Self-directed Target Language Learning in an Authentic Target

Language Environment: The Taiwanese Experience

Chih-hui Chang

For the Degree of Doctor of Philosophy

University of York
Department of Educational Studies

December 1999



Acknowledgements

I would hke to thank my supervisors, Dr. M. Ferguson and Mr. I. Gregory, for their
support, encouragement, and comments during the time we have worked together. My
gratitude also goes to Prof. I. Lister, Dr. C. Kyriacou, and Dr. A. Horbury for their

generous support during my studies in the Department of Educational Studies.

In addition, without the support from the Taiwanese students at York, 1995-1997, the
present research study would never have been completed. I am thankful to the Taiwanese

students who participated 1in my research work. Their enthusiastic participation is key to

the current state of this thesis.

Finally, I want to thank my parents, Ho-ping Chang and Yu-chih Shu; my brother, Ji-shang
Chang; and my sister, Fu-hui Chang, for their endless support and aftection which had
made my stay and study in this country possible. My gratitude also goes to N. M. Y. L,
and other friends whose encouragement supported me throughout my life in York, and

helped me to complete this thesis.



11

Abstract

This longitudinal empirical research study is the first investigation of the self-directed
target language learning (SDTLL) experience of a group of Taiwanese postgraduate
students of English as a Second Language (ESL), studying for academic purposes at the
University of York, England. The main aim of the study is to investigate issues relating
to SDTLL in a cross-cultural context. The present research study, conducted by using
qualitative methods, particularly in-depth interviews, is sensitive to cultural contexts and

gives a detailed account and explanation of insiders’ perspectives on the phenomenon of

SDTLL.

Cultural factors, including the L1 and L2 cultural elements of the participants, are
discovered by the present research study to be an eminent dimension in influencing their
self-directed target language (TL) learning experience in an authentic L2 environment. The
main findings of the present research study not only lead to a number of models which
explain the SDTLL of the participants, but also extend Schumann’s (1978) Acculturation
Model in relation to the concept of language shock. Two other forms of psychological
anxiety, socio-cultural and academic culture shock, have also been identified as an obstacle
for the participants to cope with in addition to their TL learning difficulties. Other relevant
1ssues, including environmental contextual factors, individual learner factors, and the time

factor are also closely examined and discussed in this thesis.

Some specific TL learning obstacles are regarded as closely related to the distinct language
differences between participants’ L1 and L2, their L1 culture in general, their previous L2
experience, and the individual learner variables. The participants’ TL contacts with native
speakers (NSs) and non-native speakers (NNSs) in the research environment are considered
to be significant in relation to their TL development. The academic orientation is

suggested as being crucial to the participants’ TL learning strategies in the research



111
environment. The time factor, closely linked to the participants’ academic studies, has

been 1dentified as influential in relation to the TL learning foci of the participants over

time. The main findings of the present research study enhance understanding of Taiwanese

ESL learners’ SDTLL 1n an authentic TL environment.
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Introduction

The present research study, which sets out to explore the self-directed target language
learning (SDTLL) of a group of Taiwanese postgraduate students of English as second
language (ESL) studying for academic purposes in an authentic target language (TL)
environment, was prompted by an interest in understanding self-directed language learners’
learning progress in an authentic TL environment where learners have the total control over

their TL activities, and where learners experience a close contact with genuine TL

elements.

Three concerns of the present research study are: (1) to see how self-directed language
learners self manage their TL learning in an out-of-classroom environment, (2) to
investigate the factors influencing their TL development and performance in an authentic
TL environment, and (3) to discover the inter-relationship between the TL learners, the

authentic TL learning environment and the TL learning and performance of the learners.

Most of the existing research in SLL was conducted in the classroom setting, such as Ellis
(1984, 1990) and Schumann (1978); on American and European TL learners’ learning
experiences, Ehrman (1996), and Skehan (1989, 1991); and on short term TL learning in
an authentic TL environment, Freed (1990, 1995), and Ginsberg (1992). There 1s
correspondingly a lack of research based on the long term SDTLL experience of Taiwanese
learners of ESL in a cross-cultural context, in which issues relating to the interaction
between the learners, the environment, and TL learning may arise and directly influence
the process of SDTLL. In addition to the lack of knowledge about the SDTLL experience
of Taiwanese students in the UK, which has gradually become a popular place tor
Taiwanese students to study for degrees in recent years, there are under-researched

problems of culture clash which are also relevant to other international students in this

country.
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Being able to take the initiative, which is identified as self-direction by Dickinson (1987),
indicates that TL learners may have different kinds of orientations in relation to their
learning motivation, which are identified by Gardner’s (1988) Socio-Educational Model
as integrative and instrumental. Revealing the interaction and relationship between SDTLL
and learning motivation can inform both educators and learners of what to expect In terms

of language needs, and what to do to help learners in relation to their SDTLL.

Apart from the research carried out in SDTLL and issues concerning learning motivation,
previous work that is relevant to the present research study includes studies of out-of-class
learning strategies, such as those of Rubin (1975), Naiman et al. (1978), O’Malley and
Chamot 1990, and Oxford (1990), which have been very much emphasized in recent years.
Most of the emphasis in out-of-class learning strategies has been focussed on listening,
speaking and reading skills, such as the study carried out by Naiman et al. (1978).
Discussions related to writing skills are rather limited, because the TLL purpose of research
subjects tends to be English for communicative purposes (ECP), as 1n Pickard (1996). In
addition, the subjects of previous research conducted 1n this specific field have tended to
be students of ESL from European countries, which may have more congruent cultural
backgrounds to their TL compared with students of ESL from Far East countries.
Consequently, uncovering the TL learning needs and strategies of English for academic
purposes (EAP) Taiwanese postgraduate students 1n relation to their academic writing

skills has a practical and theoretical value 1n the field of SLL.

The longitudinal quality of the present research study allows 1ssues related to the concept
of SDTLL to emerge over time. Three phases were included in the present research study:
the phase of initial piloting and exploratory work, the phase of the main study consisting
of stages of data collection and data analysis, and the phase of writing up. Phase one was
carried out in 1995 to 1996, Phase two took place in 1996 to 1997, and the final phase ot
the present research study, the phase of writing up, aimed to present the significant findings
drawn from the present research study in relation to the field of second language learning
(SLL), and specifically to the area of self-directed language learning (SDLL) 1n a cross-

cultural context, an authentic target language (TL) environment.
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A briet overview of the chapters included in this thesis is provided in the following

paragraphs.

Chapter One sets the context of the study: (1) by providing profile data on the participants
In relation to their academic status at the University, the social status of their L1 and L2 in
Taiwan, and their previous experience in L2; and (2) by describing some of the relevant
features of the research environment, the TL policies of the University, and one specific
characteristic of the research environment concerning the TLL of the participants. The
main aim of this chapter is to identify possible TL learning obstacles, caused by the
interaction between the learners and the environment, which learners of TL may face when
in the cross-cultural context of the authentic TL environment. The characteristics of the
participants and the research environments, such as the participants’ TL learning
experience and the TL input from the research environments, which closely relate to the
participants’ SDTLL are discussed in this chapter to serve as a fundamental consideration

for the data analysis of the present research study.

Chapter Two reviews some of the models and developments in second language learning
(SLL), and self-directed learning (SDL), which are regarded as closely related to the
present research study. The objectives of this chapter are twofold: (1) to highlight some
of the relevant L2 learning processes from a theoretical perspective and to feature some of
the internal and external elements which account for SLL; and (2) to emphasize the
significance of SDL at an advanced level of SLL and to justify the use of SDL in the
context of the present research study. The implication is that SDTLL in an authentic TL
environment involves not only the mechanisms of the learners’ learning a different code
and system of communication, but also the interaction and acquisition of the L2 cultural

norms, which may not be substantiated in the participants’ L1 environment.

Chapter Three states the main aims and structure of the present research study 1n detail
Descriptions and discussions of the research methods and instruments utilized 1n the
present research study are provided in this chapter. Discussions on the strengths and

weaknesses of the present research study in relation to the research methods and

instruments are also given in this chapter.
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Chapter Four provides the reader with the results, relating to cultural elements, of the
present research study. Discussions in this chapter are presented under two primary
categories: (1) cultural distance and culture shock: and (2) linguistic distance and language
shock. The specific psychological anxiety caused by the cultural distance between the
participants’ L1 and L2 cultures, in terms of culture shock and language shock, is examined
in this chapter. Both culture shock and language shock are regarded by the participants as
irritating, and language shock is argued to be extremely closely related to the development
of their TL writing competence. However, socializing with particular peer groups is

recognized by the participants as relieving the uneasiness caused by culture shock.

Chapter Five provides the reader with the results relating to the environmental contextual
factors of the present research study. Issues related to the language authenticity of the TL
environment, which has been generally regarded as a strength in facilitating ESL learning,
are discussed 1n detail in this chapter. The strengths and weaknesses of the TL authenticity
of the research environment are discussed. In addition, whereas the eftectiveness of non-
human resources, such as TV, 1n relation to TL development has been widely recognized
by the participants, the availability of human resources in relation to TL learning in the

research environment is shown to be considered by the participants as limited.

Chapter Six reports on the results relating to the learner’s perspectives, as revealed by the
present research study. Discussions in this chapter focus on three specific aspects;

individual learner variables; language transfer; and language learning strategies, which are

considered to be closely related to the role of the learner in the context of SDTLL. It 1s

considered by the present research that the participants’ L1 has a significant influence on

the role of the learner’s perspective in SDTLL.

Chapter Seven gives a conclusive discussion drawn from Chapters Four, Five and S1x, and
aims to pull together the fundamental issues related to the three main aspects of the present
research study, the cultural, environmental and learner elements. Significant results and
models are presented in this chapter to conclude the present research study and to inform
the reader of its significance. Chapter Eight gives a brief summary of the conclusions

derived from the present research study, and suggests a number of implications relating to
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the field of SLL and SDTLL.

The results which emerged from the present research study serve to inform educators and
researchers in this area of some potentially problematical issues which may arise 1n the
context of SDTLL in an authentic environment. It is hoped that the present research study

can provide a starting point for more research into this area.
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Chapter One

The Context of the Study

Introduction

The present chapter provides background information on the research participants, a group
of eleven Taiwanese postgraduate ESL learners studying for academic purposes at an
English university, and the context of the research environment, relating to TLL, where the
present research study was conducted, the University of York, England. The purpose of
providing this information is twofold: (1) to define some of the features ot the research
participants which are regarded as closely related to their TL learning; and (2) to show the
characteristics of the context of the research environment in relation to its TL learning

supporting facilities, which may influence the participants’ self-directed target language
learning (SDTLL).

Different groups of English as a target language (TL) learners may have difterent learning
strategies, and therefore may encounter different TL learning difficulties. For example, the
participants of the present research study may have TL obstacles in relation to their
acquisition and use of TL vocabulary, which is totally different from their L1.
Consequently, it is necessary to have an understanding of the aspects of the participants’
backgrounds which may influence their TL learning and development, such as their L1
language and their previous TL learning experiences, because these specific characteristics
may explain some of the findings drawn from the present research study. Inaddition, some
of the features of the research environment, such as its TL supporting facilities and policies
which distinguish it from those of other universities, need to be addressed because these

features may later be utilized to explain some of the findings drawn from the present

research study.



Chapter One 7

1.1.  The research participants

The participants in the present research study are a group of eleven Taiwanese postgraduate
ESL learners studying for academic purposes at the University of York, England.
Information on the participants presented in this section will provide an account of some
aspects which may directly or indirectly influence the participants’ self-directed English
language learning in the research environment. Discussions in this section are divided into

three categories: (1) the L1 and TL of the participants; (2) background information on the

participants; and (3) the participants’ previous TL learning experience.

1.1.1. The L1 and TL of the participants

Discussions in this section will focus on the general linguistic differences and social
background of the participants’ L1 and TL in their L1 environment, and the specific
comparisons of linguistic differences between the participants’ L1 and TL. The influence
of such differences on the participants’ SDTLL can be seen in Chapter Four of this thesis.
The L1s of the participants, Mandarin Chinese and Taiwanese, are regarded as very
different from the participants’ TL, English, in relation to pronunciation, syntax and

writing systems. Basically, they are two different languages from two different language

families.

The L1s of the participants are Mandarin Chinese and Taiwanese. Mandarin Chinese and
Taiwanese belong to the same language group - Chinese. Chinese belongs to what are
called Sino-Tibetan languages which consist of four main groups: Chinese, Miao-Yao
(languages spoken by tribes in the mountainous parts of Indochina, northern Burma and
southwestern China ), Kam-Thai (Thai, Lao, Shan, and other languages of southeast Asia),
and Tibeto-Burman ( languages spoken in Tibet, Burma, other parts of south and southeast

Asia, and some areas of northern India) (Kratochvil, 1968). Chinese is not simply one

single language but a group of different languages.

Mandarin Chinese, originally spoken in the northern part of China, was the official
language spoken in the Ching dynasty. When the Ching dynasty was overruled in 1911,
the Republic of China was founded by a political party (Kuo-Min Tang, KMT, also known
as the nationalist party). In 1913, Mandarin Chinese was nominated, by the Conference
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on Unification of Pronunciation, as the standard language which was not merely to be used
as a means of official communication but also to be taught in all schools from the primary
grades upwards (DeFrancis, 1984). Mandarin Chinese was not the official language
spoken in Taiwan until 1949 when the KMT retreated from China to Taiwan, where it is
still the ruling party in Taiwan today. Taiwanese, which belongs to one group of the

Chinese dialects, Min, spoken in southern China, is the most commonly spoken language

in Taitwan.

The participants’ TL, English, was not officially introduced into the educational system in
Taiwan until the retreat of the KMT government to Taiwan in 1949. English was
designated as the only foreign language to be studied by Taiwanese junior high school
students in 1968, the year in which the practice of nine years mandatory education, six

years of primary school and three years of junior high school, was introduced.

Since 1968, English has been the only foreign language to be taught and studied by junior
high school students, senior high school students and university students. Students are
obliged to study English during their first year at university, but they may decide not to
study English 1in the subsequent three years at university. Courses in other foreign
languages are made available for the students to learn at university. The educational status
of English in Taiwan has been emphasized by the educational authority and the
government due to not only the domestic educational interests but also the need to

participate in international affairs, including international trading and political matters.

One issue which needs to be addressed at this point 1s that the close political and economic
relationship between the Taiwanese government and the US government may have been
significant in influencing the type of English to be taught in Taiwan. As Taiwan has had
a close relationship with the US government, the English that 1s taught in Taiwan 1s
therefore more influenced by the US than by the UK. American English (AE), including
the use of words, spelling system and articles, 1s regarded as the target English to be
presented and taught to students in their TL education at school in Tarwan. Some
Taiwanese university students may have opportunities to come into contact with British

English (BE), but this happens only when they have their major in courses related to
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English literature or English language at umversity. It can, therefore, be understood that

most of the participants of the present research study are more familiar with AE than with
BE.

1.1.2. Background information on the participants

Of the eleven participants, six are female and five are male. The sampling of these eleven
participants will be discussed in detail in Chapter Three of this thesis. The present section
will look 1n detail at the length of time the participants had stayed in the research
environment at the point when the present research was conducted. The purpose of the
examination of this particular aspect is to see if there is a relationship between the length
of time the participants stayed in the research environment and their use of SDLL
strategies, which may closely relate to their language development in TL learning in the

research environment.

The table below, Table 1.1., indicates: (1) the academic subjects of the participants, and
their mode of study; (2) the date when the participants arrived in the research environment

and the date when their academic courses began; and (3) the degree for which the

participants were registered.

Table 1.1. Background information on the participants

Mode of Date of Start date of

study

Academic

Degree for
which the
participant

arrival in the the academic

subject

study

research

environment

was registered

MPhil/ DPhil By research |  Oct. 1995 Oct. 1995
2 (F) Education - Aug. 1996 Oct. 1996
- science
3 (F) Education - By taught Oct. 1995 Oct. 1995

sclence course

Education - By research Oct. 1994 Oct. 1994

DPhil

social science

— ——

4 (F)

Sept. 1994 Sept. 1995

Sept. 1994 Oct. 1995

By research

Computer

science
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English

7 (M) MPhil/ DPhil Oct. 1995 Oct. 1995
literature

MPhil DPRil Feb. 1996 | Feb. 1996

9 (F) MA Women’s By taught Aug. 1996 Oct. 1996
studies course
10 (F) MA Education - By research Oct. 1996 Oct. 1996
social science
I course

Among these eleven participants, eight had never taken any pre-sessional language course

By research

before the start of their academic studies, and only three had taken a pre-sessional course
before they started their academic studies in the research environment. Most of the
participants arrived in the research environment just days before their academic courses
started. The participants, in this case, had limited time to familiarize themselves with the
TL in the research environment before they started their academic studies. As long as the
scores of the participants’ TL tests, Internal English Language Testing System (IELTS) or
Test of English as a Foreign Language (TOEFL), have satisfied the TL requirements of the
university and their academic departments, they are not requested to attend the pre-
sessional language course. The participants who have a recognized strong TL competence

may nevertheless still encounter obstacles in adapting themselves to a difterent cultural and

academic environment.

1.1.3. The participants’ previous TL experience

According to the participants, nine of them first started their formal TL learning at the age
of thirteen, the first year of junior high school education in Tarwan, and continued until the
first year of college/ university. This amounts to a total of at least seven years of formal
TL learning in Taiwan. Two of the participants have ten years of formal TL education due
to their English language/ literature major at university in Taiwan. Apart from their formal
TL education in Taiwan, some of the participants have had other opportunities to learn TL
. a formal setting, and some of the participants have had no other opportunities to learn

or practise their TL after their formal seven years of TL learning in Taiwan. Appendix A
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indicates the TL experience of the participants, including the formal education they

received and the additional TL experience they had after the basic seven years of TL

learning 1n Taiwan.

According to Appendix A., four of the participants have had no experience in the use of
TL after their formal TL education in Taiwan, whereas three of the participants have had
a year or more of experience in the TL after their formal TL education in Taiwan. Among
these three participants, one had completed a master’s degree in a university in Wales, one
had completed a master’s degree 1n a university in England, and one had taken two years
of undergraduate courses in a university in Canada. According to the participants, their
additional TL experience appears to benefit their TL development and some of their
understanding of TL cultural norms, which 1s important in facilitating their life in general
in the authentic TL environment. An understanding of and familiarity with some aspects
of TL cultural norms are considered to be influential for both the participants’ academic
studies and their attitude towards TL learning in the research environment. Being willing
to accept the differences between their L1 and L2 culture is regarded as a significant factor
affecting the degree of culture shock which the participants experienced (see Chapter Two
for discussions in detail) and influencing their attitudes towards their SDTLL and L2

environment (see Chapters Four, Five, and Six for discussions in detail).

The participants’ experience of contact with the TL culture and the TL itself before they
came to study in the research environment may facilitate their adjustment to a new life in
general and to the use of TL in the research environment. However, language shock, a
state of psychological anxiety cased by the unfamiliarity with the use of a language (see
Chapters Two and Four for discussions in detail), 1s regarded as an obstacle for the
participants to overcome, especially when it comes to language shock which 1s related to
the academic use of the TL, which requires not only the accurate use of TL but also a
standard method of presenting ideas. The participants, who had no experience in academic
TL before they came to the research environment, will have to utilize TL resources in the
research environment to facilitate their academic TL development. Consequently, the

research environment, which will be further discussed in the following section, 1s regarded

a5 a factor which influences the participants” SDTLL.
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1.2. The research environment

Some features of the research environment, such as issues relating to the TL environment

and TL learning, may influence the participants’ SDTLL. These features include the
profile of students at the University, and the University’s policies and resources to facilitate
IL learning. The size of the University may influence the participants’ opportunities to
practise and acquire TL in their life on the campus, and the University’s TL policies and

1L supporting programmes can directly influence the participants’ TL development.

The environment of the research study is an academic institution, the University of York,
located in the south of the city of York in the north of England. The University was
founded in 1963, and has been described as a rather small university compared with other
universities in the UK (Curtis, 1995). In relation to the number of full-time and part-time
postgraduate students, the Review of Postgraduate Education (1996) indicates that in the
1994-95 academic year 5,577 postgraduate students were registered at the University of
Cambridge, 4,364 postgraduate students were registered at the University of Leeds, and
only 1,426 postgraduate students were registered at the University where the present
research was conducted. The University is, therefore, considered as a small-sized

university.

In relation to the number of overseas students at the university during the time when the
present research study was conducted, the Annual Review of the university (1996)
indicates that there were 399 overseas students, 179 undergraduate and 220 postgraduate
students, among the 6,053 students at the University of York. Students from the European
Union (EU) are not counted as overseas students in these figures. Table 1.2. below

indicates the number of students studying at the University between 1995/96 and 1998/99.

Table 1.2. The number of students in the research environment

Type of students / Student numbers 1n total 1995/96 1996/97

1997/98 1998/99

Overseas students (excluding students from - 651 603
Students from EU - 525 506

222 139

Students from English as L1 countries -
Students of ESL R

954 970
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The number of ESL students in the research environment when the present research study
was conducted in 1995/96 suggests that approximately 10% of the students in the research
environment are EFL speakers, and 90% of the students are NSs of the TL when the

present research was conducted. This figure indicates that the participants have great

opportunities to have contact with the TL and NSs of the TL in the research environment.

1.2.1. The language policy of the university

The discussions in relation to the language policy of the University in this section will
focus on two aspects: (1) the language requirements of English in the recruitment of
overseas students whose English is not their L1, and (2) the TL policies and TL supporting
programmes of the University for overseas students of ESL. In relation to the English
language requirements of the University, in general, the University looks for students with
6.0 or above on the IELTS test and 550+ on the TOEFL (Information on the website of the
Umniversity of York, 1997). Apart from this general requirement, the University tends to
leave the decision to individual departments to recruit their overseas students in relation

to their English abilities. Individual departments may set their TL requirements according
to the language demands in their own academic field. Consequently, individual

departments at the University play a significant role in the recruitment of the overseas

students whose English 1s not their L1.

It is notable that the researcher was told by one of the senior staff at the graduate office in
May 1997 that no specific TL policies had been published by the University when the time
the present research was conducted, a state which is unchanged since a research study of
language support was conducted by Curtis (1995). According to Curtis (1995), no
publication on TL policies had been distributed by the university when his research study
was conducted relating to matters which concern the TL competence of ESL overseas
students during their studies at the University. The only description which concerns
overseas students is available in the handbook published by the University, entitled “The

degree of MPhil and DPhil: notes of guidance for students, supervisors and examiners’,

under the section of the role of the supervisor (September, 1997, p. 5):
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supervisor’s time than other students.

Such a statement can be regarded as rather broad in relation to the needs of overseas
students. According to the above statement, supervisors are regarded as a general

facilitative resource which overseas students can turn to when they encounter obstacles in

their life at the University.

The TL supporting programmes at the university are operated by the EFL unit in The
Language Teaching Centré at the university. Several different TL supporting programmes
(see discussions in Chapter Five for detail) are run by the EFL unit to cater for students
with various TL needs. However, students who decide to utilize these programmes to
facilitate their TL development will have to finance their attendance at these TL supporting

programmes themselves.

1.2.2. The characteristics of the research environment in relation to SDTLL

[Language learning involves an interaction between the learners and the environment, and
consequently, some characteristics of the environment, such as authentic TL input, may
therefore benefit the learners’ learning processes. In relation to the characteristics of the
research environment, some of the features of the research environment, NSs and NNSs,
may either facilitate or obstruct the participants’ SDTLL. The discussions in this section
will focus on the allocation of the students’ accommodation at the University, in which the

participants may stay for a considerable time during their studies. Fellow students with

whom the participants live in their accommodation may, therefore, directly influence their

SDTLL.

Data obtained from the Student Records Office indicates that in the 1996/97 academic
year, 221 home postgraduate students and 313 EU and overseas postgraduate students lived
in university accommodation on the campus. No official record is available on the ratio
distribution between home postgraduate students, and EU and overseas postgraduate
students in individual university accommodation. In this case, the general ratio distribution

between home postgraduate students, and EU and overseas postgraduate students 1s 1
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1.42. The researcher was told by one of the senior staff at the accommodation office in
October 1998 that university has no specific policy in allocating home, EU and overseas
postgraduate students. Consequently, although the number of home postgraduate students,
and EU and overseas postgréduate students living on the campus is quite even, it must be
borne in mind that not every university accommodation unit is allocated with equal
numbers of home, EU and overseas postgraduate student. This figure suggests that the

participants in general have fifty per cent of chance of coming into contact with NNSs in
their accommodation, which is higher than the previous figure indicated in Section 1.2,

the ten per cent of NNSs studying at the University.

Summary

Discussions 1n this chapter provide the reader with background information on the
participants and the research environment. Some characteristics of the participants, such
as their L1 features in general and their previous experience of L2, and the features of the
research environment, such as TL supporting programmes and university accommodation
policies which may influence the frequency of the participants’ contact with authentic TL
input. The participants’ L1 features in general can be regarded as part of the participants’
L1 cultural elements, and their previous experience in L2 can be considered as part of the
individual learner factors. The characteristics of the research environment can be seen as
part of the L2 cultural elements. These general concepts are considered to be essential in

the participants’ SDTLL in a cross-cultural context, and will later be utilized in Figure 1.1.

The present research study consists of a group of eleven Taiwanese postgraduate students
of ESL studying for academic purposes and their SDTLL in an authentic TL environment.
Having had direct contact with the TL environment, the participants are confrontihg some
cross-cultural experiences in relation to both their SDTLL and life in general in the
research environment. Such cross-cultural experiences may lead the participants to
positive outcomes, acquiring authentic and academic TL elements, and also to negative
outcomes, such as culture shock and language shock. The interaction between some of the
factors affecting the participants, such as L1 cultural elements and individual learner
factors, and the factors in the present research environment, such as TL cultural elements

and authentic TL input, can influence the participants” SDTLL.
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The figure below, Figure 1.1, illustrates the circumstance of the interaction between the
participants and the research environment when they first arrive in the research
environment. The circular lines in Figure 1.1. are solid and dotted. The solid circular line
indicates the participants who had no previous experience in an authentic TL environment
when they first arrive in the research environment. The dotted circular line indicates the
participants who had previous experience in an authentic TL environment when they first
arrive 1n the research environment. It is important to mention that although some of the
participants had experience 1in contact with authentic TL input, it was their first time to
come and study in the research environment where the authenticity of TL can be very

different from the authentic TL input which the participants had in their previous TL

experience.

Figure 1.1. The interaction between an individual participant and the research environment - Model 1

.2 environment L.2 cultural elements

. .. \ |
Participant /  Participant \
[
) !
1.1 cultural elements L1 cultural elements
. individual learner factorg
vidual leamner facto y,

Authentic L2 input

According to Figure 1.1., individual participants can be considered as a culturally different
entity when they first arrive in the L2 environment. The circular lines which separate the
participants from the L2 environment represents the two possible degrees (solid lne:
marked cultural barrier; dotted line: less evident cultural barrier) of difference between the

participant and the research environment. The interactions between the participants and
the L2 cultural elements and authentic L2 input in relation to their SDTLL will be

examined and discussed in detail in Chapters Four, Five, Six and Seven. A further
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developed model of Figure 1.1. will be presented in Chapter Eight to conclude the outcome
of the interactions between the participants and the L2 cultural elements and authentic L2

input 1n relation to the SDTLL of the present research study.

Before going on to the discussions of the participants’ experience in SDTLL in the research
environment, 1t 1S essential to understand some of the relevant theoretical discussions on

second language learning (SLL) and cross-cultural 1ssues. Chapter Two, which consists

of theoretical discussions on issues related to SLL and SDL, forms the foundation of the

present research study.
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Chapter Two

The Background to Self-directed Second Language Learning

Introduction

This chapter serves to provide an overall review of the literature on: (1) second language
learning (SLL) including a number of theoretical models, individual learner factors,
environmental contextual factors, and cultural elements in language learning; and (2) self-
directed learning (SDL) including discussions from self-directed language learning, selt
assessment and English for specific purposes (ESP). Discussions of the relationship of
these theoretical models to a number of current research studies and to the present research

study will also be presented.

2.1. Second language learning

Second language learning (SLL) is concerned with how learners learn an additional
language after they have acquired their mother tongue language(s). The present research
specifically aims to examine the procedure of second language learning from a learners’

perspective. Although still in its developmental stages, SLL research has already produced

insights from many perspectives. The following sections discuss a number of theoretical

models of SLL which are considered to be core to the present research.

2.1.1. Theoretical models in second language learning

According to studies by Ellis (1985, 1994), Cook (1 996), McLaughlin (1987), and Larsen-
Freeman and Long (1991), over fifteen models have been developed in the field of SLL
during the past twenty years. These models may be broadly categorized into three groups
according to their contents or functions, as follows:
1. Socio-Psychology and culture
e.g.  Gardner’s Socio-Educational Model

Schumann’s Acculturation Model
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2. Universal Grammar and Interlanguage

e.g.  Chomsky’s Universal Grammar Model
Selinker’s Interlanguage Theory

3. Multi-dimension

e.g.  (Givon’s Functional Typological Theory

The first type of model, Socio-Psychological and cultural, stresses the social aspects of L2
learning. Models 1n the second category, Linguistic Universal and cognitive, emphasize
the importance of the individual mind in L2 learning. Multi-dimensional models cover
more than one perspective in relation to SLL. Due to the multi-characteristics of the

present research, which focus on the participants’ SLL motivation, and the sociocultural
differences between the participants’ L1 and L2 cultures and also their influence on the
participants’ SLL, reference to literature from several fields on a general level rather than
to one field on an in-depth level 1s necessary. The following sections will review four
models: Gardner’s Socio-Educational Model, Schumann’s Acculturation Model,

Chomsky’s Universal Grammar Model, and Selinker’s Interlanguage Theory.

2.1.1.a. The Socio-Educational Model

The Socio-Educational Model was proposed by Robert Gardner (1985) and has been
developing since 1960. Gardner (1985) explains the interaction of individual learner
factors with the general features of society in SLL. The individual learner factors in this
model comprise intelligence, language aptitude, motivation and situational anxiety.
Among these four variables, the latter two are directly related to socio-psychological
influences. Gardner further argues that the success of SLL 1s influenced to a certain degree
by two main factors, motivation and aptitude. Motivation consists of two important
elements: attitudes to the learning situation and integraﬁon. The former element includes

attitudes toward teachers and learning courses, and the latter element concerns how the 1.2

learners regard the L2 culture reflection. Figure 2.1. below is a simplified figure which

illustrates Gardner’s Socio-Educational Model.
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Figure 2.1. A simplified Gardner’s Socio-Educational Model

Attitude to
learning situation
Integrativeness } Motivation
.
Aptitude SUCcess

(Cook, 1996, p. 168)

Based on this model, attitudes and integrativeness lead to motivation; motivation and
aptitude lead to SLL success. Gardner explains that attitudes and integrativeness stem
from the social milieu in which the L2 learners are placed. In addition, in Gardner’s model
the SLL success 1s, to a certain degree, influenced by the attitudes of L2 learners towards

the L2 culture. Cook (1996) indicates that the socio-educational model applies to a
situation where L2 learners have definite views on the people whose language the L2

learners acquire through everyday contact with them within the society.

Like other models of SLL, Gardner’s Socio-Educational Model has received criticism from
other researchers in this field. Au (1988) argues that there has been little effort expended
on explaining what a cultural belief constitutes in Gardner’s model, consequently, 1t 1s
difficult to evaluate this model. Gardner (1988) points out that the problem of determining
the beliefs generally held in a community is the key issue which makes 1t difficult to
evaluate his Socio-Educational Model, although many examples of the constitution of
cultural beliefs have been given by his work. Gardner (1988, p.102) gives his definition
of a constitution of cultural beliefs as those existing in the social context in which the

individual lives, and though one would expect that the individual <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>