


























































































































































































































































































Transferability - This refers to how readily the findings can be transferred to 

another situation and is analogous with generalisability in quantitative research. A 

key aspect of quantitative research is that is sets out to make generalisations about 

a population and then enable the reader to be able to make inferences to other 

specific instances. The typically non-representative sampling methods found in 

qualitative research means this sort of generalisation is not possible. Stake (1995) 

argues that naturalistic generalisation is possible, by which readers learn by 

vicarious involvement with the case. Bassey, on the other hand (1999) argues for 

fuzzy generalisations in which the possibility, rather than probability, of an outcome 

is predicted. However, Robson believes that the responsibility for generalisation lies 

with the reader of the research rather than the author. Each of these views of 

generalisation probably has something to offer - a good description of a case 

should be an immersive experience and naturalistic generalisation could readily 

occur. Also, any informed reader of qualitative research must be aware that it is not 

associated with certainty of predication - generalisations must be fuzzy at best. My 

preferred stance is that of Robson because I think that due to the shortcomings of 

qualitative work in terms of prediction, it is the responsibility of the reader to make a 

judgement about how relevant the work is to any setting that they may wish to 

transfer it to. Accordingly, it is the quality and detail of the description of this case 

that its potential for transferability rests upon. The following factors informed the 

quality and detail of the description: 

• The university was well described - a large post-92 university with a 

management structure shifting from bureaucratic to innovative and 

enterprising. 

• The participants were well described in terms of age, gender, research, 

learning and teaching background and discipline. They were largely self 

selected and the majority early adopters rather than innovators, in terms of 

the use of StudyNet. 

• The implementation was well described, particularly in terms of the support 

structures and policy (e.g. engagement targets) that were in place. 

• The outcomes in terms of teaching practice and associated drivers were 

described in considerable detail. 

There should be sufficient detail in this research for an interested reader to make 

reasoned and sound judgements about its transferability to another setting. 
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5.3.2 Reflexive statement 

Values inevitably impact upon any research (Boyd 2000) and every observation is 

dependent upon the theory in which it is framed (O'Hear 1989). The influence of 

values and theory apply to both quantitative research and qualitative research. 

However, the longstanding positivist tradition, in which the world is seen as 

objective and with one reality (albeit theory-dependent), is confident in its methods 

and the knowledge they derive. The interpretive tradition recognises subjectivity 

and multiple realities. In accepting that their values influence the research, 

interpretivist researchers do not attempt to depersonalise their work (Greenbank 

2003). For example, they write in the first person, whereas positivist researchers 

write in the third person - in the mistaken belief that this takes the individual (and 

his/her values) out of the equation. There is an irony here in that the oft attacked 

interpretive world is very willing to qualify its findings whilst the positivist aggressor 

appears to be somewhat blind to its own. One of the principal means by which the 

interpretive paradigm addresses the criticisms of being value laden is for the 

researcher to provide a reflexive account (Greenbank 2003). 

A reflexive account is typically autobiographical and lays out the researcher's 

values. For the reader, its purpose is to help them understand the relationship 

between the researcher and the research - perhaps rather simplistically - it helps 

readers locate the research by having an understanding of where the researcher 'is 

coming from'. But from the researcher's position, working reflexively involves 

questioning their values and assumptions in relation to the research - and as such 

it informs the research. Reflexivity is not just a product; it is part of the process. 

In my case, there are two areas I feel might be of value to the reader - my 

background and early career as a physiotherapist and my career in education and 

its interplay with this research. 

My background is that I am male, born in the mid 1950s, and left grammar school 

with maths and sciences 'A' levels. According to a Myers Briggs assessment, I veer 

towards extroversion rather than introversion; thinking rather than feeling; judging 

rather than perceiving; and intuition rather than sensing. In my mid 20s I trained as 

a physiotherapist. I took a master's degree in research methodology in my early 

30s which covered qualitative and quantitative methods - my research project was 

quantitative in nature. I moved into higher education in my late 30s as a senior 

lecturer - I will pick up this part of the story later on. 
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My upbringing instilled strict notions of right and wrong and my physiotherapy 

background was very con~erned with issues of consent, honesty and 

professionalism. These factors probably influenced my concern with acting in an 

ethical manner throughout the conduct of this research. I took all such matters very 

seriously - whether formally via the Ethics Committee processes - or less formally, 

when working with my participants when, even if I knew someone very well, I went 

through all the prescribed processes for gaining informed consent and so on. I 

believe that I properly 'donned the hat' of a professional researcher during the 

interviews. 

My background as a physiotherapist is relevant in several ways. Firstly, I worked 

extensively with people and was comfortable interviewing the participants. My 

training (in the 1980s) stressed the importance and the 'professionalism' of working 

without scripts or prompts. Having a script for my semi-structured interviews felt 

very uncomfortable and on many occasions I did not use it, falling back on my 

training to talk without notes. This had an upside and possible downside. I think the 

interviews were inevitably more relaxed and free flowing - more like natural 

conversations than the box ticking exercises they might have become. However, I 

was aware that I didn't always pursue every point with every participant. But this is 

often the case in qualitative research - points of interest are pursued, sometimes at 

the expense of other things. 

Another important influence of physiotherapy was its multidisciplinary knowledge 

base, involving Hard and Soft areas such as biology, chemistry, physics, 

pharmacology, psychology and sociology. This inevitably exposed me to the 

qualitative versus quantitative research debate. Despite my earlier 'A' level 

experiences of Hard subjects, I soon discovered that it was necessary to be 

pragmatic and look to both paradigms for answers to my questions. If I had once 

felt anxious about accepting research that wasn't backed by, say, 'scientific' 

randomised controlled trials, I had worked through such anxiety even before 

studying for my Masters degree. Some of the findings of my research are objective 

and some are open to (your) interpretation - if you can be comfortable with both 

paradigms and their respective strengths and limitations, you will be the richer for it. 

The second part of this reflexive account hinges on my career in Higher Education. 

I joined UH in 1995 as a senior lecturer in physiotherapy. By 2003 I had become a 
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principal lecturer and had moved into educational development where I had a 

particular responsibility for StudyNet. Since then, the research has been intrinsically 

linked with a series of car~er opportunities which, at the same time have served to 

confound the progress of the research! 

I chose this topic because it was directly relevant to my work - in fact for the past 

four years my work and this research have been inextricably linked. As soon as I 

had completed the data collection phase, however, I assumed responsibility for 

leading the university's bid for a CETL because StudyNet and its implementation 

was a key plank in the bid. This was a time consuming process, during which I drew 

on insights developed on the EdD to inform the bid documents. The successful 

outcome led to the formation of the BLU. This in turn led to a new role for me in the 

unit with plenty of exciting challenges ... but ensuring the success of the unit took 

priority over (writing up) the research. Nevertheless, I drew on the emergent 

findings during the next two years. The work informed operational thinking - e.g. 

disseminating pedagogic messages to staff at UH and via conferences (Alltree 

2007); and strategic thinking - e.g. ascertaining the demand for more flexible study 

routes (Alltree and Quadri 2007). 

My wish to work on something of direct relevance to my working life had other 

implications - it was insider research. As part of the risk analysis in the research 

proposal, I wrote 'There is a danger of being too close to the research and the 

participants that could influence my interaction with them and theirs with me.' (EdD 

Coursework 6). 

In order to minimise any unwanted effects of insider research, I did several things. 

Firstly, I tried to minimise any perceived power differentials between me and the 

participants - for example, several were relatively new to teaching. I always 

suggested they choose the venue and suggested the time for the interview. 

Secondly, because I was aware that my role in educational development was that 

of a change agent and that I was generally perceived as an enthusiast for 

technology, I did three things to try and enable the participants to express their 

views truthfully: 

1. I took great pains to reassure the participants that I would protect their 

confidentiality. 
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2. I stressed that negative observations could be very useful and used to bring 

about improvements. In fact, this acknowledged that I did have two hats on 

- the researcher (first) and the StudyNet educational developer (second). I 

do not have a problem with this - providing that confidentiality or express 

wishes to the contrary were not breached, I argue that it would be unethical 

to listen to valuable criticism of StudyNet or UH and not try and effect 

improvements outside of the research environment. 

3. Aware of my tendency to judge (see Myers Briggs reference above), I had 

to be particularly careful to receive all views - positive or negative - in a 

non-judgemental manner. 

Anther aspect of this being insider research is that it had an auto-ethnographic 

component to it. As well as studying the participants' setting, I was living in that 

setting and working through the challenges myself. Ethnographers are apt to 

pursue a grounded approach and minimise the theoretical baggage they bring to a 

setting. I was keen to do this and deliberately elected to collect the data prior to 

undertaking the bulk of the literature review. I wanted to have an open mind and did 

not want existing frameworks to shape the data. 

5.3.3 Summary of 'Critique of the study' 

I have reviewed my research method in order to enable readers to decide whether 

it has value in its own right and also to enable them to decide whether the research 

might be relevant to another setting - particularly one that they might be interested 

in. 

In order to do this I argued that the research was conducted ethically and in a 

manner such that its findings could be considered trustworthy - that they were 

credible, dependable, confirmable and transferable. I believe that the measures 

taken and the detailed description of the setting ensure that these criteria of 

trustworthiness have been met. 

One aspect of my argument for confirmability was the need to provide a reflexive 

statement. To do this was important because my values have inevitably influenced 

this research - consciously or subconsciously - and it important for the reader to be 

aware of such potential influences. It was also an important process for me to go 

through - raising my awareness of potential influences upon the research and 

helping me take appropriate actions where possible. 
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CHAPTER 6 - CONCLUSION 

6.1 The key findings of this research 

The central theme to emerge is that learning is ongoing in every setting: the 

teachers are learning about how to integrate new technology into the learning 

environments they create for their students; the institution is learning about a major 

leT implementation and how to manage the associated change; and the sector is 

also learning how best to promote and support the drive to embed technology more 

firmly in the student learning experience. 

At the microsetting level, it was clear that much of these teachers' practice was 

aligned with constructivist approaches. In general, they valued social interaction 

between students, drew on authentic scenarios and processes and, even when 

they were lecturing, emphasised interactivity and engagement rather than more 

didactic approaches. They all identified areas of their subjects which were more 

subjective than others - typically associated with the application of theory, 

evaluation or matters involving human beings - and often chose to deal with the 

associated material in smaller, highly interactive settings. Arguably the more certain 

information could be learned through more instructional means and the more 

complex uncertain information best suited to socially based techniques. 

From a pedagogic perspective however, most participants were not changing their 

pedagogic approach significantly - they were enhancing the student learning 

experience by offering improved and alternative communication opportunities and 

providing additional, supplementary resources, but the fundamental use of the 

classroom was unchanged. The students would still need to attend in the normal 

way and engage with the normal classroom practices. Although these certainly 

sounded like good, interactive sessions - most teachers had not critically examined 

them in the light of the opportunities StudyNet might afford and developed them 

accordingly. This practice was termed 'extending the classroom'. Two teachers 

had made significant changes to teaching practice, using the technology to 

deliberately enhance their students' face-to face learning experience. One had 

used interactive multimedia resources to prepare the students for the lecture time 

which had been reworked into a partiCipatory workshop (I termed this 'doing things 

differently'). The other was using technology to drive student learning and give 

feedback on performance outside of class - but then drew on this understanding of 
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student performance to inform remedial and development work in class ('doing 

different things'). 

At the level of the mesosetting, there are two developments that are important for 

the university to address. The first is to encourage more teachers to deliberately set 

out to question the content of their face-to-face sessions and decide whether there 

are opportunities to use it more effectively by exploiting the affordances offered by 

the MLE. This will need support, both to facilitate the questioning and developing 

any necessary skills that are needed to effect the ideas that flow from their 

deliberations. The second is for the university to decide on how seriously it wishes 

to address the notion of giving students greater flexibility in where and when they 

study. Electronic resources and communication systems can offer greater 

opportunities for flexible study, but as long as students need to attend classes for 

the added value that classroom activity undoubtedly confers, they are tied to a 

geographical location at a particular time. Virtual classroom software can enable 

students to engage in a very good approximation of a classroom and could 

introduce a whole new dimension of flexibility in terms of where they study. But this 

does have significant cost implications, implementation implications and also has 

considerable implications for how the learning experience at the university is 

conceived. Following the model proposed in the results would still give students the 

choice between physical and virtual attendance - it would not be a distance only 

model and this reduces the risk associates with such an implementation. 

If the university decided to increase the availability of virtual classroom software to 

a significant extent, it could draw on the successful manner in which it has 

implemented StudyNet as a model for another transformational change. It could set 

up a champion network and provide staff development opportunities in order to 

support staff and encourage its use. It could also set targets for use, recognising 

that student pressure could prove influential in take up. However, before doing this 

it would be wise to undertake further studies to see whether significant proportions 

of the general student population would want to pursue this option - or whether it 

would be of interest to particular groups of learners. 

At the level of the macrosetting HEFCE is clearly enjoying a two way learning 

relationship with universities - consulting on the way forward, then giving direction 

and providing support. Its JISC programme also draws upon the expertise out in the 

sector and funds developments accordingly. In this way the sector is doing much to 
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mirror what goes on in a learning institution - taking the best work of the innovators 

and supporting roll out to a wider audience. UH has been a partner in this learning, 

in terms of contributing to ~onsultations, providing examples of successful practice 

and enjoying benefits such as the CETL funding - a benefit for itself and for the 

others in the sector that it engages with. The direction given by the Dearing report 

(NCIHE 1997) is being played out and the interconnectedness between the each 

university and the sector as a whole is helping this happen. 

6.2 Further work 

Further work is needed on understanding the best synergies between the face-to­

face and online learning environments. How can the precious resource of face-to­

face time be used to best effect? Are there disciplinary differences in this? Are 

there differences in the best use of online learning opportunities between the 

campus based students and those involved in work-based learning? 

JISC has recently highlighted the need to explore the barriers to reusing or 

adapting materials already in existence and to explore the impact of technology on 

staff and institutions. It has also called for a greater understanding of the impact of 

technology upon staff. 

From an institutional perspective, UH needs further pilot work on the use of virtual 

classroom technology. Can it satisfactorily replicate classroom attendance? To 

what sorts of learning is it best suited? Would students find such an option of 

interest? Furthermore, the university needs to conduct research to help it decide 

whether this is an avenue it wishes to pursue. What is the likely demand? How 

would it be best implemented? What are the connotations for academic culture and 

learning? What are the estate implications? 

These are just some of the questions that have arisen during the conduct of this 

work. They have a pragmatic feel to them and have immediate implications for 

practice. 

6.3 Trustworthiness 

I have argued that the research should be considered trustworthy. I have done this 

by arguing for its credibility on the basis of measures such as: the thoroughness of 

the description of the setting - the university, the MLE and the participants; my 

prolonged engagement with the participants and the data; the member check; the 
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use of multiple sources of data; and the dialogue with my supervisor, work and 

conference colleagues. 

Dependability has been argued for on the basis of: the use of multiple perspectives 

in the case; the detailed description of the research method and analysis given in 

the method section of this report; and the review of a selection of the transcripts by 

another. 

The confirmability of the findings is argued for on the basis of: the detailed account 

of the research process; the ongoing dialogue with others about the research, for 

example the conference presentations and the involvement of a peer in the 

analysis; and the reflexive account of my involvement with the research and the 

wider agenda within which the research is set. 

Having made a case that the findings are trustworthy in terms of its credibility, 

dependability and confirmability, the final issue is its transferability. Can these 

findings be applied elsewhere? I believe that it is the responsibility of the reader to 

make a judgement about how relevant the work is to any setting that they may wish 

to transfer it. Accordingly, it is the quality and detail of the description of this case 

that its potential for transferability rests upon. The following factors should help 

inform that transfer: the university was well described - a large post-92 university 

with a management structure shifting from bureaucratic to innovative and 

enterprising; the participants were well described from a demographic perspective 

and they were largely early adopters rather than innovators; the implementation 

was well described, particularly in terms of the support structures and policy (e.g. 

engagement targets) that were in place; and the outcomes in terms of teaching 

practice and associated drivers were described in considerable detail. 

I therefore suggest that the findings are sufficiently trustworthy and the setting 

sufficiently well described for an interested reader to make reasoned and sound 

judgements about its relevance to another setting. 

6.4 Original contribution 

Doctoral work should make an original contribution. This case study has given 

unique insights into the implementation of an MLE at the University of Hertfordshire. 

It has developed new insights into the practice of a group of early adopters at this 

institution. In particular it has classified the teachers' implementations in three ways 
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- extending the classroom, enhancing face-to-face teaching and evolving the 

curriculum and discussed the implications of these categories. 

It has demonstrated that the implementations by these teachers have not in the 

main been radical - enhancing the student learning experience mainly by 

supplementing existing learning and teaching approaches. Two individuals in 

particular demonstrated a more radical approach and made more substantive 

changes to the learning experience. 

It has also shown that although disciplinary differences clearly exist, these 

participants demonstrated some commonalities that will be important when trying to 

design newer, more radical approaches. These commonalities relate to the more 

subjective aspects that were found to a greater or lesser degree in all subjects, the 

variable shelf life of knowledge and the desire to incorporate realistic or authentic 

learning activities into the curriculum. 

It was particularly valuable to explore the case from the three settings that were 

adapted from Bronfenbrenner's ecological model. This has enabled each of the 

components of the study - the personal, the institutional and that of the sector to be 

compartmentalised - with key issues focussed upon - yet at the same time the 

connections between the settings have also made explicit the interdependence 

between each setting. Without such a framework, that might have been missed - or 

at least not articulated so explicitly. 

From a personal perspective it has been impossible to disentangle my work in the 

university from the ongoing research process and the inSights I have developed 

have informed my working life as the project has progressed. In that respect the 

research has already contributed, in some measure, to the learning and teaching 

agenda at the university. It has also helped identify future needs. 

6.5 Summary of the concluding chapter 

This chapter has summarised some of the key messages to emerge from the 

research: how the participant teachers went about their teaching and how their use 

of StudyNet can be classified from a pedagogic perspective. In fact, the majority of 

teachers were doing useful things for their students, but not radically changing their 

pedagogy. At an institutional level, more thought needs to be given to facilitating 

staff to consider more fully whether there are further opportunities to enhance the 
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learning experience. It was also argued that all concerned in the roll out of MLEs in 

the sector - from individuals to other universities to the funding council - were 

learning. 

Future directions were outlined, including the need for a better understanding of the 

best ways to use technology to enhance learning, the usefulness of exploring ways 

to encourage the reuse of materials and the general ramifications of technology 

upon staff. It has also highlighted the need for UH to explore the issues around 

greater flexibility of delivery. 

The case for the trustworthiness of the research was outlined, including the 

measures taken to ensure credibility, dependability and confirmability. I also 

suggested that the detailed description of the case should enable readers to decide 

whether the findings are of relevance to other settings - that is to say, the findings 

are transferable. 

I concluded by arguing that the work has made an original contribution. In particular 

it has been a detailed investigation of the particular case - the implementation of an 

MLE at the University of Hertfordshire. Of particular value was the adaptation of 

Bronfenbrenner's ecological model that explored the case at the level of the 

microsetting, the mesosetting and the macrosetting and made explicit the 

interconnections between these settings. I also referred to the personal journey that 

has been inextricably intertwined with this research, noting that this interconnection 

itself has resulted in changes in me, my circumstances and the various settings 

within which I operate. 
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Appendix 1 

The Initial Interview Schedule 
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The questions in bold will lead each area to be discussed. The annotations in italics indicate 
the nature of prompts that might be used if appropriate. 

Introduction 
This will reiterate some of the key information already supplied to the participant in writing -
ie: 

• The purpose of the research 
• The assurance about confidentiality 
• His/her right to withdraw from the interview at any time without prejudice 

Can you tell me about your background in your academic discipline? 
Eg years spent in that discipline, qualifications, particular subject interests, research 
interests? 

Can you tell me about your lecturing background? 
Eg years as a lecturer, educational qualifications, teaching and administrative 
responsibilities, educational research interests? 

Could you tell me about the type(s) of the information or knowledge your students 
have to deal with in your subject area? 
Eg is it very stable or has a short 'shelf life', it is objective or subjective, is the material 
contentious or not contentious? 

Can you give me an overview of the way you go about your teaching? 
Eg the use of particular methods (lectures, tutorials etc), whether the methods used are 
related to the type(s) of knowledge the stUdents need to deal with? whether particular 
approaches to teaching are used (eg problem based learning)? 

Which features of StudyNet do you use ..... .in what way(s) ...... and with what intended 
purpose(s)? 
Eg discussion facilities might be used for students to raise queries and/or to support specific 
knowledge construction tasks. Lecture notes might be posted primarily for administrative 
purposes and/or to encourage advance preparation etc. 

Has using StudyNet influenced what your students learn? 
Eg IT skills, information management, other skills. 

What factors have influenced how you use StudyNet? 
Eg own enthusiasm/interests, colleagues' enthusiasm, student numbers, nature of particular 
topics, departmental pOlicies, student feedback, own learning preferences, particular 
theoretical perspective(s) on teaching. 

Does StudyNet have any limitations that affect how you can support your students' 
learning? 
Eg types of media it supports, 5Mb filesize, Mac/PC issues. 

Are there any other comments you would like to make or issues you would like to 
raise concerning StudyNet? 

Is there anything else you would like to add? 

Conclusion 
The participant is thanked for their time and contribution and asked whether they are willing 
to read a transcript of the interview. The purpose of this is for them to confirm that it 
accurately reflects their views and is an opportunity to make any amendments or additions. 
If they decline this opportunity, they will be asked to confirm that they are willing for the 
transcript to be used unchecked. 
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Ethical approval letter 
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l!NIVJ<:RSITY OF IIERTFOIWSIIIRE 
FACULTY OF IIEAI.TH ANI> 1I1IM,\N SCIENCI~S 
ETHICS COMMITTEE }it'll{ RAIHOf;HAPIIY AND J>"YSIOTIH:I~AI'Y 

Protocol Number: 

Name of Investigator: 

Name of Supervisor: 

Programme: 

Tille of Study: 

Dates of Study 

No. of Suhjects: 

R PECII 2/()]/69 

Jon Alltree 

Professor Jerry Wellington 

Doclor of EducatIOn (University of Shcffield) 

The Impact of the introduction of a Managed Learning 
Environment upon the pedagogic practices of different academic 
diSCiplines: A case study. 

Academic Year 2003/04 

25-35 interviews 

I approve of the study. suhJel~t to the following prc conditions. Failurc to comply with these 
conditions will invalidatc approval. 

• Please would you include your supervisor's details and the RI'EC protocol number in 
both your letter and emails. 

• The commillee would like to sce a separate line on the consent form referring to audio 
taping. 

Janel High 
Chair of Ethics Committee 

Cc Professor Jerry Wellington DatI.': 9th Decembl:I 03 
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Request for volunteers 
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Recruitment text for recruitment email : 

Apologies to those of you t.hat this does not apply to. 

Are you a member of the academic staff who uses StudyNet to support your 
students' learning? If so, I would be interested in interviewing you as part of a 
research project investigating the use of StudyNet by different academic 
disciplines. This would not take a great deal of your time and would make a 
valuable contribution to our understanding of how StudyNet can support learning. 

If you would like to find out more about participating , please email me at 
j.r.alltree@herts.ac.uk and I will send you details. 

This study has been approved by the Radiography and Physiotherapy Ethics 
Committee (Protocol number RPEC/12/03/69) . The Project is being supervised by 
Professor Jerry Wellington of the Department of Education , University of Sheffield 
(j. wellington@shef.ac.uk). 

Thank you 

Jon Alltree 
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Appendix 4 

Individual follow up email 

Comment: This was sent out as an email attachment 
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Dear 

Jon Alltree 
CELT 
University of Hertfordshire 
College Lane 
Herts 
AL 10 9AB 

01707284975 
j.r.alltree@herts.ac.uk 

Re: The impact of the introduction of a Managed Learning Environment upon the 
pedagogic practices of different academic disciplines: A case study 

Thank you for expressing an interest in participating in this study which is the research 
component of an Educational Doctorate that I am undertaking at the University of Sheffield. 
The study is being supervised by Professor Jerry Wellington , Department of Education, 
University of Sheffield (j.wellington@shef.ac.uk). 

The aims of the study are to explore: 

• how academic staff from different disciplines have incorporated StudyNet into their 
pedagogic practice 

• why they have chosen to use StudyNet in the ways that they have 

If you agree to participate in the study, it would involve you taking part in a semi-structured 
interview that would last approximately one hour. The interview would be tape recorded and 
then transcribed . You would be given an opportunity to read the transcript of your interview 
so that you could confirm that its content was accurate or make any amendments that you 
saw fit. 

In order to protect .confidentiality, no names will appear on the transcript. Once you had had 
the opportunity to read the transcript of your interview, the tape would be destroyed. 
Furthermore, I will take all reasonable steps to ensure that no participant can be identified in 
the thesis or any other form of publication resulting from the study. 

If you do agree to participate, I will ask you to sign a consent form prior to the start of the 
interview. You WOUld, however, be free to withdraw at any time without giving reason and 
this would not prove prejudicial to you in any way. 

This study has been approved by the Radiography and Physiotherapy Ethics Committee 
(Protocol number RPEC/12/03/69) . 

If you want any further information about any aspect of the study, please ask. If you do wish 
to participate, please contact me to arrange a convenient time for the interview. 

Thank you . 

Yours sincerely, 

Jon 

Jon Alltree 
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Consent form 
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YES NO 

The purpose of this study has been explained to me 0 0 

I have been infonned of the details of my involvement in the study 0 0 

My questions regarding this study have been answered to my 0 0 
satisfaction 

I understand that I am not obliged to take part in this study and 0 0 
may withdraw at any time without the need to justify my 
decision and that this will not prove prejudicial in any way 

I understand that the interview will be audio taped and that once I have had 0 0 
the opportunity to comment on the transcript, the tape will be destroyed 

I understand that any personal information obtained 0 0 
as a result of my participation in this study will be treated 
as confidential and will not be made publicly available 

I, the undersigned, agree to take part in this study 0 0 

Signature of subject .......................................................... . 

Nrune of subject: ............................................................... . 
(Please print) 

Signature of investigator: ........................................................ . 

Nrune of investigator: JON ALLTREE 

Status of investigator: Doctor of Education Student, University of Sheffield 

Date: ..... " .................. .. 
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Appendix 6 

Final interview schedule 

Comment: Compare with the Initial Interview Schedule in Appendix 1 
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Introduction 
This will reiterate some of the key information already supplied to the participant in writing -
ie: 

• The purpose of the research 
• The assurance about confidentiality 
• His/her right to withdraw from the interview at any time without prejudice 

Can you tell me about your background in your academic discipline? Eg 
• years spent in that discipline 
• qualifications 
• particular subject interests 
• research interests .. ... 

Can you tell me about your lecturing background? Eg 
• years as a lecturer 
• educational qualifications 
• teaching and administrative responsibilities 
• educational interests 
• educational research interests .... . . 

Could you tell me about the type(s) of the information or knowledge your students 
have to deal with in your subject area? Eg 

• would you describe the sort of knowledge/material your students have to learn as 
subjective/objective ... contentious or clear cut?. interpretivist, relativist. .. scientific ... 

• is it very stable or has a short 'shelf life' 
• relate to Bloom's taxonomy ..... 

Can you give me an overview of the way you go about your teaching? Eg 
• the use of particular methods (lectures, tutorials etc)- what do you see as the 

purpose of lectures, tutorial etc 
• whether the methods used are related to the type(s) of knowledge the students 

need to deal with 
• do you have any particular theoretical underpinning .. . whether particular approaches 

to teaching are used (eg problem based learning)? 
• what is your vision for your students? 
• why do you teach as you do ...... 

NB Trying to elicit if this is teacher focussed or student focused (Kember) 

Which features of StudyNet do you use ...... in what way(s) ...... and with what intended 
purpose(s)? Eg 

• discussion facilities might be used for students to raise queries and/or to support 
specific knowledge construction tasks. 

• Lecture notes might be posted primarily for administrative purposes and/or to 
encourage advance preparation etc. 

• Any effect upon attendance 
• Has it changed how you teach . . .. 
• Why don't you use some things .... .. 
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Has using StudyNet (and other electronic resources) influenced what your students 
learn? Eg 

• IT skills 
• information managerpent 
• other skills .... 

What factors have influenced how you use StudyNet? Eg 
own enthusiasm/interests 
other pressures on time - research .... admin etc 
colleagues' enthusiasm 
student numbers 
nature of particular topics 
departmental policies 
student feedback 
own learning preferences 
particular theoretical perspective(s) on teaching 
has it changed what you do ..... . 

Does StudyNet have any limitations that affect how you can support your students' 
learning? Eg 
types of media it supports 
5Mb filesize 
Mac/PC issues .. ... 

Are there any other comments you would like to make or issues you would like to 
raise concerning StudyNet? 

Is there anything else you would like to add? 

Conclusion 
The participant is thanked for their time and contribution and asked whether they are willing 
to read a transcript of the interview. The purpose of this is for them to confirm that it 
accurately reflects their views and is an opportunity to make any amendments or additions. 
If they decline this opportunity, they will be asked to confirm that they are willing for the 
transcript to be used unchecked. 
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Interim node structure 
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KNOWLEDGE STRUCTURES 
Most subjects have contentious parts - black, white and shades of grey 

Where does contention creep in? 
Application Qf K and skills 
Policy 
Ethics 
Real world is complex 
Cannons less likely to be contentious - but can be 
Some disciplinary differences 

Application often more subjective 
Shelf life 

All had some consistent K 
Changing K due to: 

New research 
New equipment or work practices 

Implications 
Emphasis on skills 
Update materials 

Realism muddies the waters 
Deciding what is valid 

Analytical 
Premises vs opinion 
Value K even if no agreed answer 

Exposure to contention increases 
Protecting students 

Guidelines and structure 
Teaching according to the group 
More or less prescription 

Students struggle with contention 
Want right answer for assessment 
Or if pressed for time 
Or real life dilemma 

APPROACHES TO TEACHING 
Formats and activities 

What's in a name? 
Lectures 
Working with smaller groups 

Seminars/tutorials 
Numbers 
(Relationship with lectures) 
Workshops, laboratories and practicals 

Interaction and engagement 
Rational for/benefits of interaction 

Checking understanding/giving direction 
Gaining feedback 
Facilitating studenUstudent interaction 

Real and currenUAuthenticity 
As a trigger to make relevance clear 
To illustrate real world practice 

Using real world experts 
Using real world case studies 
Simulations and case studies have limitations 

Interaction often unplanned 

Curriculum design 
Sequencing 
Design can depend on level 

Sundry 
Spoonfeeding and bafflement 
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Students help staff with IT 
Culture of passivity 
Crowd control 

STUDYNET AND LEARNING 
Administration 

Available 24/7 anyplace 
Noticeboard 
Housekeeping 
Issues with structure 
Travel info 
Organisational stuff 
Registration issues - only as good as genesis information 
Providing handouts 
Managing assessment 

Communication 
When/where 
Purpose - learning or admin 

Students complaining 
Motivation to engage 
Responsibility of students 
Managing expectations 
Only part of their overall communication picture 
Features used 

News 
broadcasting, updates, exercises 

Discussion sites 
Moderated 
Student led 
Failure 
Equitable 

Group areas 
Peer learning and support 

Resource provision 
Tutor generated resources 

Core/supplementary 
Before after teaching session 
Attend or not 
Value added 
Adapting for web 
Skeleton or full notes 
Videoclips 
Quizzes/interaction 
Weblinks 

Students own work 

Curricular issues 
Sequencing materials 

Advance organisers 
Spontaneity 
Practical issues 

Facilitate learning - not bucket filling 
Importance of collaborative learning 
Information management 
Ease of access/convenience 
New skills 
Information mgt/evaluation searching 
Teacher as filter 
Keyboard 
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Too much information makes students feel incompetent 
Able to observe students learning interactions 

Student access and expectations 
Health students access variable 
Students more comp literate 
Handouts help students prepare 

Cost issues 
Handouts deskill students 
Students expect staff to use SN 
Attendance linked to motivation 

Engaging students 
Creating the conditions 

Anonymity 
Access 

Problem of taking notes 
Peers presenting to one another 
Critical mass 
Compulsion 
Tutee system a safety net 
Modules are disc specific 
Lectures bring material to life 
Authentic tasks 
Interaction provides feedback 
Engaging with tasks, not machine 

Unintended consequences 
Too much info makes students feel incompetent 
Web overall negative for research 
Students attend for certificate 
Copyright issues 
Having to use SN was a good thing 
Students working practices change 
Students use SN to control classroom behaviour 

Sundry StudyNet and learning 
Impact on pedagogy 

WHY USE STUDYNET 
Internal drivers 

Own enthusiasm 
Predisposition to innovate 
Enthusiasm for computers 
Prior experience 

Benefits for students 
Benefits for the tutor 
General benefits for staff 
Part of a bigger picture of change 

External drivers 
UH policy 
Student pressure 
Sundries 

Support from colleagues 
Support from UH 
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Appendix 8 

Evolution of the themes 

Comment: Developed from the Interim Node Structure in Appendix 7 
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Results nodes structure - January 2006 

KNOWLEDGE STRUCTURES 
Most subjects have contentious parts 
Application often more subjective 
Realism muddies the waters 
Deciding what is valid 
Exposure to contention increases 
Students struggle with contention 

APPROACHES TO TEACHING 
Formats and activities 
Interaction and engagement 
Curriculum design 
Sundry 

STUDYNET AND LEARNING 
Administration 
Communication 
Resource provision 
Curricular issues 
Student access and expectations 
Engaging students 
Unintended consequences 
Sundry StudyNet and learning 
Impact on pedagogy 

WHY USE STUDYNET 
Internal drivers 
General benefits for staff 
Part of a bigger picture of change 
External drivers 
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Results node structure - October 2007 

The nature of learning';... knowledge, skills and the real world 
Most subjects have contentious parts 
Application and the real world muddies the waters 
Exposure to contention increases with academic level 
Struggling with, and coping with, contention 
Shelf life 

Supporting learning in physical and virtual environments 
Face-to-face learning contexts and interactions 

Lectures 
Seminarsltutorials 
Workshops, practicals and laboratory sessions 
Interaction 

Authenticity 
StudyNet and learning 

StudyNet and communication 
StudyNet as a conduit for resources 
StudyNet and learning management and administration 
Pedagogic themes relating to the use of StudyNet 

Extending the classroom 
Enhancing face-to-face interaction 
Evolving the curriculum 

Change and the learning institution 
Why use StudyNet? 

Internal drivers 
External drivers 

The implementation at UH 
The planning stage 
The development stage 
The early implementation stage 
The maturing stage 
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