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Abstract

This thesis was inspired by my MA Dissertation batk2007). This dissertation
dealt with 'situationality’. After a couple of ysathere was a need to explore other
aspects of translation. This study investigatesr¢the of micro and macro levels in
the translation of a sample of Modern Standard irpboverbs into English. These
proverbs may not be understood if a translatiomges on the micro level, i.e. the
surface features of the proverbs such as semasticiax and style, without taking
into account the macro level, i.e. the socio-caltucontext for the proverbs.
Therefore, the solution suggested in this studipisranslate their micro levels as
well as their macro surroundings in order to cgnileeir meaning to speakers of

English.

This study had two main aims: to assess studebtstyato translate the selected
proverbs and to convey the meanings of these poevernative English speakers.

To achieve these aims, twenty Modern Standard Arploverbs were selected on
the grounds that they deal with various subjectsaae widely used in Arab culture.
A randomly chosen sample of fourth-year studerdmfthe Department of English
at Benghazi University were asked to translateetlpesverbs into English and their
translations were then analysed at micro and miageds. At the micro level, three

main types of errors were identified: semantictagtic and stylistic.

The study found that most of the students in thepda faced difficulties when

asked to translate proverbs from their mother tenigto English. The use of error
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analysis provided possible solutions and suggestion assessing the students’
requirements and needs in a particular trainingatin in terms of the real text
being translated. During this analysis, deficieacia translation skills were
identified and evaluated, and appropriate trarwmiatiby native English speakers

were provided to show alternative translationsheke proverbs.

At the macro level, a number of problems relatiogstudent translations of the
context of the proverbs were identified. The stuelgommends that translation of
this feature is necessary in order to convey timeianing to English native speakers.
The study shows that when the situation and coritexd proverb are not provided,

it becomes meaningless and difficult to comprehend.
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Transliteration Scheme

The following transliteration system has been erygdo in this study when
transliterating names from Arabic. It should beedbthat the material produced by

students in the sample was not transliterated iataia confidentiality.

1. Consonants:

Arabic LC Arabic LC
& ' o= d
- b L t
< t L z
< th & c
z ] < gh
z h - f
z kh A3 q
3 d S k
3 dh J I
J r e m
J z O n
o S o h
ob sh B) w
U s s y
2. Vowels:
Arabic LC Arabic LC
(short vowels) (long vowels)
| a
o u B a
[ 0 [

Xii



CHAPTER ONE: INTRODUCTION

1.1 Statement of the Problem

As a university teacher of translation in Libyabdcame aware that most of my
students had difficulty in rendering, or undersiagd texts that contain cultural
signs. In addition, | realised that translation mogls were not included in their
programme of study. The only elements they covetedlt with the history of

translation and an introduction to translation, abhfocused on popular theories of
translation. Consequently, when students are predemith cultural texts, most of

them are incapable of dealing with specific terms.

Modern Standard Arabic proverbs are one of theuralltsigns that cause confusion
for students of translation. Some of the proverégeharchaic Arabic proverbs that
students fail to understand their meaning. Theytaia high register words such as
‘askas i.e 'maimed or ‘4ie & je 'gouged out' that students cannot comprehend
even though their mother tongue is Arabic, or tfieg it hard to render whole
Arabic proverbsuch agél_a &uas' | je., 'Khur afah’s Tale', ‘osis A% o) ie, 'He
came back with the shose dflunayn' or ‘adis (b s i.e., ' Bulyig races and
wins, but is still disparaged'. Such Arabic proverbs are important and are
considered to be widespread phenomena, being colymsed in the media and by

the press, in films, TV series, documentaries, €he questions to be asked here



then are: How can students of translation undedsteender, and recreate these
proverbs in the target language of English? How tte&y overcome the problems
posed by translating high register Arabic wordsWwHio they cope with the settings
of these Modern Standard Arabic proverbs? Thesargertant issues which merit
investigation. In addition, the problems associateth the translation of Arabic
proverbs are common, with students needing spekié and strategies to render

these appropriately from Arabic into English.

1.2 The Rationale for the Study

The title of this study is ‘An Analysis of the Rot# Micro and Macro Levels in
Rendering Some Standard Arabic Proverbs into HmiglModern Standard Arabic
proverbs are difficult to translate into Englishedio the fact that the two languages
vary considerably in terms of genre and culturas Work focuses on the analysis
of a sample of Arabic proverbs which have slippatilaf common usage in recent
time and will mainly discuss the translation ofddgroverbs into English. It is clear
from some of the previous work on the translatibproverbs that in general most
researchers resort to using particular approactes wendering proverbs from one
language into another without paying attentionh& macro level of the proverb, i.e.
the setting and situation. It goes without sayihgtt proverbs differ from one
culture into another due to the disparities betwekem in terms of their
environment and social norms. For this reasors gxtremely difficult to find an
equivalent proverb in the target language and wiltlihe current study is largely
based on the assumption that most, if not all, &rgvoverbs do not have an

equivalent in the target culture, English, duehe significant differences between
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the two cultures. For this reason, the translattinModern Standard Arabic
proverbs not only requires explanation at the miexel, but also in terms of their
macro setting, i.e. their situation and contextpider to make sense to the native

English-speaking public.

1.3 Aims and Objectives of the Study

The main aim in conducting this study is to analifse role of micro and macro
levels in the translation of Modern Standard Argtmioverbs (henceforth MSAPS).

The study will also address the following objective

To explore a range of approaches to translatiom] determine their

usefulness with regard to translating MSAPS.

- To investigate the strategies used by a group oftlieyear students at
Benghazi University to deal with the translationeofample of MSAPs in
terms of their surface features and the situationhich they occur.

- To discover the extent to which the macro levelaof Arabic proverb is
valuable in rendering archaic Standard Arabic priosénto English.

- To promote a better understanding of these MSAP&astern cultures for
native speakers of English.

- To make recommendations for translators and traoslatudents regarding
the relative strengths and weaknesses of theseratiff approaches when
applied to the translation of these proverbs.

- To enable the application of the theory of settmgranslation.

- To assist translators and translation students wihey seek to find

equivalence in the target culture.
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In order to realise these objectives, the sampledM&APs will be thoroughly

investigated and analysed to provide an improvaaistation solution, leading to the

findings and results of this study.

1.4 Research Questions

The study is intended to answer the following qoest

1.

1.5

What problems do translation students at Benghamidusity in Libya
encounter when translating proverbs in terms af gedting and other
features of textuality?

To what extent can micro and macro levels commuaittee intended
meaning of a given text? And what is their impoctth

What kinds of strategies do students employ toeetitese proverbs?
What disadvantages do various translation appraaatree when rendering
MSAPs? How can translators deal with these?

Is it sufficient for micro levels only to be appdievhen translating these
proverb?

What role do macro levels play in the translatibM&APSs into English?

Research Hypotheses

In order to answer the above questions, the stuelupposes the following

hypotheses:

It is assumed that students learn certain stragegnech they use as tools
when translating these MSAPs.

Students are aware of the equivalence of someesEtMSAPS.

4



- Students are supposed to read the situation artdxtaf these proverbs and
translate accordingly.

- The situation and context of these proverbs plagscdsive role in rendering
them into English.

- Bilingual (Arabic-English) dictionaries cannot colaely meet students’
needs when translating proverbs, since they aled teeuse their own

competence in producing a comprehensive translafitime MSAPs.

1.6 The Contribution of the Study

This study will help students and translators teohee the difficulties involved in
rendering proverbs from one language to anoth@easally those that do not have
their obvious parallel equivalent in the targettard. Moreover, it is this study’s
purpose to illustrate that some texts cannot bedawd either literally or
dynamically due to disparities between source anget cultures. The study is also
designed to:
- Contribute to the discourse analysis of proverbproyiding a micro and
macro analysis of the chosen proverbs.
- Provide a new approach to the translation of ptoser
- Reduce the semantic ambiguity of MSAPs, especretign they are read by
Western readers.

- Promote the application of setting theory to texts.

1.7 Outline of the thesis

This work consists of six chapters. Chapter One astan introduction, presenting

the topic and research problem, the rationale F&r $tudy and its aims and
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objectives. It also provides the study’s researcestjons and hypotheses, its
expected contribution, and finally, details theegash framework and methodology
for the thesis. Chapter Two focuses on Languagdétu@uand Translation. After
presenting various definitions of translation amd @verview of its history, the
chapter proceeds to clarify the relationship betwdanguage and -culture.
Translators and trainees will invariably face tfatisn problems when translating
from one culture into another and these issuesdseussed in detail in the
translation and culture sections (2.4 onwards)iritedns of proverbs proposed by
various scholars will be described and thoroughitigtied, accompanied by the
inclusion of some illustrative examples. This cleaplso clarifies the difference
between proverbs, metaphors and idioms which caa beurce of confusion for
readers. Finally, some previous studies regardiegranslation of proverbs will be
analysed and examined in terms of their usefulnesshe field of proverb
translation. Chapter Three discusses in detail fotirthe most well-known
translation theories which will be assessed in seofmtheir shortcomings as well as
their usefulness to academic translation studides@& four approaches are: (1)
linguistic theory (Catford 1965); (2) formal andndynic theory (Nida 1964); (3)
semantic and communicative theory (Newmark 1988j§ &) the text-linguistic
model (Beaugrande de and Dressler). Chapter Faledgated to the problems that
can occur when translating a text at micro and mdevels. It will start by
evaluating and analysing translation problems wbictur at the micro level such as
syntax, semantics and stylistics. This is followmsda discussion of the problems
that occur at the micro level such as situatiomtext and setting. Finally, a detailed
review of all the previous studies on the translatof proverbs is provided, in

relation to the topic of this study.



Chapter Five focuses on the Benghazi University MSAtudy and begins with a
detailed description of the methodological approaséd in the research, providing
a rationale for the size and choice of the MSAP @anand the selection of the
student patrticipating in the translation of the M®A The final part of the chapter
concentrates on data analysis, beginning with tiadyais of the MSAPs used in the
study. These are analysed individually and thettirges examined. The corpus of
students’ Arabic-English translations is presentaad the results critically

examined. The concluding chapter in this work pmeséhe results of the research,
discusses its findings and sets out the study'smetendations for translators and

makes suggestions for further research.

1.8 Research Methodology

1.8.1 Introducing the Data
The data in this study consist of MSAPs. These gnlov are selected from a section

called ‘“, 22 P 5 WL | g | U | RS W ] PRI e, B [ ¢
(translated as ‘Unique Proverbs and Sayings thatGommon Among Arabs’),
taken from a book called sl s Y1 s 4:ll) & axiall” (The Helper in Language, Arts,
and Science) by Louise Malouf (1960). This book whssen because it is rich in
MSAPs, which are provided along with the situatiorwhich they occur and the
context in which they are used. The book’s intraducrefers to the exhaustive
efforts made by the numerous scholars of Arabic edmdributed to the work:

This work has taken about seven years of hard wmrk
complete. Many authors and scholars of Arabic listigs
have contributed to this work, including Prof. Karal-
Bustani, Pape Bolis, Prof. Adel Anbuba, a professir
natural science, who spent many years collecting th
materials for this book, and many other well-knofnab
authors ipid.: i ) [My translation].
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These proverbs have been chosen to be translatad Arabic into English by
randomly selected undergraduate students from #@ai@ment of English at the
University of Benghazi in Benghazi City, Libya. Hewer, before describing the
data itself and how it was collected, it is usefal provide some background
information about the University of Benghazi. Itw®rth mentioning that the same

book was used in my MA Dissertation in 2007. (SéeDarraji 2007).

1.8.2 The University of Benghazi
The University of Benghazi is considered to be oh¢he oldest and best-known

universities in Libya. It was established on thehlsf December 1955, and was
originally known as the Libyan University. Initigllonly 31 students were enrolled
in the Faculty of Arts and Education, which was tieee of the Libyan University.
Many years later, the Faculty of the Higher Teash€ollege was added to the
university, comprising the College of Engineerimgldhe College of Education. In
1973, the University of Libya was divided into tivmlependent universities, namely
the University of Al-Fatah and the University of i@aunis. All the faculties and
colleges which were located in Benghazi joinedWmeversity of Garyounis which

now consists of some 72,000 students (see: htpygnis.edu/). The university’s

name reverted to the University of Benghazi after ltibyan revolution that began

on the 17th of February 2011.

The library at the University of Garyounis in Bemgh contains 150,000
publications, including some of the official documeof the Arab League. In 2002,
the National Library in Benghazi held 14,000 volemef science and arts

periodicals. The University of Garyounis is consae Libya's largest library,
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housing some 295,000 volumes of science and ani®dieals in 2002. The
Government  Library in  Tripoli, in contrast, held Ipn 37,000
(see:http://www.nationsencyclopedia.com/Africa/lablyiIBRARIES-AND-

MUSEUMS.html).

1.8.3 Database and Subijects

Twenty Libyan undergraduates were selected randofntyn the English
Department at the University of Benghazi to paotae in the translation of a
sample of MSAPs into English. The study particisganere aged between twenty
and thirty years and consisted of both males anthlies. Fourth-year translation
students were selected to undertake the tests stlaey were expected to be more
competent in both English and Arabic. By this staggadents will have completed
two language courses, Arabic Language Skills | in@ihey will also have studied
some translation courses, namely an introductiamnataslation theory (second year)
and Arabic-English/English-Arabic translation (thand fourth year). According to
Mr Saad Abdulhady, a lecturer at the UniversityBainghazi: “They have studied
some theoretical approaches to translation in pusviyears, so | think the fourth-
year students would be the only ones capable aferamy these standard Arabic

proverbs into English”.

Although their language ability and competence weaistested, | expected them to
have an advanced level of English and a high leAkabic since they were in their
fourth year. Furthermore, all participants wouldvénaalready studied English
language for approximately six years in preparatorg secondary schools in Libya

where the teaching methodology focuses intensieelthe teaching of grammar and
9



the four language skills, namely listening, spegkieading, and writing. Teachers
in preparatory and secondary schools resort toslaing certain phrases into
Arabic, to a greater or lesser extent, in ordeslanify meaning. Television channels
also play a vital role in supporting students’ Eslglanguage competence given that
they may watch movies or news on CNN, FOX, or tlBCBetc., or indeed other
programmes presented in English. We should alsoometlook the role of the
Internet, since many young Libyans surf the Inteorea daily basis, using social
networking websites such as Facebook and TwittkthAse factors greatly assist in
supporting their English ability. As for Arabic, goes without saying that the
subjects’ proficiency was generally high for thagen that it is their mother tongue

and they use it in their everyday lives.

The reason for not choosing students at an eatiagye of their university career is
that they are still being taught English skills Isues reading, writing, speaking,
English literature, composition, criticism, trarigda theory, etc. They are therefore
still learning how to use these skills in Engligtmother relevant factor is that staff
members sometimes adopt different approaches amidbgses in teaching

translation leading to a lack of consistency imigrof exposure. However, in the
fourth year, students are mainly taught to rendamnftheir native Arabic language
into English. Consequently, their translations expected to be more consistent

than those of students who are in the first, seaortird year of university.

Students had one week to render these MSAPs inghsBrwhich was believed to
be sufficient time for them to complete the transtes. They were also allowed to

use bilingual (Arabic to English) dictionaries aslwas monolingual Arabic
10



dictionaries. Students were firmly requested natdiosult professional translators or
teachers of Arabic and were asked to rely solelyheir own competence. In order
to facilitate the analysis, the participants wdtecated a number from 1 to 20 and
then simply referred to as student 1, studentuglesit 3, etc. Following analysis of
the student responses, results were categorized calclilated in terms of

percentages.

Twenty MSAPs, selected from the book mentioned aebavere chosen for the
purposes of this study because they have beenfasegnturies, have undergone
only minor changes over time, and are still fredlyemsed by speakers of Arabic. In
addition, they were selected because they are comynused throughout the Arab
world, in the Arabic media and culture, and thesoatleal with significant issues
which are widely experienced in most of the Arabrldio Despite this, these
proverbs remain impenetrable and hard to understtitbut resorting to their

macro environment, i.e. their context and the sibaa in which they occur.

This research was conducted following Catford’guiistic approach, and where
possible, Nida’s dynamic equivalence, as well &sdixth ‘standard of textuality’
from the text linguistics model put forward by Bgeande and Dressler in 1981, i.e.
situationality, which is linked to macro analysMore information is given about
these models in Chapter Three. The reason for aptisese specific approaches is
that they provide a new dimension for text analysishe field of both translation
and linguistics, and they ensure that analysi®macted in depth and every single
aspect is covered. The researcher approacheddhsis of the student translations

with extreme thoroughness i.e, looking each indigidsingle detail in depth. The
11



analysis was conducted at the micro level: thabisay, at the levels of syntax,
semantics, and stylistics, as described in dataithapter Three. In order to ensure
that the meaning is correctly transmitted, the cangpn between source language
elements and target language system is very crid#aling analysed and evaluated
the student errors, a suitable translation was igeav for each proverb after
consulting various native speakers of English tad fisuitable versions. This
approach also aims to discover the situations iichwvthhese proverbs occur and their
context, which can be described as the macro lavelrder to attempt to provide

something that may be comfortably understood batev@ speaker readership.

Both quantitative and qualitative analysis was usedhe quantitative analysis, the
frequency of errors made by students was measurédjaalitative analysis was
then performed to establish why these errors had beade. The following section
will summarize the various types of errors that oaour at micro and macro levels

so as to remind the reader of these and what tleegugpposed to cover.

1.8.3.1 Micro levels
Three types of error were investigated at thisl|evamely:

Syntactic translation errors: These include prolsléinat occur in sentence structure,

clauses, prepositions, gender, number, etc.

Semantic translation errors: These are errorsoib@ir in terms of the study of word
meaning, the study of connections between linguigtirases, and other important
features of a proverb such as collocation, polyseamg monosemy. Errors of this
type will result in serious problems during the qgass of translation. Within the

semantic translation errors category, three furtsebcategories have been
12



identified: ‘synonymy errors’, ‘compound noun esborand ‘non-equivalent
semantic errors’. The first subcategory, refergh® instances where the student
chose the wrong synonym. The second subcategompaend noun errors, are
errors which are created when compound nouns anslated as separate elements.
The third subcategory, ‘non-equivalent semantiorsty refers to errors that result
from the students’ inability to provide the corréxnslation for a given word and

are not caused by synonymy errors.

Stylistic translation problems: These are considi¢oebe one of the most significant
problems in translation studies for the reason #&mgt changes in style may affect
the intended meaning of a MSAP. There are manyffeatof stylistic errors, which

include the passive voice, and repetition. (Seé@ex5.2.3.1 and 5.2.3.2).

1.8.3.2 Macro Levels
Under this heading the situations of occurrencéhef MSAPs were analysed, by

examining and providing the context of their oceuaae, in order to give the reader
a clear idea of the intended meaning of these pbsvelhis section will consider
students’ attempts to translate the situation amdext of the selected MSAPs. The
situation for every single Arabic proverb was pd®d to them and a specific coding
scheme was used to classify their errors as ‘Y, but’, ‘no’, ‘no but’, and ‘MD’
(Missing Data).

This scheme operates in the following way:

‘Yes’ The student translated the situation and texin of a proverk
accurately.

‘Yes but’, The student translated the situatiohdd not mention the context.

‘No’ The student translated the situation of averd, but the translation is

13



not intelligible.

O

‘No but’ The student did not translate the sitat but provided its dynami
equivalence in the target language, English.

‘MD’ The student left the situation and contextnamslated.

These proverbs cannot be understood at all if thiiration of occurrence and
context is not provided. They are hard to undetstariess their macro surroundings
are provided i.e. situation and context. For mafermation about macro levels,
see Chapter Four (section 4.5). All these errolisb&idiscussed in detail in Chapter

Five.
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CHAPTER TWO: LANGUAGE, CULTURE AND
TRANSLATION

2.1 Introduction

Translation is a process whereby a text in oneuagg (SL) is replaced with
another language (TL). It is known that translath@s been an important means of
communication between languages and cultures thomigthe centuries. Neubert
and Shreve (1992:3) stress that: “Translation hasys been a unique source of
knowledge and wisdom for mankind. Translation a&ifem a deep-seated need to
understand and come to terms with otherness”. Maftyres could neither flourish
nor be known if they were not translated and coaday the external world. In this
regard, Newmark (1988b:7) points out: “Translatibas been instrumental in
transmitting culture [...] ever since countries aadduages have been in contact
with each other [...] European culture was drawingvilg on Latin and Greek

translations”.

Arab culture also flourished due to the willingnedsArabic-speaking people to
translate works of science and art into their laggu In this regard, Nair (1996:2-3)
states that: “Arabs translated into their languangsy books on algebra, geometry,
medicine, music, chemistry, and logic from SanskFor that reason, translation
has played an important role in promoting variotiental cultures to the West and
vice versa. This chapter will discuss a rangessties relating to various scholarly
definitions of translation and its history, langeagnd culture, translation and

culture, and cultural problems in translation. Tbéencepts of denotation and
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connotation will be explored and the major diffeses between proverbs, metaphors

and idioms will be established.

2.2 Translation and its History

Before discussing some definitions of translatibns necessary to briefly recount
the history of translation. In his review of thestiory of translation, Megrab (2002-

2003:1) states:

Translation is as old as language itself. The firaces of
translation date from 3000 BC in the old kingdomEgfypt in

which the discovery of the Rosetta stone is comsitléo be the
turning point in the history of translation. Latam, in the ninth
century, the West contacted Islam through Arabsviumslim

Spain where a continuous contact between Arabic ladd-

European languages was born.

As can be noted from the above quotation, tramslahas been practiced for
centuries and has played an important role in ptmgdOriental cultures to the
West. A heated debate about the problem of traosl&guivalence has also raged
among scholars. It is a process where translatars practice their activity to
accomplish what is called the ‘sublime equivalenmetween the SL and the TL. It
is observed that the term ‘equivalence’ has beetensiwely used in many
approaches to translation. However, in each agprtee term has been approached
from different perspectives. It may be used forpghepose of replacement of textual
materials and surface features as is seen in @&f(ir965) approach, or it may also
be used to achieve the natural effect of a texhd$ida and Taber’'s (1982, 2003)
approach. In fact, there are many scholars wheesta provide a suitable definition

of what translation is, based on ‘equivalence’. ldoer the most applicable
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definitions are those presented by Bell (1991),fdzdt(1965), Bassnett (1980),
Newmark (1988), Nida and Taber (1982, 2003), Vendciied in Neubert and
Shreeve (1992), and finally Aziz and Lataiwish (@D0Oall of which discuss and

highlight the notion of equivalence in translation.

As Bell (1991:6) argues: “Translation is the repl@ent of a representation of a text
in one language by a representation of an equitééam in a second language”. It
can be seen from his perspective on translatidrtilearanslator has to strive to find
the equivalence of a given text formally and fumaélly. Formally means
maintaining the semantic, syntax, and other surfaatures, whereas functionally
means keeping the situation and the context okta lie this regard, he states: “The
translator has the option [...] of finding formal @eplents which ‘preserve’ the
context-free semantic sense of the text [...] orifigdunctional equivalents which
‘preserve’ the context-sensitive communicative gabf the text” (lbid.: 7). Bell
provides his definition of translation to suppdretidea of equivalence referred to
above. However, from his viewpoint, equivalence ldaelate to the semantic and
stylistic features of a text. Translation, accogdin him, is therefore mainly based

on correspondence between the SL text and thexXiL te

Catford (1965:20) defines translation as: “The aepment of textual material in one
language (SL) by equivalent textual material intheo language (TL)”. He also

referred to the importance of ‘equivalence’ whioh $ees as a key term. In this
respect, he postulates that: “A central task ofdf@tion theory is that of defining the
nature and conditions of translation equivalendad(; 21). It can be deduced from

his argument that he tends to emphasize the litgwigw of translation. He further
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argues that the purpose of translation theory iddfine the nature of translation
equivalence. However, Bassnett (1980:2) argues‘doaivalence’ should operate
on the surface features of the translated text: &iMb generally understood as
translation involves the rendering of a source Uagg (SL) text into the target
language (TL) so as to ensure that (1) the surfaeaning of the two will be

approximately similar and (2) the structure of 8lewill be preserved as closely as
possible but not so closely that the TL structusgs be seriously distorted”. One

would remark from Catford’s and Bassnett's defons that equivalence is crucial
in the translation process. This is because, mstation, translators render not only
meaning between languages but also attempt to cepa SL meaning by an

‘equivalent’ TL meaning that can fulfill the samerpose as the SL.

Newmark (1988) considers translation to be a skdk aims to substitute a source
language text (ST) by a target language text (HE)specifies that: “Translation is a
craft consisting in the attempt to replace a wmitteessage and/or statement in one
language by the same message and/or statemenbihearlanguage” (ibid.: 7).
Similarly, Aziz and Lataiwish (2000:4) support Newark's definition of a
translation, stating that: “Translation is replariam text in one language by another
text in another language”. Drawing on these twanigdns, it can be deduced that
equivalence, according to both sources, will ogegatthe level of the whole text. In
other words, the whole source text (ST) shoulddptaced equivalently by another

whole text, the target text (TT).

Nida and Taber (1982, 2003) argue that ‘equivalesiceuld be managed so as to

reproduce the same natural effect of the ST inTihe That is to say, the TL
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recipient should receive the same effect that theeSipient was deemed to receive.
They believe that: “Translating consists in repr@dg in the receptor language the
closest natural equivalent of the SL message,ifirsirms of meaning and second in
terms of style” (1982:12), a definition which isrpeularly useful to bear in mind
when translating proverbs. This is because rendeoverbs should be given due
attention so that they are not rendered by wordafmrd. Relying on a bilingual
dictionary and translating each word separatelylavalistort the intended meaning
of a proverb. Instead, they should be renderedraltuby providing the nearest
‘equivalent’ effect in the TL. Only the intended ameng would work properly in

this case.

Translation also involves a basic need for humagrenltural communication. For
example, Venuti, cited in Neubert and Shreve(19928ints out that: “Translation
is forcible replacement of the linguistic and crddudifference of the foreign text

with a text that will be intelligible to the targegader”.

What can be deduced from the above definitionsh& the translation process
naturally differs according to the type of the textolved. For example, if a text is
scientific, then a translator may resort to ‘eqlemae’ in terms of the surface
features of a given text. However, if a text isded with cultural signs, such as the
standard Arabic proverbs, the translator shoulk see most suitable available
equivalent proverb in order to achieve the nateffdct. In such texts, a translator
will not look up words in a bilingual dictionaryh€ process here looks complicated:
he/she has to transfer the meaning with special icanrder to preserve the intended

meaning conveyed in the SL text. Having discussmue of the issues that are
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related to the definitions of translation and iistéry, the next section will be
devoted to culture and language, in order to show kanguage is inextricably
linked and associated with culture, and that lagguand culture are two sides of

one coin.

2.3 Language and Culture

Before we discuss the relationship between langaageculture, let us first define

what language is. According to Chaika (1982:1-2):

Language can be seen as a way to describe andseapre
human experience and understanding of the world] an
members of a language community share systemsliefde
and assumptions which underline their constructiohshe
world. These constructions, views of objective mireana,
beliefs, and histories are communicated througlguage,
thus establishing a connection between language thed
culture of a community.

As the above quotation suggests, language is cenesidoart of culture. There is a
very strong relation between language and cultNee culture could have become
known or have flourished without a language, sitheg is the means through which
our culture’s norms and heritage are expressedtui@can only be articulated by a
language, and each culture is strongly associaitdd language. Bassnett draws a
scientific analogy for this relationship, stressthgt: “Language is the heart within
the body of culture, and it is the interaction betw the two that results in the

continuation of life-energy (1980:14)".
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Jiang (2000:328) supports Bassnett's example, esmphg that “Language and
culture make a living organism; language is fleshd culture is blood. Without
culture, language would be dead”. In fact, manyaat all, scholars of linguistics
and translation support the connection betweemguiage and a culture. Chaika
links language with culture in another way, defgqihe term ‘culture’ as ‘society’.

In this regard, he postulates:

Language and society are so intertwined that it is
impossible to understand one without the otherr@leno
human society that does not depend upon [...] and doe
itself shape language. Law, religion, government,
education, the family - all carried are on withdaage |[...]
We use language to reveal or conceal our persdeatity,

our character, and our background [...] we manipulate
others with language, and they manipulate us, ofiéimout
either party being at all aware of the manipulation

Chaika’s concept of connecting language with sgagetlso apparent in the way we
live and use language in our daily lives. Thabisay, language is considered to be
a tool that enables the other aspects of the euttube formed and comprehended.
Language is the product of a cultural society. Whenlearn a language in our
childhood, it not only gives us a method of comneation, but it also sets up the
style and the form of the communications we makwee Tniverse is controlled in
accordance with the way we name it. A clear exaroplhis claim is that if we say
to a member of an Eskimo that “It is snowing”, Ine/svould think that we are being
tremendously vague and unclear. This is becausertigr language provides him
or her with vocabulary for different types of snamd each type has its own name.

However, in our language register there is only fone of this phenomenon, which
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is ‘snow’. Alternatively, Western people would regidhe Eskimo as vague if he/she
made an appointment with them for ‘some time laf€o North Americans, time is
a real commodity. They can waste time, spend toharge for time, kill time, pass
time, sell time, and be on time. Therefore, languagtates and strengthens cultural

models and systems (Gladstone 1969).

Nida (2001:13) came to the same conclusion as @haikd Gladstone about
language and culture, defining language as: “A cfetverbal symbols that are
primarily auditory, but secondarily written [...] Lgnage also constitutes the most
distinctive feature of a culture, which may be dissxl in a simplistic manner as the

totality of the beliefs and practices of a society.

As can be noted from Nida’s definition above, vér@mmunication and culture
cannot be divorced from each other. They are furdaatly related to each other.
Language is an observable fact, and it is bothkdipand individual one. It has a
place in human society and our social environmianaddition, it makes it possible
for human beings to communicate. Language is n& anfundamental part of
culture, but also the major system by which alleotleultural apparatuses of a
civilization are expressed. We can say that &$® culturally learned. Humans are
born with the psychological and neurological apitid speak, but they can only do
that when they hear language spoken around theimeinhome and their society,

i.e. the culture in which they live (Kara 1992).

As is apparent from the above statements aboutuéaygg that it is of great

importance in understanding the identity, and tovjgte the character, of a given
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culture. Culture cannot exist without language, ande versa. This is also
Bassnett's (1980:14) point of view when she postslahat: “No language can exist
unless it is steeped in the context of culture; maaulture can exist which does not

have its center, the structure of natural Language”

Having discussed a number of scholarly viewpoiiiteas emerged that translators
and translation students face very sensitive isales translating from one culture
to another. They are the terms which are callecdhriotation and denotation”. The
following paragraphs reviews in detail how cultakects language, and how a
word can convey totally different meanings in diéiet cultures due to the influence

of culture on language.

In language and culture, we can distinguish betwd@motative and connotative
meaning: denotative is the bilingual dictionary,esdas connotative meaning is the
intended meaning that a culture is attempting toveg rather than the language.
However, as we are going to see throughout thisud&on on language and culture,
there are cultural misunderstandings, these misstadelings are embodied in the
use of language within the cultural context. Thetidnary meaning of a word

becomes very vague and gives no sense of whetenwibrd acquires a new

meaning from the culture where it is used. To nthieeidea clearer, let us consider
an example of a word that is used differently i tiwtally unrelated cultures such
as Arabic and English. An owl, for instance, makepositive impression within

English culture: it expresses wisdom. In Arab ad@fwn the other hand, the owl

conveys the idea of a bad omen: if it is perchingagperson’s house, many Arabs
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believe that something negative will happen in th@aise. Therefore, Arabic words

and their equivalents in English sometimes reftigfterent notions due to ‘culture’.

To further clarify the idea about denotation andremation, an example from Emily
Dickinson will be used to illustrate this. In hevgiry she uses words like “rose” or
“rosemary” to refer to a definable reality. The mieg of these is denotative if we
look them up in a bilingual dictionary, we will firthey refer to objects that grow in
the real gardens of the real world. On the otherdh#he meaning of “rose” and
“rosemary” is more than just the plants that am@gr in gardens: their meaning is
associated with many things. They evoke meaningbenminds of her readers: a
rose might be associated with love, passion, amaitgevhilst rosemary might be
associated with the smell of summer and the presiervof dried herbs. Both words

draw these meanings from their connotation (Kranig98).

As Kramsch’s example shows, culture and languagenextricably linked to each
other, and language can be much better understawe iake culture into account.
Therefore, all languages should be translated nmgeof culture. Language and
culture are very sensitive issues. People who @mlers of a specific tribe, culture
or state will see the world through their inheritddology, translation and customs.
Some words that have a positive connotation in @arieire may have a negative
meaning in another. Due to culture, humans refediti@rent things by using a
similar form of expression. For example, when amglish person says “lunch”,
he/she generally refers to a small, light meal esitteey are not used to eating a
heavy meal for lunch. However, someone from Chinahe Middle East will

normally refer to a heavy meal such as steamedimidbe case of Chinese, and
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cous-cous, pasta, or rice with meat, in the casthefArab. Therefore, the term
“lunch” embraces all food eaten between 12-2 pnaneigss of the kind of food or
how heavy the meal is. That is to say, each culha® its own reference to it.
Another example to be introduced here is the waldg”, a term is used in all
languages to refer to the same kind of animal. H@wnean English culture, a “dog”
is known as man’s best friend, whereas in Arabucelta “dog” is considered dirty,
and in Chinese, a noisy guard animal. In additioost Arab people associate
“dogs” with being dirty and performing a securitynttion, and a bad person can be

criticized by calling him or her a “dog” (Jiang 20)0

In addition, depending on the context of its usage/ord can have one meaning or
different meanings. Nida (2001) and Kramsch (1998yide illustrative examples
of this idea. Nida (2001) provides an example of arord that is used to refer to
everything made of metal. Language is strongly @ased with culture, so when a
culture faces a change, language will also be &ffeby the change. This claim
appears in the example of the cattle-raising Anuditke Sudan, who had thousands
of terms for different colours, shapes, sizes, ages of cattle, but at one time they
had only one word for everything made of metal. dsah supports Nida’'s
argument, arguing that this occurs with many laggsan the world. She points out
that:

Different signs denote reality by cutting it updiiferent ways,
as Whorf would say. For example, table, Tisch, ntesete the
same object by reference to a piece of furnituoe whereas the
English sign “table” denotes all tables [...]BritisBnglish
encodes anything south of the diaphragm as “stofpnadtereas
in American English a “stomachache” denotes somagthi
different from a “bellyache” (Kramsch ibid.: 17).
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Thus, translators face complexity when they rerad&nguage from one culture to
another. If translators are unaware of the ineallie link between language and
culture, they will not be able to present the aatarconnotation of the words as
used by native speakers of that language. Traasldtainees who look up the
meaning in a bilingual dictionary may be more ceefill In this regard, Megrab

(2002-2003:33) states that:

Arab students mix the term “collaborate” which n@nnote
working with the enemy, with its synonym “coopefatgich

does not share this connotative meaning. The wgay™is
understood by some Arab students as well as by most
bilingual dictionaries to mean “happy” without théeing
aware of the new denotation (homosexual) that has
accompanied the evolution of this term.

In my case, working on literary texts (i.e. thensiation of the MSAPS), connotative
meanings actually come before denotative meanihgsamrd. Newmark (1988: 16)
supports this point of view. In this regard, heesses that: “In a literary text, you
have to give precedence to its connotations, sihdas any good, it is an allegory,
a comment on society, at the time and now, asagedin its strict setting”.

Baker (1992:21) also commented on such languagewhde concepts, postulating
that:

The source-language word may express a concephviic
totally unknown to the target culture. The concept
guestion may be abstract or concrete; it may refata
religious belief, a social custom, or even a typod. Such
concepts are often referred to as ‘culturally sipeci

From what has been discussed above, language #aocequlay an important, if not

crucial, role in the process of translation. Tratmis and translation trainees should
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not ignore denotation and connotation in a givergleage and culture when they
translate. This is because, as Snell-Hornby (15aBjues: “Language is not seen
as an isolated phenomenon suspended in a vacuunasban integral part of
culture”. As part of language and culture, the daling section will discuss
translation and culture in order to show the readene difficulties, which arise in
the translation of culture. The next section wilirther extend the problem of
translating culture, and | will attempt to determithe most appropriate suggestions

that have been made by scholars to overcome saa$idtion difficulties.

2.4 Translation and Culture

Since the Modern Standard Arabic Proverbs are dersil a part of an Arab
culture, translating them therefore needs a goodwledge of both cultures,
represented in ST and TT as these are culturainiad. In relation to this, House
(1977:89) distinguishes between covert and ovarstation. In a covert translation,
she emphasises that: “The ST is tied in a spewifig to the SL community and
culture”. This means that the ‘field’ of the STnet shared by, or common to, the
target culture. Proverbs are examples of this.uCallproblems usually arise at this
level for translators who, in such a situation, aften undecided about whether to
opt for a cultural adaptation as a way of compeosabr to keep the exotic
character of the ST in these context proverbs wayaof enhancing cross-cultural
rapprochement. Overt translation, on the other handne which: “Enjoys the
status of an original ST in the target culture {ti|a one which] is not marked
pragmatically as TT of an ST but may, conceivablgye been created in its own

right” (House 1977:194). This type of translatioaed not usually represent any
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major cultural problems since the text is cultyralf equal concern for both the
source and target reader. Therefore, the translatigroverbs is of a covert type,
which represents difficulty, and is loaded with tawhl connotations (AL-Darraji

2007).

However, before discussing translation and culfuréher, it may be necessary to

understand what culture is. Goodenough (1964:3feeit thus:

Culture, being what people have to learn as distiram

their biological heritage, must consist of the gmdduct of
learning: knowledge, in a most general, if relatigense of
the term. By this definition, we should note it m®t a
material phenomenon; it does not consist of thimgmple,
behavior, or emotions. It is rather an organizatdrthose
things. It is the forms of things that people havenind, their
models for perceiving, relating, and otherwise riptteting

them. As such, the things people say and do, tmural

arrangements and events, are products or by-prodfitheir
culture as they apply it to the task of perceivargl dealing
with their circumstances.

While Goodenough links culture to humans’ acquositiof their environment’s
behaviour and knowledge, Larson (cited in Wilss689) views culture as a tool to
deal with human problems that come in represemdtixm. In this respect he states:
“Culture gives us our general patterns for dealwith problems, some of which
arise with individual, while others come from himsmediate environment; some of

which come to us rather directly, while others camsymbolic form”.

The problem is that the disparity between Arabitturte and the English culture

may be too heavy a burden for translators to bidata and Reyburn (1981:2)
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supports this point of view by stating that: “Ddfdilties arising out of differences of
culture constitute the most serious problems fangtators and have produced the
most far-reaching misunderstandings among read@&tss. point which is stressed
here is that this problem can be solved if transtahave a good understanding of
not only two languages, but also two cultures. Tiiglso Carbonell’'s (2004: 29)
point of view regarding the translation from Arabic a Western language:
“Translation is a privileged space where linguisticl social systems meet, intermix
or come into conflict; the very reason why it hasantly received so much attention
from cultural studies”. In reference to the poiftveew that translators should not
only be bilingual, but also have knowledge of thwe tultures, Mailhac (1996:132)
postulates: “To ensure that effective communicatakes place, translation must
not only be capable of bridging the gap betweergdages but also between
cultures”. In spite of the difficulty of translagrculture, as noted above, any culture
can be translated, culture can be rendered fraranguage into another despite all
the differences between the two languages andreuliiowever, it is advisable that
a translator ought to be fully grounded in all tudtural identities of the TL in order

to meet the target reader’s requirements.

Leppihalme (1997), however, argues that the trémsia a cultural mediator but the
emphasis differs. For some, it is a question ofttheslator learning more and more
about the source culture; for others, it is a wayanveying a different way of

thinking and exposing readers to what may be s&ramgl exciting.

In spite of scholars’ endeavours to find a suitabi®y to promote cultures by

translation, translators are democratically in agrent that a large number of
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cultures are in eternal conflict as a result of diferences between them. Nair

(1996:78-79) also supported this claim by stathrag:t

Translators are confronted with many difficultie$ a
similar nature and most of these problems are chusé
only by the differences between the SL and the UiLdbso
due to the differences between the source cultacethe
target culture.

Nida (1964:91) argues that the environment andosuadings complicate the
process of translation, noting that: “Translatiorohgems, which are essentially
problems of equivalence, may be conveniently tceateder (1) ecology, (2)

material culture, (3) social culture, (4) religiotdture, and (5) linguistic culture”.

Newmark (1988b) later expanded this typology, drewon his own definition of
culture which is as follows: “The way of life and manifestation that is peculiar to
a community that uses a particular language asésns of expression” (ibid.: 94).
More specifically, it is obvious from his definitiothat there are ‘cultural’ and
personal aspects to language. In his opinion, watdsh represent universal values
or are names (such as ‘star, ‘to live’, ‘to diglp not cause problems in the
translation process. However, problems arise withtucal words that make

translation difficult unless there is a culturakdap between the SL and the TL.

Newmark (1988b) constructed a list of words reftio cultural items that can be
categorised under the five-point typology proposgdNida (1964a) and, giving

examples of each. These are:
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Ecology: Plants, animals, local winds, mountains, plains, étc.

Material culture: Food, clothes, housing, transport, and communigatio
Social culture: Work and leisure.
Organizations: Customs, ideas (political social, legal, religioaijstic).

Gestures and habits  Non-linguistic features.

Since translation and language are associatedowitbre, it could be said that any
language has its own specific words that are rél&teits own culture in terms of
these five areas. The task of the translator besomere difficult when he/she
misunderstands the target culture. Therefore, mmigortant for the translator to

know about these areas in order to clarify theianieg.

2.4.1 Ecology
As said above, the ecology category includes teitmas$ refer to animals, local

winds, ice, flora, fauna, plains, hills. Examplexlude ‘honeysuckle’, ‘downs’,
‘sirocco’, ‘tundra’, ‘pampas’, ‘tabuleiros’ (low pteau), ‘plateau’, ‘selva’ (tropical

rain forest), ‘savanna’, ‘paddy field’, etc. (Newrkd 988b)

Ecology here is used in a broad sense to inclugeeanironmental phenomena
specific to where the language is used that affeateans’ way of speaking and
reacting with each other; and with people fromeati#ht cultures and ecologies as
this will affect the translation process. In otheords, weather and climatic
conditions, the vegetal or animal kingdom or zoaabenvironment. The role of

translation can be very difficult in this contekior example, one ecological word
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may have a positive connotation in one culture, bah convey a negative

connotation in another.

This problem can occur when translating betweenlanguages such as Arabic and
English that are used in cultures which differ ctetgdy from each other in terms of
their ecology, or environment. There is no doulait ttnany of the countries where
Arabic is spoken have a very different climate frrat which would be typical for
the United Kingdom, most obviously many Arab coigasirhave a very hot
environment in contrast to the English one. Conestly, culture, including
environment, plays a decisive role in translatidvioreover, some idiomatic
expressions that are used add aesthetic featudsslbac, which distinguish it from
other languages. However, such aesthetic dimensi@ysnot be effective if they
are used to describe feelings to people from othdtures, outside our own

immediate environmental context.

To provide a specific example from my own expereeas an Arab student in the
UK, I initially faced difficulties when using certaArabic expressions with English
speakers. For example, when | was happy about Eh&S score | received, |
announced to my English friendNbw my heart is frozer. i.e 'sua gl &', His
response suggested that he did not really understéuat | meant by this. This is
because, since Libyans live in a hot country, theression froze my heart’ is
used to refer to receiving comfort from somethimgs the news is as welcome as
ice that chills your heart on a very hot day. Upsigingly, given that the UK does
not have the extreme heat of the Libyan climate fmeynd could not understand my

expression. Therefore, the solution would be toauterm that has the closest effect
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to that of the original meaning, substituting therav “frozen” with *“warmed”
when speaking to those who live in cold countrigse Arabic idiomatic expression
would then be: It warmed my heart” because this will make more sense given the

context.

As can be seen from the example above, ecologyneiromment, can play a
decisive role in the translation process. A traita is more effective if
consideration is given to the environment of thegea culture when rendering the

intended meaning of the SL text.

2.4.2 Material Culture
Material culture refers to types of food, clothkeuses, towns, and transport. It is

not only the natural environment that affects huspaand creates complexity for
translators, but also material culture. This cahude everything that is not abstract.
To take a specific example in the case of foodWestern culture, “pork” in the
form of bacon and sausages is considered a commeaRkfast food. Because of the
colonial history of some Arab countries, terms sastthamburger” are still utilized
in these cultures even though pork-related produnttuding ham are totally
prohibited in the Islamic religion and thereforeopke refrain from eating it.
However, “hamburger” is used to refer to halal mgath as chicken, lamb, etc.
Therefore, it would be preferable to Muslims foe tterm “hamburger” to be
substituted by “beef burger” or “chicken burger’arder to be consistent with their

religious customs and habits.

Clothes, especially modes of dress for women, dao assume a particular

importance in Islamic cultures. Most Muslim womeeaw a hijab, considering this
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to be a necessary part of their religious practdegrab 1999). For non-Muslim
women in Western countries, on the other handetieno equivalent cultural or
religious dress code in relation to the coveringh#f head. Translators, therefore,
should not turn a blind eye to such disparities emusider these differences in order

to achieve a better translation process.

2.4.3 Social Culture
Social culture can include all areas of family tielaships, customs, norms and

traditions. Unsurprisingly, there are some obvidifferences between the social
culture of Islamic states in the Middle East anat thf British society or Western
countries in general. For instance, the conceptbayfriend” and “girlfriend” or
“single parent” are now commonplace and deep-rowmtdgtitish culture. However,
Muslims do not recognize these ideas because theyinaonsistent with their
religious and cultural beliefs as a conservativenmanity. Another example of
relevance to this section is the particular imporeaattached to “virginity” in Arab
and Islamic cultures where is it generally belietteat a girl should remain a virgin
until her marriage as this is her most treasuregta#\ girl who loses her virginity
before marriage is unlikely to get married or bdoemed by grooms in the Arab
community. In contrast, in secular Western cultwreginity no longer has any real
importance significance and it is common for giddose their virginity before they

get married without this having any long-lastinglioations.
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2.4.4 Religious Culture
According to Nida (1964a:94):

In matters of religious culture the problems ohslation are often the

most perplexing. The names for deity are a contimlifficulty. The

native word may have a heavy connotative signifteawhich makes it

awkward to use. On the other hand a foreign woténofmplies an

“alien” God. Whether the translator is aware obitnot, the natives

usually equate such a foreign term with one ofrtbetter known and

understood deities.
Nida’s claim about religious culture may be illadad by the word “God” which
causes many translation problems because of itspament meaning in each
culture. For example, “God” for Arabs and Muslinsseixpressed as Allah, i.e"
which means “the only creator and the only God Ebristians who espouse the
doctrine of the Holy Trinity, it refers to “threeo@s in one”: the Father, the Son, and
the Holy Spirit (Megrab 1999). This leads to clashmetween the two cultures
because Muslims view this as polytheism. Anotherdatbat can cause a problem in
the translation of religious culture is the woradWe since this animal is sacred in
some parts of the world, where Hindus consideo ib& sacred and worship it. In
other parts of the world, cows are seen as animdig;h can be slaughtered for
meat. To conclude this section, such examples ghatvthe translator must bear

differences of this kind in mind and respect thigieus ideologies of the target

culture in the translation process.

2.4.5 Linguistic Culture
Linguistic culture refers to the differences betwdgnguages in terms of linguistic

features and styles, including the differences betwuse of vocabulary and tenses.
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As Nida (1964b:94) stated: “Language is a partudfuce, but translation from one
language to another involves, in addition to theeoftcultural problems, the special
characteristics of the respective languages”. Ajlage may have more than one
name for a natural phenomenon for example, whesteess might have only one.
Returning to the earlier example, the source celtoay have only one word to refer
to “snow”. However, the target culture may be ame&vhich there are multiple ways
of describing the same climatic phenomenon. Alscabfc and English differ
completely in terms of the tenses they employ. Asdka points out, English is
widely recognized for its wide usage of both thee§ent and past perfect tenses”
whereas “these two tenses have no precise equivaleArabic. This causes a
problem for students who try hard to convey thecexame of action implied”
(1995: 69). Translators should therefore take iatsount the various types of
differences and disparities between source culéun@ target culture in terms of
ecology together with material, social, religiousdainguistic culture as shown

above.

It has been observed that when translators tryatiostate a cultural sign such as
proverbs, they might come across loaded phrasésndmabe hard to understood for
the TL recipients due to cultural problems. Mail{a996:133-134) refers to this

kind of problem as a cultural reference [CR] andlaixs:

[S]uffice it to say that by CR we mean any refeeerio a
cultural entity which, due to its distance from theget culture,
is characterized by a sufficient degree of opafutythe target
reader to constitute a problem.
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According to him, there is a large gap betweenucet and what translators have to
do is to narrow this gap in order to achieve thigdtareceptor’s satisfaction with the

translated text.

Translating cultural signs is a controversial isgmescholars and translators. The
latter are generally encouraged to use differencgutures, which contribute to

conveying the content of the cultural signs to tdrget recipients. This is the case
for Valdimir (1987:37) who stresses that when reimdeelements of the source
culture which are absent from the target cultuiiehe' translator relies on different

procedures that enable him to convey to membettseotfarget culture the content of
that particular element”. This implies that thensiator is free to use any available
linguistic procedures, methods, and approachesdi@r@o modify the translated text
with the aim of conveying the significance of atatdl sign. The translation of

MSAPs poses a number of difficulties for translatattempting to translate these

from Arabic into English.

Valdimir (1987) continues his explanatory descaptiof finding a suitable tool in
order to convey the intended meaning to the targeg¢ptors. He postulates that
when the target culture lacks a given element (il an object, concept, social
institution, pattern of behaviour, etc.), its langae will normally lack an expression
for it, and it is the translator's task to find @&xpression in the TL that will
adequately convey the missing element to speaklethab language. Valdimir's
argument for finding an expression in the TL appearpossible, especially when
translating between two remotely unrelated cultisesh as Arabic and English.

Moreover Arab cultural signs are quite differerdgnfr Arabic. It may therefore not
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possible to find an expression that will be ablestbstitute an Arabic term in the
target culture. This is because the differencesnvironment, religion, habits and
customs between Arab and British culture are magbedifficult for translators to
render satisfactorily. Newmark (1988:94) also sufspthis point of view stating
that: “There is a translation problem due to thkucal ‘gap’ or ‘distance’ between
the source and target languages.” In spite of tlans which were provided
regarding translation and culture, | completelyeggwith Wilss’ (1996:90) opinion

that:

In order to avoid cultural (pragmatic) failure aredobtain in
the target culture the same level of impact andeapps the
original text has had in the source culture, tlamgtator may
have to adopt, at least in certain translation remvnents such
as Bible translation, rather intricate and soptedéd
roundabout or adaptive strategies.

When translating the MSAPs the aforementioned daliffies are inevitably
unavoidable because most of them do not have amyvagnt in English.
Accordingly, they should be subjected to a spdeighnique whereby it is preferable
to mention the proverb’s situation of occurrencachtdoes not have its equivalent
in the target culture. In this way, the intendedameg will become clear to English

native speakers.

As the main concern of this study is to translaeA®s, it is considered advisable to

shed some light on the proverbs by examining sochelarly definitions of this

linguistic feature. In addition, metaphors and idgowill be defined and discussed in
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the following sections in order to demonstrate diféerences between them and

avoid confusion.

2.5 Defining Proverbs

Proverbs have played an important role in Arabutalthroughout the ages. They
are considered to be a type of wisdom that rekateveryday Arab life, which also
plays a decisive role in solving its problems. Tisi®ecause Arabs are able to take
the rational advice that they contain. Proverbs giday a role in justifying
behaviour. In addition, teachers may use themassas to clarify certain points to

their students, and hence their importance in dduca

Arabic proverbs were considered to be one of tlie $ources of information in the
pre-Islamic era known as Jahiliya (or the Dark Ageéd that time, as noted by
Bakella (1984), there were four sources of infororatfirstly, poetry, which existed
in profusion; secondly, sermons and epistles; Wpimroverbs; and fourthly, legends

and traditions.

Arabs express their high regard for proverbs bypgighem in their daily lives more
so than English people as Emery (1997:42) obsef\ess noteworthy that they
enjoy far greater esteem in Arab culture than dwvenbs in the English-speaking
world”. Peter’'s quotation alludes to the fact thia application of proverbs has a
significant effect on the entire Arab culture t@ textent that they use them in the
media and the written press. Waltke (2004: 56) etppPeter’'s claim, further

distinguishing the difference between Arabic and@jlish proverbs when he notes:
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“In English, a proverb refers to a short, pithy isgythat has popular currency, but
the masal refers to an apothegm that has currenoyn@ those who fear the

LORD".

The coining of proverbs in everyday speech andidif@idespread in most cultures
in the world in general and in the Arab world sfieally. It is a normal form of
human learning. Features include the illustratidn parallels between unlike
phenomena to make a moral point, and warnings andueagements based on the

fruits of experience, whittled down to brief saysnd@ell 2006).

Aristotle, the Greek philosopher and student oftd?l@encouraged the use of

proverbs in everyday life, on the grounds that:

Proverbs [...] are in the nature of evidence. Thusne
advises another not to make a friend of an old rhanis
supported by the proverb: “Never do a good turaricold
man.” Again, the principle of killing the sons wheme
kills the father is supported by the proverb: “Heai fool
who slays the fathers and leaves the children lbéti@ited
in Walton 1976:29).

2.5.1 The Characteristics of Arabic Proverbs
The first characteristic of the Arabic proverb is brevity, i.e. the use of short

expressions, and secondly, its intensity. To mdie oint clear, consider the

following Arabic proverb:

“ il zaal” (“Praise is slaughter”).
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This proverb supports our claim: it is brief to teetent that it contains just two
words in Arabic and three in its English translati@and it has a strong meaning
which is: “If you praise someone, you then make/han conceited, and therefore,
he/she may become a bad person”. It thus seenigy@s slaughtered them by your
praise. Another characteristic that can be mentidreze is their “synthetic” nature.
This means that the second line of an Arabic piloaets as an extension of the first

one. Consider the following two-part proverb takem Kassis (1999):

“ o AN JA gé Aas L&, Ll e gé Sdaledd) & L& pa”

(“He, who participates in the glory of the Sultan n this life, will participate in

his humiliation in the afterlife”).

The MSAPs, therefore, deserve study, since diseggbem, like any other type of
text, could revive them, thereby showing WestermgliEh-speaking countries the
Arabic traditions, cultures, customs and valuescihare often embodied within

these proverbs.

A review of the literature regarding proverbs swgigehat defining proverbs is not
as easy a task as many people might believe. Wmiately, no one definition has
yet been able to state exactly what a proverbtiappears to be very difficult to
provide a suitable term to specify the intended mimep of a proverb. Although

many definitions of this type of text have beenecéfl, none of these terms

expresses the intended significance of proverhsolars express their frustration at
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failing to find a general term which covers whatraverb is. In this respect, Taylor

(1962:3) emphasises:

The definition of a proverb is too difficult to rap the
undertaking; and should we fortunately combine single
definition all the essential elements and give eduoh
proper emphasis, we should not even then have a
touchstone. An incommunicable quality tells us this
sentence is proverbial and that one is not.

He also emphasises the stylistic features of tbegsb: scholars use few words and
proverbial vocabulary for clarity and this unavditialimits the selection of their

words to the simplest and most obvious ones om.offe

Taylor (1981:3) provides a definition which is nelitbecause he does not specify
an exact term that explains what is meant by agrto\Rather, he refers to it as an
outcome of a specific situation made by an indigidin this regard, he argues that
“a proverb is a wise; it belongs to many peoplés ingenious in form and idea; and
it was first invented by an individual and applieg him to a particular situation”

(Meider 1981:3).

Many attempts have been made to define proverbsadmieder (1989:13) points
out: “It would appear that nothing could be eadlan to write down a precise
proverb definition”. Since many scholars cannoteagwith one specific definition
of what a proverbs is, many of them continue to eap with their own definitions.

Thus Flavell defines proverbs as (1993: i):
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[G]uidelines for life; based on the collective folksdom of
the people. Such riches are eagerly sought aftenyafige in
mankind’s development. They are also pithily, ewvttily,
and always memorably phrased, as a result of aimgfi
process that often takes them through various wesdbefore
they reach their polished final form. They are Thsdom of
many and the wit of one.

While Flavell define a proverb as a principle fde Ithat comes from a common
popular perception, Whiting (cited in Moore 19557)traces the origins of a

proverb to the people that articulate a basic truthhis respect he stresses:

A proverb is an expression which, owing its birth t
the people, testifies to its origin in form and qde. It
expresses what is apparently a fundamental truth —
that is, a truism — in homely language, often addrn
however, with alliteration and rhyme. It is usually
short, but need not be; it is usually true, butdnaet

be. Some proverbs have both a literal and a fijugrat
meaning, either of which makes perfect sense; but
more often they have but one of the two. A proverb
must be venerable; it must bear the sign of artiiqui
and, since such signs may be counterfeited by\ecle
literary man, it should be attested in differeraqas at
different times.

Mieder (1989:15) attempted to collect about fifiyef definitions. These were
collected from different people, by asking them thaproverb is. Based on his

collection of these various definitions, he forntatathe following definition:

A proverb is a short, generally known sentencehef folk
which contains wisdom, truth, morals and traditioniaws
in a metaphorical, fixed and memorisable form armnictv is
handed down from generation to generation.” Usinly the
high frequency words from 55 definitions one coaldo
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simply state that “A proverb is a short sentencavistiom”.
That is a far cry away from modern scientific défoms, but
it certainly indicates that the non-expert contte define
proverbs along the lines of the traditional progedbout
proverbs which also stress in particular the wisdom truth
in proverbs.

The Arabic author, Nagy (cited in Oliver, 2006:A)ovides a suitable explanation of

the term. He defines a proverb as:

A popular set phrase having no author, known mastly
different languages, expressing in one sentence, a
principle, an advice, a genuine or assumed trutieireral,
concise from, it is basic idea being of generaidityl, or at
least its users consider it as such.

The following standard Arabic proverb, and its egient in English, a clear

evidence of Nagy’s definition appears:

Make hey while the sun shines!

The standard Arabic proverb and its English coynatérsupport Nagy’s definition
because they are both popular phrases in bothresjtyet they are not on the whole
documented by authors. In addition, each of the pwaverbs is expressed in one
short sentence, and each carries advice and gdaet@from which people can take
wisdom.

According to Bakella (1984:248), a proverb is ahlieasal in Arabic. He defines a
proverb as: “A brief epigrammic saying presentingvall-known truth that is

popular and familiar to all. It is often used cojlvally and set forth in the guise of a
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metaphor and in the form of a rhyme, and is sonegiralliterative”. A clear
example of Bakella’s definition of the proverb wdide the standard Arabic proverb
that saysdal & e’ and translates into English adldke hay while the sun

shines.

The above standard Arabic proverb and its Englminterpart support Bakella’s

point of view about proverbs, since they are bsegfings and clarify a well-known

truth, which means that you should not postponetwhauld be done today until

tomorrow.

The above definitions support our argument thatetieno specific term that proves
enlightening us regarding what a proverb is. Baseany observations of proverbs
and their usage in specific situations, | concltits proverbs are the product of a
particular situation experienced by a particulatividual at a particular time. As a

result, because this situation has repeated isaffy times, from place to place and
time to time throughout the ages, it has becomedeinfrom which lessons can be

taken.

It can be concluded that in spite of their attemitas far none of the scholars has
provided a specific definition of a proverb. All die scholars come to the same
conclusion as Mieder (1989:24) that the apparesithple proverb is in fact a very
complex verbal form of folklore which almost escaplefinition: “No definition has
hitherto been found that would enable us to dethde this short statement is a

proverb and that one is not”.
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2.6 Metaphors

Generally speaking, a metaphor is an eloquent cosggabetween two unrelated
things. That is to say, a metaphor must have twts pknown as the tenor and the
vehicle; if one of these parts is hot mentionedntit is not a metaphor. According
to Richards cited in Cornelway (1994:28), the temor‘the underlying idea or

principal subject” whilst the vehicle is “what igrébuted, usually metaphorically, to
the tenor”. For instance, if we consider the exgimas “Mohammed is a lion”, then

“Mohammed” is the tenor; “lion” is the vehicle atite overall theme or ground is
braveness. It can be argued that metaphors ama@ed comparison in which one
thing is used to describe another similar thingioBe providing some examples of
this claim, let us consider some definitions preddby scholars regarding
metaphors. Mac (1985:5) views the notion of a nmtetam@s a mental procedure,
which compares two unrelated objects, creating lastract anomaly between two

things, arguing that:

[A] metaphor results from a cognitive process that
juxtaposes two or more not normally associatedreets,
producing a semantic conceptual anomaly, the sympmub
which is usually emotional tension. The concepprakcess
that generates metaphor identifies similar attabubf the
referents to form an analogy and identifies disisimi
attributes of the referents to produce semanticreaty

Knowles and Moon (2006:3) take a similar approaeferring to metaphor as a type
of language use other than what was primarily itkéeh In this respect they explain:
“We mean the use of language to refer to sometlutiger than what it was
originally applied to, or what it ‘literally’ meansin order to suggest some

resemblance or make a connection between the twmgsth A metaphor is
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considered to be a comparison between two thingshwdre unrelated to each other
and does not use the words “like” or “as” as wobithe case with a simile but
employs instead ‘is’, ‘'seems’ and ‘was’. It shoble stressed that metaphors are one
of the most sensitive issues addressed in traoslastudies and theoretical
approaches. Therefore translation amateurs anderggidwho are not trained
professionals sometimes fail to produce suitalalediations of metaphors since they
cannot be rendered literally, as stated aboveekample, the phrase “Lend me your
ear” has different probable translations. An unegoeed translator who has no
background knowledge of such a phrase might ine¢ipas: “Let me borrow your
ear”, as he/she might comprehend this as ‘lendm¢grms of allowing someone to
borrow an object. However, a more experienced aht; dranslator would
understand it needed to be translated metaphgrica#aning that first, he/she must
analyse it metaphorically to mean: “Turn your darmy attention”, i.e 'listen to me'
as we know that the idea of lending ears does raientiteral sense. Therefore, a
translator would consider an available phrase usedtab culture that would give
the same effective meaning as the English one,hwhauld be the following: s

Aalgs)

According to Newmark (1988a:84), a metaphor is uséd describe an entity,
event or quality more comprehensively and conciselg in a more complex way

than is possible by using literal language”.

The word-for-word translation of metaphors gives tanslation that is
incomprehensible and out of context. Hence, it dedd what is called a

mistranslation. In this respect, Newmark (1988a)1€t9esses: “Metaphors are a
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kind of cultural deposit on a language [...] theidiffty in translating them is again
a reflection of cultural distance, which is usualtgpnsiderable even in two
contiguous language areas”. Metaphors are widedg tis express feelings of love
or other emotions, and even in political texts amtourses. A clear example of
using metaphors in political issues appears inAiimerican political phrasea‘dark
hors€’ which is used systematically in election campaigm the United States of
America. However, if this term is translated litgrdrom English into Arabic using
a bilingual dictionary, the translation makes nosgeto the Arabic reader, being:
ag¥) Mgl The actual intended meaning @A ésal and refers to a candidate

who is ignored by opponents, and is an unknown tifyan

It is not only metaphors used in political discaurhat provide problems for
translators as demonstrated above, but also these in love and for emotional
purposes. A clear example of a metaphor is founthénfollowing stanza from a
poem entitled “Lucy” by William Wordsworth cited iburrant (1969:70). The poet

compares a beautiful girl called Lucy with a vialeterring to her as:

““A violet by a mossy stone

Half hidden from the eye”.

Wordsworth does not mean the literal meaning oblét’ but rather he makes this
comparison to a flower that lies among dirty mostnes due to her living among
bad people. Another example of a literary metaptwmes from by Shakespeare

who compares life to a player on the stage. Conglgefollowing lines:
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Life’s but a walking shadow, a poor player

That struts and frets his hour upon the stage.

In these lines, Shakespeare does not literally nilfanis a poor player”, which

would seem ill-informed. The term “a poor players ased here would need
something other than a literal translation. As ¢hegzamples show, metaphors are
often used to convey difficult concepts, to subgtitone thing by another, and to

help convey the intended idea (AL-Darraji 2007).

Arabic metaphors are similarly complicated and hardender into English. They
require strengthening and the addition of more id@taorder to be understood.
Consider the following example:
AL As jlia Cifigh 9 Adgly Juu 5 U gaal Al pi& plad CuilS Laly daucall dana Jale
(“Mohammed left the Mosque, and as he did so, theldod in his veins became
(a mass of imploring voices, calling out woefully:*Oh God™).

In this example, the Arabic metaph@p—l (‘voices’) is strengthened by using the
phrase ‘a mass of [...] voices’ and the verb “becansealso added. These two
changes ensure that the translation of this metaghonade recognisable and

intelligible to native English speakers (Dickinsa&t2002).

As can be seen from my analysis above, metapha@sept some problems to
inexperienced translators and translation studéfftey pose a serious difficulty
because they are culturally bound. The best salutieen, is to reduce them to their
communicative import in the process of translatidmis is also Newmark’'s

(1988a:96) perspective when he stresses: “Metaighairthe center of all problems
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of translation theory, semantics and linguistics] [that linguists will treat it less
trivially than they have up to now, bearing in mitiat it will not lend itself to

logical notation”.

2.7 ldioms

Having touched upon proverbs and metaphors, it dvéinblly be helpful to shed

some light on idioms, to give the reader an ideaholv these three concepts
compare. In spite of the difficulties that existemhdiscussing the question of what
metaphors actually are, the problematic topic adns can also not be avoided
when considering the definition of metaphors. Idsormay be understood as
expressions that cannot be realized simply by kngwihe surface meaning of the
words in the expression. They are individual wotttst have a different meaning
when they are combined together and they, accordingaker (1995:63), “often

carry meanings which cannot be deduced from thdividual components”.

In spite of there having been many attempts tondefilioms, there is still a heated
debate about what the term “idiom” means exactty.this respect, Langlotz

(2006:2) stresses that: “the colorful linguisticespum of expressions called
‘idioms’ directly reflects the considerable diffities linguists face in finding an

appropriate definition and classification of thelsgguistic phenomena and to
explain their grammatical behavior’. However, hcsay that the most workable
definition of an idiom is that of the German schpftrassler (1982:79), who argues

that:
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An idiom is a concatenation of more than one lexevhese
meaning is not derived from the meanings of itsstituents
and which does not consist of a verb plus an adsigphrticle
or preposition. The concatenation as such thentitotes a
lexeme in its own right and should be entered ab $u the
lexicon.

Whereas Strassler sees idioms as a series of lexdmnod obtain their intended
meaning from a combination of constituents, Heac(®®06) consider them as
expressions whose meaning differs completely frame tmeanings of each
individual. They also cannot be changed. i.e. thaye a rigid structure. Idioms are

more likely to be used in spoken language thanritiem language.

Wayane (2003:252) expresses a similar notion of dkénition of idioms to

Heacock. In this respect, he suggests that idianes “an expression whose
meaning cannot be predicted from the meaningsgdatts”. This really can present
some difficulties for translation students and stators who are not aware of the
right meaning of idioms, since they cannot be cahended by providing a
translation of each word separately. Feber (200&&b supports this point of view
by stressing that, “their intended meaning is oftempletely different than their
literal meaning. This can lead to great confusmmainyone who is not familiar with

the true meaning of an idiom he has encountered”.

A clear example of what has been emphasized alsoe ifollowing Arabic idiom,
which demonstrates the difficulty of rendering #@bic idiom into English due to
the difference between the two cultures. When waestate the Arabic idiom, which

says:
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wibad =, dia 79y  into English, we substitute the source colloqudibm of
swearing &ia" with an equivalent offensive word in the TLgdt", in order to
succeed in the translation process. The translatidhe Arabic idiom into English
will be then as follows: you got lost. In spite of providing an equivalent English
idiomatic expression here, it still does not gilie €xact meaning of the Arabic one.
The Arabic word {«bed )" refers to a very hot, sandy, dry and dusty wihdtt
occurs in some Arabic countries including Libya idgrthe summer time. The
vexation that people experience when that wind blbas expanded to include our

feeling towards an undesirable person (Parkins@8R0

In fact, it is very difficult to find an exact eqalent of an idiom in another
language. This is because an idiom is culturallgcgj. For instance, the English
‘yours faithfully’, and ‘yours sincerely’ have noxact equivalent in Arabic. As a
replacement for these two expressions in Arabicuse & —aY) §ild J gy gladi ¢
although there is no relation between them. Theadehind this is its connection
with a culture-specific environment which makeeasier said than done to translate

equivalently (Baker 2005).

Further examples of English idioms and the way thay are rendered into Arabic

are analysed below.

"Break a led'
If this idiom is translated word-by-word into Arabit becomes intelligible, as:

S sy
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The meaning is lost. The translator will lose thiemnded meaning of an idiom if it is
translated word-by-word, as Baker (2005: 66) pooug “a translator who is not
familiar with the idiom in question may easily apté¢he literal interpretation and
miss the play on idiom”. However, the intended nmiegnof this idiom is that

someone in trouble. Thus, the Arabic equivalentdbe:

Another example might support our claim would be:
"Under the weathef’
This idiom has nothing to do with 'weather' -imply means thato feel sick or

poorly'.

Heacock (2006:2) gives the example of an idiom wh call to account. He
explains, “call to accouiitslightly formal to be forced to accept respongipifor
something. Davis published top-secret governmeiatrimation, but he was never
called to account for this”. Therefore, idioms cahibe taken with their literal
meaning; rather, they should be taken as a whokxpoess something other than

their literal meaning.

From our discussions of the definitions of proverbstaphors and idioms, it can be
deduced that a proverb is a saying that conveyslomsto people. It is also a
familiar statement of frequently agreed upon factlecision. For example, “do not
put all the eggs in one basket”, which means dgnotll your hopes on one thing.

A metaphor is where some aspect of the real warldsed to describe something
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similar. It is a symbolic language where an expogsss used to replace another
thing to express similarity between them. For ins&a “he is like a fox”, which

means that person is very artful or sly. Finalyi@diom is a group of words that can
form another different meaning from the one it hifie meaning of each word is
taken individually. In other words, its intendedanang cannot be gathered from its

surface constituent elements (Kaiman 2005).

2.8 Evaluation of Some Works on the Translation of Proerbs

The research of Horace Grady Moore in 1955 is ablmutdramatic and rhetorical
functions of proverbial materials in Shakespea@dags. Moore shed some light on
the antiquity of proverbs and he discussed a lassifies regarding definitions of
proverbs in general. He examined some of thesanitlefis and provided some
examples. Moore has divided his work into two cheptThe first chapter discusses
important issues regarding proverbs including tharacterisation of proverbs into
comedies, tragedies and histories. He also disdusséhis chapter persuasion in
terms of comedies, histories and tragedies. Inahalysis, he uses some plays of
Shakespeare. With the comedies, he analysed Lbabcur’s Lost, As You Like It,
and Twelfth Night. With the tragedies, he discusdadlet, Othello, King Lear, and
Macbeth. Finally, in terms of history, in his arsyof proverbs he uses Richard llI,
Henry IV, and Henry V. In this chapter he also d&sed ‘Persuasion’. He also
listed them in terms of comedies, histories andgddges. In the second chapter, he
provided a detailed analysis of what he calls iaaglon’ and ‘recapitulation’, and

these also discussed in terms of comedies, histarid tragedies.
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The nature of Moore’s study is to examine the fiamcbf proverbial materials in
drama, which relies heavily on proverbs, which adowm to Horace can be the case
with comedies, tragedies, and histories too. M®veork is analytical and tends to
examine the nature of proverbs in plays rather graniding the intended meaning
of these proverbs. However, my analysis of provedasches deeply into the origin
of a proverb and how and when we can use them anetleryday life. Horace

concluded his work by saying:

The comedies average about one hundred and fifteen
sententiae per play; the histories, about ninetgiseand the
tragedies, about ninety-six. The three most seioient
persons in the comedies speak an average of thidy-
proverbial locutions; the three in the histories,average of
thirty-seven; and the four in the tragedies, anraye of
thirty-seven. The later plays contain slightly fewketorical
figures, schemes, and devices, but they are usttdgneater
skill and dramatic appropriateness. Proverbs inater plays
are more often given new phrasing to suit the sdnaand
they are more frequently “embedded” in the dialoguee use
of sententiae for persuasion reaches a climax hel@t{ and
perhaps with Macbeth Shakespeare attains to hikesig
artistry in the use of language (Horace 1955:378).

While Moore’s study is mainly concerned with theyerbs in Shakespeare’s plays,
Walton focused intensively on some of the provdoosid in John Bunyan’s works.
The work of George William Walton in (1976) is abalie function of proverbs in
certain works by John Bunyan. Walton has dividexivkork into two volumes. In
the first volume, he talked about Bunyan’s placditerary studies, the definition
and nature of the proverb. He also explored thecesuof Bunyan’s knowledge of
proverbs and their functions. He also highlightadyeprose and poetry and, as he

explained, the pre-imprisonment works before an@raGrace Abounding. In
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addition, he provided a detailed explanation of Tigrim’s Progress, and its
associated proverbs and events, proverbs and spjacd the association of
proverbs and characters. In volume two of his whgkprovides many lists such as
the list of the proverbs employed by Bunyan. Hengrad them in terms of order of
publication, and the order of M. P. Tilley’s diat@ry. He also included a list of
tables of the frequency with which proverbs oceuthe pre-imprisonment works,
arranged according to publication date. The lisb ahentions the frequency with
which proverbs occur in the post-imprisonment woAso, Bunyan’s works which
have been put under investigation were listed inme two. The final list mentions

the abbreviated titles of Bunyan’s works in foosand tables.

Walton’s study is a critique of Bunyan’s work, TRégrim’s Progress, which relies
heavily on proverbs for symbolism which, accordiagseorge, seems abnormal, as
other works on proverbs are usually confined toptteerb’s function, dialogue and
description. In his work, George concluded thastfiproverbs may be valuable to
the modern reader in understanding their potensiginificance in literary
composition. Second, Bunyan does not speak to uallbyords, or all proverbs,
despite the fact that the proverb may be a didtipilosophy based on common
experience. According to George, “Bunyan did natatede that whatever might be
supported by a proverb was necessarily true.” THddorge discovered from his
study that there is a correlation between Bunyas&of proverbs and the popularity
of his writings, and he noted from his study theg proverb was the most important
reason for the popularity of Bunyan's fiction. ld@nclusion is not accurate and fails

to provide the correct use and application of prosan general, differing from
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Bunyan’s point of view, who suggests proverbs tysymbolism. In addition, his

study is more descriptive than analytical.

Having considered some of the analytical works lo@ proverbs in the work of
Shakesperar and Bunyan, let us now consider howegdre play an important role
in education in general. The Chinese researchan, Eiscussed in his PhD

dissertation how context plays a role in the traish of educational proverbs.

The work of CHOU-WEE PAN in 1987 is about the studywocabulary education
in proverbs. Pan divided his work into six chaptelrs the first chapter, he
highlighted the introductory remarks of the resbatbe setting of the canonical
proverbs, and the structure of the proverbs. Theorsk chapter analyses the
relationships of children and parents, and studantsteachers. The third chapter
discusses some types of students in terms of #kdls and knowledge, etc. The
fourth chapter discusses styles of teaching prevefihe fifth one discusses the
teaching content, i.e. knowledge, skill, perceptess, and planning ability in
proverbs. The sixth and final chapter in this waliscusses the outcomes and
incentives of the researcher in this work. The reaand aim of this work was to test
how and why proverbs have been recognized as aratoloal text used in wisdom
tradition, and how authors can compose proverbsthad they affect the
readers/audience. Yet the main objective of thisskwwas to examine the
vocabulary of education as it is provided in thearacal form of proverbs, to
investigate and analyze the meaning of words tretelated to each other, and to
make distinctions between them. The study not ginhes information about how

this proverb vocabulary is understood, but alsastsby giving a clear image of the
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way in which proverbs were written. In his work nRaoncluded that most meanings
of these educational proverbs are very differemtnftheir original meanings in the
context of education. It was argued by CHOU-WEE PA&L these proverbs in this
context have lost their initial ethical-neutral caers. This conclusion is good
because he raised some issues that had not beely widcussed previously, that
people use such proverbs without seeing the redseiriad using these proverbs. In
addition, his study is more analytical than desomgp which is good. My study

differs from his as although it is also analytidalexplores in-depth the reasons for

the use of these proverbs as will be seen in darafaalysis Chapter Five.

The work of Abushaala, (1990) as we shall see, @med showing readers proverbs
that start with definite and indefinite articlesy proverbs beginning with an
anaphora or cataphora, which is not very helpfuhetranslation of proverbs. This
is because he does not provide a suitable way oframicating these Libyan

proverbs to the English-speaking public.

Abushaala’s PhD thesis in 1990 talks about the evatjve study of the world of

animals as depicted by Libyan and English provafeshas separated his work into
seven chapters. In the first chapter, he highligtase introductory remarks. In
Chapter Two, he writes about the origin of proverllsere the proverbs, according
to him, come from religious beliefs, poetry and tgpdolktales, and other sources.
The structure of proverbs and other classificatians included in his work in

Chapter Three. In Chapter Four, Abushaala arguestdhe contents of proverbs:
the contents of proverbs according to him are @estic animals, which include

camels, horses, donkeys, sheep and goats, and (lgwild animals such as
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wolves, which he analyses in terms of their washeggression, wisdom, breeding,
speed, usefulness, hunger, innocence, stupiditynaanness. In the second section
of Chapter Four, Abushaala talks about animals dnatless prominently featured
such as domestic animals, e.g. cats, cattle, cockks, geese, hens, mules, rabbits,
and turkeys; wild animals such as bears, foxeslgsz hedgehogs, hyenas, jerboas,
lions, monkeys and mice; reptiles such as chams|esrakes and tortoises; insects
such as ants, bees, beetles, cockroaches, fless, librnets, lice, locusts, spiders,
ticks and worms; birds such as bustards, crowspffal, owls, ostriches, pigeons,
guails, sparrows and starlings; and aquatics armghémans like fish, octopuses, and
frogs. In Chapter Five, he talks about the animallities in Libyan proverbs. The
nature of this study is to provide the reader wsthime cultural background to
proverbs. However, in his study, Abushaala doespnwtide a satisfactorily notion
of the background to proverbs. He resorted to anady proverbs in terms of
cohesive devices such as proverbs beginning witticjes, proverbs beginning with
a particle of negation, proverbs beginning with @neun, and definite and
indefinite nouns. Most of the thesis is in a dgdore form and describes the Libyan
proverbs in terms of what is stated shortly abave ia terms of tenses. That is to
say, proverbs with the verb in the perfect, impeeatatnd imperfect forms. This
work may be useful in determining proverbs gramaoadiyy; however, it does not
explain the importance of proverbs and how and ehéey should be used.
Proverbs should be thoroughly scrutinized to exantheem not only in terms of
grammatical features, but also their context andrenment.

Ersszlu provides a more satisfactory solution than Alaada in the translation of
proverbs. She argues that a translator has to d@eeind knowledge of the culture

that he/she wants to translate into, which we edtuss below.
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Elif Ersdzlu’s research in 2000 is about translation stiatedor proverbs. The

nature of her study is to analyze and discuss ttiemof how Turkish proverbs can
be rendered into another culture. She exploreepikdthe ways of rendering them
satisfactorily into another language, English. iWerk is more or less similar to my
own since she looks in-depth at the origins of prbg and ways of translating them
to be communicative. However, she generally focuseggrammatical problems,

and patrticularly, on problems that occur in intémal communication, i.e. how to

render Turkish proverbs into English properly. Eldncludes her detailed work as
follows. Any solution should be a compromise, ainid tompromise should be the
result of the intentional decision by the trangldion/ herself. She also concludes
that translators should have a strong knowledgéhefculture that they want to

translate into, e.g. English. Finally, she alsouasythat Turkish proverbs should
keep the same function, or at least as much offtinistion as possible, in the TT as
the proverb had in the ST. This reminds us of Eadeéida’s dynamic equivalence.
However, it does not seem a complete answer beuseany proverbs do not
have the same function in the other culture. It Maherefore be appropriate for
translators to thoroughly explore the context dmel situation of these proverbs in
order for them to be more communicative as we séé in our analysis of the

standard Arabic proverbs (SAPs) later in this chapt

After five years of surveys and research on thastedion of Sudanese proverbs,
Slawa Ahmed (2005) came to the conclusion that s@uéanese and English
proverbs have the same functions in both cultuspgcifically those proverbs

related to women and women'’s rights. Her reseaschbiout the educational and
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social values expressed by proverbs in two cultdneswledge and use of proverbs
in Sudan and England. It is divided into eight dkesa The first chapter includes
introductory remarks, the second chapter talks ®beftinitions and source of the
proverbs. The third chapter highlights methods mwaderials used in this study. The
fourth chapter is about Sudan as a country in tesfriand, map, society, people,
traditions and its social culture. In the fifth gter, Ahmed writes about the
meaning and functions of Sudanese proverbs, wiheisetproverbs can be used in
many social life occasions such as marriage, cogpnpad friendship, poverty and
wealth, contentment and patience, family, bloodtrehships and relatives, and
neighborhood and relationships. In her sixth chagtémed highlights the role of
Sudanese proverbs in social life, where these posvglay many roles in Sudanese
society. The roles can be educational, socialytat, advisory, as well as having a
consultation role. The seventh chapter is resefmed detailed comparison between
English and Sudanese proverbs. The last chapter ¢éenclusion and includes
recommendations for future research. The two na@ms of this study were: to
revive the cultural heritage of the people of Sydand to compare Sudanese
proverbs with another nation, English. Ahmed re=ibtb analyzing the proverbs on
the basis of an ethnographic approach, and shied¢aut focused fieldwork in both
places, England and Sudan. Her fieldwork lookechaty issues regarding peoples’
daily life. Salwa concluded her work by suggestihgt English and Sudanese
societies focus on the significance of educatiod &meping good credits with
neighbors. She comes to the conclusion that botjlisdnand Sudanese proverbs
view women as inferior and mentally deficient. Aating to her point of view,
Sudanese proverbs focus more on fidelity to parantsthe extended family than

English ones, teaching children to respect peogdie are older than them, and
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finally, Sudanese people consult their families enmlpout some issues of their lives
than English people do. In spite of the fact thatw@ found differences in her
comparison between Sudanese and English proveties, dsscovered many

similarities in terms of attitudes and reactionssMgen English and Sudanese people.

2.9 Conclusion

This research differs from the above researchenstributions to the translation of
proverbs. My work looks in-depth at the micro esrtnat are made by students and
attempts to provide suitable solutions. What isendrprovides the largest unit of a
text, which is context of situation, where it issdsto convey the intended meaning
of these proverbs to an English speaking publice TMSAPswill not be
comprehended by them unless we provide their coofesituation as we will see in
our analysis of data later in this work. Havingcdissed general issues regarding
translation, language and culture, the differenetvben proverbs, metaphors and
idioms, and having evaluated previous works ortitdweslation of proverbs, the next
chapter (Chapter Three) will evaluate and dischssstrengths and weaknesses of
some approaches to translation. MSAPswill be usddals to investigate how these

approaches are and are not helpful in the translati these proverbs.
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CHAPTER THREE: APPROACHES TO TRANSLATION

“Lacking any theoretical guide and

following rhetoric-school practice in the

conversion of foreign text, the translator
was likely to construe literally as long as
he could; he overcame the inevitable
problems by gloss, paraphrase, extended
explanation, or even further departures
from the text” (Steiner 1975:8).

3.1 Introduction

The translation of cultural signs remains a chajieg task for translators. As shown
in Chapter Two, translators need to be not onlyngulal, but also bicultural, i.e. to
understand more than one culture, in order to fidlth convey the intended
meaning of the source culture to the target cultaogients. We can truthfully say,
however, that it is not an easy task for transtatorbe bicultural. To become so,
they need to have experience of living in the tagydture in order to comprehend
its traditions, habits, and its heritage in oradebé able to translate on the basis of a

very rich cultural background.

It is not always possible for translators to spéntk living in the target culture

because they may not have the time to spend themaay be prevented by other
circumstances. In this case, translation theorie$ @pproaches can be of great
assistance to them, even if they have no previgpsreence of the target culture to

allow them to translate according to others’ backgds and norms. However,
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many translators and translation trainees facecdlffes in reconciling the theory
and practice of translation, with the result tHagyt resort to their own ideas and
strategies in an attempt to narrow the cultural lggveen the source culture and the
target one.

In order to translate a text well, translators aateised to return to these approaches
and translate in accordance with these theories. @rthe proponents of applying

translation theories to texts is Nord (2005:1). Sinesses:

Translation-oriented text analysis should not argure full
comprehension and correct interpretation of thet tex
explain its linguistic and textual structures ankeit
relationship with the system and norms of the $lshbuld
also provide a reliable foundation for each andreve
decision which the translator has to make in aiqdar
translation process.

Based on Nord's argument, translators and traoslatiainees should select the
translation approach appropriate for the text taesyworking on in order to ensure

their translations are based on an underlying katios theory.

This chapter will present a number of translatiggpraaches which have been
developed by scholars and a detailed clarificatwdlhbe offered here of a relevant
selection of the best known theories of translatidhe first approach to be
discussed is Catford’s (1965), followed by Nidal®9§9), and finally a detailed
study of the text-linguistics theories of Beaugmarmtk and Dressler (1981). These
translation theories were chosen because theyhamremiost appropriate to the
translation of the specific research focus hereelp MSAPs. These approaches
lay down guidelines regarding the translation dfwral signs. As well as examining
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their general usefulness to academic translatiodies, the shortcomings of these
three theories will also be discussed. It is alsotlvstressing that the meaning and
usage of the MSAPs which are used in our discugsatow will be fully explained

in our data analysis chapter later in this work.

3.2 Catford’s Theory of Translation (1965)

The linguist and translator J.C. Catford is onetlod proponents of applying
linguistic theory to translation. In the introduoti to his book, Catford (1965:1)
stresses: “Translation is an operation performed lamuages: a process of
substituting a text in one language for a textriother. Clearly, then, any theory of

translation must draw upon a theory of languagegereeral linguistic theory”.

Catford’s linguistic theory is essentially adopfenin Halliday's scale and category
grammar (1961). Halliday created a well-organizedtematic foundation for
explaining language as a part of human languageree and suggested that any
action made by a human, even the speech of chjldeera possible key for
discovering the real nature of language and lirigusigHalliday 2003). It may be
reasonable to argue that Catford built his own them Halliday’s approach since
this tends to apply linguistic methods to the asiglyof literary texts. Halliday
justified the use of linguistic models in text ayga$, by arguing that texts, especially
literary ones, include grammatical, phonologicall gthonetic scales, making it

appropriate to apply the linguistic method to kigrtexts (Halliday 2002).
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Thus, Catford found that it is possible to apphgliistic theory to the translation
process. He distinguishes between textual equigalene. the meaning of a text,
and formal correspondence, i.e. the deep struatoeahing of the text. According to
him, translation takes place on the basis of tdéxégmivalence, i.e. the surface
structure of the text, when the SL items and theitéims essentially replicate each
other. In the preface to his only book, A Linguisiiheory of Translation, Catford

argues:

Since translation has to do with language, theyargland
description of translation processes must makeiderable
use of categories set up for the description ofjuages. It
must, in other words, draw upon a theory of languag
general linguistic theory. (ibid.:vii)

In his book, he discusses many issues regardingdhslation process, such as full
versus partial translation, total versus restrictexhslation, rank of translation,
grammar versus lexical translation, and translasbifts. But before going on to
address each of these issues separately, let wshsgeonstitutes translation in his
opinion. He defines this as: “The replacement afual material in one language
(SL) by equivalent textual material in another laage (target language)” (ibid.:
20). Catford thus emphasizes the linguistic vidwtranslation and the need for
translation tools. In his definition, he does naitev‘equivalent text’ but ‘textual

material’ because he intended to apply linguistenty to the translation process.

3.2.1 Full versus Partial Translation
By full translation, Catford means that every wifia text, starting from the text as a

whole down to the smallest unit of a text, whichaisword’, must be rendered
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entirely from the SL into the TL. Partial transtatj then, is the act of rendering the
whole text from one language into another whilevileg some units of the ST

untranslated. According to Sanchez (2009:52):

In respect of the extent of SL text subjected ®rémndering
process, he made a distinction between full veparsial
translation. For full translation he meant that tieole SL
text is subjected to the rendering process, wheaeaartial
translation is one in which some parts of the Sit &ge left
in the original form and are integrated in the €ktt

In full translation, a translator renders all ofetlSL text units, including
grammatical, lexical, graphic and phonic levels] agplaces them with the target-

text equivalent units: grammatical, lexical, grapand phonic.

This type of translation is only helpful in nonelitry texts, where you can render
the whole text in full without any barriers. TaKer instance, the following non-
literary sentence in Arabic and its English tratista
Goadl ) Al caad
The boy went to the supermarket
In the above sentence, all of the SL units werelesad by their equivalents in the
TL, and that included grammatical, lexical, graphied phonic levels. To put it

differently, the whole sentence is submitted totthaslation process.

It is argued here that full translation is not wséh the translation of cultural signs,

including those found in the MSAPs, because itds possible for a translator to
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render some of the lexical items in these textsnsi@ter the following Arabic

proverb:

9 B jhey

If the above Arabic proverb is rendered fully, fthwistort the intended meaning of

the proverb. The translation would be as follows:

No perfume after a bride!

Partial translation, on the other hand, can béyfaseful in the translation of literary
texts, because this approach retains some unttabigaunits of the SL text in the
process of translation. For instance, the above RISAn be rendered partially as
follows:

No perfume after caris

caris was the name of a person from pre-Islamic era.

3.2.2 Total Versus Restricted Translation
According to Catford, total translation requires theplacement of SL grammar and

lexis by equivalent TL grammar and lexis with cansential replacement of SL
phonology/graphology by (non-equivalent) TL phomglmraphology” (ibid.: 22). It

has been argued by Catford himself, however, thatdategory of translation tends
to be misleading because this process entailsotiaé replacement of SL grammar
and lexis, but not the replacement by TL equivaleir total translation, Catford
ignored the use of contextual translation for teaspon that there is no similar

contextual translation in spite of the fact thanslation on the phonological and
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graphological levels is a possibility here. To pulifferently, it is unusual to replace
the contextual units of the SL by their equivalantthe TL without at the same time
replacing the SL grammatical and lexical units byvpding the TL grammatical and

lexical units (Sharma 2005). For instance:

4:\35113 ‘535\ JSJS\ )

This is the boy | met him

Here, no attention was paid to any grammaticakwichl unit when translating the
sentence, but the translation lacks the contextaaklation of where the meeting

has taken place.

Restricted translation, on the other hand, is the:

replacement of SL textual material by equivalerit T
textual material, at only one level, that is tratisih
performed only at the phonological or at the grapdical
level, or at only one of the two levels of gramnzard
lexis” (ibid.: 22).

That is to say, a translator should replace ontheftwo things, either phonology
and graphology or grammar and lexis. In restridtadslation, it is impossible to
replace all of the SL contextual units by TL comtet units. To make this point
clearer, let us consider the notion of phonologicatslation. This is the substitution
of the SL phonology by equivalent TL phonology witb replacements with the

exception of any lexical or grammatical changes teaulted from phonological

translation. For example, the English plural noats@an come out as the singular
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cat in phonological translation in a TL that hasfimal consonant clusters (Catford
1965). With regard to phonological translation,edland Cobo-Lewis (2002:255)
postulate that this ability: “makes it possible &peakers to hear a word in one
language and to render that word, not its mearbaogjts phonological form in the

other language”.

Graphological translation is the substitution oé tBL language graphology by
equivalent TL language graphology with no replaceisieexcept for accidental
ones. Catford (1965) argues that phonological amghtwplogical translation must
also be included in the translation theory becatuskeds light on the conditions of
the translation process. Nevertheless, some peauple confuse graphology with
transliteration, due to the similarity between thds®/0 processes. However, in
transliteration a translator replaces every Sletdity an equivalent TL letter on the
basis of an established set of rules. The first wfl transliteration is that the SL
letters do not need to be the same as the TLdedtece these are replaced by the SL
phonological units. Secondly, SL phonological uréi®e rendered into the TL
phonological units. The last rule of transliteratis that the TL phonological units

are transformed in the TL letters or other grapbaia units (Kumar 2008).

Last but not least, restricted translation includest only phonological and
graphological translation, but also translationgedmmatical and lexical levels
which can be more difficult to cope with. Many tstators can become confused at
this level which entails the replacement of SL graatical units by equivalent TL
grammatical units only, but no replacement at thechl level. Replacement at the

lexical level, on the other hand, means the reptpdhe SL lexical units by
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equivalent TL lexical units, without replacementf grammatical units. In other
words, in the process of translating of a proveabtranslator either replaces
grammar or lexis. To apply Catford’s argument akrestricted translation in terms
of grammar or lexis to the MSAPs would look straage unsatisfactory due to the
fact that one cannot render grammar without lexigdentranslating a proverb or any

other text. Consider the following Arabic proverbrelation to this argument:

Jaga 48 (e £ gl
Grammatical translation: lierk fo 1 I [dassddS).
Lexical translation: /hungryl/ /fthan Hawmal’s dog/.

At the grammatical translation level, when the Acatroverb is rendered in terms
of grammar, only the comparative adjectival endieg is translated because there
are no other grammatical units in this proverbthf lexical translation level, only
the words are rendered and the comparative Aratiabte // remains untranslated.
Translation of this kind does not convey the ineshdneaning of any text, whether
cultural or scientific since it has made the prbvkrok odd i.e, incomprehensible

and does not satisfy the needs of the TL recipients

To summarize this discussion, restricted transfatieals with four main levels of a
text: phonological, graphological, lexical, and mraatical. At the phonological
level, the SL phonological units are replaced byehuivalents on the basis of their
relationship in terms of phonic qualities. At theaphological level, the SL
graphology is replaced by equivalent TL grapholagythe basis of the graphic

gualities. As the example of the Arabic proverbnsiated above shows, at the
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lexical level, the SL lexical items are replacedTdy lexical items on the basis of
being related to the same situation, but withoylagng grammatical features.
Finally, the grammatical level deals with the replaent of SL grammar items by
equivalent TL grammatical items but with no replaeat of the lexical ones, on the

basis of their relationship to the same basic sangMegrab 2002).

3.2.3 Rank Translation
Following the Hallidayan scale of grammar, Catfeuhgested two types of rank

translation: rank-bound and unbounded translatiorrank-bound translation, the
TL equivalents are bound to only one rank on thengnatical scale. It usually
operates like a hierarchy moving from the loweskriae. morpheme, via the rank of
word and clause to the highest rank level, whichaisentence. In unbounded
translation, the translation process operatesyfraedl shifts along from one rank to
another, moving up and down the scale. Unboundetsiation often takes place at

sentence level (Malmkjaer 2005).

Rank-bound and unbounded translations are alwagcased with terms which are
commonly used in translation such as free, litesatl word-for-word. In free
translation, unbounded rank is helpful for the osathat unbounded translation can
allow a translator to move up and down the scalmfone level to another without
any constraints, changing, for example, from tlaeisé to the sentence level or vice
versa. Literal and word-for-word translation, oe tither hand, belongs to the rank-
bound category because it operates on only one,sical example on the rank of
word or morpheme. In literal translation, the psxean start with word-for-word

rendering, but some changes and adjustments neleel made at the grammatical
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level. It also allows for the insertion of wordsiatn are not in the ST. The following
example illustrates how word-for-word, literal, ainele translation processes can be
accomplished. Rendering the English provériosity killed the cat’ in terms of
word-for-word translation in Arabic, it becomeshkdll J% gl . If rendered literally,

it would be‘J& agdv. Conversely, in this instance, | believe that ginyg a free
translation process would be the perfect way taleersuch cultural signs. Free
translation provides the nearest equivalent Araljaression in order to achieve an

effective translation for the TL recipients, whisiould be:

Calal ol dan IS o,
Curiosity killed the cat!
Word-for-word translation: 4k Ji agly
Literal translation’ J&& agv

Free translation’: 4al uad daa i€ op’

The example above clarifies the notion of wordviard and literal translation,
which both belong to the category of rank-bounddlation. In the word-for-word
translation, each word of the English saying isdegrd faithfully without any
changes at any level. In the literal translatitwe, word %' is added although it is
not there in the SL proverb. Free translation, Whialls under the category of
unbounded translation, is important for dealinghviie English saying above as it
allows the translator to move freely from one se¢alanother in order to achieve an
effective translation for the target recipientsaders of Arabic. Unbounded
translation can therefore be helpful when rendegagain cultural signs, as the

example above shows.
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3.2.4 Translation Shifts
This section will explore one of the most sensi@wel significant issues in the field

of translation, namely ‘shifts’. According to Malfjaler (1998:226), the term

translation shift:

is used in the literature to refer to changes wioictur

or may occur in the process of translating. Since
translating is a type of language use, the notioshot
belongs to the domain of linguistic performance, as
opposed to that of theories of competence. Hence,
shifts of translation can be distinguished from the
systemic difference which exists between source and
target languages and cultures.

From Malmkjaer’'s perspective, then, shifts can &tirjuished from systemic
differences meaning that a SL item at one linguiséivel has its translation
equivalent in the TL item but at a different levBhifts, therefore, are not items of

competence.

There are many types of ‘shifts’ in translationtf@al narrowed down his theory of
shifts into two major types: level shifts, whichevate at tense level; and category
shifts, which can also be divided into rank-boumdi ainbounded translation. He
describes shifts as: “departures from formal cuesence in the process going
from the SL to the TL” (Catford 1965:73). In thisaw he limits his theory of shifts
to operating at the levels of textual equivalent@ farmal correspondence, i.e. class

shifts, structure shifts, and unit shifts.
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Popovic (1970) further broadens Catford’s shiftsntdude all the general categories
of text and style. However, he himself has shovat #hift (in relation to the style
level) is complex for translators, commenting: “#kedt transfer of specific stylistic
features from the original to the translation ied@red by the organic character of
the components participating in the process” (ibBB). As | see it, Popovic’'s
argumentation regarding applying the stylistic tstufthe translation process seems
impossible because stylistic differences betweena8d@ TT may prevent certain
components from being changed. In spite of hisrmegu about stylistic shifts, he
nevertheless generally supports the notion of shiftthe translation process at all
levels, explaining: “An analysis of the shifts ofpeession, applied to all levels of
the text, will bring to light the general systemthé translation, with its dominant

and subordinate elements” (ibid.: 85).

‘Shifts’ are one of the most controversial issueshie field of translation. Shifts or
changes only occur between two distant and uneelategguages such as Arabic and
English. English, for example, differs from Aralicthat its word order is generally
subject, verb, and object. Arabic, on the otherdhamsually begins with verb,

subject, and then object. All these shifts areudised briefly below.

3.2.4.1 Level Shifts
The concept of level shifts means an SL text at lmguistic level has a TL

translation equivalent at another level. In thisegathe most common translation
level shifts possible are the shifts from gramnaatexis and vice versa (Catford
1965). Consider the following translation of theaAic proverb!osis A% )

- He came back with the shoes &funayn.
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- He has come back with the shoes Bfunayn.

- He had come back with the shoes &funayn.

The past tense refers to a specific action. Fdamtg, the simple past refers to an
action or event that ended in the past. The prgsafict tense refers to an action or
event that started in the past and ended in theepteThe past perfect tense refers to
an action or event that started and ended in the [tacan be argued that all three of
these tenses (simple past, present perfect, anggdsct) have only one translation
equivalent in Arabic, which isse—=~ 5 2= ) since neither the present perfect or
the past perfect exist in Arabic. Therefore, theg eendered into Arabic at the
simple past level, which is the most common tersasduo refer to something that
has occurred in the past. Thus, translators angslaon trainees working from
Arabic to English may have more freedom in choodimg suitable tense while

translating for the reasons mentioned above.

3.2.4.2 Category Shifts
These are departures from formal correspondenttesitranslation process (Catford

1965). It is true to say that sometimes theressrdaence equivalent in the process of
translating from Arabic into English. A clear exdmpf this claim can be seen in
the Arabic proverad al Ll ; <l &ua ) cadl, which can be translated 430 to
where Um-Qasheam threw its saddle. However, equivalence may shift up and

down the rank scale, usually being establishedrdts lower than a proverb.

Rank-bound translation is total translation in whid. equivalents are restricted to
only one rank which is deliberately limited to tleitmorpheme or word. This, of

course, leads to a poor translation, i.e. the Hnodlation is not related to the SL
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proverb. For example, according to the claim abdvés raining cats and dogs$

would be rendered alg¥sy Uskd jhai g5}, which does not make any sense in Arabic.

Unbounded translation in the case of category shift usually called free
translation, in which TL equivalents are moved bifted from one rank into
another. This usually operates at the higher lefdhe clause or group. Thus the

unbounded translation of the above saying would Jhgk s« L),

3.2.4.3 Unit Shifts
These are regarded as the most widespread shifiscan occur at all ranks of

grammar. For example, given that the original gratial order in Arabic is
predicate + subject + complement whereas in English is subject + predicate +
complement, it is clear that shifts from predicaieo subject require structural
shifts. Let us consider the following Arabic provend its English translation:

alig &l s (+P+S+C) (P + S + C)

Bulyig runs and is disparaged (S + P + C)

It is obvious from this example that there is aicural shift between Arabic and
English, and that a translator may reasonably Ipeard to note these differences
in grammatical elements which have shifted dueh® disparities between the

grammatical structure of SL and TL.
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3.2.4.4 Class Shifts
A class is defined as “that grouping of membera gfven unit which is defined by

operation in the structure of the unit next aboi@étford 1965:78). Class shifts will
be illustrated by some Arabic sentences as wellCafford’s original French
examples. This is because, in French, class dkeifi$ to be more obvious than in

any other language.

Class shifts can occur when an SL item is a memobex different class to the
original item. It is clear that structural shiftsually require class shifts, though this
may be demonstrable “at a secondary degree ofagdgliqibid.: 78-79). Consider

the following sentences:

The city is beautiful. (noun N + qualifier Q)

Aian Alaal) (modifier M + head H)

The translation equivalent of the Englidieautiful’ operating at Q is the Arabic
adjective &wa’ operating at M, where both are exponents of thescof ‘adjective’.
However, two sub-classes may be seen as thosetiogeed Q and those which

operate at M in a noun group structure. Considefdhowing example:

The city is beautiful (H+Q)

dlaa dbaal) (M+H)

Since the English item ‘beautiful’ is a Q-adjectiaed the Arabic4lwsa’ is an M-

adjective, it is thus clear that shifts from Q iMaequire class shifts.
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Translating from English to French, the class shdfite more obvious as Catford’s
example demonstrates:
a medical student

un étudiant en médecine

The translation equivalent of ‘medical’ operatirtghd is the adverbial phrasen
médecine operating at Q, and the equivalent of the lexiadjective medical is
the noun médecine.

As argued previously, the concept of translatioiit $& important for translators
because when they face problems these can reldiethostructure and category.
However, shifts are not a very helpful concept wHealing with the translation of
cultural signs such as Arabic proverbs. Catfordisoty may consider a rather
limited approach because when moving from one gratical system into another,
for example from Arabic into English, this createlexical rather than a meaningful
translation. If an Arabic proverb is rendered bifr this will distort the intended
meaning and create an illogical translation. knderterms, Catford’s theory is old-

fashioned.

3.3 Nida’s Theory of Translation (1969)

Most works about translation nowadays depend &t lpartially on the theory of
Eugene Nida, a missionary and Bible translatorweat beyond the boundaries of
the sentence and distanced himself from the e&elal and word-for-word forms of
translation. Nida calls for ‘naturalness’, to produhe dynamic equivalent of a text

rather than the formal one. In his definition ofturalness in translation, he
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comments, “Translating consists in reproducinghia teceptor language the closest
natural equivalent of the S-L message, first imgeof meaning and secondly in

terms of style” (Nida and Taber 2003:12).

By this, the authors mean that when translatingTihenust be as close as possible
to the ST in terms of effect or naturalness. Nidas his own terminology when
dealing with translation and does not write of €Rders but of text receivers. In
addition, the translator, according to him, is» emnalyst, i.e. he/she should analyse
the text, transfer it, and then restructure itdesussed below. Moreover, he does

not mention formal and dynamic translation, buteas writes of equivalence.

Nida was a missionary and had to face the problémow to render the Bible

effectively for the Eskimos. He faced difficulties translating the expression The
Lamb of God to them because since they inhabitavgrarea, they were unable to
comprehend the meaning of the word ‘lamb’. As aultesNida reproduced the

expression, and searched for the nearest equiyaenteature which would be
familiar to the Eskimos. As a result he substitudedl for lamb in order to achieve
the natural equivalent in environment. Snell-Horifb995:19) comments on Nida’s

creative solution in dealing with this case:

A literal translation (“formal equivalence”) wouldreate
problems in a culture, such as that of Eskimos,reviibe
lamb is an unfamiliar animal and symbolizes nothihbe
“dynamic equivalent” in this case would be “SealGbd”,
the seal being naturally associated with innoceincéhe
Eskimo culture.
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Nida’s decision to useSeal of God (i.e. ‘4 4 in Arabic), for ‘Lamb of God”

(4 g A) was meant to convey the intended meaning anddduge an effective
translation for the target receivers, thus sertirggneeds of the Eskimos. However,
it could be argued that this distorts the word&ofl and detracts from their sacred

status.

Nida proposed three basic concepts relating toeaotg equivalence, namely
analysis, transfer and restructuring. To apply ¢htbsee concepts to the process of
translation, a translator is expected to analyze theaning of the SL text
transforming this into an unsophisticated strugttoetransfer it at a simple level,
and finally restructure it to the level in the Téxt which is judged to be adequate

for the target readers that the translator intéaaesach.

Now let us apply these three components to thel@tan of an Arabic saying:

‘4-‘4\)-@34_&5)_"\50.‘\’

The process to be applied here is:

Analysis |==p Transfer  ==p = Restructuring | ==  The Result

Figure 0.1: The Process of the SL Text Analysis

ANALYSIS = worrying reduces a person’s life span.
TRANSFER = the process of transferring meaning from SL (Aradic TL

(English) in the mind of the translator.
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RESTRUCTURING = choosing to decide and to distinguish betweenilabke
equivalent sayings in the TL (English).

THE RESULT = Curiosity killed the cat: Cat is used as a warnimgsituations
when, for example someone is asking too many qusestibout something which

others would prefer not to talk about.

In my opinion, it may be difficult for translatots deal with this process because it
requires him/her to ‘anticipate’ what he/she isngoto face while moving from

analysis to transfer or from transfer to restruotyr The process relies on a
translator being fully aware of the target cultur@rder to make decisions about the

most suitable equivalent translation in the TL.

Nida’'s argument that a text should be analysedrbei@nslation is supported by

scholars like Nord (2005: 1) who comments:

Most writers on translation theory agree that befor
embarking upon any translation the translator shoul
analyse the text comprehensively, since this agpear
be the only way of ensuring that the ST has been
wholly and correctly understood.

However different texts require different analysipproaches as Catford and
Beaugrande and Dressler demonstrate. From Nidaadg pf view, analysis should

include two elements in order to make a suitataediation for the SL and to assist
translators in achieving a natural TL translatibhese are back transformation and
componential analysis of meaning and their purpesas Nida states, to aim at:

“discovering the KERNELS underlying the ST and thearest understanding of the
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meaning, in preparation for the transfer’” (2003)197hese two sub-types of

analysis are examined in further detail below.

3.3.1 Componential Analysis (CA)
Componential analysis means the study of words #hare some aspects of

meaning. Take for example the words ‘shiver’ andakg’. These two words can
contribute to the meaning of ‘vibrating’ or ‘shagin However, in terms of their
components, these words provide different shadeseaining: the first one, shiver,
has the sense of a small shaking, whereas the degoake, can have the meaning
of a very serious movement of the earth. In spithe fact that shiver and shake can
both share one meaning which is shaking, the wquake’ can be used for both
inanimate and animate subjects whereas ‘shiver’ady be used for an animate
subject. Componential analysis of meaning can sexeeaims: first, to find out
semantic components via the words, and secondlpliel them (Yang and Xu

2001).

In my opinion, componential analysis of meaningjiste important in the field of

translation because when a cultural sign is tréedlazom a SL into a TL, there may
be problems in determining the exact semantic vibad the SL writer intends to
express. Analysis of this kind can therefore be Veipful when translating certain
cultural terminologies, signs and words. Comporénéinalysis can be a very
important and supportive tool, especially when aa®d a TL item have a similar
meaning, but different equivalents. Take, for exemphe word ‘spring’. It has

multiple meanings, including to jump suddenBasg &): a season L) J swai 2a1);

to move rapidly upwards or forwardsyy! S sl 2 sea 3iY); to appear suddenly
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(‘slsd eky); a fountain (5,55); a well (‘,%); to escape or release from prison
(‘o) (= w5#7), etc. The number of different meanings of thisrd/can seriously
confuse a translator and may lead him/her to a gvrooice of the semantic
meaning that the SL is intended to express. Traorslaan become familiar with the
exact semantic meaning of the SL text by using aomptial analysis and
according to Nida (1975) “In order to determine tthagnostic feature of the
meanings [...] one may conveniently employ a nunabgositive-negative or causal
guestions or statements designed to call attertbothe distinctive differences”
(ibid.: 70). An example of this system of analyzmgtural terminologies and words
by applying the positive (+) and the negative @)niula is demonstrated below,

using an example taken from Megrab (2003) whicatesl to the word ‘uncle’:

Components Paternal uncle Maternal uncle Role
Uncle + +
— + -
J—= - +

Table 0-1: Description of Cultural Terminologies aad Words by Applying +
and - Formula

The above table shows the role that is played bytitle in both Arabic and British
cultures. Uncle in English can mean both the m&hkerother, and the father’'s
brother, although according to Megrab (2003) neiteve a strong influence on
their nice or nephew in British culture. As a réstliere are two positives and one
minus for their role in the first row. On the otheand, in Arab culture, the brother
of one’s father plays an incredibly important amas$ifive role for his nephews and
nieces, whereas the brother of one’s mother hassat influence due to cultural and

other norms in Arab society.
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By analysing words in terms of their positive (¥)danegative (-) roles as shown
above, useful results can be achieved. This isra s@und technique for bringing
together a number of components or words that shareeaning and then putting
them under scrutiny to examine their differencésist making it easier for the

translator to choose a suitable TL component th&tSL component semantically.

Newmark (1988b) also supports the notion of usiog@onential analysis when
classifying words in terms of shared features aralohg a distinction between
them to establish what makes a word different fiadirers semantically. However,
he makes a clear distinction between linguistic ponential analysis and
componential analysis in translation. Accordinghion, linguistic componential

analysis means:

Analyzing or splitting up the various senses of @advinto
sense-components which may or may not be universals
translation, the basic process is to compare a &d with a
TL word which has a similar meaning, but is notadwvious
one-to-one equivalent, by demonstrating first tloe@mmon
and then their differing sense components (ibiti4)1

When using componential analysis on cultural wohgs advises: “You should

include at least one descriptive and one functionatponents” (ibid.: 119).

To conclude, componential analysis has some shomgs since the translation is
likely to suffer from a lack of economy in wordsiseé the TL text translation may
include commentary or explanatory words that do exist in the SL text, and

become longer than the original.
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3.3.2 Back Transformation
This technique can make the process of transfoomdtom SL into TL less vague

and much clearer. Back transformation means digidan text into four basic
components, i.e. nouns, verbs, abstracts and lim&dak. Nouns are the components
which take part in an action, such as ‘a man’,l&’ for ‘a cat’. Verbs are the
elements that are about performing an action iavemt, such as ‘go’, ‘talk’, ‘walk’,
or ‘jump’. Abstracts can be words such as ‘muchipte’ and ‘many’ which can be
described as quantitative verbs, or can be wordgating intensity such as ‘so’,
‘too much’, ‘very’, ‘exceedingly’ and the like. Ab®scts can also include words that
refer to an action that is done in the present i@sgjve time such as ‘now’, or can
be words that refer to time and place such as *h@atethis moment’, and the like.
Linking words will be the words that link a senterto a sentence or a phrase to a
phrase such as ‘by’, ‘and’, ‘at’, ‘or’ and ‘because

These four components can be sorted within a tedrding to the context in which
they operate. In other words, the meaning of thiegse components can be
recognized according to the context. Consider tl®wing example taken from
Nida and Taber (2003:48):

-She sings beautifully.

-The beauty of her singing

-Her singing is beautiful.

-Her beautiful singing

Focusing on these examples, we can say that tmogpns are ‘she’ and ‘he’, while
‘sings’ and ‘singing’ are treated as verb objecsd the abstract events are

‘beautifully’ and ‘beautiful’.
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It is also worth mentioning that usually, but ntbways, there are some words that
have more than one semantic feature, especiallgethwords that have two
morphemes. For example, the word ‘dealer’ has typed of morphemes: free and
bound. The free morpheme is /deal/, while the bomadpheme is /er/. However,
the word ‘dealer’ will be determined as a noun ancerb. If it is treated as a noun,
it is going to be as a verb like ‘the person whalsie The sentence ‘He is a good

dealer’ will be treated as a noun that refers &f#étt that he is dealing very well.

To sum up, Nida's techniques of transfer, compadatranalysis, and back
transformation all emphasise that when translagingxt, it should be reduced it to
its simplest form, and analysed in order to maketthnslation process easier. The
components that Nida uses here are available inmGkgs theory of
Transformational Generative Grammar (TGG) which che applied to
componential analysis or back transformation. Nglaighly imaginative whereas
Catford seems to be more practical. Catford’smhéevlimited to linguistic features
which may not be sufficient to provide a genuirensiation product. Nida however
included both the linguistic features and cultuuéthis is still not enough to provide
a high quality translation. The next section wiaemine the distinction between
formal and dynamic equivalence, and will discuss tenefits as well as the

shortcomings of these two types of approach.

3.3.3 Equivalence in Translation
Before discussing formal and dynamic equivalenitas,advisable to highlight the

notion of equivalence generally in translation. Mwanslation theorists and trainees
strive to reproduce the original SL text and retzetin the TT while preserving as

much as possible the form, content, and the exdaenhded meaning. Needless to
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say, equivalence in translation in terms of itsl@pgion to texts is easier said than
done. Kenny (2009:96) stresses that: “Equivalea@dentral concept in translation
theory, but it is also a controversial one”. Kitetlal. (2004:XXVII) note that this
controversy is due to the fact that: “It is defiremad applied in different ways, and
its usefulness is often fundamentally questionddiio types of problems which
arise when defining the concept of equivalencecansidered here: the first focuses
on semantic equivalence when translating from S ifL, whilst the second
explores the notion of equivalence in texts thathaultural and literary dimensions

(Bassnett 1991).

A translator rarely achieves exact translation egjence between SL and TL.
However, he/she is supposed to search for a wachieve as far as possible a
suitable degree of regularity, systematic actiom a&tandardization in the TT
(Sidiropoulou 2004). Although translators face peofs in providing sameness
equivalence in translation between SL and TL, Betssargues: “Equivalence in
translation [...] should not be approached as a bBdarcsameness, since sameness
cannot even exist between two TL versions of theestext” (ibid.: 29). Segar also

supports Bassnett’s point of view, stating that:

Equivalence between the two documents involved in
translation can also be stipulated at differenelevand
there is further diversity in the evaluation of wha
considered successful equivalence (cited in Padmg
1998:49).

These authors convincingly argue that there is @edrnfor a very high degree of

similarity between SL and TL in order to achievaiigglent translation between the
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two versions. Having highlighted some notions afiileglence, let us now examine
formal and dynamic equivalences, and how they apenathe field of translation in

general, and in translating Arabic cultural sigmparticular.

3.3.3.1 Formal Equivalence
It can be said that formal equivalence is the dbseatch in terms of form and

content. In other words, it is a challenge to aqoish sameness between the ST
and TT in terms of meaning and style, which requirgerpretation or exploration
of the SL text. This is not a word-for-word trarigda, but a literal type of
translation which Nida refers to as gloss-trangtatbecause it assists readers to
grasp the information in the SL text, allowing thémcomprehend the text easily.
Formal equivalence can be usefully applied to walif religious, and formal
translation, and according to Bassnett (1991:265 tfocuses attention on the
message itself, in both form and content”. Kell97{®) analyzed formal equivalence
and found that such a type of equivalence can beé unsthe translation process only

according to the expressive objectives of the 8lthis regard he adds:

Formal equivalence depends on one-to-one matctiiagnall
segments, on the assumption that the centre oftgrmaivtext
and translation lies in the significant for ternmlogical or
artistic reasons” (ibid.: 131).

As pointed out before, formal equivalence referfotm and content. With regard to
form this is: “characterized by a recall from mesn@nd a verbalization of TL
forms which correspond to the respective SL forn{kbrscher 1992:410).
Nevertheless, after scrutinizing different typestrainslation, Nida (2003) stresses

that formal equivalence is oriented towards ther@Esage:
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Such a formal-equivalence (or F-E) translation asitally
source-oriented; that is, it is designed to rewaimuch as
possible of the form and content of the originalsage. In
doing so, an F-E translation attempts to reprocaeeeral
formal elements, including: (1) grammatical unit&)

consistency in word usage, and (3) meanings ingderhthe
source context (ibid.: 165).

This suggests that with regards to formal equivademNida believes the aim should
be to recreate some cultural signs literally ineortb convey their meaning to the
recipients.

As explained previously, formal equivalence refergshe rendering of the SL text
into the TL text in terms of meaning and style. Wik now provide some examples
of how formal equivalence translation can be aplpire order to demonstrate that
this type is not as useful as dynamic equivalenbenmranslating certain Arabic
expressions. This is due to the fact that this fys¢ focuses on the changes that
occur at word and structure levels, i.e. form andtent. Consider the following
expressions:

-Man proposes, and God disposes.

-Birds of a feather flock together.

-Put your trust in God, but keep your powder dry.

-To add fuel to the fire.

When formal equivalence is applied to expressiodswihen translating them into
Arabic, it distorts the message of the original toducing nonsense for Arab

readers as follows:

- e AW g A )
- e e Al i ) ek
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- Adfedig B Joanl oSyl Al Bl

- il e adetllaa
As the translation of the expressions from Engirgb Arabic shows when formal
equivalence is applied, the results are for thetrmpad nonsensical, demonstrating
that formal equivalence is not that helpful an apph for translating texts that
contain cultural references and local colour. Femtiore, Nida and Taber (1982)
acknowledge that the formal equivalence approachapresents the meaning of the
SL, commenting: “Formal correspondence distorts ghemmatical and stylistic
patterns of the receptor language, and hence tigtee message, so as to cause the
receptor to misunderstand or to labour unduly hdiaid.: 201). The next section
focuses on dynamic equivalence in order to seenfight prove be more helpful

than formal equivalence in terms of conveying tressage of the original text.

3.3.3.2 Dynamic Equivalence
This produces the closest match of effect betweerai®l TL because it is an

attempt to achieve the same effect on the TL readerthat experienced by the SL
readers from the original text. In this dynamic i@eh, a translator has the freedom
to change SL words by adding or glossing over warts clauses, on the condition
that he/she retains the intended meaning of thginali text working within its

framework. The following diagram shows how the dw@equivalence operates:

(SL) text (TL) text

(SL) Effect on readers] (TL) Effect on readers}

0.2: Dynamic Equivalence Operation
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When the SL is translated into the TL it shouldwmnthe same effect that the SL
readers are believed to have experienced. In fifigoach, a translator is faithful not
in rendering words and clauses, but rather in nengeffect; and that effect works
according to the cultural context in which thosaders. Baker is also supportive of
this point of view, adding: “It is also importand bear in mind that the use of
common T-L patterns which are familiar to the tangader plays an important role
in keeping the communication channels open” (1982:By this she means that it
stresses use of common T-L patterns. In additdord (2005) endorses this
approach for literary translation, suggesting thai text should be in tune with the
SL one in terms of overall similarity and descrilteis as corresponding translation
which “is intended to achieve a homologous effgctdproducing in the TC literary
context the function the ST has its own SC litereoptext” (ibid.: 73). Loérscher’s
(1992: 410) approach, sense-oriented translatifgchwfocuses on segments, is
similar to this type of equivalence:

A further possibility of finding T-L text segmentshich
correspond to S-L ones is sense-oriented tranglafiine
sense combined with an SL text segment is madeaceéxpy
the translator and thus “separated” from it. Onlihsis of the
sense thus constituted, the translator searcheadequate
TL signs.

In a similar fashion, Kim (2004:16-17) encouragbs translator to seek out a
receptor language or TL expression that is analegouhe SL expression in terms
of effect, directing him/her to “search for theameng of the text and then to use the
resources of the receptor language to the bestntaly@ in expressing that

meaning”.
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To clarify this point, consider the following Arabproverb:,s— a~l2ll. Translators
and translation trainees should attempt to useetbmurces of the TL, in other words
they have to analyse the Arabic saying, transfemitl restructure its meaning before
making a judgment to differentiate between the owaiforms of sayings and
proverbs, which are available in the TL, English,arder to arrive at a suitable
saying that will have a similar effect to that winithe readers of the Arabic original
were deemed to experience. The translatiopsef ~—2) will then be Knowledge

is power as this is the best dynamic equivalence for masipeakers of English.

The attempt to achieve equivalent effect, thensdu® mean a literal or word-for-
word translation because the fact still remaing th&re may not be an exact
equivalent of a SL word in the TL. Translators ddatiherefore bear in mind that
they act as a bridge or channel between the Slemgitmind and the TL text
recipients. Needless to say, literal and word-fordvtranslation is a difficult
mission, and translators have to take the eastér pg using dynamic equivalence,
to ensure that the TL text reads like the SL oagjolocument. One can deduce, then,
that neither literal nor word-for-word translatican serve the translation goal of
faithfulness, especially in texts that have lo@dbc The most important objective in
such texts is to give the TL cultural text a seab@aturalness to the point that it

reads like the original SL text.

The scholars mentioned above support the dynamicvagnce approach either
directly or indirectly, stressing that translatican include both faithfulness and
freedom in rendering meaning, so as to achieverntb& natural and closest match

between SL and TL. This is precisely what Nida d@)9éneans by a dynamic
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equivalence translation describing it as “the cdds®atural equivalent to the S-L

message” (ibid.:166). He maintains that:

This type of definition contains three essentiamte (1)
equivalent, which points toward the S-L messad), (
natural, which points toward the receptor languagel (3)
closest, which binds the two orientations togetberthe
basis of the highest degree of approximation (ib&6).

Newmark’s communicative translation (1988a) andayit equivalence are two
sides of the same coin for like dynamic equivaleoenmunicative translation also
endeavours to create an effect on the TL readatsigiclosest to that experienced
by the SL recipients. Newmark emphasizes that: “@omcative translation
addresses itself solely to the second reader, wies dot anticipate difficulties or
obscurities, and would expect a generous trangféreign elements into his own
culture as well as his language where necessdig.(39).
Having examined scholarly opinion regarding dynaewcivalence, this technique
will now be applied to the four expressions disedss section 3.3.4 to consider
whether it does produce the closest match in tefreffect, the main aim of the
dynamic approach:

- ) B g i) B sl

P WY T3 B R PN X

- A Uiy gl

SRS T —
When the translator believes that he/she has redddye same effect on the TL
readers as that experienced by the readers of rigmal Arabic, then the main

objective of dynamic equivalence has been achiekeavever, regardless of the
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theoretical approach adopted, formal or dynamie,tthnslator translates according
to the text. Thus if it is political or formal, tliermal approach is adopted; if the text
conveys cultural local colour, the dynamic apploay be better as translation of
the expressions above demonstrates. The dynamivaéence approach is much
better than the formal one because it conveysdhee sffect on the target readers,

and this is significant.

It is evident, then, that most translation scholsupport this type of translation,
although each individual uses his/her own termgdtscribing it. However, from a
logical point of view, searching for the availalbtems, and using the resources of
the TL is a heavy burden to place on the shouldetsanslators because it may be
very hard to find a suitable equivalent in the @&bd they may not have an adequate
cultural background to enable them to provide apression that fits the source
culture in terms of effect.

Taylor and Bekker (cited in Kim 2004:17) have alsaticised this approach,
arguing that:

Dynamic equivalence strategies focus so much om fro
where the message originates, to whom it is semtyyo
whom it is received, that it may often be diffictdt know
what the message is which is shared.

The problem lies not only in this, as this approatdo has its shortcomings. For
example it is difficult to know what to do in caseken the SL text does not have an
equivalent in the TL. Consider the following Aralpioverb:

ad 5 3—ub s > Bulayq runs and is disparaged.
Because of the considerable gap between the csilinrerhich Arabic and English

are spoken, a translator will find it difficult fmd a precise equivalent expression in
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the target culture, if one exists. In order to @eene this the macro environment of
the text (in terms of its cultural setting) must tensidered, i.e. the proverb’s
situation and context in order to achieve not eglence, but target reader

satisfaction, as analysis of this proverb latehia work will demonstrate.

3.4 Newmark's Translation Process

Newmark is considered to be one of the pioneethetheory of translation. As an
ambitious translator, he wanted to establish ablgdtapproach for meeting all types
of text challenges and problems, which need tordestated into a TL. Therefore,
he formulated an approach that has contributetiédteory of translation. In his A
Textbook of Translation (1988b), he describes tedim as a craft, allowing us to
deduce that he believes translation requires dpskills and techniques like any
other craft and that a translator should depergelgron his/her own capacity when
attempting to render a ST into a TT. However, Nevkmidken emphasizes the
impotance not only of trying to convey the origima¢aning of a text itself, but also
its communicative purpose in order for it to be poemended by the native speakers
of the TL. This suggests that Newmark was influenbg Nida and Taber (2003)
who call for a dynamic method in the translatioogass, emphasising that the main
aim of translation is to convey the intended meguuhthe ST. In this context ,they

explain:

“The new focus [...] has shifted from the form of the
message to the response of the receptor. Thereibed,one
must determine is the response of the receptorhto t
translated message. This response must then beacednp
with the way in which the original receptors presiohy
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reacted to the message when it was given in itginai
setting” (2003:1).

Consequently, Nida and Taber, and also Newmarkeumlthat the meaning of a
text cannot be conveyed unless the message ofTthe [@ovided in the TT. Their

theories have a very obvious shortcoming in thatréduction of a TT into simple

structures always proves distorting, and rendettioge simple structures from one
deep structure SL to another deep structure TLrabably impossible; Nida does
not explain how this deep structure transfer oc(@entzler 1993).

Newmark, like Nida and Taber, believes that a tedos has to transfer not only
meanings, but also norms, culture, and traditiddewmark (1988:5) himself

acknowledges that his approach is not perfect:

There is often a tension between intrinsic and
communicative, or, if you like, between semanticd an
pragmatic meaning. When do you translate It faidfras 'It's
cold' and when as 'I'm cold’, 'I'm freezing', 'bm cold'’, etc.,
when that is what it means in the context? All dfich
suggests that translation is impossible.

Newmark, then, questions the usefulness of certagoretical approach to

translation. Viaggio (2008:147) criticized Newmarldpproach after discovering
that it did not work well when he attempted to #late some of Shakespeare's
sonnets into Spanish. He comments:

In Newmark's works there is much ‘juicy meat’ fdret
theoretical and the practitioner. Basically, | amagreement
with his theoretical poles, his main contributicemd a
capital one, to our discipline, but even here | eénamy
quibbles.
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Amongst the many issues covered in Newmark’'s bd®88§), he identifies eight
types of translation, including semantic and comicative types of translation and
dedicates Chapter Five to a carefully considerechpamison between these
translation types. The eight types of translatimexplored below in sections 3.4.1-
3.4.8 and these approaches will be assessed is tdrtheir suitability in providing

a translation for MSAPSs.

3.4.1 Word-for-word Translation
According to Massey (2008:304): “Translation woad word is an understandable

habit when you're attempting composition in a nawguage. And you can even
learn the use of important vocabulary by trying twotook up words that you think
you need”. In my opinion, translation does not dymimply looking up a meaning
of a SL word in a bilingual dictionary and replagiit with an equivalent TL word
as suggested by some scholars. Applying this appréa a text that includes
cultural signs like MSAPs would prove unfruitful @swvill make no sense in terms
of meaning. In addition, this method is restridbedause it does not give a translator
freedom to move up and down linguistic scales alingrto the context, which is
very important when rendering cultural texts. Toolving MSAP makes no sense

when the word-for-word method is applied to it:

g 2y jhey

No perfume aftercaras!

Thus, word-for-word translation causes misundedstanof the ST.
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3.4.2 Literal Translation
Literal translation can be described as: “The clasdherence to the surface

structures of the ST message both in terms of sersaand syntax” (Munday
2009:204) and is more or less similar to word-fargv translation. However, it
maintains flexibility in terms of word order andagmmatical structure. In literal
translation, the meaning of the words is taken fr@amdictionary without

consideration to the context, but the grammaticéiucture is respected.
Consequently, literal translation often involvesargmatical transposition: for
example, the replacement of parts of speech isihby different ones inthe TT. A
good example in this context is the translatiorthef saying, ‘It is raining cats and
dogs’, to Muwad | hae Hhaai Wiall, Whilst the ST has a dummy subject ‘it’, the BB la

subjectall’, and the complement 'raining cats and dogs',rhesdhe predicate and
complement/ini | ke Hhat' in the translated version (Dickens et al. 200Rus, as

a process, literal translation maintains flexilgitbward the TT grammar.

3.4.3 Faithful translation
In faithful translation, translators are faithfudtrin rendering words or grammatical

structures, but in rendering the intended meanorgin Newmark’s (1988b:46)
words: “A faithful translation attempts to repro@uthie precise contextual meaning
of the original within the constraints of the TLagmmatical structures”. It is thus
faithful in rendering the ST author’s intentionsowkver, for our purposes these
types are not as important as the semantic and cmicative translation process
which have provoked more controversy and have abeunof similarities to

approaches suggested by other scholars as theiiasections will demonstrate.
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3.4.4 Semantic translation
According to Abdul-Raof (2004:93): “A semantic tsdettion attempts to render, as

closely as the semantic and syntactic structurélseoT L allow, the exact contextual
meaning of the SL message”. Semantic translatidairly similar to Nida’s formal
equivalence in that it attempts to render the ateurultural and contextual meaning
of the ST. Consider the following idiomatic exptiess ‘to add fuel to the fire,
which can be rendered by semantic translationjé$ ;s ¢l «wa’, Although
semantic translation maintains the contextual mmggnit distorts the stylistic
features of the TL. Interestingly, it can be argudmt semantic translation
emphasizes the context of the message which magenbelpful in rendering texts
that carry cultural signs as reflected in the sdmatmanslation of this English
expression. Munday (2001:46) notes that there baem unfavourable reactions to
Newmark’s approach:

Newmark has been criticized for his strong presietigm,
and the language of his evaluations still bearegaf what
he himself calls the ‘pre-linguistics era’ of tsdation
studies: translations are ‘smooth’ or ‘awkward’, ileh
translation itself is an ‘art’ (if semantic) or araft’ (if
communicative).

In spite of this criticism, it can be said that seic translation is more flexible than

faithful translation because it preserves the atistfieatures of the original text.

3.4.5 Adaptation
This is considered the freest model of translatma is used mostly for plays,

poetry, comedies, plots, characters, etc. It iSexeld by converting the ST culture
into the TT culture, and rewriting the text. Newik&t988b) notes that the practice

of having a poem play literally translated and thremritten by an established

100



dramatist has produced many poor adaptations bod gdaptations have rescued

period plays from obscurity.

3.4.6 Free Translation
In this form of translation, a translator is freechange words and word order, but

he/she is not free to change the meaning. In otloeds, they are free to reproduce
the content of the ST without the form. This isfelént to Nida's dynamic
equivalence process because in dynamic translatitanslator simply provides the
exact equivalent counterpart of the original. Hoarewn free translation, a translator
can paraphrase and add more, producing a TT whkichuich longer than the ST.
Consider the following MSAP:
Uak g0 ¥ g daea panl

If a free translation is applied to this, the conteould be reproduced but not the
form. Therefore, the proverb can be rendered fregbyeither one of the following

English counterpart:

- Much ado about nothing!

3.4.7 Idiomatic Translation
According to Walker-Jones (2003:123), “Idiomaticartslations attempt to

understand the meaning of one’s language’s idiomasexpress the meaning in the
idioms that are the special genius of the trarmtaliinguage”. Idiomatic translation
can be understood when word-for-word or literalngtation is avoided and

expressions are translated by providing equivabeess in the TL. For instance, the
English idiom ‘to kick the bucket’” would be intglible as a phrase if rendered

literally into Arabic as $a) Js¢', but incorrect. A better suggestion for this kiafi
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translation problem is to reproduce the SL idiomatpression in the TL message
as follows: &iis A, This is also Aldebyan’s (2008:431) point of viemhen he

stresses that: “Translators have to be creativkam translations; sometimes opting
for coining new idioms or even terms is called fbhis is in fact the way languages

expand and new terms enter any given languages”.

3.4.8 Communicative Translation
Some translation scholars including Newmark andr@adhighlight the importance

of this kind of translation process. As Newmark 8§884) explains:
“Communicative translation attempts to render thace contextual meaning of the
original in such a way that both content and laigguare readily acceptable and
comprehensible to the readership”. Colina (2009:2@fines communicative
translation as: “Consisting not only of communieaticompetence in both
languages, but also including an element of imgdal and their cultural
communicative”. These definitions show that commatve translation is quite
similar to Nida’'s dynamic equivalence. Newmark amkiedges House’s (1977)
‘overtt and ‘covert’ translation in terms of his ebry of semantic and
communicative translation. In addition, he arguest tommunicative translation is
identical to Nida’s dynamic approach. However, Newknhas been criticized for
his prescriptivism. The evaluations he makes bgkr traces of the ‘pre-linguistic
era’ of translation studies. He focuses on traimsiabeing either semantic (and

therefore, being an art) or communicative (and theing a craft) (Munday 2001).

Since Newmark’s semantic and communicative traisigirocess is more or less

identical to Nida’s formal and dynamic translat&pproach, it is not a suitable tool
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to use to render MSAPs, as previous criticism add\§ translation process made

clear.

3.5 Text Linguistics Approach (1981)

Different kinds of texts can cause translation pgois because each one has its own
specific features which call for the translatoatiopt a specific approach. However,
any translator would do well to engage with thettéinguistics model of
Beaugrande and Dressler (1981), which covers thensstandards of textuality and
contains an explanation for each component of & team the most essential
linguistic feature of a text, namely cohesion, tehs extra-linguistic features as
situationality and intertextuality. The text lingtics model, then, focuses not only
on the words, sentences and clauses in a textldoton the text as a whole. Its
main aim is to transfer the general meaning anggee of a SL text to those who

would like to read it in the TL.

It is vital, then, for any translator to be familiaith these seven standards of
textuality in order to be in tune with the diffetesomponents of any type of text.
This section will discuss these seven standardsxtfiality, assessing them in terms
of their capacity to assist in translating MSAP#$eY are: cohesion, coherence,
intentionality, acceptability, informativity, sittianality, and finally intertextuality.
Beaugrande and Dressler (1981:3) who are considerkd the original proponents
of the standards of textuality, define a ‘text a& COMMUNICATIVE
OCCURRENCE which meets seven standards of TEXTUALIT hey also clarify

that: “If any of these standards is not consideceldave been satisfied, the text will

103



not be communicative. Hence, non-communicativestexe treated as non-texts”

(ibid.: 3).

3.5.1 Cohesion
This deals with the ways in which the surface congms of the text are connected

i.e. the words we see and read in a text. It isceored with word sequence,
grammatical components, together with conjunctiand other connective words.
All of the functions that can be used to refer étations between these surface
elements are considered to be cohesion. In Aralmgepbs, the most prominent
element when discussing cohesion is repetitionesias Baker notes (cited in
Munday 2001:97): “Arabic prefers lexical repetitida variation”. Repetition in
Arabic is welcomed and creates an aesthetic diraerisi make the message of the
Arabic proverb clear. On the contrary, it is lessla@me in the TL, English, and
translators are advised to avoid this in the tatish process. Consider the
following Arabic proverb:

S8 dany gau
When this Arabic proverb is rendered literally ifgaglish, the translation is: “By
my hand, not by your hamdmr”, which sounds strange to readers in the TL. In
order to produce a logical communicative equivaleriEnglish, the repeated Arabic
word <law can be rendered by the possessive pronoun ‘ybacsiuse English, in this
case, can make used of the possessive pronourdar ty avoid repetition. An
effective equivalent translation for the above Acgtroverb will therefore be:

“It is by my hand, not yours, amr!”
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A further translation problem in the case of MSABsreference which plays a
decisive role in English, but does not distort megrwhether it is used or not in
Arabic. Consider for instance the following proverb
dalual Cya i pal

In Arabic, regardless of whether or not we incldlde referent» (he), the proverb
has an acceptable grammatical structure. Englisjuines the addition of the
reference ‘he’ before the verb in the translatedbda proverb, which then reads:

He is braver than Usmah!
The reference [fe') must be inserted in the English TT, even thoutgh absent in
the ST, because, unlike English, Arabic is distislged by its flexibility meaning it
omit the reference® without loss of the intended meaning of the prbvémserting
the reference e’ ensures that the TT is correct in terms of cobresand

communicates the intended meaning to native speakdtnglish.

Another issue that can be placed under the headinghesion problems is subject-
verb agreement. As previously noted, Arabic hasrefepence for arranging its
grammatical structure thus: verb (V) + subjectd8yl object (O), whereas English
normally prefers: subject (S) + verb (V) + obje®).(This contrast between the two
languages causes a serious problem when transitB@§Ps. For example the
following Arabic proverb is structured as V+S+O:
O o slaaa dlad o 8 callay jlaad) caad

The verb=l (went) is placed at the beginning of the sentence, whils subject
Jwall (‘the donkey) follows immediately after the verb and literahmslation into

English is incorrect. In this case, the grammatstalcture of the proverb must be
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restructured as S+V+O in order to render an effecand sensible meaning to
English readers. The translation into English i#n be as follows:

The donkey went looking for horns; he came back wit no ears!
As these examples show, cohesion in the translafidnSAPs contributes towards
examining the concept of the difference betweemuages at this level and to
providing an adequate translation from the SL theoTL. This is an important issue
in translation, especially when there are consladeracultural and linguistic

disparities between languages.

3.5.2 Coherence
Beaugrande and Dressler clarify that this is camegmwith: “The ways in which the

components of the TEXTUAL WORLD, i.e. the configtioa of CONCEPTS and
RELATIONS which underlie the surface text, are nalljuaccessible and relevant”
(ibid.: 4). Similarly, Bell (1991:165) refers to lverence as: “The configuration and
sequencing of the CONCEPTS and RELATIONS of the THAL WORLD which
underlie and are realized by the surface text’thiis context a ‘concept’ can be
understood as the construction of the knowledge dha be activated in the mind,
whereas ‘relations’ are the connections betweereqs that emerge in the textual

world (Beaugrande de and Dressler 1981).

The following MSAP can serve to help clarify thisimt:
Pl 9 Gl g
In this cases=t (Bulyiq) would be the object concept whils (is disparaged is
the action concept. Becaugal is the agent of the action, the relation would be
agent-of. Coherence consists of multiple relatiangd so translators are required to

make the relations in the TL text match those wiappear in the SL text. The TT
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coherence relationship should be recreated to lenim with that of the ST because
if this is not maintained, the meaning will be n@mmunicative. The process of
translation then may require translators to makeesmsertions in the TT in order to
be maintain communicative coherence. Thus the apjate translation of the above

Arabic proverb would be:

Bulayq runs, and is disparaged!.

In this instance, it is essential for the trangldtm add ‘but’ when translating the
MSAP into English, in order to produce a cohereamglation in line with readers’
expectations which enable the target readers tpoEimend the MSAP on the basis

of coherence.

Another significant type of relation that meritsdission here is the cause-effect

relation which is can be seen in the following Acatroverb:

BUAY 3 B As L ¢ La) e 8 clalad) & JLE (e
Whoever shares in the glory of the Sultan in this wrid,

is going to share his shame in the next world.

In this case, analysis of the example shows thatctuse-effect relation can be

expressed as follows:
Cause: sharing in the glory of the Sultan in this world

Effect: sharing his shame in the next world.
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From the examples presented above, it can be deédiiaecohesion is related to the
surface grammatical features, whereas coherereeéep structural process which
relates to the overall unity and coherence of the. tHowever, both share some
common characteristics. Translators and transldtaminees should not ignore these
two standards when they translate. Nor should ityegre the other five standards as
they are all mutually related. We have to look retwithe author-oriented’ concept.

The next section explores the notion of intentidpahnd how this is involved in the

translation of MSAPSs.

3.5.3 Intentionality
Beaugrande and Dressler (1981:7) argue that iotesity as a standard concerns

“the text producer’s attitude that the set of ocences should constitute a cohesive
and coherent text instrumental in fulfilling theoducer’s intentions, e.g. to

distribute knowledge or to attain a GOAL specifiech PLAN”.

For translators, intentionality means that theyusth@onvey the intended meaning
to the target readers, no matter whether the TTamsfaithful or not to the ST in
terms of literal translation. This is because d¢ertaxts do not convey the intended
meaning if rendered literally. In this case a ttates has to intervene partially to
modify the SL text in order to ensure it convestite intended meaning. Consider
for instance the following proverb:
G &l aly gl cany

| sold my neighbor, not home!
If rendered literally,2 would be translated as ‘room’. However, in order to
convey to the target readers the intended mearitigsoword in the context of this

MSAP, an improved translation would eehousé. The role of the translator in this
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instance, then, is to intervene partially in thioyerb, acting as the author and
making the necessary change. This hybrid structaes not confuse readers of the
TT as they tend to be tolerant towards such intégrge on the part of the translator.

The communicative purpose of the ST is achievedesihe substitution here of one
item @ housé@ by anotherd room) does not affect this. This is what is meant by
intentionality in translation: the translator, actias the author of the TT, has to
intervene to adjust the TT to be in line with thx@ectations of TL readers. The next
standard, acceptability, is closely linked to ittemality for whereas intentionality

is a writer-oriented standard, acceptability ideaoriented.

3.5.4 Acceptability
As stated above, as a reader-oriented standardptatdlity concerns: “The text

receiver’s attitude that the set of occurrencesuksha@onstitute a cohesive and
coherent text having some use or relevance for rdoeiver, e.g. to acquire
knowledge or provide co-operation in a plan” (Beamgle and Dressler ibid.:7)
Neubert and Shreve (1992:73) indicate the crupiglortance of acceptability in the

translation process, explaining that:

The author’s original goals in writing the text cah be

achieved if the reader cannot figure out what e is

supposed to do. For a text to be achieved as a méc
purposeful linguistic communication, it must be rsesnd

accepted as a text.

According to the standard of acceptability, thgeéareaders of the translated MSAP
or of any other translated text have to perceieeTth as being as natural as the ST.
If, for example, a ST is narrative, the TT should tbansferred as narrative, an

instructive ST should be rendered as an instrudiivestc. in order to be acceptable
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to the target readers. The role of the translatoe Is to produce the right degree of

acceptability to the target readers.

It is useful in this context to consider the resulf a questionnaire devised by
Furuno (2005) which was aimed at establishing wdretarget readers felt more
comfortable with acceptability or adequacy in a His results showed that the
overwhelming majority (fifty-seven per cent) of #® surveyed favoured
acceptability and appreciated the readability thas produced from applying this
standard of textuality to the translated versidnsontrast, only approximately five

per cent of the respondents valued adequacy i The

It can be argued, then, that the function of ‘atakiity’ as a standard operates
precisely like Nida’s dynamic equivalence: a tratml has to modify the translated
version for it to be acceptable to and readabléhleytarget readers. To do this, a
translator has to see through the surface lexicatisvof the SL text and recreate a
suitable communicative meaning that will be acdaletao the intended readers.
Consider the following Arabic proverb:

Uak g, ¥ g daaza gaud
The proverb conveys the idea of making a great dfieabise when doing a task but
ultimately failing to fulfill this. It is a metaph@al MSAP, which refers to a mill
making a loud noise which attempting to grind graimd turn it into flour but
producing nothing. Nevertheless, this MSAP is maidable for or acceptable to TL
readers if the standard of adequacy alone is aphpdied it is rendered literally as
follows:

| hear the sound of grinding? but cannot see anydur!
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A more readable translation for the above Arabavprb might be:
Much ado about nothing!
or
Empty vessels make the most sound!

The translator, then, is encouraged to prioritiveegtability in the translation
process rather than adequacy. He/she is requiremtify the level of acceptability
in keeping with the social norms and traditionstloé target readers. Producing a
natural-sounding equivalent to an MSAP providef@ective and readable text for
readers as the point to be accepted by them hasdedied. When a translator is
considered to be author of the TT, he/she is erpleit make some contribution to
the TL version of the MSAP to ensure that it isogatized by target readers, and this

is what is meant by referring to acceptability asader-oriented standard.

3.5.5 Informativity
While intentionality is writer-oriented (focusingnothe writer’'s role), and

acceptability is reader-oriented (focusing on thader’s role), informativity is a
text-oriented standard which is concerned witheékeent to which the occurrences
of the text in question are expected or unexpedtadywn or unknown. If a text
carries unknown or unexpected information whichméw to target readers, this
makes it more desirable and more interesting tontllean texts in which the
information is already known or expected. The maew information a text
contains, the more desirable and satisfying it idlto readers. On the other hand,
texts consisting of information which is highly dretable or present facts that are
well known to readers tend to be boring to read,iristance, ‘Water is a liquid’,

‘The sun rises in the east’, or ‘All human beings aortal’. Such texts can be
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dismissed by readers as annoying and pointlesani@rand Patzold (2004:146)

summarize this idea thus:

Texts about well known things are easy to producd a
understand, but can also easily bore the readerds That
give a lot of new information, on the other handk eore
difficult to understand, though they are likelylte of greater
interest to readers.

Neubert and Shreve (1992:89) make a similar peigarding informativity levels of

different texts, indicating that:

A communication situation is a context where infation
transfer occurs. We say that texts are informativiney
provide a knowledge or understanding which did exast
before. If a text tells us nothing new, its infotina content
is low.

Focusing on the impact of different levels of imf@tion in texts, Nida (2003: 157)
comments: “A largely informative translation may [.be designed to elicit an

emotional response of pleasure from the readastenkr”.

The insertion of metaphorical devices in some MSARBs serve to catch the
attention of readers, making them achieve a higkgree of informativity. Consider
for example the following metaphorical MSAP:

Sl S5 il ¢ play
If rendered literally into English this MSAP doeetrappear to convey any new
information:

He knows from where a shoulder [of lamb] should beaten!
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However, if it is rendered according to its meanitngs will help to raise the degree
of informativity to target readers. Readers needkrow that in Arab culture a
shoulder of lamb is considered the most mouth-wegepart of the animal.
However this cut of meat is also very awkward tougdess someone knows how to
eat it, i.e. by starting at the bottom and workimgwards. So this metaphorical
proverb is used to denote someone who knows haiw tois/her job properly. The
insertion of this new information to the above Acaproverb makes it unexpected

and therefore attracts readers to read it withré@ste

3.5.6 Situationality
Neubert and Shreve (1992:85) make the highly pamtirpoints that: “Texts are

always situated in discrete communicative and $s@tings. The situationality of
texts is a major component of their textuality”. dDpying sixth place among the
standards of textuality, situationality is a degsfactor in translating texts, for the

reason that it is used as a tool to facilitatentfeaning of whatever a text is to be.

The translation of MSAPs into English can preséet dilemma of how to render
them into a distant culture like that of the UKnialy be impossible to render them
satisfactorily without making their macro surroumgs known to the English-
speaking reader. Thus, the suggested solution gtuate each MSAP within its
surroundings in an attempt to render it adequatsycan be demonstrated in the
case of the following example:

ORIy cuia LAl e
This can be rendered literally into English &araqgish brought harm to her
peoplé. However this expression cannot be understoodeaslits macro

surroundings are revealed. It concerns a dog cd@l@dqgish who followed her
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owners, after they fled from their enemies andihisdome trees. As the enemy were
searching for them, Bagiish barked, allowing the pursuers to follow trasiisd until
they traced it to where the dog was with her ownéng enemy then executed them
all. Providing this information is of great assista to TL speakers, helping them to
figure out the message that this proverb intendsaiovey. This illustrates that
translators should not ignore the macro featuresrwthanslating MSAPs, especially
given that they may not have a counterpart in éngett culture due to differences of

an environmental, socio-cultural or religious natur

3.5.7 Intertextuality
While situationality is concerned with the elemetitat may lie behind a text,

intertextuality is concerned with what Neubert élireve (1992:117) refer to as:
“The relationship between a given text and othlviant texts encountered in prior
experience”. Allen Graham (2000:1) explains theatts “are viewed by modern
theorists as lacking in any kind of independentmregl, which implies that there is
no such thing as a stand-alone text, since any deaws upon pre-existing
knowledge and information. This “linguistic Big Bgrnthe deconstruction of ‘Text’
into texts and intertexts where these two termisnaliely become synonymous”. It
can be logically argued that it is intertextualityat makes a text strong and
communicative by using both old and familiar ideasl information within a new
and therefore original context. It also forces tmacknowledge that texts cannot be
comprehended completely without reference to otkets and an independent text
cannot be created without including it in previdusowledge and experience to
enhance reader understanding.

Bassnett (2007:134) also comments on the implioatad this approach, noting that:

“We still need to be reminded that single eventd aimgle literatures cannot be
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understood without reference to other events amglesiiteratures, because the way
in which we approach the subjects that we study @adh still tends towards
isolationism”. All of these scholars echo ideagyimlly penned by Barthes who
was one of the first theorists to explore the iwggions of intertextuality in terms of

the role of the author (cited in Graham 2000:13):

We know now that a text is not a line of words asliag a
single ‘the logical’ meaning (the ‘message’ of #ethor-
God) but a multidimensional space in which a varieft
writings, none of them original, blend and clasheText

is a tissue of quotations drawn from the innumerabl
centres of culture [...] the writer can only iméat gesture
that is always anterior.

Given this, it would be appropriate to translatecading to other related texts which
means translators must build their knowledge améeence, working from a strong

basis of knowledge about other related texts.

Not surprisingly, intertextuality plays a vital eoln Modern Arabic Literature. To
cite one single representative example of howdremworks by Arab writers are
read in relation to other foreign texts, Allen (BG8) highlights the work of Najib
Mahfuz whose novels:

would have been placed, indeed were placed, intontantextual framework that
was grounded heavily, or perhaps exclusively, m development of the various

European traditions of fiction.

On the basis of these comments on intertextualitg, clear from the translation of
the MSAPs that they are an extension of anotheemtigble source that Arabs can
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draw upon, specifically the Holy Quran, which isnsidered the most important
source of reference for Muslims in the Arab-spegkiorld and beyond. Take for
example the following Arabic proverb:

‘ol (ol

‘People augur an evil omen from him/her more than Rhis’

It helps to understand this proverb if it is retht® another text with a similar
significance. Thus, verses eighteen and nineteethefSurat Yasin in the Holy
Quran have a strong connection with the Arabic ero\above, for they demonstrate
that the notion of good and bad omens is inhereArab culture. The verses read:
i o83 ol akaa 3 il 1 5lB 18- &ulf e Uia a&iuagly a5ad ) g a1 (il A&, Uikt G 1 518
19-Gs8 s 38 Al

These verses have been translated into English as:

The (people) said: “For us, we augur an evil omemfyou: if ye desist not, we will
certainly stone you, and a grievous punishmentdddegill be inflicted on you by
us”. They said: “Your evil omens are with yoursalv@Deem ye this an evil omen).
If ye are admonished? Nay, but ye are a peopledrassing all bounds!” (Yusuf
Ali Translation).

Thus, it is evident that this seventh standarderfuality is of great significance to
the translation of cultural signs, including MSAB#ce it helps greatly in clarifying
the intended meaning of what are often vague affetudi texts. Moreover, the
seven standards of textuality reinforce the requénets which translators should
meet in order to convey the content of the ST inaaceptable way to the target

readers. In addition, they can be of assistanckelping translators to achieve a
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perfect translation product. It can be argued thase seven standards are the
outcome of translation studies throughout the aayes that they include all the

relevant points previously made by translation fniso

After assessing a range of representative traosldltieories and approaches, it was
concluded that of all the literature reviewed héhe, text linguistics model proved
to be the most useful when it was applied to tlediation of various MSAPs.
Consequently, it is strongly recommended that timedel, which could be
considered to be the product of all the other tedios theories, should be applied
when translating any type of modern Arabic textpeesally those which are

particularly rich in cultural references or localaur.

3.6 Conclusion

After an analysis of the translation approachesyssigd by Catford, Newmark,
Nida, and Beaugrande and Dressler and attempiiagply these to the translation
of a sample of MSAPs, it appears that no specgra@ach in itself can completely
resolve the problems encountered by translatorsvra@slating these MSAPs. It is
suggested, then, that a possible solution is te wakat is useful from each approach
in order to reach a satisfactory translation thatveys the intended meaning of
these proverbs to the native English-speaking putfollowing this review of
previous literature and assessment of its poteptettical utility for translators of
MSAPs, the next chapter will explore the conceptsnwro and macro levels and

will identify the positive and negative aspects ytheepresent in evaluation.
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CHAPTER FOUR: PROBLEMS OF TRANSLATION AT
MICRO AND MACRO LEVELS

Translation starts with a ‘translation unit’
(which is not to be understood in a strictly
scientific sense, but as an intuitive entity
consisting of a word or small group of
words that translators deal with at the
micro-textual level — in our experience the
intuitive nature of the definition has not
caused problems for trainees). It is read.
Its meaning is inferred from the text as a
meaning hypothesis. This hypothesis is
then checked for plausibility on the basis of
the translator's existing linguistic and
extra—linguistic  knowledge (Dancette
1994:108).

4.1 Introduction

As our analysis of approaches to translation detnatesl in Chapter Three, since
the 1960s a number of scholars have focused thnteon on the translation
process, contributing to the development of procesiland techniques that can
assist translators and translation trainees tocowee the obstacles they face in
producing a natural translation performance andwdealing with cultural signs in

particular.

The quality of a translated text may be evaluatedafnumber of reasons including
judging the appropriateness of the TT for its readnd use; assessing language
competence, and establishing levels of intercultaaareness. This chapter

examines previous research regarding translatioorseand their evaluation, and
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how this evaluation of the TT can be used to gyeatlprove the accuracy of the
translation process performance by translatiomées and students. With these
reasons in mind, the chapter will start by analysand evaluating those translation
problems which occur at the micro level includingtax, semantics and stylistics,
and will then proceed to discuss macro level prokléocusing on situation, context

and setting.

This chapter also lays the foundations for my owwmdg which analyses and
evaluates the performance of a sample of Libyanlestis at the University of
Garyounis using a framework which assesses thanskation of a number of
MSAPs in terms of micro and macro level errors.sTiype of scrutiny of the work
of translation students using a micro and macrellframework to analyse, criticise,
and evaluate their performance can be used tofbaipulate strategies for dealing
with the deficits which they face when they attengptender texts from their own
language into another TL and to assist them todasoch errors in the future. Nord
(2005:181) stresses the importance of translaganhers using translation criticism
to identify, classify and evaluate translation esrtin order to develop methods of

error prevention and error therapy”.

Although translation scholars have developed a munolb methods which can be
used to assess performance by translators, acgorinHatim and Mason

(1997:197) there is still work to be done in thisaa

The assessment of translator performance is anitgcti
which, despite being widespread, is under-resedrche
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and under-discussed. Universities, specializedausity
schools of translating and interpreting, selectofs
translators and interpreters for government seraice
international institutions, all set tests or contp®@ts in
which performance is measured in some way. Yet in
comparison with the proliferation of publications the
teaching of translating - and an emergent liteeatom
interpreter training - little is published on thkeiguitous
activity of testing evaluation.

Hatim and Mason, then, support the need for rebearc the assessment and
evaluation of translations made by translationngas. The above quotation also
draws attention to the fact that it is essentiabbalyse and assess the quality of
translators’ performance and in this respect, HQU$97:1) makes an important
point when he states that: “Evaluating the quatitya translation presupposes a
theory of translation. Thus different views of ts&ation lead to different concepts of
translational quality, and hence different waysae$essing it”. In addition, in the
commercial context, evaluation can be an impoffizetor both when choosing from
potential translation alternatives or when amendingices within the text as global
message (Adab 2000). Sagar (cited in McAlesterOZB3) raises a further
important consideration when he stresses thatrdAsiation has to be assessed [...]
in terms of the adequacy of a text for its intendadpbose and the cost effectiveness

of the method of production”.

On the one hand, then, it is useful to assess stubnslations in order to provide
remedies for the errors they make when they tréasia the hopes that this will
help them to avoid such mistakes in further tramstaattempts. They would

otherwise face many difficulties. It should be ss®d that this approach also has
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advantages over previous attempts to evaluate latars solely in terms of
accomplishing a perfect translation which can bedrsatisfactorily by the target
readers. On the other hand, research into evatustirdent translations, then, can be
of broader importance in relation to the developmeiconcepts of translation

quality.

Regardless of any procedures that have to be fetlpwhe target reader has to
receive a text that looks like the ST. He/she wit take into account whether the
TT they are reading has been rendered by a profedsor a trainee. What he/she
expects is a TT equivalent of the ST. This equivadeshould be at the level of the
linguistic surface features as well as the contxéind environmental aspects of a
text. As Nord (1992:39) confirms:

When the target recipient receives a text B as a
‘translation’ of a text A, he/she expects a certain
resemblance to exist between A and B; and this
expectation is based on a (culture-specific) conoép
translation specifying what kind of relationshipsid
exist between a text that is called a translation the
other text it is said to be a translation of.

In addition, selecting the functional approach fi@nslation practice will have a
significant impact on the teaching of translation teanslator training for two
reasons. Firstly, the linguistic characteristicsaofiven text are determined by the
situation in which the text is used. For instanodranslation classes, teachers often
ask students to translate the ST without specifyimg situation for which the
translation is needed. Consequently, translatianlestts and translation trainees
make grammatical mistakes even in their mother uen@nguage that they never

make in spontaneous intralingual communication.gfi@mce has shown that when
121



a prospective communicative situation is clearlfreb®l, linguistic mistakes are less
common. Thus, a language task which defines tlemd®d functions of the TT can
be expected to decrease the linguistic mistakesuident translations. Secondly, by
contrasting the target situation, which is desctilvethe translation assignment with
the functional analysis of the ST in its own comiative situation, potential
translation difficulties can be spotted in advantkis process enables translation
students and translation trainees to enhance themslation strategies for the
solution of a translation problem in a way thatied at translating the ST as one

unit and not as a series of individual units sugklwvards or sentences (Nord 1994).

The translation errors made by students are ewaluay comparing, analyzing and
judging the source MSAPs with their translationkisTprocess will show if the

students’ translated proverbs have managed to amaitite same quality and convey
the effect and intended meaning of the ST proveBbfore discussing the notion of
micro and macro level errors which will be usedat@lyse the student translations
of the MSAPs, it would useful to explore the notioihtranslation errors and how

they may be evaluated.

4.2 Translation error assessment

In this context, translation error assessment pgogess that explores in-depth the
mistakes which are made by translation studentsrandlation trainees. In general
terms, the concept of translation error assesstasta long history, with Sels

(2009:62) tracing this back to at least the fourteecentury when translation was

undertaken of Greek manuscripts into Slavonic.
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A translation error is obviously an error that datraced back to the moment of
translation from Greek into Slavonic, as opposedsdcondary mistakes, which
occurred in the course of textual transmission. e\mv, when all the manuscripts
contain the same error, the difference betweenraapy (translator’s) error and a

secondary (copyist’'s) mistake cannot always bdyeasde.

Many scholars in the field of translation studiesd highlighted the significance of
evaluating translation errors and assessment. Kifg7:251) makes an important

point about the way in which translation evaluat®oarried out, noting that:

Translations are evaluated every day, by examigreding
students or job candidates [...] Yet there is noega
accepted standard way of carrying out an evaluatiurst
frequently, what is involved is an intuitive judgent,
based on knowledge of the languages in question and
perhaps, previous experience of translation.

King's point is an insightful observation. When warislation is submitted to
evaluation, this should not be based on intuitimme but rather there should be
based on a framework developed from relevant ssudi@ch have focused on how
translations may be analysed and examined witlaitheof reducing errors in future

translation processes.

McAlester (2000:230-231) echoes King's sentimergsinting to the lack of

systematic procedures in place for evaluating thality of translation in the

academic context and amongst accrediting bodies:
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One could reasonably expect that the methods ugenhiversity departments and
accrediting bodies in evaluating translation gyahktvould show considerable
agreement as to the most suitable procedures eethl@ne could also expect these
to be defined in explicit terms; and to be basedhenfindings of a solid body of
research on the subject. In actual fact, we finat tmethods vary considerably
between one accrediting body and another, betweenumiversity and another,
even between different departments of the sameetsity, indeed even between

colleagues in the same departments.

Having analysed translation performance in termsregister, pragmatic and
semiotic errors, Hatim and Mason (1997) found thelues at an impasse where it
was not possible to establish a specific set @srtd show how such errors could be
evaluated. They came to the conclusion that treer®An urgent need to broaden the
discussion of translation errors and to invoke mmetext-sensitive models when
identifying, classifying and remedying them” (ibid.78). A range of models based
on a variety of approaches have been develope@dfyus researchers in an attempt
to respond to the need for improved error evalmatiassification which is of great
assistance in the field of translation evaluatiSenders and Moray (1991:81-82)
argue that it is crucially important for evaluatas§ translations to be able to
describe and classify because: “There is an inemgation between the way errors
are classified, the way their occurrence is expldirand what can be done to reduce
their frequency or their consequences”. The follaysection identifies some of the

approaches which have been taken to error claagdrcin this field.
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According to Nord (1997) translation errors canchessified into four types. The
first of these she labels as pragmatic translaéioonrs and this type of error is
caused by inadequate solutions to pragmatic tramslaroblems such as the need
for the orientation of the TT receptor. The sectoype concerns cultural translation
problems and these are generally the result ofeipaate decision-making regarding
the reproduction or adaptation of culturally specifonventions. The third type
consists of linguistic translation errors, whicte aaused by inadequate decision-
making in translation when the focus is on langustgectures. These often appear
as a consequence of deficiencies in the transtatommpetence in the SL or TL. The
fourth and final type, text-specific translatiorvraes, are related to text-specific
translation problems like the corresponding trarstaproblems, and can usually be

evaluated from a functional or pragmatic point i

Unlike Nord, Chan Sin-Wai (2004:249) offers a tilatien-error classification

system which is based on just two major categofigsose violating the norms of
the TL, such as grammatical mistakes, wrong usagepropriate register, etc. and
those misrepresenting the ST, such as textual @nissnistranslations, and

unjustified additions”.

Gile (2009:118) claims to have developed a diffetgpe of conceptual framework
for error analysis in translation that focuses mameextralinguistic knowledge and
methodological issues rather than on surface Istgufeatures or psycholinguistic
aspects. She argues that her model is based dadhthat: “The vast majority of

errors found in translations can be ascribed taffitsent pre-existing linguistic or
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extralinguistic knowledge [...] or to faulty implentation of a few translation

steps”.

A different way of looking at error classificatioa to distinguish between binary
and non-binary mistakes and this approach is famiy a number of translation
studies’ scholars and teaching practitioners inalgidym (1992), (Hatim 2001) and
Kussmaul (1995). Pym (1992) explains the conceyttimdiry and non-binary errors

and the implications that this has for evaluatiragslations thus:

A binary error opposes a wrong answer to the ragiswver;
non-binarism requires that the TT actually seleched
opposed to at least one further TT, which could d&lave
been selected, and then to possible wrong answers.
binarism, there is only right and wrong; for nomdism
there are at least two right answers and then tbagwones
(ibid.:282).

It is clear that this approach also has implicaidor the teaching of translation
(Hatim 2001). An approach based on binarism emphadhat there is only right
OR wrong; that is to say, there are no other ptssiliernative answers. A non-
binary approach encourages comparison of altematersions and more fruitful
discussion of errors. A non-binary approach to hewar translation is favoured by
Kussmaul because, according to him: “It providesvith more objective standards
than the binary language teaching approach” (12%5:1More will be said about
the binary/non-binary approach to teaching anduateln later since this forms the

conceptual basis for the error assessment methgylaked in this study.
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Although it is important to analyse students’ ttatien performance in attempting
to help them avoid repeated errors in the fieldrahslation, Farahzad (1992:271)

notes that there is a need for further researthisrarea:

Today translation course are offered at many usitres and

institutions worldwide; course syllabuses are desigto help
train efficient translators in a wide variety oélfis, and there
are excellent textbooks for such courses. Yetlittbrk has
been done in the field of assessing students’ r@inde’s)

achievements at the end of the courses, presunhaicluse
improvement is taken for granted.

As mentioned previously, using concepts from trainsh theory can be of
assistance in evaluating and assessing studergldatian errors which occur at
micro and macro levels of the translated textslaliso the case that theories and
translation approaches often originate from andiafi@med by consideration of
translation errors and difficulties in an attempt grovide suitable solutions to

translation problems.

In addition, in order to produce satisfactory ttatisn, it could be argued that it is

important to tackle the shortcomings of both tratish students and translation
teachers. Lorscher (2010) argues that the firgt stedealing with this matter is to

ensure translation students are sensitized tortageguacies of those translations
which are produced mostly by an exchange of sigigh{oriented) as opposed to
those which are sense-oriented. Normally, ondefrhain causes of the failure to
produce sensible equivalence of ST is that foréagiguage learners approach their
translation in a sign-oriented way, failing to &ety monitor the sense of what they

write in their translations. When translation studeare asked to read their own
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translations, they often find it hard to believattthey have produced a text in their
own language containing a high number of grammiaéind stylistic errors, which

they would not usually make in their mother tonglieese shortcomings in the TL
texts are caused by students’ sign-oriented apprtadranslation which prevents
any checking of the sense of the TL language thgy thave produced. It is,

therefore, a good step forward to advocate a serspted translating approach
which encourages translation students and teatbdcus more on ensuring that

the translated text they produce makes senseiasaqf TL text.

Corder (1981:10-11) emphasizes that systematia arralysis is of value to three

different groups:

First to the teacher, in that they tell him, if he
undertakes a systematic analysis, how far towdrds t
goal the learner has progressed and, consequently,
what remains for him to learn. Second, they provale
the researcher evidence of how language is learnt o
acquired, what strategies or procedures the leasner
employing in his discovery of the language. Thirdly
(and in a sense this is their most important agleey

are indispensable to the learner himself, because w
can regard the making of errors as a device thradea
uses in order to learn.

Mauriello (1992:67) also emphasises the usefulr@ds$ranslation analysis for
students on the grounds that it will help themaoduire a good habit, namely that
of defining a translation strategy for each textbe translated, before actually
getting down to the task”. This means training $tation students to conduct a

systematic examination of any type of ST beforaleeimg this into the TL, and also
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asking them later to analyze the nature of thergrcommitted in this translation

task.

It is argued in this study that the use of a caltbbased text type i.e. MSAPs will be
particularly revealing in terms of error analydisis worth noting here that in my
experience that the translation of cultural-based types has a tendency to produce
more serious mistakes than is the case for saentifother types of text. Newmark
(1998:190) explains that the seriousness of theseslation errors is aggravated by
the particular nature of such cultural texts beeatishe individual words and the
style of language used, as opposed to the faetsnare important in literary than in
most non-literary texts”. Therefore using MSAPsIalcilitate an investigation of
students’ translation performance which will congotreir translations in the TT to
the ST in order to identify their errors. The réswlill be used to provide feedback

to students on ways to help them to improve theiure efforts.

Despite the fact that a number of scholars haveeated the notion of translation
error analysis in theory, it seems that in practioee of them have been able to
provide a wholly adequate framework which is suéalfor the purposes of
analysing the errors of trainees, amateurs andslaton students when they
translate from SL into TL. However, in this respeBtussmaul’'s (1995:149)
suggested method for analyzing such errors appeaoe the most workable and
effective one in the translation field so it is Woexamining this here in some detail.
Kussmaul argues that there are essentially twoctspéd text analysis: pragmatic
and semantic analysis. In both cases he favourptiadoa functional approach

because in his opinion: “The function of a translatis dependent on the
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knowledge, expectations, values and norms of thgetaeaders, who are again

influenced by the situation they are in and byrtkalture”.

He also highlights the importance of attempting pooduce a systematic
classification of the errors committed by translatstudents since this will prove
useful in assisting students to clarify those patér areas which they need to
concentrate on. At the same time, the results isf dhalysis can be used by the
teacher who will be able to work out which aspeutsl areas that he/she should
focus on in the translation curriculum. Thus, fgample, if most of the students are
observed to have errors related to word meaninfghkeemay consider spending
more time on semantic analysis (Kussmaul 1995)orEanalysis can prove
beneficial not only to students of translation bamh also help trainee translators and
practitioners diagnose their own shortcomings irtipalar areas, for example that

of rendering cultural texts such as the MSAPSs.

Micro and macro level assessment of errors has bsed in this study to analyse
the translations of a sample of Libyan studentSatyounis University in Benghazi.
At the level of micro assessment, much of the fowillsbe on syntactic, semantic
and stylistic errors, given that they are considetiee types of errors that are
committed most frequently by translation studeatsurring when students attempt
to render ST from their own language, Arabic, itite TL, English. Assessment of
macro level errors, on the other hand, deals wighextra-linguistic features found

in the MSAPs, and with intended meaning.
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As Wilss (1996) has noted, a translator is requicedpend a significant amount of
time dealing with micro contextual problems. Théshecause many STs contain
phenomena such as semantic vagueness, syntactptesoiy, prepositional phrases,
adjective and noun collections, lexical gaps, nietaipal expressions, wordplay,
string compounds, etc. In this case, it becomesoobvthat the solutions found to
micro problems can be generalized to a limited rexf€o deal with problems at the
macro contextual level, on the other hand, thestedor requires a strategy that is
oriented to the totality of the ST. In other wordstranslator needs to have a very
clear idea of the nature of the content of the &4, tits communicative purpose, and

intended target readership.

4.3 Micro Level Translation Errors

The importance of culture-related factors in trahsh has already been established
in Chapter Two, and in the following sections aktbhapter, the emphasis shifts to
focus on the differences between English and Arabiterms of their respective

linguistic textual features. According to Nord (2996):

The structural differences between two languages in
lexis, sentence structure and suprasegmental ésatur

give rise to certain translation problems whichurcc

in every translation involving this pair of languasg

no matter which of the two serves as SL and which
serves as TL [...] contrastive grammar and some
approaches to a kind of ‘didactic translational

grammar’ (See Raabe 1979) provide valuable help in
solving these problems.

This discussion begins by considering the micreellévanslation errors i.e. those

which are the result of structural differences le=tww SL and TL at the level of
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syntax, semantics and style. The findings of tthapter with regards to these
differences will form part of the analysis of theident translation of the MSAPs,
which will be presented in Chapter Five. The ovelnting majority of translation
students and translation trainees do not succeegpnoducing the exact equivalent
surface features of the SL in the TL. This is esglctrue when they render from
one language into another that is unrelated in deoisyntax. The most severe
mistakes are likely to take place when studentsasked to translate from their own
mother tongue into a foreign language. In the oddbis study the SL is Arabic and
the TL English. Kussmaul (1995:143-144) notes Hyautactic errors are one of the
most frequent types of error committed by studetaking the form of: “use of
tenses, prepositions, word order, idioms, collaretietc.” and these are addressed

first.

4.3.1 Syntactic translation errors
Before classifying the types of syntactic transiaterrors which are likely to be

made by students, it is worth considering exacthatMs meant in this context by
syntax. Matthews (1981:1) notes that the literalanmmeg of the term s
‘arrangement’ or ‘setting out together’ and thatdditionally, it refers to the branch
of grammar dealing with the ways in which wordsthamor without appropriate
inflections, are arranged to show connections cdmirey within the sentence”. Like
Chomsky, Matthews’ definitions of syntax refer teetstudy of the relationship
between the elements that join a text and formuthean as a sequence that
combines words together. According to Luraghi aacBi (2008:1), syntax can be
thought of as: “The architecture of sentences erpitinciples governing the way in

which words and constructions are combined to feemtences”.
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It is generally agreed that syntactic problems aa@ate significant problems in the
process of translating between Arabic and Engligtabse the grammatical
structures of these two languages are completéigreint from each other and the
components of a sentence in the Arabic languag dfiffer very greatly from the

elements which are in the English one in terms esftence structure, clauses,
prepositions, gender, numbers, etc. Darwish (2@)Qoéovides a good example of
the impact of these differences: “In a languagdrsasgcArabic, cohesion is generally
achieved syntactically, using explicit grammaticalhesive devices. English in
contrast relies mostly on semantic relations taea&hcohesion”. Darwish further

notes that this has particular implications for tremslator: “To achieve optimality

in translation, the translator must learn to apalyariety of techniques in the

translation process that take into account the$ereinces” (ibid.:66).

With regard specifically to the difficulties of tralating between Arabic and
English, Ghazala (1995:32) comments: “The mostossrimistake which students
should be warned against in the first place isrtiwveong presupposition that English
grammar is identical with Arabic grammar, and, leerean translate each other in a
straightforward way”. As the analysis of data reljjag the process of translating
MSAPs in Chapter Five will demonstrate, certainngmaatical elements cause
particular problems for students because they segware of differences in syntax
between SL and TL. This leads to translations whaththe very least cause
puzzlement and at worst appear nonsensical to thglisB-speaking target

readership.
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Sentence structure is one of the areas of synt@xpitoves difficult for students.
According to Crystal (1997:347), a sentence caddimed as “the largest structural
unit in terms of which the grammar of a language@nganized” and word order
within the sentence is one aspect in which Arabit Bnglish differ from each other
very considerably. Arabic is considered a verbableage, meaning that its word
order typically follows the pattern: Verb + SubjeetObject (V+S+0O). English,

however, is considered to be a nominal languageenms of its sentence order
normally proceeds in the order of: Subject + VerlDbject (S+V+0O). It is not

surprising then that as Aldebyan (2008:7) obserVEsrcing the word order of

Arabic on English will result in grammatical structs which would obviously lead

to a distorted message”.

To illustrate this point, let us consider the fallag MSAP:
plig gl s o™

Here the proverb starts with a very» (runs), followed by the subjectsy,
Bulaiyq (is the name of a mare), and with the dblastsX (is disparaged. If an
attempt is made to render the above proverb intgli€n the word order would
have to change completely from V+S+O to S+V+O. @arsthe following
example:

Bulayig runs and is disparaged!
If students may fail to notice this difference imond order between the two

languages their translations will look abnormatte target receptors.

The expression of number is another area of symaxhich Arabic and English

differ significantly. Unlike English which has tleategories of singular and plural,
134



referring to one and more than one, Arabic hastiways of expressing the number
of things and names: singular, dual, and plurablDoeans that there is the concept

of ‘two only’ as explained by Cowan (1958:17):

In colloquial Arabic the dual is almost confined to
periods of time and the dual parts of the bodyibut
written Arabic it must be used to express two thing

a kind. The nominative dual endingds/ani/ and the
accusative and genitive endipg/ayni/ is added to the
singular of the word after removal of the case egdi

This means that when students render a MSAP comgaandual form into English
they should be aware that there is no counterpanglish If not, it will cause a
wrong syntactic translation. and that it may or may be necessary to convey the
precision expressed in the Arabic SL in the EnglishWith reference to the MSAP
referred to above this contains a dual form in Werd s which means ‘two
shoes’.

In English, however, it would sound unusual in tbimtext to specify ‘two shoes’
and preferred usage would be simply ‘shoes’ oraia pf shoes’. (In other instances,
‘both shoes’ might be an appropriate translatiés)a result, in this case it would be
preferable not to render the dual form of the STaldging ‘two’ in the TT. An
appropriate translation of this proverb would de ‘came back with the shoes of
Hunyin’. Consequently, when rendering a MSAP thattains a dual into English,
the translator should take into account the usekeofiual form as distinct from the

plural.
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Another complex issue concerning syntactic trarmsigbroblems involves the usage
of tenses. English has a large range of verbaktnsghile in Arabic there are two
main aspects of a verb: complete or incompleteoactrabic does not express the
time of an action in exactly the same way that Bhgtloes (Abu-Chacra 2007).
Arabic tenses are best regarded as different aspéobserving an event in terms of
an opposition between a stated fact (complete)aanevent that is continuing or in
preparation (incomplete). English has many tengesxpress the past (simple past,
present perfect, past perfect, and past perfedintmus) whereas Arabic has only
the past simple tense to express all actions wdechirred in the past. The fact that
English has more grammatical categories for tetissas Arabic means that a degree
of arrangement is required in order to match upverg formalised tense and aspect
structure peculiar to the respective languages fi®@hal978). This divergence
between the two languages can poses consideralslberges for translation

students.

As mentioned previously there are differences mesgce structure between Arabic
and English and this also applies to the placingd)éctives. Whereas in English,
the adjective precedes the noun, in Arabic, thebisradjective cannot precede the
noun to which it refers. Consider the following abe:

dlian L
Rules of Arabic word order mean that the adjective (beautiful) must follow the
noun which in this case ## (a girl). Students must remember that when translating
into English that the noun+adjective pattern oflcgi.e.a girl beautiful) must be
reversed to follow the adjective+noun syntax of lishg(i.e a beautiful girl). The

problems of translating adjectives become even roongplex when more than one
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adjective is involved since English structure alkofer a series of adjectives in one

sentence but does not.

4.3.2 Semantic translation errors
Semantics, according to Saeed (2003:3), “is thdysaf meaning communicated

through language”. Crystal (1980:315) identifiesraange of linguistic features
covered by the broad heading of semantics includggonymy, collocation,
polysemy and monosemy and other important aspéetsext, all of which have the
potential to affect translation quality. According Newmark (1988a: 39):
“Semantic translation attempts to render, as c¢joaslthe semantic and syntactic
structures of the second language allow, the egaatextual meaning of the
original”.

4.3.2.1 Problems posed by Synonymy in Translation

A synonym, according to Merriam-Webster’s dictionét984:24a) is “One of two
or more words in the English language which haeestime or very nearly the same
essential meaning”. Nilsen (1975:141) argues thahrically speaking, there are
two kinds of synonymy: “One kind is transformatignavhich results from
grammatical changes in the sentence. The otheri&ilekical, which results from a
use of different words”. It is the second type whis of principal interest here
because translation students are more likely béused by individual words, rather
than on the grammatical level in synonymy. Thisbexause they will face the
problem of whether they have chosen the exact mgittd or not. However, it can
reasonably be assumed that this problem could belverl by considering the

context of in which the word appears. Desai (1928) lupports this idea by stating
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that: “the resolution of [...] semantic ambiguity hasbe dependent on the domain

specific knowledge”.

Ghazala (1995) further distinguishes between tywegyof synonymy. The first type,
an absolute synonym, means that lexical items @mgptetely identical in meaning.
The second type, near or close synonyms, are wbatsare related to one another
in meaning. In his analysis of equivalence in sdmamand style, Bell (1991:6)
argues that absolute synonymy does not exist, beemeen words and expressions
in the same language. Certainly synonymy betweea®II TT words can often be
difficult to achieve. For example, In some Arabialdcts, the phenomenon is even
clearer. For instance4x? is only used to refer to a language that is oftised in
writing. Both English and Arabic, therefore, qualids %'. The word %s¢!, on the
other hand, can only apply to languages that areisumlly written. We can deduce,
then, that Sudanese colloquial Arabic, and a lagpgusuch as Dinka, which is
spoken by approximately two million people in theuhern part of Sudan, are both
classified as#s¢!" (Dickens et al.: 2002). As noted above, studérsslating from
English may fail to translate a word properly doetlie fact that one word can

sometimes have multiple meanings. As Nilsen (1905&plains:

In writing there might be confusion caused by
homographs which are words written with the same
characters but having different meanings and differ
origins. [When] homographs are pronounced the
same, it is appropriate to also call them homopkone
The nouns ‘bank’ as in “I'm putting my money in the
bank,” and “She was sitting on the river bank,” are
both homographs and homophones because they are
written and pronounced the same.
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In certain instances, translation students may itimdnfusing to determine whether
they have selected the appropriate word or not. Ustake as an example the
English word ‘spring’ which has multiple meaningShe following sentence
displays the range of usage of this word in différentexts, with each occurrence
having its own distinct meaning:

| saw a spring near a spring in the spring. It spmgs like a spring.
Thus the challenge lies in this instance in chap#e appropriate word to establish
the intended meaning which can only be inferredhftbe context in which the word
is used. A student trying to translate the abovgliElm expressions would have to
take the context into account in order to prodheefollowing translation:

ol Jia g 451 38 g can ) Juad A £ sl (e AL Y138 cul S

Kussmaul (1995:56) notes the importance for traosdaof choosing lexical items:
“To pick out the meaning of a polysemous word wHithinto context is certainly
the first step to a good translation. The next steld be finding an adequate
equivalent”. As the above example demonstratekimgcout the correct semantic
equivalent according to context plays an importate in specifying a suitable
equivalent for a word. However many translationdstits may still struggle to

produce an appropriate equivalent word accordintstoontext.

The data analysis in Chapter Five will address ladibolute and lexical types of
synonymy since translation students might face dwmatpns attempting to

differentiate between words that seem to have #meesmeaning, even though in
fact they are not exactly the same. Based on tlwealliscussion, one might

conclude then, by saying that synonymy and relptethomena such as homographs
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and homophones, are another potential source fafudif in not only the translation
process, but also in communicating the intendednmgafor the reason that
translation students recognise what is called géeeral meaning’ of a word, and
they render it according to that general meaningerwthey need to pay more

attention to the particular context in which it apps.

4.3.2.2 Collocation
Collocation is one of the core features of languabeh falls within the domain of

semantic errors that students of translation minghtiable to make and needs to be
given due attention when studying translation frAnabic into English and vice
versa in both theory and practice. According tokidis (2002:71):“The term ‘to
collocate’ means ‘to typically occur in close pnaty with’; hence a ‘collocation’

is an occurrence of one word in close proximityrwanother”. Bell (1991:97) sees
collocation as a sequence of words that combinetiheg to make sense. He states
that collocation is: “The basic formal relationsimdexis: the chain (or syntagmatic)
relationship between items”. Collocations occudifferent kinds of discourse such
as in the media, everyday speaking, in politics andnomic issues. Abdul-Raof
(2001:28) notes that certain words “occur and astexly in conjunction with their
mates in a special linguistic environment”. Forrapée, the Arabic word s'(‘to
howl’) is usually collocated with-=2Y'(‘a wolf); * =v'(‘bark’) with * «<'(‘dog’) and
‘A& (‘lethal’) with * z3w'(‘weapons’) and so on. In spite of the fact thall@cation

is semantically transparent, many collocations oaiwe rendered from SL into TL
literally. Seretan (2011:116) adds, “The choiceha “right word” to use in the TL
is often a subtle process, with crucial implicaian the translation quality”. The

task of translators is to acquire a very thorougbvkedge of the TL that they wish
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to render to; otherwise, a lack of competence mayse significant translation

mistakes.

The problem of collocation is that it operates wityo or more lexical items that
take place together in different contexts in onmegleage. The English collocation,
for instance, ‘jJump to a conclusion’ is a symbaimnnection between jump, which
means to skip, and conclusion, which means an é€sdmething. However, when
these collocated metaphors are rendered into Aralhiey create epistemic
dissonance in the TL. Darwish (2010) reports thanhes Arab journalists have
translated this English metaphorical collocation‘@sill J &', which literally

means ‘to jump to the results’, a meaningless ghreiace 5&'(‘jlump’) and

‘=¥ (‘results’) do not collocate to produce a suitabletaphor in Arabic.

It can be said that collocations play a vital ratelanguage, adding aesthetic
dimensions to it. The challenge here is to enshia¢ the Arabic text contains the
same aesthetic features as the English text. Fstanoe, there are English
collocations that do not have their identical ceuparts in Arabic in terms of
reflections, such as ‘peaceful deathz{» < '), ‘great pleasure’ ¢« »ixu’), ‘bad
news’, (% ,Lal), etc. In this case, the suggested Arabic egaival cannot be
viewed entirely as collocations. Rather, they carthought of as semi-collocations
or simply translations (Ghazala 1995). Very cleadence of Ghazala’s claims can
be found in the Arabic collocation expressiopsx (2’ made up of two words
each of which has its own meaning. However, whesy tare put together as a

sequence they give a collocational meaning thasethe/ords cannot render
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separately. The intended meaning can be conveyguldwding its nearest English

language collocation equivalent namely ‘heavy smoke

If translators do not have a thorough knowledgdéEnglish collocations, they are
liable to create odd-sounding or possibly nonsa@h®&gpressions when translating
from Arabic into English. For example, students m@aypduce a nonsensical
translation of the Arabic collocationd s=\s« ' into English if they render it too
literally as ‘throw a lecture’, which does not exis the TL. Translation students are
advised to make small changes to the translateldcadion phrases in order to
match the expectations of the TL readership. Cansatty, it would be appropriate
if the above Arabic collocation ==~ 3l were translated into English as, ‘to give
a lecture’ in order to meet the TL requirements @mdeflect the usual linguistic

structure used.

Baker (2011:54) provides an interesting accouritesfattempt to render the English
legal collocation ‘Law and Order’ into Arabic, antustrates how linguistic
differences can reflect underlying cultural conserfiLaw and order is a common
collocation in English; in Arabic a more typicalllogation would be al-gnin wa
altacalid (‘law and convention/tradition’). The Englistoltocation reflects the high
value that English speakers place on order, andithbic collocation reflects the

high respect accorded by Arabs to the conceptdittons”.

Kussmaul (1995:17) cautions translators to be:
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More aware of the fact that collocations differveetn
languages. It should be the task of contrastivguistics

to provide methods and the task of lexicography to
provide material for this problem area. The biggest
problem, however, is that a translator without isight
linguistic sensitivity will not notice these thingsall.

The role of an effective translator, thereforgpoisiotice
these differences and to know how to deal with them

4.4 Problems at Stylistic Level in Translation

Style is another important consideration in thenglation process which students
should not ignore since stylistic changes in tlsealirse may affect the meaning for
the TT receivers. Farahzad (1992:278) points oat #s is the case for cohesion,
stylistic elements including the choice of wordse grammatical structures used,
etc. are spread throughout the text forming argnadepart of this. When the ST is
fairly neutral in style, this poses fewer probletimgn in cases when the preservation
of style is important e.g. in literary texts. Acdorg to Crystal and Davy, cited in
Jeffries and Mcintyre (2010:1), style “can vary @chkng to such factors as, for
example, genre, context, historical period and@ttltGhazala (1995:201) therefore
stresses the significance of style in translatisnfadlows: “Style [needs] special
attention and is regarded as a part and parceleainmg: if we attend to it, we

attend to meaning in full, but if we ignore it, vgmore one part of meaning”.

Another point which merits discussion here is tha that Arabic language style can
be affected by influence from European languagasesmany Arabic-speaking
intellectuals move continuously back and forth kesw Arabic and English, and a
great part of their reading is in translations frenglish which are often done using

computer programmes. These influences can be divim® two types. The first
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type is composed of direct calques in which ones sieds component by
component translation into the TL of phrases andmd from the SL. Obvious
examples of calques can be found in phrases sushldis—_~!' (the Cold War),
bl itk 5 (Great Britain), ) «l (to play a role) and:all desas 2331 (to take
seriously). The second type of interference isrreteto as distributional changes,
and because constructions similar to those of Ehglre favoured by the translator,
this results in an overall shift of style. Thisusually caused by a heavy volume of
literal translation, when the translator choosesmfrthe available structures in
Arabic those constructions that are similar to dhiginal. Thus the inexperienced
translator has a tendency to render verbs intosyend nouns into nouns which can
cause an increase in the ratio of verbs and ndig/she may also translate adverbs
into adverbials such as—x:,x (gradually), 4> (seriously), and prepositional

phrases such as—=iill (in detail), ands-_» (tenderly) (Bateson 1967).

The syntactic structure of a given language sigsifits linguistic patterns; the
constituents of these patterns are lexical itemdiféérent grammatical functions,

for example, nouns, adjectives, particles, verhbss, la spite of the fact that a range
of words can be employed to provide effective amspiring styles, it can be then
that certain stylistic and syntactic properties largguage-specific and may not be
shared by another language. Therefore, style anthsycan stand side by side in
order to achieve the desired communicative goalsehmeaning would not have
been accomplished through an ordinary simple stintggattern. Abdul-Raof

(2004) argues that meaning and style are inexigdatked to form a meaningful

text. In his book, Arabic Stylistics (2001), AbelRbof further supports the claim

that syntax and style are intricately linked tolreather, and one cannot provide a
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good style of language unless he/she considersyhtactic features of a given

language. In this regard he (2001:145) says:

In our stylistic analysis of Arabic, we need to @aat for the various types of
sentence structures employed in a given text. Véel he see the sentence structure
choices a given writer makes, i.e., whether thetewruses basic or derived
sentences, verbal or nominal sentences, passiyperghrastic passive sentences,

compound or complex sentences, parenthetical errogative sentences.

Not surprisingly, then, one of the stylistic feasirthat can cause problems in the
process of translation from Arabic into English amck versa is passivisation. Nida
and Taber (2003:204) offer the following definitiaf the passive voice as a
linguistic feature, referring to it as: “That graratical form of a verb and/or a clause
in which the grammatical subject expresses the sgongoal and the semantic agent
is expressed either by an agent complement or llyingp opposed to the active
voice”. Nida and Taber (2003:204) further note tHdfany languages have no
passive voice, and in translating a passive vaoite such languages implicit agents

must be made explicit”.

In order to make their definition of passive voidearer, consider the following
sentences:
Active: Someone stole the car.
Passive: The car was stolen by someone.
The above example shows how the passive voice t@serthe object in the active

sentence, namely, ‘the car’, becomes the subjdoiMimg the passivisation process,
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and the grammatical structure of the verb ‘wasestohgrees with the subject ‘the
car’, the verb also having been changed into tlsé participle in order to be viewed
as the passive voice. Unlike English, however,ghassive voice in Arabic can be
structured simply by making a change in the intevoavels within a particular verb

as Holes (2004:317) explains:

The passive of a verb in MSA is regularly formeday
change in its internal voweling, for example, Pattée
gatala ‘he killed’, qutila ‘he was killed’, PatterX
stagbala ‘he greeted, met’, stugbila ‘he was gteete
met’. Patterns V and VII of some verbs are alsoduse
with passive, pseudopassive, or reflexive meanings,
often in particular extended or metaphorical usatms
example, takawwana ‘to be formed out of’, ‘consitt
ta’arrada ‘to be exposed to, expose oneself (&ga
danger); nfataha ‘to become or get opened, to open
oneself (e.g., to outside influence); and nsahabae
pulled out, to withdraw (of troops)’.

However, passivisation in MSA can be used in twifedknt ways: if an action is
already known and, in contrast, if the doer of a&tioa is not known. A clear
example of the usage of the passive voice in aeseatin which the doer of an
action is already known can be seen in the Qunaamses:

i a1 AR08 n Gl B S LS sl ol K
‘Fasting is prescribed to you as it was prescribetb those before you'. (AL-
Bagara Chapter)
In this instance for Muslim readers, there is nechéo mention that Allah is the

agent who has prescribed fasting since this isdirelear.
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The other kind of passive voice is one common t lEonglish and Arabic which is
used to state an action where the agent is unknBaminstance, & yu 5 bl (‘ the
car was stolen). Here, the passive voice is employed since ther @f this action is
not known. Nevertheless, it is the case that Arabiays prefers the active rather
than the passive voice to identify the doer of etioa if the agent is specified. In
this regard, Haywood and Nahmad (2005:143) arglidas “not correct to use the
passive in Arabic when the doer of the act is nosetd, particularly if a human
being is mentioned in this capacity. Thus, “Hassas struck by Zaid” must be
turned into “Zaid struck Hassan”, or “Zaid was th@e who struck Hassan”. Thus
although the passive and active voice are useatim Arabic and English, the role
of the translator is to assess those instanceshiochwhe/she must use the passive
voice. As the examples described above show, ifrreslator judges incorrectly at
the stylistic level, at best the result will soundnatural, at worst it will create

comprehension difficulties for the target readgyshi

Another issue that can be raised under the geheding of style is 'repetition’

which at its most basic involves using the samed®&an a sentence or a phrase in
order to express an idea. According to Tannen (2@}, repetition is the utterance
of words that do not happen in isolation to exprassidea. In this regard she

postulates:

Utterances do not occur in isolation. They echdheztber in a “tenacious array of
cohesive grammatical forms and semantic valuegy’iatertwine in a “network of
multifarious compelling affinities.” One cannot teére understand the full

meaning of any conversational utterance withoutsimering its relation to other
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utterances --- both synchronically, in its disceuesivironment, and diachronically,
in prior text.

However in Arabic, repetition plays a vital roleaahumber of linguistic levels, and
is one of the significant features of much Aralhietorical discourse. Dickins et al.
(2002:112) conclude: “As with lexical item repaditi it will be seen that English
tends to go for variation in phrases, while Arabequently prefers repetition”.
However since repetition is much less welcome enEnglish language, this aspect
of style can cause translation problems for stugletien they attempt to render

texts from Arabic into English.

The key difficulty tends to be that when the rejpamti which occurs naturally in
Arabic is translated into English it can create usmatural-sounding result since
repetition in English is generally avoided as ateradf stylistic performance. Let us
consider the following MSAP:
o—asl da g’
In this example, the words (a hand), and- (by), are repeated in order to express
an idea that cannot be expressed unless these vaoedsepeated in order to
reinforce its significance. However, when the abM&AP is rendered literally into
English, it sounds redundant and tedious:
‘It is not by my hand, <amr, but by your hand!
when it could be rendered more naturally as:
‘It is not by my hand, <amr, but yours’
The translators’ duty is to take responsibility fmoducing a translation that sounds
natural and comfortable for the TT receivers withabusing the norms of style as

Muhawi (2004: 80) underlines:
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For the translator the assumption of responsibittgn audience therefore connotes
the production of a text that reads comfortably aodnds ‘natural’ without either
violating the norms [...] as generally recognisedhwitthe target community or
destroying the features that endow the original wath its particular quality.

Although Mutawi was originally referring specifitato the translation of folk tales,
his point has much broader implications and traosdashould aim whenever
possible to keep the stylistic features which wdugdexpected by Arabic or English

readers as appropriate.

45 Macro Level Translation Errors

4.5.1 Situation
Greenall (2006:72) notes that there has been & shiemphasis in theoretical

approaches to translation, commenting that:

Since traditional translation theory most oftenel
on traditional linguistic theory, which views larage
as a more or less rigidly coded system, it mostroft
assumes a set of more or less fixed meanings ower a
beyond the actual complexity of the text, claiming,
explicitly or implicitly, that it is on this levethat
translation takes or should take place.

Modern translation theory, however, focuses in taltion the role of situation in
rendering texts from one language to another, éspethose which are loaded with
cultural connotations like the MSAPs. Drawing oe thork of scholars in the field
of translation studies has demonstrated clearlg tet translation consists of much
more than rendering mere surface linguistic featwsach as grammar, words,
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clauses and sentences. Of course, as Teich (2@083,rwhen confusion exists in
the case of specific textual features, it may beessary to explicitly and
linguistically process a corpus: for instance,dkehise it, to tag it in terms of parts
of speech, to chunk it in terms of syntactic unii®wever, beyond this process,
translation is concerned with texts which are d@agral part of the world around us,
being invariably embedded in an extra-linguisttaaion. Consequently, translation
can be considered a sociocultural activity thaumag on the part of the translator
not only linguistic competence in both SL and Tl blso assumes a broad base of
factual knowledge as well as familiarity with thailg norms and conventions of the
source and target cultures (Snell-Hornby 1992) LA&gpihalme (1997) argues, the
ST and the TT should be seen as if from a helicppfetting an overview of the
cultural and situational contexts in order to pdeva strong basis of understanding

of a text by the target receptors, and then fogusmthe text itself.

Many scholars have highlighted the significancetltd role of situation in the
process of translation as will be shown below, beigig with Malinowski (1922)
and right the way through to Greenall (2006) whppguts the application of this
method to the process of translation. This concaptbe traced back to the Polish
anthropologist Malinowski (1884-1942), who is knows the father of Social
Anthropology. He was faced with the issue of negdm convey his ideas to the
people who lived in the Pacific Ocean islands. Hesve he found that it was
impossible for him to convey these concepts withmatking reference to them.
Therefore, he established his model of ContextitnfaBon to illustrate his concepts
regarding the isolated culture of a group of Sdrakific islanders to native speakers

of English. More is said about context of situatiater in section 4.5.2.
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Ellingworth (1997) faced similar problems to Malwmski when attempting to
translate concepts which appear in sacred texts ftbe Bible. Ellingworth
expanded Nida’'s dynamic approach as a means ofiegdhat it was possible to
not only to transfer the semantic features of a®ithe TT, but also to convey the
specific setting and context that existed in theecaf each text. Referring to the
strategies that he devised when working with theesesitive texts, he came to the

conclusion that:

The best solution is probably to convey, as far as
possible, the entire semantic content in theirsiation,

and to provide as fully as necessary in readergsh@
generic expression referring not only to footnotest
also including introductions, glossaries, mapsg@ms
etc.) supplementary information about the source
situation which is absent from, or runs countertieg
receptors’ situation and consequent presuppositions
(ibid.: 202).

Pym (2010:1) also advocates taking a similar apgrda translating such texts,

explaining that “According to the situation, youghi consider things like using the

English term and inserting information to explainadding a footnote”.

Ellingworth further stresses that there is no tet,t original or translation, that is
an end in itself since it must ultimately relateatbat is called the reality behind the
text. From this perspective he adds: “Beyond thé tad the translation lies a
common reality. The task of the translator [...}Jasdiscover that reality and let it

speak” (ibid.: 205).

151



Bassnett (2002), for her part, touched upon theomapce of transferring all of the
extra-linguistic features of a text in the translatprocess. By doing so, she then
maintains the importance of the role of macro fesgtin the translation process. She

insists:

Beyond the notion stressed by the narrowly linguistpproach, that translation
involves the transfer of ‘meaning’ contained in oset of language signs into
another set of language signs through competentfube dictionary and grammar,

the process involves a whole set of extra-lingaistiteria also (ibid.:21).

When she refers to ‘extra-linguistic criteria’, Bastt means the macro surroundings
of a text which translators should not ignore sitteey can be of great assistance

when rendering sensitive texts.

It is clear that Biguenet and Schulte (1989) weoengletely convinced of the
contribution of macro level features to the process$ranslation, concluding that:
“In the translation process, thinking grows outled situation within a text; it is not
brought to the text from the outside” (ibid.: xiDrawing on their conclusion, it can
be argued that the translation process operategigring the extra features that do
not appear in the text but lie behind it. Thesaaféatures must be considered
together with the surface features of a text ireotd discover the original message

that it is attempting to convey to readers.

Some strong evidence of the significance of thermaetting in the translation

process appears in Megrab’s (1997) account of thesnat to translate the Hadith,
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i.e. the Prophet Mohammed’s (PBUH) collected sayiagd deeds. He found that it
was impossible to render the meaning of a partichladith without taking into
consideration and referring to its ‘situation otooence’ or context. He postulates
that the intended meaning of the phrasess =i’ refers to ‘doing one’s own duty

before relying on others’ and explains how he reddhis conclusion:

This Hadith is about one of the Prophet's Compamieho was visiting him. The

Prophet asked him whether he had tied [up] his Gatoewhich the Companion

replied, “I left it untied because | rely on AllahThe Prophet's immediate reaction
was, “Tie it [up] first and then rely on Allah” (idh.: 235).

Translation according to situation, then, can beighificant help in decoding the
complexity and intended meaning of a text. The sextion will discuss the role of

context in the translation process, another impoitsue regarding the text.

4.5.2 Context of situation
The aim of this section is to explore the notiorcohtext and the important role that

it plays in the translation of MSAPs since it isoking how these are applied in
everyday life and used in different contexts amdagions that helps the translator to
better understand their intended meaning. As tle¥ipus section demonstrated,
many translation scholars have defended the viewbat target readers can more
easily understand culturally sensitive or spediikts, such as MSAPs, if they are
accompanied by references and/or footnotes. Comaxtbe seen as a valuable
extension of situation: when the proverbs’ situatie known, context shows the
flexibility that exists in the usage of these MSARglifferent situations and can be

used to enhance understanding of their possiblaimgsa
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As defined by Halliday and Hassan (1989:46), thatext of situation is: “The
immediate environment in which a text is actuallyndtioning”. Halliday and
Hassan argue that readers are unable to undewmtgrigipe of text without knowing
its setting, that is having information about “wbgrtain things have been said or
written on this particular occasion, and what etgght have been said or written
that was not” (ibid.). They explain the crucial iarfance of context of situation

thus:

Because of the close link between text and context,
readers and listeners make predictions; they read a
listen, with expectations for what is coming next.
When someone is reading or listening in order &orle

the ability to predict in this way takes on a parar
importance, as without it the whole process is sibw
down. The whole point of a passage may be missed if
the reader or listener does not bring to it appaber
assumptions derived from the context of situation.

A number of scholars have highlighted the imporgant context and the decisive
role it plays not only in assisting our understagdof texts in general but also how
it should influence the communicator or transletoawareness of what Uwajeh
(2007:164) refers to as ‘communication contextalalgs’, that is the circumstances
that are significant to a given communication autluding translation which

provide answers to the seven wh-questions i.e. wheyre, what, why, when, which

and whom.1

1 According to Neubert and Shreve (1992) when apipithe situation a translator need

only ask two key questions i.e. who wants the temtl what do they need it for? After that,

the translator can then apply specific operatiortheé text, thus initiating the actual work of
154



Following his analysis of cultural context whickugtrates some of the restrictions
that can prevent people from understanding eacér,otWendt (2003:95) came to
the conclusion that context plays an important mldetermining the intentions of

the producer and receiver of a text. He states:

Contexts are ‘causes’ for interpretations and [...]
perceived contexts are always interpreted contexts
(products of interpretation). From this it follovikat
concrete, social and communicative contexts haveeto
regarded as ‘causes’ for the construction of meguain
realities and for checking their viability. ‘Undéxading’

has then to be described as the mental construofing
hypothetical, sense-making relations between signal
from an already interpreted reality.

Nida’s (2001) model identified nine different types functions that context can
play in assisting comprehension of a text. Sinceatloof these are relevant to this
study, the focus in the following sub-sections W& on those elements which are of

particular significance to this analysis of MSAPs.

4.5.2.1 Syntagmatic Context
In the first of these functions identified by Nid#e context provides the

distinctiveness of meaning e.g. the word ‘rup’x{y), in a context such as ‘The boy
was running’ or ‘The horse was running’. Althoudte tmovement of the feet may
be different for bipeds and quadrupeds, the procadssred to is similar: a repeated
occurrence in which no foot is in touch with th@pgarting surface. The word ‘run’

can also occur in other contexts with different megs, for instance: ‘The clock is

translation. These three elements, which are ®ituaprocess and result, are part of a
specific kind of textual process.
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running’ or ‘The machine is running’. These diffet&inds of syntagmatic contexts
characterise the ways in which people learn thenmga of their active and passive
vocabulary. Usually, people have a flexible underding of vocabulary and they
comprehend the meaning of each different word atagrto the context in which it

appears and is used.

4.5.2.2 Pragmatic context
This type of context can help to determine the nmggnof words by contrasting and

comparing them with the meaning of related wordsctvhbelong to the same
pragmatic set. For example, words such as talkspdnj babble, murmur, sing, hum
and stutter all belong to the domain of noises pced by the speech organs.
Another pragmatic set might beformed of types ofrdsorelated to physical
movement such as march, dance, walk, hop, skiguand and distinctions can be
drawn between them accordingly in terms of certdistinctive features. For
example, ‘march’ usually means moving in time wikher persons, whereas
‘dance’ involves a number of different movements lednds and feet. The
investigation of meaningful distinctions betweenregwithin a single domain can
help greatly in accurately discovering the rightnmer to represent the meaning of

the SL text.

4.5.2.3 Contexts that involve Cultural Values
For Nida, this category refers to the deliberateia of different terms which

reflect particular cultural values within a specifiociety and he notes that this may
be connected with naming individuals or groups aysvintended to maintain their
prestige. For instance, the usage of the expressiblack person’ would represent

the desire to steer away from expressions thatnave deemed to be culturally
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unacceptable like ‘coloured’ or offensive on th@wgrds of racism, like ‘nigger’.
Another example which can be cited would be theralions which have occurred
to job titles, sometimes to reflect specific soc@tanges e.g. ‘fireman’ to
‘firefighter’, or to avoid demeaning the activitieslated to certain professions e.g.

‘roadsweeper’ to ‘street scene operative’.

There is also a broader background against whiehtelt has to be explained,
namely the context of culture. Focusing on tramstaproblems which have been

caused by cultural differences between languages] 1992:37) emphasizes:

Cultural translation problems are a result of the
difference in culture-specific  (verbal) habits,
expectations, norms and conventions concerning
verbal and other behaviour, such as text-type
conventions, general norms of style, norms of
measuring, formal conventions of marking certain
elements in a text, etc.

The context of culture means any specific contésitaation that has brought a text
into being. This is not a casual jumble of chanasties, but is a complete package
of things that naturally go together in the cultiPeople do these specific things on
specific occasions and connect specific meaningsvatues to them; and that is
what culture means. For instance, school providesry good example of what it is
called the interface between the context of sitwmatnd the context of culture. For
any text in school - teacher talk in the classrostadent notes, a passage from a
textbook - there is always a context of situatibar example, the lesson, with its
concept of what is to be accomplished; the relatign of teacher to students, or
author to reader; the routine of question-and-ansaed so on. However, these
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texts in their turn are instances of, and recdmes tmeaning from, the school which
is an organisation within the culture: the notidreducation as distinct from logical
knowledge; the concept of the syllabus and of schsadjects’; the complex role
structures of teaching staff, school principalg)stdtants, departments of education;
and the unspoken assumptions about learning anglaéice of language within it.
All these aspects make up the context of culturd,they determine, to some extent,

the way a text is interpreted in its context ofiatton (Halliday and Hassan 1989).

According to Halliday and Hassan (1989:47) a sdpaliaguistic model which
specifically addresses the context of culture has tg be developed but they
recommend that when describing the context of sdna“It is helpful to build in
some indication of the cultural background, and @&ssumptions that have to be

made if the text is to be interpreted - or producedthe [intended] way”.

In terms of desirable attributes for translatorsss-cultural awareness should also
be involved in the context of understanding cultwaues according to Grosman
(1994: 51) who notes that: “Cross-cultural awarends..] constitutes an
indispensable body of knowledge about the possdsland relevance of differences
between cultures and literatures which must begrated into the training of

students of translation”.

4.5.2.4 Radical Shift Contexts
Occasionally, radical shifts in usage are emplayeckrtain contexts so as to draw

attention. For example, the word ‘delicious’ does have any connection with the
concept of ‘taste’ in a phrase such as: ‘That'selicobus idea’. The majority of

proverbs, whether they are Arabic or in any otlaeglage, occur in contexts from
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which it can be elicited that they are not intendedbe understood literally or
rendered by a word-for-word translation. One examplan African proverb that
says: ‘People who hunt elephants never sleep colie. main significance of this
proverb is not that they benefit from firewood léfg elephants that break down
trees to feed on the leaves, rather it is abouériaking a difficult job so as to have
several additional benefits. Therefore, a translags to be prepared to be aware of

such radical shifts.

4.5.2.5 The Intertextual Context
Nida (1999:80) identifies another important contekiaspect to be considered when

translating in addition to those already discussathely “the contexts that are prior
to the formation of the ST”. In this type, the inded meaning of a text usually
depends on or is inextricably linked to other teadsa procedure of intertextuality.
For example, the inclusion of the expression ‘Todsenot to be’ immediately

suggests Shakespeare’s Hamlet.

4.5.2.6 The Audience of a Discourse as a Context
The specific audience of a discourse can also sesva context to emphasise the

meaning. For instance, in the New Testament, tiseaestory known as the Parable
of the Prodigal Son concerning a Father and hissws (Luke 15). Here, there are
two audiences: the repentant people who have cdetsins gladly listen to Jesus;
and then there are the Hypocrites who doubted Jamdswere contemptuous
towards outcasts. This difference in the audiescmirrored to a certain extent in
the behaviour and experiences of the younger sdrhmsnolder brother. Differences
in circumstances in the discourse can be used esntgext to assist translation

choices.
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This type of context, as suggested by Nida (20@byld concern the differences in
circumstances reflected within a discourse as etmtéor different language
registers. For example, the translator would neebetar in mind that close friends
would naturally use informal language between eatier when they speak;
however, as a plot expands a change in registereleet people can be an extremely

meaningful device.

4.5.2.7 Phonetic Symbolism as a Context
Phonetic symbolism forms the final area examined\igla who argues that this can

act as a powerful device for strengthening the nmgaif a text. Consider the
effective use of phonetic symbolism in the firstlahird sentences of The Fall of

the House of Usher:

During the whole of a dull, dark, and soundless iday
the autumn of the year, when the clouds hung
oppressively low in the heavens, | had been passing
alone, on horseback, through a singularly dreaagttr

of country, and at length found myself, as the skauf
evening drew on, within view of the melancholy Heus
of Usher [...] Ilooked upon the scene before-nupon

the mere house, and the simple landscape feattires o
the domair—upon the bleak wallssupon the vacant
eye-like windows-upon the few rank sedgesand
upon a few while trunks of decayed treesith an
utter depression of soul which | can compare to no
earthy sensation more properly than to the afteaiuir

of the reveller upon opiumthe bitter lapse into
everyday life—the hideous dropping of the veil.

A high number of s-like sounds and the repeatedais@ nasal consonants, as well

as the frequency of ‘d’ and ‘r’ can be observed.
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Context can also provide useful clues to meaninggernwtranslating MSAPs as the
following example shows. The proverb:
‘Alay o kbl g ala o’

can be translated into English as:

‘He fasted and then he broke his fast by eating aonion!".
This proverb refers to someone who waited for alome in the expectation of
getting something worthwhile, but ultimately failemlget what he had aimed for. In
the proverb’s intended meaning, the onion represamgaltry reward which was not
worth the effort of fasting. This proverb can bedish many instances, for example
as a comment on a bachelor making a poor matclndnéeen a long time single,
only to marry an unsuitable girl. It can also bedigh the case of someone enduring
personal hardship to buy a car, and then findingtlvat the car did not work well.
So, according to the context, a proverb can be asedbe understood even if it
cannot be translated literally. In this regard, &{@001:38) supports our claim by

stating that:

Most proverbs also occur in contexts that show titiey
should not be understood literally. The West Afnica
proverb about “People who hunt elephants nevermpslee
cold” is not about the benefits of firewood left by
elephants that break down trees to feed on thesedut
about undertaking a difficult task so as to havenyna
supplementary benefits.

4.6 Conclusion

This chapter focused in detail on identifying aradegorising the most commonly
made translation problems. A review of relevantkMoy translation and linguistics

scholars established the benefits of error analgsid provided a rationale for
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systematic evaluation of errors by students ofdation in order to help them to
improve their performance. It also highlighted thil role which this can play for
teachers needing to identify aspects that need idemasion when teaching
translation. The chapter also provided a detaimmbant of micro and macro level
translation errors, and discussed various typegralflems and potential solutions
under a range of headings relating to syntactimasgic and stylistic domains.
MSAPs were used throughout to as illustrative examgt has been concluded that
the translation of MSAPs needs to be given caratigintion due to their sensitivity
as cultural signs, and the differences which exéttveen source and target culture
and language. Having highlighted the types of {edim errors that can occur at the
micro and macro levels of a text, the next chaptiéirbe devoted to an account of
the study into micro and macro level error analysehducted at Benghazi

University.
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CHAPTER FIVE: DATA ANALYSIS

5.1 Introduction

The main concern of this chapter is to presentebalts of the Benghazi University
study which examined the micro and macro levelrsrmoade by a randomly chosen
sample of translation students when rendering @acgeh of MSAPs into English.
The study was conducted for two reasons: firsggeess the students’ errors when
they rendered these proverbs and to evaluate hesetarrors affected the task of
conveying the intended meaning into the TL Englesigl second, to show how the
macro level process is helpful in conveying themed meaning of these MSAPs
to an English native speaker readership. The studanslations will be assessed
and evaluated by applying the framework relatingnioro and macro level errors
presented in Chapter Four. The meaning of the MS#P®e discussed according
to their situation and context in order to ensuna they are understood by native
speakers of English and the macro level errorqénstudent translations of these

proverbs will be examined.

5.2 Micro Level Errors

Following the explanation of the methodology andsaigtion of the study
participants in Chapter One (section 1.8), theyammalbf the micro level errors in the
corpus of data derived from the participants’ ttamsns will now be presented.

This analysis will focus on semantic, syntactic atylistic levels. In each case,
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before proceed to the discussion of errors, thevesit statistical data will firstly be

presented in a graphical format.

Figure 5.1 shows that the total number of errorglenlay the participants in their
attempts to translate the sample of MSAPs was &H#2these errors, 295 were

semantic, 202 were syntactic, and finally, onlyw&&e stylistic.

350
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200 B Semantic errors

150 B Syntactic errors

number of errors

Stylistic errors

100

50

25

Types of micro errors

0.1: Micro category level errors

As shown in Figure 5.1, the overwhelming majorifyeaors were semantic (56%),
followed by syntactic (39%), with stylistic errorsonstituting the smallest
percentage of errors, at about 5%. These errolbwihnalyzed in more detail in the

following sections.
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5.2.1 Semantic level errors
This section analyses the types of semantic ertbeg were made by the

participants. Semantic translation errors are thosede at the lexical level,
comprising synonymy, compound noun errors, and egurivalent semantic errors.
Error analysis of the student translations revedhex total humber of semantic
errors made was 295. These results, broken dowentla three separate types of

error, are presented below in pie chart formatyfed.2).

m Compound Noun Errors

m Synonymy Errors

Non-equivalent Semantic
Errors

Figure 0.2: Errors at the semantic level

It can be deduced from Figure 5.2 that the mosigrenant errors at the semantic
level came under the non-equivalent semantic erabegory, representing some
57% (= 169) of errors at this level. Synonymy casaeond with 34% (= 100 errors)
while there were a relatively small number of esranly 9% (= 26 errors) made in
the category of compound noun errors. An intergsgiaint to note here is that the
largest number of errors were of the non-equivasembantic type, confirming that

the majority of students rendered the MSAPs litgralithout taking context into
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account. This appears to be caused by the factthiegt resorted to a bilingual
dictionary, and simply used the first word from gkdisted in the dictionary entry.
In general terms, the students’ performance instedion from their mother tongue,
Arabic, into English is low in accuracy. It suggeatlack of awareness of the need
to not only comprehend words, but also the contexthich they are used and the
TL culture, in order to reflect the communicativalue of the MSAPs. In terms of
implications for teaching, students need to be shbaw to render proverbs as a
whole unit, rather than rendering each word ofM&AP separately. The words in a
proverb are intrinsically related to each other &ondnd by coherent and cohesive
devices. Consequently, word-for-word translationll wead to incorrect or
unsatisfactory translation of the intended mearohghe MSAP. In addition, the
students’ inability to make an appropriate choiaaf the dictionary of an English
equivalent for the SL word points to the need tmedy weaknesses in dictionary

skills.

As mentioned in Chapter Three, semantic awarerseess sensitive issues in the
process of translation. Students are assumed ®d@ve knowledge of the concept
of synonymy in both Arabic and English and an &pito choose appropriately
between lexical options. This skill is of key imgarce in the translation process,
especially when rendering cultural signs such asM$SAPs. However, semantic
errors were found to constitute the highest proporiof all translation errors
committed at the micro level (Figure 5.1) with stats failing to produce TL
equivalents of SL terms. The results relating tceehtypes of semantic errors,
namely synonymy, compound noun and non-equivalentastic errors will be

addressed separately, beginning with synonymy.
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5.2.1.1 Synonymy Category Errors
Figure 5.3 shows the student translation errotBeasynonymy level as a percentage

of the total errors committed in the semantic epategory (some 295), showing it
accounts for some 25%. Synonymy category errorsaffact the intended meaning

if the wrong word is chosen by the translator.

M Rest of semantic errors

B synonymy

Figure 0.3: Synonymy category errors

As Figure 5.3 shows errors at the synonymy levebanted for a quarter of the
mistakes made in the semantic category, and tbislgmn also seems to stem from
students use of bilingual dictionaries in orderdnder an Arabic word into English
as they can easily select the wrong word from émge given in the dictionary. This
sample of fourth-year students at Benghazi Unitefend it is hard to determine
the English synonym for the Arabic word, being Uealo distinguish often subtle
differences when translating from their mother tosgArabic, to English, which is

considered their second language. It must be rermerdithat these students have
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not had the opportunity to study abroad improvihgirt knowledge in English-
speaking countries, having studied English and cbasinslation techniques in
classes at the University of Benghazi. This may elaccount for the fact that the
majority of them struggled to find appropriate Eslglsynonymous equivalents of
the SL words in their translation. Not surprisinglthis lack of ability and

knowledge affects the quality of the translation.

The most problematic issue that students face lagw the one that really causes
serious translation errors, is their choice betwaene than one word of equivalent
meaning in the TT. In more general terms, selectidnthe exact or near
synonymous equivalence at the lexical level comst a major problem for both
students and professional translators and requises of a range of language
resources as Sanchez explains (2009:79):

The translator needs to look at the use of theviwals

in both languages: in which contexts these words
normally appear; how often these words are use avit
particular meaning when they refer to a particular
context or situation; how native speakers use them
general, and so on.

Malone (1988:29) refers to the problem which symopyposes for translators as

divergence and explains:

Divergence crops up as a problem for translatiotih wi
notorious frequency, because there is almost nawer
advance guarantee that the ST will contain sufiicie
cues as to whether B or C is the better renditioA m

a given case. This problem arises simply becauaed

C do not pertain to the SL in the first place andase
normally of no concern to the source author, who
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virtually by definition of the medium must make do
with A alone.

This divergence can be seen in the student tramstadf MSAP 1:
a3 (0 Al

Only about 20% of the students rendered the Anabial sL&l as bminous:
-As ominous as owl
-As ominous as Daheg= 2 students)
-Ominous than Dahes
However, two other versions werfeboding’and “bad luck”.
When translating MSAP 1, the students were confusedo which synonym to
choose from their bilingual dictionaries, which yided a series of possible English
equivalents foslal, The strategy adopted by some students was tthase as tools
to convey the meaning of the Arabic term as it was challenging to determine
which was correct given the relatively limited Esfgl vocabulary, which in some
cases is restricted to using commonplace non-titergords to express their
attitudes. As a result, they failed to produce #&xact equivalent English word.
Other students appeared to have simply picked itke Word they saw in their
bilingual dictionary and used this without takingetcontext into consideration.
MSAP 1 can be rendered into English as:

He is more pessimistic than Dhis.
The word ominous that the students provided is noorkess right, but it does not
convey the intended exact equivalent synonymPgssimisti¢c would be a better
choice for the reason that this is more widely us@dng native speakers of English

than the worddminous.
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Another synonymy error can be found in the transtadf MSAP 2:
el Ak e
Some 40% of the students renderedy” as ‘drive’, a term now commonly
associated with the expressidiu 2s&'(‘to drive a car’). However, the
appropriate choice wasead rather than the English wordirive’ which can be
applied to cars or animals but is rarely used inneation with humans. This
demonstrates the need for students to make userdéxt for the purposes of
control. Newmark (1991:87) argues: “All words cam tbanslated independently of
their context and text; and this type of isolatemhslation normally serves as a
‘control’ or yardstick of their contextual meaning’All the remaining 60% of the
students selected the word ‘lead’ as being equivdte' 258’ . This semantic choice
is effective and serves its purpose here, produaimgppropriate version of MSAP 2
as the English idiom:
The blind leading the blind.
A minority of the students who took into consideatthe situation and context,
provided the proverb’s dynamic equivalence bul stdintained the use of the exact
equivalent verb, suggesting:
If one blind man leads another blind man, they botHall into the ditch.
Since the English idiom ‘The blind leading the dlims used in the context of one
inexperienced person helping another to do somgfl@ry. If | attempted to explain
how this machine works, | am afraid it would be ase of the blind leading the

blind) this is an appropriate rendering of MSAP2rkidatrick 1982.)

It is worth noting here that Modern Standard Aralards often constitute a source

of confusion for translation students because thay be more used to the Arabic
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terms they use in everyday life. Therefore, whestualent sees a Classical Arabic
word that is no longer used, or used very infretiyehe/she may resort to picking
its meaning from the first word that appears iniladual dictionary. Let us take
MSAP 4 as an example:

P Gl s
The underlined Arabic word has been translated kriglish by some students as
‘vituperate’ with one rendering it awilify’. However, neither of these words is
clear which has impacted on the overall meaningveltbeless,Vilify ' could be
used although uncommon but nettuperate' if structure is to be maintained.
Generally speaking, These terms are not widely byedative English speakers so
students resorted to using the Arabic-English dlietry which gives the meaning of
‘a¥ as‘to vituperate’ . As noted previously translators should not depamtitely on
bilingual dictionaries to translate, but need teetanto account the target readership,
meaning that it is preferable to use the term ‘@iaged’ as an equivalent te'.
The proverb can thus be translated into English as:

Bulayq races and wins, but is still disparaged!

This literal translation of the proverb is stilfftsult to understand unless the macro
level (context and situation) is taken into accoasmtdiscussed in section 5.3 and it
may require further modification to make it undarstable for the English-speaking

public.

Another example of the students’ inability to fiadsuitable TL word due to their

lack of comprehension of the SL word, which theyuldonot have come across in
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day-to-day conversations, can be found in theiufaito provide an appropriate
translation of the wordkiskas’ in MSAPO:
O a slaaa dlad o 8 callay jlaad) caad

Thus, they resorted to using semantic terms sucleudsor ‘without’ which are
inaccurate although capturing something of theesehshe ST.
From their translation ofaskas’, it seemed that the students did not know this
archaic Arabic word which is synonymous wighskis’, which is widely used in the
media these days as well as in the Libyan dialeeinslating asias’ into English as
‘maimed is more acceptable. Therefore, an appropriatrditrendering of this
proverb would be as follows:

The donkey went seeking horns, but came back with amed ears!

A possible English idiomatic expression equivalisrdiscussed later.

Bassnett (2002: 59) stresses the need for transldato have a comprehensive
knowledge of their own mother tongue: “The trarmias far more than a competent
linguist, and translation involves both a scholahd sensitive appraisal of the SL
text and an awareness of the place the translaiamended to occupy in the TL

system”.

Synonymy category errors suggest deficienciesudestits’ knowledge, even though
they are in the fourth year although as previossyed this may have resulted from
the fact that they have not taken courses in arligbagpeaking country or have
limited engagement with British culture. These deficies are evident in their
attempts to translate the womd 3’ in MSAP 5 which reads as follows:

A Al el
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Some 20% of the students rendergda’ into English asrequital’ perhaps due to
a dictionary error. In addition, the wordsi<’ was rendered by 10.5% of the
students asaver’, also an odd-sounding term derived frismsave’ when English
would tend to prefefsaviour’ as the related noun. Here again, synonymy errors
appeared to be linked to the students’ inabilitycemduct a control check which
would be expected in the case of professional fators. Only 4% of the students
managed to supply ‘punishment’ as a more suitadplevalent to 1 2". Hence in its
literal form the Arabic proverb can be renderedodisws:

This is the punishment of Umamir’s rescuer.2
Students also struggled with an item in MSAP 7, elgm

ORIy cuia LAl e

A few students rendered the underlined word intglish as hurt’. Whilst this
translation is not wholly incomprehensible, it doed provide the exact intended
meaning of the Arabic word4>" which meansbrought harm’ . They did not pick
the right or exact synonym so it clearly does rrtvey the exact meaning of the ST
or the full force of the wordté wrong'. It seems that they did not take the situation
and context of the proverb into account althougly thave been asked to do so. This
was provided with each of the MSAPs in the samplerder to help them translate
appropriately. A more suitable translation of thalic proverb, therefore, would be
‘Baraquish wronged its peoplé (A possible communicative translation is prodde

later which helps to explain whyronged in this context is better thamurt’).

&

2 MSAP 4 can be compared to tHadith that reads4d! ciwal ¢ & &), meaning that you

should not give any favour to those who do not desk.
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Non-equivalent semantic errors that may affectghality of translation during the
translation process can be shown in student ateetopender the SL worgsa’ in
MSAP 10:

A8 Ay,
Almost one in three of the students translatedakispeechwhilst 20% rendered it
as talk’, with examples also of the use dadiscoursé and the grammatically
incorrect use of the verlspeak. All these examples reflect only one part of the
meaning of &’ in the context of this proverb. None of the thremins employed
is wholly acceptable; rather, it is preferable & dale’ instead. The context of this
proverb allows the translator to deduce that Kfalr does not givea' speech or ‘a
talk’ and that the most appropriate literal translawdMSAP 10 into the TL would
be ‘Khur afah's Tale. An English equivalent of this proverb is suggestiater

when macro level errors are explored in categories.

Students often resorted to the strategy of liteeadslation rather than translation on
the basis of cultural context. Consider MSAP 14:

Uak g, ¥ g daaza gaud

| hear the sound of grinding, but do not see any diur!

One study participant rendered the underlined Skdwas Shouting, suggesting
that he/she resorted to a bilingual dictionary dokl up the meaning ofitasy’
without taking the context into account, i.e. thisrd refers to the sound of grain
being milled. It is thus advisable to encouragelstis to give careful consideration
to the context and situation in addition to conagldictionaries. In this case, 25%
of the students did take the context into accoudttad the ability to apply dynamic

equivalence, providing suitable equivalences ferAlnabic proverb using a number
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of appropriate English idiomatic phrases or prosab discussed later. By adopting
this flexible approach, students demonstrated taleility to judge “the degree to
which the receptor of the message in the recem@nguage responds to it in
substantially the same manner as the receptoeisth (Nida 1969:24), taking into
account
the context and surrounding in the interpretation tloe meaning (i.e. free
translation).
Although students practice some translation appres@s part of their fourth year
studies,
they still did not follow Newmark’s (1988a: 167)wack when he suggests that “The
translator recognizes that theoretically and caggli, no two words out of context
have the same meaning”. For example, with regaMS3&P 16:

"daluad Cpa i pal
those students who attempted to render the wegd>' into English produced
various meanings, possibly because as in the predase, they attempted to figure
out the meaning of the word from the dictionaryapendently without checking the
context. Some 40% of the participants renderegld’ into English as dare’,
‘couragous, ‘encourage or ‘stronger, and'4li' as fion’. This is because the
students chose easily recognisable lexical itemstware very commonly used at
this particular stage of their study. Word seletti®a major problem when students
are required to look for the nearest synonymousvatgnce at the word level, as
this can only be accomplished if they considertthe¢ual elements of the proverb.
MSAP 16 can then be rendered literally into Englesh He is braver than

Usamah!. While most students succeeded in decoding thguage, the intended
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meaning remains vague to the TL readership and magfit from a commentary

that explains its situation and context.

It is to such semantic failures that we may alswibs the students’ translation of
MSAP 18:

‘ad e P
Disappointingly, some 60% of the students rendé¢nedunderlined SL word into
English as‘big’ because of their over-reliance on, firstly, solelyoosing the
meaning from dictionaries and, secondly, choosing-syllable words that they
memorized from lessons at preparatory schools. Tinikcates that students’
competence is poor as they are unable to understatdobig’ not only means of
considerable size or extent, or of considerablegsness or importance (Oxford
Dictionaries Online, 2012). In this proverhgs? does not meanbig’ but rather
means‘older’ . Only one student succeeded in providing an ateuranslation,
which is: He is older than Labid’. It seems that, unlike the others, this particular
student did not take the meaning in isolation basvaware of how to place the
proverb in a cohesive communicative unit, which @@ him/her to provide a

correct translation.

Again, in the case ofwid ¢ Jial’, 50% of the students translated the underlined
word as tareful’, which is not wrong, but tends to be informaldas widely used

in everyday conversations rather than used in Bngicademic writing. The word
‘careful’ was selected because, from an early stage im siedies, students learn

the more common translation qfs’as ‘careful’. A more appropriate word for this
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proverb would becautious because it is more formal than ‘careful’. Therefothe

literal translation would be as follows4é is more cautious than a wolf.

5.2.1.2 Compound Noun Errors
Compound noun errors occur when students attempanslate compound nouns.

As Miller explains (1971:11) in English: “A compodimoun consists of two nouns
(or of a noun and a verb-noun) the first of whishan attribute of the second. The
two nouns may be written either as two distinctadggmor as two words joined by a
hyphen, or as a single word”. Before proceedinghtmr to explain this type of
structure in Arabic, let us first examine the fallag pie chart (Figure 5.4), which
represents the proportion of compound noun erratobthe total number of 295

semantic errors.

B Rest of semantic erros

u compound noun errors

FigureD.4: Compound noun errors

Figure 5.4 shows that compound noun errors accduoteonly 26 out of the total
of 295 semantic errors made by the students irsdéingple, i.e. some 9%. This low

percentage of errors has resulted from the fa¢ttteaMSAPs which were used in
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this study contain very little narrowing conteritwie look at the proverbs, which are
used in this study, we will find that there onlydiproverbs of the twenty selected
proverbs that carry such narrowing semantic categor
In their attempt to render the underlined compoAnabic noun in MSAP 5, some
10% of the students applied a word-for-word tramsha that distorts the
communicative value:
‘e al paa sl W

This was rendered literally asnother of Amer’ and it would seem that these
students were unaware that in ancient Arab cutheecompound nournle al’ was
used to refer to a hyena, pointing yet again tofétoe that translators need good
knowledge of their own culture as well as the taoggture.
A similar lack of knowledge created problems witanslating the compound noun
in MSAP 13 with 20% of the students failing to renthx& s’ appropriately into
English:

‘ardd ol Lgda ) ) Ena ) caady,
Once again, this occurred because these partisigdthier did not read, or failed to
understand, the contextual statement provided uedeh proverb. Consider their
translation which wasmother of Kasham or the American-soundingmom of
Kasham'. In their struggle to render this proverb, papgants made a significant
error, which means any communicative value of tleammng of the proverb is lost:
they failed to notice that the two noung, &nd ‘a~&&' make up a compound noun
which was the name of a legendary she-camel. They translated each single

name separately with the confusing results shovaweb
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It is worth noting that Arabic names of this typancbe confusing because
translators may think they are two words and rengigch separately. Ryding
(2005:97) explains that compound nouns of thietyplate to Arabic’s use of
teknonymics that is referring to a father or mothgra name derived from their
child’s given name. Thus “It is not uncommon for Arabic mother to acquire a
female teknonym or matronynmic once she has halild’cThe analysis of the
above compound sentences shows that matronynmarsewan occasionally
significantly affect intended meaning.
Names generally can prove problematic if transtatare unaware of a cultural
reference being made as in the example of MSAP 19:

alad) sl 5 e
Outside the context of this proverls®,3 means blue’ whereas here it is part of a
female’s name‘4slalt ¢@,7 and should simply be transliterated &arta
Alyamamah', which proved confusing for a number of studehigving discussed
the problems that students encounter when thegl&@compound nouns, let us
now consider another category of semantic errorchwvis equally problematic: non-

equivalent semantic errors.

5.2.1.3 Non-equivalent semantic errors
Figure 5.5 shows the proportion of non-equivalerhantic errors in the semantic

level errors category as a whole.
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B Non-equivalent errors

B Rest of semantics errors

Figure 0.5: Non-equivalent semantic errors
Figure 5.5 shows that the overwhelming majority seimantic errors made by
fourth-year students at Benghazi University wer@-aquivalent semantic errors,
which comprise 36% of the total number of semaatiors.
Student translations of the MSAPs into English Imgd a number of errors that that
not only make the meaning of the proverb uncleat, rhisrepresent its contents.
Thus, in MSAP1:

‘ald e bl
students experienced problems with their trangiatio ‘»3<’, with 20% of the study
participants rendering this into English dac¥€, ‘dare’ or ‘miserable’, or even
transliterating this asA'sham’ in the case of one of the students. This comesoas
great shock due to the fact that they used an A&tabglish dictionary, and they
were translating from their mother tongue into Esigl In an article entitled
“Problems of Translation in Cross-Cultural Reseatate Sechrest et al. (1972: 44)
refer to this kind of translation problem as ‘voakdry equivalence’, classifying it as

a ‘difficult procedure’. They state: “It is not gag know which terms to select for
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the translation. The problem is to reflect in teet chosen the obvious meaning and
the important nuances of the original term”. Acdogdto Pokorn (2000:66) Venuti
believes that: “The TL should be the translatorstimer tongue, since he qualifies
the language and culture the translator is supptsédnslate into as ‘domestic’,
and the SL culture as ‘foreign™. Ironically, asveeal examples have shown thus
far, many students have chosen the wrong word enTth as a result of their
inadequate knowledge of the meaning of the SL, ralhich in this case is the
domestic language. Consider MSAP 5:

‘ale al e slia il
The translation of the underlined words shows thatincorrect translation of words
in a proverb can have a negative effect on itsnel meaning as reflected in 30%
of the student translations. Examples include:
- This is repayment coping with Am Amer.
- Anyone save his friend he will kill him.
- She is really wicked hyena
- This is the bill to be paid for hyena.
In their translation of the above proverb, partiifs were confused between the
terms repayment and ‘bill to be paid’ when they attempted to translatea’.
What students failed to understand was that thagered it asrepayment and
‘bill to be paid’ because of the similarities in meaning in Arabithe terms
‘repayment and ‘bill to be paid’ are used as a device to convey the meaning of
‘reward’. They use these words becausgs’ can have more than one meaning in
Arabic, and both translate differently into Engligh literal translation of MSAP
would be:

This is the punishment of the hyena’s rescuer!
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which, of course, could not be understood unlesssituation of occurrence is
provided or an English idiomatic equivalent found.
The quantity of semantic errors suggests thisfimdamental difficulty for students
reflected in their attempt to rendégs )’ into English in MSAP 13 which reads:

ard af gl 5 cadll dua ) cad)
Some students rendered this noun laggagéeé which, although not completely
wrong, is not the exact synonymous equivalent éoAhabic‘ ', Their selection
of this word was probably due to the fact that thegociated what the camel carries
on its back i.e thesaddlé with ‘luggagé. Clearly, the generic termuggage is
easy to understand and is commonly used in the gheantited in the syllabus at
their stage of study, rather than ‘saddle’, whiglaispecialized word normally only
used in particular contexts, including equestriaguigment. However, the
appropriate rendering ofla.’ here is saddle because it refers to the seat used by
the camel’s rider, whereakiggage refers to things that are carried when someone
travels. In its literal form, then, the proverb slibbe rendered correctly as ‘Go to
where'Um-Qasﬁam threw her saddle’. The proverb is still vague and it does not
convey the message behind it to the native Englsaker readership because the
situation and context is not taken into accountweler, the majority of the students
took the situation and context into account andewadsle to give an equivalent in
English: ‘Go to hell, an idiomatic expression which is widely usedday-to-day

life in English-speaking countries.

To further illustrate this kind of error, let usoko at a few more examples. The

problem can be more serious when it comes to ewbish change the meaning of a
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word in a given proverb and render it incomprehaesiConsider, for instance, the
student translations of the underlined word in MSAP

R aslaaa dld o B callay jlaad)
As previously noted, judging by their attempts sostedents have difficulty in
translating certain archaic Arabic words satisfalstonto English. The majority of
students dealt with the underlined wogglas’ either by omitting it entirely:
- Go donkey invite two horn if back.
- Donkey went looking for hors returned two ears.
- The donkey went asking two horns returned two ea.
or by supplying inappropriate words.
- The donkey go to request two horns but he came blaby chopped ears.
In three cases, the word was simply transliteratedEnglish thus:
- Went the donkey ask two horns returned masloom ears
- The donkey went asking horns masloom back sherp.
- As a donkey sought asking for horns instead it cae back with masloom ears.
The meaning of the proverb, therefore, is lostiareffect is not translated at all.
Omitting the translation of the main vedytas’ significantly affects the meaning of
the proverb3, whilst transliterating it renders theverb meaningless. Using
inappropriate verbs distorts the intended meaninth® proverb. The participants
here clearly do not grasp the meaning of the unmaetiword or the proverb itself.

The students are clearly unaware of the meanirtgisfarchaic Arabic verb, being

3 Wakabayashi (2008:225) cautions translators absing omission as a strategy when he
states: “There are certain types of text in whinl aditing on the part of the translator is
unacceptable [...] the translator must adheretistiic the original without disambiguating,
adding, or omitting elements”.
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more accustomed to the synonymous MSA veddkis'which is used widely these
days in the media. However, two students providedngelligible translation with
the first rendering the whole proverb correctlyd dne second providing the nearest
equivalent idiom in English that largely capturles tneaning of the Arabic proverb:
- As a donkey went seeking horns, came back maimedrs.
- Catch not at the shadow and lose the substance.
The student here has succeeded in rendering threvadh in the translation $ias’
into English asrhaimed, but overall still failed to convey the full sems
The confusion experienced by the students, whiclhlted from the selection of
wrong words which then led to the production ofaimect meaning, is due to the
students’ misunderstanding of the context of theverb itself. This led to an
incorrect translation of MSAP 9. This further hiigihits the students’ failure to
successfully recognize terminology from their moti@ngue, Arabic, making it
impossible to translate this into English. Suchoerrcan have an effect on the
intended meaning of the proverb. Consider MSAP 7:

OB cia gla) e,
Forty per cent of the students produced incorregjliEh versions of the underlined
word in the proverb. Typical translations were @ofvs:
- To her family harvest Baraquesh.
- On her people Barakesh’s heaven.
- The bitch killed her family.
These translations were produced by students becther mother tongue’s
ideologies interfered with the process of transtainto the TL, English. The word
‘ada’ in the original Arabic proverb mearisrought harm’ . Students resorted to

rendering it with the idea thaid’ means harvest, given that it can also have this
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meaning in Arabic. Such lexical errors are causetitéral translation from Arabic

into English.

After in-depth analysis of a corpus of 73 Englistsays written by Lebanese
sophomore students who were studying at the Amefigaversity of Beirut, Diab

(1997:82) noted this his Lebanese students appearetbke “more errors in the
areas where they felt English and Arabic were rasimailar (articles, prepositions,
choice of diction)”. This seems to be the case &sgarticipants in the current
study. Abdullah and Shoumali (2010:182) argue thatab students usually link
and prepare their ideas in their native language #en translate them into
English”. Students render the proverb literallynagng the importance of context,
which either leads to vagueness or to translatedgobs which are not intelligible to

the native speaker readership.

Many of the study participants demonstrated a lovell of awareness of the TL and
target culture, as analysis of translation of MSABhows. They need to be aware
that proverbs are sensitive texts, which cannoplsirne rendered satisfactorily into
another language by translating them literally oravfor-word.
Further evidence of the interference of the stuslemivn native language in the
translation of the TL can be seen in translatioM&AP 12:

‘e aly gl
The meaning of the underlined Arabic word was misustood by 50% of the
students who rendered it into English esoim’. The Arabic noun " is another
archaic word which mean$idusé or ‘home rather than aroom’. This lexical

error suggests interference from their Libyan dilen their translations. This
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lexical error suggests that participants are nailfar with the meaning of this word
since the more common contemporary word in usageeirLibyan dialect would be
‘44 &' This error was made due to them not reading wiele proverb before
beginning the process of translation. The act aflirey a text before translating it
has two benefits: first, to comprehend what it ®w@; and second, to analyze it

from the point of view of a translator (Newmark 883

This points, then, to the fact that translationhaf Arabic proverbs seems difficult, if
not impossible. Students are required to look F& tight word according to the
proverb’s context before they start the procedsanislation. Although most errors,
as we have seen, resulted from the interferenteegparticipants’ mother language
in the translation process to the TL, English, itheorrect interpretation of certain
semantic rules can also create translation eribis. noticeable that students not
only failed to produce the right words, but alssaems, had difficulty in translating

the prepositiondw’, as we can see in MSAP 18:

‘2l e sV,
In the translation of this proverb, some studewtsfesed than’ and from’ due to
the fact that the Arabic preposition«' can be rendered in English by both these
words and produced:
- Old from Labed.
- Bigger from Labed.
Ryding’s (2005: 378) explanation regarding the esaly'c«’ proves illuminating in

this context:
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The preposition min indicates direction away froaom,
point of departure when used spatiotemporally. In
addition, it is used to denote source, materiafjuantity.

It is also used in expressions of comparisons, with
comparative adjective where English would use thedw
“than”.

In this instance students needed to spot that is used in an expression of

comparison which requires the structure in Englifbomparative adjective + than,

a structure which commonly features in proverbbath languages. Here it appears
in MSAPs 1, 15, 16, 17,18,19 and 20 and this eappears frequently. Very few

students were able to provide a correct translatisrollows:

- Older than Labid!

In his study, Diab (ibid.: 76) also found that papants experienced problems when
attempting to render English prepositions into Acalbie noted some 247 errors,
and argued that these errors resulted from the rauaerepositions which exist in

English. He concluded that: “When students aresnot which preposition to use in
a certain sentence, they often compare that semt&ith its Arabic preposition in

English”.

It is then clearly evident from the results of thtady that lexical errors were made
as a result of three key factors: firstly, the stid’ failure to understand the
meaning of a SL word; secondly, their inabilitysilect an appropriate TL word for
the context, or thirdly due to the interference Ashbic as their mother tongue.
Given that these are the principal causes of semanbrs, language teachers at
Benghazi University need to reduce these errorfobysing students’ attention on
the TL and culture. Benghazi University would bdlvaevised to enable students to

travel to the UK in order to assist them in acagra good knowledge of English
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language and culture as this would greatly helpnthe develop their competence
and performance in English.
The following section shifts focus to address thyges of grammatical errors that

students made in the process of translating the R&SA

5.2.2 Syntactic Level Errors
This section deals with errors that occur at thell®f grammar. Analysis showed

that participants experience major difficulties witertain English grammatical
rules, and hence fail to form constructions cotyedn this initial section, the focus
will be on the discussion of subject-verb agreemamors. Errors that occur in
relation to the use of tenses, adjectives andllyinarticle errors, will be discussed
below. Figure 5.6 represents a breakdown into oaieg) of the various types of
syntax errors made by the fourth-year studentseagBazi University taking part in

this study.

ESVA

M Tense

m Adj

M Articles

Figure 0.6: Errors at the syntactic level

It can be seen that the majority of errors at syteael were in relation to the use of

articles and prepositions. One difficulty relategtie correct positioning of articles
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and prepositions in a sentence which is exacerbatezh the text is written by
students whose mother language is not Englishr&imotenses constitute a further
24% of the total number of errors in this categahich is a considerable amount.
On the other hand, adjectival errors, including tbemation of comparatives,
comprise only 23% of the total since this posesefedifficulties. Problems with
subject-verb agreement represent the smallest grop@f the syntactic level errors
at only 20% because the majority of participantshat level easily identified the

differences in word order between Arabic and Emglis

It was anticipated that students would make fewere at the syntactic level due to
their expected knowledge of English syntactic rddgghis advanced stage of their
studies in fourth year. Despite this assumptiomas discovered that most of them
were still confused when translating tenses fronabfo into English, and also
experienced problems with translation of compassand with subject-verb
agreement. They seemed to believe that the Arabgulage has the same structure
in subject-verb agreement as English. They alsedfgaroblems in their usage of

articles, prepositions and auxiliary verbs.

Syntactic translation errors, such as those withjestrverb agreement, tenses,
prepositions, and articles, are caused when stsdentler the grammatical features
of the MSAPs incorrectly into the TL, producing eslounding or incorrect

expression which sounds unnatural to a native sgedikshould be stressed here
that generally syntactic errors do not greatly ciffthe intended meaning of a

proverb, rather, they merely produce ‘broken’ prbge Following assessment and
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evaluation of the corpus of student translatiorsr timistakes have been categorised
as follows:

- Errors at tense level.

- Errors in the usage of comparative adjectives.

- Errors in the use of articles, adverbs, prepasis and auxiliaries.

- Errors in subject-verb agreement.

The commentary starts with the first section oftagtic errors, which is that of

tense errors.

5.2.2.1 Errors at tense level
Tense errors occur when students fail to use theecotense in their translation.

Figure 5.7 summarizes the frequency of errorsraedevel and shows that from a
total of 202 syntactic errors, only 48 errors a thnse level were identified. This

equates to 24% or roughly a quarter of the totatlmer of syntax errors.

B Tense

mAll

Figure 0.7: Errors at tense level
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Tenses errors are considered the most significanastic error due to the fact that
tense is so important in language. Analysis of ettidranslations of the MSAPs
suggested that students found it very hard tordjatsh between tenses in proverbs
which is perhaps understandable given the misniabhieen the range of tenses in
SL and TL. However it is more surprising that 50%tloe students translating
MSAP 2 (i 258 <=1 ) failed to produce the required verbal formlefds (third
person singular) in English as shown in the follagvexamples:

- The blind lead another blind.

- Blind lead a blind.

- Glimmer lead glimmer.

The same can be said of a student who attempteehtter MSAP 11 @Y
s2=L), as commit’.

- She commit suicide.

It is unclear in this case if the student intentedrite ‘commits’ (present tense) or
‘committed’ (past tense), both of which might have been pmssin terms of
syntax. About 15% of the students produced an odddtion combining two verbs,
as in the following sentence:

- A blind is drive a blind.

In the final example, the students appear to hétenated to use the progressive
form which required the use of the auxiliary ver§ with the present participle
‘driving’. Tense wise, this is perhaps understandable smdeabic because the
verb 24 gives the sense of present continuity rather tbéractions that are
repeated or habitual. However, all three typesesbformation errors are of a fairly

basic nature.

191



Only three out of the twenty students were idesdifas having used appropriate

grammatical structures such as:

- The blind is leading the blind.

The failure to use the correct verbal form appeaarde a worryingly persistent

feature with 40% of students incorrectly rendetimg verbal forms in MSAPs 3 and

4 as follows:

) JS 55 Ol O pla

He know from where the shoulder to be eaten.

‘adis b g,

Bulek run and he was dispraised.

Tense errors can also be observed in student ataorsd of MSAPs 9, 12 and 13:
“ORY) aslaaa b o B ey Jlaad) ca

- The donkey goes to request two horns but he comediaby ears.

- The donkey goes to request two horns but he corback by chopped ears.

- The donkey goes to request two horns came backthout ears.

‘e gl aly gl oy

- | sell my neighbour but I did not by my home.

ardd af Lgla 5 calll Cua ) Cady

- Go to where Oum Kasham throw her packsaddle.

In these examples the students are confusing tabidsimple past tense and the

simple present tense. For instance, the Arabiclsimgst verbsa (‘ went); * s’

(‘came back); ‘e (‘sold’); and wal’(‘ threw’) were translated by 35% of the

students as the simple present tense in English.opposite problem — use of the

simple past tense when the simple present is nupeopriate — was noted in one

student translation of MSAP 17:
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- In what ways Sohail and Soha met.
These examples show that students failed to rahédse tense aspects because they
rely heavily on lexical translation and have a mmsmption concerning how to

render aspects of verbs into English. Khuwailah &hdumali (2010:180) also came
to the same conclusion when they analysed datastmgsof 300 essays, 150 words
of which were written in Arabic and 150 in Englisthey found that the mistakes
made by the 150 student participants were of tvpegy “First, those having low-

level syntactic or morphological mistakes suchwdgext-verb agreement mistakes,
including mistakes with irregular past tense fori@scond, there were high-level
mistakes in using appropriate tense choices toesspiime concepts”. This reflects
the teaching strategies that Benghazi Universitipies. Based on my experience,
language teachers encourage students to transégmienses in texts without

encouraging them to structure the translated tgsadmmatically. In addition, there

iIs no specific syllabus in Libyan universities teath students grammar in
translation. Therefore, it is recommended thatieecpay much more attention on

the grammatical aspects of student translations.

5.2.2.2 Errors in the usage of comparative adjectives
Figure 5.8 indicates that of the total number @ngmatical errors made, 23% were

categorised as relating to aspects of comparishis. rElatively low figure may be
explained by two reasons: firstly, only seven oé tArabic proverbs feature a
comparative element, namely MSAPs 1, 15, 16, 17,198and 20; and secondly,
comparative adjectives were studied by studentsngluheir second year which
should have assisted them greatly in rendering sxgressions accurately into

English without any grammatical errors relatedi® tise of adjectives.
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Figure 0.8: Errors in the usage of comparative adjectives

Comparative adjectives play a vital role in the icalanguage in order to compare
two things and as noted previously, the watd ‘is an important component of
expressions of comparison. Bouchentouf (2009:69)sad learners of Arabic to
remember that: “It is essential that you include piheposition min right after every

comparative adjective”.

It seems that participants often experienced sindiiiculties when translating a
proverb featuring a comparative element into Ehgliset us consider their attempts
at MSAPs 1, 15, 16, 18 and 20:
‘ald e bl
- Pessimistic than Dahes.
- As ominous as Dahes.
‘Jas (a el
- More foolisher than Ejel.
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- bl e gl

More brave than Osama.

- As strong as Osama.

2l e sl

- More big than Labed.

- As bigger as Labed.

fuid (e Jdal

- Be careful from the wolf.

The participants’ above translation attempts weneoilrect but perfectly
understandable to native speakers of English. Hewestudents in their attempts
ignored comparative. Allen explains (2010:65): “Th®mparative of many
adjectives is made by adding the ending -er tathective: a cheaper hat. For other
adjectives, the comparative has to be formed bwygushe word more with the
regular adjective: a more expensive hat”. The stngaljectival rule states that if an
adjective is monosyllabic the suffix /-er/ is notiwaadded to the end of the
adjective to construct the comparative adjectivkusl ‘brave’ becomes ‘braver’,
‘old’ becomes ‘older’ etc. In the case of bisyllabor polysyllabic adjectives,
however, ‘more’ is normally added to produce thenparative form e.g. ‘more

foolish’ and ‘more pessimistic’.

In addition, they do not seem to realize that .: as’ rule is used to compare two
things where there is no difference between thehilevthe Arabic proverb does not
refer to equality, but rather has a comparativention. The 'as...as' is a recurrent

feature of English idioms and is known as a sniileere are dozens of examples,
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many of which would be correctly used as equivatédnny examples here e.¢ps

old as the hills and,'as brave as a lioh

5.2.2.3 Errors in the use of articles and prepositions
Another problem that can be identified in the shideanslations of the proverbs is

the misuse of articles and prepositions. Figure sh8ws that the proportion of
article and preposition errors is higher than tbhtadjective and tense errors,

comprising some 34% of the total errors at syneaell

M Articles

mAll

Figure 0.9: Errors in the use of articles and prepositions

Grammatical errors in the translated Arabic prosedye very common with
participants misusing articles, prepositions andilauies. The translation of
definite and indefinite articles is difficult togelve and most of the students failed
to provide a correct translation of these provefbs,example, the definite article
‘the’ is often used instead of the indefinite ddjca’ or ‘an’. In general, the students
tended to neglect articles in their translated prbs and relied solely on semantic

content, ignoring the syntactic structure as showthe rendering of MSAP 2

(sl asss oeh) as:
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- Blind leads blind.
In total, 20% of the students translated the pitoveerfectly. However, many
inserted the articlethe’ at the beginning, but did not make use of anothedinite
article at the end of the proverb. In the ST thisreo definite Arabic J" and,
therefore, in the translation students should nsadefinite article. For example:
The blind lead blind.

From my personal point of view, since the origidaés not carry the definite article,
it is best rendered into English as indefinite idey to transfer the Arabic proverb as
a whole semantic and syntactic unit. Therefore,ath@ve proverb is best translated
into English as:

The blind leading the blind.
In addition, we can identify errors regarding batticles and prepositions in MSAP
5 (e al paa #l3a 1), Some participants included prepositions, wherataers
resorted to omitting both articles and prepositisnghat they rendered lexical items
without grammatical categories. The following exdspwvere typical of 20% of the
student translations in these instances:
- That's punishment mojer Om Amer.
- This is repayment coping with Am Amer.
- This recompenses Mojeer Om Amer.
The above translations are incorrect because obmhission of both the definite
article‘the’ and the prepositiof’ . This may have resulted from the unenthusiastic
transfer of these proverbs from Arabic into Engl@nly 35% of the students gave a
correct translation, as follows:

- This is the punishment of Om Amer’s rescuer.
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Consider the following example of transfer from Bi@into English of MSAP 10:
(41_A &uaa) which is unacceptable since the definite artithe’ and the preposition
‘of’ have been omitted:
- Speech Kurafa.
Students in this instances have two options: thay @ther put the proper noun
‘Khur afah’ as the subject owning his ‘speech’ by addingdpestrophe /’s/ or add
the definite articlethe’ immediately before the wordspeech followed by ‘of.
Hence, the translated proverb would be as follows:
- Khur afah’s speech!.

- The speech of Khuéfah!.
Such errors reflect a significant area of diffigulhat participants face when dealing
with English language articles and prepositionsgnethough they have taken
English grammar courses throughout their first,osdg third and fourth years in
English Departments at Benghazi University.
In the case of MSAP 7, participants used the piiépos ‘to’ and ‘above’ instead of
‘on’. The following examples show two attempts &nder the Arabic preposition
‘s’ in MSAP 7 which reads:Jidl » cuia lglai te;
- To her family harvest Barakesh.
- Above her family, Barakesh brought hurt.
The Arabic preposition ' is sometimes translated into English as'! The
English preposition dbove can also be rendered into Arabic agi$', and is
considered a preposition of place or directionedu® refer to something which is
higher than something else, e.g-hé picture is hung above the table The
preposition to’ is used when verbs show motion such dsgd to school. The

incorrect choice between prepositions in the phovabove resulted from the
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translation process from Arabic: for examplgs' can be translated aabove only

in some cases and is widely used in day-to-daydunldialect.

All in all, it was observed that the students pnése weak translations when it came
to the use of articles and prepositions. Howevar,spite of displaying poor
translation skills at this level, it can nonethslég said that such errors, i.e. articles
and prepositions, do not generally affect in anyy wae core meaning of the
proverbs. Students are thus advised to use cograchmatical structures when
translating text from their mother tongue, Arabigto the TL, English. Having
explained these significant issues, let us now nwvéo another important issue in

translation, namely, subject-verb agreements.

5.2.2.4 Errors in subject-verb agreement
Figure 5.9 below shows that the percentage of ®iiroisubject-verb agreement is

20% of the total errors (202) at syntactic levéehisTpercentage is perhaps to be
expected since the participants are in their foydar, and have been learning the
English language since they were at primary schoelaning that they should be
well aware of the fact that the word order of Eslglsentences is different to that of
Arabic. This fact is likely to affect the percengagnaking it lower compared to the
other syntax errors. Diab (ibid.:74) reported samifindings with the sample of

Lebanese students in his study of written expressicEnglish and Arabic: “Arab

students make few subject-verb agreement errdieinessays”.
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Figure 0.10: Errors in subject-verb agreements

As mentioned previously word order is totally drffat in English and Arabic.
English sentences usually begin with the subjdtivi@d by a verb (SV). However,
as Ingham notes (1994:38), “Classical Arabic iemftonsidered as VSO while
some modern dialects are classed as SVO”. Sincsttigents who translated these
proverbs are Libyan Arabs, there is evidence thatr tArabic expression does
sometimes interfere with their English translatiofishe proverbs in terms of word
order. Their translations demonstrate that mostthef participants resorted to
reconstructing Arabic word order patterns in theamslations of the MSAPs to
English. Consider, for example, their misuse ofjsctbverb agreement rules, in the
following examples:

- Know from where eaten shoulder.

- Teach from where eat shoulder.

- get together Suhail and Suha.

- run Baleek and Vituperate.
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- Drain Baleek and run down.

- run baliq and yotham.

- Sold my nieghbour and didn’t sell my room.

- Spok a lot but no deeds.

- went the donkey ask two horns returned masloom es.

- Speach Kurapha.

This of course happens because the students thirikrins of Arabic sentence
structures, in which the verb precedes a subjed paoduce sentences accordingly,
which leads to translation errors. From the abowe®ples, it can be deduced that
study participants also resorted to applying thabfr grammatical rule of V+S
agreement, to render the MSAPs into English., pcoduphrases likeRun BaleeK
which combines an error in word order with incotragreement of subject with
verb. In his study which tested 20 Malaysian stisleability to translate from
Malawi into English, Izahar (2010: 72) found thhaey also experienced difficulty
with regard to the subject-verb agreement, commgtsiimilar errors to those made
by participants the Benghazi University study. Hguad that this was due to
“interlingual errors caused by the interferencehsf learner’'s mother tongue” and
recommended that: “teachers should include therdiffces between grammar rules
in the students’ L1 and L2 so that they are awaa¢ there are such differences and

later they will avoid making such errors”.

The examples discussed above make it clear thdémstsi turned what are expected
to be nominalised sentences into verbal ones. ditiad, they made many syntactic
errors with articles, tenses and comparative aggxtWhen translating the MSAPs

into English it would be more appropriate to tramsf them into nominal sentences
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in the way that some of the students managed tm dloeir translations, as in the

examples below:

- He knows from where the shoulder should be eaten.

- Suhail and Suha will not meet anymore. -

- Buleik runs and is disparaged.

- He knows how to eat a lamb’s shoulder.

- | sold my neighbour not room.

- I hear a clamour, and don not see the flour.

- The donkey went seeking horns, came back withoetars.

Although it could be argued that grammatical ermosy not necessarily affect the
intended meaning of a translated proverb, studeeesl to be made aware that it is
still important to consider grammar when constngt sentence in the TL which is
both semantically and syntactically well-structur&€chnslation teachers at Benghazi

University should not turn a blind eye to the foomsgrammar in translation.

5.2.3 Stylistic Level Errors
The emphasis in this section now moves to a coraide of the types of stylistic

errors which were found in the students’ transtetioThese include stylistic
structures such as the use of the passive voickakso cohesive features such as
repetition. Figure 5.11 below shows the percentafgstylistic errors made when
translating the sample of MSAPs. Of the total nundfeerrors at the micro level,
errors related to style accounted for some 25 kestaOf the 25 errors in this
category, 15 were concerned with the use of theipasoice, whilst the remaining

ten related to repetition. Therefore, the proportod passivisation errors made by
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study participants was 60%, with repetition erraccounting for the remaining

40%, as shown in the following pie chart.

M passifisation

M repetition

Figure 0.11: Errors at stylistic level

Each language has its own particular manner ofssitylexpression with its own

distinctive features and, depending on the TL ahdnSquestion, these differences
can be very striking in terms of the use of acpaséive structures and cohesive
devices. Within each language, moreover, diffetgpes of texts will have their

own specific stylistic attributes. Thus it can deserved that proverbs and sayings
have their own form of expression which may difiguite markedly between

languages and producing a stylistically appropriaénslation presents a major
challenge to even experienced professional traorslab it was anticipated that this
element of the test would pose a number of diffiealfor the student participants.
Their relatively limited translation skills werepesially apparent when they needed

to deal with MSAPs containing repetition or inclagipassive forms. Analysis of
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the participants’ errors clearly showed that thagefl serious difficulties in creating
appropriate text structures as the following sedtiwill demonstrate.
We can identify two major stylistic feature erramshe translation of these MSAPs.

These are in the areas of repetition and passmmsat

5.2.3.1 Repetition
One of the most obvious stylistic differences amaictural disparities between

Arabic and English is the much higher level of téme of various kinds which is
present generally in Arabic discourse. The overmigl majority of the translation
students struggled to apply appropriate strateigesope with this stylistic feature
because in basic terms, the SL, Arabic, likes kixrepetition, whereas the TL,
English, does not. As Abu-Zahra notes (2001:3):xital repetition is abundant in
Arabic narrative discourse making it difficult tanslate into English”.

Moreover repetition in Arabic serves a number ofppges. It is used to contribute
to the aesthetic qualities of a text and can see rhetorical device. It often
incorporated into text as a means of assertingpamian which forms part of an
argument. Beyond these purposes, as Dickins e(2802:109) observe, the
repetition of lexical items in Arabic “functions njst as a stylistic feature, but as a
text-building device contributing to the cohesioh tbe text” Participants who
attempted to render these proverbs from Arabic Ernglish seemed to have little
awareness that the TL does not tolerate repetibaine same extent as the SL. A
clear example of this claim can be observed intéx¢s which they produced in
response to MSAP 11ysb da¥ ',

In this instance, repetition in the original test used as a stylistic device to

emphasize the message of the proverb and is ihtegia However, a similarly
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repetitive structure is best avoided in the Englidnslation since it gives it an
awkwardness and unnaturalness not present in theSiace fifty per cent of the
participants translated their MSAPs into English &yplying a word-for-word
translation approach, this means that interlingot@rference at the structural level
is clearly visible in their English versions of tAeabic proverb. Typically, students
opted to render the ST literally as:

- It is by my hand not by your hand Amro.

However, those students who used the contextuaknmdtion preferred to use
Nida’'s dynamic equivalence to produce versions aft@mpt to explain the intended
meaning of the proverb, as follows:

- She commits suicide.

- | will kill myself.

- Prefers not to be killed by Amro.

- She killed herself.

- The Queen suicide.

As the first example shows, half of the studentsiéel to construct a TL sentence
which followed the stylistic pattern of the Aralmdginal, thus producing a version
which seems dull and monotonous and has none diténary flavour of the ST.
Abu-Zahra (2001:4) observed that when a profeskitmamslator was asked to
render Arabic fictional narrative, , into Englisayen this practitioner struggled
when dealing with lexical repetition:

This rendition is a literal translation [...] astiows
the translator’'s lack of translation strategieswasl.
The translation, consequently, sounds redundawit, an
presents a good proof that literal translationasthe
ideal strategy to handle repetition when transgatin
fictional narrative into English.
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However, translating this proverb according to tleems of English discourse and
avoiding Arabic stylistic features can help greatlyconvey the same effect as in the
Arabic proverb. Two students found a solution whieffiectively rendered the
meaning without repetition:

- It's by my hand, not yours Amro.

In this case avoiding the repetition of by and hghaés a much more satisfactory
effect to the TL reader. Consequently, translastualents should be made aware of
the stylistic features and disparities between Araind English. Furthermore, they
should be encouraged to developed strategies whlichv them to avoid the
repetition which is a typical feature of the ST whendering this into English. As
the next section shows, the passive voice is anastgbstic feature which can pose

problems for translators.

5.2.3.2 Passive Voice Errors
Although the passive voice would usually be congdeunder the heading of

grammar, in the case of Arabic it is useful to exsnthis topic in the category of
style since this is another linguistic aspect whiekieals significant differences
between Arabic and English stylistics with the fermlanguage preferring active
sentences to passive ones. English, on the othef, lfi@equently forms sentences

using the passive voice.

Passive voice translation was, therefore, anothaltenging aspect of the translation
exercise for the study participants. This is beeaas Baker (1992:106) explains,
translating an Arabic passive into English or vie¥sa may affect the intended

meaning:
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Rendering a passive structure by an active streictur
or conversely an active structure by a passivetire

in translation can affect the amount of information
given in the clause, the linear arrangement of séima
elements such as agent and affected entity, and the
focus of the message.

Perhaps not surprisingly, this is what occurred wéieidents attempted to translate
MSAP 4°aX 5 sl g8, since many of the participants were not conscibas
changing a passive Arabic sentence into an acthgligh one at best distorts the
meaning and at worst renders the text incomprehknsn fact, 40% of the students
chose to render the passive Arabic voice as ameaotie in English which led to a

change in the meaning. For example, the Arabic ipasgerb s¥ means ‘is
disparaged’, i.e. Bulyiq is not the doer of thei@tt but rather it is others who are
disparaging him. The students referred to abovestaged the Arabic passive into an
English active rendering this adisparages or the non-existentdispraises. This
would mean that Bulyiq is the doer of the actiondfparaging, which is wrong.
Consider their translations of the Arabic provertoiEnglish:

- Balege run and his disparities.

- run Buleik and vituperate.

- Drain Baleek and run down.

- to out run Buleik and eject blame.

- run buleik and yotham.

Another 40% of the students made the same erroweMer, they changed the
Arabic passive verb into a past form of the verltth@ English translation of MSAP

4, as follows:
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- Baleek runs and dispraised.

- Balyeek run and vituperated.

- Balik runs good not welcomed.

Of the twenty participants, only one student predi@ solution in his/her translation
of of this proverb which avoided using an activev&onsider this translation:

- Although Bulaik races and wins, yet is disparaged

As this analysis of some of the errors relatedtybssic feature has shown, students
drew on the linguistic resources of their nativealic to translate into English
which created stylistic problems, distorting theamiag of the ST and failing to
convey this to the target readership. Translasimdents need to be reminded that
translation is not only a translation of lexis, lalso needs to address issues of
grammar and style in order to produce effectivandiaion texts for the target

readership.

This part of the chapter has discussed the erraderby students when translating
the MSAPs in terms of rendering their surface festsuch as semantics, syntax,
and style. However, the remaining sections of thiapter will focus on translation
issues which arose at the macro level, examinirey éktent to which study
participants attempted to convey the context athson of the MSAPSs in order to
help facilitate the comprehension of the intendexhning of these proverbs to the

English target readership.
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5.3 Macro Level Errors

This section will focus on the students’ attempts provide and translate the
situation and context of the selected MSAPs. Tleason and context for each
proverb for each MSAP was provided for them in Acah order to help them to
translate accordingly. Some clearly read the cdnéad situation carefully and
translated the proverbs correctly, whilst othersrewable to provide dynamic
equivalence in the TL (English) for some of theyants. However, some students
were unable to produce either a correct translatiothe context of situation or an
appropriate dynamic equivalence. Some other traosk were unsatisfactory
because students left elements of the proverb nslated, simply transliterating
unknown words from the Arabic ST into English. eetmacro level section, the
students’ translation attempts are simply classifeccording to the following
scheme:

YES means that the students translated the situatnoh centext of the

MSAP correctly.

YES BUT means that the student translated the situatiacheoMSAP but

did not mention the context.

NO means that the student translated the situatioth@fMSAP but the

translation is not comprehensible.

NO BUT means that the student did not translate thetsituaf the MSAP

but provided a dynamic equivalence in the TL, Esiyli

MD (= missing datq means the student left the situation and context

untranslated.
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Most of these MSAPs cannot be understood unless iecro surroundings i.e.
their situation of occurrence and context is predidAs previously mentioned, this
approach to translation can traced back to theraptthogist Bronislaw Malinowski
(1932) and his attempts to solve the difficultyrehdering cultural signs from the
South Pacific Trobriand Islanders, a culture whics very different from his own
Western culture (House 1997:37). In this sectian shuation and context of each
MSAP will be explained since they can be difficaltimpossible to comprehend
without some contextual and situational informatias could be appreciated in the

micro level errors analysis section.

m YES
mNO
mYES BUT
m NO BUT
mMD

Figure 0.12: Errors at the macro level

Figure 5.12 shows the breakdown of errors accortbritpe macro level categories
outlined in the scheme above, from a total numibd00 translation attempts.

YES: 70

NO: 117

YES BUT: 26
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NO BUT: 65

MD: 122.

As the chart indicates, nearly a third of the exr(81%) were classed as missing
data (MD), having been left untranslated. A sligtgialler percentage (29%) fell
into the NO category. The students who providedoaect translation (YES)
amounted to 17%. The NO BUT category applied to 1886 YES BUT 7%. Each
individual category has been analysed and discusstuither detail under separate

headings below.

Participants generally made efforts to produceablat translations at the macro
level and tried to provide a suitable context afiaion for each MSAP. Errors of
grammar and expression were not assessed at the teael, the key issue being
whether the student succeeded in conveying that&tuand context. In each case,
a fairly literal translation of the MSAP is provididollowed by some explanatory
details concerning the origins of the MSAP or otheevant information. Where
possible an English proverb or saying which funwtias a dynamic equivalence has

also been suggested.

Proverb One (MSAP 1):
ald e ol
He is more pessimistic than Dhis!
In their attempt to render the situation of theverb, the majority of the students
gave a comprehensible account of the context oatsan of the proverb, although a

small number produced explanations of the situatibcontext that were largely
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incomprehensible due to poor expression in Englegh,shown in the following
example:

was dahes mare for kais run example in because wér him longed betwwen
dabyan forty years.

However, it is very hard to understand the meammhghe translated proverb as
shown above. This is because this minority of stteldid not take into account the
differences between Arabic and English in termssabject-verb agreements,
semantic translation. They just picked up the fesample of the translation of a
particular word from a bilingual dictionary, andalignored the stylistic features of
the proverb. This of course happens when studemtisthemselves translating a
standard Arabic passage from their mother tongt® Emnglish. So, they became
confused when restructuring into an English congertt as a result the meaning of
the proverb is not clear. The proverb will be coei@nded if we provide the
situation correctly, as follows:

The mare, Dais, wasowned by Qais bin Zuhair and caused a war between t
tribes, the Dubians and the Abs, which lasted ¢otyfyears. Thus anyone who is
thought to be ill-fated and a bringer of bad luck likened to Dais. (My

translation).

The situation and context of this proverb go inlimgh story ofJonah a prophet

who thought to be cursed. Not only Jonah brouglitlbck to others, but also he is
well-known of spoiling plans. He was supposed toaberophet sent to preach
goodness, but because of his short temper, heugaeasily and sailed away. When
a storm attacked his ship, people new that it waarae, and decided to draw the

lots, and the chosen one will be thron to calmdtoem. Not only once, but three
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times Jonah was chosen and he was thrown in thieodsaswollen by a whale. He
remained in the belly of the whale for three dagfole he was vomited on a dry
land. Finally, the prophet Jonah realised the ngesaad started preaching tirelessly

(Hendrickson (1987).

The story is yet comparable with another storyha Holly Qur'an- Chapter of
Younis. In this Chapter, the prophet Younis, asuaighment from Allah for not
being dedicated to his words, he was swallowed ihale. Because of his prayers
inside the belly of the whale, he was vomited auatdry land. Having learned the

lesson, Younis started preaching the word of Atlatiotedly.

Proverb Two (MSAP 2):
) 25k o]

The blind leading the blind!
The majority of the students failed to producedbgect context of situation for this
proverb. This of course is because of the syntaxsamantic tricks which are in the
proverb. Consider their translation:
clobber this such the person was reckless person.
Such an example indicates that students used tlmmgwselection of lexical
categories as well as syntax confusion. The findgagonsistent with previous
results of Ghazala (1995) (See Section 4.3.1).s Ttakes the context of situation
not sufficiently clear. This example indicates thatdents were confused by syntax
and also made a poor selection from lexical categoAs a result, the context of

situation remains unclear. If an explanation ofstkind were provided, target
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readers would struggle to comprehend the provelesara footnote was provided
for the purpose of clarification of its intendedaneng.

Therefore, we can provide the proverb's settiniplsws:

This proverb is used in a context in which onevidlial offers advice, or tries to
provide practical assistance help to another, etreough he/she has no knowledge

or experience of the issue in question

Having provided this brief and comprehensible emgteon of the proverb, it
becomes clearer to the English-speaking targetershgb, and the message of the
proverb may now be understood. One can, therefteduce that the translation
process is based on context, which guides tramslatotranslate by following the

original message faithfully.

Proverb Three (MSAP 3):
) S35 Gl (e play

He knows how a shoulder of lamb should be eaten!
In their attempt to render the context of situatafnthis proverb, Some students
could not render the context of situation of thioverb as they experienced
difficulties in clarifying the exact meaning of thA&rabic noun phrase (‘the
shoulder’) ie.<iV', In the example below:
Arabs say shoulder from bottom because if you tasteom above hard to taste.
Here we notice that the students knew the intenohe@ning in Arabic, but
nonetheless they failed to render it into Engli§his may be because they were
translating texts that are loaded with cultural meg. Therefore, the context of

situation of the proverb can be rendered as:
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Arab custom dictates that a shoulder of lamb ortarushould be eaten by starting
at the bottom and working upwards. Otherwise, thgk proves difficult. Therefore

this proverb is used to refer to an individual wkrews how to do his/her job well.

Traditionally speaking, a shoulder is considered ohthe most delicious parts of a
sheep. Some Bedouin Arabs find it awkward to eainfithe top and, therefore,
Arabs use it as a proverb.
In this case, two students were able to provideadyn equivalence instead, their
suggestions being:

— He knows his job.

- He knows which side of the bread is buttered.
The first phrase neatly captured the essence of RBSAn the second case, this is
not an exact equivalence. The phrase “He knowstwkide his bread is buttered
on” which the student appears to be referring $sonarmally used in the context
when an individual is aware of where his/her batgrests lie, and does not really
convey the meaning of being experienced at ond'sljothis case, the students did
take the context into consideration and had thityabo apply dynamic equivalence,
providing suitable equivalences for the Arabic mmv using a number of
appropriate English idiomatic phrases. By doing stodents demonstrated their
ability to achieve equivalence. Dynamic qwuivakemere would be the degree to
which the receptor of the message in the targeguage responds to it in

considerably the same manner as the receptor isotlmee language (Nida 1969).
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Proverb Four (MSAP 4):
P Gl s

Bulyig races and wins, but is still disparaged!

Here the majority of the students succeeded inymog a correct translation
because the situation of this proverb was provitedimple Arabic language, so
they did not find it difficult to render it into Etish because they may have had
good background knowledge of this proverb. Focusinghe intended meaning of
this proverb, research did not produce any obvamsiterpart in English. In cases
where there is no obvious equivalence in the Thangdlators are obviously not
allowed to simply disregard the proverb so the sstgg solution is convey the
message of the saying to the target English-spgate@adership by explaining it
according to its context of use This finding isegnent with Malinowski's (1884-
1942), (See Chapter Four section 4.5.1), which slotliat it was not possible to
communicate these concepts without making referémadbem. The question can
then be asked: what if a proverb does not have equyvalence in the target
language? Should translators neglect it? The sollguggested here is to return a
proverb into its environment, i.e. into the envimeent where the proverb came
from. Thus the message of a proverb may be convéyetthe target English-
speaking readership by explaining it accordingsa@ontext, as follows:

Bulyig was a legendary mare who used to take partaces and win but was,
nonetheless, criticized. This proverb is used iierence to a person who, despite
doing well, is not recognized for his/her achievatae

The situation of occurrence of this proverb hasobex clearer now that there are

neither grammatical nor lexical mistakes.
216



Proverb Five (MSAP 5):
A Al paa sl i

This is the punishment of UmmAmir’s rescuer!
In their attempt to translate the situation of fnieverb into English, the majority of
the students failed to translate it properly, sopdcbmmunicative value is distorted as
discussed in section 5.2. Consider an exampldeir attempts:
Am Amer surname for hyena gossip some people whehase to kill it so
scared the hyena entered a tent for an Arabic man o fed it. when the sleep
one night predational him.
When the translation of the above proverb is preskem this form, it will not be
comprehensible to the target readers. The majofithe students failed to explain
the situation of this proverb adequately in Englisb the communicative value is
distorted. The following example represents ayawypical attempt at explaining the
Umm-Amer story:
Our suggestion is to provide the story of the layeorrectly, as follows:
It is said that hunters were chasing a hyena (knowlioquially as Umm-Amir) in
order to Kill it but it managed to escape, and axtad and hungry, it sought shelter
in the tent of a Bedouin Arab. He reprimanded thetérs, and then gave the hyena
refuge in his tent, feeding it until it was fulln®night, however, as the Bedouin was
sleeping, the hyena killed and ate him as if heevies prey.
Here, when the situation of occurrence is giver, pinoverb's meaning becomes
clearer. This confirms the importance of the mdexel in translation in order to
explain those proverbs that do not have any copatein the other culture. From
the above, it is suggested that, for the Arabicveros that do not have an

equivalence in the other language, to provide #rget readers with as much as
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information about the setting of a given proverbu3, the message of an Arabic

proverb is conveyed to them through an adequati@eaton.

Proverb Six (MSAP 6):
Lala s (33 5L €

Every sheep is hanged by its hock!
The majority of the students did not translatedbetext of situation of this proverb
and simply rendered the proverb by means of littnahslation which led to a
structural deformity in English a&very sheep attach from its legsin literal
translation, the focus on the grammatical structum@ word order are respected, but
it does not serve to convey the intended meaninghefMSAP. Dickinset al.
(2002:16) explain that in the case of literal ttatisn:

The standard grammar and word order of English are
respected; however, everything which might be fiexnsd

on a simple word-by-word basis from the Arabic & s
transferred. For most purposes, literal translattan be
regarded as the practical extreme of SL bias.

Because the students ignored the importance d@tgnality, their translation of the
proverb lacked a context and would prove unaccéptalnative speakers of the TL
since it would prove incomprehensible. This is lnseait is very hard to render the
proverb without its situation of occurrence. . Tdfere, the following has been
provided as a situation of occurrence of the Argoayverb:

This means that No-one is responsible for theamksshortcomings of others.
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Proverb Seven (MSAP 7).
OBy cia o e

Baraqgish wronged her own people
In this proverb, the students’ responses to thestation ranged between MD and
NO, i.e. they left items untranslated or they dad perform well in the translation
process. The following translation is typical o tkind of discourse produced by the
students:
Baraqish is a dog called Ba&qish gossip it was from folk was escape and the
army was chase them so they hiding between the tresvith the dog when it

baying continuity the root of the baying untill the catch them kill them.

It is evident that when translating, students arerly influenced by Arabic and
produce English sentences which are structuredrdiogp to the rules of their
mother tongue. This often creates a meaninglessl&iion. As argued by Abdullah
and Shoumali (2010:182) argue that: “Arab studestslly link and prepare their
ideas in their native language and then transhamtinto English”. The situation of
occurrence facilitates the target readers’ ability cope with these proverbs,
especially the ones which do not have an obviougliéin counterpart. Therefore,
the proverb would be easier to understand if weewer provide the following
explanation:

When her owners fled their home to escape fromm gremies, their dog Bagish
followed them to the thicket of trees where thexevieding. Alerted by the sound of
Baragish barking, the enemy pursuers tracked down thece of the sound until

they found the dog and her owners. The enemy tloamegded to executed them all.
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This proverb is used to refer to those who comutibas which bring harm not only

themselves but the people who are around them.

Simply translating the proverb literally producesiacomprehensible text because
the situation of occurrence and context was nog¢rtakito account. Many of the
study participants demonstrated a low level of awass of the TL and target
culture, as analysis of translation of MSAP 7 showghen an appropriate
explanation is provided, a possible communicatramglation of MSAP 7 can be
suggested in the other culture, English, whichtes,dig one’s own gravé or in
Arabic: ‘4wil o 8 jisy €' Therefore, when the macro level background ievkm,
this enables the English-speaking target readeusderstand the intended message

which lies behind this proverb.

Proverb Eight (MSAP 8):
ol 8 e
Tomorrow may never come!
You should not postpone until tomorrow what shda@dione today, because you
may not have the chance to do it on the followiag d
Virtually all of the participants demonstrated catgnce in translating the context
of this proverb. This is because this particulasverb is used widely in everyday
contexts, and so students were more familiar witithan some of the others.
Consequently, they were easily able to suggestrakew®ssible communicative
equivalences in English, namely:
Make hay while the sun shines.

Procrastination is the thief of time.
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Never put off until tomorrow what can be done today

Of the three suggestions the first differs in itaphasis, stressing that because
tomorrow may not come, today should be enjoyed edeeras the other two are
more ominous in their overtones, urging action naw,it may too late to leave
things until tomorrow. Those students who used domtextual information
preferred to use Nida’'s dynamic equivalence to pecedversions that attempt to
explain the intended meaning of the proverb. Kin@O®16-17) supports the
translator to seek out a receptor language or Taression that is analogous to the
SL expression in terms effect directing him/her to “search for the meaninghef
text and then to use the resources of the recégutguage to the best advantage in

expressing that meaning”. (See chapter three foayc equivalence, section 3.3.5.

Proverb Nine (MSAP 9):
) a slaaa dlad 8 Callay jlaad) caad
The donkey went in search of horns, and came backithr maimed ears
This proverb refers to the person who is neversfiatl with their lot, and is so busy
searching for what s/he cannot get, that s/he |odest s/he already had.
It is apparent that participants had difficultyrendering the situation of occurrence
of this proverb. Several suggested the followingssounterpart:
Catch not at the shadow and lose the substance.
Although there is a very strong connection betwten SL and TL this is not a
precise equivalence. The literary tone of the EMghere perhaps means this was
provided in a reference work as it is not a comntaeg English saying and the
target English-speaking readership may easily failunderstand this proverb

without being given its macro surroundings (Se¢ices.2).
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Students provided this equivalence because theyrbad and understood the
situation beneath the proverb which was providedAnabic. However they largely
failed to explain the story in English. They haherefore resorted to providing its
equivalent in English in order to avoid making #reors that might appear during
the process of translation. Most students attemiutegive a suitable translation for
the situation of occurrence but some strugglecetmler this into English due to the
fact that the proverb features some terminologyctviig archaic/literary in nature.
Despite the linguistic errors, the following versiehows that the student has
grasped the key concept which the proverb trietbtovey:

this says on the people who wish for something nédr him and loosing what

were for them.

However, providing a translation of the situationabntent distorts the
communicative value that the situation of occuresparries. It is consequently not
possible for the target readers to comprehendé@ning, and therefore, it would be

appropriate to insert a footnote explaining the mrggof the proverb.

Proverb Ten (MSAP 10):
YEIJEQLTIN
Khur afah’s Tale!
According to his family and tribe, the Arab Kiatah was put under a spell by the
Jinn or evil spirits. When he came back to hisdriland told them what has
happened, they did not believe him although he tedsg the truth. Thus if

someone is believed to be telling lies or makingstgries, this is dismissed as
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‘Khur gfah’s tale’. This proverb is cited when someonébé&ng accused of not
telling the truth.

The majority of the student translations are dfelivalue due to the fact that they
relied heavily on bilingual dictionaries and aseault most of their translations are
out of context because of their inaccurate seleaiidexis as this example shows:
Kurafa is a name of man Arab think demons exposuréim when he came to his

folk telling them what he saw they lied him.

This appears to be caused by the fact that theyteskto use a bilingual dictionary.
The students’ performance in translation from theather tongue into English is
weak in accuracy. It shows a lack of awarenest®heed to not only comprehend
words, but also the context in which they are used the TL culture, in order to

reflect the communicative value of the proverb.

Others alternatives given show that the studendsgnasped the intended meaning
although without any mention of the proverb’s cantéheir rendering into English
appeared vague, leaving target readers wonderirautathe significance of
Khurafah:

he is giving false information

the man tells fairy story

One of the students wrote:

A man cried a wolf.

He/she is clearly thinking about the English expi@s:

To cry wolf!
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Whilst there are certain elements of meaning in room here, it is not an exact
equivalent as the origins of the phrase reveal. daye a shepherd boy came running
into his village, crying that a wolf was attackitige sheep. The villagers all ran to
the pasture in order to chase off the wolf onlyligcover that the shepherd boy had
been lying in order to have a laugh at their expehke repeated this trick several
times. Sometime later, a real wolf attacked theeptend the horrified shepherd boy
ran to the villagers to raise the alarm about #a wolf attacking their sheep. This
time, however, the villagers ignored him, thinkimg was lying as usual and he was
left to face the wolf alone. In Khafiah's case, his claims, however unbelievable,

were true all along.

Proverb Eleven (MSAP 11):
S8 dany gau
It is by my own hand,camr, not yours!

The Queen of the Arabian Peninsula (historicallpwn as Al-Jazeera), who was
the daughter of Al-Zabba, was captured &mr during the course of a war. Rather
than allowing herself to be kept prisoner or killed Amr, she preferred to commit
suicide by imbibing poison from a ring that she edinThis proverb is cited when
someone opts to do something that his/her enemydwie to do, in order to

prevent them from taking pleasure in doing it.

Some 80% of the students did not manage to corheyntended meaning of this
proverb in their translation process, either neglgcto translate the situation of
occurrence or failing to translate appropriatelprder to convey its communicative

value. Consider an example of their attempts asteding it:
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it was by Aljazeera queen Alzabaa’s daughter shelffin Amros captor and she
was holding a ring which it put into it toxin which she prefer to suck it that

Amro kill her.

The problems here may be related to the fact that groverb’s situation of
occurrence includes some Arabic lexical items #tatlents find difficult to render
into English . The confusion experienced by thelaits, which resulted from their
weak background of translating cultural texts whiben led to the production of
incorrect meaning, is because of the studentsumdierstanding of the context of
the proverb itself. This led to an incorrect tramisin of MSAP 11. This further
highlights the students’ failure to successfullgagnize terminology from their
mother tongue, Arabic, making it impossible to #late this into English. Little
attention is paid in their university course toct@ag them how to render texts
which carry cultural signs. This can be deducednftbeir attempts to render the
proverb’s situation by providing alternative semtes that simply explain the
intended meaning of the proverb, as follows:

She commits suicide.

She killed herself.

This strategy can, of course, serve as a useful afagonveying elements of the
meaning of a proverb but the meaning still remamecemplete. Target readers need
to know the context for the suicide in order to make meaning clearer. This
confirms the importance of translating proverbsoading to context, especially in

the case of ones which do not have their counterrathe TL.
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Proverb Twelve (MSAP 12):
G & aly gl cany

| sold my neighbour not my house!
This proverb refers to a situation in which somewras happy living in his house,
but unhappy about his neighbor bad behaviour. Agslt, he sold his house in
order to get rid of his neighbour.
Around 50% of the participants could not providearect interpretation for the
macro level of this proverb. As with other proverltbie semantic errors and
grammatical structure caused by the variety of synmus words and complex
Arabic sentences prevented the participants fronferiof an appropriate
interpretation for the macro level of this proveilhis result is in agreement with
Kussmaul's (1995), where he stresses importanceaioslators of choosing lexical
items (See Chapter Four section 4.3.2.1). It tssmoprising, then, that about 40%
of them provided alternative sentences that woelves to convey the intended
meaning of the proverb. They use these devicesdardo avoid being exposed to
the complexity of rendering the real situation aodtext of this proverb. Consider
an example of their attempts to provide alternaseetences:
sold his room, and left his neighbour.
| sold my room.
means | don’t want him anymore.
In their attempt to translate the setting of theverb, students confusedJ\¥', (* my
houseé) with ‘room’ because of semantic similarities (See sectior). 582 few
students successfully interpreted the phrase amdidad a potential English
counterpart which they rendered as:

Good fences make good neighbors.
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This demonstrates that students do not have prabbgth understanding the setting
of a proverb in Arabic but they can become confusgdheir failure to render the
semantic and syntactic features of the proverb gotpp When the situation is
considered, it can now easily be understood by Emglish native-speaker
readership. This confirms that MSAPs are very difti to comprehend unless

appropriate footnotes are added to provide guidéroeaders.

Proverb Thirteen (MSAP 13):
ard af gl 5 cadll dua ) cad)

Go to where Um-QascIatm threw her saddle!
This proverb did not cause any serious problem#istudents because it is widely
used in everyday parlance and easy to comprehemwever, a literal translation of
MSAP 13 would be of very limited use to native dgra of English who do not
have any idea about Um-Qcmh and what she did in order to become part of a
proverb. Around 50% of the students provid&slo to hell as its English
counterpart. A brief explanation of its macro levabntext would make it
comprehensible:
Um-Qasctam was the name of a she-camel who is believeauv® tihrown her saddle
into the fire.
The proverb’s intended meaning is often deduceah fite macro level, that is to say
the situation and context, and these are considerdoe a very important tool
whereby the meaning is conveyed to the target Emglpeaking readership as

suggested by Neubert and Shreve (1992) (See chihptersection 3.5.6).
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Proverb Fourteen (MSAP 14):
Uak i ¥ g daaza gaud

| hear the sound of grinding, but do not see any diur!
This proverb is used to refer to someone who presnisuch but does not fulfil his
promise.
Some of the students did not appreciate the meaofinigis proverb. Even though
they had read its situation of occurrence, moghem still failed to produce some
Arabic semantic words. What they do is mdransliteration Consider their
examples:
Tahenflour is flour, Jajaais the sound of quern. this proverb exemplify to Wo
promise and not excute.
Tahen he is flour Jaja is she phanata the mill flobber. this such to whpromise
and not excute.
This type of semantic error was not frequent amtiregstudents’ interpretations.
Only a few of them made such errors because of thek of knowledge of the
semantic meaning of#a2a’ and ‘Uak’ pecause they are archaic Arabic words rarely
used nowadays and they resorted to translitergiiege terms using English letters,
which makes it impossible for the proverb to be poghended by native speakers of
English. Conversely, a further 40% of the studergsdered the intended meaning
of the proverb effectively using other sentencesxplain their meaning in English.
In other words, dynamic equivalence.
-Much ado about nothing.
-Many noises but no achievements.

-Deeds not words. Actions speak louder than words
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This demonstrates that the students had a sounsléage of the proverb after they
had read its situation of occurrence and that afiéally struggling to convey the
proverb’s real story into English, they resortedheir own alternative strategies to
overcome this shortcoming. The students' processaotlation were inline with
Nida's (1969) dynamic equivalence (See Chapteretisextion 3.3). In other

words, they could not give its equivalent unless/tknew its macro level.

Proverb Fifteen (MSAP 15):
das (Bl

He is more foolish thangjl!
Around 80% of the students either did not provideoarect translation of the
situation of occurrence of this proverb or left untranslated. Consider their
attempts:
-Egel is name of man chieftair what is named your are? stand up his named
one-eye.
- Dajal is name for a man. The asked him what's th@ame of your horse, he
stand and knock out the eye.
- Ejel is name man say what is name his horse? etxon it is eyes and says it is
name.
When translating the situation of the MSAP 15, shedents were confused as to
which word to choose from their bilingual dictiores, which provided a series of
possible English equivalents f(# . i e 'gouged out' The strategy adopted by some
students was to construct some words to convegithation of the Arabic proverb
as it was too challenging to provide correct tlatisn. As a result, they failed to

produce the intended situation of this proverb. Titeason for this is their lack of
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experience in translating cultural signs, a siturathat causes problems, especially
given that translation teachers in the universay pttle attention to the translation
of texts which have cultural signs. Therefore, st ¢hallenging for them to
understand these proverbs, especially when thetaicosome archaic Arabic words.
A more suitable translation of the proverb's sitwratvould be:

ijl is a man from one of the Arab tribes. He wakexsabout his mare’s name. He
gouged out one of his eyes (ije's eyes) and replied, ‘| named her the one-éyed

This proverb is used to refer to foolish people.

Providing a correct translation of the situationagbroverb is something like using
the correct procedure in communicating the meawhghe proverb, rather than
indicating the proverb without its macro level. Moprecisely, translating the
proverb literally without any footnote prevents thative speaker of English from
understanding the proverb’s intended meaning. Atinglty, the awareness of the
macro level is of considerable help for conveyihg meaning of the proverb to the

target English-speaking readership.

Proverb Sixteen (MSAP 16):
dalal (ya i pal
He is braver than Usmah!
With this proverb, around 70% of the participaraseid to translate its macro level,
not because the content involves compound or compéntences, but rather,
because there is some Arabic vocabulary that stsdennd hard to render into
English due to the fact that these words are symoogg, and hard to choose the

exact synonymous word. This, of course, led themandomly choosing any one of
230



the adjectives given in the dictionary, withoutrigeable to judge whether they were
suitable for the context of the proverb or not.sThesult was inline with Malone's
(1988) results that showed the problem which syngnposes for translators as
divergence because there is never any advancenge@rthat the source text will
contain sufficient cues as to whether B or C islibter rendition of A in a given
case (See 5.2.1.1). Consider an example of ttagislations:

- Osama is name of the lion names clobber this is du¢he strong and

bold.

- Osama is noun from nouns the lion. hitting this exaple to brave.
As their translations show, the students’ inacausgmantic choices have affected
the quality of their translations. A very clearrséation of the macro level of this
proverb is determined by a well-organized structame an appropriate choice of
words as follows:
Usamah is one of the names for a lion in Arabic. Aslibn is considered to be one
of the most fearless animals in the world, thisverb is used to refer to someone

who is a brave person.

With the benefit of a correct and well-organiseahgiation for the macro level, it is

easy for the target English-speaking readershimtterstand the proverb, and once
the situation of occurrence is taken into accomi, very easy for anyone to deduce
that the righteous are as brave as a lion. It @aargued, then, that explaining the
macro level context of these proverbs contributgseat deal when conveying their

meaning to the TL reader.
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Proverb Seventeen (MSAP 17):
oty Qi (AL (S

How can Suhayl and Suli ever meet?
Although the content of the communicative valug¢ho$ proverb only requires two
or three simple sentences to explain the intendeahimg of the Arabic proverb, the
overwhelming majority of the students nonethelesma@hstrated an inability or
failure to translate it correctly. This is perhapse to the situation of occurrence
containing astronomical words, an area in whicldetgs had limited experience .
However, it can practically be assumed that thisblgm was resolved by
participants when they read the context of in Wwitee word appears. This finding
was in agreement with Desai (1991) result from jonevwork (See Section 4.3.2.1).
This can be deduced from their translation attemptehich they failed to provide
the real situation of occurrence, but were abl@rwvide sentences that served to
explain its intended meaning, as follows:
-It is hard to make them be friends.
-They don't like each other.
-Castles in the air.
Even though students’ attempts help to convey teanmimg, it would be better still
if they could have provided a reference to releeant the two names. Because
these proverbs are very subtle, it would be ustfuprovide the target English
readers with a detailed explanation of these ptmsvan order that they may
comprehend them completely as:
Suhzis a small star at the North Pole whilst Suhisy& star at the South Pole, so it

is impossible for them ever to meet together. phiserb is cited when things are
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impossible to achieve. In other words, this proverbpplied to refer to people who

are diametrically opposed to each other.

Having provided the macro level of the proverbtrasslators, we can be assured
that the underlying intended meaning has been equlao the target reader, who

may be intrigued by the names referred to in tloergnb.

Proverb Eighteen (MSAP 18):
2 e s
He is older than Labid!
Labed was the name of one of the seven eagles chgsenqmin Hakim, a wise
person. Labed is said to have, lived the longesis proverb is cited with reference

to the person who lives too long to a great old.age

In this proverb, the majority of the students gafigrdid a good job in providing the
real situation of occurrence. Although they madererin terms of making incorrect
word selection (see Micro Analysis section 4.3) tuéhe fact they did not read the
situation of occurrence and translate properlyy tbaderstood that this proverb
refers to people who live longer than average. dloee, they rendered the situation
appropriately. There was only one student who daite produce a perfect English
translation for the content, and he chose to peuiternative sentences suchtaes

is a very old man’. It seems that this minority of students made errior the
translation process. This is because they confusgder with ‘older’. Generally
speaking, the wordbigger is used to refer to something which has a gresites
than another thing, whereadder’ is used to refer to a person who is greater | ag

than another. Consequently, if a wrong choice ofdsas made to convey the
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situation of the proverb this completely changassnteaning. This finding was
inline with Bell's (1991) claim with the exceptitiiat he argues that synonymy does
not exist. Howeverplder' here is used as absolute synonymy for the Araji¢,
rather thanbig'. It can be argued, however, that the wrong seleaf words made
by some participants is due to the interlinguahsfar of Arabic words into English
and this, of course, negatively affects the comative quality of the proverb’s
message. English equivalent might bas old as Methuselahin reference to

Biblical character.

Proverb Nineteen (MSAP 19):
Lalagll 8,5 (sl

He is more visionary than Zarcg Alyamamah!

Unlike other proverbs, this proverb caused seriasslation problems and there
were many errors. The reason for this lies in thicdlty of translating archaic
Arabic words which are very subtle. This cannotdo@e by students but require
professional translators. The following examplédyigical of the students’ modest
attempts:

She is woman from Jadis tribe that she can see frodlistance of three days so

she became the proverb in the discerning person.

The student’s translation of the proverb’s backgrbisituation reflects a poor
knowledge of semantic choices that makes it lookrlgoand inappropriately

translated. Students made a considerable numbverooiy selections from the range
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of words that could have been used to express #animg exactly. An appropriate
translation attempt for the situation could bea®vs:

Zarqga/7 Alyamamah was an Arab seer from thedys tribe who was believed to
have the power to predict things before they hapgeifhis proverb is used to refer

to someone with the power to predict the future.

Proverb Twenty (MSAP 20):
‘o 3 e sl

He is more cautious than a wolf!

Arabs claim that the wolf is ever alert becausenewben asleep, he only closes one
eye, leaving the other open in order to protectdalhfrom any harm. This proverb
is cited for those who are always on their guard.

Most of the participants, around 70%, could notvmle a well-structured
translation. Without a doubt, the literal meanirfgsome archaic Arabic terms put
students at a complete loss and they became caohélm®rit how to translate these.
The participants rendered only the literal meanafgthe situation, and some
expressions will be incomprehensible if renderddrdily into English. This is
because they are totally engaged with Arabic siyliteatures. Participants thus
failed to identify the appropriate translation f&pecific archaic Arabic terms, and
hence, the meaning was lost. Let us consider sdntbeg efforts at contextual
statements:

- Think arab he put one eye open, and other eye ded.

- Claim the Arab grow up from its precise if betwea its eyes if sleep make

someone sleeping and other gaping custodain.
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- Arab think from its caution makes its eyes one oit close and sleep and make
the other eye open and look out.
Such types of error indicates the students’ failoré¢ranslate single archaic words,

and shows the inadequacy of their translation tedsli

5.4 Conclusion

Tables 5.1 and 5.12 summarize the errors whichroedwat both micro and macro
levels. They demonstrate serious disparities betviieemselves . In terms of their
performance, the students’ corpus shows very pomwledge in choosing and
structuring English sentences. Their level of cetapce is still very weak although
some of them make a good attempt. This, of coaféects the communicative value
of the translation. The most significant observaian be inferred from the student
translations at the macro level, namely that mdsthem ignore the translation
according to the macro level. That is to say, nodshe students translate proverbs
in terms of micro levels without paying any attentito the proverbs’ macro
levels.i.e, they translated the proverbs, howevkey did not translate thier
situations of occurrences. In terms of the prbseone can deduce that some have
their equivalences in the target culture, Englidhilst others do not. The solution
suggested here is to provide the micro as welhasriacro level of the proverb in
order to convey its intended meaning to the targgders. This can remind us of the
fact that there are major differences between the tultures. However, the
translation of these proverbs according to theicnmdevel context is of great
assistance in conveying their message into Engbstd in bridging that wide

cultural gap.
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CHAPTER SIX: CONCLUSION, FINDINGS AND
RECOMMENDATIONS

6.1 Conclusion

Translation plays a vital role in enabling cultutesflourish for, thanks to this
process, many previously unknown cultures are tbémerge and become familiar
to other peoples and nations. The links betweeguage, culture and translation
were investigated in the first chapter of this theghich provided an overview of
the history of translation in addition to compariagd analysing a number of
definitions of this term. Focusing on the notionexfuivalence, it was noted that
Nida’'s (1969) definition of translation was similey Newmark’s communicative
translation approach, since both came to the cemmiuthat a SL text should be
replaced by the TL equivalent. It was deduced fesralysis of these definitions that
although the term ‘equivalence’ is frequently enypld by different scholars, for
each of them it takes on a slightly different megniThus, in the work of Catford
and Bassnett, equivalence operates on surfaceatebeatures, whereas Nida and
Newmark view this concept as serving to communitaeintended meaning to the

TL reader.

In addition, it was argued that language and celare inextricably linked. Culture
determines how objects are understood in diffecentexts, and affects the ways in
which language is used within that culture. Dealitlh such complexity constitutes

a major challenge for translators as they must rataied cultural references in order
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to produce a comprehensible translated text. Theythus, required not only to be
fluent in both SL and TL but also to have a soundwedge of both SL and TL
cultures and particularly to be aware of the déferes between these when they

attempt to render from one language into another.

Since this study focuses on the translation of mpda of proverbs, the various
meanings of this linguistic phenomenon and its mlédrab culture throughout the
ages were explored. It was concluded that, deapit@erous attempts, there is as yet
no wholly adequate definition of a proverb. It walso noted that since the pre-
Islamic era, Arabs have made use of proverbs ddemsolving strategies, seeing
them as evidence of wisdom. The practical usefsloéshese proverbs in assisting
people to dealing with everyday problems was alsseoved. Given the confusion
which exists with regard to metaphors, idioms araVerbs, the differences amongst
them were identified and it was concluded that@/@rb is a brief, succinct saying

which conveys wisdom to people.

Four key approaches to translation were discusexe proposed by Catford
(1965), Nida (1969), Newmark (1988) and Beaugraadeé Dressler (1981). The
work of these translation pioneers were selectedulse they are considered to have
made major contributions to the field of translatistudies. Analysis of these
approaches indicated that each presents partidefasiencies when applied to the
translation of MSAPs. Therefore to form a theomdtimodel for this study, relevant
points were explored from the work of Catford, NidNewmark and Beaugrande
and Dressler in order to form a solid basis fromalwio convey the communicative

values of these proverbs. It was decided to appdy dituationality approach of
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Beaugrande and Dressler (1981) and the textualreEsapproach of Catford (1965)
to the translation of the sample of MSAP choserthtierstudy. Incorporating useful
points from each approach proved highly successfull greatly assisted in

rendering these proverbs into English.

Analysis highlighted that Catford’s theory of tr&i®n is very restricted because
when moving from one grammatical system to anothéranslator will face lexical

problems. If Catford’s approach were applied tddexhich are loaded with cultural
signs, this would create an illogical translatiord ahereby distort the meaning of

the MSAP.

Nida used his own terminology in his work on traisin (for example, instead of
‘target readers’ he uses ‘target receivers’), mowsyond the borders of the
sentence, and attempted to find the intended mgabehind the limits of a

sentence. However, this approach is still unsatisfg because it is very hard for
translators to find a suitable dynamic equivaleotvprb in the TL due to a large gap

between the two cultures and languages involvedArabic and English.

Newmark’s theory of translation differs somewhaonfr that of Catford. He
describes translation as a ‘craft’. Analysing Newkisa theory of translation
revealed Catford’s (1981) communicative translatiand Nida's ‘dynamic
equivalence approach’ as two sides of the same This is because communicative
translation encourages creation of the closestietfe TL readers to that achieved
with SL recipients. Since their theories of tratisla are more or less identical to

each other, approaches OF Nida and Newmark argudgéd compatible tools to
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render these MSAPs because these proverbs wertectredathin Arab culture,

which is quite far distanced from the target lamgguaulture, English. Hence,
analysis of these approaches (in Chapter Threeyeshdhat there are identical
versions of many of the MSAPs in English; and alss argued later in study of

macro levels.

The text linguistic approach is distinguished frone above translation theories
because it proposes an explanation for every siogheponent of a text using the
seven standards of textuality, which are applietthentext linguistic model to his/her
translation process. These seven standards ofatéytaan be considered to be the
product of other translation methods because edcthese elements has been
studied previously by scholars of translation. hs tstudy, the sixth standard of

textuality, i.e. situationality, was applied wheartslating these proverbs.

Problems of translation at micro and macro leved&sewalso investigated in this
study together with methods for evaluating tramshaterrors in relation to

appropriateness for target readership and assessimanguage competence which
principally drew on work by Nord (2005), House (Z9%nd King (1997), who are
interested in improving the skills of translaticmdents. Different methods which
have been developed for classifying errors were plesented including Nord’s
(2005) model based on four types: cultural, pragménguistic and text-specific

translation errors.

Observation of the students’ attempts at tranglatire MSAPs, led me to divide

these into two types of errors: micro and macrocldssification framework was
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developed to facilitate the identification of diiéat types of syntactic, semantic and
stylistic errors. At the syntactic level, four syies of errors were observed i.e.
subject-verb agreement, tense usage, adjectivialatoon and omission/addition of
articles. Some three subtypes were identified & $emantic level, namely
synonymy, compound nouns and non-equivalent semantors. With regard to
stylistic errors, only two subtypes of errors warade by the students, i.e. passive

voice errors and repetition errors.

The results of the study using a sample of foughryBenghazi University students
showed that in the case of micro level errors,rerrelating to semantics topped the
list of errors (295 errors). The most predominambrs at the semantic level were
the non-equivalent semantic errors which made la#ioas difficult to comprehend.
It is believed that this high number of errors is2sdo the register of words in the
MSAPs which was very high, meaning students hadeswort to using bilingual

dictionaries in order to translate from their mattengue Arabic into English.

6.2 Findings

On the basis of analysis of the student corpus, dataconcluded that some of the
MSAPs do not have their equivalence in the TL, Ehglbecause of the large gap
between the two languages and cultures. It wasdfdbat the macro level plays a
crucial role in translating MSAPs into English ahat students who fail to address
the macro level produced poor translations of th@seerbs. Without taking the
macro level into consideration, it is thought ljkéhat target readers would not have
understood these proverbs. Providing footnotehésd MSAPs greatly helped to

communicate their meanings, especially those wldohnot have an English
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counterpart. Students encountered a number of dliffesulties in translating the
sample of MSAPs: The MSAPs contained some archa@bid words which
students did not understand, causing them to omait svords in their translations

which made them inappropriate.

Incorrect selection of vocabulary led to inaccugacin translation due to the
students’ misunderstanding of the context for a egivproverb. Hence,

misunderstanding led to incorrect translation.

For some students, their mother tongue ideologwsrfered with the way they
translated into the TL, English due to the facythere translating MSAPs literally
from Arabic into English, which caused poor resulisis was because they did not
take the importance of the context into accound, #wus their translation proved to

be unintelligible.

Students not only failed to produce corrected séimaranslations but also faced
difficulties when translating certain Arabic prepmss into English due to the face
they did not read the Arabic proverb as a wholé first and then start translation,

but translated each word separately.

Some 25% of the total number of semantic errors @ased by problems with
synonymy with interlingual interference accountifty many of the errors. Two
causes are advanced for this. First, students naag found it very difficult to
specify the right synonymous word for the Arabioyarb; and second, they faced

difficulties in determining the exact synonymousravan the TL, due to their
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insufficient knowledge of English language skiltlsspite of the fact that they were
in the final year of university. Thus, we foundtthi@e majority of the students could

not give an accurate synonymous word in the TL,liEhg

The third and final category under the semantiell@rrors was ‘compound noun
errors’ which constituted just 8% (26 of the td285 semantic errors) because there
were only three proverbs that had compound notiihat is to say:

'yale ol e el a1 (This is the punishment of Um#mir’s rescuer).

o Ll call Cua I 3" (Go to where Um-Qasim threw her saddle).

Wlall 618, (e »ail'(He is more visionary than Zarga’ Alyamamabh).

Error-making at this level results from a failucetake into account the fact that they
are nouns that consist of two nouns and nouns tdmndranslated. Participants

translated word-for-word, translating each namessply, which led to errors.

Syntactic level errors constituted the second mgjpe of error at the micro level
with students facing particular problems with sgbjeerb agreement (20%),
distinguishing between tenses (24%), comparatijectides (23%), and articles
(33%). Students confused their choice of the seemnthird second person in their
translation. In addition, they failed to rendergeraspects, relying heavily on lexical
translation without considering the translationgsghmmatical aspects as well as
prepositions and articles. They presented pooskafion when it came to the usage
of articles and prepositions in the translationcess. It was also apparent from the
translated samples that participants turned nonseatences into verbal sentences

due to the difference in word between SL and TL.
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The third major division of micro level error wasylstic with two subtypes of
errors being identified: use of passive voice aggktition. It was ascertained that
participants faced problems with passivation, beingware that changing a passive
Arabic sentence into an active one in English caligtbrt the meaning of a proverb.
It was discovered that students tended to condtineat English translation in Arabic
style leading to repetition, making their transthteersions into English were dull

and monotonous.

At the macro level, students made numerous ernaniggthe process of attempting
to produce the context of situation for the MSAPRe situation of each proverb
was provided in order for them to be able to ti@esthem accordingly. Some
provided very good translations, some providediyreamic equivalence, and others
did not provide either a correct translation of #iteiation or the context of a given
proverb. A classification system was establishece\taluate student attempts as
follows:

YES = students translated the situation and comtettte proverb correctly.

YES BUT = students translated the situation buy tiid not mention the context.
NO = students translated the MSAPs but their tedimsis were not satisfactory.

NO BUT = students did not translate the proverbs fmovided their dynamic
equivalent translation in the TL, English.

MD (missed data) = the students left the situadod context untranslated when
they had neither the ability to translate MSAPs movide their dynamic

equivalence.
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It was found that the majority of errors (30.5%)revef MD type i.e. with text left
untranslated, followed by NO (29.25%). This showsg students’ inability to
translate the MSAPs because the register of themeeibs was very high. This

shows that only a few students coped with the hegjrster of these proverbs.

Based on the findings of the study, this thesis dwgributed to research into the
different approaches to translation, and has iny&®d the range of students’ ability
in the translation of MSAPs. It also investigatedwhfourth-year students at
Benghazi University rendered a sample of MSAP®Iims of their surface features
and their situation of occurrence. This study a#empted to demonstrate how far
the macro level of the Arabic proverb is valuabierendering Archaic Standard
Arabic Proverbs into English, and hence has prothaetéetter understanding of
these standard Arabic proverbs to Western cultangsnative speakers of English.
It has also explored how setting theory can beiegdb translation and in some
way may help translators and translation studehtsrvihey fail to find equivalence

in the target culture.

This research could help students, translators,ti@mglation trainees to determine
the difficulties involved in the translation of gwerbs from one language into
another, especially those, which do not have tbgirivalent in the target language.
In addition, this research demonstrated that soma&bid proverbs cannot be
translated because of the differences betweeni@maid English cultures. The
study has contributed to the discourse analysp@ierbs by providing a micro and
macro analysis of the chosen proverbs, providedvamethod in the translation of

MSAPs. It also contributed in decreasing the Modstandard Arabic Proverbs'
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vagueness, particularly to the English native kpeggpublic. Finally, it encouraged

the application of macro levels to proverbs.

6.3 Recommendations

As in the case of any research, this work cannovige the whole answer to the
translation problems of proverbs. Consequentlychess and researchers are
advised to investigate the challenges that studemtdranslation face when

translating cultural texts. This can be achievedsbyporting students’ progress in

developing strategies to translate texts that lcalteral contexts like the MSAPs.

Teachers should provide students who are beingewlato translate into English
with the necessary dictionary skills (both bilingaad monolingual SL and TL) and
linguistic research skills. Another suggestion tiaichers is to make students more
aware of the need to have high level competendaein mother tongue, so that their

translation skills are improved.

In addition, further research using a different sétproverbs is advised. For
example, if proverbs of Libyan dialects were usediead of the Modern Arabic
Proverbs which are used mainly in formal conveosatis well as within various
forms of Arabic media, students might understaresehproverbs more easily than
the MSAPs. The reason behind is that students ukgah proverbs in their
everyday conversation rather than MSAPs. It isafuge advised that researchers
use Libyan dialects proverbs to see how studeniderethese into English in terms
of their macro levels, i.e. situation and contdktis is because the register in Libyan

dialects is lower than that of the register ofstendard Arabic.
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When students of translation face problems of atumall mismatch, it is
recommended that they deal with the macro leveds, situation and context, in
order to convey the actual intended meaning. Theszefstudents of translation
should use the macro level analysis as an effedted to communicate their
message to native English-speaking public, andlaofg the ambiguity in texts,

which are normally loaded with cultural signs sasithe MSAPs.

Finally, this study could have included a largenpée of students of translation, or
another sample such as postgraduates studyingNtas¢ers degrees in translation.
This would give a clearer idea of how the levektfdents' proficiency affects the

way they approach translation.
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