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Appendix A: Interview schedule

At. Could you tell me about any past learning experiences you remember

What did you learn?

How did you feel

What were the factors which influenced your learning?

A2. Could you tell me about your a teacher you have really admired or liked.
Could you tell me about your a teacher you have really disliked
Why did you admire/dislike them.

A3. How would you characterise a good teacher or good teaching?

A4. Have you learnt another language besides English?
Which language?
How did you learn?

What factors influenced your success or difficulties in learning the language?

B1. Why are you doing the CELTA?
What do you expect to learn on the course?

B2. How do you think people learn to teach?
Which parts of the course do you anticipate will be most useful in terms of your
learning to teach?]

B3. (If appropriate) How do you see the course fitting with your own teaching
experience?

C. Focused questions: Teaching

You're going to teach a group of students, any level you feel comfortable with for a 45
minute lesson. Any topic you want. You've been teaching them for several weeks and
feel comfortable with them. What would you be doing and what would the students be
doing (focus on events not description of room). Why would you / they be doing those

things.



Appendix B: Course Questionnairc'f

Name: ---------------
NB: Information provided in this questionnaire will have no effect on your course

grade and individual responses will not be discussed with anyone connected to

[school name] or UCLES.

In the case of any results being published, all responses will remain anonymous.

1. Teaching Experience:
(a) Do you have any teaching experience?

D No
D Yes, up to 1 year
DYes, 1-2 years
DYes, more than 2 years

(b) Is your teaching experience in ELT?

D No. Which subject did you teach?

DYes. Which country did you work in?

2. Other Work Experience:

Do you have any other full-time work experience?
D No
D Yes... Please give brief details

3. Language learning experience:
(a) Do you speak any other languages besides English?

D No
DYes... Please indicate which languages and the approximate level...

Language (l) Level: _

Language (2) Level: --------

12 Some formatting elements of the questionnaire have been altered to conform to thesi~ re~ulations. ie
the page margins and font size of some headings have been reduced; due to.some re.d~ctlOn m space
between questions, the pages of the questionnaire do not appear exactly as in the ongmal.
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(b) Did you learn this language:

At school
At college / University
At night-school
Self-study
Other:

4. The CELTA Course:

Language (1)
o
o
o
o

Language (2)
o
n
LJ

o
o

(a) What is your main reason for doing the CELTA course?

(b) Is there anything in particular you are looking forward to on the course?

(c) Is there anything you are worried about concerning the course?

(d) How have you found the course so far?

5. Sentence completions:
Please read and complete the sentences below, writing down your immediate response
to the prompt ifpossible.

The best way to learn a language is ...

A good teacher should always ...

A good teacher should never ...



When teaching English, it is important to ...

The key to a good language lesson is ...

6. Views of Learners
The words in the box reflect differing views of learners. Which view(s) do you most

agree with? Are there any other terms which come to mind? Give reasons for your

answer.

Learners are:

resisters

a) View(s):

b) Reasons:

explorers raw materials partners receptacles clients

7. Effective teachers and learners
(a) What, in your opinion, makes an effective teacher? Indicate up to 5 factors.

(b) What, in your opinion, makes an effective language learner? Indicate up to 3

factors.

8. Any other comment? .
If you have anything you would like to say about the course or any of the tOpICS
mentioned in the questionnaire please use the space below.

..+..+8



Appendix C: Post-Course Questionnaire':'

Please note, all information gathered will remain completely anonymous, at
all times.

Please return the questionnaire to:

1. Since doing the CElTA:

Please give details below of any EFl teaching experience since doing the CElTA 
including your current position
If you have worked in more than two jobs please feel free to write overleaf

Job 1 Job 2
Country

Institution (eg State school, or
private language school)

Students (eg children, adults)

Rough dates

2. Did you receive any further in-country or in-school training ~n takinq .up afny
teaching positions? Please give brief details: length, what did It consist a :

13 Some formatting elements of the questionnaire have been altered to conform to thesis regulations, ie
the page margins and font size of some headings have been reduced.
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3. Please tick any of the following teaching publications that you read on a regular
basis:
D ElTJ D IATEFl Issues / SIG newsletter =MET
o El Gazette 0 Other, please name:

4. How similar / different have the kinds of students and the kinds of lessons
you've taught been to those you were prepared for on the CElTA?

(a) Have the students been different in any respect?

(b) Have the lessons been different in any respect?

5. Have any differences you mention above led you to change your teaching
approach?

.+50



6. Can you think of any other influences besides the CElTA course on your
teaching eg reading, workshops or conferences? What effects did they have?

7. How useful do you think your CElTA course has been to you in your EFl
teaching?

(a) Useful aspects:

(b) less useful aspects:

8. How far do you think that the techniques and approach(es) yo~ learnt on the
CElTA were adequate preparation for your subsequent teaching?

..+51



9. What advice would you give someone who was about to start the course?

10. What suggestions would you make for improving the CElTA course?

Thanks for your help

Further Contact:
Could you write your contact address here, if it is out of date, thanks.

(NB this will not affect the anonymity of your reply.)



WEEK 1

Appendix D: Course Timetable

Monday 11.00 - 11.45 Introduction
12.00 - 13.15 Learning Language I: Language Lesson - Jim

Role of Teacher / Leamer, Leamer Styles /
Motivations

14.15 -15.45 Guided Preparation for Teaching Practice
16.00 - 17.00 Live Lesson Observation I: ofyour TP tutor

& your TP class
17.15 - 18.15 Meeting your TP Students

Tuesday 11.00 - 11.45 Guided Preparation for Teaching Practice
12.15 - 13.30 Language Awareness I: Tense / Time, Jim

Structure / Function
14.30 - 15.30 Lexis I Jim
16.00 - 18.15 Teaching Practice
18.15 - 19.00 TP Feedback

Wednesday 11.00 - 11.45 Guided Preparation for Teaching Practice
12.15 - 13.30 Language Learning II: ARC - Activity Types Jim
14.30 - 15.30 Language Learning III: Clarification and Robert

Focus of Form / Meaning in a Picture Context
16.00 - 18.15 Teaching Practice
18.15-19.00 TP Feedback

Thursday 10.15-11.15 Live Lesson Observation II
11.30 - 12.15 Guided Preparation for Teaching Practice
12.30 - 13.30 Language Learning IV: Checking Concept Jim

14.30 - 15.30 Language Learning V: Restricted Use Robert

16.00 - 18.15 Teaching Practice
18.15 - 19.00 TP Feedback

Friday 11.00 - 11.45 Guided Preparation for Teaching Practice

12.15 - 13.30 Receptive Skills I: Reading Robert

14.30 - 15.30 Tutorials I: Discussion of Progress

16.00 -18.15 Teaching Practice
18.15 - 19.00 TP Feedback
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WEEK 2

Monday 11.00 - 11.45 Guided Preparation for Teaching Practice
12.15-13.30 Lesson Planning Jim
14.30 - 15.30 Lexis II Robert
16.00-18.15 Teaching Practice
18.15 - 19.00 TP Feedback

1
;

I

Tuesday 10.15-11.15 Live Lesson Observation III
11.30 - 12.15 Guided Preparation for Teaching Practice Jim
12.30 - 13.30 Learning Language VI: Clarification & Focus Jim

of Form / Meaning through a Text
14.30 - 15.30 Error Analysis & Correction Robert

16.00 -18.15 Teaching Practice
18.15 -19.00 TP Feedback

Wednesday 11.00 - 11.45 Guided Preparation for Teaching Practice
12.15 - 13.30 Learning Language VII: Restricted Use & Jim

Authentic Use - Role Play & Information
Gap

14.30 - 15.30 Phonology I: Word Stress Robert

16.00 -18.15 Teaching Practice
18.15 - 19.00 TP Feedback

Thursday 10.15-11.15 Live Lesson Observation IV
11.30-12.15 Guided Preparation for Teaching Practice

12.30 - 13.30 Language Awareness II: Present Simple & Robert

Continuous
14.30 - 15.30 Receptive Skills II: Listening Jim

16.00-18.15 Teaching Practice
18.15 - 19.00 TP Feedback

Friday Morning free to catch up
13.30-14.15 Guided Preparation for Teaching Practice

14.30 - 15.30 Tutorials II: Discussion of Progress

16.00-18.15 Teaching Practice

18.15 -19.00 TP Feedback



WEEK 3

Monday 11.00 - 11.45 Guided Preparation for Teaching Practice
12.15 - 13.30 Task Based Learning Jim
14.30 - 15.30 Course Books: Syllabus & Approach Jim
16.00-18.15 Teaching Practice
18.15 -19.00 TP Feedback

Tuesday 10.15-11.15 Live Lesson Observation V
11.30 - 12.15 Guided Preparation for Teaching Practice
12.30 - 13.30 Phonology II: Sentence Stress Robert
14.30 - 15.30 Timetabling & Planning a Series of Lessons Jim
16.00 -18.15 Teaching Practice
18.15 -19.00 TP Feedback

Wednesday 11.00 - 11.45 Guided Preparation for Teaching Practice
12.15 -13.30 Authentic Use: Speaking Robert
14.30 - 15.30 Timetabling & Planning a Series of Lessons Jim

II
16.00-18.15 Teaching Practice
18.15 - 19.00 TP Feedback

Thursday 10.15-11.15 Live Lesson Observation VI
11.30-12.15 Guided Preparation for Teaching Practice
12.30 - 13.30 Phonology III: Sounds Robert

14.30 - 15.30 Language Awareness IV: Future FOTITIS Jim

16.00-18.15 Teaching Practice
18.15 - 19.00 TP Feedback

Friday 11.30 - 11.45 Guided Preparation for Teaching Practice
12.15 -13.30 Writing Skill Robert

14.30 - 15.30 Tutorials III: Discussion of Progress
16.00 -18.15 Teaching Practice
18.15 -19.00 TP Feedback
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WEEK 4

Monday 11.00 - 11.45 Guided Preparation for Teaching Practice
12.15 13.30 Phonology IV: Intonation Robert I

14.30 - 15.30 Language Awareness V: Present Perfect Jim I

16.00-18.15 Teaching Practice
18.15 -19.00 TP Feedback I

I

Tuesday 10.15 -11.15 Live Lesson Observation VII
11.30 -12.15 Guided Preparation for Teaching Practice
12.30 - 13.30 Evaluating & Monitoring Progress / ELT Jim

Exams
14.30 - 15.30 Language Awareness VI: Modals Robert
16.00-18.15 Teaching Practice
18.15 - 19.00 TP Feedback

Wednesday 11.00 - 11.45 Guided Preparation for Teaching Practice
12.15 -13.30 Professional Development I: Other Teaching Robert

Situations
14.30 - 15.30 Language Awareness VII: Conditionals Jim

16.00 - 18.15 Teaching Practice
18.15 - 19.00 TP Feedback

Thursday 11.30 - 12.30 Live Lesson Observation VIII
12.45 - 13.30 Guided Preparation for Teaching Practice
14.30 - 15.30 Language Awareness VIII: Articles Jim

16.00 - 18.15 Teaching Practice
18.15 - 19.00 TP Feedback

Friday 11.00 - 12.15 Professional Development II: Finding Work, Robert
Support Systems, Publications, Courses,
Organisations

12.45 - 13.30 Reflections on the Course I End of Course
Admin.
Course Ends

NB: Breaks and lunch were not entered on the timetable, but it can be seen from the
timing that there was a morning break of 15 or 30 minutes, a lunch break of 1 hour and
an afternoon break of 30 minutes. These were usually spent getting coffee I snacks,
preparing for TP eg photocopying or writing out the lesson plan, and working on other
things such as assignments, organising the portfolio or making materials for future TPs.
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Appendix E: Observation Sheets

CELTA Observation of Experienced Teachers

You will observe a total of 8 hours of lessons taught by experienced teachers.

The purpose of the observations is to give you the opportunity to reflect on classroom
techniques and the process of learning / teaching.

You may see teaching that you feel is effective or ineffective. You may see procedures
discussed on the course in use or quite different approaches used. Above all the
observations offer a chance to learn about ELT from the inside.

At the end of the course you will be asked to write an assignment of 800 words which
will ask you to reflect on your own teaching, what you learnt from observing your
colleagues, and what you learnt from observation of the experienced teachers. You
could organise this part of the written assignment under the following headings 
Classroom Management, Correction, Learner Differences, Use of Published Materials.

It is difficult to produce an observation task which will fit all types of lessons. The
following is a list of areas which you might like to consider. None is more important
than another. Make notes while you are watching. The notes do not need to be handed
in or kept in your Portfolio but you will need to refer to them when you write the final
assignment referred to above.

•

•

•

•

•
•
•

•

The teacher's use of gestures to give instructions, convey meaning, to get error
correction or elicit language and ideas.
Focus on the learners - you could keep track of which students speak or
contribute the most / least. Did you notice differences in classroom
behaviour/participation or strategy amongst students of different cultures or ages?
Did some students need to rely more on the teacher or more on the written word
or on their dictionaries?
Correction - when and how were errors corrected? Did the teacher enable
students to correct themselves? Did students correct each other? Was correction
immediate or delayed? Were there times when or most errors were corrected or
when none was corrected?
How was phonology handled? What techniques were used for oral drilling?
How were elements of phonology dealt with at the board?
How were instructions given? How were they checked?
How were published materials used? Were they adapted?
How was the board used? Was attention paid to layout and use of colour? How
Could the boardwork have been developed?
How many different types of classroom interaction did you notice?
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OBSERVATION OF EXPERIENCED TEACHERS
Date

---

Teacher

Class/Lesson Type: _
Aims--------------

THE LEARNERS - differences of: contribution, cultures, ages. Reliance on teacher. written
work, dictionaries.

INSTRUCTIONS - how given, how checked.

PHONOLOGY - oral techniques, board techniques.
f.------------------------------------ -

CORRECTION - when, how, who, how many.

GESTURES. INTERACTION TYPES.

PUBLISHED MATERIALS - how adapted. BOARD - layout, colours, development
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Appendix F: TP Points

CELTA TP POINTS

Level: PVlV I Vl.t"

WEEK: 00 / 2 / 3 / 4

DAY: Mon / ITuel / Wed / Thu / Fri

Trainee:P~ Lesson Type: Gv~

Teaching Order: 3

Time: 30 J11I

AIM{S}:

To praccue:q~~ i4I\I(;he;pv~ KiA11:p~

To-pv~~pvetd:u;(Vcuiv0Vb¥offveq~: ~cUw~¥

ofte¥\; vt0\I0V~~

MATERIAL:

'Re\t1(;L11"iL-PvlVIVl.t"p 3 Gv~ e->u 1,2,3

STAGES:
(1) Cla-vLfy (;he;fveq~ cuiv0Vb¥ wlttv (Mmat"~esercue.
~cvP0Vced"~~ftetn'-esrcUw~¥= 100% JlUWer-= 0%
(2) V rtll. the. cuiv0Vb¥ [rovn/ the: board-
( 3) s~ do- e->u 3. C"Lct¥Lfy the:p~WV\;of tne. adverlo» - go- before
or aft0V the: V0Vb-?
(4) E)U 1 -~Ufy theAtv paMr¥. Feedback- at: (;he; board:
( 5) e1U2 -~Ufy theAtv paMr¥. Feedback- at: (;he; board:
(6) Pa,£y~£¥tt"0VVLewecu:JvotheY~(;he;q~~ ~
report: back: OWthec« pcurtV\eY

ADVICE / NOTES:
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CELTA TP POINTS

Level: Pre: Lrd:

WEEK: m/2 / 3 / 4

DAY: Mon / ITu~ / Wed / Thu / Fri

Trainee: Tbeo-

Teaching Order: 1

Lesson Type: Gv~ Time: 30 m;

AIM{S}:

To-pv~&pv~~q~~LAtv~PV~~~

MATERIAL:
'ReMJCt-Yci- Pre-I vtt" P2 EX/ 3,4,5

STAGES:
(1) e1U3 E~lify~t~wLtfvvtO: 1
(2) Pcurs-order tne questiovw
(3) Feedlrack» to-~ board.
(4) P'Lcty txcpe- - Ct-Y~~ correcx?
(5) E~lify~~~~v~wLtfvvtO:l

(6) PCfAAr~~01I\I~V~

(7) Feedback/ to-~ board:
( 8) P'Lcty tetp~ - Ct-Y~yovvv~ P~ afte-v each: r:t"e411I.
(9) V vaLq~~[rovn/the: board:
(10) EX/4
(11) EX/5 -do-cwcv~~wuy

ADVICE / NOTES:

Zero-the: C01.Mt\t"e-v~CVY\.d;~~ yovv~~~~~
p'Lctye-v~
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CELTA TP POINTS

Level: Pre- I Vlt

Trainee: Tbeo-

Teaching Order: 2

WEEK: m/2 / 3 / 4

DAY: Mon / Tue / IWe~ / Thu / Fri

Lesson Type: L~~/P~ Time: 30 wt;

AIM{S}:

To-practue: ~/iAt\t~e,;~~

thiva,pev~~ofpv~~lb

To-pv~&PV~~pv~LO"YVoft:hvee,;~ofthiva,
c

'persov» -

MATERIAL:
R0W(;{A/"a,Pve,;-IVlt p5 L~~&S~

STAGES:
(1) Pve,;-~"tetMviAtve1U1~~

(2)f~

(3) e1U2
( 4) Re:p'Lct:Y if veqcured; PcU-v~C011'tpCf.-Ye,;~ev~
(5) Feedlrack/txr the. board-
(6) Trwee:~ ovvthe: board-

/w /1/ /l1/
E~Ufyeach-~(~~/liN~/p~)

S"tu.dettt"~sort: verlw iAtvS~ e1U 1
(7) Check:~ dYaJ.; [rom. the: board.

ADVICE / NOTES:
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Appendix G: Extracts from Guided

Preparation Sessions

Extract 1: Guided Preparation for TP (1,1)

Extract: 7 minutes recording time

[After drawing trainees attention to the TP points and handing out the course book to
them, the tutor focuses on Theo' s points]

TT So the students will need for stage one they'll need that exercise 3 in the book
the jumbled questions right /\/\ hold up a piece of paper or the photocopy of it
'here are some questions in the wrong order you put them in the correct order
ok? look at number one one ok what's the correct order?' /\/\ and the alert student

5 will say? /\/\ [Jim laughs] <Angela: what's your first name?> good and you can
write on the board 'number one what's' - your - first - name?' Ok we call that
in a very technical way 'exemplify' so what you'll find is that the best way the
easiest way and the most idiot-proof way of giving instructions to the class
especially at the low level is to get them to do an example with you if they can

10 do that then they must know what to do and you can let them lose on the
remainder of the task yeah so so there we've got the students to put the words in
the right order for us everyone's seen it being done so they should be able to
manage that 'ok right with a partner' and you need to let them know who they're
working with so you go two two and two and two you don't say 'work in pairs'

15 [inaudible] so pair them off /\/\ and they can work together through
2,3,4,5,6,7,and 8 and er decide together what these questions should be which
one should be at the end so you set them working on that and you can wonder
round and make sure they're doing the right thing [inaudible] ok so when they all
seem to have finished that then it says stage 3 feedback to the board so you say

20 'right now number 2 what's the answer to that?' and as they tell you you can
write it on the board [inaudible] it's very important at this level to do feedback at
the board if you just do it orally and say 'what's number 2?' just do it orally they
may not pick up all there is whereas if you've got the answers written on the
board then you can see what the answers are [inaudible] so that's feedback to the

25 board they tell you the answers and you write them down then stage 4 now
actually you could you could actually leave out stage 4 coz it says play the tape
are they correct? I reckon it's probably easier if you do it with them you can just
ditch that just cross out stage 4 because you're if it's wrong you've got the
correct version on the board and that saves you having to mess around with the

30 tape recorder in your first teaching practice [inaudible] just get rid of stage 4
[inaudible] alright ok so then stage 5 it says exemplify underling the stress with
number 1 so er er what you can do is you can say 'right listen to this sentence'
which is what 'what is your first name?' which is the stress word 'what's your
first name? what's your first name?' and the stress word is? <trainee responds>

35 good and number 2 would be 'how old are you? How old are you?' stress word?
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<trainee responds> right so you can do that as I" ve done with the class underline
'first' and underline 'old' they've they've by this time they've copied down the
correct questions so they've got them all anyway so what you can do now is
simply read through each one and say 'right I'll read each question underline the
stress words' /\ so you can go through that 'how much do you earn? how much
do you earn? Where do you live? Where do you live? Are you married? Are YOU

married?' what do you do? Dah dah dah?' and you've got to be clear in vour
own mind of course where the stresses are and keep it the same coz in fact" yOU

can stress any word you like it could be it could be er 'what's your first name?
what's your first name? What's your first name? what's your first name?" so it
depends on the context so you've got to be very careful that you've got that
you're not careless and you stick to the same story otherwise you might make it
different every time yeah [laughs] so they've got to identify where you've put
the stress so have on your sheet just have it marked and stick to the same one
don't change it [inaudible] so read each one out twice they just underline get
them to check with a partner to see if they agree and then go over them say 'ok
so number 2 was how old are you?' ok 'old' and then go through underlining the
correct stresses on the board right? Is that ok?
yeah yeah I'm just writing it down
alright yeah I put cross out number 8 I put 'play the tape are you right?" I think
it'd be easier if we avoid the tape and you can decide where the stresses are and
you see very often the tape is provided for non-native speakers you know if you
were Japanese and your English wasn't very good you'd be very pleased
because you'd get to play the tape [inaudible] so often the tape material is more
/\ is more for the use of non-native speakers like if you were teaching French or
something and you were one chapter ahead of the class you'd be quite happy to
have the French on tape wouldn't you? So often we can avoid the tape
[inaudible] alright so we can cut out the stage anyway so stage 9 .drill the
questions from the board' so stuff we were doing this morning [inaudible] so
you point at the tape and say listen 'what's your first name?" 'can you say that?'
<trainees repeat> good all together <trainees repeat> good so individually and
chorally and just go through each of them like that and listen quite carefully to
make sure if they're saying 'what's your first name?' say 'hang on stress on first
what's your first name?' so listen to how they're producing it and make sure they
produce something closish to your model /\ alright? <Thea: yeah ok> er then
stage 10 exercise 4 so simply it says 'look at the questions' so you say right
'here you are here are the questions which questions do you ask a friend which
questions do you ask a stranger what do you think?' just to get things going so
what do you think [inaudible] and exercise 5 you say right 'I want you to stand
up' get them all standing up they've got their sheet with the questions on they.go
round the class and ask the questions and they go round and change partners like
we did this morning with piece in front you work with a student and you read
them off and it gives them that maximises the practice they've all got plenty of
practice of asking and getting answers to those questions /\/\ and er that's it really

/\ sit down
and collapse is that ok?
yeah fine
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Extract 2: Guided Preparation for TP (4,1)

Extract: 5 minutes recording time

TT:
T:

5

10

TT
15 T

20
TT
T

TT
25 T

TT
T

30
A
T
TT
T

35 TT
T
A

40 T

45

Right what about you Theo?
yeah what I've got I've got a writing exercise erm again on er on er on marriage
so what I've got lined up I think I'm probably going to do this I'm not going to
use the book at all er I'm going to write my own script basically and the the erm
core of my erm lesson is going to be erm basically this I'm going to write a
whole load of sentences out erm for the erm students and I'm going to get them
basically to write a story for example erm they're going to work in pairs first two
students might have the sentence erm 'we inspected all the chapels and churches
in our area' and then they have to go off and write 50 words on erm why they
chose [inaudible] a chapel or a church or 81. Paul ~ s or whatever and then the
next students have another section and they take and at the end just sort of write
them all down and get a whole story just bas ..basically making up a story from
what the students erm er write erm=
= its based on this idea here?
erm it it its sort of only I don't like that too much <TT: no> C02 I have to do too
much pre-teaching and er this is a writing exercise I don't mind pre-teaching
erm a little bit <TT: mm> erm but I thought its based on on that idea but I
wasn't going to use that text I was going to use my own text and er yeah the first
exercise er with regards to re-arranging the paragraphs thing do you think if s
worthwhile doing?
this one?
yeah /\/\ I wasn't sure I looked through it and erm /\/\ I'm trying to think is it
actually worthwhile doing in terms of the warm-up
erm er I don't know you could
sorry? ok yeah
its a lead in that gets them into the topic <T: yeah> there's like honeymoon and=
=yeah so I like pre-teach a few things yeah yeah erm when they've actually sort
of written their stories [inaudible] shall I sort of put it to the board and correct it
as I go along would
you say? coz
it'll take ages though won't it?
well / or /
/ what / so they are /\ are they writing a section each?
yeah they are
which then they collectively put together?
yeah it is ess..it is essentially a writing lesson I might well=
= then why don't you just get them to write it on a big piece of paper each group
and then you can put it on the board you've got the different sections <T: yeah>
and see how it leads together there's no point in you re-writing it
yes yes no there isn't I was wondering how to do the correcting I ?aven't done a
writing lesson before and basically you know the plan IS not particularly .
interactive there's nothing wrong with that erm but er normally teachers might
say well I'll take them back and correct them and I'll give them back to you next
lesson but in this case I want to do corrections within an hour obviously so I was

wondering really how to
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right er yeah I know what you mean and it's a bit of a problem coz they say
write their erm section together don't they? <T: mm> so they're talking about
what they should write and how to write it you're monitoring and maybe you're
perhaps saying you know what's that? [inaudible]
what about the word order here?
yeah mini ..yeah they're quite capable of making an awful lot of errors / kind of
weeding a few out yeah / while you're monitoring
sure so you're [inaudible] correction yeah
ok and then the problem is you now want them to put it on erm a board-legible
form don't you? <T: yeah> which kind of it's a bit flat because all they're doing
there is writing it out
ok yes they are that's what I was thinking yeah I don't like flat you know me
erm I I don't mind=
=can't just get them to read it out at the end?
I could do yes and just write out and maybe do a bit more correcting as I go
along as they're reading out or / just make notes /
/ well just make notes / as they're reading it out
sure or something but it'll do me good to keep a sort of passive role actually
you might like to short cut that situation /\ how can we r. get it up on the board
I'm not saying I know but basically its like a test
I can I I can use the overhead projector
so what are you talking about trying are you talking about correction?
yeah yeah you could coz then they would write directly on the transparency and
if they make a mistake simply <H: yeah yeah>
oh right they can write on transparency can they? <TT, D: yeah> ah [inaudible]
well it won't come through will it?
ok so I can use the transparency that's a good idea r; can they see what they're
writing?
they need OHP pens
/ ok I'll get some /
/ why why can't you just do it / on a big piece of paper like you did it didn't you?
/ right at the beginning /
yeah / or David did an / exercise in week one
he got them to write down a story that he'd gone over on the board
yeah and then he put it on the board
they won't bother about doing it on a big piece or a little piece
well you see its too small
and the other thing is its more complex <A: yeah> if they're gonna make
mistakes we don't want them them sort of
=/ crossings out /
/ crossings out /
no no it'll be highlighted better and also its going to be clearer if you've got
small pieces of paper how big [inaudible] you're still using A4 basically you

know whereas an OHP
can't you use pencils [inaudible]?
unless you just=
= / [inaudible] if they don't have / them
/ I think I think I use / I should use the overhead projector anyway
its nice it does because you can project it big enough

.+65



95 T

TT

100
T

TT
105 T

TT

it'll be an exercise you know so <TT: that's right> so 1"11 get some OHP pens
then yeah?
then you're just sitting there correcting it getting someone to read someone
else's yeah 'can you read that again first sentence is that ok? read is that good
English? Right what about this one? what do you think? This kind of procedure
and its already there for you yeah
yes as long as my writing lesson doesn't tum into a reading lesson that's what I
wanted to avoid coz as I say its essentially writing that they should be doing
whereas its going to be reading if they're reading it out
yeah the reading is a sharing of knowledge and correction
yeah ok well I'll work on that tomorrow
ok I think that's it good
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ok David
/\/\/\/\/\ ok I've got the the positive points I put down first of all that that I got
managed to get my timing right <TT: mm> which hopefully said something
about it that it was a bit better delivery not rushing so much as I did on Tuesday
you certainly slowed slowed down today
sure and I thought my the boardwork was was quite clear
mm yeah very strong visual approach [inaudible]
yeah the visual thing they seemed to understand it erm and I tried I don't know
whether I did I think I lapsed a couple of times but I tried I consciously tried not
to give the instructions when I was doing the boardwork
yeah good very very well done there big improvement yeah
and I think I don't think I I still haven't got very much confidence in drilling /\ I
mean I did it but then again that could have been something to do with the size
of the class in that when they're speaking they need to get a more positive
response because the guys that actually know something and they don't
[inaudible]
so you presumed they were most of them were quieter than=
=they were quieter today I I felt than other days
sort of awkward drilling the quiet ones because [inaudible] drilled yeah that that
could be true as erm there's all of us lot sat at the back so it's quite a [inaudible]
in a way isn't it produce things in front of the class and in front of a group of us
lot at the back <D: and then> but they still did it
and then something that we were doing this morning which I should have done
and I probably concept checking
yes yes that's interesting because erm what have we got we've got 'carpet'
which could be confused with /\/\
rug
ermat
that's right yes lo..er lamp which could be confused with
light
er sofa confusing with
chair
armchair chair
yes that's right dishwasher confusable with

/ washing machine \
/ washing machine \
yeah so those would be options wouldn't they to er and fridge confused with
freezer maybe yeah so yes I mean obviously we've just been through it but we
can start to incorporate that more and more particularly now so if you're
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teaching vocabulary from tomorrow onwards then start to think about checking
vocabulary and interestingly you can see the need for it can't you with enn today
even though it's very simple vocabulary it does need checking up I mean lamp
versus light it's er it's a significant difference and er as are rug and carpet so er
what kind of carpet do you need for [inaudible] yeah good so that's thats
something we can work on as a group I think from now on good ok good good
alright er who are the feedback people? ok
er a very innovative er lesson good use of visual aids and well organised
boardwork er improved attention to struggling individuals and I learnt the
importance of visual aids when used well <TT: mm> mm yeah very good ok on
the downside enn perhaps I I agree with David actually perhaps it would have
been er there should have been more examples er I would have used perhaps
more examples like when you were doing the house er saying this is the first one
now you can do the rest and put up a little=
-yes so getting them to do an example of the activity with you as part of the
instructions so it's all look at that one then they'd be clearer for example
yes coz I I agree with you on the concheck..on the concept checking I er <TT:
yep> but I found that very good very impressive
good ok who else has got feedback? sorry ... enn are you sure about that?
sorry
/\/\/\/\/\/\/\/\ erm good attention interesting presentation good involvement and I
just thought one point er when they didn't understand what you had drawn er
you delayed a little bit too long you understand there was a a little pregnant
pause there perhaps it would have been better to have gone in a bit quicker that
was all when it was obvious they couldn't understand what what the visual was
were for
yeah that's that's a good point to pick up on coz sometimes they weren't clear
what the visuals were <D: yes> so when you had the one that was er the square
with the two dots so I mean what needs adding to visuals sometimes in some?=
=pictures
well they were picture all but what needs adding to the pictures?
[inaudible] / shoes so you ask a question \
yes / so for for for the cupboard \ what could you have added in there?
well put food in it
yes you say what's this and we use it and cups and saucers yes so you need to
often add a kind of context yes just like the example we had with enn er a
trolley [inaudible] so you say I'm in a supermarket yeah so you've got to maybe
add context to the visuals so the dishwasher ok this is to clean plates and cups
and that sort so dishwasher yes so often you can't rely on visuals alone you need
visual and mime plus plus in context and then they'll be able to [inaudible] so
that's another learning point that you can't rely on a picture you need a context
as well for it
but I thought you know providing the er the house like that I thought was very
good obviously [inaudible] <H: yes> I thought it was a very good presentation
yes very strong on visual presentation / [inaudible] topic it was nice \
/ the little house they liked that \
and it involved them
yeah it was very simple but very very powerful isn't it sometimes very powerful
I can only draw stick houses
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~~ah so yeah so certainly a dimension on from his last teaching if s much slower
It s very cool calm and collected very smoothly' executed very nice visual
approach to eliciting you did the drilling and again you had a separate board
stage yo~ gave them time to copy the stuff down yeah very nice visual
presentation you involved them in building up the rooms of the house which was
what we were saying so really involved in the class all the wav down the line
you took great care with setting up the pairwork task and ve[\~ successfullv done
and again you did very well with the weakest student you got him to produce a
sentence that was good and again the only one he produced today you did well
there it was well [inaudible] so yes so visuals need context really [inaudible] to
erm another general point I think for for drilling I mean you did drill and you
went round and it was very effective erm when you are drilling individuals now
aim for stress and make sure they've got the stress in the right place which they
did but you also need to listen out for sounds so for example they they're all
saying 'lump' rather than 'lamp' yeah so listen out for two things at least the
stress and are they getting the sounds ok an example later on what was it from
someone else's was erm what was it 'chip' <H: oh yeah> for "cheap' yeah oh
and erm 'dirty' [/dirti:/] for 'dirty' so often it's a question of you know is the
sound long or short so in 'dirty' it's a long sound they were making a short
sound and producing 'dirty' which wouldn't be understood probably obviously
'chip cheap' is a classic short' i' long' i' so listen out for the vowel sounds an "a'
[/@/] is often quite difficult for them when you consider you actually have an 'a'
sound in lamp and they produce something sounding like "lump' so what'sthis
lump sounds quite different to the words lamp so lets as a as a kind of group
thing start listening out for the sounds very carefully obviously there's a long
short issue or it maybe entirely the wrong sound as opposed to say stress so
that's something people need to be alert to now that we've got the drilling on
drilling is very effective so we can [inaudible] next time and listen more
carefully to the sounds they're producing erm another thing we can think about
erm is is randomising drilling coz we seem to be going around one by one by
one so like the first person is off the hook and they kind of relax and the person
on the end is getting tense coz my tum's coming in a minute but if you jumped
around more random if you randomise the drilling it keeps it more lively it keeps
them on because they could be asked at any time and the bigger the class the
more important that is to be randomised jumping around so they never know
when their tum to when they're going come to be drilled so and be careful about
doing that kind of thing because it's a very aggressive to actually gesture which
you were doing with a pen and pointing so either soften the gesture or use
students' names that's another option start to use their names a bit more when
you get feedback 1\ a little aggressive so in certain cultures it can be very
aggressive ok good yeah good very nice lesson came together very nicely very
smooth excellent teaching good presentations great right Helen
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