in paint cholce of drawing relted to what ASF] trying to commundcate so if one kind of drawing where | needed or couldn't explain ane idea through one drasing | tried to find ancther
P — Tell bout the respanse ko the wiowld reat Feelip with explanation process iried to use a different type of drawing - *that drawing that showed [t from a different point of wew.
e ahnu birief - ewploring showed it from a different poink of view® fizah It was deliberate. Well there seemed to be afocus in studie morne 50 on drawings
AOLES OF MEeSsHRas yau the rode of thie Picked up in shudio from tubars that the foous should be mane on drasvings = plans, sections, tham pichures, and that informed me to fooes on that myself, and where | couldn’t find the
CHFFERENT wanted the mnodes - beel, analytic diagrams = 20 and 30 rather than simple imageny/pictures - some of this would be Iinformatian but they had a plciure | would dras it rysel
differan wisaal... in the taught in stwdio and some in representation and some in theory el likoe | was told, or was it though? You see, it kind of differs. betasen people in the
AESOLIRCES = maberials you ASPs owen wonds Hier | @m trying to find aut ASP1s perception of how she picked up this message about the iy our shdio sesshons are laid out. We go once io one person and then andatiher and
FLIMCTICHAL utilised to omey | e MESSAGES - wisual modies sometimes the feedback can change between the different people.
SPECIALISMS aboutwhatyou | spems Camman lssug - IFFERING WIEWPDHNTS OF TUTORS - CONFUSING FOR STUDENTS Mo, it wasn't in tha brief, the bref wasn't weny dotalled |n axactly what we nesded to da.
uncovered during think this is a critical ssuse - leve| of prescription and teaching in brief versus assumption that Bt jusk sald precedents, and we were given a list and we were just told o anakyse tea, the
AFFORDANCES the precedent students should know all these things ak this stage which s not a true assumption for mary layout [for the presentation sheets] was mare informed by feedhack fram other orits and
shucly Eask? what ks galned by not including these kinds of directionsfteaching in the brief - overall less what lerturers seemed to respond ta, and how | feel like | can make mine compeliing.

reaning -making
the messages

work to leawe them out - have bo think veny carefully about the link between the problem the
precedents how you expect them to deconstruct ete. | think this is 2 key finding for me - that
wie nzad ko address the studio design briefs much more thoroughly - have already proposed a
repasitony af precedents and problems with aszocdated briefs updated regularty as a way of
addressing this - but | am mesting with resistance - time sue rather than an ol lingness ta
da it = but the time issue would be reduced once we do ik ance

rane of the ASPs used models at the precedent shudy review that | ohserved

ariginally the precedent sbudy was bo have been 3 stand-alione task but evolved into
something different. | did not hawe control ower this - and | did not interfere in ary way with
the wiriting ar rumining of the hrief that waould run counter to my naturalistc approach

&5P1 highlighting a difficulty with using models the visual tools wsed prefemed option - mone
il more practice in e mind

Sal ot using the modied as a designing ool

£5P2 fooused on approwal hene that she has done a good job rather than leamming or meccage?
« 5till demanstrating a lack of confidence arcund the deconstnacting process - waldng in the
dark = guessing, estimating [deductingl and appears. to say that is not the way it should be -
certainky Is missing - sursly that ks tnse of all analysis we are groping?

Fioous on Improving constrnscting the messages - related to fesdback about previous
presentabions = refining reflecting critically

£5P3 falking about cverlaging his own analysls on top of the daia that is souroed hene

wihat s ey here in this whole dwnk of test is how iImporant relesance’ i in terms of
grabhing A5F3< interest and matkating the analyss prooess = and relevanoe is A5P35
perception of what is required inthe tasky by tutorsfinform own saork and inberestfdirection
fram a dezign perspectise

Links to cwm project thinking ahead - key foous for A5P4

Taken from response to anotfer guestion = in inbendew with students whose first language not
Erglish and the teo dysledc students time evaporated and so often allosed the conwersations
flow =0 response to several questions burled In one

DN mod a5k @sp 5 s questian directly - answer withién sosisers fo abiver guestions

Like ASP1 ASPE reads ond then mokes manoad nodes as g storting paint - however & has to he
moted wsed textual and Wil dota sovvced eimast entiiely werbatie - pa cting

Trdgment cbowt what wiss (mpantont fo dook for lnked do ASPSS inferprefation of brieff

The brief is narmally introduced’ verbiolly with Hime for guestians so it (s Dely this s wisat A5P5
i referring to fere - slmboretion given in studia

This is obouwt assigning roles fo dfferent wisual modes - plons, sections, diggrams, sketch 30
however ogole it has to be noted that thic student reuses the designer's represenfatione toal
and test verbahin aimost without citing - very ltke sitemat to Tronsduct’ or tronskate nto owe
wisin fanguoge

For the mast pant did aat wee own skefches (o presentation eriefocts just ko nates - ssoe fere
ahaut confideree (v gwn wWiol lanouooe:®

ASP3

3a. I think that was probably mone so 2 time corstraint than anything because we had
multiple kasks to do. B weeon't |ust precedents i was policy research and sbuff ke that.
although we hiave never really done models for precedent work. | hase in the: last praject.
¥eah and- - it |5 just | aleo struggle with models to be honest. | find it very difficult ta get
It = yoru lonree gt my bead space in the rights < pou lnow, set up o get |1 b
wiedl I'd hoped that somebady looking at this [refenring bo presentation materials on the
table hetasesen ws] wauld think that | had achsily looked at the developrment and pilcled
out what were the sallent polnts.
witedll again sustal nabil by, you lonow, high dersity build, the before and after, and the
attention to detall. You know | have tried to ue armows poinking to the different
MESSARES.
o made a delberate conscious effort to make a connection between the text and the
achual visuak that you used.
¥ies, whereas in the past | don't think | had. again, | think it was you who brosght it op,
you know, point to something, nok just expect somebody to know what you ane tndng e
getat
Wi ke particularly this one |points to presentation materials). |did really leok at what
theay ware trying 1o do here. Wou ko [t s all puess, sstimate wark. There i nothing hard
and fast about it But amybody leokdng at that, | would hope, would be thinking "oh well
you know she has had a go at trying

was. |was because | knaw | hads = | suppose precedent study going badk the last hwo
years i prohahly one of my weaker points. 1 would be well able to do the stody, and
would get the relevant |nformation formyself, and the keaming for rreyselll.  Bart incbenms
of displaying that on a board as a- - or ona page, | wouldn't have been good.

|ustt fied that |coking back at it | wouldn®t have marybe encugh of the diagrams on there,
or enough lyouts done over a plan or something to show the different ordeniations. 4no

wiould |ook at It and think at the wery beginning “yeah, | can see that sbuff®. | would be
paor. | con't knoww was it laziness or what? That | just never got it down on paper in the
right quantity. Or that | reser gave myself enough Hme to get i down or | Just = don't
know. tcould be a bit of both. | don't shink of myself as laey bat maybe | just dan't
lzave enough time. &nd then it is a bit of a rush at the end.
eah, peah, and | enjoyed this one mane now, espedally the first one |precedent]. 1 just
liked the whole hypology behind it, and | could get the informatian.
Dy, So, if it grabs yourinberest, itis easier far you?
eahy, IEs exsher for .
Dby, and 5o that's kind of impaortant isn't it in terms of:
<Finding a precedent that warks, or esen if | find it- - It can grab my interest in a negathe
way. | will engage with it a kot mare as well-
iy,

f 1 fing it s compdetely werone It can aet me worked up Shat way. | engaee with itas well, |
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Pdf found anller o5 well a5 information an welbsie - 2 moin sources of isfarmatian

lssar « dack of multimodol motesiols so stuck witl text wiich rot odeguiehe for the maalythc
SECONS LA TN prooess

Agm, thouglk this ks abaut the rokes of the different modes ond the esseatiol noture of them ol
hedeg present iv ¢he dofo the A58 collect [f chey ove fo ooy out @ comprabenshe
devanstruction af the precedent = how much of thés i taught and how muck sockalsation

tesup avownd Hee resparching - § fownd several pdfe and wehsihes with plons, ond interior
imagery

1 think winst ASPS s moking o oose for (s that ke tried to breok down e materkal ieto sectians
{stl using dota sowvvced verbatim) 20 be could o abowt i - o it try to dedver vt s polag
on - anfy kod 2D imoges

All imagery [ fownd by Inoking at sowrce ond searching mare broedly - cowld bove deduced
dheshgn attributes - matevials, colowrs, efc...

F = =N

ASPE trying to comeey the diversity of the architectural mechanisms

Trying i get ab wihat framework was used io deconsirect =did it come from the material
student found on the deseloprment

Megative mescage « not good solution

Horwever nat all bad and some of the lapouts comespond to dedsion student & making In own
design prapasals - AGAIN NOTE TO SELF NEED TO CLARIFY iin vy writing THAT INTERVIEWS
TOOH PLACE A WHELE AFTER DESERVATION 50 THE PARTIORANTS HAD MONED FORWARD
'WITH THEIR DESKaNING

Again, aralysing iin the mmoment

mberesind in cormeying the mesdhandsm of the house « dome n one mage though coes nod
appear ko have taken on boand that we use different types of draming to communicate
different qualities, characteristics of the building

Explains the b

Explaining what ks meant by the bow more now

The techinical detail and design info

ASPE

3ut if | find something that | can’t see any relevance to this [design probbem] then | would
be shorw b0 engage with it a lot of times.
I try always to start from the biggest image, bke, sibe [maoro b0 mioo).
Thee samie thing | started from the site. | use the: iImage of the site self, lookng at
presenitation materials] and then the shetch design [plans and sections?], the images.
Tao ewplain the: big idea behind each precedent. &nd some of the strabtegles, the way that
thaey desipned it
¥eah &nd the main thing what § liled, actually, about it
what you likec. What grabbed your attention?
Yeah! Maybe they hase more important paints an this praject but that is what | fooused
an |big idea behind each].
Oy, and why dic that happen?
Because | am brying to get some ideas for vy project.
%o mayhe | don't forus on everything, | foous anowhat | ik abouwt it And then 1= = from
that | see something | don't ke, but § don't really, |z, go mone detall on it | foous mone
on wihat | ke, And then | ke everything | study <speaker laughs>. | don't know if that
Is right or wrong.
Unbess it's really, b, the main thing about it is something | don't ke, so | don't ke the
whale thing togethar.
i reat ask asp 5 this gueston directly - answer within arswers o other questians
Hmm, peeh. Yeaft, Fwert on o the webslte first and reseovched obout the precedent and
read up on (L And then { wrate notes beskde wehiat | found was impovtant, and key foctors
within tie fowse.
kg, and Rosy 44 pow gechals what wes imponiand

Through winet was an aur beief for shedko,
ki
Ard whot D5TT and D572 were looking for us to analyse in tevms of « prececent wise.
Ard then | looked of wiat of witat sovt of disgrams would best represent this sart of shaff
[Tthe infarmatian] in tevms of what they [DSTT and D572 were tobing abowd.
5o, when | shovfed writieg the notes & helped me to dorify then what ) wos ooty
looking for. How ! wos gong to brook it dow.
Ard that had the plans ond sections ond shylf [atfer wWials end fewd] i T, and that is
wiver [ stanted o Hnd “wel ot keast now | con gef o saderstording of the howss ord
shuff". S0, then § started fo soe what ks the best way, and fwhat] dlagrames | can use ond
formaot, to show | Enow winst they are toflag ahaut
And the second ane there was very litffe dmages an the website ot all 1t wies very fiard, |
Fat fwa images ang they were hath extermnd perspectivesaf the frant and the Bock of the
house veound af rusting sheets o5 A%P5 shows mae Ws presentation raterials:.
wiith jprecedent ane) the diversity. Everything from the green spacess « | tried bo put
grean on the drawings becauce the roofs were green. | tried to emphasise how much
glass they had at the front of it | tried bo emphasise the solation bebween [king
accommodation and working spaces. And | tried to shorw play areas and safe ares for
children and families. | was then trying to dhow this whole heat flow thing. 5o, | broke it
chown it different- - whak {precedent one} themaelves actually talked about.
Wil they kalied about the glass. They talked about the spaces, and the play areas. 1 am
miat sure | used the esact headings. But yeah, | talled about [ in thak sense.
Wiith jprecedent tao}. The message | wanbed to get across?

sald it before, dont build it
M0, thee wiary they divided the space up internally is actually similar toowhat 1 am dioing
myself. Put thee kitchen at the entrance. You puk your lhing space at the back of that. 0n
thae: Lyppesr Bloors then you bulld i your bedirooms.
The plans would carmy 3 lob mone information, as io-the yout of the house or parts.
'WiEreas, Eha IMagEny maone oF Kecs ghias pou an undersianding of the shape of the:
vu [l
‘Taah Ehis | fownd quite interesting. Whak | grabtsssd from this was that thess baldings are
put together in modular form, bat you can also- - pou oon'k haes bo bulld the shoks ot
i o siitiing.
Ty do indesed, yeah, yeah. Thay pretty mudh show the whole mechanism of the house in
one image. You get an | dea of the shaps of the bullding . You get an idea of the layout of
tthaz bauillicing.
Teah That would be about i The ane thing | did find abouwt the imagery thab think it
could hawe- - or If | could have found it, but ik shows a lng space, it sheraes 2 badroom, i
doesn't show a kitchen

rifcrration about the bullding.
¥ex The way the two houses are designad.
o - what strategles they did, like, far the design, like, for example, and the
construction, hore they are really, really dolng tham.
o they are madie. What sendces? How they are doing them. Because it Is the same,
like, this one and that ane is about the layout- - about the way it sits in the contest and
Aabourt the services and the: Eco, like | said before, and | think most of all you really read
abwyut the building like.
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Themes Question Explanation | Analytic Memos Topic 3: Designing and preparing your presentation materials [Production) Quotations
Frame for the am agdressing ry research guestions - camrying out a rapping exercise - mapping the ASPz meaning making effarts in orcer b =ighlighting, colaur and bold font is my emphack here relatec toowhat | heard in the
3(: Intervew guiding iceritify the rales ard relatianships of the multimadal resources they ceploy in the meaning making precess asscoated with the intendews and 'read’ during the constant comparative reading process (Thomas, 2016
FRODUCTION zoript taken fram precedent shudy task and review event and the active rature of the meaning making Zalander....b
Kress (2000) Sarticipant responses were transoribed for reacabdlity - thematic antececent sets the scene for the review abservation which s the
core mulbimocal ohject of analysis
SIGN MAKING QUESTION 2 i this puestion, Process of constructing the This is the process of assembling the message = series of steps - u=e of same drasdng to do A5P1 | So, | went from the informration stage of reseanch to drawing them myself, by tracing, and
PROTOCOLS FOR caiploring the arm sesking to message via making the artefacts | multiple [oks in teoms of analysls oseday - thaeni | sranned them wirtuals = virhsally into computer 2= = | went imbo publisher
THE ASPS procoss of extablish the Thought about prowiding space around the different components of her mezsage so that they and Phoboshop to create the knpout that would ssork best for what | wambed toodo. So, |
ARTEFALCTS constructing message making could be read more easily Fiad the tithes crganised going from lange scalie bo small scale and | organdsed them on the
multirmadal protocols - steps The process of constructing the artefacts helped ASP1 prepare for the: review svent and darify sheet o have encugh room far each- - to have multipls diagram: or ane diagam.
communicatian, what she wanted ko say and when - spedfic and concrete role of the conctnacting meszcage brought all them digitally scanmed linto that format and laid them aleng the side so | could
epresentation process - different components -textual, vieual - image diagram, plan, secthon te. plays zea which and when- - because | have the me drawing in multiphs times far different
WA KING MEAM MG artefacts different part in that sclidifies what should do what when communicating - orohestrated things so thay cormesponded and they hawe the same idea. 5o, they do mltiphs jobs, but |
LT I RACI DALY TN ersemblie - deciding role of each in archestrated ensemble in this process didn't wank them [all the different functicns being represented] all on one drawing, za |
ARCHITECTLIRAL Deseribe in as Time Is an importank kssue for ASF2 and many other studenis = guestion |5 enough time put the same drawing In rmultiple times so | could talk about each indkddual point in itself.
COMTEXT much detail & allocated to do the task property from a task paint of view and manage expectations around and thene = | kaid it out on the page, to= « | didn't want i onesh it inbo ane page. Lile |
SPECEICALLY A5 passible how you types of artefacts that will be produced - A5P2 ik indicating that a model would have helped could have easily made the drawings smaller and put all of them crto cne sheet bt |
MOVIOUAL - THE wrmnt sbouk understanding and using in owmn designing conmtext fene - pointing to the unigue rale of the 30 wanted to ghaeenough space 50 | could actually think about what | am daoing.
PRESETATION o | . physical modiel here = alo kssue to do with skl and speed of using different tools assockated That was it really and then | printed it out, and then after | printed it 1 already knew from
ARTE constnecting yoar waith the task and the: machinery etc. bo scan, pring et iy Mk wihat | was going fo ke Ealiing about in each. Bt by drawing on I physically i
FALCTS response and Again, this has ko do with tutor assumpti ors about levels third pear student (s at and st dent allrwed ma aven think even further about what | e trying to cosreey so- = that inchuded
MUAKING PROCESS representation feeling they are not ghing time to tasks that would have been alloabed much mone time in hatching and anakytical diagramenatic tooks and stuff B that.
including the 20 ariier years - understanding is that they can cope with Ehese tasks on thair own now and ASP2 | Because we are supposed ko have the sketch plans and sections and we are still at bubble
and 30 miateriak much faster « not thee mase here - sty dents uncder sevene pressure = priar lzaming being brought diagrams [to show relationships] stage. And as for 2 model nat 2 hops and addly encugh,
forward and applied and synthasised in later year - mast of the A5Px in this group appear to like yesterday | was starting again to get frustrated. Because | am show, | don't find iteacy,
the: "hoe’ of fiane a sericas diffloulty with this this |5 a Fuge jump for me achally. Because | am not skilled in drasing and you knaow
constructing the Aigain, the Bime lssu - and the relevance of making models as a way of decoding a building mana of it comes naturally. All that creathee side comes naturally, but not the drawing, and
phiysical amaounk of time H kakes puts studenits off = ewen though these models ane not intended ta be hawye ta push myself, and b understand esen how then this thing ks going to be
{artefacts) ‘presendation’ type rather rough wearking mockels - bub scaked to explain, undersisnd in 30 constructed. | have to really think about (it But then | was starting to think ob Sod | need
ressages o get Problem with making working rough scaled models =0 many rooms and like there i staircases, stairs inthis development. &nd if | had got the
ready for the Taken from response to another guestion = in inberdes with shedents whose first language not model, | would be able towaork out whether | lase got enough head helght and all of that
rview process Erglish and the two dysledc students time evaporated and so often allosed the conversations kind of thirg. And, you ko, where was | going to put nvy courtyard# and would it be
flow =0 nesponse: to several questions buried |noones better at one side, or at the front of the comer? Could it fit underneath my staincase ?
£5P5 overfald and labelled visual and teshual reedia bt talen from directly from digital data _.l meanwe only got the: brief last Monday and it's as though o we bave gone, lie
Sournce what's the word? from necelding it bo shetch design tomornow. W skipped bits that we
Different lapout for precedent 2 because of scardty of material and to enable it to be read would normalky, you lovaw, agonise over. Conoepts| & ot of thesm ane el even agoniksing
deciskan not ta link - na cormesponding graphic o what Eheir concept | going to be. | maean | naser sesm to Fave that ssoe, thanks be
TAKEN FRO8A 02- ANSAERS THIS QUESTEON ALSD to Giod, because you kevaw I think if | was, like, agonizsing to that degres | waould be kasing
Process asscoiated with constructing message outined within this arcser the plot. Now whether, you lnow, | can follow it through [concept]| that's the thing. And
Framework bor constructing the message can understand that we hawve a finlte time schedule now. This all has to be dane in the
Process maono into the mioo mextt few weehs afber Easter.
Process of constructing messages ASPI | The Hme. But | don't lnow If any of us have every prodwced anything in 30 for a
TAKEN FROOA DAURESTION 1 ADDRESSES COMSTRUACTING MESSAGES precedent analysls either. | don't think &k an avenue any of us have ever kooked atar
Maore Indo the detadl really Insestigated the relevance of. &nd | could imagine it could be wery relesant to kry
Relying on plans - again d iffsrent expectation - that amp would have plans and sections and 30 and geta madel ar samething built of the precedent. But | suppose time comes inta play
and read as relied analysis as well, there ks a fons on time
Usually couild diagram how the sections might be from reading the plans veah if | found it~ « peahs « it was something that | nesded to see and | nesded o
Deu rigrtive 2nd surface approach 1o the: tck [llustrated here = lack of understanding what the Invrestigate {because) this an have several connotations within mine, | would go dosan
different "modes” could offer or any sign or willingnes to gmlup skill acrcas theese modes? that roube. And | ookl oo ot knows have IF Modelling s something §| oo enpry | am
zcun abouk surface versus deep leaming approach a bit finichy, piding abowt it Sor mry cvsn good inthat i 1 am maodel bullding it needs o be a
Varbal comimunication maln mode - inherend sseakness inthis multmodal smdrcnment sfene finished miodel.
different expsstations about commranication in this ensd ronmeent at this siage Teah, peah. | would find that- - bke models | cain just get Fung up an things and e,
Bdaoro indn mioro - many students expressed this but maybe interpretation of this different trying ko get them exact whaen at this stage, they don‘tneed ta be. They need to be just
than what was intended in brief which had to do with detalled ways to approach solving a guick and dane kind of thing.
probbem of this nature - maoro level already fued - had a site with specific constraints ASPA | Ve, maores - But = - ond even in the precedent pressrdotion | started fram fere [pointiag o

i = aligned with beief
How laid out

Adopted gmilar layout for both precedents but more info so extra sheet

SLUMMARY FEEDBACK

Segregation of different types of information

Different sources of informration - synthesized (n presentation

Again lzzue abaut confidence ving visual language modes many of the ASPs sxpressed this

even though at this stage there k an espectation consclidating and refining basic skils in place
so problem with this group of students - ks this to do with teaching or resistance to practice

an part of ASPL7#F - time management lssue also - slower process of kearning - mature

presentotion maotenols] fo there 1 iihak.

Ohiry 5o pou wend hack fram the section, nght, sighd locking of presendation marenols!
¥iealy, e, to the top, bt 1 st wanted to start from the Biggest image.

Oy, akay, and in the secandg ane?

The some thing [ stanted from the site. | use the imoge of ¢he site it finokiog at
presentotion mofenols] and thew the shetch design [ipheos and sertions 7], the Imoeges.
<Veal, top to hobtom, left fo wight, peab. 5o, | have o smaoll contest, then images, shefofes
aad | ga Nie few [power] palats ond then imoges fo explain thew b this way. =

Okioy, akay. 5o how do you connect the fext with the lmages?

Calowr, b, peai.
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students, students with dyskaia and shudents English naot first language - all has to be
eaplained by me = becavse it affects meaning-making and use of maodes

the first thing was the siting of it, and the lacation, and again the name of the

pracedent i important so that peaple knowe what you are talking about. So, for that |
wrnte about it and sald whhere Bk located, and what sart of house it s

Sut since thene wasno sibe plans | ssed 230 image of the house to show [t Sitting on the
groumd. Then again It hai nad andscaping ancund i, so couldn't drare It 5o, | putitin
the wary it was on the page fwebsibz].
Andd bo shorw the practicabties of the howse | drow the sectlon of the house thak | found
online. gnd the plans, and how the plans worked in termis of function and stuff Dsanied
o sheovw. And then the insulation within the intermal house, | wanted to show that in all
thee plans_—
¥eaho 5o, | labedled the diagrams, in berms of, wisually, so that people could see what | was
talking about, and then wrate on eadh of them what they were about.

n the other one <scund rustling as A5F5 adjusts the sheets to look at the second
precedent= that | had stneggled to getdiagrams and floor plans, | just vsed an exbenmnal
elevation with text, with arrows, again to desoribe what | was talking about.
¥eah, | lald this one out differently because there wasn't images or | couldn't get the story
of the building. Thesre wasn't ruch § could do besides these twvo diagrams [exbennad 30
imiages].

oentred the tea dgrams in the centre of the page.  That way the writing can be read
left and right of the page. And since thene was a lot of importance an the writing on the
precedent | decided to sbructune it straight down an the beft side and the: right side.
With jprecedent ona) the diversity. Everything from the gresn spaces- - | tried bo put
green on the drosings becaae the roofs wene green. | tried to emphasise how musch
glass they had at the front of it | tried to emphasise the isolation between [ing
accommodation and veoridng spacec. And | bried to shos play areas and safe anes for
children and families. | was then trying to show this whole heat flow thing. So, | broke it
dhovan it different- - what {precedent one} themsslves acbually talked about.
el they talied about the ghss. They talked about the spaces, and the play areas. | am
ot sure | used the esact headings. Bart yeah, | talled about (i thak sense.
el | put the plan, the map of the dity of {geographical location} at the top. 1put a
sectional wiew directly underneath it. So, you hases = the first thing yow see at the top of
the page- » s0 people read right to left, top to bottom; so, the first thing you see ik the
map, s this i {gengraphical location].

Left to rght yeah, did | say it the other way nound, sommy. First thing ks the map. The
second thing ks the location.  Thind thing |s what 15 on it [the she]. So, shis ks whak was on
thae location [painting to presentation sheets]. These bulldings were on the lncatbon
Th zecond one | did sxscthy- - near encugh the me thing <sound of rustling sheets as
A5PE moves to the other precederts. The firsk thing | did on it was the she magp, or the
site plan. The second thing | did then, was sections.

TAREN FROW QUESTIONW [ ADDEESSES CONSTRUCTING MESRASES

Wl narmatly when [ am puttheg e poge togetiver | aormally tead to start with the for
ol (TR, 35 i ATy

e I waoekd prefier Bo meay put o
[ teatatfalililemij;

SAELE].
[ abOLt Ao e T
wAhat these dnoges

W3 OF PO ANE [T

; il £an an hhat

i 1 vt o paype S0 others can wnok o i fowr what itk

At thee beginning, | do the title. Then | wank to show what knd of bullding we are talking

absut.

Theen what sbrategies can they b usad In the- - to go deaper like.

Then more, kind of, plans and sections to show how they designed.

Wihat skrategles, and the site to understand more about where ik shs.

| Just kind aof trying to put ewerything together, like, about it. Sa, it reads nicely, and it's

reeat. And it was easy to understand the wary how everything goes. 3o, | dnd ofs - this

one it was, kind of, more about corstnection, and this cne was mone abowt the services.

50, | was thinking thesy weould be sitting together.

Uil | feel= = | feel formy design | need plarming, but naot all this stuff, knd of, goes for me
wiant, kind of, my plare first and then to do perspectives. But | just feel, ke, our group is

it as highly= = hiow do you say? | 'was writing for your questions, like, last year's fourth

years thay ane so amacing. They bnew evengthing. They was very good at the shetching.

They waaes wvery goodd an the Bhobashop. Thiey knor how Bo usie evenything.
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