Introduction

Chapter One


This study tells a story of a research journey into the Sustainable Schools National Framework. The aim is to explore and monitor the development of Education for Sustainable Development
 in the school where I work. The progress of the Sustainable Schools strategy has been tracked over a two year period. 

Framing the Research Location and Enquiry

I have been an advocate of the sustainability agenda for many years. My degree in Architecture centred on urban design within a sustainable setting.  The depth of environmental and local well-being research which I carried out during this study gave me a clear idea of all concepts associated with sustainability. I now seek to embed the philosophy of sustainability into my day-to-day life. 


Now as a teacher, I have concerns about the way pupils are taught and feel that it is my responsibility to seek and impart knowledge about the sustainable aspects of life, although there are a great many. I believe in 'transformative' education and feel that the potential of this process during education (McKeown 2002) has great significance in this rapidly changing world. Transformative education pertains to a safe, supportive and sustainable environment and allows an organic and nurturing process to develop (Gilly, 2004, pp. 231-241)
Over the past two years I have concentrated a great deal of my energy on sustainable development in the school where I work. Initially, my interest primarily was from a personal perspective and later developed into the role of co-ordinator on Sustainable Schools. I am a middle leader of the Design and Technology Faculty and it is from this subject that many of the early projects evolved.  The aim of my role as co-ordinator was to promote sustainability amongst staff and students, as during the early stages of the study it became apparent that many staff had been contributing towards the strategy, but few actually understood whether or not they were making any headway. 
The school is located in an area surrounded by high volume power stations. It was once a mining community that maintained the earnings of most families. Today, you will find an urban landscape that is still struggling to come to terms with the necessary diversification of a mining community in widespread decline. Many pupils live in the surrounding four urban locations that were all once linked to the mining and power industry; these industries are at the heart of the cultural identity of the inhabitants (Wakefield Metropolitan District Consultation Portal, 10.12.08). There are 750 pupils on role ranging from 11- 16 years. The school is a smaller than average secondary school which serves a relatively disadvantaged catchment area. The proportion of students eligible for free school meals is higher than average. In addition, the percentages of students with special educational needs and/or disabilities is much higher than average, particularly in some year groups. The percentage with a statement of special educational need is lower than average and the numbers of students from minority ethnic backgrounds is also below average. The school acquired sports specialist status in 2002 and drama as a second subject specialism in 2006. Furthermore, the school has achieved a number of awards related to its sports specialism and a range of awards relating to other aspects of provision over the past three years. The School has gone through a period of great change over the last two years. After the 2007 results, the school became part of the National Challenge programme. There was a review by the local authority in December 2007 which resulted in increased support from the local authority and the engagement of a National Leader in Education for the school. The headteacher retired and a new headteacher was appointed for September 2008. The school was deemed no longer a National Challenge School in March 2009.

The area surrounding the school appears to be in relative geographical isolation and research states that this appears to be compounded by low levels of secure employment, high levels of long term illness and can only be remedied by some form of area regeneration (Parker 2005). Due to the confines of the region a large percentage of pupils that attend school have very little or no grasp, of the globalization debate associated with ESD. For many their concerns are more immediate such as the socioeconomic deprivation that many appear to experience (Wakefield Metropolitan District Consultation Portal, 10.12.08). Consequently, what could the potential benefits be if schools suffering from this type of deprivation were to become involved in the sustainability agenda?   

Many secondary schools in the North of England are currently attempting to work towards the government’s guidelines of making schools sustainable by the year 2020.  Therefore, schools need to understand where and how to identify the processes of what contributes towards a sustainable school (Huckle 2008). Despite the high profile nature of Education for Sustainable Development, many schools still appear to be struggling to make this a high profile strategy within secondary schools (Ofsted 2008). For the past twenty years the idea of sustainable development has been highlighted through several policy circles such as the UN and its many agencies, national government policy and UNESCO. Scott writes, that it is seen as the most appropriate way to conceptualise the socio-economic-environmental issues that threaten both the integrity of the biosphere and human well being (Scott, 2007a, p6).

In 2002 a Decade of Education for Sustainable Development was initiated by the UN, with UNESCO taking the lead with its implementation. The theme of the UN Decade was to encourage and promote education as the main agency for disseminating the learning for a sustainable society. Sustainable development is intended to educate people on all levels, including reaching out into the communities, the workplace and society.


Therefore, the intention of this study is to highlight ways in which schools can identify and implement useful projects that will help to promote an understanding of what Education for Sustainable Development is all about. In addition, the study brings together a study group of pupils so that they are represented in the processes of this ‘journey’. 
There appears to be a plethora of information that expounds the successes of many environmental projects in schools. Indeed the Northern Sustainable Schools conference that I attended in York 2008 was a meeting place in which to share this good practice. It was here where I made my first contact with Wakefield Local Authority representatives. During the study I attended further meetings with members of this group both in school and as part of a joint collaboration meeting covering the Eco Schools, and Sustainable Schools strategy. The authority is seeking to improve links and initiatives with schools in the area. They have now put in place a working group with the University of York known as the Knowledge Transfer Partnership (KTP). The main objective here is to attempt to build capacity on taking forward Sustainable Schools. The partnership is also linked to Building Schools for the Future (BSF) and moving policy and ideas forward. This new approach to capital investment is bringing together significant investment in buildings and in ICT (Information and Communications Technology) over the coming years to support the Government's educational reform agenda. The school has been put at the top of the list for ‘Building Schools for the Future’ within the Local Authority; this is due to the improvements needed within the geographical location, not only within the school but also within the wider local community (Wakefield LA meeting). Further research has been carried out by the authority to determine the role of planning and building within the area. Most of this data is in line with government strategies and targets and sets out the basic principles for development for sustainability.  The Regional Sustainable Development Framework (RSDF) was also initiated by the authority to fill the gap between national policies on sustainable development and local development policy. The framework contains 15 aims to improve the sustainability of the region; in addition a sustainability appraisal system is included in the framework to enable any polity plan, project or proposal to be made as sustainable as possible (Wakefield – SS)
Further research has been carried out by a scrutiny team within the authority to assess the views of headteachers, chairs of governors and other relevant staff in order to better understand and appreciate the readiness of schools to meet the challenge of the sustainable agenda, with particular reference to the ‘eight doorways’. The ‘doorways’ (sustainability themes) of which there are eight, are entry points or places where schools can determine or develop sustainability practices. Each of the doorways draws ideas from a range of Government policies concerning sustainable development and quality of life (DfES, 2008). The Local Authority questionnaires covered a range of issues including the Sustainable Schools Strategy, initiatives undertaken by individual schools around the eight ‘doorways’ and support from the Local Authority. In total 150 questionnaires were distributed to all Local Authority schools including special schools. This ensured that the sample was fully inclusive and the findings would be as representative as possible to enable meaningful conclusions to be drawn. Our school also participated in this study. The report suggests that many schools in the Local Authority can point to one or more objectives relating to sustainable development. However, over a third indicated that they were not involved in any activity at that moment. (Wakefield survey, 2008). Overall, the scrutiny team working for the Local Authority has come up with a range of recommendations after gathering evidence from this study. Because of the contemporary nature of school organisation many schools are invariably working in isolation on this agenda. The group noted that there is still a need to raise awareness and training amongst all staff, including Governors, working in schools on sustainable issues. However in sharp contrast, sustainability is integral to all Wakefield procurement activity. The Council has been awarded a Beacon grant to further develop and promote sustainable procurement practices (Wakefield survey, 2008). Several key features of the Local Authority are the trained officers that look at sustainable procurement in their contracts and take a comprehensive approach to environmental issues when purchasing consumables and fuel as well as in all building work. It was also noted that the Local Authority have suggested that they would find it useful to gather further evidence as to how children and young people in schools are engaged on sustainability and climate change issues. 
The Focus for the Study

The Local Authority meetings that I have attended and the in-depth report carried out by the scrutiny team have highlighted the need  for more research into the successes and failures of a Sustainable Schools ‘journey’ in areas that suffer from many socioeconomic problems. It is important, however, to remember, that schools that are classed as vulnerable will often have many other problem areas that take precedence over the agenda for ESD. Therefore, this study will also highlight systems for ESD that can work alongside other strategies for improving ‘teaching and learning’ in the sustainability context.
I have chosen to present the study in the form of a narrative analysis developed through many interview processes and diary events, in the hope that the information will help other secondary schools identify ways in which to implement mechanisms to help develop a sustainability focus in their school, and in assessing their own sustainability credentials
, I also intend to involve a participation group of pupils (Eco Group) 
who will help to drive this strategy forward in our school. 
General research into the subject of sustainable development states that direct personal experience, as well as education, can be highly informative during sustainability awareness. Focus groups such as the Eco Group and statements made during individual interviews also strongly support this view (DfES, 2008).  Therefore, the study will attempt to present ways that pupils can take ownership of environmental projects and involve other teaching staff to help during their promotion. In addition the monitoring of how teachers and pupils can support and help each other during these processes will be recorded.  Finally, the study will present several project methodologies that may prove useful to other secondary schools. Working groups that involve parents, pupils and teachers can also be extremely rewarding. The study will discuss how these groups worked together during the implementation of certain tasks during the projects. 
Education for Sustainable Development is still very much in its infancy within many secondary schools and there appears to be no strategy to assist schools with implementation and a reliance on other school communities to share their good practice. Furthermore, there are still many schools that have yet to identify how to build in systems to help with the implementation of ESD and many teachers still need to be educated in this field. (Ofsted, 2008). In view of this, I suggest that there is currently a gap in the research that presents projects that have worked in secondary schools during the initial stages of implementing ESD. Pupil participation is often used in schools during the Eco Schools programme, but I feel that pupils have more to add to the sustainability process through innovative ESD teaching and learning projects. Therefore, the study discusses the outcome of this process.  I also feel that other schools could draw useful insights from this.  Equally, I feel that there is very little research that has focused on the longevity and sustainability of pupil participation during the implementation of ESD. 

It could be argued that the mechanisms to measure ESD in schools is far too restricting, due to the Governments National Framework of the eight ‘doorways’ approach. (Huckle, 2008) Therefore, the study also highlights how this system can be used with relative ease during a school’s sustainability audit. And, I feel that for many secondary schools there needs to be a starting point, especially in areas that suffer from multiple deprivations. More specifically, I feel that there is also a call for schools that are classed as below national averages
to share good practice in this field. 
Finally, the study intends to discuss an action research study that charts the progress of the Eco Group working in a collaborative way with many teaching staff and parents. 


I intend to research and answer the following questions during the study: 
Can pupils in our school help to raise awareness of ‘Education for sustainable development'?

I feel that by injecting the study with a high degree of pupil participation in the form of a study group, this could help other schools to think in a similar way in allowing pupils to take ownership of a large part of this strategy.  By establishing this group I wanted to monitor how effective the ‘pupil voice’ is and how far the group can influence the behaviour and attitudes of other pupils and teachers in the school community towards ESD.
Do teachers understand pupil participation and ‘pupil voice’ and the benefits it has within environmental education and ESD in our school?

Over the second year of the study, the school started to move away from a ‘traditional teaching’ structure where many of the school initiatives and lessons have been ‘teacher-centred’. The centring of a lesson by the teacher can often prevent the student from realising their individual goals and, if the planning is centred on a single curriculum, many lessons can be perceived as boring by the pupil. (Brown, 2009). Therefore, the need for such a change in lesson style and subject material appeared more than evident.  The socioeconomic status of the school and surrounding neighbourhood has also been a main focal point for scrutiny and improvement within the school. This has culminated in a high quality pastoral care system throughout the school, with the main endeavour being the link between families and school (Ofsted, KHSSC, 2007). Consequently, my question here will focus on the project developments that continue to help to raise the quality of teaching and learning and in helping to lift the profile of ESD in the school.

To help answer this question, I have placed a great deal of importance on the roles within this study. The pupil participation group (known as the Eco Group) plays a significant part in the study.  I decided to monitor the ongoing progress of the group’s work and simultaneously decided to find out how the staff viewed this progress. The group consisted of fifteen girls. At the beginning of the research they were in years seven and eight. All of the participants volunteered after an initial discussion with all groups coming into the department in KS3 and KS4. I wanted the Eco Group to take ownership of all their projects, to see how they worked as a team and how they organised, controlled and implemented the tasks. I also decided to record simultaneously the learning outcomes and views of the teachers as the Eco Group implemented their ideas. If I discovered problems or successes within each of the projects, I recorded or monitored the responses through a voice recorder and an events diary, ready to be discussed during the interview process. Therefore, the study charts this ‘journey’, to highlight what is working for our school. 
How sustainable is the role of pupils involved in helping to raise awareness of Education for Sustainable Development in our school?

There are often unpredictable outcomes from any research study that is being monitored over a protracted period of time. Therefore, I felt that the study needed to focus on the sustainability of all the groups involved. I also intended to report the findings for their positive and negative outcomes, and to record any withdrawal by the participants if evidence presented this. (Lewis, 2008). 

Finally, to conclude the study I wanted to find out how the pupils and teachers perceived each other during the projects. Similarly, often some areas of a study are left unanswered when systems do not go according to plan. Therefore, I feel that the perceptions of each group are a vital component.  
The significance of each chapter

The literature review (chapter two), discusses the theories associated with Education for Sustainable Development. As I stated earlier, I needed to have a sound understanding of this issue. I was aware (very early in the study) that I would need to introduce the Sustainable Schools agenda to the Senior Leadership Team and all Heads of Faculties during one of the formal meetings. Reading current and past theorisation on the subject gave me the ability to place the subject in readable elementary documents that I later disseminated to the teams. Simultaneously, I began to enlist other staff members to help bring together the audit of all the school’s current ESD practice. This was carried out with the support from the Headteacher (now retired). I also needed to enlist the help of a pupil participation group (Eco Group). I decided to put this group under the umbrella of the Eco Schools Programme, as its role would take on many forms for sustainability, in addition to the descriptive guidance of the Eco Schools Programme. Therefore, I wanted to research current theory associated with pupil participation and pupil voice data, to ensure that I had an insight into the current content influencing this. 


The methodology (chapter three) The study is a journey into the Sustainable Schools agenda. The Eco Group form a major part of this journey. Therefore, the group has taken ownership of many projects and initiatives with the intention of raising awareness to do with environmental and sustainable learning and behaviour. The group’s audience is not only other pupils in the school, but also all of the staff.  Over a period of eighteen months the Eco Group carried out a comprehensive range of projects (an autumn fair, school assemblies, addressing staff briefings, raising funding for recycling equipment and many more). During the processes of each project I kept diary accounts of the tasks each group member carried out and the roles they took on. I decided to collect opinions and instruction from both teachers and pupils simultaneously. Sometimes the interviews were held in groups (this will be discussed in greater depth during the chapter).  Throughout the study I monitored the progress of both teachers and pupils in the form of a project diary.  During each sustainable schools project I collected interview data to find out what each party thought about their progress and the benefits to the school.  My line of questioning was structured around information that was appropriate to the project at the time. My intention is to analyse the responses in the form of a 'narrative analysis'.  This is because the nature of the study is a 'sustainable schools' journey. In addition, I felt that the most appropriate way of collecting data was through a one to one interview process.   


Every project event undertaken by the pupils has been written up in the diary recording the planning processes, delivery and subsequent outcomes. Similarly, the interview questions for both the teachers and pupils are relevant to the experience of the projects and their opinions of the outcomes. 


The Analysis and Findings (chapter four, five and six) I have chosen to select individual project events for their innovative qualities and findings for both groups. In selecting each project event, I have discussed why I have chosen this particular task and have compared and contrasted a range of opinions from both groups. I have asked the groups to identify why they feel the outcome could be viewed in the sustainability context. The analysis in chapter five is mainly quotes and statements made by the respondents.  Analysing the data from the interview process has proved to be problematic as it could only be viewed as subjective, due to the style of data collection and the one to one interview process. 


The Conclusion (chapter seven) From the study narrative journey, I feel that some of the project initiatives, in particular those linked to teaching and learning could prove to have a degree of innovation. I also feel that the areas surrounding the 'pupil voice', will give researchers the opportunity to reflect on the legislation debate governing pupil participation. I realise that my study only centres on the school that I work in, but I do feel that many of the staff I have encountered during the process are dynamic in their approach to the sustainability agenda. I also feel that where weakness was found a solution could be achieved, but only if the whole school embarks on the sustainability-journey.

� Education for sustainable development', like 'citizenship', is a holistic approach for a school's management and the curriculum, not a separate subject. Education for Sustainable Development 


� HYPERLINK "http://www.teachernet.gov.uk/sustainableschools" ��www.teachernet.gov.uk/sustainableschools� (20.09.07)








� To audit a school environment for activities that relate to the Sustainable Schools framework and to clarify were the school is at present. 





� The Eco Group is presented in the study as a  pupil participation group, they consist of fifteen girls from years seven and eight (at the start of the study)





� The mean average of a schools examination performance compared to all secondary schools in the UK. National Averages data for secondary schools  � HYPERLINK "http://www.wakefield.gov.uk" ��www.wakefield.gov.uk� (20.09.09)
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