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PREFACE

"It is with the greatest difficulty that one obtains
concrete information concerning educational activities in the

past; especially any connected and tolerably complete account

of the details of school life". This statement by Paul Monroel

applies with special force to the history of education in
Middle Eastern countries, such as the Hijaz, which came only
late and partially into contact with the West and were thus
little affected by that propensity to amass exact information

which western contacts were apt to give rise to. There are

2

indeed some works e.g. by A.S.Tritton, H.Gibb, H.Bowen3 and

a few others, on the history of education in the Middle East
in general, and on Egypt and certain other countries good

studies have been carried out by several writers, amongst them

A.Shalaby,” J.Heyworth-Dunne,” A.Sami® and A.L. Tibawi.’

However, in the case of the Hijaz, an inaccessible area at

most periods, most books concentrate on political and military

activities and pay little attention to social or educational

matters. The concept of education and its history in the Hijaz

1 The Educational Renaissance of the Sixteenth Century,
New York, 1904, p. 1,

Material on Muslim Education in the Middle Ages, London, 195‘71
Islamic Society and the West, London, 1957.
History of Muslim Education, Beirut, 193%4.

An Introduction to the History of Education in lModern
Egypt, London, 1968.
Parikh al-Taflim £I Misr, Cairo, 1917.
Islamic Education, London, 1972.

N W FE W




ii.

has to my knowledge never yet been treated comprehensively and
on the basis of research relating to the state of affairs
before the Saudi Arabian period; and a perusal of the volum-
inous works of a merely general character enables one to dis-
cover little or nothiné that 1s relevant to this subject.

A study of the history of education in the Hijaz during

the later nineteenth and early twentieth centuries in particular
has thus to be undertaken completely afresh from the sources,
insofar as these are available. The very limited degree to
which any official documentation of education in the Hijaz
survives, or indeed has ever existed, creates a first major

difficulty; the situation is therefore very different from the
one which would confront a researcher dealing with a country
where systematic records have been kept over a considerable
period of time, such as Egypt in the Middle East not to mention
a kBuropean country.

For the Turkish educational system in the Hijaz evidence
would naturally be sought first of all in the Turkish Archives
in Istanbul. Special permission however (which can and does
take considerable time to be forthcoming) has always to be
sought to use these; and, even so, a good knowledge of Ottoman

Turkish and its script is needed to use what documentation may

be made available. In spite of two resolute attempts, I did
not succeed in obtaining access to these sources during the
time when this thesis was being prepared, and it had thus to
be based on what ever other information could be gleaned from
other directions.

With regard first of all to Turkish official publications

from the period here concerned, and dealing with education these
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are likewise few though something can be gleaned from

the Hijaz Villayyet Salnamah. Of this several volumes are
preserved 1n the following libraries. The Middle East Centre,
Oxford, the School of Oriental and African Studies, London,
Cambridge University Library and Shaikh Muhammad Naglf

Library in Jeddah, and reference has been made to them where

relevant. Otherwise, however, recourse has had to be had to
standard Turkish books on education, such as: Ergin, O, Maarif
Tarihi, 3 vols, Istanbul: 1940-1; Yocel, H.A. Turkiyede

r L

Orta Ogretim, Devlet Busimevi, Istanbul: 1938; Sadrettin
Celal Antel, Tanzimat Maarifi, Istanbul: 1940,

In the Hijaz, unhappily, no systematic archives were
kept during the period of the Empire, and little, and even
then at the best sporadic, information has survived. In
Mecca there was a documentary centre (Maktab al-Wathaliq wa
'1-Mahfdzdt), but the few surviving files of this office were
recently transferred to Riyadh and a recent enquiry has yielded
nothing relevant to education among them. Thg Supreme Court
in Mecca possesses a large collection of documents and reoords,
which have been here consulted, and to which reference has been
made, especially documents relating to the deeds of buildings

(Awgaf) endowed for the purpose of schools. There are more-

over files on education in the archives of the Ministry of
Education in Riyadh, some of which by a happy chance, go back
to Sharifian times. By kind permission of the authorities

in the Ministry of Education, I have been enabled to make use
0f the information contained in documents there, and part of
the present work is based on this. Other centres of document-
ation, which to a limited extent bear on our subject, exist in

the garamLibraries of Mecca and Medina, the Library of Makka
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and the fArif Hikmat library in Medina, besides the Library

of the Aradb American Conmpany in Dharan. The University
Libraries in Riyadh and Jeddah have kindly allowed examin-
ation of the collections in their possession. The materials
contained in them furnish much documentary evidence, especia-
1ly in manuscript form (such as diplomas (Ijazas and Shahadahs)
granted to students, which themselves contain valuable infor-
mation regarding subjects taught, etc.).

Visits to certain private libraries have occasionally
proved fruitful. In particular it has been possible to obtain
from the Shaikh Muhammad Nagif Library in Jeddah a photostat
copy of the teaching syllabus of the Haram in Mecca during the

period 1913-1925. This library has now been acquired by King
Abdul-Aziz University in Jeddah. A visit was also made to
the Shaikh Ibrﬁhim.Ghazﬁwi‘Librar;)and documents and newspapers
have been consulted. Useful material, including diplomas and
other documents, were consulted in the §au1aﬁiyyah8chool
Library. Smallar collections in Mecca and Medina (Dr.Sultan
ZamzamI, Shaikh Ibrahim Khuzami and Shaikh Ahmad Abdul-Ghafur
fA@Er collections) were likewise consulted; in particular,
again, I was kindly given, from the collection of Dr.Sulﬁan
Zamzami, a copy of the Sharifian Schools!'! Syllabus. It may
in general be said that the kind of documentation available in
these libraries comprises individual items, such as school
curricula, syllabuses, school leaving certificates, and occasion-
al copies of government publications.

In addition to these local primary sources, there are two
further outside sources of information of some importance.

First, the reports sent by British consuls in Jeddah during the
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years 1879-1925 contained, from time to time, despatches
touching on, among other things, educational matters in the
Hijaz. These careful and well informed reports from well
placed observers, though few, are of absorbing interest, and
these documents, now kept in the Public Record Office in

London (ref., Nos. F.0. 195 and 78), have here been fully

consulted. Unofficial documents, such as these British
Consular reports, may sometimes be superior to official records,
on account of the intelligent and unprejudiced observations
made by these well trained and shrewd observers. Similarly,

reports by former pupils or teachers in the Hijazi schools

are sometimes of capital value as sources of detailed infor-
mation. Secondly, there are the accounts contained in books

or articles written by foreign visitors to the Hijaz: All

Bey al-Abbasi (who visited the Hijaz in 1807), Burckhardt, J.L.
(1814), R.Burton, (1853), J.F.Keane, (1877), C.Snouck-Hurgronje,
(1880), S.M.Zwemer, (1890), A.J.B.Wavell, (1908), E.Gobee,
(1917) and an anonymous Indian writer (1920). These contaln
between them some useful information and impressions, though
they do not and cannot, of course, amount to a systematic

body of data.

Another source, still available, but to a rapidly dimini-
shing extent, is the oral testimony of the still surviving
teachers and headmasters from the Ottoman and Sharifian periods.
These gentlemen were accordingly systematically contacted as
far as possible, and questioned. The replies elicited from
them form a substantial part of the evidence on which this
thesis is based, and some excerpts are presented among the

appendices. Many of the transcripts of these oral accounts
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are now preserved in the files of the Ministry of Education
Office of Educational Documents in Riyadh.

A further source of some significance, particularly where
the texts of otherwise lost Government announcements and the
several public attitudes to education in the Hijaz are concerned,

1s the contemporary press. The following Jjournals were

therefore closely and methodically studied: gijﬁz (Mecca,
1908-1915) , Shams al-Hagiqah (Mecca, 1909), Al-Hijaz (lMedina,
1916-1917), Al-Qiblah (Mecca, 1916-1924), Al-Falah (Mecca,
1920-1924) , Majallat Madrasat Jarwal al-ZiraTiyyah (Mecca, 1920),
Barid al-gijaz (Mecca, 1924-1925). Copies of these Jjournals
are now extremely rare. The following institutions have
preserved some of them: the Library of the Haram, the Library
of Makka, the Library of Shaikh Ibrahim al-Ghazawi (all in
Mecca), the Library of Shaikh Abdul-Qaddus al—-AnsarI, the
Library of Shaikh Muhammad Nasif (both in Jeddah), the Library
of Riyad University, the Library of the Institution of Public
Administration (both in Riyad) and the Library of the Arabian-
American 0il Company (in Dhahran). Other copies can sometimes
be found outside Saudi Arabia, particularly in the Library of
Leiden University in Holland, which possesses numbers 126 to 152
and 148 to 151 of the newspaper "gijﬁz". The University of
California in Los Angeles also has in its possession some of
these newspapers. The Hakl ?Eriq Library in Istanbul, again
holds some of the above, while the Library of the School of
Oriental and African Studies in London possesses copies of
"al-Qiblah" from Year 1 (43) to year &4 (301), covering

A.H. 1335-37 (1917-1919 A.D.) and The Bodleian Library, Oxford,
has the following numbers of al-Qiblah: Year 1, Nos. 48-57,
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year 1 No.9, and 823 (microfilm). In addition to these,
articles from a number of Saudi journals have been consulted,
and these are listed individually under the names of their
authors in the Bibliography. School textbooks, be it noted
have not been entered in the Bibliography, but are listed under
the individual school curricula, where they are discussed in
appropriate cases.

Finally, the memoirs of persons who lived in the Hijaz
during our period (1800-1925) should be no means be overlooked
or neglected: the Late King Abdullah of Transjordan (Memoirs

of King Abdullah of Transjordan, ILondon: 1951); Nagif M. H.
"Ba'd Dhikraiati Qabl Rubf Qarn", Al-Manhal, May, 1950;

NagshabandI, A. "Min Dhakarati Qabl Nusf Qarn", Al-Manhal,
October: 1962. Similarly, certain works, dealing with the
history and culture of the Hijaz during the time with which the
present study is concerned, are valuable for the facts or
comments they contain. Among those of particular interestv
are: Sibafi, Ahmad, Tarikh Makkal, 2 vols., Mecca, 1962;
Hafiz, A. Fusul Min Tarikh al-Madinah al-Munawwarah, Jeddah,
n.d.; al-AngarT, A. Tarikh Madinat Jaddah, Jeddah, 1963.

In addition to the foregoing primary sources, certaln

secondary sources have been consulted and are listed 1in the

bibliography. Here and elsewhere, as regards the spelling

of Arabic words, we hafe, as far as possible, generally followed
the transcription used in the Cambridge History of Islam,
edited by P.M. Holt, Ann K,S.Lambton and Bernard Lewis (2 vols,
University Press, Cambridge: 1970), except in the case of

direct quotation from various sources and of proper names such

as llecca, Medina, Jeddah, Taif, Hijaz, Riyadh and Dhahran.
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INTRODUCTION

The subject of this thesis, then, is the history of
education in the Hijaz during the later Turkish and the
Sharifian periods (1869-1925). But in order to understand
aright the processess which led to the growth of education in
the Hijaz, its development, and the problems which it faced,

a preliminary survey of the country as it then was is
unquestionably required.

The Hijaz extends along the Red Sea coast from the head
of the Gulf of Akaba (29° 30 N.) to the south of Taif (20° N).
It is bounded to the North by Greater Syria, to the Eastern

side by the Nafud desert and Najd and to the South by Asir.
Its length is about 750 miles and its greatest breadth from
the Harra east of Khaibar to the coast is 200 miles.  The name
Hijaz (which signifies "separating"), as applied to the whole
province, 1s strictly speaking almisnomer, since the country
customarily included under this name is composed of the Hijaz
proper, or the highlands, and Tihama, or the lowlands (i.e.
coastal district), but most authorities, both Arab and European,
define it in this wider sense. Physically the most desolate
and uninviting province of Arasbia, apart from the Rub' al-Khali,
its only true importance is a religious one, as it contains the
two sacred cities of Islam, Mecca and Medina, which are visited
Yyearly by very large numbers of Muslim pilgrims from all parts
of the world.

Medina (in the north) and Mecca (in the south), along with
Yambu and Rabigh, the seaports of Medina, and Jeddah the sea

port of Mecca, are the most notable places; while Taif, the
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summer resort of the Hijaz, owes its present importance to
its high elevation and the consequent coolness of its climate.
This has made it a resort for well-to-do Arabs, the Government

authorities and their staffs during the summer months.

Communications within the country, during the period here

under study (i.e. the latter part of the 19th and the early

part of the 20th century), were very poor, consisting mainly of
the primitive roads used by pilgrims entering from the north
or from Jeddah. Not only so, but harbours connecting the
country with other lands, except for Jeddah and Yanbu, were

insignificant. As regards the economy, agriculture, except

at the limited number of oases (like those of Medina, or those
in the vicinity of Mecca, such as Wadi Fatimah, or in the Taif
region) was quite unimportant. Industry hardly existed, except
for the basic crafts practised in the towns, and, for all
practical purposes, the main source of income was the pilgrim
trade, apart from some Turkish and other foreign subsildies.

Only at Mecca, Medina and Jeddah, where there were noble
families (the Sharifians) and rich merchants, could one properly
talk of a middle or upper class, among whom interests of an

intellectual or cultural kind existed. These were preponderantl
influenced by the decisive and all prevailing authority of

these cities in the religious life of Islam, as well as the
pressing need to defend and preserve their religious establish-
ments, the Haramain, and the traditions cultivated there, with
all that this might entail for good or ill. Illiteracy was
general, and a knowledge of reading and writingwas closely
confined to the small classes of persons mentioned above, to-

gether with the 'Ulama and the various religious functionaries

of the region.
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An appreciation of the general situation briefly outlined
above - poverty, lack of development, poor internal communica-
tions, the massive influx of pilgrims, which led to the

establishment of colonies of foreign residents (particularly

Indians and Indonesians) - is of course of fundamental import-

ance when we wish to examine the growth of education in the
country throughout our period.

We must also not forget that the Hijaz was not one of
those provinces of the Turkish Empire which were shown official
favour, or given the services of the best officials. It was

always regarded as being undesirable as a place of residence,

and was thus apt to be used as a convenient place of virtual
exile for thos functionaries who were not in favour at home.
This policy tended to foster a lack of intelligent effort on the
part of the bureaucracy in the Hijaz.

The historical background is likewise essentlal to our
subject. The Hijaz became, as a result of the conquest of
Egypt in 1517, a dependency of the Ottoman Empilre. However,
beyond assuming the title of Caliph, neither Salim 1 nor most
of his successors interfered very much in the aff rs of the
country, which was in fact pretty effectively under the control

of the Sharif of Mecca. In the late 18th century the country

had passed temporarily under the control of the first Saudi
rulers. In 1811 Muhammad 'Ali, the viceroy of Egypt, was
therefore entrusted by the Sultan with the task of firmly re-
establishing order in the Hijaz. He spent about three years
(1811-1813%) in fighting not only in the Hijaz but also in
other parts of Arabia; and in consequence the Ottoman Govern-

ment allowed the Hijaz to remain substantially under his control
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for about twenty years (1813-1833%). From 1833 to 1845
MTuhammad 'Ali ruled the Hijaz directly.

In 1845 the Hijazi administration, except for some coastal
towns in the north, was taken over directly by Istanbul, and
1t was at the same time constituted as a Vilayat under a Vali,

or governor-general. Ottoman power was, however, then and

later, to some extent counter balanced by the influence of the
Sharif of Mecca, who at times was even the effective ruler of
the country. Generally speaking, the Hijaz shared with the
rest of the Empire in the introduction of reforms on Western
lines, and she was further exposed, after the opening of the
oSuez Canal in 1869, to increasing outside contacts by sea.
Later on, the opening of the Hijaz railway (1908) facilitated
further fruitful contacts with the north. Nevertheless, most
of the foreign visitors continued to be pilgrims (mostly from
India and Indonesia), who did much to influence cultural
development. A movement leading towards closer ties and
closer integration with the rest of the Turkish Empire was
envisaged by the Young Turks after the successful Revolution
of 1908: +this was clearly meant to involve both further modern-
isation and also Turkification. World War 1 however was

shortly to bring any such projects to a standstill. The

Sharifian power superseded the Ottoman in 1916 and the Hijaz
became for some years (1916-1925) an independent Arab state.

Two basic points bearing on the subject of this thesis
require discussion at this point: firstly, the question of the
size of the population which immediately or eventually might
be given schooling and which comprised very varied elements

with very different educational needs; and secondly, the
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question of the expectations and desires (if any) of the

local people regarding the form and content of such education,
and of their success in making their wishes felt. The debates
as to traditional as against modern schooling, and as to State
versus Private Schools, have all to be seen against this
general back-ground, and the subsequent achievements and
failures have in all fairness to be measured by it.

Various (estimated) figures for the population of the
Hijaz are available from the year 1853 to 1925. These
estimates differ considerably, and to a large extent they are
based in fact on the guess-work of observers possessed of
very varying amounts of information and critical judgement.
One of their main limitations is that they confined their
studies essentially to the major cities, particularly llecca
and Medina, both of which cities were possessed of a floating
population, When we consult their sources we find only
slight evidence that documents were really consulted, and
certainly no house-to-house census was even attempted.

We propose, then, to deal with the question of population
in three sections: firstly, the population of the Hijaz as
a whole, secondly, that of the main towns, and lastly, the
floating population, consisting as it did of groups of foreig-
ners who for various reasons had taken up residence in the
country. The statistics are discussed chronologically. The
earliest set of statistics which it has been possible to
obtain concerning the whole of the Hijaz is given in the Hijaz
Villayyet Salnamah of the year A.H. 1306 (1888-1889), in
which it is recorded that the estimated population of the Hijaz

is 2,500,000,1 which is most certainly an exageration.

1 pp. 90 and 135,



A generation later, the Encyclopaedia Britannica of 1910
estimated that "the population of the Hijaz was three hundred

thousand, about half of which were inhabitants of the towns,

1

and the remainder were Bedouins'. The last set of statistics

which are relevant to our period of study and concern the
whole of the Hijaz are given by Rutter, who visited the Hijaz
in 1925; he states, "The population of the Hijaz is probably

less than a million souls. The people are divided into two

classes: townsmen and‘Bedouins".2

Some writ-e.rs in giving the population figures for the
whole of the Hijaz, try to estimate also the population figures

for the main towns. The following is a selection of some of

these estimates:

Mecca Medina Jeddah Yanbu Taif

(3) (&)

Burton (1853) 45,000 16,000- 2,500 6,000~ 8,000
(5) 18,000 7,000

8adiq (1885) (&) 25,000 (800 houses)

‘ 6

British Report

(1903) 5,000

1 Wahab, R.A. Vol. 13, p.218.

2 "The Hijaz" The Geographical Journal. Vol. LXXVII,
(February 1931), p. o

5 Al-Madinah and Meccah, vol. I, p.393.

4 Which he think is too low.

5  Dalil al-Hajj, Cairo: 1896 (A.H. 1313), pp.

6 F.O0. 195/2148, Report on Hijaz Villayyet, . p.2.




Mecca Medina Jeddah Yanbu Taif

Rifafat(l) 120,000 56,000 25,000 7,000
(1900 & 1903)

Al-Batnunil?) 150,000 €0,000 50,000

(1910)
Encyclopaedia(3) 25,000~
Britannica (1910) 30,000

Rutter (1925){*) 100,000

Discrepancies between the figures may be due to somse
extent to the floating population, which of course included
many pilgrims.

A few writers give more detailed descriptions of the

(5) ho

population of some towns, amongst whom is al-Batnunl,

in 1910 categorized the population of Mecca into the following

groups: -

Natives 50,000
Hijazl, Yemenis, Hadaramis 22,000
Bukhariots 20,000
Indians 12,000
Javanese 15,000
Afghans 10,000
Syrians 5,000
Moroccans 5,000
Various Nationalities

including Turks 8,000

Total 150,000

1 Mira't al-Haramain, Cairo: 1925, vol. I. pp.203,
438"‘9, 23, VOli II- p-l2.

2 Al-Rihlah al-Hijaziyyah, Cairo: 1911, pp.259.
3  Wahab, R.A. 11th Edition 1910, vol.l3, pp.217-218.

4 The Hijaz, (The Geographical Journal), vol. ILXXVII,
1931, p.lOO0.

5 Al-Rihlah al-HijazIyyah, pp.40-41.
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In commenting on the population of Meding, which he
visited during the same year he stated that "a large number
of the inhabitants were from India, Turkey, Syria, Morocco
and Egypt",T and again in speaking of Jeddah, he claimed that

2

"there were 50,000 inhabitants, of whom 10,000 were from

various Muslim countries, such as India, Persia, Hadramut and
of central Asian origin. There were about one hundred non-
Muslim foreigners, most of whom were Arm.enians“.3

As we have seen, the conjectural figures for the whole
population of the Hijaz vary between a minimum estimate of
500,000 and a maximum of 2,500,000. Taking all the perti-
nent factors into account, perhaps a figure of 300,000 to
600,000 may be near the mark, but no evidence exists for the
age structure of the community. With all due caution, we
nay perhaps say that, if the population was anything like
that of contemporary Europe in its composition, then perhaps
about a sixth of the population may have been children between
five and fifteen years of age, possibly an higher proportion.
In Great Britain, the official Census for England and Wales 1in
1861 lists, out of a population of 20,066,224, 2,344,066
children between five and ten, and 2,105,176 children aged
ten to fifteen - more than one fifth of the total p0pulation;4
in Arabia a higher infant mortality may well have reduced the
proportion of children to the figure we suggest. In Egypt 1in
1897, one seventh, and in 1915 not quite one fifth of the
population was of school age: see below, pp. | #H and [ 442 .
1 Al-Rihlagh al-Hijaziyyah, p.259.
2 However, see also Rif'at, (MirYat al-Haramain, vol.I,p.23)

who estimate its population at half this figure.

4 British Paﬁliamenfar% Papers, (Census, 186l1) p.xii.
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Children of school age in fhe Hijaz would include those
born to parents forming part of the Turkish ruling class - a
small minority, but especially apt to attract the attention
and resources of the State as well as those belonging to the
local Arab population, (and, to a marginal exten those born
to The foreign residents who had come as pilgrims or traders to
Mecca and Medina). The Arabic speaking children can be

broadly divided into three categories:

1. The children of the large towns, such as Mecca, lMedina,
Jeddah, Yanbu and Taif, (figures for this category can
be estimated from population figures given above, 1if

we except the children of pilgrims who spent a protracted
stay in the Hijaz).

2. The children of the small country towns, such as Wajh
and Lith and the villages, for which figﬁres are only
rarely available.

3. The children of the Bedouin, for whom educational plans
were made by the Turkish Government, but which however
were never put into effect. The Sharifian Government

evinced no interest in the education of the Bedouiln.

Comparisons between the broad estimates of the school age
population given above and the actual numbers of children
falling within the preceding three categories are the subjecty
of detailed discussion in the appropriate places.

Our second basic point bearing on the subject of this
thesis 1s the "intellectual climate" in the Hijaz at the time
in question. Educatlion development in such a country may

take place in two ways: it may either be enforced by the

Government, or it may be envolved from the special needs of
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the people. In the Hijaz modern schools were first imposed
by the Ottoman Government in the late nineteenth century, the
first school being opened in Jeddah in 1874, Up to this

point education was very largely traditional and of a conser-

vative nature. In spite of the unique religious assoclations

of Mecca and Medina, the Hijaz as a whole was curiously inactive

where cultural and political innovations were concerned.l

The Hijazis, sometimes under Indian influences, were
however willing to bring up-~to-date and to adapt to modern
circumstances the kind of traditional teaching which had so
long flourished in the country, as of course elswhere in the
Islamic world. In this context a threefold apprdach to the
question suggests itself: in the first part of the present
thesis, we describe the traiditional teaching carried on in the
early nineteenth century, in the Kuttabs, in the llosques,
particularly in the two "Harams" (the Great Mosque of llecca
and the Prophet Mosque of Medina) and the Madrasas - giving an

outline of developments from 622 onwards. In the second part,

we study the introduction of the new Turkish State Educational
System into the country, which was to provide the stimulus for

the setting up of Private Schools as a reaction against the

1 This fact can be realized and appreciated from a perusal
of such standard works as: Hourani, A. Arabic Thought®
in the Liberal Age 1798-1939, (London; 1970); Zeine, Z.
N. The Emergence of Arab Nationalism (Beirut; 1966)
Berger, M. The Arab World Toda ondon; 1962); Haywood,
J.A. Modern Arabic Literature 1%00-1970 Londons 1971)
and Tibawli, A.L. slamic Education, ondon; 1972)

Among the many people cifted here as the leaders of modern
Arabic thought and society, there is not one original
thinker or author from the Hijaz during the period which
here concerns us.
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Turkish educational innovations. The third part then deals
with education in the Hijaz, both public and private, within

the Sharifian State.
An important aspect which has to be kept firmly in mind

in a study of this kind is the comparative one. In each
part we have therefore set the educational achievements of the
Hijaz during our period over against the contemporary achieve-

ments of countries such as Egypt, Turkey and Syria. This

enables just conclusions to be drawn as to the extent to which

the educational problems of the Hijaz were successfully solved.
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PART ONE

LEARNING AND SCHOOLS IN THE HIJAZ BEFORE 1869
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CHAPTER ONE

THE RISE OF TRADITIONAL MUSLIM EDUCATION IN THE HIJAZ
(CENTRES OF EDUCATION, METHODS OF TEACHING, AND SUBJECTS

TAUGHT)

The rise of teaching and learning throughout Islam, and
therefore in the Hijaz, is inherently bound up with the
beginnings of Islam, and indeed its very nature. Islam 1s
a religion necessarily centering around a Holy Book, the
Qur’an, and hence the capacity to read, copy and expound this
book had inevitably to be developed and preserved amongst the
faithful. Accordingly, two institutions of learning became
everywhere observable from the very outset of the Islamic
period, the Kuttab, or Primary School, and the Mosque.
According to BaladhurT,” the Kutt3b was in fact in embryonic
existance even prior to the advent of Islam, since Mecca, like
other cities in the Hijaz, already in pre-Islamic days had a
small number of people who were able to read and write for
commercial reasons, both of them skills which had to be taught
and learnt. The Kuttab's main emphasis was indeed on the

teaching of these basic skills of reading and writing, and

later, under Islam also of course, on the memorizing of passages
from the Qur'an; whereas the Mosque always concentrated on
higher study and specialized learning, particularly in

relation to the Qur‘an and Hadith, which were minutely studied

1 al-Baladhuri, Ahmad Kitab Futuh al-Buldan, Cairo, 1956,
pp. 579-583; see also al-Baladnurl, A. The Origins of
Islamic State, translated by Francis Clark Murgotten,
Part 1l. New York, 1924, pp.270-4.
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and commented on.l

In the twelfth century (A.H. 7th century) another type
of institution appeared in the Hijaz: the Madrasa, which had
evolved outside Arabia a century or two before, and which also
taught advanced subjects; but which unlike the Mosque, which

was primarily a place of worship and other Islamic functions and
had been founded as such, was a place for teaching certain
speclallzed subjects. To be precise, each Madrasa had been
specifically founded for the purpose of providing teaching in
strict accordance with one or more of the wvarious schools of

religious thought, or of the various rites in Islam.2 .

We shall now give a brief history of these wvarious
institutions from their foundation in the Hijaz until the coming
of modernization to the country in 1870, and shall also discuss
the growth or decay traceable in them during this period of
study.

Education in the Hijaz, particularly in Mecca and lMedina
during early Islam and the Middle Ages was not essentially
different from that pursued in other parts of the Islamic
world during these periods. Since there are of course several
well known studies dealing with Islamic education in general,

we shall speak only about its general features referring the

reader to the specialist works for further details.5 We shall

1 For details see Shalaby, A. History of Muslim Education,
Beirut, 1954, pp.lc-18.

2 For details see Gibb, H. and Bowen, H. Islamic Societ
and the West, Vol. I. Part 2, London, 1957, pp.gﬁ—IU%.
2 Tritton, A.S. Material on Muslim Education in the liddle

Ages, London, 1957/.
{Hs aby, A. History of Muslim Education, Beirut, 1954.
Tibawi, A. Islamic Education,London, 1972. Gibb, H. and

Bowen, H. Islamic Society and the West, London, 1957.
Levy, R. The Social Structure of Islam, Cambridge, 1962.
Bukhsh, S. Kﬁuaa,1A Histo:z of the lslamic People, no.

pl., 1914, Bukhsh, S. Khuda , Contribution to the Histor
of Islamic Civilisation, Calcutta, .
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in fact concentrate only on those essentials which one has to
be aware of, in order to understand what was going on in the
field of education in early Islam, the Middle Ages and there-
after. Where, on the other hand, there are significant facts
regarding early education in the Hijaz itself, we shall give
them appropriate attention in this chapter, thus providing

a succinct introduction to the state of education in that
country in the late 19th and early 20th centuries, which forms

the proper subject of our enquiry.

1. The Kuttabs:

The XKuttab was as we have seen in existance in germ prior
to the rise of Islam. At that time its purpose was solely the
teaching of reading and writing, as its teachers were clearly
not yet muslims, and studies relating to the Qur'an had not

1

yet made their appearance. Such Kuttabs were generally found-

ed, conducted and managed by the teachers themselves in theilr
own houses. Hence they were entirely autonomous.

With the advent of a new religious and social order, it
was widely felt, in accordance with the spirit of Islam, that
the cause of literacy should be promoted; but radical changes

could not yet be introduced. Baladhurili states that the number

0f educated people in the early days of Islam was very'low.3

To improve the provisions for education, certain measures were
undertaken, such as the setting free of educated prisoners, on

the clear understanding that they taught a specified number of

1 For full details on education in the Hijaz before the rise
of Islam see Abdul-Jabar, A. and Khafajah, M.A. g%at

al-Adab fI al-Hijaz fI al-'Agr al-Jahili, Cairo,

2 Shalaby, A. History of Muslim Education, Beirut, 1954,
p.l17.

3 For full detalls see al-Balddhuri, A. op.cit. pp.582-3.
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illiterate people. Thus, after the battle of Badr, several
captives are known to have been set free on condition that

they agreed to teach a certain number of illiterate people to

: . : . 1
read and write, and this service was counted as their ransomn.

Later on, a new type of Kuttab appeared, having now a
wider range of teaching programmes. Hence arose the need for
better arrangements, and the wvenue now became not only the

private house but also the Mosque. However, 1t was soon
recommended that children should not be educated in the Mosque,

as they understandably enough, were not always careful about

2

keepling the Mosque clean and quiet;~ Dbut in practice this

recommendation was frequently disregarded, and evidence shows
that Kuttabs continued to exist in or adjoining the Mosque, as
well as in private premises.5

These Kuttabs, then, provided a ready means for acquiring
literacy, elementary proficiency in the Qur‘anandﬁaditha
with sprinklings of arithmetic, poetry'andhistory;4 Early on
the art of writing was associated with and was even responsible

for the name given to this kind of Primary School.5 But as

1 Ibn Kathir, Isma®il b, Omar, al-Bidalyah wa al-Nihaiyyah,
vol. III, Cairo, 1932, p.328.

2 Ibn al-Hajj, M. al-Madkhal, vol., II,_ Cairo, 1929,
pp.93-111, 113-13Y9; al-Shaizari, Nihayat al-Rutbah fi

Talab al-Hisbah, Cairo, 1949, pp.103; Ibn TAbdun, M.
"Risalat Ibn fADAUNn" Journal Asiatique, CCXXIV (1934) p.214.
3 Ibn Hauqal, al-Nasabli Xitab Suwar al-'Ard, Part I,

Leiden, 1938, pp.l21, 127.

Amin, A. Fajr al-Islam, vol. I, Cairo, 1935, pp.205-204.

4 Tibgwi, A.L. "Muslim Education in the Golden Age of thg_
Caliphate'", Islamic Culture, vol. 28 (1954), p.426; Amin, A.

Fagr al-Islam, vol. I, Cairo, 1935, pp.203-216; Gibb, H.
and Bowen, H.

Islamic Society and the West, vol. I, part 2,
London, 1957, .

2 Bukhsh, S. Khuda , "The Educational System of the Muslim in

the 1Middle Ages", Islamic Culture, vol. I, (1927),
pP.LU-l-LI-—5.
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the curriculum was mainly based upon the Qur‘an, the Kuttab's
very existence naturally entirely depended upon the existence
of teachers who had mastered the whole of the sacred text. It

1s interesting to note the fact that the memorization of the

whole Qur‘'an by any one person was very rare in the very early

period of Islam.l

However, within a comporatively few years,
this situation was remedied by the emergence of a large

nunber of men who were both able and competent to teach the
Holy Book. This continued for many centuries, and throughout
all the vicissitudes of Islamic history. Moreover, with the
steady advance of Islam, this practice of teaching the Qur‘an
in the Kuttabs was adopted in other Muslim lands, and indeed
grew quite sponteneously and without compulsion; and in the
later centuries we find Kuttabs in every small village, and
attached to every Mosque, and not only in Arabia but in all

the Mnslim.countries.2

The Kuttab remained constant and steadfast down the centu-
ries in its main purpose of teaching the Qur‘'an, "to enable
Muslims to fulfil religious duties according to the direction
of that book. They learnt, indeed, to read it-more capable
ones learnt individual Suras by heart - and many learnt the

entire tex.t;".3 There may of course have been, and almos?t

certainly were, slight changes in the teaching methods employed,

as a result of changing circumstances, social or political.

1 Shalaby, A. History of Muslim Education, Beirut, 1954,
p.19; Ibn al—‘ArEﬁi, M. Abhkam al-Qur'an, vol. II,
(n. pl.) 1957, p.291.

2 Bukhsh, S. Khuda, op. cit., p.443.

3  Ibid., p.44s,
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We must at all times see this educational institution
and its functions, against the much wider and ever present back-
ground of the pattern of the accepted social education and
training in Islamic societies, "which was, of course, carried
out in the home, where, despite differences of rank and class,

discipline and respect for elders were universally inculcated.

The social foundation of education in the narrower sense must
not be overlooked, for it predetermined the whole attitude

of the pupil towards his teacher and the subjects of his study,
and gave his mind that bent fowards acceptance of authority

which characterized all branches of Islamic learning. In

well-to-do houses, the beginnings of formal educatlon were
also at home by a tutor, or by visiting, but this instruction
can seldom have differed in any way from the type of instruc-

tion given in the Kuttébs".l

2 e The Mosques:

From time immemorial the site of the Great Mosque of
Mecca had attracted countless pilgrims, and wielded a massive

religious and moral influence. It early attained educational
significance from the fact that it was used by the Prophe?®
Muhammad himself to impart religious knowledge to his lMuslims.
Later, in early Islam, it was rivalled only by the Great
Mosque of Medina, which similarly became a famous centre of
learning, Both these losques naturally came to figure prom-
inently in the educational life of the Hijaz, and later on, of

other Muslim states. Even so, the Mosque of Mecca was

1 Gibb, H. and Bowen, H. Islamic Societv and the West,
Vol. I, part, II. London, 1957,
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indisputably the first in order of establishment as well as
in quality of teaching.

Certain features of the teaching and learning so typical
of the Mosque palpably go back to the very beginning of Islam.
The learning by heart and the understanding of the Qur'an
always formed the starting-point, and next came the study of

L The Prophet himself made the Mosque a place of

gadith.
worship and an educational centre by sitting therein, surround-
ed by a circle of people (galqah), and by carefully instruct-
ing his listeners, who would repeat his words three times in

= This system of

order to memorise them, according to Bukhari.
teaching in groups (Halga) and by word of mouth, and, where
needful by repetition, remained in use ever after. Hadith,
again, remained a central and crucial topic of scholarly

research and teaching in the Mosque. It is further stated
that "people came and asked him sbout this or that gadzths
and the Prophet was often questioned on matters of belief and
conduct inside or outside the Miosques".3 These practlces

developed with time. As might be expected, as emphasised by
Tritton "Interest in the life and doctrine of the Prophet led
people to learn reports of what he said and did, reports which

were authenticated by the names of those who heard or saw what

n

was reported". And, of course, this task of teaching and

1 'wustenfeld F. ,Die Academien der Araber und ihre Lehrer,

Gottingen, 1837, pp.5-5; Amin, A. Fajgr al-Islam, vol., I,
Cairo, 1935, pp. 209—216.

2 al-Bukhari, M.I. Kitab al-Jamif
Leiden, 1864 PP 54—

s 1bn Hajar, A. Fat al-B3ri
§ah"% al—Bukharl, vol. I, Cairo, A.H. 1319 (195Ifg__‘"“““‘
pp" 9

l-sa lh’ VOl- g‘ I’

. Ibn Hajar, A. op. cit., p.l1l63.

4 Materials on Muslim Education in the Middle Ages,
London, 195/, p.27.
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learning the events of the Prophet's life was accomplished
in the Mosques.

A second stage began when opportunities for education

opened out in the wake of the Arab Conquest of the lands which

in due course came to form part of the domain of Islam.

Teachers of QurYan and Traditions were sent from Mecca and

Medina to tribal and other areas. Thus, when a deputation
of ‘Abd al-Qais had concluded their visit to Medina, the
Prophet frankly directed them to go back to their people and
to teach them.('allamahum).l Mu'adh b. Jabal, one of the

foremost reciters of the Qur'an, was sent by Muhammad to Yemen

2

as a preacher (mufallim) and collector of alms;~ and he senty

other prominent companions on similar missions elsewhere 1n

Arabia.3 ‘Umar sent fUbadah ibn as-Samit, and Abu fUbaidah

ibn al-Jarah to Syrid4and‘kbdullah ibn Magfud was we know, 1n

Kufa. These emissaries were primarily preachers and judges,
but some members of their class combined the collection of

alms”with teaching. Even high-ranking State servants, includ-

ing the fAmir (Governor), were, according to fUmar, "to teach
the people their religion and the Sunnah of their Prophet", in

addition to dispensing justice and dividing the spoils of war

6

among them. So we know that in the Hijaz education was

1 al-Bukhari, M.I. OE.Clt. vol. I, p.34; see also 1bn
Hisham, A.’ al=-Sir -N;baW1zz : vol. 4. Cairo, 19%0,

2 al-Bukhari, M.I. op. cit., vol. II, p.445; see also
lbn Hisham, A. op. cit., pp. 235-7.

3 Ibn Khaldun, A. Mugaddmah, Beirut, 1879, p.430 ff. See
also Ibn Sarad Muhammad, al-Tab at al—Kubra vol. II,

Leiden, A.H. 1330 (1911) PDe Tbn al-AthIr, A.M.
al-Kamil FI al-Tarikh, vol. II, Belrut 1965, p.301.

4 Amin, A. Fajr al-Islam, vol.I. Cairo, 1935, pP- 226~7,

see also Ibn al-Athir, A.M. al-Kamil fI al-Térikh,
vol. II, Beirut, 1965, pp.42 .

Ibn Safad, M., oOp.cit., vol. II, p.116.
Ibid., vol. III, p.243.
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progressing on these lines in the latter part of Prophet's
life, and, immediately after his death, under the Caliphs.
Instruction in the two Great Mosques of Mecca and Medina,

as well as in other Mosques, was likewise continued after the
Prophet's death by the Caliphs, the Wafiz, the fUlama’ and

the Qussas; unprepared lectures of this kind were called
Mawafig.l Indeed, a special class of students, Ahlu al-"Ilm,
was gradually developed, who sought to spread Islamic knowledge

2 We are amply Jjustified in saying

throughout Muslim lands.
that, although there were many Mosques inthe Muslim lands,

the Mosque of Mecca and the Mosque of the Prophet in Medina
held places of high distinction in the early period. The
studies were not only theological and legal, for other subjects
were also pursued, notably the disciplines of the Arabic
language, logic etc. We hear of a majlis for studies in the
Medina Mosque in the first century'A.H.? and certainly Arabic
philogogical studies were assiduously carried out in the

Mosque., The native interest of the early Arabs, and indeed

of all Semites, in rhetoric survived, and even increased, under
Islam. Thus the Faqih Safid b. al-MusaTyyab (d. 95/713)
discussed Arabic poetry in his majlis in the Mosque of lMedina,

but it was nevertheless thought remarkable that poems should

be dealt with in a Mosque.4

1 al-Bukhari, M.I. Kitab al-Jami? al-Sahth wvol. I, Leiden,
1864, pp.34-47; See also Amin, A. op.cit., vol. 1,
PP.210-216.

2 Ibn Khaldin, A. Mugaddimah, Beirut, 1879, pp.430 ff.

3 Tabari, M.J. ' Tarikh al-Rusul wa al-Muluk, vol. II, _ _
Lugd Bat (Leiden), 1883%-1885, pp.1185, 12663 Isfahanl, Abu

Faraj, A.H. Kitab al-AghanT, vol. VIII, Cairo, A.H. 1325
(1905), pp.89-97; vol.,I, p.48; vol.IV, pp.162-170.

4 Tabnry M.J. op.cit., vol. II, pp.1265-6; Isfahd@ni, AbU
Faraj, A.H- OE¢Cltt: VOl- I,,PP¢48-51; ':fOli 'IV, pp-162"'1711
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3 The Rise of the Madrasas:

As we have seen, the second half of the twelfth century
(A.H. 7th century) saw the introduction of the Madrasal to
the Hijaz - a type of school developed earlier outside Arabia
located in rooms attached to the Mosques or in private houses.
This type of educational centre was in fact then becoming wide

spread in all Muslim countries, and was invariably founded by

a Muslim ruler or by a wealthy person for promoting the
religious beliefs which he himself held.2 In 1175 (A.H.571)
the first Madrasah was established in Mecca near the Great
Mosque, and was named al-=Madrasah al—Arsﬁfi'yyah.3 From the
twelfth century (A.H. 7th century) to the beginning of the
nineteenth century (A.H. 13th century) twenty-one such schools
or Madrasahs were founded in Mecca. The following data show

the names of these Madrasahs, their locations, the year of

their establishment and the names of their founders,

1 '‘Madrasah' simply indicates the place where the Mudaris
(teacher) is involved in Tadris %teaching).

2 For full details on the history of the Madrasahs see
Gibb, H.A. and Bowen, H. Islamic Society and the West,
vol.l, part 2, London, 195/, pp.80-109, J-1783 Snouck-

Hurgronje, C. Mekka in the Latter Part of the 19th Century,

translated by J.H.Monaham, London, 1951, pp. - ;
Pedersen, Johs "Some Aspects of the History of the
Madrasa". Islamic Culture, vol. 3. (1929), pp.525-537;
Tibawi, A.L.” Islamic Education, London, 1972, pp.30-47,
124, 165-171, Tibawi, A.L. "Origin and Character of
Al-Madrasah", Bulletin of the School of Oriental and
African Studies, vol. XXV, 1962, pp.225-258.

5 Wistenfeld, F. Die Chroniken der Stadt Mekka, vol. II,
Leipzig, 1859, p.104.
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From the very outset a lack of systematic educational
control in the Mosque and later in the Madrasah is manifest;
while modern schools are governed by a set course of studies
controlled by regulations and often guarded by severe state

supervision, such control was totally absent. At an earlier

period the State did not trouble itself at all with making

regulations, and even fairly recently did not exert a strict
control. Thus the entire system is bullt upon purely
voluntary efforts, and we are bound to acknowledge that in the
Muslim educational system there stands before us a noteworthy
experiment, revealing freedom of teaching and freedom of
studies carried to the farthest possible point with all 1ts
concomitant advantages and disadvantages.

The main thing to note regarding education in the losque
and in the Madrasah was that the student was at liberty to
choose his teacher as well as his subject. It was therefore
in the hands of the students themselves to decide what they
wanted to study and whom they wanted to teach them. Eventually
they could pursue their careers according to the subjects of
their specialisation. For instance, a person who had completed
his education in Islamic law could be appointed a judge in the
law courts.

The scholars who joined the Halgas (circle of people
round their teacher) in Mosques or Madrasahs received in them
their intermediate and higher education, and spent several
years attaining the required degree of proficiency in Islamic
and Arabic subjects.

The syllabus of the advanced level of education began

essentlally with the teaching of Arabic grammar, prosody,
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morphology, traditions (Hadith), commentary on the Qur'an,
theology, Islamic Law (Figh) and sometimes logic, from the
standard authorities such as: Sahih of al-Bukh@ri, the Sahih

of Muslim etc., in tradition (HadIth), and the Tafsir of Ibn
Kathir, the Tafsir of al-Baidhawi etc., in Qur'anic commentary.
The duration of the courses at this stage was not limited to

any specific period of time and students could spend several years

at the places of study.

Completion of the advanced stage meant that the scholar
had finished his course of education and was entitled to be
called a "earned man' or fAlim. Only a few people could afford
to spend such a long period over their studies; a large number

of students left as soon as they had acquired sufficlient
education to enable them to enter their respective professions.

When a student completed his course of study he usually
received an Ijaza (a traditional form of Certificate or licence
to teach) which permitted him to teach the subject or subjects
he had formerly studied. The form of the Ijaza seldom varied.
A teacher, after writing the traditional invocation would
declare the aptness of his pupil, and then continue to write
out his own ‘'pedigree' of learning, giving the name of his

own teacher, and that teacher's teacher and so on - by a
reliable chain of transmitters - until he had reached the
original transmitter of the knowledge contained in the subject
or sometimes going back even further in time and establishing
a lineage with teachers who taught at the time of the Prophet,

thus proving his own ability to grant such authorization as

was contained in the 'Ijaza.

e LA, otk b e [ Al
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teaching was undertaken by some of the Tarfga'sl which had
founded z?a'wi"zahs2 in the gijaz. Zawiyahs were founded in a

nunmber of towns in the I;Iijaz,3 while in Mecca itself there

were several, such as the zawIyah of the Rahmaniyyah, founded

&

i

In addition to the Kuttab, the Mosque, and the Madrasa, }
4 !

by M. ibn. M. ibn Masfud ibn fAbd al-Ra@mﬁn al-Fasi the

zawiyah of the Rashidiyyakl, founded by Tbrahim al-Rashid” and

the important zawiyah of Muhammad ibn 'AbI al-Sanusi on Abu

Qubays.6

These zawfyahs were centres of instruction for the
teachings of the order concerned, and in the nineteenth century
became great diffusion centres for their doctrines. The fact

that formal courses of instruction were given in these centres 1is
shown by their granting of Ijazat to students who had reached

the required standard.7 Instruction was confined to the four
main branches of theological study, i.e. figh, tawhid, tafsir

and hadIth.® Among the tarIqah's represented in the Hijaz

1 Lit. 'way, path'. ©For the most recent study of the Islamic
religious orders and their organization. see Jd.Se
Egiminggam, The Sufi Orders in Islam, Oxfoig, 197%5 HFQr

e history of the tarigahs and their zawiyahs in e Hijaz
see A. le Chatelier, ILes Confreries musulmanes due Hedjaz,
Paris, 18873 see also Snouck-Hurgronje, C. Les cgnfrerles
religieuses, La Mecque et le Panislamisme", Verspreide

eschriften, Leipzig, iii (1923), 189-206.

2 Lit. 'corner' i.e. a place of withdrawal from the world.
These were usually corners in the Mosques used by the
religious confraternities, but were sometimes separate
buildings used as the headquarters of an order.

See Trimingham, op.cit., ©p.l22.
Ibid., p.ll3.

Ibid., p.l22.

For details see ijazah granted by a shayhh of the
Nagshabandiyyah order, Appendix l. —==
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were the SanusIyya, Rahmaniyya, Madaniyyah, Idrisiyyah,

Salihiyyah, Rashidiyyah, Nagshabandiyyah, QadirIyyah and the

Shadhiliyyah. L

L For details see Trimingham, op.cit., and Snouck-
Hurgronje, C. Mekka in the Latter Part of the 19th

Cen _t:;ur%, translated by J.H.Monahan, London, 1951,
Pp.ob-56, 177-178, 202-209, 240-241, 251-25%, 280-290.
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CHAPTER TWO

TEACHING IN THE HIJAZ (ESPECIALLY IN MECCA AND
MEDINA) DURING THE MIDDLE AGES

In the early Islamic period Mecca and Medina as centres
of learning were virtually unchallenged. However later on
owing to the wide spread of Islam and the accompanying shifts
of political and economic power, particularly during the
Ommayid . and Abbasid periods, this situation was changed.
Though still eminent, they tended to be over-shadowed by the
political preponderance of the new centres of power, and
still later in the Middle Ages they did in effective influence
take second place to such institutions as Al-Azhar in Calro
so far as learning was concerned. While no longer of the
very first rank, they continued to command respect for learning,

and this fact can be seen e.g. from the account by Ibn Jubayr

who visited Mecca and Medina in A.H. 579 (A.D. 1183), and who

mentions the names of several learned men holding teaching

1

positions there. The position was still very similar even

later, as can be seen from the account by Ibn Battutah, who

visited these cities in A.H. 727-8 (A.D. 1326-7) and who gives
the names of many learned people as well as information about

their academic positions, and the educational facilities

provided.there.2

1 Ibn Jubayr, Muhammad Ahmad, Rihlat Ibn Jubayr, pp.71-82;

see also Ibn Jubayr, Muhammg n Ahmad, Travels of
Ibn Jubayr, translated by R.J.C. Broadhurst, pp.430.<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>