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CHURCH OF ENGLAND GENERAL SYNOD BOARD OF EDUCATION 

Serving the Dioceses Programme 

Training Institutes are residential working con
ferences, offered in three phases, and designed for 
those who wish to develop their potential as leaders 
and members of groups by becoming involved in 
and examining the interpersonal forces which operate 
in groups. Phase One studies group life with one or 
two consultants in the group. Phase Two focuses 
on the working group, designing and planning for 
change in individuals and organisations, using exter
nal consultants. Phase Three provides for developing 
the skills necessary for a consultant. There are also 
specialist events for diocesan staffs. All events in 
this Programme are normally grant-aided by Local 
Authorities. 

PHASE ONE 
STAGE I: WORKING IN GROUPS 

A residential working conference in which the central 
activity is the development of the life of the small 
group. This is a way of becoming aware of the 
forces influencing behaviour of people in groups. 
Involvement in this process can increase capacity to 
cope with communication and interpersonal prob
lems and the effective functioning of committees 
and other groups. 

April 22nd- 26th 

July 15th- 19th 
November 25th- 29th 

Crawshawbooth, 
Manchester 

Spode House, Staffs. 
Dartmouth House, 

London £17.00 

STAGE II : WORKING IN GROUPS 

Designed for those who have already attended a 
Stage I Institute, the conference provides, in addition 
to the small group, an opportunity to experience the 
large group, consisting of the total conference 
membership. 

April 22nd- 26th 
July 22nd- 26th 

Wydale, Yorks. 
Spode House, Staffs. 

£17.00 

STAGE III: INTER -GROUP BEHAVIOUR 

For those who have attended the two previous 
stages, this Institute provides for the exp~rience .and 
study of some of the processes involved In relation
ships between groups. 

January 4th- 8th 
July 22nd-26th 

November 11 th- 15th 

PHASE TWO 

St Chad's, Durham 
Queen's College, 

Birmingham 
Dartmouth House, 

London £17.00 

EDUCATION DESIGN WORKSHOP 
June 3rd-7th 

This new event is for those who, having completed 
Phase One, wish to go further in applying their 
learnings in their organisations. For those conce.rned 
with change through education, the purpose IS to 
learn from experience how to diagnose group needs 
and how to design and carry out educational events 
in groups. 
Dartmouth House, London £17.00 

ORGANISATION DEVELOPMENT WORKSHOP 
May 20th-24th 

(in collaboration with the National Council of Social Service) 

It is common for organisations to experience diffi
culties and fail to respond appropriately to. new 
challenges and problems. This workshop IS for 
those who are troubled by a lack of mobility .in the 
organisations to which they belong and Wish to 
explore some of the current approaches to the prob
lem. Opportunity will be provided to. wo~k on real 
life examples relevant to back-home situations. 
Spode House, Staffs. £17.00 

PHASE THREE 
CONSULTANTS WORKSHOP 

October 14th- 18th 
For those wishing to develop further their skills i.n 
providing consultancy to persons, groups and organi 
sations. 
Spode House, Staffs. £17.00 

Specialist Events for Diocesan Staffs 

INDUCTION TRAINING FOR DIOCESAN 
EDUCATION AND SOCIAL WORK STAFFS, 
CHAPLAINS AND EDUCATORS 

Formerly entitled 'Working Relationships in an 
Educational Environment " this course takes six 
months, comprising twelve days residential training 
(Phase One, Stage I April 22nd-26th; Phase Two, 
June 3rd-7th; and Phase Three, October 14th-18th) 
and six months on -the-job consultancy with Board 
Staff from April to October. 

TRAINING THE TRAINER 
April 29th-May 3rd 

This will consist of a symposium of training methods 
appropriate to training for youth work which mem
bers will be invited to experience and test for them
selves. Attention will also be given to the organi
sation and philosophy of training. 
Ecton House, Northants. £17.00 

THE ROLE OF THE DIOCESAN YOUTH OFFICER 
July 15th-19th 

A basic training course for new or potential DYOs 
introducing some aspects of the work of a DYO 
(purpose, skills, diocesan organisation, team build
ing, relationships with other bodies) together with 
information on recent developments in youth service. 
Ecton House, Northants. £17.00 

COURSE IN DIOCESAN EDUCATION 
ADMINISTRATION July 16th-20th 

This annual course is provided by the National 
Society for all who wish to learn more about educa
tion administration. Some aspects of the course 
are: the relationship of the Church to the national 
system; further education; youth an~ voluntary 
religious education; and legal and technical matters. 
All Saints, T ottenham £17.00 



Development Programme 

The events below are some attempts at applying 
new approaches in education to specific areas of 
life with the expectation that such events could 
eventually be of use at local level. 

STAFF DEVELOPMENT WORKSHOPS 
March 25th- 29th 

September 23rd-27th 
This is an opportunity for those professionally 
involved in group work and find themselves in the 
, staff' role, to have time to be a member of a group 
and to work on their own development alone, in 
pairs, and in the group. It is also an opportunity to 
work with practitioners from other than Church 
organisations. 
By invitation only- invitations may be applied for 
Ammerdown, Somerset and Wydale, Yorks. £17.00 

THEOLOGICAL CREATIVITY WORKSHOP 
July 8th- 12th 

This is an opportunity for clergy and laity together to 
use their imaginative powers in interpretin~. their 
current experience and to asse:ss the . ability of 
Christian symbols to a~d authentiC meaning. to that 
interpretation, and to discover how far and In what 
way new symbols need to be created in carrying 
forward the Christian tradition. In collaboration 
with ACCM, participation is on an invitation -only 
basis. Invitations may be applied for. 
Shallowford, Staffs. £17.00 

FAMILY LIFE WORKSHOP 
September 1 3th- 15th 

Our purpose is to examine some of t~~ roles and 
relationships within and between families as they 
happen, and to explore some new directions for 
enriching family life. The weekend should be of 
particular value for families who are considering 
forming communities, however tentatively. Mounted 
in collaboration with Alternative Society. 
Prinknash Old Abbey, Glos. £10 per family 

MARRIED COUPLES WORKSHOPS 
March 1 st- 3rd 
July 5th- 7th 
October 4th- 6th 

These are attempts to grapple with some of the 
issues of growth and how marriage is affected ~nd 
enhanced. For couples who spend a lot of time 
'on others, these are opportunities to take time off 
for each other and to increase our awarene~s, l!~der
standing and enjoyment of our most significant 
relationship. 

Barrowby, Yorks. and Dartmouth House, London 
£14.00 per couple 

EXPLORING STYLES OF LIVING AND LEARNING 

Course A. March 22nd -24th 

Course B. July 26th- 28th, September 27th- 29th, 
November 15th- 17th; 

Course C. August 1 Oth- 31 st 

These events, forming part of a Board research 
project into the effects of community living on the 
development of young adults, provide an oppor
tunity for particip~nt~ to become. involved with others 
in an attempt to live In community. 

St Nicholas, Chellington, Beds. 

Courses A and B £3.00 
Course C £3.00 and subsistence 

Conferences and Consultations 

ADULT EDUCATION OFFICERS CONSULTATION 

Holly Royde, Manchester 
January 22nd- 24th 

CONFERENCE FOR UNIVERSITY AND 
POLYTECHNIC CHAPLAINS 

Venue to be announced 
September 2nd- 6th 

CONSULTATION ON TRAINING FOR 
CONFIRMATION 

March 12th- 14th 

Focusing on practical and educational problems, 
this conference will also be an opportunity to share 
approaches and methods in training young people. 
It is hoped that subsequent to the debate in G~ne:ral 
Synod, some of the implications of the Christian 
Initiation report can be discussed. 
The Hayes, Swan wick £8.50 

DIOCESAN YOUTH OFFICERS CONFERENCE 
Venue and dates to be announced 

ADVISERS CONFERENCE 
Venue and dates to be announced 

The members of staff, while taking responsibility for 
this programme of events for 1974, are also available 
for consultation with those who wish to mount their 
own diocesan and regional programmes. 
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between faculties of theology and staffs of theological colleges on 
the one side and the ongoing educational work of the dioceses on 
the other. 

(3) LAY TRAINING 

There is an increased awareness today that the Church's ministry to 
the world occurs, if it occurs at all, away from the Church's buildings 
and apart from its organized activities. It depends upon the 99 per 
cent of its members who inevitably spend most of their time in worldly 
occupations. 

Much money is spent by the churches in the training of the clergy 
and their lay helpers. This is indeed very important. But should not at 
least as much money be spent in the equipment of those Christians who 
try to fulfil their Christian vocation in secular roles? 

The local church seldom meets this need. A layman wanting to 
bring insights to bear on his daily problems and decisions finds little 
in the typical parish structure to encourage and assist him. He may be 
tempted therefore to leave the church-and so increase its ineffective
ness. But his efforts to be a Christian on his own will eventually wither, 
as the gathering with other Christians for worship and mutual educa
tion is essential to a vital faith . 

New structures are urgently called for,. supplementing the parish 
structures, designed to help the layman in his work in the world 
rather than to draw him into the organized activities of the Church 
as an institution. Models are provided by industrial missions and lay 
colleges: their activities should be extended, but even so they will 
cover only a small section of the total field. We need new develop
ments, but are held up by the shortage of people, ordained and lay, 
with the competence required to initiate them. A first step to relieve 
this shortage would be the establishment of more specialised ministries 
(such as that in Durham Diocese) 'to help develop ecumenical cadres 
of people, both clergy and laity, who can stimulate theological thinking 
in secular settings.' 

However much lip service is paid to the Limuru call to the churches 
to strengthen their lay training programmes, nothing will happen 
unless in unmistakable terms the enterprise is made the primary res
ponsibility of people appointed to foster the work at every level of 
church life and the resources are made available to enable them to 
carry out their task. 
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The Time is Now 

We are living today in a radically new situation. Change in the patterns 
of human society is something familiar to every generation , but in 
our time change is taking place with a rapidity that has never before 
been known. An eminent social thinker, now in his sixties, has said 
that 'the world of today is as different from the world in which I was 
born as that world was from Julius Caesar's'. Results of the tech
nological revolution in such fields as communications, transportation, 
cybernetics and automation illustrate the truth of this statement. 
Man is moving forward at an accelerating pace, with complex and far
reaching effects in the economic, social and personal sectors of his life. 

What is disturbing the early seventies is that the meaning of these 
changes is at last becoming clear. In the economic sphere we have 
had our period of false euphoria and have learnt that a rising GNP 
does not automatically produce general prosperity. On the world 
scale it is a sad fact that the poor have become poorer and there are 
more undernourished and miserable people today than there were 
25 years ago- more in absolute numbers and proportionately. In the 
West, growing affluence has brought new problems as well as opportu
nities. Redundancy and unemployment, environmental damage, 
social conflict and violence are on the increase. In our own country 
one in ten of the adult population is on tranquillisers, and doctors 
complain that a third or more of their patients are suffering from 
anxiety and stress. It is clear that we are not coping in an adequate 
fashion with the power that has been put in our hands, and it is not 
now possible to shed the blame. 'For the first time in history, man on 
this earth is facing nothing but himself' (W. Heisenberg). 

If we cannot cope with today's problems, what of tomorrow's? 
The forecast of future researchers, put together by H. Kahn and 
A. J. Wiener in The Year 2000 and by Alvin Toffier in Future Shock, 
warn us of the number and the seriousness of the choices which will 
face us and our children before the end of the century. The expansion 
of knowledge in biology will raise even more profound moral questions 
than that in physics. Organ transplants, sex choice, genetic inter
ference, control of ageing raise questions about human identity and 
human freedom. Here and elsewhere science is increasing the range of 
human choice and action and it is far from certain that man, despite 
the increase in his educational opportunities, is ready to undertake 
the new responsibilities thrust upon him. 

A new act of faith is required to enable us to assert that this world 
of rapid and accelerating change, of ambiguities and confusions and 
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threats, is a world created and sustained by the living God who is 
present and active in it. Science and the skills by which it is applied 
are his gifts and he is the source of the responsibilities which now 
rest so heavily upon us. The good news of the Gospel is that he wiJ1 
help us to bear them and to use them as opportunities for bringing 
fuller and richer life to al1 mankind. 

The Church has the duty and the privilege to present this truth and 
to embody it throughout the length and breadth of modern society: 
and the Church does this not in the main through the declarations of 
synods and assemblies but through its members who are involved in 
society's structures. It is through them that the Church can contribute 
to the world, by acting as the salt and the leaven "Yithin it. 

These ordinary members of the Church are now asking for help. 
In the USA they have had the chance to do so publicly through the 
Listening to Lay People project of the National Council of Churches. 
The report of this project, issued in 1971, complained that the Church 
had abandoned its members in their secular roles in the institutions of 
society. 'When faith gets out of touch with the institutions of society, 
chaos follows. Christians today are in danger of despair because their 
faith is divorced from their world. Brains and hands press beyond the 
control of love ... We want to master our machines, control our 
technology and direct our minds to the work of human survival. 
These deep needs are not now being met merely by going to church 
and participating in its present programmes and duties.' 

These are the people to whom the Anglican Consultative Council 
refers In its resolution 25 on Lay Training, repeating with greater 
urgency what had been said at the Lambeth Conferences in 1958 
and 1968: 
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'Christian men and women have opportunities to witness in every 
type of human situation. Because of the demands of society it is a 
primary task of the Church to equip them to make the most of their 
opportunities. This Council therefore: 

(a) requests the provinces and regional Churches to strengthen their 
lay training programmes so that the process of training and retraining 
can be continuous; 

(b) notes with appreciation the valuable work offul1-time lay training 
officers, and the useful experiments in lay training which have been 
carried out since the last Lambeth Conference; 

(c) recommends that information about significant experiments 
should be made kno~n to all ~onnected with Jay training, and 
suggests that each provmce or regIOnal Church appoint a Consultant 
in Lay. Training ~nd that each such consultant should gather in
format~o~ from hIS area and send it to the Secretary General for 
transmISSion to the other consultants. These should ensure the 
e~ective distrib~t!on .of infp~mation received among those respon
SIble for lay trammg In the dIoceses of their area' , 
(d) encourages the continued development of lay training on an 
ecumenical basis.' 



Lay Training 
The misunderstandings which surround the use of this phrase make 
necess~ry some brief definitions of how it is to be used in this report. 

(a) Lay. To define the laity in opposition to the clergy is a by-product 
of clericalism, and the 'rediscovery of the laity' in recent decades 
has often been seen as a restoration of the proper balance between 
layman and cleric (as, for instance, in synodical government). But the 
word LAOS as used in the Bible covers the whole People of God, 
both ordained and unordained. What is at stake in lay training is not a 
mere readjustment between ministries, clerical and lay, but the 
attempt to discover how the Church as the People of God may be 
mobilised for the continuing work of its members in the world. The 
emphasis is upon the secular rather than upon the unordained and it is 
well to remember that there is a large secular area with its secular 
problems in the life of every clergyman. 

(b) Training. The equipping of the Church for its secular ministry is a 
continuing process which includes both 'education' and 'training'. 
Education has to do with the full development of persons in society: 
their intellectual, emotional and social growth . It is the means by 
which in Christian terms they 'attain to mature manhood' and 'grow 
in every way into Christ.' It is concerned with becoming, whereas 
training is concerned with doing, with the working out of the implica
tions of the Christian life in practical activity. A hard and fast distinc
tion is difficult to make, since education nearly always implies some 
element of training and training is always part of or intimately related 
to a process of education. It may be useful to distinguish them for 
practical purposes, so long as one remembers that they are never 
separate processes. It is certainly not possible to discuss lay 'training' 
satisfactorily without paying attention to 'education'. 

Some enthusiasts conceive lay training as embracing the whole 
work of the Church in the world. This is as unhelpful as the narrow 
view which sees it only as concerned with a limited intellectual grasp 
of doctrinal statements. The Limuru Report gives separate attention 
to evangelism i.e. to the task of bringing men into personal commit
ment to Christ. Yet resolution 25 seems to link lay training with 
witness and by implication with evangelism. A distinction should be 
made here. Evangelism has educational implications but is not to be 
identified with education. It may be advanced by the acquisition of 
skills for which people need training; but in this paper the term 'lay 
training' is used to denote those forms of training concerned with the 
application of Christian insights in all the various areas of everyday life. 

The widespread over-emphasis on the individual's place which has 
characterized Western Christianity has led to a neglect of the corporate 
nature of (lay and clerical) membership of the Church. The Church as 
an institution has been accepted in the background, but not understood . 
The Church is a human organization, it does have a structure, and is 
subject to the forces which operate in any continuing human grouping. 
The relationship of Church to society can be seen in sociological terms, 
and these are frequently more illuminating than theological rationalisa-
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tions. An awareness of the extent to which the contribution of the 
individual is coloured and conditioned by the context in which he 
operates is an essential part of lay training. It must be ecumenical, in 
the true sense of the word, taking seriously the world in which it seeks 
to be effective. 

The entire life of a Christian is as Kierkegaard put it 'an exercise in 
Christianity' and in this sense members of the laos are in training atl 
the time. It is a mistake to regard lay training as a preparation for life 
which comes to an end when real life begins; consequently training 
events must be so arranged as to take place within, or in close relation 
to, real life situations. The terminology of 'training' can be misleading, 
but the word is retained to keep before the Church St James' insight 
that 'faith without works is dead' and as a reminder of the conscious 
attention that needs to be given to the application of Christianity within 
worldly contexts. 

The Laos 
Membership of the laos may be classified according to (a) relation
ship to the institutional Church (b) age groups (c) occupations and 
interests. It is useful to set this out to demonstrate the range and 
diversity of a comprehensive lay training programme: 

(a) RELATIONSHIP TO THE INSTITUTIONAL CHURCH 

(i) Clergy and full-time workers in the employ of the Church. The 
majority of these are engaged in parochial work but there is now a 
sizeable number of specialised ministries. 

(ii) Those who, though not paid by the Church, keep the local 
parishes going by atl kinds of voluntary 'church work', as readers, 
Sunday school teachers, church councillors and the like. 

(iii) The greater number who attend services on Sunday but do little 
else under the Church's auspices. Their main interests lie in the world 
outside the Church and it is here, if anywhere, that their conscious 
service of God will be rendered. 

(iv) A deep fringe of adherents or fellow travellers with whom the 
Church has or has had some contact or communication through 
occasional offices, co-operation in joint community service and so 
forth. Among these are many who would not only call themselves 
Christians but are people of genuinely Christian faith for whom the 
worship and organization of the Church have ceased to have meaning. 
Some have been regular churchgoers and have now lapsed. 

(b) AGE GROUPS 

(i) Children. 'No One is too young to be a member of the laos. Those 
respon~i?le for the Church's work with children need to share the pre
supposItions and approach suggested later for work with adults 
and at both diocesan and parochial levels there should be close co: 
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operation in planning what is done with all age groups. Much can be 
learnt for work with adults from the modern methods used in primary 
schools and play groups, and on the other hand teachers and leaders 
need the support and inspiration which comes from belonging to a 
lively congregation which is trying all the time to discover the relation
ship between faith and life. 

(ii) Adolescents. In their search for meaning in life, and for their 
own personal identity, young people can be greatly helped by accept
ance and integration into a community where people meet and com
municate what they are and what they believe. They will in turn bring 
into it freshness of vision, spontaneity and a critical attitude which 
will contribute to the learning of the whole laos. 

(iii) Young adults. The special attention which is given through 
chaplaincy services to students in institutions of higher education 
needs to be extended to the period- perhaps five years- after they 
have gone down: also to those of similar ages who went straight from 
school to work. 

(iv) Married couples witll small children. The claims of work upon 
the husband and of home upon the wife make it difficult for them to 
fit into most of the established patterns of the church's life, but they 
are both at a receptive stage with many new problems confronting them. 

(v) Middle aged. In this group will fall some extremely busy people 
carrying heavy loads of responsibility. Their need, and their contribu
tion, will be all the greater for this reason, but account must be taken 
of the limited time at their disposal for lay training, and provision made 
accordingly. 

(vi) The retired. Many men and women now live in retirement from 
full-time work for 15 to 20 years. They also have their special needs 
and contributions. 

(c) OCCUPATIONS AND INTERESTS 

If lay training is to relate to people's life situations and the problems 
and decisions which attach to them, a large range of concerns will 
have to be covered. Some of these are listed on page 10. 

Education of the Laos 
One of the most significant developments of our age is the explosion 
of higher education. Thanks to the commitment of the' Robbins 
Committee to the principle that 'all young persons qualified by ability 
and attainment to pursue a full-time course in higher education should 
have the opportunity to do so', the numbers of students in full-time 
education doubled in the decade of the 1960s and stood at 445,300 
for 1970-71 (Hansard, Vol. 830, No. 49 Col. 107). If the Robbins 
principle is maintained there will be a second doubling by 1980 and 
little likelihood of any falling o~T after that. 

In adult education the explosion has been less sensational but still 
noteworthy. In 1968-69 nearly 2,000,000 people over 18 were enrolled 
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in non-vocational adult courses, of whom 87.5 per cent were provided 
for by local authorities and the rest by univer ity extra-mural depart
ments and the Workers Educational As ociation. The Russell 
Committee, when it reports later this year, is expected to recommend 
increased provision to meet the need arising from an ever greater 
number oj people willing and able to continue their education in adult 
life. 

All this is of great importance to the Church, as the Durham Com
mission (I970) recognised when it said: 'The Church of England, by 
virtue of its special responsibility within the nation, has been con
cerned with the quality of general education available to the community 
at large. It is also, in common with all other churches, concerned 
with the education of its members, and this means concerned with 
their general education as well as their upbringing within a specific 
religious tradition.' The steep ri e in the level and extent of general 
education throughout the population has con equences for the Church 
which are slowly becoming evident. or the first time in its history 
the hurch as a whole can engage in the contemporary interpretation 
of the Gospel, and this opens up exciting prospects for the future. 
Theology has suffered greatly from being treated as the almost exclusive 
domain of the clergy- a body of knowledge, an eX"pertise which a 
layman acquires in order to become a cleric and which then becomes 
the subject matter of his teaching ministry to a passive congregation. 
This serious misconception of the nature of theology will disappear 
with the decline of the educational level of the clergy relative to that 
of their congregations (of those ordained in 1971, only 43 per cent were 
graduates). No longer can it be regarded as something which the 
clergy, with their superior learning, pass on in appropriate form to the 
laity. The opportunity has now arisen for it to become, for both clergy 
and laity, 'a living, moving, dynamic process that is never given to us 
by someone else either from the past or in the present .. . rather it is 
something that we do. We can possess theology and be theologically 
educated only by participating in the event that produces theology' 
(A. B. Come). 

It is not surprising in this age of rapid change that both clergy and 
laity who are sensitive to what is happening around them should be 
affected by a double crisis- a crisis of belief which leaves them be
wildered and unhappy about their doubts and uncertainties and a 
crisis of loyalty because the Church seems to have so little relevance to 
their own and the world's real needs. The challenge and opportunity 
to think theologically will save them from drifting away and will lead 
to a reorientation of the Church's ministry in the world. 

'If theology today is to make sense, it must be forged in a constant 
running conversation between the tradition of faith- our biblical and 
theological heritage- and the contemporary situation' (R. Shaull). 
This points to the need for the closest possible partnership in learning 
between clergy and laity. The laity are most immersed in the contem
porary situation and it is their experience and knowledge which 
provide the raw material for theological reflection. The clergy's special 
training (if continued through their lifetimes) should give them the 
ability to bring in the relevant resources from the Christian tradition-
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Bible, doctrine, church history, spirituality- though this responsibility 
must nowadays be shared with the increasing number of laity who have 
also had such special training. 

The crucial point is that theological education today takes the form 
of a process of growth into the capacity to think theologically and this 
is a communal activity involving all members of the laos. 

This new understanding of theological education is a different mani
festation of the same educational development which has led to the 
emphasis on learning in small groups and to the experiential approach 
to the Bible and Christian doctrine, seeing them as a record of past 
experience which has present day relevance and of a dialogue between 
God and man which is continued in our generation. 

The Laos in Training 
Theology, to be alive, must, as TilIich put it, move 'back and forth 
between two poles, the eternal truth of its foundation and the temporal 
situation in which the truth must be received'. The process of theolo
gical education discussed in the last section is only effective if it is 
grounded in the situation in place and time in which it is being devel
oped, but its main concern is with the more general situation, the 
cultural setting and weltanschauung of the age. Training is the opera
tion by which theological thinking is applied to the particular situation, 
the concrete problem, the practical issue. Training is a hollow activity 
if pursued without an adequate background of education; education 
becomes remote and abstract unless earthed by training. 

In training attention is focused upon some particular aspect of life 
in the world. It is problem centred and must take account of the extreme 
complexity of many of the problems with which men are faced in 
today's world and the frequent lack of morally satisfying solutions. 
The rapidly changing nature of modern society calIs for an approach 
which leaves room for originality, creativity and imaginative 
construction. 

Training is concerned with group problems as well as individual 
problems, and with relationships between groups as well as relation
ships between individuals. Much trouble arises today from the clash of 
highly organized interests, with well meaning individuals caught on 
both sides in the logic of their respective positions. 

Initiatives, planning and leadership in training should be shared 
between clergy and laity, with the clergy usually playing a minor and 
enabling role. The real problems of the secular world are only known 
by those who are immersed in it and the most effective training is 
that which is most closely related to real life situations, seeking the 
diSclosure of God's presence and activity within them . 

. The theological approach will, therefore, be inductive and situa
honal, based on the belief that God is to be found where the action is 
a~d When the questions arise. The distinctive Christian contribution 
~IIJ come from the attitudes, insights and resources which are brought 
IOto the discussion by all the participants. 

9 



Here are some of the ituations and i ue which come within the 
range of lay training : 

(1) General and global issues : . 
Moral dilemmas of science-which cannot be olved by scient~sts 
alone, or scientists and politicians, or for that matter cientlsts 

and theologians. Environmental crisi . World development. Race. 
International justice and prevention of war. ducation, com
munications and mas media. 

(2) Parenthood and family life : 
- a sphere in which North American churches are very active. 

(3) Neighbourhood/Community/Region: . 
Regional planning- urban renewal-rural problems. ommu~lty 
development. Community care and coping with crisis situatIOns 
(drugs, mental health, bereavement, prisoners, etc.) 

(4) Work: 
Individual problems e.g. honesty, fair play, relationships, decision 
making. Group problems e.g. industrial relations. Unemployment 
and redundancy. 

(5) Political and public affairs: 
The polit.ician, civil servant, local government officials. Parties and 
pressure groups. Conflict of loyalties. Identifying social goals and 
helping to formulate public and political opinion on the great 
social and moral issues of the day. 

(6) Leisure: 
Use of time. 
Ethics of sport. 
Tourism. 

(7) Church responsibilities within its institutional life: 
Church administration. 
Church renewal. 
Sunday school teaching and youth leadership. 

Structures: Education and Training 

(I) THE LOCAL CHURCH 

The local church has a crucial role as a place of theological learning 
for adults. Many are not now content just to listen to a sermon; they 
are not content to be taugbt in the old fashioned manner; they want 
to participate in a growing experience, to grapple with ideas in matters 
of faith and make their own decisions about their own beliefs. Clergy 
today need skill in enabling this to happen and in acting as resource 
persons. 

In the field of training the function of the local church is more 
restricted. It may be the right milieu in which to undertake training 
for work with children, young people and the elderly or with respect 
to family life problems. The local church may be involved (usually 
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with other bodies) in community development, community care and 
coping with crisis situations. Its areas of concern is the local residential 
community and its needs. 

(2) INTER-PAROCHIAL AND ECUMENICAL ORGANIZATIONS 

To achieve a well led and adequately varied programme there may be 
advantages in pooling the resources of the parishes in a deanery or a 
city or a group ministry and in working along ecumenical lines: a 
certain amount of specialisation may then be possible. A group of 
churches (possibly of different denominations) may employ a lay 
training officer or a social worker skilled in community development 
or community care and capable of training volunteers in these fields. 

(3) DIOCESE 

Schemes of education may be centred upon a diocesan conference 
house or planned with the advice and help of diocesan staff. Most 
dioceses have on their staff officers who specialise in training for work 
with children and for work with young people. Some have adult 
education or lay training officers whose skills vary according to the 
decisions of the diocese as to what should be done at this level. No 
one person can be proficient in all the fields of education and training 
referred to in this report, but they will need to be taken into account 
in working out a diocesan policy. 

(4) SECULAR INSTITUTIONS 

In most of the country it is possible to co-operate for both education 
and training with university extra-mural departments, polytechnics, 
colleges of education, further education colleges and the Workers 
Education Association. The Open University also has plans for the 
future which include courses on religious education. 

(5) INDUSTRIAL MISSIONS 

These operate as agencies of the Church in most of the large centres 
of industrial concentration. There are now about 90 full-time chaplains 
of all denominations in the UK and a similar number of part-time 
chaplains. The Industrial Mission Association exists as a vehicle of 
communication between industrial mission teams and chaplains and 
provides an information and digest service about current activities 
and written material on the Church's work in industry. 

Industrial missions work with men and women from both sides and 
all levels of industry in groups and conferences, helping them t~ under
stand industrial and technological society and to make a responsible 
contribution in their own situations. 

(6) LAY COLLEGES 

Evangelical academies or lay colleges bave developed in the last 25 
years, first mainly in the Protestant Churches of Europe but now in all 
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continents. They are regional conference centres with a resident staff 
(or sometimes an itinerant team without an establi hed conference 
place). They organize short-term meetings with occupational groupS 
(e.g. lawyers, journalists, trade union leader) or functional group 
(e.g. representatives of all levels of an industrial enterpri e or of 
various departments of a city administration) or life situation groupS 
(e.g. widows or foreign students) or public interest groups (e.g. world 
development, law and order). The subject taken up i usually a burn
ing issue in the daily life of the participants. The stllrting point is the 
facing of the facts of the situation. The aim is not so much to find a 
Christian answer to all the world's problems but to train the ethical 
imagination of people involved in dilemma situation to give them 
hope and confidence to struggle with the questions rai ed. In orne 
countries in recent years action training centre have been set up 
whose work is more closely related to the life of their immediate 
community. 

There is a European Association of Laity entres with over 50 full 
members. The three in Britain are lona and Dunblane in Scotland 
and Dartmouth House, Blackheath. William Temple o\1ege, Moor 
Park College and Whirlow Grange, Sheffield have belonged in the pa ~ . 
There is an 'associate membership' which brings in St. Geor~e s 
House, Windsor (soon likely to be a full member) and a 'corre po~d~ng 
membership' for people doing academy-type work without provldtng 
residential accommodation e.g. Tees-side Industrial Mission . 

There are now about 20 dioceses in England with their own con
ference houses. In only two instances so far has a policy been worked 
out for their use as laity centres and someone appointed to direct the 
programme. 

(7) COMMUNITIES 

Some of the most significant and exciting developments are taki~g 
place in the varied attempts to find appropriate forms of communtty 
living for this age of rapid change. Such centres as Lee Abbey ~nd 
Scargill are particular examples. Many smaller experiments are bemg 
set up on a much wider basis ecumenically and with less clearly defined 
commitments. 

The religious orders, Roman Catholic and Anglican, men and 
women, are rediscovering their role as communities of rebellion, and 
are finding themselves astride a boundary between church and society, 
walking a razor edge with exhilarating disregard for the dangers of 
falling down one slope or the other. 

(8) OCCUPATIONAL GROUPS 

These are groups of people engaged in the same occupation or allied 
occupations who meet to explore the relation between their faith and 
important issues of their work. Evidence is available of people with 
responsible jobs in shops and stores meeting to consider, in the light of 
Christian principles, the personal, political and moral problems which 
confront them; social workers meeting to evaluate the basic assump
tions underlying their professional practjce or to look at the problem 
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of evil in social work; teachers, social workers and clergymen con
sidering together how in their different professions they should go 
about helping people in need. 

(9) PUBLIC INTEREST AND SOCIAL RESPONSIBILITY GROUPS 

Examples have come to light of mixed groups of people drawn to
gether by the Church from the relevant professions and from a cross 
section of the general public to consider such subjects as law and 
order, town planning and the mass media, usually with a local 
reference. Groups have in some places been formed on an ecumenical 
basis to train for local action on issues such as world development or 
housing or education or racial justice or for meeting local needs (e.g. 
play groups, help for the aged). Other groups seek to work directly 
with deprived or exploited sections of the community, helping them to 
develop their own organization and leadership. Most often nowadays 
church members join with others in secularly organized groups for 
these purposes, but there may be training and other facilities which the 
church can offer. 

• 

(10) LEADERSHIP TRAINING INSTITUTIONS 

These are residential courses of 4 or 5 days and their purpose is to 
examine problems of human relationships, of authority and leadership, 
of communication and change with which all members of society are 
confronted, whatever their role. The initiative and oversight have 
been taken by the central staff of the Board of Education. Regional 
and diocesan developments are now taking place and groups of many 
kinds are engaged in applying the insights to their own situations. 

Issues before the Church 

(1) GENERAL ADULT EDUCATION 

The Church is not institutionally involved and has no stake in the 
education of adults comparable to that in the education of children. 
Interest and money are mainly concentrated upon church primary and 
secondary schools and colleges of education. There has been the 
development of chaplaincies to institutions of higher education and 
a close partnership exists between the Church's youth officers and the 
national and local youth service. But the increasingly important sphere 
of adult education has been almost completely ignored. At a time 
When big advances are being made, there is little evidence of contact 
between diocesan education staff and the L.E.A. personnel respon
sible for policy and development in this sphere; and with one or two 
exceptions there has been no attempt to relate to the residential adult 
colleges. 'It is in this general field', states the Report of the Carlisle 
Commission (1971) 'that the Church's relationships with the education 
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service are at their weakest and that attitudes so often appear unformed 
or ambiguous.' 

If financial stringency dictates that it is now too late for the Church 
to acquire an institutional presence within the adult education sy tern, 
its influence can still operate in other and equally effective ways. There 
are many opportunities which can be taken up at all levels for close 
co-operation with secular adult education institution. Moreover, a 
large number of churchmen, clergy and laity, are active inside these 
institutions as teachers or administrators and they can be supported 
in the task of bringing Christian insights to bear upon their work. 

(2) ADULT CHRISTIAN EDUCATION 

The Church is faced today with a situation in which the great majority 
of its members do not have sufficient understanding of their faith and 
its relation to life for it to have any considerable effect upon their 
decisions and choices or indeed to ensure its survival in the midst of 
contemporary criticism and doubt. But the education explosion is 
producing a laity capable of sharing with the clergy and of making 
their own unique and necessary contribution in the realm of theological 
thinking, of 'faith seeking understanding'. We can now move towards 
the creation of a 'theology impelled by the needs of the laos' which 
will be rooted in the Gospel and intelligible in terms of contemporary 
human experience. 

Will the Church respond to this opportunity? To do so requires a 
fundamental change of attitude in the ordained ministry, which will 
only arise when authoritarian concepts and practices have disappeared 
from ministerial training. It requires, too, an emphasis on continuing 
theological education which includes both clergy and laity. The old 
status barrier between clergy and laity must go as they discover each 
other as persons when they share the same educational experiences. 

ReSources are available to make a realistic response along these lines 
possible. For instance: . 

(i) The work of leadership training institutes, with their valuable 
insights into the processes of group learning, needs to be extended 
and their contribution to theological education more clearly 
discerned. 

(ii) The diocesan education teams now being formed need to co
operate with the increasing number of diocesan officers responsible 
for post ordination and in-service training of the clergy and to make 
more strategic use as properly equipped education centres of the 
conference houses now established in 20 dioceses. 

(iii! Each year a large number of young lay men and women leave 
uDiversities and colleges where they have been active in Christian 
groups and have gained experience in working out their faith in 
relatIOn to life. Ways need to be found to make their contribution 
more readily available to the Church at large. 

(iv) In many places help can be obtal.t\eo. hOffiUl\\Versit'y extra
~\lta\ de~attment'" and other secular institutions: and it would 

e of benefit to both if closer relationships could be established 
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The purpose of this syllabus 

This syllabus is intended for experiment a l use in 
Church of Engla nd Aided Sc h ools in the Diocese of Guildford, 
not merely as a n a ppendage to the Surrey Syllabus of 
Religious Educ a tion, but as an a lterna tive to it. 

Th e question may well be asked, "Why h a ve a new 
Diocesan syllabus when there exists a perfectly good Agreed 
syllabus? Does not the production of this alternative 
syllabus imply criticism of the Agreed syllabus which has 
itself been revised ? " 

For a n answer, we should look at the major difference 
b etween C. of E . Schools and County Schools , namely the fact 
tha t the Church can playa much larger , and a much more 
positive, role in the life of the former, than it c a n in the 
latter . This means that a whole new educative factor can be 
brought into play in a Church school, and it is in order to 
t a ke full adva ntage of this tha t this syllabus is being 
devised . 

Theologia ns have been saying for some years now that the 
Christian f a ith is co~unic ated through symbolism r a ther than 
by a rgument. The main function of 'theologic al' words is to 
act a s symbols to evoke responses, rather than to convey 
f a ctual information or to convince by inexorable logic. This 
symbolic use of words can obviously be reinforced by the use 
of other symbols, visual, a ural, and 'dramatic' (or 
' kinaesthetic' for those who prefer technical ter ms) . The 
life of the Church is the obvious setting where such 
' symbolic' communication can most effectually occur . 

By taking this particular approach as the basis for 
building the syllabus, we are a lso able to put into effect 
t h e insights gained from recent psychological research into 
the processes of religious education . We shall be able to 
make our ma terial even more immedia tely relevant to the 
situa tion of the children we teach , even more fitted to their 
needs and suited to their abilities, than a Bible-centred 
syllabus can hope to do . (To say this is , of course, not to 
suggest that the Bible plays an unimportant role in this 
syllabus, or t hat we are seeking to impart a ny tea ching which 
is not fully rooted and grounded in the Bible . These 
rema rks refer to our methods and a pproach, not to the b asic 

1 



cont ent of the syllabus as a whole . ) The thinking a nd 
a ssumptions lying behind the syl l abus wil l be seen 
more fully when the introductory art icle on ' Th e 
Development of Children' has been re a d . 

The development of children 

So much ha s been written over the last few ye ars about 
t h e developing needs a nd abilities of children that it is 
d ifficult to know how to reduce it all to a di~estib l e form . 
In the end one pr ob ab ly h a s to choose t he scheme o f one 
p8rticular writer as a fr amework, and group t h e c ontributions 
o f other writers a r ound this cent ra l skeleton . The scheme 
c h osen for this surv ey is the one worked out by the American 
psychologist Robert Hav ighurst, and set f orth in his book 
Human Development a nd Education, published by Longma ns , 
Green & Co. in 1953. He sees children f ac ed a t different 
stages of t heir gr owth with different ' tasks ', t h e success fu l 
performance of which fits them for the next stage i n their 
development . Th is overall development he divides into three 
b r oad stages: 1 - 5 years old , 6 - 11, a nd 12 - 18 , and it 
is these divisions we will follow below . 

fl. . EARLY CHILDHOOD 
Th e main 'developmental tasks ' f a cing the child who is 

j ust entering Infan t School a re three : 

1 . Forming simple concepts of social and physical reality . 

2. Learning to rela te oneself e motionally to other people . 

3. Learning to distinguish r ight from wrong. 

: pa rt from n oting these three tasks we can ( for the pur pos es 
of this brief survey ) pass over this pre - schoo l stage . 

B . MIDDLE CHILDHOOD 
Havighurst lists nine developmental tasks for the 

6 - 11 year olds : 

1 . Learning physical skills necessary for ord inar y games . 

2 . Building wholesome attitudes towards oneself as a 
growing organism . 
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3. Learning to get along with age-mates. 

4. Learn ing an a ppropria te ma sculine or feminine social 
role. 

5. Developing fundament a l skills in reading, writ ing 
a nd calculating. 

6. Developing concepts necessary for everyday living . 

7. Developing conscience, morality and a sc a le of values. 

8. Achieving pers on a l independence. 

9. Developing at t itudes toward social groups and 
instit utions. 

C. ADOLESCENCE 

For the 12 - 18 year olds he lists ten such t a sks: 

1 . Achieving new and more mature rela tions with 
a ge-ma tes of both sexes. 

2 . Achieving a masculine or feminine social role . 

3. Accepting one's physique and using the body effectively . 

4. Achieving emotional independence of parents and other 
adul t s . 

5. Achieving assurance of economic independence . 

6. Selecting and preparing for an occupation . 

7. Preparing for marriage and family life . 

8. Developing intell ectual skills and concepts necessary 
for civic competence . 

9. Des i r i ng and achieving soc i a lly responsible behaviour . 

10 . Acquiring a set of values and an ethical system as a 
guide to b ehav i our. 

(N . B. The ma j ority of the adolescent tasks a re seen in 
t erms o f ' a ch ieving', t hough this is not to deny tha t 
further development tasks face the adult . ) 
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For the purpose of this syllabus two major questions 
must be asked about this scheme: Can it be broke n down into 
smaller age-groups (year by year, per haps ) ? And what 
consequences fol l ow from such an analysis not just for 
education in general , but f or 'religious education ' in 
particular ? 

I n trying to answer the sec ond question , the point must 
first be ' made that it i s wrong to try and distinguish too 
strongly between 'education in general ' and 'religious 
education' . The l att er is not just one subject among many , 
but also supplies a quality of approach to all subjects 
taught . This quality can be defined in many ways : but all 
such definitions would certainly make referenc e to the 
Christian educator's desire to see children develop t o full 
stature physically, mentally, morally and spiritually . So 
a Christian tea cher will do al l possible to he lp children , 
by whatever appropriate means, to fulfil their developmental 
tasks . This obviousl~ will affect the teaching of all 
subjects : none of them will be looked upon merely as systems 
of information to be imparted, but each wil l be seen aa 
making its special contribution towards the f ulfi lment of 
various developmental tasks . For each 'subject' one must 
discover the special contribution it can make to the over -all 
t ask. What then is the sp~cial contribution of ' R. E.', 
' Scripture' (or whatever 'religious education' qua subject 
may be called) , and which of the developmental t asks does 
it most affect ? 

To take them in turn:-

Physical skills B 1 
R. E. does not deliberately contribute here , but it 
does have something to say when this task is seen in 
the terms of B2 and C3 , i.e. when physical ability and 
physical growth is evaluated . 

Getting on with age-mates B3 (c f. C1 - Mature relationships ) 
Personal relationships are at the very heart of t he 
concerns of the Christian faith . 

Social roles B 4 (cf . C 2 ) 
Again, R.E. will be concerned wit h the evaluation of 
male and female roles rat her than with the process 
of achieving them . ' 
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3 Rs. B 5 (cf. C 8 - Intellectual skills) 
Again, R.E . will provide comment on the need for, and 
use of, these skills. 

Concepts for living B 6 (cf. C 8) 
On the development of 'religious' concepts see below . 

Developing morality B 7 (cf . C 9/10 - Responsible 
behaviour and values ) 
Obviously R.E. contributes greatly here, but one must 
not ignore the contributions of all the other subjects: 
R. E . has no monopoly in this field. 

Personal Independence a nd attitudes to social groups . 
B 8/9 ( cf . C 4/9 ) 
The ba l ance between personal freedom and social 
responsibility is one which needs intellectua~ examination 
(at the appropriate age) as well as the opportunity for 
'practice' . In this respect this task can be grouped 
with C 10 (values and ethics). 

C 5/6 The Christian doctrine of man demands 
tha t the selection of an occupation should be considered 
in terms of 'vocation' not merely as economic necessity . 

C 7 Again, this will involve many issues central to 
Christian teaching. 

Clearly then R. E . is concerned , in varying measur e, with 
all these tasks, particularly where evaluation is involved . 
This is a far more fundamental pu~pose of R.E . than the 
imparting of what is called 'religious knowledge~ Lying within, 
or following from, each developmental t ask is an evaluative 
task . Can children in fact cope with these evaluating tasks at 
t he same time as the relat ed development al task? It is 
difficult to answer this question with any cert a inty, but one 
or two conclusions have emerged from recent research. 

In Religious Thipkin from Childhood to Adolescence 
(published by Routledge & Kegan Paul in 19 Dr. Ronald 
Goldma n reviews this research, and draws the following 
conclusions: 

Ther e are three stages distinguishable in the development 
of thinking, whether 'religious thinking ' or any other 
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type of thinking. Before the age (ment al age ) 
of 7/8 children think ' intuitively '; they cannot 
reason ( even though they will 'give re asons ' quite 
ha ppily ) ; no real evaluation can therefore take 
place at this stage . 

From 7/8 to 13/14 ( or possibly earlier, depending on the 
method of teaching employed ) children think ' conc retely ', 
reasoning logically, but able to do so far more easily 
wit h entirely fac tual matter, and find it difficult when 
asked to deal with abstractions . Facility to handle 
abstractions logically only begins to develop a r ound the 
age (mental age ) of 13. 

Goldman deals at some length with the dangers of ,trying 
to a nticipate these 'thresholds' of abili ty by using mat erial 
or terminology which depends on mature pr oc esses of thought 
for its proper underst anding . Although there is no space 
here to reproduce his arguments, they have been borne very 
much in mind in the compilation of this syllabus . 

By setting Goldman's divisions alongside Havighurst's 
one is able to break the larger groupings down into smaller 
stages, though we must not . forget that Havighurst is dealing 
with chronological age while Goldman is talking of mental 
age. It is because of this, coupled with the realisation 
that many other factors inevitably blur attempts at fine 
classification, that little attempt will be made in this 
survey to distinguish, say, 7 year olds from 8 year olds 
within the sub-groupings adopted. ~e can , however, make the 
following general characterisations with some confidence , 
a nd also suggest what are the implications for religious 
tea ching at the various stages. 

t. . FIRST YEAR INFANTS (5 - 6 YEARS) 

Task P. "I Forming simple concepts of social and physical 
real ity Page 2 refers 

• Although the infant is beginning to be able to 
distinguish between fant asy and re ality in the stories 
he hears or makes up himself , his underst a nding of the 
'rea l' world is still shot through with fant asy . He 
probably believes that everything that moves is 
somehow alive' he m 11 b l' th t " , ay we e ~eve a everyth ~ng ~n 
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the world (and the world itself) is man-made; he has 
not yet grasped the idea of regular cause and effect 
and so the world appears to be full of magical 
ha ppenings; he finds it difficult if not impossible, to 
think of a time when he was not alive (except perhaps 
in the realm of the fairy story), or when he will be 
dead. The teacher must therefore avoid reinforcing any 
of his false impressions of the world, at the same time 
not expecting more understanding of reality tha n the 
child is capable of achieving . 

Task A 2 Learning to relate oneself emotionally to other 
people . 

• A normal infant's attachments ( other than to his family ) 
are not very lasting, though wildly enthusiastic while 
they do last; similarly his hatreds ar e violent and 
fleeting. However, he may be acquiring a general trend 
towards hating or loving ; and this the teacher must be 
on the watch for. The teacher's task here is to 
encourage positive attitudes of love and trust, 
particularly with regard to the child 's home, his school 
community, and his Church community. One factor in this 
will be the faith the child has in his own potentialities ; 
if he is unsure of himself, he will be unsure of other 
people. 

Task A 3 Learning to distinguish right from wrong • 
• Goodness , to an infant, is identified with being 

obedient , no more and no less. He therefore judges 
goodness by results, rather than by motives. He 
usually prefers to examine goodness and badness 
(especially badness) in others, rather than in himself. 
Here the teacher must again try to broaden the child 's 
underst andirtg of the nature of right and wrong, 
without demanding more insight than is possible at 
th i s age. 

To build a syllabus of religious teaching for the first 
year infants is virtually impossible , and in any case 
unnecessary . The child ca nnot yet grasp 'religious truths', 
his religious learning is part of his genera l development 
a t this stage . This is not to say, however, that no 
'religious learning'takes place in this first year at 
school. Far from it . As J. J . Smith has said: "The 
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type of response that the developing child makes to his 
social environment is largely responsible f or the set which 
his personality t akes towards religion" . Also the 

.. discovery and experiencing of things described by a ults as 
be autiful (as opposed t o other things which a re ugly ) ; the 
recognition that some things are t r ue a nd othe r things are 
false ; the gradual ac qu i s ition of a sense of order a nd 
regularity in life - all these are necessary prerequisit es 
of the l a ter evalua tions that religiOUS thinking will 
involve . Such things will come in var ious ways , in the 
va rious activities which make up the school day . The only 
s pecifically 'religious ' activities will be worship , 

.. expression work centred on the Church building and Church 
festivals, and the occas ional inclusion in ' story- time ' of 
some stor ies from the Bibl e and from Chur ch traditions . 
(Suggestions for expression work and suitable stories will 
be found in the main syllabus . ) 

B. MIDDLE CHILDHOOD 

SECOND YEAR INFANTS ; FIRST AND SECOND YEAR JUNIORS (6 - 8/ 9 YEARS ) 

(Note : the upper age-limit here is deliberately l eft vague 
and flexib le , as it really rela tes to a mental age of 8. 
It may be found that brighter second year juniors 
a pproximate more to the characteris t ics of third or fourth 
year juniors . ) 

Task B 1 Learning physical skills etc . Page 2 refer s 
• Children of this age are greatly interested in making 

things (in the plastic and graphic ar ts ) , and this 
should affect the methods used i n R.E. as in any other 
subject. 

Task B 2 , B 3 , B 4 , B 8 , B 9 
The characteristics of early middle childhood mainly 
related to these ta~ks are as fo ll ows :-

• They are growing increasingly ind ependent of parental 
authority, and coming increasingly under the influence 
of their peer-groups. 

• With independence comes a certain brashness in whic h 
the child is a pt to use other people as obj ~ct s , r a ther 
than try to relate to them as persons . Never theless 
they are interested in stories about people , especially 
about other children , and there is an increasing 
tendency to imitate one's individual heroes . 

• Boys prefer to express their interests and ideas i n 
action, a nd are interested in other people 's actions 
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a nd adve ntures. Girls, however, are more inclined to 
ve r b a lise, and more interested in personal 
c haracteristics and relationships. 

Th e needs of children of this age in this area of their 
development are therefore:-

.. To have a sense of security of belonging somewhere , 
of knowing that they are loved . and protected, even as they 
a ssert their independence; to find a sense of solidarity 
and of mutua l 'compens a tion through identification' 
within the groups to which they belong • 

.. To have gr adually increasing opportunities to 'play out', 
or to discuss, problems with their contemporaries , away 
from dire c t adult pressures • 

.. To h ear stories about people with whom they can identify 
themselves in order that they may feel what it is like 
to be ' a nother person' (and so enable their sense of 
sympa thy to develop ) , and a lso so that they may have 
her oes to imitate whose behaviour is . worth imitating. 

Task B 6 and B 7 
One set of characteristics of the six year old which are 
relevant here i s as follows: -

• He will ch eat or lie quite readily in order to win a 
game or to a void blame . He t a lks and acts aggressively 
towa rds his 'enemies '. His own good behaviour is 
a lmost entirely governed by fear of disobeying (i .e. 
fe a r of hurting his parents/teachers, or of being 
hurt by them ) . 

In contrast, the characteristics of the 8/9 yea r old show 
t h e following changes:-

• He is now able to feel guilt, to accept blame , and to 
a pologise . He c a n apportion blame amongst others 
quit e r ationa lly . He is less aggressive about his 
enemies . Good and bad a re now seen in terms of right 
a nd wrong, not merely of parent a l wishes; however, his 
mora l code is s t ill full of unalterable blacks and 
whites, and there is a strong (and unrea listic) dema nd 
for 'fairness' . 

Therefore the needs of children through this period , 
relevant to their moral task , a re:-

.. To st a rt coming to terms with their moral weakness es 
a nd to be a ssured of the possibility of forgiveness . 
(In most cases this will be met in the ordinary 
course of family life . ) 
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.. To have their life regulated on the basis of 
establishing custom and order , which is seen to 
reflect the 'r ight way ' of doing things . 

Another set of characteristics of the six year old is 
also re levant , namely: 

• His interest in ' heaven' (b oth ' what ' s in the sky', 
and ' what 's after death '); his ac c eptance of God a s 
c reator; his expectation that his prayers will be 
answered; his increasing distinction between reality 
and fant asy, and the corresponding diminution of int erest 
in t he latter; his general acceptance of the Bible as an 
authorit ative book , despite an increasing tendency to 
quest ion the truth of individual stories; his occasional 
fear of the dark, of loneliness, of the ' supernatural '. 

With t his can be compared 8/9 year old characteristics 
a s follows:-

• His acceptance of the fact that he himself will die , 
t hough not until some far dist ant time; his resultant 
loss of int erest in death ; his fina l separation of 
r ealit y a nd fan tasy , and almost complete lack of 
interest in anything smacking of ' fairy stories ' ; his 
t remendous interest i n collecting and listing th i ngs 
( in establishing categQries ) ; his tendency to feel that 
'seeing is bel ieving '; his consequent loss of interest 
in the unseen, uncategorisable God , despite his new 
t endency to pray spontaneously if in great need or 
danger ( ' prayer' a nd ' wishing' being largely identified ) ; 
his belief in l uck and superstitious rituals , despite 
his shift of interest from 'fairy tale' magic to tricks 
and 'party magic '. 

Th e basic needs of children through this period, relevant 
to their interpretative task , can be summed up in 
Havighurst's words:-

• To separ at e objective reality from fantasy . 
• To explore reality a nd to discover a pred ictable 

orderliness within it . 

Before looking at these needs in a ny more detail , we mus t 
lOok at the children's mental abilities: 

• Th e 6 year olds have reached a mental threshold where 
they are now capable of comprehending the earth 
positioned in space; of understanding the time-cycle 
of t he seasons (though they will still have no sense 
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of time on any larger scale ) ; and of sensing the 
mystery of birth, old age and death • 

• The 8/9 year olds have added to these abilities a much 
firmer gr asp of the different uses of language . They 
are being prised loose from the iron grasp of 
literalism, and can begin to accept the symbolic use 
of langua ge and myth, differentiating for example 
between the uses of the word ' heaven '. They are 
beginning to see the cause and effect principle, and 
no longer think of 'cause' purely in terms of a 
person manipulating things . Their sense of time has 
inc reased to think ' biographically' about people . 
Their ideas about God are still at bottom 
anthropomorphic, but they see him as possessing 
a t t ributes such as wisdom and goodness . 

He can now add further to our list of the child's needs • 
.. To be able to make full use of his abilities as they 

develop . This means tha t nothing in our religious 
teaching should in any way prevent the child f r om 
pressing forward to a new and appropriat e level of 
understanding the world around him . The 6 year old 
will be exploring the world of reality physically, but 
the 8/9 year old will be exploring it mentally as well . 
As he explores the concrete facts of the world , any 
attempt at helping him to interpret and evaluate must 
not confuse his newly won re alism. He will seek to 
underst and the processes, the properties , and the 
origins of the physical world, and he will also want 
to learn how to test the validity of the explanations 
he is given . Again, he must not be confused about 
scientific truth by a ny attempt to dress up religious 
t ruth in l angua ge masquerading as scientific . He can 
begin t o distinguish between the literal and symbolic 
use of words, and should be encouraged to do so 
wherever appropriate • 

.. To be helped to find God in the na tural order and 
pa tterns of life; to understand life as basically 
'friendly' in all its aspects ; to connect God with 
truth , beauty a nd goodness • 

.. To be presented with ~ great variety of images 
rela ting to God . (Some images are more meaningful to 
c er t a in children than to others; as many 'paths of 
appr ehension ' as possible should be provided . ) 

.. To come gradually to value the Bible as a rea l source 
of help in moral decision and in 't heological ' 
underst anding of the world. 
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THIRD AND FOURTH YEAR JUNIORS (9 - 11 YEARS) 

This is a per iod of consolidation . The somewhat ten ative 
features of the 8/9 year old scene become definite and 
universal, and very few new fe atures develop . The following 
review of char acteristics will therefore re peat or refer 
back to much of what has been s aid about the 8/9 year olds . 

Task B 1 Page 2 refers 
• Int erest in the plast ic and graphic ar ts is beginning 

to wane amongst certain memb ers of this group , as 
games become a s phere for the exercise of much mo r e 
subtle skills than could be achieved pr eviously . 

Tasks B 2, B 3, B 4 , B 8 , B 9 
• Group standards ar e increasingly dominant , apart from 

a few exceptional cases. 
• Heroes are now not necessarily ' good' peo ple, but 

people who exercise power, physic al or otherwise . 
Some interest is now shown in communities as well 
as in individuals. 

• Boy - girl differences per sist as before . 

Tasks B 7 and B 6 
Moral characteristics: much as in the 8/9 year old , 
though with the fo llowing refinements - r i ght and 

• wrong are mainly thought of i n terms of obedienc e to 
a moral code, but a few will equat e 'wrong ' with 
'selfishness'; ( parent al) authori t y still has some 
effect on behaviour, but only because the child either 
i s a fraid of punishment, or does not want to upset the 
parent/teacher; in many cases experience has taught 
the child that he ca n be sure of being eventually 
f orgi ven, and this can produce a cer tain mor al 
res ponsibility . 

Int ellectual Character istics and abilities ( Again , 
much as in the 8/9 ye ar old , though showing a number 
of signs of fur ther development. ) There is still not 
mUch interest in death , though there is a heightened 
awareness of t he frailty of life , shown in a conc ern 
about illness a nd accidents . The separ a tion between 

• fantasy and reality now reveals itself in a tension 
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between 'natural' and 'supernatural', often resolved 
by keeping the two in quite separated compar tments . 
The world is understood in terms of 'natural events' 
and 'natural causes', though God can be seen as supreme 
over nature, working 'through' events. On the other 
hand the Bible may be dismissed as untrue because of 
the miracle-stories it contains. Interest in God 

• sometimes manifests itself in a deep sense of awe, 
but it can equally well (in different individuals, or 
in the same individual at different times) dissolve 
into complete apathy. In some cases, usually where 
symbolical language has been forced into a false 
literalism, there is outright rejection of all belief 
in God or talk about him. Interest in Jesus is 
tempered by puzzlement or scepticism about 
Christological claims and interpretation . Interest is 
growing in the poetic and historical sections of the 

• Bible . (A general historical sense of time is just 
beginning to emerge, though it is by no means 
established as yet. ) Belief in luck and superstitious 
rituals is beginning to decline, though fear of the 
supernatural can still persist. Other dominant 
fears at this time are to do with success and failure, 
and with self-consciousness. 

Some of the religious needs of late middle childhood can 
therefore be listed as:-

• Continuous need for security 

• Increasing opportunities to work out problems with 
contemporaries with a little more emphasis on 
discussion, especially for the girls . 

• To hear stories of 'heroes' who are good as well as 
powerful. 

• To be helped to realise the cost of forgiveness; 
that 'fairness' often involves punishment, but that 
there is a tension between fairness and for giveness . 

• Continuing need of custom and order (the 'right way ' 
of doing things ) though on a more flexible basis, 
encouraging any signs of independent, objective, 
constructive criticism on the part of the children . 
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• To appreciate that 'reality' includes experiences 
(of beauty, awe etc. ) which are not wholly describ abl e 
in terms of concrete f act, but a re non e the less real . 
(The experiences themselves are impor tant her e ; it is 
still too early to attempt to t a lk muc h about them . ) 

• To explore reality continually and d i s cov er or derliness 
within it. 

• To make full use of abilities. This will now includ e 
the initial use of specialist skil l s ( e. g . one child 
swims for the school, another is a member of the school 
violin group ) , and some rudiment ary eva luation of 
different skills will be undertaken. 

• To be helped to find God in the natural or der. The 
identification of 'God acting' with the abnor mal 
should be avoided wherever possible at this s t age . 

• To be presented with a great varie t y of images relative 
to God. Some elementary 'comparative s t ud y ' of symbols 
can be undertaken towards the end of t his stage . 

• To come to distinguish certain elements i n the make - up 
of the Bible - some being factual, ot hers being 
parabolic. 

• To come to see oneself as a contingent bei ng, 
ult imately dependent on God , and exist i ng f or God . 
(This is basic, but its fulfilment shoul d not be 
undertaken overtly, through preaching et c . Rather 

it will come through example, through implicat ion, 
through atmosphere, through encoura ge ment i n wo r ship , 
a nd so on . The religious teaching in the classr oom 
at this stage should consist predominantly of 
objective factual information . ) 

(Note: Some of the age levels suggested above a r e a lit t le 
earlier than Goldman would claim as validated . However, 
he does admit that the age-boundaries sugges t ed by his 
research might well be reduced by appropr iat e teaching 
me t hods and material . ) 
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On compiling a scheme of work 

This syl l abus is exactly what it is described as, 
a syllabus, no more and no less. The material in it must 
be adapted to the needs and situation of each separate 
school community. In other words, a scheme of work for 
each school needs to be dr awn up . 

Th e first point about a scheme of work for Infants 
a nd Lower Juniors is tha t it should not be thought of in 
terms of so many periods on the timetable. Rather should 
it be thought of as ground to be covered in the course of 
the pupils' activities. Some 'religious needs' may best 
be met by what to all intents and purposes is an ' English 
period'. Much (perhaps even most) 'religious material' 
can be worked at mainly through art and craft or in drama 
work. 

For Upper Juniors this 'oblique' approach should not 
be abandoned, but needs to be supplemented by more 
systematic study. Howev er, such study may well be better 
undertaken in concentrated sequences of irregular 
occurrence, rather than spread out thinly over daily 
sessions of twenty i nevitable minutes each. Once again, 
the needs and situation of each different school will 
govern how this should best be organised . 

Two basic questions have to be asked in drawing up 
schemes of work -

a) \Vba t principle will govern the selection of 
areas of material for the different classes ? 

b ) What principle will govern the sequence of 
presentation of this material once it has been 
selected ? 

The a nswers to these questions, as recommended in 
this syllabus, are 

a ) the 'religious needs' and abilities of children 
at their differing stages, and 

b ) the course of the Church's Year. 
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The work necessary for the select ion of material 
has been attempted in the compilation of the syllabus 
itself; to follow the Church Year seems to give a 
f i rm yet flexible framewor k , which will prevent 
mat erial being presented quite haphazardly , and yet 
will allow each individual school to prepare its own 
individual scheme. 

N.B. ' each school ', not 'each class '. It is felt 
to be most important that schemes should be 
drawn up which give a broad, but clear, unity 
to the six Primary years in each school or 
group of schools . Material may well have to be 
be repeat ed from one ye ar to the next, but 
as long as there is not an exact repetition 
of approach as well , such recurrence of 
materials need not produc e boredom in the 
pupils. 

When preparing to draw up each section of a Bcheme 
of work , note: 

o the needs and characteristics of the a ge -group (s) 

o the practical limitations of the school
buildings, equipment, personnel, class - size, 
situation etc. 

o timetabling possibil ities, and co-ordination 
with other 'subjects ' (integrat ion into the 
over all scheme of work of the classes involved 

o possibilities of integration with the 
ac tivities of the parish (or wider-Churc h
area ) 

O the content of previous (and subsequent) 
sections of the scheme of work. 

Attempt to cover some material from each of the main 
divisions of the syllabus , but do not at t empt 
to cover too much . 

" A little well learnt is bet t er than a lot 
soon forgotten. " 
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THE INFANT SYLLABUS 

Where the Infant classes are organised as a separate school 
it would probably be better to work from the basis of 
this syllabus throughout the two years. Where the 
classes are more closely integrated with the Juni or 
range, then the school has the choice of starting on 
the 6 - 8/9 syllabus with the second year infants, or 
postponing its use until the 7 year old classes. 

As explained on page 8, a 'syllabus' suit ab l e for Infants 
can consist only in suggestions for stories and 
expression work, backed up by the experience of 
worship. A regular separate 'Scripture period' will 
probably produce more harmful results than good, giving 
rise to later misunderstandings, and even antagonism. 

What has constantly to be borne in mind in selecting stories 
and centres of expression work are the capabilities and 
limitations of the 5 - 6 year old. Some of these have 
been commented on in discussing their characteristics, 
but there is the further point to remember, that 
children do not come to an Infant School untouched by 
the world in which they have been brought up. They 
come having already picked up certain religious 
vocabulary and ideas from their families and/or the 
general social culture of their neighbourhood, and also 
(in the vast majority of cases) from the even larger 
world of television. This elementary religious 
vocabulary, coupled with snippets of popular Christian 
belief, is already grafted on to what might be called 
the 'natural religion' of childhood. This 'natural 
religion' consists of the spontaneous emergence of 
various anthropomorphic beliefs about the origins of the 
different objects (animate and inanimate) which make the 
child's known world, coupled with a certain sense of 
relationship with the processes of nature, which the 
child feels he can to some degree control by means of 
almost magical rites and ceremonies. 

The task confronting the teacher of Infant classes is not 
one of 'instilling' Christianity into an empty and 
receptive vessel, but one of transforming and modifying 
( and possibly at times eradicating ) the vague, but 
firmly held beliefs which are the offspring of this 
'natural religion' and the popular Christianity of his 
environment. 
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AN OUTLINE OF THE WORK FOR INFANTS 

A. COMING TO KN01tJ GOD 

1 . Coming t o know God 

through explor ing 
the natural world 

through explor ing 
a es thetic exper i ence 
a nd exerc is e of 
value judgment 

through st or i es 
( fa ctua l & f ict i ona l ) 

2 . Coming to know God through 
me et ing other people: 

Get t ing to know the 
people in the Church 

SUGGESTED 
BALANCE 

75 c 

10 0; 
(delibera t ely 

a rranged ) 

- - - - - - - - - - - - -
3. Learning about J esus 

through the Chur ch Yea r 15 ;' 
(Christmas; Easter ) 

through classroom situations 
- - - - - - - - - - - - -

B. RESPONDING TO GOD 

FOLLOWING JESUS 

4. Through worship (including 
visits to Chur ch for 
worshi,E ) 

Oc casional 
plus 

spontaneous 
worship 

- - - - - - - - - - -
5. Through concern for others 

caring 

18 

Cons tant 
reference using 

animals & 'e ffo r ts ' 
as well as people 



A 1 COMING TO KNOW GOD 

Through exploring the natural world 

Our homes - security, comfort , companionship, coping with 
trouble, learning to live togeth er , God provides for us . 

Our gardens - from flowers, vegetables, grass, ponds, 
paddling pools etc. to the principles they reveal e.g . 
bees and pollination , propagating seeds, the seasons, 
water finds its own level et~. An ordered universe. 

Our country - from holidays , friends in other towns , 
postcards etc ., how big the country is, how varied, 
where do roads go, farms are contrast ed with towns . 
All these are sources of wonder and delight. 

Our world - others live in it , every newspaper, T. V. 
programme etc. reminds us of this , stories and pictures 
showing other people and their way of life . God's 
care is universal . 

Our universe - the stars, spac e - it is all so big and 
unknown. But all in God's plan . He has made night as 
well as day . 

Through stories 
Talking to a five year old about God has many pitfalls, 

but to postpone the attempt is as dangerous as to make the 
attempt. He will meet the word many times outsid e the 
classroom, and will fill it with his own content unless 
some clear guidance can be given by teacher or parent. The 
techniques used to give this guidance should be 

story telling (the three in 
drama and fact shade into 
worship one another) 

' stories about God ' tend to be strongly anthropomorphic 
(cf . David Kossof's re-telling of various Old Testament 
stories ) but this need cause no alarm. Infantile 
anthr opomorphism cannot be avoided ; the t eacher ' s task is 
not to ignore it, but to refine it . The worrying feature 
a bout so many children 's ideas of God is not simply the fact 
that they think of him as a man , but that they have 
identified him with the wrong sort of man. This is where so 
many of the Old Test ament stories can lead one into trouble, 
but the da nger can often be avoided by a careful re-telling, 
stressing the ' Christlike ' characteris tics of God in his 
dealing with men . 
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b~o~ies ~nicn are open to s uch re-t ellin , and which 
aleo impinge on the developmental needs of infants , includ e:-

Genesis chapter 1, vv 1 -
secure 

chapter 4, vv 2 -

21 (the child must be mad to feel 
within a 'good' plann ed cr ea ion) 

12 (human life is pre cious 0 God ) 

chapters 7 & 8 (God is concerned for th e continuanc e 
of life, & also acts to improve th quality of li fe ) 

chapter 37, vv 3 - 4, 11 - 34: chapt er 41 , v 45 to 
chapter 42, v 8: chapt er 45, vv 1 - 15 

Exodus chapter 1, vv 7 - 14, 22 : chapt er 2 , vv 1 - 10 : 
chapter 3, vv 5 - 12a 

chapter 24, vv 12 - 18 : chapt er 32 vv 1 - 6 , 15 - 20 : 
chapt er 34, vv 1 - 4: chapt er 33 , vv 18 - 23 

Ruth cha pters 1 & 2 

I Samuel, chapter 16, vv 1 - 13: chapter 17 , vv 1 - 51 
(the fight with Goliath can be treat ed and explored 
as an allegory once the story has bee n told ) 

I Kings chapter 21, vv 1 - 20 & chapter 19 , vv 2 - 14a, 18 

I saiah chapter 6, vv 1 - 8 

Daniel chapter 3, vv 1 - 28 & chapter 6 , vv 1 - 23 ( the moral 
should be generalised into God's suppor t of his 
faithful childr en , rather than a ny suggest ion 
that he mir aculously makes life easy for th em ) 

LUke chapt er 2 , vv 6 - 20 : & chapt er 19, vv 2 - 6 & 8 

Acts chapter 16, vv 10 - 15: chapt er 27 

It must not be forgotten that infants are quite likely 
to pick on one det ail of a story, and make it , for them , the 
central theme. For this reason great care must be taken 
with the details in one 's preparation f or telling a story . 
There can be no such thing as an 'unimportant det ail ' . 

Dramatic work connected with these s tor i es need not 
(and in most cases should not ) be a dramatisation of the 
events in a story, but rather the expression of cert ain 
feelings arising from the story . More often than not, 
such dramatic expression will culminat e in a n act of worship , 
either from the ' characters' in the story, or from t he 
children in their own right . 
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Examples: Factual stories of people who care fo r others 
e.g. Father Borelli do better to be told from the point of 
view of the childr e n who are cared for . Such stories appear 
in n ewspa pers and the like . It is worth making a collection 
and remembering that this is not the ' hero ' age. 

Fictional s tories particularly of children ' j us t like you' in 
al l kinds o f situations and all parts of the world are 
important. The re aders the childre n use are invaluable here 
and the reasons why people act ed as the y did and how we a re 
respons ible for one a nother a re impor tant religious mat erial . 
Stor i es will explore New Testament t eaching about 'forgiveness', 
' goodness', 'suffering ' and ~eath '. It i s a vital pa r t of a 
child 's development to come to know thes e and to have the 
chanc e to discuss and come to terms wi th them as f a r as 
possible, otherwise his exp ectations from life are likely 
t o remain childish . 

A 2 Coming to know God through meeting other people 

Get ting to know t h e people in the Church. Vis it s from the 
Clergy, Parish l or ker , organist, churchwardens, sidesme n , 
magazine editor, cle aner etc. etc. These people must be me t , 
talked to (and played with ) a s r eal people . Painting, writing 
a nd dr ama t ic work and dancing will help to work out their 
a ctivities, their feelings and the childre n 's res pons e to them. 
Th ese s how our int erd e p endence and God's care of us in our 
ne eds. 

A 3 Le a r ning a b out J esus through the Church Year ( Christmas , 

Th e five year old's knowledge of J esus will in East er ) 

many c a ses b e confined to the Christmas s tory, e mb ellished by 
the ha lf-rememb ered words of ' Away in a manger' and ' Once in 
r oya l David's city '. At some point appro a ching Christmas , 
therefore, the f i rst year Infant s s hould he a r some s tor ies 
a bout J esus s t ressing 

i ) the respect he won from grown-ups, and 
ii) his care and concern for children . 

The Nativity s hould then f a ll into cont ext as the nec essary 
prepar ation for th e Ministry, ins t e a d of rema ining as an 
isolat ed incid e nt . 

Suitable 
Bible references 

f rom whic h 
stories can b e 

built up a re: -

i. Matthew chapt er 

Luke chapt er 
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Luke chapter 2 , vv 41 - 47 

Mar k chapter 1 , vv 2 - 11 

Suit able Luke chapter 4 , vv 14 - 20 
Bible referenc es 

chapt er 5 , 1 11 , 27 , 28 
from whi ch vv -

stor ies can be • Matthew chapter 8 , vv 5 - 9 , 13 
bu i l t up are:-

• Mar k chapt er 5, vv 4 - 24 , 38 - 43 

chapter 7 , vv 24 - 26 , 30 

• chapt er 9, vv 14 - 27 

chapter 11 , vv 1 - 10 

i i ) c f. those marked • above , and 

Mar k chapter 9 , vv 33 - 37 

chapter 10 , vv 13 , 14 , 16 

Luke chapter 7 , v 32 

chapter 11 , vv 11 - 12 

Simil ar l y, as Easter draws near, the story of J esus ' 
ar re s t and cr uc i fixion can be t old , leading on to the 
stor y of t h e resurrection. 

Luke chapt er 6 , vv 12 - 16 

Suitable 
referenc es 

on whic h 
t he teacher 

can base her 
t elling of 

t he story 
are:-

Mar k 

John 

Luke 

Jo hn 

Mar k 

John 

Luke 

chapter 8 , vv 1 - 3 

chapter 6 , vv 1 - 11 

chapt er 11 , vv 1 - 10 , 15 - 19 

chapt er 12 , vv 1 - 8 

chapter 22 , vv 1 - 13 

chapter 13 , vv 2 - 30 

chapt er 14 , vv 22 - 50 

chapter 15 , vv 1 - 24 

chapter 19 , vv 25 - 33 , 38 - 42 

chapt er 20 , vv 1 - 18 

chapter 24 , vv 36 - 43 , 50 - 53 

Ea ch inst a lment of the s t ory s hould b e nei t her s hor t er nor 
longer t han the usua l story l ength, and t her e should be some 
creative fo l low- up to each i nstalment - e . g . dr awi ng , singing 
or other musical activit y, thou gh dramatis ation s hould not 
be att empted at this stage. 

22 



Learning ab out Jesus through classroom situations 

Ex amples include: - Times when we need help or forgiveness 
Times when someone is dishonest (lying 

or stealing) 
Times when authority has to be exercised 

and someone corrected or controlled 

These situa tions can be used in discussion to illustra te the 
same points a s J esus made ( "like the man in the story Jesus 
told ... " ) , or to show a reason for our conduct which is a 
religious re ason, or to illustrate standards of behaviour 
which are Godly. 

B 3 RES PONDING TO GOD, and 

B 4 FOLLOW ING JESUS through worship (including vis its to 
Church for worship) 

o Worship s h ould a rise out of the everyday routine of the 
classroom as well as occasionally being focussed into 
forma l ' a cts of worship' . With children in their first 
term for mal worship should be kept to a minimum; they 
s hould only very occasion a lly be brought into a school 
' assembly ' for worship particularly where the school 
covers t h e whole 5 - 11 age r ange. 

o Th e pr a ctice of worship is best encouraged and developed 
by adult example. Much 'formal worship' can consist of 
worship by the adults present , with the children joining 
in a s, or if , they wis h . It should pr imarily be seen as 
an adult activity they a re invited to share in, and not 
a s a child a c t ivity imposed on them by the adults . 

o I s well as the us e of simple language easily understood 
by t h e children, acts of worship should from time to 
time cont a in l anguage expressing the majesty and mystery 
of God ( a nd not all such l a nguage need be directly 
a ddressed to God ) . 

Biblical passages which could be used include: -

I saiah 11, vv 6 - 9 Psalm 95, vv 1 - 7a 

Revela t i on 21, v 10 to 2 2 , v 5 Ps a lm 98 

Ps a lm 18 Psalm 100 

Ps alm 19, vv 1 - 6 Ps a lm 104, vv 1 - 31 (or 33) 

Ps a lm 23 Ps a lm 113, vv 1 - 4 

Psalm 24 Ps a lm 11 8 , vv 1 - 6 

Ps a lm 46, vv 1 - 5 Psalm 134 
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Psalm 47, vv 1 - 5 - 7 

Ps a lm 72 

Ps alm 147 & 148 , vv 1 - 13 

Ps alm 93 

Psalm 150 cf . the Benedicite 

o Whenever circumst ances permit , the children should 
become familia r with the Chur ch uilding 

1. a s a pla ce where they worship God 
2 . as a pl a ce where J esus' dis ciples ga h r 

together . 
Onc e again , especially with t he younger c ildr en , 
visit s to t he Church are best done in s mall r oups 
r athe r tha n by the school as a bod y exce t for 
ver y s pecial oc cas i ons. Visits should be follow 
up by expression-work (paintings of , ~ a we did 
i n Church ' etc. ) . 

Responding to God a nd Following J esus 

B 5 Through conc ern for others 
Through caring for others 

Concern will be shown in 
works for other people . 
want for them as well as 
of good' . 

worship as well as in 
: e have t o know wha we 
trying to 'd o a bit 

• It must be emphas is ed in conclus ion , however , t ha 
• the main bulk of the 'religious educ at ion' in a n 
• I nfant School will be found in the ' ord inary' work 
• of the day in the general life of the classr oom . I t 
• is in this connection that the pa r a -religious themes 
• suggested by Goldman can and should be explored e . g . 
• Light, Hands, Things tha t make us glad, Our wond rful 
• ~orld , Homes and Families , Babies e tc . But even mo r e 
• ~mportant is the cl as s room 'atmosphere' . The 
• classroom is a microcosm of the universe . The child 
• will never come to look upon the world as a plac e 
• where he may be secure wit hin God ' s love if he 
• cannot feel secure within the lit t l e world which 

centres around the teacher. 
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THE LOWER JUNIOR SYLLABUS 

The suggestions made in the following pages 
will only be seen in their proper context 
if the introduction has been read first. 

Two points need perhaps to be repeated here, 
however, for special emphasis :-

• The Church-centredness of much of the 
• syllabus springs from educational motives, 
• not from narrow ecclesiastical ones. 
• The child of Junior age needs something 
• f a ctual and tangible around which to build 
• up a framework of religious understanding. 
• Study of the Church provides just such a 
• f a ctual nucleus. 

• The syllabus for each age-range needs 
• t r anslation into terms of a scheme of work . 
• The following pages do not provide a scheme 
• of work in themselves (see the comments on 
• page 15). 
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AN OUTLINE OF THE \"ORK FOR LOWER JUNIOR (UPPER FIRST) 7s & 8s 

A. COMING TO KNOW GOD 

1 . Coming to know God 

B. 

through exploring the 
natural world 

thr ough exploring a es t hetic 
experience & exercise of 
value judgment, 

through stories (factual & ficti onal) 

20 OJ 

2 . Coming to know God through 
meeting other people : 

3 . 

4 . 

Get ting to know the people 
in the Chur ch 

Studying the family of 
the Church 

What it means to belong to 
t he Chur ch 

What others have done 
What we should do 

Understanding the Chur ch 's book 

5 ~' 

30 ;1 

15 ~' 

10 % 

Lea rni ng about the Founder of the Church 

through the s ocial and 
10 % histor ical ba ckground 

through the major events / 
pattern of J esus' life 

Jesus and his f amily (Christmas ) 
Jesus and his enemies ( East er ) 
J esus and his fol lowers (vlhit sun ) 

RESPO~G TO GOD 
FOLLO~G JESUS 

Th~?ugh worship (including 
~Sits to Church for wor ship ) 

Through conc ern 
caring for others 

10 % 

-------

da ily and 
spont aneous 

constant 
re ferenc e 



A 1 COM ING TO KNOW GOD 

Through exploring the natural world 

Ourselves - our own powers and our growing capacity 
for knowledge and work provide great opportunity. 
Th ematic work on Growing, Things we like, 
Families, Friends, Hands , Food etc. are 
appropriate here . 

Ou r world - senses of sight , hearing, taste, touch 
and s mell can be used, particularly in the 
explora tion of the sea sons and our environment . 
The na tural world of plant and a nimal life c a n 
expand into the more 'scientific' topics of sun, 
a ir, water, fire, crystallization, gravity, 
magnetism etc . In these God's provision appears 
and Biblical material is important . 

Resources - the Infant resources are useful still 
a nd Biblical material de aling with the themes 
or with questions that arise out of them helps 
the child to explore meanings. Hands tha t do 
evil might be J oseph's brothers putting him in 
the pit - neither would appear under ' Hands ' in 
the concordance. 

Through exploring a esthetic experience and exercise 
of value judgment 

Ex amples: 
Music - Pop music , the beat, the sound, not es of a 

piano , re cords, hymns , percussion b a nds. Why 
do we ha ve f avourites? Our grounds for choice . 
Good things 'sp eak' to us through music. 

Danc e a nd Movement - what do we 's a y' through these 
and how we use them all the time? Why do we 
like to danc e ? Can d ance be 'go od' and 'bad' ? 
Freedom of movement . 

Pictures - sea, sky, colour , l a ndscape. We widen 
our horizons by looking at pictures. What do 
we like, why ? Hhen we paint or draw, what do 
we expr ess? Pictures and photographs show us 
what t hings a nd people and pla ces a r e like. 
Pictures of Palestine , pictures of how people 
ima g i ne Jesus was. 

27 



Touch and smell - the endless exploration of things 
helps us to see the wonder a nd usefulness of 
things e . g. good s mells, war ning s mells . 

Cont r asts - such a s Near and Far, Big and Small , 
Good ~nd Bad. Wor king with contra s t ed h ings 
a nd t a lking wit h children about t h em we dis cuss 
God's world and his action in it . 

Thr ough stories ( f actual and fictional ) 

Here stories giv e examples of behaviour which 
will inspire imit ation , pr ovide encouragement or 
evoke s ympathy . At first the materia l will be 
present ed in the f orm of isolated stories , but as 
the children r each 8/9 years of age , short connected 
biographic a l stud i es can b e embar ked upon . Heroes 
of both sexes s hould b e included in a ny scheme of 
wor k . 

The s ymbol of ' Father' is the most a ppropriat e 
here, in the general context of the \ rami~1\ that 
is the Church . The signific ance of the sJmbol as 
re~a~eQ to t h e wor~d in general must , of cour se , b e 
brought out. At this st a ge the concept of 
Fatherhood s hould be explored in its va r ious a s pects 
chiefly on t he human level, and the application of 
ea ch a s pect of Fatherhood to the div ine r ealm should 
not be l aboured . The Biblical references below are 
to suggest ways f or a brief ' crowning ' of each 
sub - section , and are not intended a s the main centre 
of activity . 

Suggested Cent res of act ivity : 

Fat her as Creat or Psalm 104 vv 
Ps a lm 136 vv 1 - 9: 

1 - 9 : 
Psalm 100 

Fat her as pr ot ector and helper Romans 8 vv 35 - 39 : 
Psalm 23 ; Ps alm 118 vv 1 - 6 : 
I Samuel 17 N. B. v 37 : Exodus 2 vv 1 - 10 : 
Genesis chapters 37 , 42 , 45 ( B 45 vv 5 - 8) 

Fat her as material provider Ps a lm 104 vv 10 - 28 : 
Matthew 6 vv 26 - 32 : Luke 11 vv 2 - 10 , 
Ps a lm 65 vv 9 - 13 : 11 - 13 : 
Ps a lm 147 vv 7 - 9 : 
I Kings 17 vv 1 - 16 with younger children 

only . 
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Father as guide and teacher Psalm 119 v 105: 
Proverbs 6 vv 20 - 22: Matthew 7 vv 24 - 27 

Father as inspirer Genesis 12 vv 1 - 4: 
Exodus 3 vv 1 - 12: Amos 7 vv 14, 15: 
I s a iah 6 v 8: Acts 4 vv 5 - 7 , 13 - 14 

Father as disCipliner 
Genes i s 2 v 15 to chapter 3 v 24: 
Genes i s 6 vv 9 - 18 etc: 
Psalm 103 vv 1 - 13 : 
Luke 15 vv 11 - 24 

~he s e st ories, if used , must of course be adapted and told 
In a wa y suit ed to the age and ability of the children . 

~ Coming to know God through meeting other people 

Getting to know the people in the Church 
Visits from Church members including those who work as 
te achers, doctors , nurses , clerks, t echnicians and all 
kinds of workers are invaluable here . 

StudYinE the Family of the Church 
This division is aimed at giving the child the sense 
of belonging, the sense of security in the world which 
is so vit a l for him. It also seeks to widen his 
hori zons by showing the diversity of people within t he 
family of the Church . However, the principle of 
working from the known to the unknown applies here for 
t he most part, and the beginning of study in this 
diVision shoul d be in the local situations. 

~ested Cent res of Activity: 

Family members hip (not to be tackled at any great length 
but to introduce the idea of family ) . 

The School a s part of t he parish family: Assembly; 
visits from the Vicar ; school services; other 
Sch ool - Church links. 

The parish as part of the Church family: Baptism; 
Church activities which act as a focus to local 
community; local Church 'officials ' and members; 
Vi sits of Bishop; Diocesan gather ings. 
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'Grandparents and Ancestors ' of the Church family: 
previous generations' contribution to life of 
local Church; notable benefac tors and builders ; 
early missionaries; the friends of Jesus in 
fellowship together. 

' Cousins' in the Church family: activit i es of the 
na tion-wide Church as seen in papers or on T . V.; 
any recent overseas Church visitors known of by 
the children ; activities of the Chur ch in 
typical overseas areas . Acts 1 v 8b . 

The work of the family: the family cares for its 
members; the Church's care of its children 
(Church schools, Sunday schools etc. ) care of 
the sick and aged (sick visiting, local alms 
houses etc. ) ; the Church founds hospitals ; 
Christian Aid and other modern charitabl e work. 

Members do jobs for the family: contributions to 
the work of the Church by children (choir and 
other activities from local situation, Cubs & 
Brownies etc . ) ; contributions by grown - ups 
( particular l y the specific ones made by parents 
of children in the school). 

The f amily gathers together for worship: the 
Church is built for worshipping in ( look at 
other loc a l churches and chapels and the kind 
of worship in them ) ; the main services held ; 
the festivals (how they are celebrated and the 
stories behind them ) . 

What it me ans to belong to the Church 
What . .9thers have done -

Stories of the Saint s and of other people who 
have shown Christian qual i ties should be included 
here. Ful l use can be made of l ocal benefactors 
in times past as well as those who try to live 
as Christians now . 

What should we do 
As children break away from s i mpl e obedience to 
parents as their guiding mo r al principle , so 
they should be encouraged to see the Chur ch as 
the group which will now set their st andard of 
behaviour . Th ey shoul d be given cl ear ideas 
about what 'is done' and what ' is not done ' pa to' , 

r ~cularly in the field of personal re lation
ships 
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The Bibl e references given below are again only 
suggestions for ' crowning' the work in each sub-sect i on. 
The main activit y should be centred round situations in 
the children 's own life where these qualities of 
behav i our can be s hown. 

Suggested Cent res of activity: 

Gent l eness Matthew 5 v 5 
Showi ng mercy Matthew 5 v 7 

Peace making Matthew 5 v 9 
Kee ping promises 

Love of enemies 
John 15 v 12: 

Matthew 5 v 37 

Matthew 5 v 44: Luke 10 y 25 - 37: 
II Kings 5 vv 1 - 14: Ruth 

Showing forgiveness Luke 11 vv 1 - 4: 
Matthew 18 vv 21, 22: Genes i s 45 vv 1 - 11 

Seeking f orgiveness 
Luke 18 vv 9 - 14 

Matthew 5 vv 23, 24 : 

Serv i ce of others Matthew 25 vv 35 - 40 : 
Mar k 12 vv 41 - 44: John 6 vv 5 - 12 

Courage J ohn 11 vv 7, 8, 53 - 57: 
J ohn 12 VY 12 - 15: John 13 v 1 

No anger Mat t hew 5 v 22 

No sneering Matthew 5 v 22 

No revenge ( going beyond the demands of 'wha t is 
fair' ) Matthew 5 vv 38 - 41 

No stealing Exodus 20 vv 15 & 17 

No getting others into trouble by lying 
Exodus 20 v 16 

Understandi ng the Church's Book 

The child's attitude to the Bible will be influenced 
largely by the use to which it is put in other 
divisions of the syllabus, and in worship. 
However, some s pecific work can be undertaken to 
help the child come to value the Bible for its 
moral and t heological guidance. 

31 



One way of tackling this might be to gather together 
towards the end of the year all the Bible stories & 
other Biblical material used during the year, and 
to 'find' them (or some of them) in the Bible 
itself, noting the distinction between Old and New 
Testaments. With the older children a simple 
distinction might also be made between the 's tory 
books', 'history books', 'poetry books', 'books of 
advice', etc. from which material has been drawn, 
and a simplified ' Bible library' could be made from 
covered match boxes or other appropriate material 
(cf . Teaching Religious Knowledge by Youngman, 
published by U. L.P . in 1958 ) . 

Another import ant way of helping the children prepare 
for l ater use of the Bible is to explore some of 
the symbols which are employed by the Biblical 
writers. Such exploration should be done entirely 
experientially at this st age, through drama and art 
in particular . Symbols which will already haTe 
some roots in the children's own experience (but 
will still be open to deTelopment and growth ) 
include Kings and Queens ; Sun, Moon, Stars and 
Sky; Sheep and shepherds; Meal-times; Sea, Rivers 
and Rain; Stillness; Seed, Growth and Harvest ; 
Clouds and Mountains; · Stones and Rock ; Fire, Wind, 
Thunder; Nursing and Healing ; Singing and Music. 
(This list is based on symbols used in the psalms 
suggested for use with Infants. The symbol of the 
Family can also be explored in this experiential 
way. ) . 

Exploration of the symbol of the Father has of course 
already been given a place of special emphasis in 
this syllabus. We must not forget, however, that 
children of this age find obvious difficulty in 
making sense of the idea of ' God ' even ( or possibly 
espeCially ) when the symbol ' Father' is used . The 
main purpose of Section A (Coming to know God) is 
to give content in experience, remembered or other
wise, to the idea of f atherhood, in preparation for 
effective use of the symbol later in life . 

Use of translations . This is important in order to help 
children sort out the many versions that may be 
heard. They may not think of them all as 'the Bible' 
but this is a useful jump-off point . 
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A 3 Lea r ning about the Founder of the Church 

The social and historical background 
The Greeks, the Romans and the Jews in the time 
between the Testaments i .e. roughly the 200 years 
before J esus' birth provide a wealth of materia l . 

The topics which might be included in this background 
wor k are connected with people and familiar things at 
t his stage e . g . 

the home ) Many of these can be 
soldiers ( 

developed to studies in markets ) 
the synagogue ( depth at the next stage 
J erusalem ) 

in the Upper Junior the weather ( or 

games ) Middle School 
work 
music and the Temple 

Majo~v~~ts / pattern of Jesus' life 
A fr amework of the pat t ern of Jesus' life builds up 
t hrough his cont acts with people around him and 
t heir react i on. 

J esus a nd his f amily (Christmas ) 
E .g. J oseph and Mary, their preparation for the 
birth provides a viewing point for the festival which 
i s realistic and not tied to tinsel or sentiment, 
both of which have their place but need to be put in 
it. 

The childr en join in the prepar ations the Church 
makes f or Christmas, getting ready in a spiritual 
as well as a physical sense by looking forward to the 
birth of one who would change the world. This 
depends in some measure on the previous work on the 
ba ckground to the life of Jesus . 

Jesus and his enemies (Easter) 
I n the same way a viewpoint is provided by the 
personal angle. This also depends on the previous 
background work and contributes to the child's 
underst anding of it and of Jesus ' effect on his 
contemporaries while at the same time 
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illuminating the problem he himself faces over the conflict 
of good and evil. The people who provid e mat erial for 
study are the Pharisees, the Sanhedrin, Scribes, Pilat e, 
the High Priest, the reasons why each opposed J esus are 
fruitfu l ground . J udas may be thought to b e far too 
complex a t this stage. Resource stories can include 
Pharisee a nd Publican , Healing on the Sabbat h , Rubbing 
Corn . 

J esus a nd his f ollowers (Whitsun ) 
All too oft en t he Disc iples and Apostl es are r ather 
litt ered around the syllabus and may well appear to the 
children only as good men rather than peopl e brought 
together and held t ogether by a personal experie nc e which 
changed their lives and the world. The stories of the 
friends of Jesus before and after the Resurrection and the 
passing on of their experience of J esus after Whit sun will 
provide opportunity for creative work through which the 
children can work out some of their own experience of the 
power of J esus in their lives and in the world. 

Resource stories include:- Calling t he disciples 
Special t ea ching 
J ohn the Baptist 
Peter's confession -

Transfigur at ion 
Post - Resurrection teaching 

e.g. Emmaus 
As cension 

B RESPONDING TO GOD AND FOLLOWING JESUS 

4 Through worship (daily . and spont aneous ) 

Thr ough concern for others 
caring 

Th e In f ant section note still appli es in large measure but 
the growth of intercession and the growth of times of 
~uiet ~hen we think over our own pleasure, problems a nd 
l~tentlons with God need a combina t i on of 'set' prayers, 
Ilterary forms and words to lead into meditation. 

The use of the Church building as a place of quiet by 
~lass es and groups depends upon physical circumstances but 
lt should be explor ed. 
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THE M IDDLE SCHOOL SYLLABUS 

As for the Lower Junior Syllabus, we must say 
that the suggestions .made in the following 
pages will only be seen in their proper 
context if the introduction has been read 
first. 

We may a lso repeat two points here, for special 
emphasis :-

• The Church-centredness of much of the 
syllabus springs from educational motives , 
not from narrow ecclesiastical ones . The 
child of Middle School age needs something 
factual a nd tangible around which to build 
up a framework of religious understanding. 
Study of the Church provides just such a 
f actual nucleus. 

• The syllabus for each age-range needs 
translation into terms of a scheme of work . 
The following pages do not provide a scheme 
of work in themselves (see the comments on 
pa ge 15 ) . 

During the Middle School years a great deal of 
• work on the reasons for faith and practice i n 
• the Church will be appropriate . This is a 
• time £or asking questions of an increasingly 
• sear ching kind and for investigating the 
• Biblical record, how the story of Jesus came 
• to be writ t en, the viewpoint of the Gospel 

writers, the problems of reading the 
• manuscripts. On the foundation laid during 
• t hese ye ars an approach capable of religious 
• thought and growth can be built . 
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AN OUTLINE OF THE WORK FOR THE MIDDLE gCHOOL 8s - 12s 

A. COMING TO KNOW GOD 

1. Two basic questions 
(8 - 10 ) Where do we meet God 

(11 - 12) What do we mean by 'God' 

Exploration of these through 

SUGGESTED 
BALANCE 

the world around us 5 % 
the world of man 5 %. 

creativity in oneself 5 % 

2. a) How the Church got here 
How the Church haa grown universally 20 % 

b) The 'ways' of the Church 
8e - 108: worship, tradition & 

rules 
11s - 12s: the 'ways ' of 

3. The impact of Jesus 

on contemporaries 

on us 

B. RESPONDING TO GOD 
FOLLOWING JESUS 

other men 

4. Through worship (including visits 
visits to Church ~or worship) 

5. Through con~ern for others 
car~ng 

6. Living together (cf . I.L.E.A. 
syllabus ) 

10 % 

15 % 
15 % 

daily & 
we ekly 

constant 
reference 

25 % 

Demands of family life 

Demands of world family 

Battle against evil 
. work to be integrated 

with general projects 



A 

1 

COMI NG TO KNOW GOD 

Two basic questions 
8 - 10 Where do we meet God 

11 - 12 What do we mean by 'God' 

Exploration of these through the world around us 

Work for the 8 - 128 on topics such as water, 
conservation, space, food, sound, eyes, hands, health, 
roads and transport, communic ation , cities, books, 
theatre, cinema and television. (Guidance can be 
found in the I. L.E.A. Syllabus 'Learning for Life' 
pages 45 - 46, the West Riding Syllabus pages 25 - 31 
and in publications by the Church such as 'Alive in 
God's World', ' Partners in Learning', 'Experience and 
Worship'. ) 

Consideration of the Christian Festivals , the Church, 
• Prayer, the Bible, will arise all the time under any 
• he ading. This is the time for work on such things as 
• how the Bible came to be written, what it is, what 

Use we can make of it etc., but the children and the 
teacher will want to use examples from the stories 
t~ey know or discover new aspects of translation, new 
l~ght thrown up by excavation etc . in all parts of 
the four years' work. Ref. I. L.E.A. Syllabus, 
pages 47, 59ff. 

Exploration through the world of men 

TOPics such as hunger "It's not fair", responsibility , , . 
money, courage, success and disappointment, car1ng, 
colour and race, rich and poor, forgiveness, law. and 
order, families, friends, will provide the mater1a1 
for a work scheme which will raise for discussion as 
well as investigation some of the fundamental questions 
of human life and responsible love. Questions which 
are 'religious' questions raised by Bible writers , by 
Jesus and by Christian thinkers. For guidance and help 
~ee.t he . I. L . E .A. Syllabus, West Riding Syllabus, 

A11ve 1n God's World' series, etc. as above. 

This section will overlap with section B 6 below. 

~xploration of creativity in oneself 
Here work will very much depend on the talents and 
exper i ence of the group _ from whistling a simple tune 
to painting a fresco, making a cake to organising an 
opera. The use of drama, music, movement and all the 
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appreciative f aculties shoul d l ead on to the re f ining 
of these skills and the explor ation of the discipline 
necessary for creative wor k , the sacrific e of the 
dancer or athlete, the dedication of t he pianist etc . 
'Thought' will for inst anc e pr ovide a topic ar ound 
which a great deal of religi ous exploration can begin . 
It raises questions of val ues, of int ention , of 
motivation , of the impos i tion of the will which are 
begi nning to form the person's attitudes during the 
ye ars from 8 - 12 . 

• The foregoing suggestions can provide bases for work 
• throughout the period , but as has be en suggested , there 
• can be a change in emphasis hal f way thr ough so that 
• the teacher directs the expl orat ion t owards the 
• question of what the group think God i s ' doing', how he 

is 'present' , ' influencing' et c ., and s o towards what we 
can think he i s like , why we use a cert ai n kind of 
l anguage about him . 

A 2 How the Church got here 
How the Church has grown uni versally. 

This study will obviously be integrated with history 
and work on social changes, par t i cular l y i n Europe . 
I t could cover the period from Acts t o t he present 
day wi th a lot of local emphas is and stress on the 
people involved and t he i r reflection of them. 
(Guidance: I.L. E .A. Syllabus pages 47 , 57 - 59) 

The 'ways ' of the Church 

8s - 10s: Worship , tradition and rules 
The approac h which is made depends a great deal on the 
relationship the children have with the Church . I f 

O t hey are used to servi ces i n Chur ch or i n school then 
a start can be made by l ooki ng at the t r adi t i ons 
behind the t hings we do, l ooking f or meaning and 
symbol. If the children go onl y occas i onal l y to 

o Church t hen the occ as i ons e .g. wedd i ngs, funer als , 
bapt i sms , t he great fest i vals are the st arting point . 
Work can begin through what is done ( joining of hands , 
scatter ing earth, water poured ) and how . Then the 
words used can more readily be understood . Wh en the 

O Euchar i st is considered it i s more me ani ngful to begin 
wit h the manual acts and then cons i der how prepar at ion 
is made and how the people go to their homes than t o 



start at the beginning of the service and simply go 
through with explanations which are more worde. 

O Prayer can be discussed and looked at in a little more 
detached way at this time but the work must be based 
on the practical experience the group will have had 
in school worship, and in incidental prayer with 
their teacher. Some of the main problems of prayer 
will arise at this stage. 

o The Clergy can obviously be 'key men' in this kind of 
discussion, but it is important that the children do 
~ot get the impression that only the clergy are 
~nterested in prayer and services. 

For slower children, or for a group with a particular 
o interest, the development of music in Church services 

is a splendid way into the story of the development 
of the Church and its traditions. 

o Biblical work will clearly be important in the 
consideration of worship (from the Old Testament as 
well as the New Testament) and of prayer. 

In thinking of rules and commandments , the summary of 
the Law and Jesus' indications of how men should live 
together will provide a chance for discussion when 
lines of thought from other work in the syllabus will 
cross and recross each other as the children tackle 
the problems of living in a world of tension and 
think out what their purposes and values might be. 

(For guidance on this section: I . L.E.A . Syllabus 
page 54 - 59, West Riding Syllabus pages 22, 27 , 31 . ) 

11s - 12s: The 'ways' of other men 
This part of the Syllabus again takes its starting 
point from the children's own situation. It may begin 
with a study of other ways of worship in their own 
area with visits from representatives and to other 
pla ces of worship to learn why things are differently 
done. The reason for this is that it is no commend
ation of the Church if only the Church 's ways are 
discussed, for the children will encounter chapels , 
Jehovah's Witnesses, Buddhists , Islam etc. etc. on the 
T.V. if not in the flesh. No one can suppose that a 
thorough-going study is possible at this stage but a 
practical start can be made to help the group towards 
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some understanding and tolerance . The essentials 
of worship for inst ance are more apparent when the 
different ways of behaving in Church, chapel etc . 
are examined and enrichment comes through meeting 
and talking with those whose beliefs are sincerely 
held though different. 

(Guidance may be found in ' Aliv e in God 's \<I orld' 
books and for the teacher in such books as are 
recommended in the I.L.E.A . Syllabus pages 85 - 90 
as well as from local organisations and churches . ) 

A 3 The impact of Jesus on his contemporaries 
The Gospels as a record of the impact of Jesus rather 

than just stories about him will lead to work on 
the background to his life - geography and social 
conditions, the problems of reading the manuscripts , 
the language in which they were written, how we 
think they were passed on in the Church . 

Centres of work will be Biblical references but these 
should not be tackled as though they were strings 
of sausages, rather should the work be grouped e.g . 
Jesus and the Scribes, Jesus and the rulers of the 
Temple . St. Mark's gospel might well provide the 
teacher with foundation references while stories & 
encounters are inserted from other gospels . 

A leading question for this part of the work might be 
"\<!hom do men say that I am ?" (Mark 8 v 27 ) and the 
work directed to the reactions of a contrasted 
group of men and women e.g . the calling of the 
Disciples, t he rich young ruler, the centurion 
whose servant was sick . 

In discussion the change that meeting Jesus brought to 
people's attitudes and lives should be stressed. 

The impact of Jesus on us 
The values which the children have and on which they 

operate underlie this section . The 'rules ' of the 
Church will overlap here , but it is in the positive 
aspects of Christ-likeness that most work should be 
done. At this stage the children are able to begin 
to see what differences ar e made in the way in which 
a person acts by the things which he believes to be 
right, or interesting, or important principles. 
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B 

4. 
RESPONDING TO GOD AND FOLLOWING JESUS 

Through worship 

This might be in school or in Church when the 
children t ake part in liturgical worship. They 
should be encour aged to take part in dramatic 
presentation of ideas, verse speaking, writing 
music, as well as conducting worship and handing 
out books. 

5 Th concer n 
~_. __ ~~r~o~u~g~h . f or others 

car~ng 

Again , concern should be shown in prayer as well as 
works. It will be apparent in the daily life of 
the classroom as well as in 'special efforts'. 
During the Middle School years, sharing in parish 
act ivities is important , helping children to feel 
t hey matter and how much their caring helps others. 

6. Living together I.L .E. A. Syllabus pages 49 - 51 

Thematic work i s suggested which may be linked to 
Christmas and Passiontide and which may be implicitly 
or explicitly a vehicle for the central message of 
the Christian faith because the exploration of family 
life raises the human experiences that underlie 
theological terms such as the Fatherho od of God, 
atonement , forgiveness and justification. 
Th e suggested areas of work are : 

Th e Family at home 
This section is a fact-finding exercise intended to 
help build up a picture of home life, the people, the 
things, the activities and the special occasions. The 
latter especially frequently take people to Church to 
acknowledge God as the giver of all these good things. 
This section is well-suited to younger and slower 
learning children and can be made complete in itself. 
The children should collect pictures and photographs 
int o albums or on to wall-sheets. They should be 
encouraged to share f amily news and to write their 
own descriptions of places and events and their own 
hymns or prayers of thankfulness. Some family 
occasions lend themselves to dramatisation . 

The inner cir cle: Mum, Dad, brother and sisters, or 
just ' me' ; pets. 

The wider circle: grandparents, aunts, uncles, 
cousins , in-laws. 
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The house we live in: house, flat, caravan, gardens. 

The things we do (i.e. daily occupations): together, 
separately. 

Family occasions: outings, parties, birthdays, 
holidays, births, marriages, deaths, Christmas , 
Sunday dinner, family worship. Family life and 
customs in other lands and times. 

Bible passages, e.g.: Ruth is a great f amily story 
and can be told in paraphrase. 

The childless family: 2 Kings chapter 4 vv 8 - 17 
A baby is born: Luke chapter 1 & 2 , 1 - 39 
A fest ival: Luke chapter 2 vv 41 - 52 
A 'family tree': Matthew chapter 1 vv 1 - 16 

Demands of family life (Living together in families ) 
This section may also be pursued on a very simple 
level but it broaches some of the problems that 
become acute as adolescence approaches and is, 
therefore, suitable for fuller development with 
older classes . Such situations may be explored 
through role-play or drama, or in group conversation . 

How different we are! Ages , sex, physique, ability, 
likes and dislikes, temperament. 

Living together: obedience, dependence, co-operation, 
growing up, standing alone. 

Trouble in the family: alienation following 
disobedience, jealousy, quarrels; "I 
hate you! " "Sorry l" Joy of reconciliation; 
learning to accept others. 

Bible passages, e.g.: Male & female Genesis 1 v 27 
The family God chose Genesis 12 vv 1 - 3 

Stories of Isaac, 
Jacob & Joseph 

Fathers and children 
David laments Absalom 
Bread or a stone 
Words and deeds 
Boyhood of Christ 
The two sons 
Mutual respect 
Different members -

one body 
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Luke 1 vv 55, 73 
Genesis chapter 25 v 19 
to chapter 45 v 28 
Exodus 20 v 12 
2 Samuel 18 v 33 
Matthew 7 vv 9 - 11 
Matthew 21 vv 28 - 31 
Luke 2 v 51 
Luke 15 vv 11 - 32 
Ephesians 6 vv 1 - 4 
1 Corinthians 12, vv 14 
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Other families 
This section can be worked at any age level with care 
and selection. Opportunities should be given to 
practise hospit ality and to find out by first-hand 
experience more about 'wider families'. The use of 
the family metaphor in religious language may be 
investigated by reference to missionary activity 
and to mov ements of church co-operation . 

The growing edges: friends, hospitality, courtship . 

Wider families: the neighbours, movements and 
ass ociations, r ac e and nation, family of nations, 
school, Fatherhood of God, the Church. 

Bible passages: Our Father- 'Father' occurs 12 times 
in this chapter - Matthew 6 vv 7 - 15 
The family of nations Acts 17 vv 24 - 28 
The household of faith Ephesians 2 v 19 
Hospitality that changed Luke 22 vv 7 - 23 

people's lives Luke 24 vv 13 - 35 
Luke 19 vv 1 - 10 

God no respecter of persons Acts 10 
Consideration of all this will obviously raise many 
fundamental questions of relationship , death and the 
afterlife and trust within groups but work can also 
include practical questions which undergird life in 
families e.g. budgeting , providing for 'rainy days', 
insurance, motoring etc. 

Demands of the world f amily 
This may well lead on from our neighbours and the idea 
of a f amily of nations (what does this mean to our 
children ?). Guidance again can be found in the I.~ . E .A. 
syllabus pages 45 - 46 and 51 - 52 (not quoted in full) . 
Conservation, publicity, and issues which arise in the 
mass media will provide on-the-spot material for work . 
The di fficulty is, generally, not to sound pious or 
allow the children to be censorious without thinking 
out the real quest i ons. The missionary societies (e.g. 
U. S.P.G . Out posts ) will provide some stimulating 
material to take the discussion much deeper than a 
class vote 'to help'. What kind of help is best? Are 
we to give food or tools? Why? Should we ' interfere ' ? 
All these ar e topics for discussion at this stage and 
can very eas i ly lead to closed opinionated discuss i on if 
the implications are not pressed. 
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Battles aga inst evil 
At this stage the children are becoming aware of the 
difficulty of choice and the complications of motiv es 
for action. Their talking' together and with a leader 
often betrays their struggle to underst and why things 
happen and where responsibility lies and they can 
begin to discern the causes which lie buried deep in 
people's lives or the chain of cause and effect which 
st arts a long way back from the event. It b egins to 
be apparent that for the Christian it is not enough 
to respond to situations in the sense of taking what 
comes, but rather to meet difficulty and pain as well 
as pleasant things in a positive way looking for the 
godly (the good) in every situation . 

Perhaps the most straightforward way for the teacher 
to approach this is through the exploration of choice 
and the freedom and strength it needs and engenders. 
The start can be made in looking at situations the 
children meet in their own experience, considering 
the grounds for choice, the spirit in which it can be 
made, attitudes to it and results from it. Then the 
examples of other choices and of Christians and their 
approach to it (including Biblical examples - Ruth, 
Gideon, Daniel, Elijah, Judas Macc abaeuB , Peter, 
Andrew , John and James, etc . etc . ) . Reference can be 
made to stories the children have read in other 
connections particularly in history or in their story 
reading books. The choice will depend on the topics 
explored in their other work and in their own interests . 
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A NOTE ON WORSHIP 

In a short general note we can only draw attention to 
certain important points which need to be made 
in relation to worship in school . A sense of 
wonder in a classroom situation or during an 
activity outside school wi ll lead to an 
attitude of worship and to short , spontaneous 
acts of worship, particularly of meditation 
( "Let's think for a minute about .•• " ) and of 
thanksgiving and intercession . However these 
situations cannot be structured and in general 
this note will refer to corporate ac ts of worship 
whether in church or in school , whether the school 
Assembly with its pattern drawn up by the school 
or the Eucharist in which the children take part 
in a liturgical form which remains steady . 

J.G .Williams in his book Leading Sc hool Wo r ship says 
" An act of worship communicates religious truths 
more powerfully than any other kind of direct 
religious instruction". It communicates at a 
much deeper level through the attitudes and 
beliefs it takes for gr anted , the standards and 
values which are assumed . During acts of worship 
ideals are communicated dire ctly or perhaps taken 
for granted in stories , hymns or prayer s . At 
first these i deals are probably acc epted 
conventionally and acknowledged out of habit or 
duty but later they become a per son's own by 
choice . They will almost certainl y influence 
his a ttitudes . 

When we consider the ' ingredients ' of worship we 
recognise tha t there are as many de f initions as 
people for - even though corporate - worship is 
intensely personal . The Bible uses words which 
range from one meaning to prostrate oneself to 
one which means to work hard! Cer tainly there 
a re two elements whic h are essential i n school * worship: a sense of awe, of wonder at the 
'otherness ' of what we call God and a sense of * joy. Do the children (and the teachers ! ) 
associate worship with delight ? It may be that 
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an opening such as l1Now everyone be q iet , 11 is 
not always appropriate . Times of qu i et are * necessary , but worship is an activity, not 
something we suffer, however good the lead er is . 
One sure thing is that God did not ma ke children * to be pa ssive he made th em to dance, to j mp 
about, to sing, to clap their hands and to think , * by turn . Variety is the s pic e of worship, as of * life . The children will want to take part and 
they s hould be encoura ged to do so, not as a way 
of s howing of f or of classes challenging each 
other but to give them a chance to inc lude things 
which excite or interest them , to put things * their way sometimes . 

Preparation: a well-prepared act of worship is of s uc h 
importance tha t it cannot be over - stressed . Those 
t aking part are quick to sense a l ack of attention 
to detail, hymns chosen f i ve minutes bef orehand . 

Part of the preparation may well be in the 
arr angement of the people involved . Rows of 
children facing one way may not a lw ays serve best . 
Perhaps a circle , horseshoe or classes in 'family 
groups ' would give an impression of freshness , a 
new slant . 

We may all feel more urgency in list ening to the 
words of J esus if we sit or st a nd a s people may 
have done when the words were f i rst s aid . 
Experiments in the use of space and grouping are 
rewarding for both teac hers and children . 

Themes: children need t o see the clear thread running 
through a service. When they come to Church for 
a liturgic al service the pursuit of a theme is all 
the more important. 

Hymns, prayers and re ading all contribute ideas 
about God . We must make cert a in that t hes e ideas 
help the children to grow , perhaps tha t hymns in 
r ather concret e terms are introduced as pictures 
made by man , not a house agent's brochure for 
heaven . 

Th e sermon will fol low the theme of course, but it 
may do so by including the visual and the dr amatic 
to make its point . 
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Music and Rhyt hm have a great appeal. 

A wide choice of hymns , of introductory music, 
of music to think to, is possible with the 
resourc es in school now on disc a nd tar e . 

Perhaps when we have he ard about a situation and 
before we pray, music played or hummed as quiet 
backgr ound to reading will contribute a great deal . 

Let them hear all kinds of music and take part in 
all kinds of ways. 

Volumes can be written on hymns but again variety 
is import ant , even little children should grow 
used to one or two verses of the great hymns of 
the Church. 

I ndeed the choice of two or three verses is a 
good beginning r a ther tha n a tedious recitat ion 
of seven, even if the hymn is a fine one. 

It is surprising how many times the meaning of a 
hymn i s lost bec a use e qual emphasis is given to 
every verse, or a pr ayerful hymn is sung as though 
it were ' Onward , Christian soldiers' . 

Some hymns which find a pl ace in school hymn books 
r eally do not make sense . One way to test is to 
r ead them aloud ! 

Readings need not a lways be of one version of the 
Bible and might include other books and poems as 
well . This helps children to realise that God 
speaks to people in all kinds of ways . 

Many readings need a word of int roduction (e . g. " I 
wonder why the author wrote about this subject 
like this·. Listen and see what you think . " ) , or 
need pruning and selection with 'home-made ' 
narrative in between the selected Biblical words 
s o tha t the l atter gain in emphasis. 

Pr a yer: remember Mat t hew 6 v 7 and be brief . 
• Pr ayer i s an activity and should be a central 

activity, not a blindly repetitive one . It ought 
• to include all kinds of prayers - but not all of 

them eve ry day . It should certainly include 
• silence . Very seldom does "Let us pray for all 

men everywhere," have much meaning , it needs to 
. be rooted in the personal. The daily paper is 

a good prayer book . 
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• Affirmation ( e.g. " God is Love " is the classic ) 
is a part of pr a yer we often neglect . Conf ession 
s h ould be part of our res ponse to the majesty of 
God - a rt ificial grovelling is not good fo r 

• a nyone, so confession can o ften be silent with a 
short int r oduction and such words as "Help us to 
do better ... " 

• A good mixture of old and new , simple and 
sophistic a ted words is a good plan, and so is a 
libera l use of the litany form because it requires 

. real res ponse a nd h elps participa tion however 
simple . 

Focal point : in a school ha ll this may be very 
import a nt . Flowers, a picture, a piece of work , 
some craft , a c ross , a plant - a lmost a nything 
can be used to help us to conc ent rate on one 
a spect of our r elationship with God. 

Th e point o f focus will tie u p with the arrange 
ment of people in the hall , mentioned abov e under 
Prepar a tion . The focus chosen will often dict at e 
t h e arrangement . 

Mo vement : ritual plays a n impor tant part in 
---COmmunit y life . I n the Communion service the 

children ga in much f r om the manual ac ts - taking, 
blessing, breaking , sharing of the brea d a nd wine . 

In school pra yers they also gain from symbolic 
a cts in celebra tion of a birthday , promot ion , a 
win , le aving f or another scho ol and s o on . 

They will a lso ga in ( pa r ticular l y the youngest ) 
f rom t h e use of their hand s and whole bodies in 
worship . Coming skipping into a ring f or p r a yers 
h elps us to celebra te . And d o we have to be 
still to sing hymns ? 

• But in a ll we must remember that wor ship is not 
• n, rrowly domestic wherever it t akes plac e . There is 
• t h e sense o f timelessness in the setting apart of a 
• s r ecial time to do somet hing di fferent from our other 
• sc h ool a ctivities , even in the clas s room . This 
• b e comes more evid ent when we gather i n t he hall or in 
• t r e Church to recall God in our midst a nd to re joice 

t ha ' we a re h is children and delight in his world . 
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1. 

I NTRODUCTION 

to 
draft/ 

CHURCH TEACHING SYLLP~US 

It i s r.ow twenty four year s since the Derby Diocesan Syllabus of 
Religious Education was produced. The main difference between this draft and 
its predec essor is one of appro l1ch. The 1948 syllabus sets out the 
historic f aith sys t ematically so that it may be t aught to children year by 
year. This syllabus places more emphasis on the child and trli£ to provide 
learning experiences suited to each stage of the development of t he 
individual. There has been much change in educ ational thought in the l ast 
twenty four years . It can be said that with the adoption by the County of 
Derbyshir e of the New \.vest Riding I.greed Syllabus which was produced in 1966 , 
a new er a in religious education was begun in this diocese . 

I:Je r ecognise that ther e is a t ension be t ween t he duty of imparting the 
accumula ted religious knowledge and experienc e of Christians over the ages 
to e[\.ch now gener a tion of Christians and the need for every child to 
discover r eligious truth for himself. Certa in l ements of Christian belief 
c~ be passed on by direct t eaching. Perhaps the Cr eeds can be t aught in 
this way . But the t ~ acher must alwnys bear in mind the necessi ty of 
r emaining close to the child's own experience. In general t er ms we 
assume tha t much of the most vnluab l e l earning i s by way of experience. 

To that end t he material"has been producGd in outline only. Each 
t eacher is asked to work out themes which will enab l e the children in tha t 
t eacher 's care to discover for thom selves. VJe have suggested som(; outline 
themes but these 'U'e intended as examples only. They are not intended to be 
followed slo.vishly. Th y will almost cert ainly need adapting to meet local 
circumsbmccs. Ji'or further help with appropriat e themes the teacher i s 
r ecommended to usc ;' j.live in God t s Vorld" which is produced by the C.I.Oo 

110 C'.ssumc al s o tha t this draft syll abus can be used in partrwrship 
with the Derbyshire Agreed Syllabus . This syllabus is , and this must be 
emphas i sed , a t emporary draft only. \~ e hope schools will use it 
experimenta lly and will report their findings back to the Diocesan Education 
Office. i~fter a period of experimentation and much consulta tion with heads 
and t achers we hope to produce a syllabus in a more permanent form. i.t the 
moment the best form s eems to bo a loose-leaf folder with a durable cover in 
which all relevant R. E. and worship materia l may be stored. Schools, and 
individual t eachers, will be able to build up and collect a large quantity 
of materi~ suitabl e to tho needs of the children in their care . This 
present syllabus, therefore , must be considered as an interim, working 
document. \.je have left s ome space for not0s in the Junior Syllabus and the 
t ex t i s duplic ated on one side of the paper only. There is , ther efore , room 
for comment and addi tionnl mnt erial. \/e in t end the Derby Diocesan Church 
Teaching Syllabus in its permanent form to b e a te acher ' s book, produced by 
and for t uachcrs. This document is a step in tha t . process . 

Something needs to be said about why a Church t~aching syllabus is a 
necessi ty. /.1 though the law makes differ ent arrangements for controlled 
schools (sec ~ppendix I) they are , Rlong with a ided schools, a lmost a lways 
Church schools by Trust Deed. The founders of most of our Church s chools 
included in their, Deeds some reference to Church t eaching . 'I ther efore have 
an obligntion l aid upon us by the foundation documents of our schools . One 
of th functions of Foundation Managers is to see that the intentions of the 
founders ar ' carried out. 



2. 

There i e , of course , seme difficulty in defining tha t ~ lcme nt of 
r eligious educ .'\ tion which i s specific; .:1:Lly "Church". Th e Church of :6ngl;:·nd 
has mor e thrn one tr('.di t i on \vi thin it. Differ ent pnrishe s must be fr oe to 
int e:rpre t the Church t en.ching e l eme n'!'.. rc :;ording to their own doctrina l 
posi tiona The; Derbyshir e; /.gr eed Syllabus , to which r e f er enc e has a lready 
been made , m:\k es provision for the t cp..ching of II . :::, . in a non-denomina tion'll 
way - this i s its intention. The gr eat privi~ge en joyed by our Church 
s c hools i s th,,,t they c ;m r e l 'lte Christi!'llli ty t o its express ion wi thin a 
loc a l situation. 

\;/e must , howe ver, a lways b e sensi ti vc to the needs of the commu n i ties 
in which our Churc h schools nre set. Borne communi ties offe r no pr ,"'c ticc.l 
nl t ernCl tivE: to those parents I;/ho do not wish for denominntion.::tl te:1.c h ing . 
The provis ions of the 1944 '::' duc ~· tion .': ct f or withdrawal r a ise mor e problems 
than t hey solve if they nr e imple:mented. "'Ie nrc not i ndoctrina tors - we are 
educa tors. 10 may present the C ~1.se fully, f c.irly and firmly but [~ Inrge 
ques tion mC\I'k l1angs ovcr cmy furthEr step. Nowh er e is t h i s mor e true th:>.n 
in immigr~~nt area s wher e pnrticulC\I' sensi ti vi ty towards t he b<.:li c; fs of other s 
is needed. t)hurch t eD-ching: mny be presente d ruld the child r.1['.y b c given 
experience of what t h e Church is and what it st~nds for , but he or she must 
de ci de wh~th0r to a cc ept it or r 8 j ect it. 

This l eads np,turally to our conc e pt of the ['..i ms of r eligious e duc ,"'. tion. 
'ric b 01ieve th['..t often too much i s a ttempted . \le try to cr.')Jl1 a ll Church 
t en.ching into the primary years. The child ' s de ve lopmcmt will not a llow 
this . In nny event most children le~ve our primary s c hool s quite convinc ed 
th~t the r elig ious i nterpre t a tion of life is i nva lid - it c nnnot b e prove d 
and s cienc e has disprove d it. \vc know this is n l.ive but nevGr the l c s s in 
our view t h i s is wha t has happened. If , ther e f or e , we were forc ed t o s t~t e 
the over<' ll. purpos e for r e lig ious educ a tion in s chools it would b e some thing 
like this : 

liTo en nble the child t o r e ma in open t o the 
cl' i ms of r elig ion until h e i s of nn age 
to mak e his own deci s ion." 

,. fina l word nbout the specific church cont ent of thi s syllabus . 
Obviously tho :.greed Syl1nbus conta ins n. gr c-:, t d C:1.1 . of the t eaching \vhich 
will b l) given in 0.. church s c hool. ~~h o omissions would a ppetu ' to be ns 
f ollows :-

1) Tef1.ching about the Church of!: Engl rmd - buildings -
worship - ministry - structure e tc. 

2) Tenching about Christian ho po - dealing with the 
problems of pa in, death and the life to come. 

3) 'l'eaching nbout grc.!::e nnd the s acrom,mt s . 

4) Tenching about voc ntion. 

\rie ha ve , ther e for e , include d these as and when a ppropria t e . /.n ex ample of 
how 3 ) mi ght be t a ug;ht is on pag e 20a. We do not b elie f tha t 4) c . n b e 
denlt with ver y fully in the primary school. Some prepara tion mQy b e made 
but in our v i ew this is b es t l eft until the pre or even post confirma tion stage . 

We hopo you will b e ab l e to usc this dra ft syllabus i n your school. 
Colin Seeds will b e glad to offer ~y assi stanc e with this . We look forward 
to r e ceiving your comments and to mee ting with you to talk ov er the 
de ve lopment of n more permanent form of syll abus. 

RICK ROHL/.ND 

Octob er 1973 Diocesan Director of Educ a tion 



THE INFANT SCHOOL SYLLABUS 

Early Childhood 5-7 yrs 

Most of the work with children of this age range must , becaus e of their 
limited intellectual development, be of a pr e-religious educa tional nature . 
By this , pre-religious education, i s meant activities and exper i ences which 
prepare the ground for later religious thinking . It has to be bor~ in mind 
that even concret e 108ical thinking i s only just developing and that in the 
realm of moral education ther e i s the problem that for a young child morality 
cons i s t s not so much in wha t i s right as in what will pl ease parent , t eacher 
etc . 

The approach suggested i s as follO\vs : wherever possible the work should 
be na turally integrated with the day's normal activities - stopping to make a 
point as it appears r e l evant; worship will provide an excellent vehicle for 
providing experienc es in the r eligious realm; t eachers arc asked to try to be 
sensitive to situations as they arise and s o to take advant age of t hem - a 
f ew seconds while the t eacher shares her 0 m fe elings of alt/O , wonder, joy , 
thankfulness or even sadness are far more v2-luabl e t han much f ormal t 8Rching . 
All this i s not saying that a t this age RoB. is no t important but that it i s 
very importent and needs handling with great c are with the very young . 

Areas of Explora tion 

1) CREATION - Learning about God 

In the light of what has been s aid nbove it may s eem strange that the 
first suggested topic should be ' Learning about God'. In f act, wha t is 
intended is a piece of pr o-religious educat ion des igned to prepare the ground 
for talking about God as Creator by looking first at His Creation. 

imtumn and Harves t can be explored by making a collection of things 
which capture the atmosphere of the season : a nature table , a di spl ay showing 
the colours of tutumn , pictures e tc. Stories and poems and , of course , songs 
are needed , too , in order to develop the f eeling of :.u tumn . The main 
emphasis will be not particularly r eli gious but educational in that the 
children will be l earning about their environment. However, it becomes 
' r eligious ' a t two points: ne.mvly, the moments when the t eacher, as suggested 
above , shares her own feelings with the children and al so when the children 
take part in worship on this theme . The na tur e of the worship need not 
necessar ily be one of thanksgiving even a t Harves t but s i mply of expressing 
joy in these great gifts which we adults so e~sily take for gr ant ed. This can 
be done in s ong, dQl1c e and 8ven silenc e provided tha t in t he s ilence the child 
is looking at the s ource of the joy, i . e . he i s enjoying it. Even the prayers 
do not have to be prayers of t hanksgiving , but simply of t elling God whnt we 
feel. 

1. similar method can be used ... Ii th Winter - ther e is much to be f elt and 
experienced at that time of the year: crystals, snow , the robin, and many 
others. Children should be exposed to these experiences with s ensitivity and 
helped to express their f eelings by what ever means they have a.cquired . . i.nd so 
too, one can proceed to Spring and Summer . Of course one does not need to 
r .peat each yoar or even do all the Seasons in one year . It is also important 
to r enlis€J that though we may see the Seasons as forming a year - three months , 
six months , a year , are simply ' a long time ' to a child. 



4. 

2 ) F J'J'lILIES 

The othor side of this coin is r esponding to the marvels of God's 
Creation. \ve have s een tha t one 'Nay is t hrough worship. Chris tiani ty 
t t)aches ,::mother: obedi ence , by showing the same core for each other that He 
shows for us. In prepar 2.tion for this it is necessary to explore communities 
i . e . 'families ' . Perhaps the best place to s tert is the 'family ' of the 
class. Thi s , unless it is to sail right over the heads of the children , 
needs a very informal a pproach. f~s opportunities arise , and every t eacher 
knows they surely will, a ttention should be dr2.wn to examples of being 
t oge ther, working together and the advantages of co-operation. I·jore formally, 
however, f £·milies in the usu r.l s ,mse can be explored, e.g. \'-'ho is in the 
f runily? i"lother and Fa ther , brothers and sister s ;md who else? Let the 
children develop this and a model for the cl~ss could be dr ~wn or made shov/ing 
this. Then the activities of the family 0ithor in its individual members or 
as ol Whole could be pursued. In worship the f eelings about this (genuine ones!) 
could be expressed. 

3) J ESUS 

It would be artificial to say that this could be treated purely as 
pre-religious . Nevertheless, it is good to stress the humM - nE.:ss of Jesus. 
;.t Christmas the main Mtivity should be the general prepara tion for the 
f estivities but r ef er ence to J esus' birthday is appropr i a t e . Then his boyhood 
should be dealt with even if apocryphc'.lly : the point being to r eveal him as a 
human being just like us . lIS a man he hOld r eal frinnds nnd was not some 
strange sort of magici~ . If the miracle s tor es are told at this st~~e , it is 
quite possible th~t he will be turned into a magician and the l a t er impact of 
the Incarnation is lost . :.gainst this , h was in & special r el ation to God as 
is sho'll11 at Easter. The story cem be very s imply told of wicked men putting 
him to death and that God gave him back his life before taking him home to 
sho\\' thC1.t the wicked men wer e wrone end J~sus \"2::: right. In the light of what 
has been. said about the young child ' s concept of time , ther e seems no point in 
trying to teach the sequ nc e of the Church 's yc~. 

4) THE CHURCH 

~gain this should be treat ed as an exploration. Wher e is it? What i s 
it like? Inside? (Beware ! The young child can be frightened by its s izc, 
darkness or stillness. J'.lso large numbers of people c ;~n be frightening . ) v/hat 
is suggested is a small group of children going togothcr with the assurance of 
one or two well-known ' grown-ups ' . It is also worth investigat ing the 
connection behle-en the Church and the VicFU' - ' ;..re you the Churchman?", 
lIDo you live in the Church?" , or even IIJ'..rC you J esus'ill (This l a tter is more 
likely to be addressed to F".nother e.dul t. ) The question ltv/hat is the Church 
for?" should be dealt with very simply and by example : i . e . s ay some prayers 
t here and why not sing? 
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Some Pr ob l ems 

The Child ' s Concept of God . 

Th8rc nrc those who advocat e the Rvoidunce of the t er m ' God ' s inc e the 
young chil d will develop mi s conceptions. Thc l a tter is ~lmo s t certai nly true 
but it is pointless to avoid mGntioning God in school s inc (; it \-Jill be 
montioned inevitably elsewhere . It i s hoped that the appro ~ches in the 
' ,i.reas of ,l!;xploration' section will help in some way . In 1), for ins t cU1c c , 
the i dea should be developed th~t God who made the worl d ~d nIl its mcrvcls 
Himself enjoys theM (see Genesis 1 v.31 ) . If t he f ueling t hat God i s 
kindly (but not effet e !) is encouraged there should be no problems over 
saying God i s everywhere when the question as t o his \'.'herel'bouts arises . 
J~ea numb~r 3) should help t o avoid confusing God with J esUS e The t enchvr 
should be co.roful in prayer s etc. not to encourogc the confusi on . Ih'e" 
number 2 ) will he l p to develop mor al a ttitudes but it will be , e>t this stage 
of the child' s development , a t the l evel of: ' we ore kind to people in class 
or a t home or we are helpful etc. bec~use teacher wants me to be and I wont to 
please tc~cher '. The SAme f eeling may be applied to God or. tha t may only be 
at the l evel of: ' teacher wnnts me to pl eQ.s e God ' . (Without becoming too 
panic-s tricken , it i s worth considering the child's possible r eactions if h~ 
does not lik€ teacher!) 

Us ing the Bi ble 

Cl early one cannot expect the infant s chool child to r end any of it ; but 
it is equally true tha t it should not be r ead , even i n a modern translation , 
t o t hem . ;. baby has to be wecmed from milk to solid food and i t is thon not 
r eady for bee f s t eak! The Bible is very much ' str ong meat ' ~d the intellec
tu~l weaning of a child t akes very many ye['.I's end not j ust 0. few months . 
However, if the teachl~r is good at t elling stories ther e is :1 wealth of good 
stories in both Old and New Tes t aments which c ~n be used. If they are used, it 
will help t o build up n little fruniliarit~r with what i s in tho Bib l e . Ther e 
should be no at t empt to make theol ogicnl points , how vcr gr eat the tempto.tion . 

Some Me thods of l.pproach 

1) Us ing existing activities from other areas of study : try to integra te 
with other subjects as much as possible . 

2 ) NllCh of the work is t hrough f eelings IUld invol v(;s communication. Sinc 
by and l arge , writing is unavailab l e ~t t his age , other methods must be found 
for expressing and sharing f eelings. Thi s is not to s e:y tha t 't!ith t hose oLler 
children who are using writing to express themselves this medium should not be 
used . Far from it , the writing of prc.yer s or ti t l es f or exibits e tc . should be 
made full use of . It happened a t one s chool Harvest tha t children wrote prayers 
for their gifts , and on one heap of cabbages 'lias placed e. card saying "God 
bless our gr eens". Wha t more could one want? 

However , song , danc e , drama , art-work , and opportunities to talk to 
teacher or each other about these things s hould all be used. None need 
necessarily be overtly 'religious ', but any material which is relevant to the 
particular piece of explora tion should readily be used. 

3) Prepar ing something for other s : parents ; the Junior School - usually 
the older chil dren love this . \'lhere juniors and infants are easily accessible 
to each other, why not l et t he juniors ask t he infants to prepare something to 
have a place in their activities at, say, a special assembly or other service? 
This kind of activi ty gives experience of the fe elings associated with serving 
each other which i s good preparation for the day when someone is teaching them 
about serving God. It also helps them to f eel t hat they belong and , therefore, 
have some s tatus in t he s chool communit • 



THE JUNIOR SCHOOL SYLLABUS 

General Aims and P<~ip~~ 

The purpose of this s ection of the syllabus is to suggest a course of 
study wher eby a child may be enabled to Hexplore the place and sie;nificance 
of r eligion in human lifc".(1) It is hoped that the work will avoid the 
closing of minds to the possibilities of r eligion which is so often observed 
during this period of a child ' s development. The principles to be borne in 
mind are : 

(i) the \oJork must be r elated in content and me thod to 
the child ' s stage of maturity; 

(ii) i t must be r el ated to the experience of the child , 
either what it already has or wha t it can be 
provided with; 

(iii) it must be r el at ed to ordine.ry life which should 
include c ilUrch life ; 

(iv) because of point (i) above , it follows that 
though certain sel ected ideas and certain pi eces 
of information about the Bible will be included , 
neverthel ess , the Bible as a t ext book for study 
will not be used. (liThe Bi bl e ••••• is 'v/ritten 
by adults for adults and is plainly not a 
children ' s book"(2) ) Most biblical Itlork at 
this stage will be prepara tory to the effoctive 
us e of the Bible later. 

Examples of some of the themes have been worked out more fully to give 
guidanc e as to m0thod wher e neuded . Thes e are suggestions only - teachers are 
encouraged to approach all themes with originality bearing in mind the needs 
of their own children. To facilitate this most them'9s are of a skeletal 
nature . 

(1) Durham Report page 103 , paragraph 215 

(2) Readines s for Religion , R. Goldman, page 71 



Middl e c:- ildhoo ~~ ,'- 8 YEs J. 1 

THEf'lu<~ 1') The Li f(~ of J e su s 

Th~ purpose of this s ection is to l earn s ome thing of t he historical f acts 
about the man J csus and t o l cc.rn also ~ little c:tbout his charact8r and 
pcrson31i ty. 'rhe v/hole section need not b e done F.\.t onc e .. Perha ps the logic ,,:l 
me thod i s to tell t he Chris tmas story during Dec emb er, picking i t u p i n t he 
new year nlong the lines of a study of His childhood. Later that t erm Ol1e 

could purs ue thG way in which he cared for people : his 10v0 and his honesty. 
Ha tthcvI 19 vv.13-15; l"ia t thew 15 vv.29-39; Luke 18 vv .10 - 1L+; Luke 22 vv. 66 - 71. 
At thi:-: end of t he '-"' inter t er m, a s impl ~ , f e.ctunl account o f his deat h nnd 
rosurr ~ction should then b e given. 

No t e s 

THE~~ 2) The Church 

This s ection de al s with tho Church in a very simpl e way and starts where 
the childr en w'e : the . Church is first a building to the child to \"Jhich can be 
associated t he peopl e who USt~ it. This topic l ends itself to a major project 
us ing t h · loca l Chur ch for r esearch and exploration. ·)uch a proj ect should 
include t he oxter na l f eRtures , chie f s ections of the interior (nave , chanc el, 
snnctuary , 2.islcs e t c.), imporbmt furni s hi ngs (font, l ectern , pr a:rer-dc:sks, 
pulpit , n.1 tar e t c.). Ha ving done this , the proj ect c ould ba c·xtended to the 
people who are found in Church : vic .'1 r/rector, churchwnrd(ms :md cidesmen , 
org.:mi nt, Sund·.:ty School t eA.cher s , congrega tion at a le This s hould. b e a t the 
l evel of who t hey ar\;·, what they wear , wha t they do (very s i mply!) 

Note s 

THEM1 3) Pr a..yer 

Thi s is El. smo.ll s ection of tC !'I.ching Clbout pr n.ycr. The example of J es us 
going a s i de to pr :\Y illustrntes the use of qui .:) t :::.nd <>.lso of bcnuty i n prayer. 
This s ction n -cds follow up of D. pr."\ctic :11 n:\ture . Per haps tho children 
could prep."J'c thl. prnycr part of th School As s embly , whe t t hey h:'.ve l e :-.rnt of 
the us <; of s tillness , talking to God in the ir own n :1tur .1 l~.ngu~c, and the 
usc of O(w.uty - Art, Poe try, Husic e tc 0 

Notes 
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TtlliME 4) Life in Bible Ti mes 

Thi s s(;ction i s int ended to provide b:;.ckgr ound for the l , t er s tudy of 
the Bible . An cxplor.,tion of the w~y people dressed i s ., good pIece to st;:u,t 
3.S it is s i mpl e 'U1d , be ing conc er ned with peopl e , "/ill co.tch the children ' s 
inter es t. Some of these clothes could be m!'.de (in 0. s i mple m.:t..'1Iler) and us ed 
perhaps i n dr:unC'.tis ing :'.. s t ory f rom the time (for usc i n assembly) . Schools 
in the County nr CR would do well to us e this sec tion from the Der byshire 
Agr eed SyllRbus (as nlso in the following section) . 

Notes 

THEr1E 5) C::trin..s. 

One c :"'..'1.not s tudy Christinni ty without studying Chr i s tiM ":; thics. The 
essenc e of [I. Chri 5ti-m ' s duty t o his nei ghbour i s in love or cxe for h im. 
This s.::ction l unds its elf to , .n inter-disciplinr-.ry pro j ec t . This could 
include ox.:unpl es of c .ere for 1:'Jlimal s , peopl .; in trouble , e , ch other i n class 
and school . Th te ,ch~r c ~n .al so reI , t e t hi s section to the section on 
J es us ' C, T 0 ~d love . Other examples of Chris tinns in history showi ng care 
should be i ncluded , c . g . S. Francis , Lord Shaf t sbury e t al. 

Notes 

Examples ~c given on the next two pages . 
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An Exrunple of ;;t Them on a tJ:>rticul1U' To pic : E['.ster 

NEV./ LIFE 

1. Prvpor f1.tion. Pl ant bulb s ruld seeds Gc.rly r eady to flow e:r in 
Spring indoors in pots. Drnw nttention to the dried and 
life: l cGS i1.ppe~r:mc e of them . 

2. \/hen t~lCy grow , dr !".w ott<.: ntion to their new life , r cc nlling 
their e~rli€r QPpe~ance . 

3. Collect exampl es of new life all around: flowers , trees , 
hedges , birds , tc., r efl ecting ag.:lin on their former 
a ppcornncc or absonce . 

4. Compnr c cold p,nd fro s t of '<linter with the Sun nnd \tl1r mth 
which i s bE::ginning . No t e particularly th::.t the Sun is the 
sourC0 of the w[U'loth which brings the new life . 

50 Th0 N~w Life of Jesus ~t This Timo. He died bucnuse wicked 
m n nailed him on a cross and l eft him to dic. His fri ends 
buried hi r:t rmd : i.. t was like I;J intcr for them they were so s ad 
nt losing their bes t brielld . (Do not be a fraid of death as 
n subject - ironically , it is n m" jor f act of li fe ! I,ve t end 
to proj ect our moJn unhc,'11 thy f ears ont o children, so making 
it rt gr _<.:'. t 't J:1.boo ' subj ect.) 

6. The Story of Easter Day . Discipl es f elt it W08 the bes t 
Spring- t ime t hey h.'1d ever known. Go el h.'1.d giv8n new life to 
His son . 

Activities : 

Art-work, po etry Hnd songs about Spring . Children writing 
nbout t heir own f""c lings nt this time . Eas t er hymns -
children ' s cre t ive work on this . EQs t cr Gnrden - could be 
don " in spite of holidnys , by le ~ving it b~e nnd de~d at 
end of t erm !'Jld coming b fl.ck having pl:"'Jlted Ii ttlc f lowers 
etc. in it. 
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. Exampl e of :nulti - disciplinary .L pic on R thf:me: n.E. section on Cpxin15 

Songs 

a.b out 

Sheep 

Painting , 

Sheep Farm, 

Hodelling I 
I I 

SItZEP /.ND SHSPHE~DS 

.. -. _ .. .. _ .. . _-_. - --_ ... __ . __ ._ ... _----_._-------, 
\v '0 0 L : 1) its uses and prepF.\ration ) 

~ j}isplay? 
2) where it comes from ) 

3) A Sheep Farm - model/frieze? 

4) Lambing , str ay sheep the Shepherd 
It I Art I _ . ____ ., -1.--.------ -------_._----_. --,, ------

Poems 

English 

....L_.\ 

Stories 

N. Eo 'l'he f'Ilusic , fLrt and English 
sections need developing 
according to the teacher ' s 
discretion. 

RoE. 

r--'-" _1. __ -. 
Need for Shepherd 

who c eres 

David 

Jesus as Good Shepherd 

J 
Others who care for us 

! How can we care for 
each other , animals? 



11. 

Middl e Childhood 8-9 yrs J .2 

(Ther e is no reB-SO,l '.vhy th (~s~ suggested times should not be 
alter ed by the t eacher , trley crre merely a s uggested guide.) 

AUTUr-;N TERM 

THEME 1) Thankfulness 

This subj ect requiresagc~ter ' degree of sensitivity in handling , than 
at first meets the eye . Henc e it has been chosen to be developed in more 
deta il. 

:,im : to explore the idea of thankfulness both in humffi1 and r eligious t erms . 

Suggested a . Explore thankfulness in poetry , hymns, songs and liter atur e . 
me t hod: ' J unior Voices ' is a good sourc e of poetry which uses moder n , 

everyday happenings for its r eflections . The hymn ' Thank You ' 
f rom ' Sing to God '. Now Thank \';e 1~11 Our God (most hymn books). 
Do not be afr aid of popular or secul~ songs . 

Stcrrt to collect these toge ther as a class (or grou~ ) book of 
' thanks '. 

b . Explore th:mkfulncss in the class : when does t ec:.cher SE'.:Y 
' th?.nk you "t , when do children seq 'thffilk you ' ? Find out 
when it happens , how it happens , :md then ask why it ha.ppens. 

c. Explore i t i n going to the shops in the same way: when'. how? 
why? 

d . Now l eed into an exploration of thankfulness i n the f runily: 
when'? how? why'i' (See note 1. below) 

e . ~xplore thanking God: when? how? why? (See note 2. below) 

N.B. 1. Thi s may be s een to be the opposite of 'child-centred ' in its 
a.pproach . This is deliber ate. Often we have f eelings of r esent

ment when , in f act, our upbringing t ells us to be 'thankful' - Johny is not 
thankful for his new birthday present : his fri end next door has a much better 
one ! ~uch f eelings should not be glossed over. Neverthel ess , it i ntrudes 
into a f emily' s And A child ' s priVACY to explore it uni nvited for much 
emotion may well lie under th," surface . 'l'his npproach is designed to tread 
carefully and to defuse the s itua tion • 

.. nswcring the qu s tion, why we thank God , is very difficult Md a t 
s ome l evel s involves some c:.dvanced t heology. For exampl e , we can 

s ay we thank God b ec ~usc He gives us life , bCCQUSC He upholds Creation , 
b ecause - nnd most chiefly for the Christinn - He i s our Saviour. The: first 
two arc f~irly safe except tha t they may l ead to a r a ther eff e t e panthGism 

N. B. 2. 

bu t for the time being tho.t may be as far as we ccn ge t. However, we must 
r ememb r not to lc~vc the child a t th~t stagG for ever. The third and most 
importent rc~son for giving thnnks is inappropria t e a t this ~ge for 
educ .? tionnl r easons . It i n suggested , ther efo:;:' G, thc.t it be not brought in 
a t this time but perheps should bo l eft to tho secondnry school when th 
child' s intcllectu ~l volopment should hnv~ matured sufficiently to m~ 
possible. 

, P i:S 
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THEHB 1) Notes 

THEME 2) Caring 

The link should be rn~de between c~ing ~nd t hnnkfulness as mutual 
respons es - cering promotes thpnkfulness which m,~y be express ed through more 
c pxing . Followi ng on the previous year ' s work , c ~ring could now be explored 
in prRcticDl wnys - who needs cnring for? - how c ~n we do some t hing about it? 
In worship the Chris tinn t eaching ,,,,bout c"ring C M be dr l".'.wn in by stories 
illustr~ting it from biblicAl sources or from the lives of gr ent Christians. 

Notes 

THEME 3) Di s covering the Bible 

The Derbys hire •. gr eed Syllabus page 24 makes excell(mt suggestions about 
how to investi€'?~t e the wny the Bibl e has influenced people down the uges . A.t 
this point it i s worth asking why it does have such influence . In order to 
answer t hi s ques tion it i s necessary to look at wha t kind of book it i s . 
Me-ke a model from boxes (mrttch-boxes for indi viduals - l e.rger ones for class 
or group proj ects ) of the Bible as n library cont nining very differ ent kinds 
of books . (Two sections : differ <mt kinds within each - myth , s ag::t , Rllcgory , 
perD.bI e: , his tory , poe try , l etters . ) 

Notes 



\"i INTl:R TERM 

THE~·1E 1) Li fe i n Pa l es tine 3.t The Time of J esn s 

Nake D. model of Cl typic .<ll house . M0ke dr Cl.wings of the furnitur e end 
utens ils. Pur haps n fri ez e of D. village s howing some of t he ~ctivities go ing 
on would be he l pful in building up D. concept of \'/hnt it \'1:1.S like. 

Notes 

THEME 2) The Lif8 of J esus 

( i ) 1.hD.t h8 eaid - about coring MRtthew 7 v.1 2 ; Luke 10 v.30-37 

(Ther e is much of this in the ' Ser mon on the Mount' M2tthew 5-7) 

Notes 

THEME 3) The Life of J esus 

Notes 

(ii) The chnr '-lcter of J e sus 0 .Jhn t ma de him tUlgry: Nark 3 v .1-6; 
MF.'J'k 7 v.1-9. His f !'lith: tvlnrk 10 v. 32-24; Mnrk 14 v. 32-36; 
Luke 23 v.32-46. 



SU~M:ER TERM 

THEME 1) The Li f e of Jesus 

(iii) Hi s ,i.scens ion P~D t oc.o at (the coming of t he rIol y Spirit) 

To avoid the difficult i es caused by the j~sc ens ion story ruld He::wen bei ng 
' up ther e ', the idea of /.s cension [is me t aphor should be encouraged , e . g. 
' top of class ', ' top of l engue ', i . e . ' up ', ' high ' e tc. 2rC met aphors for 
be tter , hence Heaven i s up , bei ng with God i s higher then being on E~th. 
J esus s ends Hi s Holy Spirit to the ,·.pos tles to hel p th8m be the Church , vJhich 
i s God ' s peopl e . 

Notes 

THEME 2) ThE: Church 

I t is now t i me to look agnin a t t he Church . It i s s till bes t to keep 
this as concr e t e as possible . InvestigE'_t c wha t peoph do in Church o j', 

descript ive npproach to the t wo gr e(lt er Sncrnmcnts i n cl ass coupled , i deally , 
wi th actual exper i ence of these s ervic es in Church (with a commenta tor?) 
should be undertaken . Very s imply , wh~t other services ther e ar0 : marringe , 
funer al s , confirm~tion , the Offices of Mor ning and Evening pr ayer; but not in 
gre~t de t ail, especially the l a tter or they will become boring . Neverthel ess , 
some f runili f'rity nnd knowl edge of t heir exis t enc e i s desirabl~ . 

Notes 

THEHE 3) Pr ayer s 

Some pr {,~8rs etc . we us e time ~~d agai n in public worship , whether 
formnl or infor mal, ond it i s good thnt thes e should be known .:md mmERSTOOD! 
The Lord ' s Pr .-..ycr will a l mos t certainly b Cl known but its me:ming may be a 
source of confus ion . This should be sorted out . Ther e does not ~ppec~ t o be 
en y harm in l ecrni ng by hear t s ome other common pr ~yers ~d the Cr eed 
(I.postle ' s Cr eed n. t t hi s s t ngo). This l nst section could perha ps b e: dco.l t v.Jith 
by a pr['.ctic ['.l pr oj ec t on Wors hip by preparing services nnd trying t o s ee why 
certa in t hi ngs .".re G O f r equently used. 

Notes 
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L~te Childhood 9 -10 yrS J.3 

•. UTUVJJ TERH 

THEME 1) Go d the F~ther 

(i) A" gener .3l cln.ss proj 8ct on SpRc e explor e.tion i s .~. ver y good s t<.U'ting 
point f or thi s . In the H. B. cons ider hOi." s ciontists think the \'JOrl d was made . 

(ii) Sxplore s ome Allcient views .:tbout this from pClgaIl mythology e . g . 
Bnbyloni::m myt:1 of t he young god Mru-duk who s l a ys the: s e". monst er Ti amE'.t, 
cutting h,;r i n hi'.lf so th.'1.t one half i s the ..:ar t h end the other i s t he ho;:~vens o 
Gr eek "tl as ho l di ng t he world on his s houlder s , e tc. 

(iii) EX[U11inc the ancient Hebrew ideas end look 2.t Genes is 10 Enrth flonts 
on the ' gr e[Ct deep ' , a ccording to anc i ent He""b ews . Shoal (the gr :1ve ) i s buried 
in th,': bnr t h and over i t like an upturned dish is the he nvens . i.bove this are 
the ' w.'1.t (Jr s p.bovc the firmRment I which come through it onto the c::'rth DB r a in E:: tc. 

(i v) Ex pl ,:.i n t h "" t this i s .<t myth o f the ancient Hebrews told in thG only way 
th0y k nc ... J how (they did not h.:'1 vl ~ our scientific knowl e dge ) but which hides a 
Rolig i ous truth - viz . ' God mnde His World !'Jld it is good'. 

(v) Try to ge t the children to write ::'. I myth ' using modern sc i enc e ' s 
undcr sb.nding of t h world but still t elling the srune Religious Truth . Thi s 
could b o pr os e , poe try or e ven .. rt work . 

Notes 

THEME 2) Cour~ 

(i) Pick up on cour n.g~ of .. s tronnuts. Le:,-l.d on t o modern courngeous people . 

(ii) Look pt some Chris ti l?J1s who h l'w e s hown cour.:tgo - ancient and modern. 

(iii) COUr[~r,0 through Fnith (trus t) c . g . stilli ng the storm: Luke 8 v.22-25. 

(iv) J esus ' cour '.ge : t-J~k 14 v . 53-65 & 15 v.1-5. 

(This topic i s o.l s o de[llt with in the Derbyshire icgreed Sylln.bus.) 

Notes 



THEME 3) The Bible 

The l .:mguages of the Bi bl e . The courag(: of some of the tr ::msl a t or s . Thl; 
very mC!.ny l rmguages i t i s now wri t t <:!ll in o Comper e Cl p::.ssage from differont 
English transl~tions - choose one which i s CQsy to undcrs t r~d , pre f er ably n 
descriptive passage . 

Notes 

WINTER T1'RM 

THEME 1) The People i n t he P l ust ine of J esus 

,.fter h['.ving l ooked :-!t t he environmon t in previous years, it is now 
pos sible to look nt how peop10 l ed their lives in t hi s environment. 

(i) I n t he; Gospel s alone ther e are many r ef er enc es to occupntions: 
c~pentcr, fisherman , t Clx-collector , soldier, s cribe , pries t , money-changer , 
fnrmcr. ~lscwhcre ther e ~re r ef er ences to po tting , wenving , dyeing, smithi ng . 

(ii) Children will find ~ l ook c t educ !'1.tion inter osting , es p8ciC'..11y if this 
is done compar ,'1.t ively. Look a t what the p!lr cnts t nught, ",hOot the syno..gogue 
t aught (re::tdi n , writ inz , memorising of Old Test::tment PQssnges) . ,. brief 
mention could be mnde of their equival ent t o our colleges ond univer s ities 
i. c . the gr e ". t r bbinical s chool s in J erusal em: r ef er enc e t o J esus in Temple 
(is Cl child with t hE": doc t or s of the Lnw; a l so t o .s o Paul' s educ i:1. tion as a 
Pharisee . 

(S e also Derbyshire ;.gr eed Syllabus . ) 

Notes 
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THEME 2) The Life of J esus 

J esus GS a te~cher of Hi s di s cipl es , Look Rt tho cnll of the Twelve and 
a t exrunples of his t et\.ching. Bew~re of : (_i s since muc h of it i s very difficult 
for adult s l et :ll one children! His t c-.. - '·, i'1g rr. ~; thods CRn be l ooked :It: 
parab l es - us :c t echnique ; use of hills ('.w t boc .. ts in order to t ench lorge 
crowds e C .. useful supply of r ef er ences t o his t e'''.ching content c :.:m be f ound 
in the Ser mun on the Mount: Ma tthew 5-7. ) His entry into Jcrus3.1em on Palm 
Sund?s c~ be seen as a pi ece of ncted te~ching : he was t he King (Messiah) 
coming home in peace . 

Notes 

THEIvlE 3) 'rhe Life of J ~sus continued The Passion 

The mc..i n point s of the Elccount need t o be made cle"r her e .:\S history 
wi t hou t much theolof- ic al interpretation , t hough the t enlpta tion t o go deeper i s 
gr eat. The ques t i on us to why the J ewish l ender s w~ted t o hnve J esus killed 
if he WRS a good mnn should be r f'- i s ed if it hets not already b02cn. Hi s honos ty 
in pointing out th0 f~ults of both PhQri secs nnd pries ts und t he ir s elf
right&ousn.s:ss WElS not popular. How do \ve f oel when w fU' 0 showing off how 
good or c10ver we nr e r~d someonr. points out our f aults? Tho l eader s were al so 
worried about his danGer ous influence over t hu crowds nnd the possible r eaction 
this could produc e on t he Romans . C~I e i s needed not to l e t t he politics 
become too involved n.nd so l env() the childr en ' s ab i lity t o compr ehend behind. 

Notes 

SUMMER TERM 

THEME 1) The People of. God : Hi s fir s t peopl e' , t he J c:ws ; 
The Church as His people 

God frees the I sr aelites from Egypt by Moses and gives them His own Lnw 
t o live by: the Ten Comm:mdm nts - wh" t o..ro they , whet do they mann'? i . c . two 
groups (i ) 110\0/ to behave towm-ds God (ii) how to boh(\vu tow.:\I'ds one ' s nei ghbour. 

The Church h:1s J esus own commands illovc one another even as I have l oved 
you II (John 13 v. 34-35 & John 15 v.12). Compare with the c onvers~tion over t he 
LAW with the l nwy r (Mark 12 v. 28 - 33 ). Comppre Deuteronomy 6 v. 4- 5. J esus 
taught no new I nw but c ~nc t o s how how the Law C Gll best be k&pt. 

Notes 



THEME 2) The Church ' s Work : how does it 0bcy J e SL~s ' C 0r,1~1~? 

By worship - publi c (rec :tp f r om pr evious JY t;,~T ) j privi'..t o prayer of 
individu :~l C};r i s tinn . 

By prenchins - explor e mi ss i onnry work of Church wd find out how it is 
doing this t oday_ 

By cering (loving one ' s ne i ghbour) hospi t a l work, c ,"'re of poor , C'-IT t! 

Notes 

o f ex-prisoners , bringing God ' s f or givenLss t o the 
penitent s inner 

- hm" individual Christitms h i'..ve s hown c!U'o. 

- how Ctm I care (it is quite poss ible to 
do this ag~in now, sinc e the children a 
nr e older nnd have mor e SCOp8 for cnring 
in new "mys - this is n.lwC\Ys s o .) 

TIlli'HE 3) People \..,ho work f or the Church - The Mini s try 

~: to discover the full-time workers in thv Church. 

Content: The chi ldren will know of the Vic ,'ll' or Rector (use on0. term only 
unles s the question is r n.ised - todl'y there is virtunlly no diff0r encc 
other th.:-.n historicAl in thes ti tlos) 0 CurCl.t es should b,~ mentioned as 
assis t r.nts t (: the Vicar/Rector. (N.B. technicnlly the Vicor/Rcctor is 
the 'Cur .1.t 0 ' nnd the Curnt e is the ' assistrmt cura t e '. It is suggested 
thr.t t h i s confusion is a voided by stnying with the popul nr uSRge even 
if no t s trictly ~ccur n.te .) 

30 th Dre ' priests I. ' ~h[', t is " priest': this c ould be done by using 
the loc nl cler gy t o find out wh~t their job entails . But who is ovor the 
Vic pr ? The Bishop. V/hr.t is his job ':' w'h ::.t do the children a lready know? 
- confirmn.tion , p rho.ps the occ c-',sionnl visit for other r ea sons. They 
need t o know tha t h is th one t o mllke people priests. l .. lso he is over 
mMY cle r gymen . His dr 8SS c :-'n be l ooked D.t hor e . Not0 the staff - like 
0. shopherds - why? 

It would o.ls o be worthwhile finding out other kinds of full-time 
Church wcrkers: p:crish workers, Church f..rmy , miss i onnrics . 

Not es 
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Prc - ;.dol escenc8 10-11 yrs J . 4 

fLUTUfvlN TERH 

THEf>1E 1) Forgi veness 

The best sugges tion to ~e made her e i s to use this section from the 
Derbyshir e j~greed Syllabus (page 28 ) . 

Many concepts involved here are bordering on the abstr act and , therefore , 
are inclined to be too difficult for children . Ho\,ever, i f one begin ' s with 
the child ' s own experience of being offended or of t eacher (honest sharing of 
feelings ! ) and s tart to examine the f eelings ass ocia t ed with t hi s , there is 
every chance of finding , and keeping at, the child' s level of under standing . 
Compare our natural f eelings of r esent ment and hostility (revenge etc. ) with 
J esus ' teaching on for giveness (Matthew 6 v.15i 18 v.21-22) , and particularly 
his exampl e (Luke 23 v. 33- 34a)o The examples of Christians who have done this 
down t h0 ages should be looked a t. 

Notes 

THEt4E 2 ) The Pal est ine of J esus : Geography 

This S8ction i s designed to give children an insight into t he physical 
environment of Jesus. ThGreforc , maps , charts , are needed but especially 
photographs , s lides , film s trips e tc. will be needed. 

(i) ':!hereabouts i s Pal estint-:'? 

(ii) Three north/south s trips make up the chief f eatures of the country: 
the coastal s trip , th o northern plains and JUdnean highlands, the 
Jordan Valley . 

(iii) Much descriptive work on Galilee can be done . 

(iv) J erus alem to J ericho : mountains over 3 ,000 f ee t t o the deep J ordan 
Vall ey which a t th Dead .::lea i s 1 ,200 f ee t Bi~LO'!! sea l evel. Hi gh 
limestone , dry desert down to r ich june;]. in the valley. (See also 
uerbyshire ,\gr 8ed Syllabus page 30.) 

Notes 



~IN'II~:~ TERM 

THEHE 1) \~hat do Chris ians b81ieve? 

.Jl exam ination of thE: Cr eeds C."postl(;s , and ·1 ·~ icene for comparison ) to 
find out some of t he ir meanings . Beware of s traying beyond child ' s 
intellectual ability to compr ehend and , as al ways , try to r elate to the 
child ' s experience and l earning so far . If this is not possible at some 
points , t lh,n e i thor experienc e to help must be fir s t provided or such points 
not dealt \.ith until a l at r stage. 

Notes 

Content of the Creeds : The Father/Creator , J esus , 
The Holy Spirit (sec Gcnel:le on page 20a) 
The Christian Hope . 
The Church 

~IEME 2) What i s tae Church of England? 

National Church cf. Church of Scotland , Church in Wales: two pr~v~nces -
Canterbury cUld Yorki how i s the Que en ' h0ad of the Church ' ?; England divided 
into Dioc eses and parishes . 

History: S. ! ~idan , S. j.ugustine , King Henry VIII , Elizabc th ' s 'middle 
way ', Oliver Cromwell, Tho Res toration and the Book of Common Prayer . These 
historical topics are meant only to be dealt with supGrficially in ordor to 
give a gener al viewpoint. 

Notes 

THE~iE 3) vJhat i s the ' /..nglican Communion ' ? 

Thi s i s only a short section to comple t e the picture of the Church of 
England. Th.: 1.nglicen Communion is made up of other similnr national Churches 
which believe much the samo things about the Church and Christ i anity . The 
Lambeth Confer ence m~. ets overy ten years when bishops f rom all over the 
i .nglic~ Communion mee t toge th~r. It is not n ' parlinment ': it has no power 
bu t is us ,d for common di s cussion. ComplU'c thu ' Vatican Council ': b i shops of 
the Roman Cntholic Church from all ov ' r the 'tlorl'd met in Rome to make grea t 
decis ions - they w 'r e a ' parliament '. 

Notes 



Scheme on The Holy Spirit 

PO\-JER 

Introduc tion : The Holy Spir it or t he ' Power of God ' ar e both ( iffi cul t 
conc epts for juniors and , b8cause God ' s power is s een as 
diffe ent fr om other exper i ences of power, the not ion 
tha t God has the po lt/er t o influence our af f ai r s i s 
s ome time s r e j ec t ed • 

• im : To hel p children dis cover that the i dea that God can 
exercise Power i n the world i s a t enabl e theory even in 
a technologi cal age . 

He thod : 1) Cl ass proj ect on sour ces of Power: 

C o 

b . 

c. 

d. 

e . 

Tens ion in an cl ast ic band (Use t his power ? ) 

'rens j on in a coiled spring (Look a t its uses ) 

Power of s t eam (Ket t;Le and lid., -s t ctl'n ,mgines) 

Pe trol engine (Pis t on i n cylinder of car engi ne is 
moved by power of burning gas es ) 

Power of R mRgne t and of e l ec t ricity 
( a t t r ction/r epul s ion j lights , met er s , mot ors) 

2) Quest i ons : a . What is magne tism? 

b . What i s e l ectri city? 

(I f ::m ' expert ' can be obtained , ask him t hes e ques t i ons ) 

\'Ie c; n see what t hese ' power s ' do but even exp rts cannot 
f ully s ay what t hey really are . 

3) ~; ome peopl e claim d anot her kind of power. J esus - The :.postleso 

T. B. Leave this a t i ts f ace value - do not spell 
out t he ' ·nswer s ' . The questions are r ai sed: 
t h chil dren will fin0. their own answer s i n 
the ir own t ime . 



2-1. 

SUMl'.L;h T::;RlYi 

THBME 1) Other ne no~inations 

This can be done a t th (~ l uvel o f : ho\o! do they worshi p? v.,rhor o do they 
worship? what ar c their minister s like? It 'No~ld be unwis c.: to embark on an 
account of t htological differ ences , s imply becc'.use the children would soon be 
out of thei r depth . 

Sugges t ed denomina tions: t he Roman Ca tholics , tho Me thodists , 
the Baptis t s , the United Re formed Church , other s 
which arc loc :llly relevant. 

Notes 

THEME 2 ) Othcr Rcligions 

It would s~ ,;m to be educ ntionally Dnd socially improper to omit mention 
of other r e: ligions since more and more t hese will be part of the experience of 
children in t hi s country . In mos t of our s chools th 'r e sccms little point in 
introducing t h i s earli0r for risk of creatinp; confus ion . However, in a 
s chool which is multi-r~c ial it i~ already pert of the child ' s experienc e and 
may be dealt with earlier . In any cas e , tho compnrison with other r e l igions 
can be very enlight ening for Christianity. 

I.gain , the l evel should not be theological 0xcept for a s impl e account 
o f the main i cas of t he particular r eligion being consider ed. The way of 
life of its adh e-r ents , the way of worship , the.: origins (great fi gures or 
founder s and wh r e they cam from). ilgRin visual aids will be essential . 
It i s sugg -s t cd t hat , if poss ible , local members of the particular f a ith be 
call d on to t ell about their way of life and to bring along artic l es of 
signific~c e for their r el igion. 

Suggested R ligions for study : Judaism , Isl~m , Hinduism, Si kh ism , 
some non-bE:l i ever s , and Buddhism. The ani mistic r eligions of primitive 
peoples , can be studied. This can be C\ sourc e of grent insight but it i s 
prob ably lD{oly to 1 d very quickly into abs tract are a s to be avoided a t 
this st ge. 

Not es 
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\J(lRS!IIP 

Introduction 

Th i s s ection is concer ned with organised worship and not th~t 
spontaneous ~lorship referred to in other parts of t his syllabus . The pl ru1ning 
chiefly r efer s to the School :.ss umbly et c.; but it could be used with a littl e 
ingenuity for services i n Church. I t i s also r ecognised that some 
suggostions can only appl y in a Inrger s chool with several classes and tha t 
the small one or two class country school cannot do one or two of the 
suggested activiti .:ls - however , most can be attempt ed. For i nstnncc , it i s 
possiblo for a class to t ake assembly for the school once a week in a l arge 
school with several cl Rses. In a smaller one this could happen only 
occasionally . But in this type of school and in the one class s chool parts of 
the assembl y c ~m be t ,~en by groups of children quite fr equently. 

The assumption behind this part of the syll abus i s that it i s a'1 
e duc a tional nctivity . Lvt us draw ~g D.in th0 comp?.rison with Husic: l enrning 
the theory or history of Music is lik0 the clnssroom R.E.; listeni ng to Music 
i s like ntt~nding grown up Church s ervice or ~n ess embly led by the t eacher 
(nnd, ther efor ' , has its plne ); milking your own t' usic i s like the assembly 
wher e the children h , ve helped to produce it. Mos t people would agr ee tha t in 
Bus ic sbc.ring in the f (;olings of others i s good and tha t even bet t er is 
oxpressi ng your own f eelings : the rulalogy holds good for H. E. and \,Jorship. 

--0000000--

Tho Infant School 

ii-1M: To provide nn environment i n which r oligious nctivity C31l be 
experienced. 

VENUE : J. cons ider at ion of the place wher e this i s t o happen i s important. 

(i) Ij ith fI. nuw Hcccption class it is probably advisnblt: to 
me:c t by thems lv 's Jlt fir '> t until t he ir s ecurity i n the 
new school community ha.s been est .:>.blish8u. FeDI' 8tC. 
could distrnct from the ~ctivity. 

(ii) Ther e are mnny r sourcos in the l.:trg~r group of the school 
and so mt::e tings of tho \"holo should be encouraged. In 
this kind of group it is poss ible for a smaller group of 
children to do s ome thing for the other s . 

(iii)Meeting with juniors . Care should be t2~en tha t the 
Infnnts do not f e 1 lost in th~ J unior :.ssembly nnd , 
thor for e , th t it is of no cons .quence to them. This 
cr.n be overcom if th Juniors usc the hel p of the 
Infants from tim to time and on occas ion the Infants 
togeth r could pr s nt an ,'.ssembly f or all. 



(iv ) Goi ng to Church . T::c:'( i s no r C2,son why Infants should 
not c: t .:U<cn t o Cb:..;:.r c h ,_ h her to share in rl s er vic e or 
for their own . The !Ilo thods sugges t ed below are still 
useab l e nnd t eacher s ought not to f 081 inhib ited by tho 
building - al thoue;h , of coursc , the incumbent should be 
consul t ed befor .) any innovntion is introduced . 

Ther e will be f ound in the s 0ction on the Infant school 
Syllabus certa in warnings to be heeded about young 
children in tha t s tren ge and largo building , the Church. 

METHODS : 1) The cont ent of ~,y worshiu should bo r elated to the immediat e 
experiences of the child - Rsk first; whnt is ha ppening in 
s chool, or clnss . 

2) Prepara tion. !. sterile formnl s ilence i s not na turnl but to 
begin nn act of worship without a brief prcp~rntion i s not a 
goo d beginning . Some sense of s tillness is hel pful in 
introducing a sense of occasion. Listening t o some Husic is 
a w~ of solving this dilemma . 

3) Hus ic in the service i s alwr.ys used but one i s not restricted 
just to hymns . Secular songs may express the right feelings. 
Instrumentol Music, i . c . percuss ion, can o.lso be used. In 
other words nnything which might be used normally in the 
s chool mny be used if it is r el evvnt . 

4) Dr ame. . This c rm t nke the form of mime either to a n,:\!'ra tion 
by the t encher , or to music nfter the telling of a story. 

5) DRnce i s a very powerful medium either for expressing one ' s 
own fe elings or for communic nting them tn others. It does 
not hnve t o b ~ complicRt ed (indeud with Infants , it cannot 
be) but mo vements des i gned to explore or expr ess the theme 
of the ,'.ssombly or service made to f.'.. b f.',ckground of music is 
suffic i on t. 

In Church it has happened that the only kind of dance 
used i s the Procession which presume-bly expresses dignity. 
Le t it be said thRt ther e :ITS those who believe this t o b ~ a 

r eat pity . 

6 ) Stories or poems on the theme should be us ed , either r ead by 
a teuchor, or - if suitabl e - l earned by a group of children 
f or r uci t inge ,'.lwnys r (lmcmber th~t one does not necessarily 
use the Bible to mnke something r eligious . If some thing 
s0cul ~ r mnkes t he right point , use it . 

7) ThE: Bibl in .. ssembly. The wrong attitude of mind is the 
f eeling th~t it must of necessity be used . However , ther e 
is no r eoson why. sui t nbl. pnssages should not be used . In 
a servic e it is even useful t o actuully r ead it r~ther than 
to r e-tell the story. If one decides t o r ead it (or have it 
read or r ecited? ) b0 very careful to choose a transla tion 
designed to b used by children and use it sparingly. 
Ref~r first t o the notes in thu Infants School Syllabus on 
using the Bible . 



-------- --~ -

8 ) Pr ::lycr s . The b 8s t p ':-:'Y8r s ;U-C t h" s i mpl e s t o.t ement s of Q 

chi l d , CV0n if fin::tlly writ4: 0.!: by teacher. These hev e best 
chenc e of be i nG r e l ev[' l! L 'l'he !l.6Xt b es t pr ayers & 0 \-lhen 
t he t eac her rTI,,'<:,)s '-'P her 0.1n pr D.yr1rs . ThesG too ar c likely 
t o be r0l e vrult to t he theme but nrc; one st ilge r emove d from 
the child . Thele~s t useful (bu t de f ini t ely ne t usel oss ) 
are pr ayers fr om books . \'; hen thes e are used, choos a vii th 
gr ~:J.t car ' . 

9 ) Le t t he childr ('! n di spl c.y work they ha ve done either s p0cially 
f or t he event 0r i n t he nor mal course of their work. .'.rt
w0r k , models e tc. eRn serve a s f0cuss~s, illustr~tions of the 
t heme , pI' yer s and o f c ourse offerings . 

The Junior School 

: 1M: To pr ovi de :m environmunt in which Religi ous .. ctivi ty C rul be exporhmc e d. 

VENUE: ( i ) Ther e ."\TO I1.dvantn.ges in the occas i c nRl clnss as sembly. The 
pnrticulQI' servi c e c a n r el~tc clos~ly t o the life of thl1.t 
~ l ss. This is good for th clo.ss ?.nd very good f or the 
exper i ence of wor s hip. 

( ii) The Sc hool hsse mbly . The SD.me ndvrult ':tges Gr8 f ound hor e DS 

i n the: I nf en t Schoo l :,ssembly. ;, thought : is ther e on 
· ducl1.t i onal r e ~.son why this mu s t be n t the b eginning of the 
dny? 

(i i i) Sorvices i n Church. Ther e f.'.pp :U' t o b e four things to do in 
Church: ( n) to go ~d dis cover it ; (b) t o go t o n service 
l o'1id on fo r the ch ildren j (c) t o do one ' s own s ervice j ( d ) to 
sh~c i n someonc I s ' s servic e , i . c o an ~dult servic~ . 
( ) nnd (c) nrc bo th of gr ec.t v~lu '; j (d) ought not t c be 
i nor ed; bu t (b) i s of very l iffiited vnlue. 

METHODS: 1) Content . This s hould ~lwnys be r el~ t ed t o the child ond its 
wor k her e a nd now . The fir s t c.ssemblics of the y e nr and of ench 
ne'>I t e r m s hould s tcrt the r e - with the child ' s expuric·nc e in 
s choo l t hrough work and the life. of the schoc l. L:l.t or t he themes 
C P.Jl be ex t ndcd t o t he l ocnl commun ity wher G t h i s r e l ."..t es t o the 
school or th0 child. LAt er s till , as ideas devel op , it is 
possibl e t o exte nd to the world nt largo . This can deve l op out 
of t h s tudi 0s trueing plnc e in 0 thor sub j ects or an (w ent to 
whi c h t he school ' s ~ttcntion c ~~ r eadily b e dr~wn. 

2 ) Prcp'U'C'.tion . h ood s t ru't i s cssenti:l.l . N" ithcr 1.1 ch::~ttGring 
s ession nor A l ong s ilenc e rr a he lpful . The l .'\tter i s use ful 
wi t h dul ts but with childr 0n some mus ic be ing pl~y0d is an 
e.sy way in . Hnving c r eat ~d a good ~tm0sphGre and h aving ha d a 
good cxper ienc e; of wor s hip, t he whol e is s poilt if the 'notice s ' 
c nns i st 0f l ong grumble ! If no tice s are .0. mus t, \ ... hy c::m t hey 
no be i ncor pornt ed in 0 the worship? If there must be 
gr umb l i n , a r elig i ou s . ssembly i s not tho npproprint e vehicl e . 
I,.'hy no t ha vo t'. s p ci ,,<1 s chool nssembly to deal with the matter -
it wou l dlcnd it more \-ICi f;ht whIm i t bGc rune nece6s~U'y . 
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3) Th .... fc ,rm ~ t shoulu be vnr i ud ,'l.fl much as poss iblo. Teo.cher s 
1 · :,d i.:lg an .'"lsscmbly M e) ve:: ~! 5()od. It i s i mportMt that 
t e"c.10rs sh()uld. sh."re their Gxperi c: r.c(. wi t h the; children . On 
the (~th\J r hrmd , it is i mportant thHt child:-vn should be 
.'1.llowed t o t .'1kc part and t o find out themselves \IIhat it i s nIl 
nbout . 

4 ) On v:u'i ::tti n c~ bo the U Si; of the B. B. C. bro,?.dcD.stliil. On no 
:::ccoun t should these become mer ely pnssi vc . The childr en 
should join in wher eve:r possibl e Md (.l lit t l e follow up in 
clnss is us eful. 

5) Childr n ' s uctivit i es : 

(i) Di spl llYs . :.ny k i nd of work the children have done , if 
it i s r ()l ev~t t o t he servic e ' s theme , c ~m be used : 
pnintings , drawings , model s , writing etc. 

(ii) Dro.m~\ . This i mportant vehicle of expr essi on and 
communic:-:. tion should be exploited. .3pont:meous 
difll ogu ..: (or semi-spont aneous) o,r rcviously \,,rritten 
dilll cr,ue (including ' home- made ' or pr of essional can be 
used. Him " is still very useful in t elling n. s tory 
visuRlly. Drnmn cnu be a ma j or effort for 0. specinl 
occas i on or it c r:n be [' lit t l e snippet which i s o.pt 
and makes t he point needed. 

(iii) M\ls ic - mnking should be used: songs , hymns , instrumental. 

(iv) Coupl ed with the ~boVG is dance whose vnlue in 
xpr ossi on and communic o.tion is as importnnt as thnt of 

Dr~~n , mus t not be neglected . 

(v) The t elling or even r ending (but far less eff ective) of 
s t ories i s vn.lu rtble ns a t eaching .::t id in wor ship. 
Poems , (: ither from bonks r ead by t eacher s , individual 
childr n or cher ftlly nr \a"i tten by children , ~'J' e very 
valuo.bl • 

(vi) r nyor s . Children ' s oVln prnyers ~e always bes t no 
matter how nnive . It i s even "JOrth making an ,':'.D thology 
of such prayvr s f or f ll tur use. Thi s is o.lso a useful 
clasG act ivi ty. Tenchcr s should not bo ~frnid t o put 
their own f eelings and thought s into 'vJOrds for the 
children t c sh:u'e in prayer . Buoks of prnycr s shoul d 
b used s paringly ~d ~ c~eful sel ection mQdc . Too 
oft n t:1ey .:u- G e ither in l :mguage beyond the child's 
experi nee or they ar e sentimental. 

(vii) The ibl e . Use it; but use it \I/prily . J~lwnys usc a 
mo n 'rn tr~sl~tion nnd do not use it f or th0 sake of 
us in r it. Chaos t he p sSl'lges c ::U'cfully ru"ld b ec ~use 
they arc r c l cv, nt t o th~t service . 



Principles 

Ccr t .s.in ports of the Church ' s y en.r will b e: d8nlt 1:1:' th no.. t urnlly (1S the 
syllubus is f ollowed . I£owe ver , since the Churc ] c clcbr ~,tes its f cnst days 
e ve ry ye;--r , it seems richt - (1S rt l earninG l3.id ,':\bout th0 lifo of the Church -
t o mark these f ens t s in 0. Church s chool in s ome way . Perh~~ps tho b es t und 
mos t na tura l w~s i s t o us c worshi p (1S the vehiclu f or this o It could t ru<e 
pl a c e i n Church f or , S'1y , the mnjor f es tiva l s , or in t he us ua l assembly f or 
l esser ones o Bec ause Chris tmas time i s (1 tnFljor s ecular f erts t i n our moder n 
culture as well as 1 r ·ligi ous one (wha t home , however a t he i st , docs not 
c c l ebr[tt c c.t th,.." t time ?) , schools will h."..ve major prepara tions themselvGs f or 
c e l ebratinG it in ,lIlY c n.se . \Je ou h t , though , c-s ChUrch s chool s to drc.w 
a ttention strongly t n the r el i g i ous significanc e of it o 

The f ollowins lists o f f ensts ·"..r o no t full. Some nr c omitted f or 
e duc a tionol r eas ons and bolO f ellsts no t in the 1662 C,-;J.end:rr c f Feasts are 
i ncluded bec ause o f the ir r el evanc o t o the course o..nd t o the origins of the 
Church of Englrnd. 

H/.JOR FE • .sT!3 : i.dvent (not f1. f enst but n. f nst ! but none the l ess worth mentioning ) ; 
Chris tmas ; Epiphany; 1.sh vledne sday and Lent ( again f ,"'.s t s ) j 
Pn.lm Sund:-~; Holy \<leek; E~st rj ,'.s c ans i on (b ewnre with younger 
children); Pentecos t ( lihits untide). 

LESSER FEJ.STS : To b e m ntioned in fir s t Y'2[:..:r Juniors (ne t l1cc ess'1Tily on the 
.ctua l doy , though i s n good i da" wher e it i s possib l e ) : 

S. P.'1ul (25th J rmu ::try) i S. Hurk (25th i.pril); 
S. I3ru'nn.b"s ( 11th Juno) ; St . M,'}tthe\<, (21 s t Sept 0mber) ; 
S . Luke (18th Octob r) 

Sec on ye2r Junior s : s. D~vid (1 s t March); 
S . P[\trick (17th Harch ) ; S . Geor ge (23r d .. pril); 
S . John Baptis t ( 24th June); S •• '.ndrew OOth Jo vember ) 

Third yCCJ:' Juni or s : S . Mntthic,s ( 2Lft h February ) 
S . P t er (29th June); S. J ames (25th Jul y); 
S . Stephen (26th Dec ember); ,S o J ohn (27 t h Dec omb or ). 

Fourth Y [,.T Juninr s : S, • ;,uGus tin0 (26th Mny , 
oJ . " lbo.n (17th June ), r.nd S . /,id:rn (3 1s t i'..UgUSt ) 
c an bo connected with the c oming of Christi:rnity t o 
Engl n.nd ; S. Bartho l omew (24th i',ugust 7 j 
J.ll Sni nts (1st Novemb c;r) j S . Thoma.s (21st Dec ember). 

It is s ugges ted thc t nny l oca l pa tron s aints (i . e . the dedi c,tion of 
the Par i sh Church if t his i s not t oo diff cul t - e .g. ' Holy Trinity ' i s going 
t o pr sent pr oblems !) s hould b e e l evnt l' d t o ma. j or f c:::.sts and o pportunities 
t nken o f co - oper a tinb with th , parish church. If the Church ' s dedica tion is 
one of the difficult one ' s , then why n0 t still li~ise with the l ocal church 
but trc . t it with h children as beinG r c.ther like t h e church ' s birthday 
(in .3.t l co.st one church in the Di oc se thi s is 60 - dclib cr nt e ly). 
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R~~SOURC"ES 

GENERf.L 
GOLDML'.N , R. J . Readiness For Religion 
COX Changing ;Lims in Religious Education 
BIRNIE Religious Education in Integrated Studies 
LEE Your Gr owing Child and Religion 
t-iJ.DGE Children In Search of Neaning 
SHl.RT, Nini an The Teacher and Chris tian Belief 
SCHOOLS COUNCIL \vorking P'lper No . 44 

THE CHURCH ' S YEl.R (Books f or the teacher cr for r ef erence) 

Mcf.RTHUR 
CROSS 
CLl.RKE/EDISFORD 
C/,MPBELL , N. 

The Evolution of The Christian Yem
Oxford Dictionary of the Christian Church 
Everyman's Book of Saints 
Pageant of Saints 

WORSHIP (For t eachers) 

~IBLES 

POETRY 

J ONES, C. M. 
BURTON, R. 
B".RTLET , M. G. 
BETZ , F. 
Br. KENNETH 

School Worship 
Day by Day (expensive!) 
Praise Him (Prayer s and verses 
God ' s Happy Family 

& Sr. GER,\LDINE Pr ay \'/ell 
BYE, B. To Be Continued 
LYNCH-vJ:.TSON ,J. My Prayer Scrap Book 

for young children) 

WILSON , Jim First Steps in Hedit~tion f or Young Children 

Di.LE, I.lan T. 
DiJ.E , I.lan T. 

Junior Voices 

\Vinding Ques t 
New World 

A series of books of poems r el at ed to the 
present experiences of the child . 

HYMNS & SONGS 

Galliard publish much mat erial which contains suitable songs etc. 
f or use in schools . Some examples are included here but there tW O 

mallY mor e . Further information can b ~ ob t ained fr om the 
Diocesnn Director of Educ ation , the Rev. D. E. Rowland , 3 The College , 
Full Street, Derby. 

Fa ith, Folk and Clarity; Faith , Folk and Festivity; 
Faith Folk and Nativity 
New Life; New Orbit (an anthology for the Junior School 
culled from their other hymn books mentioned her e ); 
Pilgrim Praise ; Songs f or The Seventies . 

From other Publishers : Sing t o God ( for Juni ors) 
Come and Sing (for Infants) 

THE CHURCH 

HUNT , P.J. 
FlGE & SIMKINS 
THOMPSON, VI .R. 

In And f~ound The Church 
It/e Discover : The Church 
How Chris tianity Came to England 



HODERN CHRISrr I l..N HEROES 

PRESCOTT , D. t-1 . 
SPENCER , J . 
BULL, N.J. 

DISCOVERI NG THE BIBJ~. 

Dl'.NI ELL & Lf.MPE 
NORTHCOTT , C. 
DI.'.NOND, L. 

P.;'LESTINI:..N LIFE 

CRJ'J3B, i.; . \'1 . 
BOYS , M. E. 
BOUCt.tUET , :~ . C. 
HILLIf..RD , F.H. 

COMPfJV.TIVE RELIGION 

Saints f or Nowadays 
Workers f or Hum·).i !-:.ty 
Her oes of ('ur Tim·,) 

Di s covering the Bi ble 
Bibl e EncyclopR.edia f or Children 
How \ve Got Our Bible 

Living In New Testnroent D~ys 
Life In The Time Of J osus 
Everyday Life in New Testament Times 
Behol d The Land 

LOEHLIN, C. H. The Christirul j~ppro[tch t o The Sikh 
1. Series of small , very well presented books published by 
Hro-d Lock Educ ational called ' Living Religi ons Series ' (9 books) 
SCHOOL STUDY BIBLE Religions of The World 
PROJECTS THROUGH CR:.FT Mrul and His Gods Book 3 

SCHEMES, ETC. 

tL VZS , Co & ST;.NLEY, M. Exploring God ' s World 
HYDE, K. E. Topic Books 
The C. E.M. provide material f or Primary Schools. 
They al so provide an extended biblicbraphy. Their address i s : 

f..NNf..NDfLE , NORTH END ROJ'.D , LONDON N~'! 11 7QX 

SOt-1E USEFUL i.DDRESSES 

British Council of Churches , 10 Ea t on Gate , London SltI1 

Britis h Humanist J~ssociation , 13 Princ e of Wales Terrac e , London 1,.,8 

CarwlO1.l f.udi o Visual [.ids , 250 Woodcote Road , \v allingt on , Surrey 

Central J ewish Lecture Committee , 4th Floor , Woburn PlRcc , London WC1 

Nation~l Christian Education Council , Robert Denholm House , 
Nutfiel d , Rcdhill , Surrey 

Radius : Religi ous Drama Society of Great Britnin , Geor ge Bell House , 
Bi shop ' s Hnll , 8 fLyres StrHc t , London SE1 

Religi ous Films Ltd. , 6 Eat on GRt e , London $\.}1 

This is by no means a comprehensive list. It is intended t o 
provide s ome useful information on resources and t o be the 
beginning of further work in this field . The work will be 
continued by the pUblication of supplements t o be inserted 
in this section and by personal contacts with the 
Dioces3.!l Religious Educat ion f.dviser. 



Appendix I 

US ING THIS SYLLI\BUS IN 'l'HE CONTROLLED SCHOOL 

In the controlled school the l egal position is tha t all children 
(except t hos e withdrawn totally from R.E . ) receive three fifths of their 
R.E. according to t he hgreed Syllabus and those children whose parents 
have requested it sh:>.ll receive the remaining two fjfths as Church of 
Bngland tec.ching (the other children continue with Agreed Syllabus work). 

~ventually a permanent syllabus will be prepared and will be the 
official syllabus of Church teaching authorised in this dioc ese for use in 
controlled schools. There will be problems concerning the use of such a 
syllabus in a controlled school. we suggest the.t the overlap outlined in 
this syllabus ."ith the Derbyshirei'.Agreed Syllabus should be continued . 
ide hope this \",ill be so bccnuse it means th", tit will be possible to use 
some of the non-denominational material contained in this syllabus. The 
problem, however , of integra t ed s tudies remains. It is not easy to 
sepurl1.te the Church element , or indeed the religious educ at ion element, 
from an integrated approach. In some s chools this will not be a problem; 
in other s it mny give rise to difficulties. Schools experiencing 
difficulty in this field should contact the Diocesan Education Office. 
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J 
~LL CHANGE ! • • • • • • • 0 .. . . ... . PAG.B 2 • 

CO ~FI or .TION TflAINING. • • • 4 11t · • •• •• • O · PAGES 3- 5 • 

llhsrURC " FOH ADULT TRP.INL G •• •• • • • , • • • • • PAG_,S 5/6. 

CO ~ES AND rusOURCES FOR R.E . . .. . ...... . PAGts 7/8 . 

11 ·'1.;) OF INTERE.,,· FO 0\;T:01 :IORKERS . . . .. . :AGES 9/10 . 

PAGE l. ---

BOOK REVIE"lIS . lJ ,'? l? , 

"C REED 'D CO DUCT" .:EYJi:l'D . . • • • •• • • • •• • • • PAG:E 1 2 . 

l'E ,1 ' ... RAIN G DAYS. 

C·ROU ' EXPERI · ... ~C:cS ........ .... ... . 

HlPORrANT DATES : 

Y 3rd/5th . 

MAY 4-th . J Ubileo F a 1 k ]'Ol:lI.l .V' · ).1 - Sheffield . 

1 Y ll"h . " " " Rot;harham . 

MAY 25th . " " " - G \ H)l~",-

JUNE 1st . " " II - Do castor~ 

JUNE 15th. l.~ vamen\; , D'J.l'~~ ) n X-'3mA. Vfrnok.shop . 

- Hatfip.1d . 

APPLICATJOll FOllMu AT MCKeE' BULLETIN . 

Hope you enj oy r eading this edition of ' Hor izon ' . 

Plea s e let U fl ha ve you r r eu.cti liS . We VII:mt to nut .or for your 

needs as far a s we cnn . THE EDITOR. 



Governme Tl t de c i. s ions t a}:en in Decembe r s e r iousl y a f f ec t ed our 
Ch-u.rch School Buil ding i?rogramme . Four out of f ive p r o j ect s sche duled t o begi n i.n 
197 i

t - t h e C- -I- i.te dral Fir s t and Mi ddle} schools , 'rr i ni.ty Pye DWlk Miadl e s chool, a nd 
Rawm '> r s h J uni or and I nfant s school - Wf:l r e take n out cf t he programme , and ",e have no 
i 'ldi co:tion yet when they can be built. Jv':eauwhil_e c o aL.s E' .c:C',qlnte alarmi ngl y . 

The ne ~l Dist r i ct L. E.A. ' 8 wer e jus t a bClutto t ake 07er, wh en t he 
Gener a l Ele ction produced a mu ch more sudden ct13.~ge o f govcrr.lJn~nt a t vJe s tmins t c r o 
T'1.0 r esu l t s <.J f thi G double change o f admLli s trub on c:mnyt yet be fo r eseen , Hea'1-..vh ile 
l he effect o f t h G " Whlt c Pap~r" on Ei eher Edu,'; a tion i s becoming c l carq In Sheffi e ld 
i t ~ J.s meal1t t he end 01 t he t wo coJ legeo of oducat :Lon ar; ind,ependent ins t itu tions , 
cmd thE' ir c30sor p t i Ol1, a l ong with the Polyt echni c , i nt o a new ir.stEuU on o f 8 , 0:)0 
stucle '1ts . It i s net di ff ir:ult to guess which o f the t h r ee wi n dominat e t h e nEil 
ir. .st itut ion! Cburch Colleges o f Edu~ at i on are als o involved in new structures , but 
tr.e r e ~ s h Ol: e tha~~ nearly all o f i-herr. ~dll e s cape ab.::;orption on t he Sh e ffield modeL 

Al t hough t~e " .sh -:idJ '..J " Dist r ict Educ a ti on C; ommi tt ees ha ve been 
nee~tng for :nanJl months , t he actual transferen~€' o f a dm:i.l1istra tion has caus pd many 
cli[fic <.llt i (; s .. The.demise of t he Jate l<:JTlente d West Ri ning res ult e d in a :;Jeriod when 
J1 0C '9:;a::l ') fficc.cs h ad to "" ,-) r~~ i n a kind 0 "'" limbo \;h en no de c isions could be taken , and 
',10 i n fo r m;!":ioll -: ou l d be o btained. Some weeks be for8 Harch 31 ".3 t fil e s were cl oGed 
f' nd t )'anspor~ed from Wake : i e l d and could nat be opened until Ap ril l s t o Obvious l y , 
it '·ri L L t aKe s om e -:; i lne l)<~ fore the officer s o f the nel ,' au t hor l.t .... es \-::'11 be a bl e to C O lTI8 

~o :,r i ps ';IL .r. pro l: l ems J.oft uns olved and plocesses l e :t inco '.nple t e . Church schools 
may be f a c ed w"i. :h rrcblems a ris ing from t he gr eat vari ~t:y of middle anrl s ecolcdC3.rJ 
edu~ at ion which charact e rize d the dif1 3r S:li ; d~.visi()nal p.xecutiv 13 o f the "Jest lh(":' il q;~ . 
In t hA case cd or e Di s tric "!: 1 the .;hn rches l,ave 130 far f[lilod to get t heir tripJe 
npr osent ation ( C& of Eo, R.C., a nd :Free Church) on the new Educa tion Committ e e .. 

J..pa r1: fr<.J t1 emphasj.s on univ er sal cotr:prehe ns ive e duc a tion and a 
])IOI'1i se ~: o press on with nursery s chools , the new Secr e tary of Sta "t c has not yet shown 
h~ s hand~ The Church o f England vory much hope s tha.t promise s ma de by Mr. Short d'.lrin 
the tile e l echon c(. g ive s erious c')ns ide ration to ~n~rea'3 e of grants will be implement e 
GO that. t he e ffe ct nf the curre nt infla t'..on can be s ome\,'hn t redu~e ::l. 

The Diocesan Zduc a tic ll t e Elm has be en b'.l s y witb var ious new ve ntu r es . 
I t is much en r. ouraged by tha success of its EC'.uca ticn days at Dinningtc.n - ",he n four 
I-ari she s joined i n - and at Walkley. Ma rion Lane , with some guidance fl -om a member of 
t h e Vni ve r s ity Depa r t ment of Biblical S t udi es , has produced a cou:cse f or Sunda y s choo l 
t etl-:hers inte'Qded t o h elp them ge t a g:-a sp; of Bible cont ent" It is .;;alle d "A Bird ' s 
Eye 'hew of t~e Bible" ? a:ld , if the D.E.C. approves , this will become a course for the 
Dioces an Ce r Li_fic a tp. . A ve ry \>Jort h-\>Jh ile Sa turday confe r enc e of Chur{~h school head
t ~achcrs and Bi s hop's inspectors was att e nde o by r epre s ent a tives of all our aided s choo 
a nd 12 o~ our ccn~rolle d sc~oolso Preparing the ItGuid~ to Christian Erluc a tion in 
Church School s" f0r puhlic~tion ha s ~een a time-consuming business fer most of us, and 
He hope to h av p. it r e ady during April. 

The Church of Engl:md is a t present much conc e r lled with Christian 
Initia t ion. Gene r eJ. Synod :-~c ently debated it in Februarj , the Board of Educa tion 
h ol d a resident:"al "Consultation" on the subject in Marcn~ and t he Dioce san tea;n has 
t h e r e fore s p ent time cons ide ring wha t pra.;;tica l help it COuld give , to ~lergy,abo~t , 
c~nfirmat ion preparat ion . David Benso~ has drawn toge the r all th~~ d~scuss~on ~n h~s 
a r tid.} in the l'resent issu e.. Obviously until the Church can get ~ts theology of 
i nitb.ticn clarified , no pra ctical solution is really p08sibleo 

H. J.B. 



C01TII1dATI ON TP.AI NI NG 0 ---------,. __ .. ..-- ._---
What is Coni'irma ti on? \liTho is to de JiJ e ? Thc I1Chri s tian 

Inittation" Report l arge ly avoid s Theology, concentrating r ather 
heavily on practicalicies. What do you think Coni'irmation r epres en ts ? 
Pcrhaps we could set up a Correspondence Co lumn on the subject . 
Hedging a be t, one could sab that there will be a3 v ery many v iews 
as there are Clergy in the i oc ese ! Because of t11is, sch e:nes of 
training for Confirmation are also l.egion - yet, per-haps this i s 
!lot a bad thing. 

With all this at the back of ou~ minds, with the "Chris tian 
Initiation" Rep or t and the Dean of Norwich ' s mot i on to the General 
Synod before us , the Edu.cation Team set aside a day to consider training 
for Confirmati on . 

We 1ec iried to botfl r evi ew some of the materia;" s F.l.vailnble 
at pr esent as well as make a more genera::!.. stat ement SDOUt the training . 
FroIL OUI' vari ed experienc es of wor!cing wi th adul ts und young peopl e? 
we f91t it mor c helpful tc eroup materials into two main s ea t ors -
(&) Vf.lat we oonsidered to be ESSENTIAL el eme!1ts, and (b) Wbat we 
thought might be OPTI01'JAL e lements i f time and expertise allowed thi s . 

(a) ES3ENT.1. 1-1.L ELEJlJIENTS IN TRA.Iln~G: (Not plac ed in ordl3r of priority). 

1 . Some I"1.tell.ectual content : to give an i.'.ea of wha t the 
Christian Faith is about . The Catechjsm ip still a us eful 
' syllalJ us ' , allowing group study of Me mb ershi::;', Belief , 
Cc..nd·J.ot, Prayer, Sacrament y e tc. 

Helpful books in this Section .
" Go ~ Know, ~Live". 
B.R .l.i1 . Course I - "Confirmation & Aft er". 
'Into Membership" - H. Corrie (Falcon) . 
;'My Conf lrmati on Notebook ll 

- HUGh J.liT ontefiore . 
(S • P • C • K. ) 

Some of this intellectual content is covered in a thematic 
way ip the IIQuest:1 sCfleme und er the Jci tles - Change, Leadership 
and. Involvement . 

2. Some Project Work: ~his could well take place during breaks 
in the Confirmation Coul'E'e. One member of +he Team had got 
hts t eenage group to compile a sui table qUljstionnaire about 
Christian Membership, which they then used on the adult 
membereof the congregation! Other suggestions for Proj ct 
work Oan be fuund in "Concourse " , "Quest I an the B.R.F.Cou.rse . 

3. S0me meaningful Prayer and Worshi~ - Both perscnal and corpora t e . 
Confirmation groups could well write their own prayers and 
prepare meaningful acts of worship, etc . 

4 . Some Biblical ins ight : What is the Bible? What 0.ae s it r eally 
say to modern man? Excellent BiblicFLl section in "1J0, Know, 
Live" • 

50 Some Commitment - Group to discuss this fr equently - to examine 
wbat IS involve-d in total commitment - t he meaning of cunverslon 
the implications of not making a decislon . See B. R.F . Course 3 _. 
"Mak:!.ng New" . 

(1:) SOME OPTIONAL ELEMENTS IN TRAINING: 

1 . Some meaningful Christian experience - Many groups can 
t estify to the real value of a shared experience - a weekend 
or holiday together . Hori~ons can also be widened by visits 
to Churches with different SOCiological structures. Great 
value in ecumenical links . Con t ' d •• • • • 
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2 . Some useful Chri s tian s ervi ce - Perhaps ass i s ting with 
c ompila t ion of Pari sh Magaz i ne or News l e tter , vi s i ting the 
s ick and the el derly, b ei ng inv olved i n Shelt er a nd Chri s tian 
Aid proj ec t s, bell-ringing , choir member ship, e t c . , e t c . 

3. S o~e Cas e Study/ Rol e Pl ay/ Dramatic e~eri enc~ : 
No t everyone is skilled in th ese a r eas - needs speciali s t 
treatment, but can be invaluabl e for at t itude change . 

By t his tj.me we were so caught up wi t l'l 'Confirmation Training ' 
that we a skod Mari on Lane to represent the Team at the Spode House , 
lC ons ulta ti on on Training for Confirmation! in mid-Mnrch. By way of 
prepa.rati on fol' this event , delegates haC. been asked to l ook at two 
ar eas 

Wha t are the implicaJcions of the change from ' "!;rai11ing f or 
Confirn~ti on' t o training for the Christian L~f8 ( t r a ini ng 
in Christian living) in relation t o tIle mission, training and 
worsc i p of the Church? 

WJ:a.t sort of provision doe s this impl y for the educati on of 
Chi l dren, Young Peoplo and Adults preparing for ba pt i sm and 
co:n~nni on in the family lIfe of the Church? 

ThA train~rs at thi s Consultation teased out answers to these 
impoYG~nt i ssues by means of a series of ' workshop ' questionD as 
f oll ows : 

WORKSHOP .L - Vfua·~ are we t:-aining peopl e for? 

- Ijommi "Lme;].t - A personal r ec ogniti on of an c:.tti tude ar~d 
directi~n in r espons e t o J esus - sh2riDg the Chris tian Life . 

vWRKSHQl_II - How can we plan a t ot al Pari sh strategy of Education~ 

. . By 5Jtting wi1. ule ' Body ' to share in suffering 9 failu:;." e , 
worsh:.p , 3ervice, fr eed om, for giveness - al lowing people 
t o develup open-nec D. 

WORKSHOP :LI ~ - ~rraining and Confirmati~~~ 

D1.ocese . 

- To consult, discov~rj and enabl e ~he 
l ocal training needs to be met . 

- To provide resource centre . 

- Tc enco1lr a.ge ar..d provide r esidential 
training . 

Parish . 
- To es t ablish training think

t ank (small group) . 
- To decide t o train alone or 

wi+'h others ( parish or 
ecumenically) • 

- recruitment and initial 
training of l eaders . 

- t o prepare a 3-6 year 
fl exible programm8 . 

WORKDHO? IV . 1fc::sllijp: Participants rather than spectat ors -

- Has a two-fold aim - To fac i litate ind i vidual gruwth . 
To build up the corporate life . 

- We need to set up small caring/ sharing groups . 

WORKSHOP V - Continuing framework for pastoral care and educati on -
To take expressed ne eds of people seriously - to cater for the 
non-ac~demic - ~o be v ery flexible - to allow meaning of the 
' Peopl e of God f - to a llow fo r the Holy Spirit. 

- St art ing point may be to identify ' kI3 Y' people and ' open ' pe ()plp. 9 

fusteri~g re:ationships ~mong them . Perhaps need to get rid of 
word ' educat ion ' ? C ont ' d • • • •• • . 
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From the se notes and our team di scussi ons it seems to me th::lt 
four very important truths emerge :-

1) We Heed to educate groups of §..qul ts in our cong1'f~gation3 fi.r3_~9 
as to what we are really about in Confirmation Traininge 

2) There is hardly any point in preparing young people to come into 
a Parish congregation whic~ is not alive, loving and accepting . 

3) Our worship must become more alive - far less formal and stodgy . 
Live worship may o~ly be possible in groups of 30-50! 

4) Confirmation Training at Parish level must ~mrolve both Clergy 
and laity - (of the "Concourse " and "Quest" schemes) . 

J .D.B. 

MATETtIAL l!'0R ADULT GROuPS . 

"My Confirr:1..?-tion Notebook". by Hugh Montefiore, S.P . C.K . 33p . 

Bishop Montefiore 's book, written and us ed by him when he was 
Vicar of Great St. Mary ' s , Ca!nbridge , is in the form of a note - pad with 
tear-off punched sheets for insertion in a folder so that the candidate 
bui~d8 up his note -nQok during the 00urse which is expec ted to l as t 
about six months . It is envisaged that some of the twenty-thre e topics 
cove~ed qhould 1e left until after confirmation so as not to create the 
impression that confirmation marks the end of Christian instruction 
for the r est of a person ' s life . Only one side of the paper is printed 
J. ea.~Ting ronrn for the cA.ndidRtes ('t~ notes. 

The very comprehensive list of topics covered includes: 
WhY Conii:rma tion? :Blai th and the f"lodern World ; The Meaning of J CQ11.S; 

The BitlA: The Sacraments ; Prayer; Money , Servic e , Witne s , etc. 
The Writer exp~icttly states that he has tried to avoid givjng a 
!' Pal'-+:Y li:1e " on any issue , Some will not be entirely happy with ;his 
teaching on the Bible , the Sacrameni;s and Purgatory for instanc e , but 
i f it is reme;nbel'ed that these are simply notes, points of disagreement 
could bt;; taken up in discussion and additional notes added if desired . 

Perhaps this poses the biggest ~uestion : How to use this book? 
Bishop Montefiore sugges ts giving out each set of notes a week in advanoe 
a.nd llsing them as the basis for furth er instruction and discussion . In 
the 'vrong handD it could bewome terribly dull , with the Vicar reading 
the notes t o the class and being confronted with stony stares when he 
asks "Well, what did you think of that?" No discussion questions are 
s,~ggested. The more enterprising will probably find it better to try 
to se t up each session in such a way that, starting from life situatiuns, 
va,rious 'luestions relating to one section of the oourse are t-oss ed 
around and discussed , the notes then being offered as a summary of some 
of the answers which have been given to these questions .. by the group 
tbemselYes and by Christians down the ages . 

"Belonging - .). Lay Theology of Church ,Membership" - Bernard Jones, 
Epworth, 35p. -

" Belonging tl is a much brighter publication , gimmicky at times, 
interspersed with a number of amusing and not always relevtint cartoons, 
but for all that a useful book for a confirmation class or refresher 
G oUl'se . It will need supplementing in places espec:'ally on teaching 
about Holy Communion . SOIDe may wonder how a book by a Methodist 
can be used for preparation for confirmation in the Ang~ican Churoh, 
but the writer, shot,vs himself well aware of the issues involved , 
QUotes extensively from the Series 2 Confirmation Service and notes 
some of th 9 r ecommendations in the Christian initiation r eport . 

Cont' d • . •.••• 
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STAG E II I - _I_n_t_e_r_-G--.:;;r;..;o;...;u::Jp~~B~e::::;h~a~v..!..::.i::;o..!:::!u~r..!... 

July 22nd - 26th . 
November 11th- 15th . 

Queen ' s College, Bil'lll.ilJg 11am. 
Dartmouth HOll~ P , T,onoon. 

Each course costs £17.00. 

Further details from: The Re'.T. J . R. Ilson , Hooton Rob Arts 
~ectory, Roth erham. (850217) or direct from : 
Mrs . Joa n Carmichael, Board of Education, Church Hous e , 
Dean ' s YarQ, London. SWlP . 3NZ . 

------------------- -- ------_. _- - .- --- -- -- - ----

"Be19:1giEii" - (C ont ' Q.J _ 

The reader is treated t o a healthy ecumenical selection of anc i ent 
a nd modern quot a tions, illustrating potnts the; writ e r is makj_ng, as 
we ll as numerous Biblical r eferences . Each chapter is provided with 
sU53 c s tions for further reading and uS3ful questions for discussion . 
Sometimes th e lat+,er go further anj suggest a role play or other 
:" ctivi"c:1' as a way of gettjng to grips with a particular issue . 
Probably the best situa tion in which t c uee this book would be an 
e()u·l r, ,~ nicR.l s tu.dy group . I s there an int e l 'denomina tional g roup of 
ch11rches b01d enough to experiment with a joint course of preparation 
fo r (;o ruirmation or its equivalent for a group of adult candiclates? 

~' G:aoup "LEARNING COURSES " . C. P . A. S . -

The two most useful for the presen.t purpose a l'e "1n tX.9 illl.l] ; l.!.R 
Clu'istianitxll and " Time to Live '~. Each has material fOl ' lour s eSOlUt,'l 
consltl ting of r E'cords, film-str:i ps and lnilivirhlal J A8.t: J e ta for eaoh 
-partio i pant. Some of the speak .rs on tl1e r e oords sound rather 
condesoending and the leafle +.s :!, f-,"! J.y too muoh on the proof text 
approach . However; adapted tu the nR nds of a particular group, 
mucr_ of the material c auld be llse d t o 8L 1:;u : 1, ,l 'i C(:11Rsion on snoh 
topics as Man, J esus C~1rist , thp. r.llll rch , the Cbriol.j tr L T,ife~ PJ. ·n.:V(!T' . 
-iii tness and Servic e . The k~l. - tR (;(;st <1':1. or) f rv:h wi th Sl l .f fj. , L l ~l1L 
i11at erj_8.1 for ten people. 

.T . R. I .. 
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From R.E. Adviser: Miss M~ion Lune co 

COU/iSES 

Telephone: 
Office 
Home 

20448 
662828 

1. M:lVEMENT - DANCE DRAMA WORKSHOP at Hntfield Travis Primnry 
School on ~aturda.y , 15th June - ~pplication form at the back 
of this bulletin. This will be an opportunity for teachers 
and youth leaders t o explore the possibilities of this medium 
f or themselves and to see ho~ i t might be applied to the 
religious education in the Churches. A similar day at 
Sheffield last year w~s very popular s o please book early. 
Form at baclt. 

2. DANCE DRAMA EVENmG CLASSES. Theile have already been 
running for a t erm and will continue after Easter at 
MYers Grove School, Sheffi eld 6. The classes are held 
f ortnightly on Tuesdayo Any others interested would be 
welcome t o j oin. The class is for adults who would like 
t o expl or e this medium for themselves and perhaps later 
would f eel confident t o use it with their children/young 
people . We are learning the basic techniques and then 
working on such themes as creation, love, despair, etc. 
Further details of times, etc. from Miss Lane at Church 
House . 

3. MEETmG FOR UNDER - 14 CLUB LEADERS . Please note the sheet 
at the end of this bulletin giving dates of these . 

4. BIJ3LE STUDY COURSE. A course f or Sunday School teachers 
called ' A Bird' s Eye View of the Bibl e ' is now in the final 
stages of preparation. It is intended for teachers and 
l eaders who would like t o spend sometime looking at the 
overall message of the Bible . The course can be run as 
a series of t en evenings in a parish or area. Please 
contact me for further details. 

5. PARENTS ' COURSES. A f ew courses are now available for 
use with groups of parents - t o help them in the Christian 
upbringing and r eligi ous education of their children. 
Please apply f or details. 

RESOURCES 

1. NEW TESTAMENT PICTURES FOR TODAY. A series of eleven 
pictures published by the Church Information Office and 
available from S. P. C.K. Each picture portrays the total 
story s o that the t eacher can refer progressively to it a8 
the story unfolds . Ti tles include The Parable of the 
Prodigal Son, The Good Shepherd and Easter. They are 
suitable f or 5-9 year olds and are very bright and 
att . active. Price £1. 54 per set . 
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2 AUDIO-VISUALS THE STRANGER 

NUMIlER ONE. 
IN THE BIN . 

These are filr:lStrips with a tape recorded cOI!lOe~ry published 
by Scripture Union. They are all excellent discussion starters 
f or anyone from twelve upwards . The first two are_available 
t o hire fran Church House . The l atest f In the Bin ' is a 
story in cartoon drawings of a man who puts on nasks according 
t o the nood h e r equires , and his reaction when they are taken 
from him. A good l eader is required t o handle the discussion. 

3. 'wO OLLY AND WALLY - A Scripture Union Soundstrip f or Juniors 

5, 

on the thene of the l ost sheep. The s t ory is set in 
Aus tralia . From other r eviews it s ounds a helpful aid 
but it has not yet been possible to re,~ew it personally. 

THE LICN HANDBOOK TO THE I3IBLE. Lion Publishing. Price £3 075. 

This is an excellent , beautifully illustrated handbook. 
Aft er a gener al introduction each book of the Bible is 
introduced in detail with comments on the text . It would 
be ~. very useful asset to every SLmday School t eachers ' 
bookshelf. 

MY CHRISTIANITY. Judy Mackenzie . 15 mins . colour . 
Hire fee: £2 . 40. 

Vic J ackopson. 10 mins . colour . 
Hire fee : £1 . 90 . 

Both films from the Churches Television and Radio Centre , 
"Hillside", Merry Hill Road, Bushey WD2 . 1DR. 

Those t wo short films a r e part of a series being produced by tho 
Churches Television Centre . They are int crvie'wing a 'i,ido r ange 
of diffGr ont types of Christian "Thorn they think will make good 
subjects fo r a film. They ar e both very personal but extremely 
i nterest i ng stories . Judy Mackenzie is a young Gospel and Folk 
Singer who t alks authentically about her ovm oxporiencQ in a \ "l!:J.y 

that young people Vlill approciate . She also sings t HO of her 
orm songs , which givo a Christian message in the modern idiom . 
Vic Jackopson is a Baptist Minister who carne t o his pr osent 
position from a background of difficult homo , or phanage , petty 
crime and prison. Suitable for adult and young pooples ' gr oups . 

N.B. Tho Church Information Office have Harnod that their 
publications including Quest and Alive in God t B World, rr~').y be 
in extremely short supply l ater in tho year . Due to tho World 
paper shortage they aro having to ,mit f our months f or sU11plios 
at present . This eouplod Yli th the throo-clay world.nf; week 
oarlior in tho ycox,'is causing oOll.s:LrlerA.blG delay, so ardor 
well ahead! 



JUBILEE FESTIVALS JUBILEE Fl~STIVALS .. 

At the back of this nulletin you will find full details of 
the FOUR FAJlHLY FOJJK I'ESTIVALS organis ed by the Youth Commi ttee . 
The rage was typed (with three fingers) by none other than Peter Lewi s 
himself . I do hope you will do all you ca n to encourage y01~r people 
(young and not so young ) to come to one , or all, of these Folk Festivals . 
A poster for display is also enclosed , wi.th a tenr-·off slip for block 
b oolcings . All proceeds from th e l!'esti vals wi 11 go towards providing 
some transport for the Community Indus try ?roject based at Mexborough and 
DoncasteY' . ~his is the Project which prcvides worthwhile empl oyment 
for those who would otherwise be unemployed • . . What a good way to cele 
brate a Diocesan Jubi l ee !! 

~meld/Bochum Exch8.£G.e~ .. 

F ':, r a n1lmber of years 9 our Local Authority colleagues have 
been exchanging adults and young peopl e from Sheffield ' s ' Twjn City ' 
Bochum . Last year, David Donni son (a member of our Youth Committee) 
erJ. t ertained Manfred, a Ch 1l.rch Youth Officer from Bochum. Manfred is 
noW hoping to bring a group Clf Cr!urc!l young people to Sheffield this 
Oct ober . They would like to stay tn homes of young people from Sheffield 
Parishes, with a vi ew t o our young pecple going back to Bochum at the end 
of their Sheffield stay. Final details are still t o be worked out . 
Meanwhi l e, woul d any Clergy /Youth 'Norkt?rs illteres'ced in such an exullmJge 
scht?m8 ple2se gAt tn touch with lile as soon as possibl. e . 

8weden ~ Tllere is room for flix more young adults (aged 16 and over ) 
for~our 1)loc3sar;. vi.3i t to 8'.'Ve j ell. in Sept8mb3r (15th-26'th) . The price 
is only £·18.00, which is 8xtremely g()od value, despite infla tion. 
Wri. te i n for Ollr SW8dell broc:'lure ~ first come , first served. 

Deanery You~h Worker~ 
Speaki~g wi ~h one or two youth workers r ec8ntly, I discover 

th8.t most Clubs have quite a heavy programme just after Easter . This 
waR the period '.vhbn we hoperi to haVA '~lle second round of our Deanery 
Youth Workers gathe!'ings . 1 have , ther efore, postponed ' round two' 
until.. O(;'~ob er ~ Details of tnese ':ill come wtth our next edition of 
IIHoriz r:m" • 

lona : Tony Attwood, Curate of St. Peter's, Greenhill, h~s sent us the 
f01lowi~g informa tion about his Youth Holiday in Iona . 

Dat9s~ Depart mid -morning on FridaY9 23rd August , return midnigbt 
~ on Saturday, 31st August. 

cost: :;:..:;---
£18 000 (accommodation: £9.90; tr:l.vel, e t c . : £8 . 10). 

~. 15 t o 20 years . 

Ac c 0 mmoda ti 2!l.!. --- Wooden huts in the fonn of six dormitories 
with bunk beds and a large common room . 
All '11eal s provided , showers, drying 1'0 om , etc. 

lona is a small island off the Wen t Coast of S0.otland with a 
fa.sc:'nating history . The party will trayel by c oae;h, stayi rJg overrd ght 
i!1 C-lasgow ; but we shall return to Sheffield in one day ' s j ourney . 
rona is chiefly famous for the Abbey which has been rebutlt by the 
loila Community . We shall be staying at the Youth Centre run by the 
Communi ty . 

C ont I d .•••.•• 
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The c entre offers a great opportunity to me t othe r people , 
to enjoy the island ' s wild and rugged scenery and t o find out more 
abou G Iona. There are also a vari e t ;y of craf G activities and a 
coffee bar in which t o chat (and Sing !). Worship is he l d in th e 
Abb ey Church . In the evenings there are danc es, a ceilidh - Scottish 
(and Yorkshire ! ) folk-singing, football match· and barbDcue> The 
sharing t ogether in worship and leisure - not t o mention the daily 
chores (especially scavenging l) is a tremendous experience fcr everyone 
who goes t o lona . 

Int erested in going ? Then write to: ~he Rev. Tony Attwood, 
69 , Wes twick Crescent, Greenhill, Sheffield . 8. Tel . 368141. 

C~i1dren of God: 

The November, 1973 issue of "Bu.zz ll carried a streng and necessary 
crir,ique of the C.O . G. I have in the office a well-written expose 
of the C,O . G. by Ken Frampton, the Christian busine8sman who sponsored 
the ' Loneoome Stone ' and the J esus Family. There iE also literature 
abou+, +'he J esus Family - a vastly different set-up to th e Children of 
God. 

. .... ... .. .. . . 
"§.£.C you Sunclcz.ytl - B$B.C. 2 - Sta rting again shortly. 

Michael Jacvbs, the Producer is looldng for neVI ITI£.terial. If ynu arc planning 
El11yt!:i ng yOllth- wise , do send him de-':; a ils - Ylho knO\7S, you might a}1pear on the I telly ~ , 
His addross is: Michael Jacobs, "See you Sunday l1, B 8B.C .. , Kensington House, 
Richmond Hay, London.vVl~.OAX. Al asto.ir Pirrie, one of the pre senters . used to be 
at B. B. C. Rad5.o Tooflsiue . H3 ohvi0usly Gained fe..mo "by his interviewin g De.vid Bonsoll • 

. -EJilll.f.S; ~ 
B~C YouthDepa:'t.ncm~, 10, Eo.ton Gate, SVnW .9BT . 2Sp. 
A Bulletin for young adults to help those in the t!:'encr.es of life to 

vieH what i s ha:!7penin~ above ground in th8 established structur es of our society .. 
A periscop8 clarifies your visioD~ 

B&siu youth W~ Training C~~se. 

j':1e ShGff':'eld TrDining Commit'~ee ha ve given approvai for 3. Basic youth ~'iork 
C01.lcf'~e to commence in September, 1974 . The course will cover one full year 
( as a result of experienc~ in this year ' s course ) and selection \{ill follon a 
shcrt Intronuctory Courso , 

Applioation Forms for this Course from me, or Tony Bashton, y outh 'Nork 

Training Officer, Education Office s , Leopold street , Sheffield. l . 

J .D.B. 



Christianity on Trial. 
PAGE 11 . - - - -

This is the general subject of three books 1::y Colin Chapman, published by 
Lion Publishing a t 'l5p each. Canon David Edwards writing in the Church Times 
earlier this year reminded us that the future of Christianity will not depend upon 
how the Church is organised or publicised, or how well Christian people serva their 
fellows in social action. ''It will depend on enough people thinking Chr i s t ianity 
true". So the title of Book I of "Chrj.stianity on Trial" - "How can we know if 
Christianity is true?" - is very much to the point and this is the subj ect of thi s 
r eview .. 

Two kinds of people will find thiA book useful. First, the t eache~s of R.E. 
will ~ind it a very competent introduction to theological thought in general, and 
to Christian theology in particular. For the author, an Anglican priest now 
working in Cairo , is equally au fait with world religions of the east and theological 
and philosophir.a~ schools of ttought in the west. Secondly , the parish priest will 
find here , in €asily digestible form, a great deal of mate~ial for the cognitive side 
of a Confirmation course for "late teells" and adults. 

As with all Lion books the format is pleasing, the illustrations clear and 
appcsite, and the velue for mc~yexcellent. 

"How can we know if Christianity is true?" begins by posing three possible 
ways of answering the question "What is Christianity?" - (1) Find the lowes t 
COlilmon denominator in all possiblE'! definitions (2) Refus e to define Christianity 
and show m~{imum tolerance to ar.ything described as Christian (3) State one's own 
undarstanding vf ..... hat Christianity is , at least as a starting point. The author 
ChvOflf'S the thil d , and for him Christianity is what we know of God and Christ from 
the basic documents of the Old and New Testarr.~ntg But though the starting point is 
t~at of a committed Chrisiian , the method is open, and the reader is free to examine 
the options. 

TheGe options are then considered in tUrn. 

(1) Tte answer of Biblical Christianity. 
(2) The answer of Authoritarianism. 
(3 ) The answer of Rationalism and Romanticism. 
(~ ) The answer of Agnosticism. 
(5) The answel' of Christian Existenti~lism. 
(6) The ai.1SWer of Mysti.cism. 

There is an adequate statement cf each of these answers using quotations 
:rom their re~,p.ctive exponents . For example , the seco.ld answer contains 
quotations from Cardinal lieanan and the Koran , while the third answer quotes from 
John Lock,Descaltes , Rousseau and Coleridge. Answer four quotes modern .writers 
such as Einstein , Barbara \vooton and Blackham , but is built on the philosoph.ars 
Hume , Kant and Hegel , and also includes Hinduism and Buddhism. Answer five quotes 
modern theologians such as Brunner , Tillich , Bultmann! Teilhard de Chardin and 
John Robinson , bu't the key quotations are from Pascal, Kierkegaard and Karl Barth. 
Each answer is followed by the proolems and questions it raises, and again there is 
a full use of quotations. 

Throughout the book there are apt quotations and illustrations from 
Alice in 'donderland and the book ends wit)l two di.rections as to "where we go from 
here. " "If the question for you now is the evidence for the person of Jesus , 
the meaning of his death and the evidence of his resurre~tio~turn to Book Three. 
If the questions aL~e more basic , going back to our understanding of God, man and 
the universe , go on to Book Two. " 

H .. J.B. 
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CREED AND CONDUCT 

Once in three or four years, instead of our evening teachers ' 
conferences in three areas of the diocese, we arrange a residential 
conference at ~fuirlow Grange. 1974 is our year for Whirlow Grange and 
we shall oe there frorn Friday May 3rd at 6.30.p.m. to Sunday May 5th until 
after lunch. Our subject "Creed and Conduct" deals with the problems of 
Christian morality in a pluralist society - problems which are continually 
arising in our schools. Our leaders are Peter Lefroy-Owen , Secretary of 
the Association for Religious Education and Thomas Dye,Head of R.E. at 
Hull High School, and they have prepared a programme of great variety and 
value. Out bishop will be with J,lS at the be-ginning of our conference. 
Full details of cost and how to obtain grant aid can be obtained from the 
Rev. J .R. llson, The Rectory, Hooton Roberts, Nr.Rotherham. s65 4PF. 
Bookings a re coming in well , and it is advisable to secure a place without 
delay. 

____ _ _ HoJ . B..!-_________ --t 

I -

BOOK ~mws . 

:rgYTHQUAKE" - bj( Kenneth Le~ Sheldon Pr ess : £3.50~ 

You oould describe Ken Leech ' s l atest book as a 'Cooks Tour through the 
who'_o youth scene' . It contains very deep excursions into the counter culture 
and the \"I11ole Jesus Movement both in this country and elsewhere . He has Ylritten 
with conviction from his many years' experience of the ' alternative society ' in 
London . The gr eat merit of this book (Hhich surely must ODe a definitive work?) is 
that it doesn ' t leave the r oader up in the air . Tj_me and timo again, Ken Leech 
attempts to relate his counter culture experiences to the on-going life of the Church . 
His final chapter ( ent itled ' Churchquake') is both a challenge to, and a criticism 
of, t he institutional church. He has some pCV7erful words to say particularly to 
the 11linistry - " it is guidance in the spiritual quest Ylhich so many young people 
vlDn t , and it is because priests ar e seem as being incompetent at this level that 
t h3y make so little impact . " 

Anyone dealing with older youth should certainly read "Youthquakc ll
• It 

can pr ovido somo valuable starting points for group discussion on 'off-boat religion '. 
'J.'he only thing against tho book is the price ~ 

J .D.B. 

"JESDS REVOLUTION OR JESUS BUBBLE" by Geoffrey Corry. B.G .C. Youth Dopt . 35p . 

At the other end of the price r ange l In this excellent little book, 
Geoffrey asks the question whether young people have undergone a roal spiritual 
aVlakening . Has it been a revolutionary encounter transforming their lives, or 
does it only amount to a bubbly experience exploiting the Jesus stickors? 

The Jesus communes and cells , V1hich exist in pockets in Britl3.in indicate 
there is a narrOH phenomenon justifying tho use of the term 'Je sus Movement ' . 
Thoy are a challonge to the orthodoxy of the Church . Yet , they aro a part of a 
Spirit 20vement which could amount to a "ne\l reformation" and a deep uphoavl3.l 
in belief Hhich could purge and reform tho Christian Faith in a Hay that ,Iould be 
experienced as both radica l and ovangelical . 

J . D.B. 
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EDUCATION 1'EAlIi TBAINING DAYS .. 

I DINNING TON .. 

'Taking the Circus on tour' i s one way of desoribing 
our new Team Concept for training. 

IrJ. the last edition of "Hori zon", we made an offer to 
go to any Parish/Deanery/Group to as s ist with training work, so we 
were naturally elated when the Parishes of the Group I\I inistry 
around Dinnington invited us . The Youth Chapl ain was ' volunt eel'ed ' 
to go and spy out the l and , Rnd it seemed to him that the general 
theme of ' Communica tion' was being raised by +.he Group Council, 
who wanted t o sfend a day on th::'s . The TeanJ suggested t wo basic 
questions for group discussion - What do we want t o communioate? 
and Why should we communicat e? , with some time for praoti(;aJ work 
on ~ow do we communicate? 

A day was subsequently se t up on that model , with SOlTI8 20 
lay people and Cl er gy participating - the Te8.m members aoting as 
Gr oup Workers. The ' What ' question unearthed such things as -
The Good News of J esus (the Gospel); Fellowship; Christianit y 
as the way of life ; real fr eedom. Tbe ini tial response to ' Why ' 
was-=-Because J esus told us to! out groups went on to t ease 
out - Beaause the world n3eds t o benefit from the Christian 
message ; Because there is no other hlipe for humanity; Because 
J e3us and His Gospel work t oday; Because what we seek will only 
be. truly found when ev eryone shares it. 

L'L'..llch provid ed. a natural break for eating, getting to 
:mow other s bet t(n:- , bro'l1Jsing ove :'" t:le pi18s of material on dj splay , 
as ~ell as 'signing up ' for the practical workshop sessions QhUBbn 
1J Y the members. The list r.overed e'Tery imaginabl e Pastoral 
si.tuation ! In the event, four major groups were f orme d with the 
t'.3.sk of l ooking at How to communicate some of the mornings 
findings to the Schools , Youth Groups , the n egl ec t ed , and p.a.c./ 
Ac.ult Groups. 

As far as we know 7 these dis(;ussi.cms are tr\,;j 11. (;on-Lll1l l"j np; 
i n Anston , Dinnirgton, Thur~rcft, Laughton and Woodsetts . Most 
of t~e part iCipa ting PariShes are incorporating material from 
thi s Training Day in their 1974 Lent Study Courses . 

Would any other Parishes/Groups like to be brave enough 
to invite the EdUc a tion Circus? 

Eelieve it or not, no s ooner had we l ef t Dinnington, 
t:b8 Parish of Walk1 _ ~y asked for our services , so here is a report 
oXl that Day ••. ..•. . . . 

The day was prepared for by discussion with the Vl_(}8.r and 
p . a . a. and invi ~ations s,:lH18q.u8Yl.t,1.y '!H~nt, t o every UI.le Cisc(Jf, ~i _b:l'H.~l '1 11 th 
f) t . Mary ' s and. ~ ts organ~sa t~ons . In t hp. eV8n. r.. twe nty ,peo1)1 e 1,I1rfl.br 

1lP , about a th~r~ of them being members of the P ~ C . C. 'Ihe day bAgan 
with Holy Commun~on . 

The me thod followed was to work in small groups and to 
pool the findings of the groUIJs :rf)lU time to time by r)~splayiug notes 
made on l arge she e t s of paper . To try t o get a f:r p.sh Look at th lr 

Cont ' d •••••••• 
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s itua tion, groups were fir s t asked to imagine t he Parish of Walkley 
had just been formed, with a Vicar and congr egation that worshipped 
at his house , ther e being no other buildings. They were then asked 
to answer the ques tion. , "How do you think the Church should set 
about the task it faces?" The task was seen to be spreading the good 
newc of Je s us Christ and it was r ecognised that the ChtITch was people 
not building~. Emphasis WRS placed on developing a f ellowship, a 
community of all ages and going to people r athe r than waiting for them 
to come to us. If they did 80me 7 the welcome they rec eived was all 
important . 

So far so good - and so lnu8h lor those who s'a:y ·t1J.at people 
will not talk when put in grokps! The transition to the next stage was 
~o+, easy . How many of thelr suggestions were c::.pplicable to Walkley now? 
Visiting, which :ta.d s eemed buch fA. good idea in theory , was less 
a ttracti ve when I had to f a'Je the questicn "Am I willj,ng to go visiting 
on behalf of the Church ?" The house mee ting was one answer to our 
problem 1mtil it was suggested that I should lead R group in my house . 
One by one , issues such as this were fac ed and s till there were some 
l'ra'T€ souls who saw in su.ch things 'a way forward for a congregation 
which, though lively, like many others is not growing any younger . 

In t he afternoon, aftGr the s timulus of a short sound 
film-strip which posed the question '''Nhat is a missionaJ.'Y?" , two 
Groups ~ook a practical loo~ at their chosen subj ~ts of visitin~n 
:the par~_ s:1 and work with chilriren and par8nts, including The relatfoJJdli p 
witb the church day school. The talk-in closed with an informal ac t of 
worshjp in which the day's activity and its outc0me were offered to God . 

Those w~o stayed the course expressed enthusiasm for the 
ez~erience tr..ey bad shared . Some were clearly sucpri sed that they 
cOll:!..d learn so muc~ from talking and li8te:aing to one e.nother . Some 
i':ere l eft 'Nith an uneasy f eel ing about some of the difficulties they had 
ll,)t been able to so::"ve especially r egarding Sunday School Work and the 
family service Out of such tension , however, Call come the drive to 
i' -~:'1d a solut~on, provided the matter is not just left there . The Vicar, 
'(;he participl3.nts and the Diocesan Education Tea',n are determined that 
m0re should follow .Juhis small beginning. 

J . R. I . 

GROUPS . 

With the growing emphasis on small groups in Christian Adult 
Education and training, clergy and lay people who have not taken part 
in the training offered by the General Synod Board of Education , will 
be interested to know that this work continues wit h increasing emphasis 
on the practical application of group experience . 

It is normal to work through 'the three stages offered beim'p. 
going on (if desired), t o greater specialisation. Cour'ses being hel rl 
this year are : -
STAGE I - Working in Groups . (Small grou~s). 

April 22nd- 26 t h . Crctwshawbooth ') Manchester . 
July 15th-19th . Spode House , Staffs . 
November 25th- 29th . Dartmouth Hous8 , London . 

STAGE II . - ~king in Groups . ( Small and large g:r·oups) . 

April 22nd- 26th . 
July 22nd - 26th . 

CONTINUJill 

Wydale , Yorks . 
Spade House ., St affs . 

ON PAGE 6 •• .•....•• 



REPORT FOR 1973 FROt-1 THE SHEFFIELD DIOCr::SAN YOUTH SERVI CE . 

A look t hr ough the Di ary for 1973 gives a fai rly accurate pi ctur e of the 
over al l work of t he Diocesan Youth Off i cer , support ed by t he Di ocesan Youth 
Ccmmittee . Perhaps it will be h el pful to outline the a r eas of work in t wo majo r 
ca t egori es - (1) On- go ing work and (2) Long and Short - Term Experi rent al Work . 

1) ON- GOI NG It/0RK : 

TRJi.INn:G : 

CO MMI'rTEES: 

YOUTH \!ORYERS 
'A"fJi)YOTJNG 
'PEOPLE: 

WORSHIP 0 

Occupi es a very l ar ge amount of the D.Yo O' s. b me , and 
rightly s o . 
(a ) With L.E.A ' s . - Course Director fo r t he IIJharncli f f e , 
Peni s tone and St dincross Divi s ion of the West Ri di ng : 
- Gr oup Tutor f or the Rotherham Borough and - Hobil e Pr act i cal 
Wo rk 'r1Jtor with Sheffi eld L. LA . 
( 1::» VJi th other Or p;ani s a t::. ons - Ecumenical event s with other 
Denominat i ons , Fron:ier Youth Trus t , Y. tJ: . C. A. and Uni formed 
Organisa tions. P::'anning and tra i.:1ing w:)rk with S. A. Y.C . Regi onal 
events wi~h other D.Y.U ' s . 

The D. Y .0. r epresem;s '!:h e 'fide r Church on a number o f 
important Committees and Ass ociations 8 cert ain Youth Cluh 
~·1anagement Commi ttees , Hol lo,vford Cou11cil ann. Management 
Commit t ee , S . ~ .Y. C . Council and F. & G. P. , The Training and 
Youth Advi sory Commi :: ees of ,Sheffi eld L. E .A. ; Cc:nmuni ty and 
Yout h Servic e AssociRtion (She ffi eld B~anch). 

VJays of communicating with Youth \vor~{e rs has exercised the 
D.Y.O' s . mind during 1973. Youth worker s ar e busy peopl e and 
tend t o r ead little of wha t i s sent through the pos t. The 
t el ephone i s somewha t imper s onal; so we have ins titut ed 
"Monday Night a t 8" meetings for Youth \rJorkers i n the t en 
Deaneries of the Diocese. Attendance has r fu1ged from three 
(a t Goole ) ~o 21 (a t 11a th) but in every case , worker s have 
found it a valuable tvlo - way Communicatio'1 e:Aerci S8 wi t h one 
another and with t he D.Y.O ., and have expressed a desire to 
r epeat the gatherir.gs in the future . 
~lub visiting has continued throughout the year , though with 
Training ~ommit ments , Committees and Workers ' Meetings , th e 
number of vis its (to bo t h Volunta ry and L. E. A. unit s ) have been 
l ess than desirable . 
Resi dent i al Weekends with young people at the Hollow f ord 
Training & Conference Centre have increa s ed both in fr equency 
a:ld in number s over pl evious years. Throughout 1973, some 
245 young people (f~om a dozen different groups) have shar ed 
indoor and outdoor experienc es with one another , the D.Y.O. and 
experienced Adult Youth Workers. (305 young pe0ple ar e already 
pr0vis ionally booked in for 1974. 

The full-t ime D. Y.O. has the opportunity of working with young 
peopl e on experimental forms of worship . vJe hope thi s will 
have some e ffec t upon the wor sh i p in t he Parishes f r om which 
the young people come . Being a fr ee- agent on cert ain Sundays 
does allow the D.Y.O. to r elieve many over - wor ked or i ll 
Parish Priests . Thio indi r ectly aff ects the overall quali t y 
of the Churches work with young people and adult s . 

EDUCJ.lTION TEAM: As well as deriving tremendous support from the Youth CGmmitt ee , 
the D. Y. O. values greatly his increased close- working with the 
Di ocesan Children ' s iJork Adviser , Adul -: Adviser and the Director 
of Educ ation. Aims , purpos es and. obj ectives a r e dis cussed by 
this ' Education Team ', and joint trainine; events are planne d 
fo r 1974. This close-working has produced the t eam Bull etin 
' Horizon ' • Cont td.O DOOO ••• 



PARI SH VISITS: 

2) LONG A~D SHORT- TERM 
EXPERIMENTAL i,·JORK : 

RE- ORGANISA'rICN : 

EORSl'AL LINKS: 

S'dEDISH EXCHANGES : 

.- 2 -

Vi s i t s t o Pari s hes to s timulat e and encourage youth work a n ; 
r egarded as the ' ~read and butter ' work of the D.YoO. Thi s 
involves lengthy di scussi ons with Pari sh Priests, Church 
Councils and Deanery Synods. No r e and mor ? work i s be ing 
done ecumeni cally , and the present D. Y. O. is commit t ed to 
encourage this to grm.". Hesourc es of financ e , plant and 
manpo",'er can oft0n be bett er employed on a ' shClred ' basis 
bet we en Churches . 
Di s cussions at Parish l evel have r esult ed in sever al 
BuildinG Schemes being cons idered a t Fulwood , Crookes 
and Darnal l (in She ffi eld) and \Jest B8SSaCal'r (Doncast er ) • 

The DoYoOo has been involved in lengthy di scuss ions with 
St a tut ory and Vo:untary colleagues working out the 
implica ti uns of Local Government r e- 0rgani sntion in the 
\.'cs t Yorkshire <lnd South Yo rkshi r e Metropolitan Counties . 
There i s nat::'onal evi denc e t o sho", that Dioc esan Youth 
Officers have bEen abl e t o assi s t in t Rlking through 
many relationship prvblems posed by r e- deployment of 
Statut::>ry colleague:'> . 'rhis ha s been the privilege of 
t he Sheffield D. Y.8 0 by means of hi.s -::lose working 
j.'e.iationship with all Youth Se rvic e Colleagues in 
SOllth Yorkshire . 
TIle DoY.O. has acted as Convenor :or several South 
Yorkshire Metropolit~ Clnd Di s trict meetings t o discuss 
possible future ways of working for Voluntary Organisa t:i tll j q . 

Th e D. I.Oo, t ngethe r with the Chapl a in and Hatfield 
Bo r s t al Staff , set up a valu~ble weekend at Hollowford 
with twelve Bors~ al t~ainees and twelve young people 
from a nearby L.E ~ A. Youth Centre . Recordings of that 
weekend have been submitted t o the Home Office (via the 
Governor) and Her Ma j e-sty' s Inspectorate. Ive (and the 
Staff) very much hope that such weekends will be r egar d0d 
as an essentia l element i n the Hatfiel d Borstal training 
progr amme . To this end , the Home Office has e;iven a 
specinl e r ant t o set up a simila r weevend in 19'74. The 
we ekend wi l l be car efully monitored by all interest ed 
parties. 

Links have been f or ged , by the D.Y.O • • with the Diocese 
of Skara in Sweden o It is hoped t o take a party of 
40 youne adult s (over 16) in Sept ember of 1974 , gathe r ed 
from al lover the Sheffi eld Diocese , to s t ay a t the 
Skara Diocesan Training Centre . A similar group will 
s t ay at Hollowford during 1975 .. 'vie hope these exchanges 
will continue in future year s . 

Can we finally thank all Agencies and Local Authorities for their 
v2.1uable hvlp and support. VJ e hope that this will continue as we begin to work 
within the new Loc Bl Government structures. 

GWYN ROGERS , (Archdeacon of Doncaot er ), 
Chairman , She f field Diocesan Youth Committ ee . 

J. DAVID BENSON. 
Diocesan Youth Officer . 

a . aD 00 ,", . 0 • • 0 0 00 0 0 0 0 D OD 



WORKING WPL'H THE 1 0-1 4 r s. 

For many years? Youtb Club work ba s been geared to young 
peopl e over t he age of 14. Now? thera ts ample evidence that young 
peop l e under 14 ~re beating on Youth Centr e and Churcb Hall doors 
in their hundreds ! What are we doing to provide for their needs'? 

We know of a nUTJ:b er of well-run Juni or Club s in the 
Dioc ese , and we a re anxious to trace the r emaind er , a s well as perhaps 
encourage and s timulatE: otber Parishes into 3.ct ion . We therefore, 
propos e t o set up one or two Inves tigat i on-Sharing-Training sessions 
thr oughout t he Dioces e after Eae t er. In order to prepare for these 
as adeq uat ely as pOSSible, we would 1>e most grateful if you would 
compl ete the following sbor-:; questionnaire, and r eturn it t o Churob 
House pl ease by tbe end of April-!,. Thank you so much f or your h elp . 

- Sheffield Area 
- Rotherham Area 
- Dcncast er P~ea 
- Goole Area 

Mari on Lane . 
David Benson . 

Dat es of Sessions . 

Thursday , 13th June . ) Venues will be fixed as 
Thursday , 20t h June . ) soon as we hav e all the 
iVIonda~T, 24th June . ) r et urns. We will try 
Monday ? 1s t July . ) and arr ange something not 

) t o] far from your Parish . 
"'----- - - -- - ----- '- - - - -- --- - - - - --_._- --- - ---- - - --- -------- -------- ". -- -- ~-. -

WORKING WITH THE 10-1 4 ' G . 

T~is questionnai r e refers only to ' Open ' or ' Closed ' Junior 
Cl ub Work a .ld NOT t 'J Uniformed Groups . 

Pari sh: . ... . . . . . . . . . . . . . . . . . .. . '" Name of Club/~roun·. __ \I ~ •••••••• • •• • •••• 0 • • ----
~~ing.1J.figp.t c : .. , ........... . . Meeting Place & Time : ........... . , . ... " 

. . . . . . . . . . . . . . . . . . . . . . . . . . . 
!!eaders/ He l pers !. •. " . . ... . ... . 0 •• ••• • ••••••• • • ~ •• • n • 0 ... . . ... . .. ..... ... . 

Q •••• e fl •••• n • • o ••••••• • ••••••• • ••• G.O ••••••• O ••• • • • •••• O . . .... .. ..... " • • 0 0 

If you do nJt have a Junior Club, do you hav e groups of 10/ 14 ' s in 
YC1ur Par ish who might value some Club/ Ac tivi ties? G •• 'O~ YES/NO. If 

· Yes ' , please gtve approximat e numbers •••••.•.•• ••. •• 

.A:rrY ot her hel pful inf orma t i on • •••• . • . " •.• • •••••• • .•• • •.•• n •• • ••• • 0 • " • •• 

• • ~ •• I) ••••••• • ••••••••••• I.I . Q . O •• ~ ••• • • "O •• • _ .O ••• ".O • • • • • o • • o" •• C'. eo .. ... 

Pl ease r eturn to: 
,,-- ------ Tbe Dioc esan Youth Offi oer , 

Church House , St . James ' Street, 
Sheffield . Sl c2EW . THANK YOu t 



Taking part: 

F 0 U R FAMILY F 0 L K F EST I V A L S, 

ON THE OCCASION OF 
THE SHEFFIELD DIOCESAN DIAMOND JUBILEE. 

Folk Singers/groups from allover the Diocese 
and 
Peter Lewis whose Family Folk Experiences have 

warmed the hearts of young and old 
alike allover the country. 

When and Where: 

If you are : 

Saturdays -
4th May 
11th May -
25th May -
1st June -

Sheffield Cathedral. 
Herringthorpe (Nr. Rotherham) Parish Church. 
Goole. 
West B8Bsacar (Nr. Doncaster) Church Centre. 

A Folk Singer/Folk Group (Just startiIl;g or Well established ,' 
Supporter of one of the above singers/groups. 
Member or Leader of a club or organisation who would 

like to come and swell the singing. 
Looking for a fresh approach, different material, 

practical encouragement for an up and coming 
individual or group • 

THEN •••.••••••• CONTACT Peter Lewis, C/o. David Benson, 
Church House, Sheffield. (Telephone:28050). 

Peter Lewis is happy to come over and meet you beforehand. He is willin£ 
to give you an introduotion to hie app-roach anCi material, and to 
explain the background to his work. . 

PETER LEWIS. 

Described as "a breath of fresh air" Peter visits 
schools, halls and churches in an area with his folk song and chat 
routine. His book of songs and one of his L.P. records are both 
called 'Sing Life, Sing Love' which broadly describes his extensive 
unique repertoire. In each of these occasions Peterbrings the 
experience of 10 years in the field preceded by 12 years in his 
local church choir, while at the same time playing beside the 
Beatles and other well known groups in Liverpool. 

Over the years he has built up a large book and record 
stall of material under the 'Sing Life, Sing Love' heading and a 
network of Family Folk Singers and instrumentalists-both oontinue 
to increase weekly. Much of this music is now being sung regularly 
by the groups he has started or helped along in the schools, halls 
and churches. From time to time he revisits these to give them a 
bit of a boost ••••••••••• 

. . . . . . . . . we hope we will be able to give folks a boost in May/June 

IN YOUR SCHOOL, HALL, CHURCH. 

If you would like Peter Lewis to come to you 
then let us know; i.e. as part of your programme (before or after 
May) • 

Peter Lewis ~ David Benson, 
Church House, St. James' Streett Sheffield.Sl.2EW. 

(TelePhone: 28050). 



l SHEFFIELD DIOCESAN . CHILDREN i S ioTORK COMJlfI'rTEE ~ 

8ATURDAY~ :!.5th J UNE 1 974 , HATFIELD TRAVI3 PRIMARY SCHOOL (Nr. })oncaster LI0. 3C-4. 30:p.~ 

A '1'RAINTIiJ'G DAY FOR ALL SUNDAY SCHOOL TEACHERS t CLUB LEADERS AND arHERS INTERESTED. 

This i s a t r epeat t of ~ 7ery successful day held. in Sheffiel d la9~ year,. The idea 
i s t o r.9l~ YO'1 explo~e and consider the possibilities of this medium in r el igious 
educationo The themes cons ider ed w~ll be very simpl e ~ so do come prepared t o 
j o1:l in ::md enjoy yourself I You will be surprised how easy and en joyable i t is Cl 

Cost ~ s t-tll t o be decided but probably 50p (inOl uding oorfee mid- morning anu 
~ l unoh-time ) . 

-------------------------------------------------------------------------------
BOOKING FORM FOR MOVEMENT, DANCE mAMA. WORKSHOP 15th J UNE 19740 

~ :N A.ME • - • • •••••• 0 • • •••• 0 .. .......... . . e ••• 0 •• • 0 •• 0 0 • 0 •• • " ••••• • • • •••• (Mr. Mr • Miss ) 

.AJ)DRESS , • • ••••••••••••••••••••••• fa • • ••• c •••• • • • ••• • •••• • , •• •• •••• • •••• • • • • • ••• ••• 

AGE i f un.der 2l . 0 ••••••••• • •••••• • •• 0 • • ooPARI SH ••• ') •••••••••••••••••• II •••• • • • ••• 

I encl ose de?osit of 25p. (non- returnabl e ) 

s!m:I ~rURE ••••• • ••• 0 • • • • 0 ••••••• • ••••••••• • ••• • • •• •••••••• • •• • • 

p l eaSG r et uin t o Miss M .. T,901l8 , Chu:r:nb House . st .. J b.1ll€>S st.r:€>€>+. , Sheff ield 81 2EW 
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RELIGIOUS EDUCATION 

A. WHAT IS RELIGIOUS EDUCAT!.Q!? 

Religious education is concerned with the development of beliefs and 

attitudes about man, his fellow man, mId the world in which he lives. The 

more a child has been able to think out and appreciate clear views about 

hiQself, his relationship to others and to the world about him, the better 

'religiously educated' one would judge him to be . 

The investigation of these areas of concern mentioned above involves, 

in our culture, a great deal of thinking about and exploration of questions 

to do with God, Christ and the Church; but the main aim of religious 

education is not to convert children to Christianity; to teach the Bible 

or to teach morality. To pursue any or all of these as dominant aims 

is to confuse the role of teaching with preaching, and justifiably to 

invite a charge of indoctrination in its extreme sense . 

It is not the purpose of this small work to discuss these aims . They 

are examined and discussed very thoroughly in a book by Edwin Cox (1) . He 

advocates a different kind of aim as being one of primary importance and 

significance, and it is one which is given priority in the West Riding 

Syllabus of Religious Education (2) now used by a number of local 

authorities including Essex and Derbyshire; by the I.L. E.A. Syllabus (3), 

and by both the Primary and Secondary School Working Parties on religious 

education in Essex. These l att er groups stated it as follows:-

'Children should have the opportunity to encounter a mligious 
interpretation of life. 

By the end of their secondary education they should appreciate 
what the Christian Faith is and the claims which it makes . 

In a syllabus which would follow these aims, Christianity would 
have pride of place because it is the religion which has deeply 
influenced the culture and traditions of our country '. 

But what is the meaning of a 'religious interpretation of life' . ? Is 

it necessarily a 'Christian ' interpretation of life? 

interpretation of life which involves ' God ' ? 

Is it necessarily an 
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B. WHAT IS A 'RELIGIOUS INTERPREl'ATION OF LIFE'? 

People are so often bound by their own beliefs and prejudices that 

it is difficult for the~ to appreciate another point of view. Nevertheless , 

just a little thought will indicate that the existence of so many different 

religions in the world other than Christianity, suggests that a 'religious 

interpretation of life' must have a much greater depth of meaning 

and significance than simply the Christian interpretation. 

A ' religious interpret at ion of life' is commonly thought to involve 

also, an understandir.g of life based on a frame of reference relating to 

another 'existence', 'being ' or 'person ' , who or which exists independently 

of the physical universe, and is conceived of as the originator and 

controller of all that is . It is assumed that there is a form of 

individual commitment to this particular belief which is seen in a 

person ' s way of life . 

Yet 'religion' by basic definition involves concepts of 'binding oneself ' , 

'committing oneself ' , and it is both conceivable and evident, that there are 

systems of belief and thought to which a man commits himself and which affect 

his way of life, which do not have any reference to ' God' or to any 

other being which might be considered external to the physically 

obs~ble universe . Humanists who are not Christians, or Communists , 

may be as much if not more ' bound ' or ' committed' to their beliefs than 

a Christian or Muslim or Buddhist . Their beliefs and attitudes are 

centred in a coherent system, and allegiance to them results in a particular 

way of life . Do they then hold to a ' religious interpretation of life' 

- in the basic sense that is , that their be1i~ their commitment, determines 

their way of life? 

One possible method of understanding what is meant by a ' religious 

interpretation of life ' is to suggest that it is derived from the answers a 

person gives to a particular set of questions . If they are answered for 

instance, from a Christian point of view, then the ' religious interpret3tion 

of life' which emerges is likely to differ from that which emerges if they 

are answered from a Muslim, a Communistic, an agnostic, or an atheistic 

point of view. The questions are interdependent and are as follows:-



-3-

1 . What is Man? 

2 . Who is my neighbour? 

3 . How may I live ' successfully' with him? 

4. What does ' successful ' mean in this cont ext? 

A Christian answering these questions would find himself constantly 

referring to the Bible, particularly to the New Testament, and to various 

interpretations made by the Christian community (the Church) down the ages. 

A Muslim, Hindu or Communist would find the answers elsewhere . 

main questions suggest a host of supplementary ones such as:-

1. What is Man? 

The four 

Is he an animal? More than an animal? In what r espects? 
Is he ' created i ? ~no then created him? Is he an 'accident'? 
Is he the end product of evolution? What does that mean? 

2. Who is m.y neighbour? 

To which members of my race do I owe an obligation? Whom should 
I consider and why? 

\Vho do I/should I 'love ' or have sympathy, pity, compassion 
for? 
Members of my family? Vrhy? People who literally live 
next door? Friends at school, in college or at the 
club? Others who belong to these social groups? 
People of other races, colours or creeds? Cripples , 
the ailing, the old or unfortunat e? ~ny? 

3. How may I live ' successfully with him '? 

By fearing, hating, despising, envying, loving, caring for him? 
By being 'better ' than him, or 'superior ' to him in the 

material, mental or social aspects of life? 
By having a better stqndard of living than he has? \Vhat does 

that mean - a better cultural level for instance? 

4. What does ' successful ' mean? 

Having material possessions? 
Being popular? 
Being good at one ' s work? 
Using people to get on in the world? 
Looking after one ' s own interests first? 
Having good family relationships? 
Being sexually successful? What does that mean? 
Having a great deal of leisure time? 
Being ' free' or ' adult'? What does that mean? 
Getting to the ' top ' ? \Vhy? 
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All these questions involve beliefs and attitudes, and it is suggested 

that the answers to them would begin to provide the questioner with a 

'religious interpretation of life', granted that they form a consistent 

pattern and involve personal commitment. If then, the main aim of 

religious education is to explore these principal questions and the 

kind of supplementary questions which have been shown to stem from them, 

it would seem valid also to use them as criteria for selection of the 

material which will be used in teaching the subject . 

C. THE SE1]XjTION OF SUITABLE MATERIAL FOR TEACHING RELIGIOUS EDUCATION 

Our knowledge of child development suggests that the questions above 

are only approachable in the abstract when children have reached the age 

of about 13+years. Clearly then, what has also to be carefully thought 

out are the foundation stages of the subject at Primary abd Middle School 

level which will enabl e the questions to be seriously and competently 

investigated at 13+. It should be self- evident that the ' religious 

quest' indicated by the questions does not end when a child leaves school , 

but having made that point, it is important to ask-How far and how well 

can we help young people to begin the quest? Is it possible to devise 

a syllabus, or scheme of work or pr ogramme of study that is both systematic 

and suitable to childrens' ages and stages of development? 

Bearing in mind what has been said at the outset about the meaning 

of religious education, such a scheme: -

must be educationally sound, 
should not indoctrinate or preach, 
recognises that we do not have an authoritarian approach to 

life, 
must be constructive in helping the child to develop a belief , 

philosophy, or commitment to a way of life which 
is authentic for him. 

The general pattern of such a schema would consist of three main 

stages appropriate to the three broad stages of development which Piaget(4) 

has outlined . Each will contain material and suggest methods of approach 

which are appropriate to the child's particular stage of development, and 

each will have definable aims which r eflect the main aim discussed above . 

A diagrammatic r epresent ation of such a schema , incorporating all these 

important points follows : - The direction and progression of the work is 

indicated by this first outline schema - a detailed analysis is presented 

in the second large schema , which is an outline of the West Riding Syllabus 

(2). Although both are out lined in Christian terms her e , it is important 



to realise that they can be related to non-Christian religious premises 

and understanding, in terms both of comparative religion per se and also 

childrens' understanding of the religious background of their peers 

e.g. in a multi-racial school. The teacher's aim should be that all 

children should feel united and included (5). 



ST1~GE 

A. UP" TO Sit-

B. UP TO 13+ 

SCHENA I 

11.. fUGGESTED ~ TRUCTURE FOR A 
STAGES...-91'_ ~HJLD DEVELOPMENT 

SYLLABUS IN R.E . SHOl'lING AIMS 
(PIA~_ET) WJTH SUGGESTED MATERIAL 

AIN 

1. To eXDlor~ relationships within the 
child's experience as it is , vTi th 
othEr :neople and the world in which 
he livl:::s. 

2. To illustrate these with stories of 
ct~crs; particularly Jesus , but 
areat Ctristians and other leaders 
of nc~ . 

1. ~'o contin~ with these aims in Dore 
depth as the child natures . 

2. fo uevel~ a r easonably systenatic 
vn~erstanjing of the Christian faith. 

5 to 6 
1 . Menbers of my faQily. 
2 . f.lenbers of other 

fanilies . 
3. Pets and toys . 
4. Hones . 
5. Natur e table, animals 

and birds,lEather and 
seasons . 

2. to 11 
1 . Areas for human 

relationshi~. 

2. Areas about gualities 
in the individual 

OF R.E. AT DIFFEP.ENT 
FOR EACH ST!1.GE 

CONTENT 

7 to 8 
6. Birthdays , parties , festivals 

(Harvest , Christnas, Easter , 
Nothering Sunday , Ivhi tsun) . 

7. Ganes - playing at being a postnan. 
weddings , etc . 

8 . Holide..ys . 
9. Biographies fron history and 

present day. 
10 . Biblical naterial ,nth a natural 

link . 

11 to 13 
1. A "Life of Christl! . 
2. The Hebrews idens about God. 
3. The Bible - n~ture of it 
4. The Church . 

....-.. 
V1 
'-'" 

3 . As ~~r as opportunity allows , to 
bcgir. to explore other religions . 3. Ar eas to arouse wonder. 5. "Worship round the llorld" 

Illustrate fron the 
teaching of Christ. 

- ---- --+- ------_._ - --- -- -- - -- -- - -- ._ --- ---- - - ------_ .. _-------
C. 13+ 1. 14'0 ~~ lIi th the ains previously 

set onto 
2. To le6'in -co ,9xplore the questions 

set out f\S "lInin Ains" in the 
c.rtic]es atteched , viz 

Area 1 Bilblical 1. Life of Christ ) 
2. Hebrews experience of GOdj d 1 (14) 
3. Bible nn ourse ves 
4. Teaching of Christ 

Area 2 "I have a dreaLl •••• " 1. People of the 2. Book dreams 
Tvlentic th century. (15) 

3 . People before 1900. 
Area 3 "I believe •••• " A study of Christian Church and others .( 16) 
Ar~ "Myself and other people" ) 
Area 5 Why? and How? (Knowing - croatian - Life - God -) 16/18 

pain, evil - Authority - norality ) 
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t. ch,qr t an8 1~J-ng the Tres t Ri dingSyl b .bus t o sho ~T the s t ru.ctur e .,nd nims 

A ~!\R.LY CHILDH00D ( 4 t t> 7 ye ar s) 

~. ims-= - C('mnot s epa.ra te t he IIReligi ouA Educ .<>. tion" e lement a t t his s tn .. 'Se . Secu.r i t.v ' signific .'1.nc e r e the chi ef needs , m .... i n l y achieved thr'lugh chi l cl/te ' cher r e l C'c tionshi p . Li t tle 
suitab le Biblical mRt eri a l . 

Content: - 1. Horns 3 . vrnTTT;R '.NIl 8F' I STr'\·.1 

4. SPRll-TG ;".l'TT) 1~ ' ST?R 

B HITlDLe: __ q,::.LTJ JDHn(\D, V TG CTTIJDHonn,J PR~- '. T)(\L·:SC~i'TCT"'~jo 11 ye~r..tl 

~: - "Reli gi on i s n0t s ome thing sepl'l.r .., te f r nm life , but i s t he essence of A..l1 l i f e ' s expe r ience" . rn11emes "re Fl. bet t e r r.T3.V t() Sh()F this t 1' !ln ::> '3e~"enc e ('If Bibl e st 'n ies 
Teacher mu s t choo s e what i s b est suited to his s ituatil'ln . Three ".? re~s" of mr).teri f1. l "1.r,," s uO':n:e8·r,ec. -(nr ,," ~ ch theme . }~~ybe t f1ken in <>.ny ~ rde r. Tr ev,- r e 
h ) Fr()m eve r yday experience (b) Biblica l (c) n ther sources , i nc lud i np' c" llec b on !)f cu.'!"~ cmt )'11" "8ri.';l.1. 

Content :-

~,;'--'-~ ~-- -.... _-- --_ .. _. ---- _._--- ---_. .. 

j 
I i ( e ) "Y 
I (c) ;)ISC f\V ':RHW TIU~ (d ) LI 'R"c mBL~ CFRI'lTI '.N 'P.': ·"';TIV ~_L .q 

I I N 

I 
I.. n () LIP'" THFME (b) BIBLF! '1. TH~'[f:j BI BI.B 'l'nr:Q G ~ ~ F.l. I J:.J 

~ + TO'P IC TOPIC 23. T-I ~ T{v~'r ' 24 . C rrU'l'r H ·.r) I 
25 . E'~)T8R : 26 . -T~nT (-:\m 

I 
, J/ ", 

I j i -- .. 

11. STT:p'BP t,l\TD 15 . (i) Gf')D ' S : (i ) GnD ' S I ( i) '~T ': ;'T LIFE 
I ( i) LIV1~8 

7/8 
" LIB'P. 'JlY OF 7. C \TU NG 

I 19. CU1TH:.7": S ~n~pW;!R ffi BOnKS C 'nE C .'.-:iF. J r,SUS/ SPRING I r,TSDI ~" .. ]) BY 

I 
••• 1_ ..L ~ 

J~'3U8 
--1-- '- - .- -- ... 

. '- -- --_ . 
U( ii) -

( ii) --
8/9 8 . rpT-T tlfKFULl~SS 

12 . T ·n~LLS ~ ND 16 . P~OPI,P' UTFI,'Tqrc ~D 'Tfi'f."';;' 91TT WGI - ( ii) DIPP1-:'1 ·.;~TT ( ii) BIR,.,~Tmr,Y 
l.v··TSR BY TI~ BIBL'S 

2('. • ;rmr.r~ KI :TDS ·'·~IPTII_?·ry _ V{ : YS 'JT]) OF TT]E CT--tLJIlCH 
IJIGRT CUSTONS -... _ - -- -

13 . CORTI) t.ND ---.- ---
(iii) 'l'ID ( iii ) lIT" 9/ 10 17. , W'0K OF nA"~!y 21. L r,; \'1}:TING '..lTD T.~~? l1nf')}1 'T (iii) crUR '.n-F. (iii ) t: ·' ~Irr:'E 9. C o-m·\ G-t! 

BR-;f.n L \}T GU '.G)"c) i,TO RK [I V;~1").C: - ·' . '3 rr:n:~~ INN OF Cl!RI ()~: • :'3 :'lrD.'. I " c'n-r?cT 
nTH~R CUS T0MS OTT~~ CUSTnl-1S pT OT't:.:.r~ I,' .:1..1!: 

1"';11 I n . :!!,!)'8.G-IV'PjlmSS 14 . ;;I C'-llJ 'YS :'JrD 18 . n I'G':;;n ..-, ' ,Tfl:' '!.'YP ""'=; livJ pT r.·TIP":DW ( iv) :.T . JiWT..ITC ~.HI ( i v) P · '<.'30Vr.;T1/ (iv ) P T::r;T~~C os 
c: 

Jnnn~mys OF t,IT- R ''l'T':.p 22 . BIBL~ 1,'.i.Tn.q 
Bf')"THS/ D:T)1C'rr:' I ON TJ1ITr,'fij ' .Vl~NED F~'~T OF 

T/ 
S ·TJJ3C 

'1" Br.;mT ' CL"'S BIt ~ .D 

- -- _.-.. 

/, ims: - To he l p the te a chers mee t the r e ligi ous needs of .~do le sc ent s. The m".t eria l i s in f"'l r mn l s ections , but t re :' t it ho'l you like . 
Princinle - tha t Christ , by his life , t each i ng , influenc e .<md l .we still ch.<.l llenges peo ~l le bday. S und c omnnmity life i n thp 8ch., ' 1 is ess e ot i "l.l. 

Crmtent : -

(a) r;:. 'lI,Y 'Tl0J}c'scsnr:"; (ll t o Uxey]'s) 

27 . Di s covering J esus ( To pics s ugges t cc. - T em'Pt~.t i "1l'1 : r Iness: Dl' np,'e r: T-Tunger : Sunr. ay: . 'xn l l) it ;-,tion: Gr ci".tness) 
28 . The J,ife of J esus ( r,;xpecting t h e Kingd 'm~ T,iv' ng in it ; signs of i t· c h8. 11enge of it ~ ~ic to ry of it) 
29 . Discov erin t he Christian Cr'l mmunity (C hr l)nologicC'. l study 2E. f .,c ing ()P ' l() s it i on : .QE. s e r vin:;, the \'Torld ) 

(b) HJT)T)J,~:·u T)(\I,~SC .r.:r:,Tr::? (13 t o 16 ye r;rs) 

30 . Chris t i an 1 .• Tor s hip :md Pr o.ctice ('Jo rshi p in 1') . T . ~'n" ):T. T . : Christi ;m ' ch,~.r -::>.deristics of: Christian Year ' ChristiF'.n rTo r shi p b dn.y trends in' Jl'h cle r n ex."mnles of) . 
31. Pers()n.". l -1elntionshi-rs (Lov e - i ts menning ; . s :cesD()nsi bility t o 8e l:f~ h() nes ty; rp.s'T'Ir'lns ibility · .T(ir k , ,~.JT!bit il)n , v ~ c .:'. t i'1n · l eisure , ID [1 t eria l Dr; s sessio'1S . 

"~ith othe r s , in T'~ome and Family, "'rieno.ship , Y;arri .:'.,~e nnd ,c:x ' C1 ."1.8s nl1rl D~ c e ' T~ ()r r·ivene ss) . 
32 . Chris t ic:-..nity in t h o }jodern TTorld . ( c:oR.rch fo r mO'mine: - Bible , Chris t , Gf'1 d , TT[1.n , Stn .::'1d f 'nr , ivenoss : suffering !'.nd dis aste r s; 'Pr ny er, Church, Scie nc e 

:end "eligion , ~1i rlJ.cles . F.'lcing !;Torld Problems - r~ [lSS Fedi n , TT0 rld Hungot' , rrl'lr k ond 'Le i s ure , ::- oli t ics , G-' mbling, ' c ohol Dnd Drugs , CI) lour Pr oblem, "T f"r, 
::.c f ugee s , Dli t e r ::>.cv , r·h rld Re ligion s) . 

(c) L '.T:~ ' . T)(\J,~':;C ~~.TC · ~ (16 to 18 ye .~rs) 

33 . '. s eries of tonics f or s tudy in dep th - (i) 
( ii) 

( .. ,') 
l l 1. , 

(iv) 

Re Ugious F.'1 i th 
TTni t y of the Bible 
Chr i r,; ti .",!l !)oc t ,· ine 
C'n.ris tirm ~ orq.li ty 

(v) S'lmo 0.1 t e rn nti v as t o t ile 
Chr is t i nn :::r1.i t h 
Cl'lm'l,)8.r.'1.tive s tudy of 1e1ig i n n 
Christ i ,'1.!l Devintions 

( viii) 
( i x ) 

( x ) 
(xi ) 

Chr -i s t i eni ty ,"1nd t he ' .. r t s 
0cience ~nd '~e ligion 
The " c umen j.c .'), l r7 ' vemont 
The J·i turgicr.1 Eovement 
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