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Abstract

Despite a good deal of work on the histo
sepaate fields of research, the development of school uniform is an area that has received
little meaningful academic attention to date. School uniform is a visibly prominent
reflection of, not only, institutional values, but also of wider views and &oriatlica

cultural change. This thesis takes an interdisciplinary approach to recreate the five hundre
year history of British school uniform using archival, commercial and autobiographical
sources to discuss trends in design, adoption and change adesargevof educational
institutions. In doing so the importance of social factors and cormtrtfoéseducation

system and school appearances have become apparent, most notable amongst these are
class and gender, but also nationalism and religiontoBusapproach enables a wider
spectrum of influences and processes to be analysed and their impact seen over a longer
time period, allowing connections to be made that might, otherwise, have been missed
through close focus. The resulting wide temponag¥vark can also act as a basis in which

future research may be situated.
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Be Keen!

Take lessons from the colonies
Be patriotic, keen;
Uphold your school with might and main
As they uphold the Queen.

Shake off your bonds, unloose your chains,
Ye hopes of futurglory!
By sloth your fathers never won
Their deeds of deathless glory

Support your school, its games, its work,
Its institutions too;
Disloyalty erase, for he
Serves all who dares be true

Rise up like men from slumber deep
And let your school be queen
For Wilberforce and Dolman cry:
O0Be keen, my sons, be keen!é

20Be Keen! Bocklingtoniasl. VIII, no. 2, Michaetas Term (Second Half), 1899.

viii



Introduction

.0 my knowledge, there exists no definiti.i
common symbol of the uniformed school lad or lass is firmly etched in our mindsf &seone
English school system, structured as it is by more rigidly defined ideologies about class and

position63

The imagef theschool boy or girl in blazer, shirt andsteewidely identifiable and
undestood symbol of education tlwaiginated in Btain,evolving over the course of a

five hundred year periofchool uniforms are stilbre widely worn in Britain than in

most other countries ahdve becoma symbol of Britishness to many in ketrational

and international conteXtese garmenksmve also developed nuanced meanings that have
changed with social, temporal, educational and geographic distfibistiork
investigatehow the current situation developed, studying British school uniform from its
originsin sixteenth century charstyhoolghrough to the modern dayth consideration

made fothe implementation, development and spread of school uniform arid schoo
uniform styles. It is not enough, however, to simply establish a timeline of uniform
evolution Interpreting thenotivaton behindhese changesd their subsequent
significance andpacts vitalto understanding the processes of development
Consequentlplterations will be situatetthin a historicand contextudtameworkand

the reasonfr these adoptions andrismissions will be reviewedth a parcular

emphasis on reoccurring themwéhin the eduoation systeras well as wider social and
fashionable changkt its very essence this is a work of social and educational history

viewed through the tangible disien of the school garment.

The styles of clothing wobhy an individuakflect and communicaigentity and uniforms

fulfil thissame role in a more clearly defined marewandng place irsocietyandrelation

to other individuals dnnstitutions awell as demonstrating status and operaireg,

today as asignificant method of gender differentiatibis. not surprising then, thatheol

uni forms figur e | ar g keirschobldayspeeokimgmeriéssromm e ¢ o
the itchiness ofioollen skirts tthe smell of wet blazers and the colour of house ties

These niformsengendexdin theirwearei range of, often strong, feelifgsn pride to

3David L. Brunsmalhe School Uniform Movement and What it Tells us About American Education; A Symbc
Crusadg¢arham: Scarecrow Education, 2084),



dismay but atif which shamthe common theme of communicatirdesisedyroup
identity often at odds with the identity of the individual

The type of identity projectdd this wayhy anestablishmemtelates closely to tdesign

of the uniform wornwhether this is imposed upon children by those in power or develops
internally as padf aschood aulture and etho%his thesisirgusthat whilst uniforms met
manyimportantpractical requirementsiform design itself is tied to the existing and
idealised identities of the school pafoth, most notably gender and class but alemsot
of religion and nationalismth@r factorsuch asesource shortagéashion andhe input

of teaching staffan be seen to play an important role in a more localised temporal or
geographical@a. Reinforcemeat these idealisedentitieghroughclothing controbnd

the imitatiorand emulatioof the identity of other institutiomgerethe mostmportant
driving factors imniform adoptioranddiffusion although some uniforms consciously
rebelled against such identities

The history of schoainiform is closely aligned with the historydafcational institutions

and that of childhooith Britainand it is, therefore, worth a brief digressiontiase two
areagother forms of education such as governesses and apprenticeships will not be
discissed hereThe first schools were founded in the vedKehristianity coming to

Britain, schools were closely associated with religious centres and some taught singing an
an elementary education to provide choristers, whilst others, taught preddratmataly
provide new clergy for the growing church. These latter establishments became known as
grammar schooénd they sought the brightest resraitd these were often drawn from

the working classessx amp |l es i1 ncl ude St Phed, €anterpuryYor k
(598) During the middle ages these schoolsigreanjunction with the growth in power

and importance of the Christian chuaod new ones were founded including famous

names such as Winchester (1384) and Eton.(TA40)function alschanged, whilst they
maintained some free places, they introduced fees for the majority of pupils and as such

they started to educate an increasingly weatihypper classhool populatioh.

The dissolution of the monasteries by Henry, Wlsome rgards, separated the church
from these schools and many did not survive the process, although they were replaced by

new or refounded institutions during the following cenflingse retained the name of

4J. GathorndHardy,The Public School Phenomd@iv@&®ndon: Hodder and Stglaton, 1977), 224,



grammar school and mamgre started by liveried qeemies including Oundii®unded in

1556 by the Worshipful Company of Grocamslthe more obviously named Merchant
Tayl or s Slodsesohbols cdhtiiged tp focus on teaching the classics, and little
else well into the nineteenth century. liwawned schools also opened, although many

of these were shdlived and their intake was divetrdeis from the relationship between
theseprivately ownedchools and the grammar schiwds theterm public school

emergedThis sought to separdite grammar schools from institutiohs: lesser statby
distinguishing between privaiglyned establishments and those which were incorporated
under statute at laiwthe public schools and this expression rapidly became associated with

elite educatian

From the sixteenth century, charity schools, whiclavnuded to educate and house the
very poorest members of society, began to be founded and the first of these is widely
acknowledged o b e Chr i st ’®terslohssghoofslibwed thriughsulthe.
seventeenth and eighteenth centun@sbly through the work of the Society for
Promoting Christian Knowledge (SPEKater, inthe earlyineteenth century, the
provision offree or cheapducatiorio the working classes&s continued by voitary
schools These schools often had a religious affiliation and were promoted sboietigs
including théNational Society for Promoting Religious EducdtierCatholic Poor

School Committeand the British and Foreign Schools Sotietge institutions were later

awarded governmental assistance

Althoughg i scha®l§ existed prior to the nineteenth cetttesywere not command

rarely had an academic focus. This began to change intiregeteiehth century with the
opening ofkeveral institutionsicludingfQu e e n 6 s C)pThd Narthé.ondofh 8 4 8
Collegiate School f@irls 185Qand Chet e nham L adi eveichprddotddl e g e
a more rigorous education for women. These were, essentially, the first public schools for

girls and their numbers grew steadily into the twentieth c&Buecichanges n gi r | s 8

5Richard AldrichAn Introduction to the History of Equoation: Hodler and Stoughton, 1982);6%4

6 J. GathorneHardy,The Public School Phen@®2enon

7 John Lawson & Harold Silvér Social History of Education in EAdlanydion: Routledge, 2007).

8 M.G. JonesThe Charity School Movement; A Study in Eighteenth Century Pu¢itancom irf-AktiGass
and Co Ltd, 1964), 4

9 G. BaronSociety, Schools and Progress (©O&ogthrifergamon Press, 1988),

103, KammHope Defer®e@i r | s 6 E d uHistoty (London:iMenthiem,dl965) s14.
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educatiorparalleled similar increase in schooling available tavdinkeing classes and this

was the result of a number of piecegleivant legislatiomhe Elementary Education Act

of 1870 acted to ensure that there was adequate, cheap elementary education of all childr
School Boards were opened in places wherendenesufficient institutiorjef a

voluntary type) to fulfil the requirement, and the béeamdsled and operated non
denominatioal schoolsWhilst board schools could compel pupils to attend, they rarely did
and consequently the Elementary EducationfAdB80made school attendance

compulseoy, although this was not necessarily provided fobargfe until 1891 when a

further act ensured that this was the tase.

The confusing and piecemeal nature of this system was further complicated by the
foundation of a range of secondary schools aimed at the middle classes in the late
nineteenth and early twentieth century, although some of thesefaerdae grammar
schools, others were new establishments which often took the name of County or High
School? Attempts to streamline the education system began in the 1920s but were not
widelyimplementedintil theNorwood Reporbf 1943. Thisuggested theniversal usef
theEleven Plus, an exataken at the age of eleverjudge academic attainmantl
consequentlgtream pupils into thré&ends of schoolgrammar, modern and technical

each of which had a diffetawademic and practical fatus

The system was overhauled again in the 4d98@sany countiedolished thelBven
Plus,although some plesretairedtheir grammar schoasd the associated entrance
exam The tripartite systemas replaced with one type of education for all abilities in one
schoold the comprehensiya concept that had been trialled in various places since the
1940s* Thepublic schools, along with some other-state operatddstitutionsremained
outsideof both of these systems and these latter establishments became known as
independent or private schools.

Childhood is, in itself, a social construct and the higtonyldhood is an extremely

contentious area and has been since the publication of Aries seminal text on the subject ir

1 Frank SmithA History of Elementatydation 176002(London: University of London Press, 1931), 287.
12W. MusgraveSociety and Education in England S{Adentgiah: Routledge, 20039,

13David Rubinstei’ Brian SimonThe Evolution of the Comprehensive S&&go{Li®@tonRoutledge &
Kegan Paul, 196%.

14 Rubinsteir& Simon,The Evoligin of the ComprehensiyelSchool



the 1960S. There is still significant disagreement about the historical treatment and status
of children, although the majority of madxts allow that there was a change in the
emotional responses demonstrated in relation to the state of childhood in the eighteenth
century®In the sixteenth and much of the seventeenth ceniumg believed that parents
were the O0i rwstyr Uurhentsg atian aord pol |l uti on ¢
birth and that measunasist be taken to correct this innate sin in the ydditg late
seventeenth and eighteenth century saw a gradual transition from this concept of original
sin in childen to the view that if aitthwas raised and educated correctysuitably
benevolent environment, their naturdliewould overcome any inclination for evil. This
move was ai ded b ySomedlhokghts Goncerhing&dhchtinmdirdt e 6 s
published in 1693 and advocated a wider curriculum in schasaerdompassionate

approach to child reariffg.

These new ideas tob&ld with the middle and upper classes during the haite

eighteenth century. As parents became increasiggd on the specific needs of

childhood, children became valued as representatives of the famiRandritebegan to

olook upon their children as vehicles of social emulation; hence they began to project their
own social attitudes as theral impertves of childhood® With sufficient funds children

could be educated to fulfil the aspirations of pfaeents and social mobikitynsequently
increasetbr these familiedlany of theeideashowever, were not initiaiytended tohe

working classeMiddle and upper class benefactors, whilst holding aspirations for their

own children, were not contentsiee those of a lower rank become socially mobile as their

15Philippe AriesCenturies of Childhood; A Social History of Raevilyybifk: Vintage Books, 1962). This
publication generated a numbgstronglyworded critiqueses for instance Linda PolloEkyrgotten Children:
Parerthild Relations from 1500 tq@afridge: Cambridge University Press, 1996).

16 For example ColiHeywoodA Historyof Childhood, Children and Childhood in the WestfrtmMdddin
Timeg¢Cambridge: Polity Press, 2009); Alysa LeMem& hildhood of the Poor: Welfare in-Eggiitegnth
Londo(Basingstokd2algrave Macmillan, 20aRpCunninghamChildren and Childhood in Western Society Since
1500

17Richard Allstree,The Practice of Christian Graces, or, The Whole Duty of Man Laid Down in a Plaine and F
Way for theskbf All, but Especially the MeaaddtBndon:Printed by D. Maxwell for T. Garthwait, 1658),

295.

18 See alsdearlacqueRoussealEmile: or, On Educatians. Allan Bloom (NeXork: Basic Books, 1979).

©¥)J. H. Plumb, o0The New MWentuyEngiarfdbBaSt&Présenb.€h(19v5) Ei gh
71.
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own social movement was dependent on the maintenance of the established order beneat

them?

The concept of childhood continued to develop throughout the nineteenth century moving
beyond mere naturalism to a determined and proactive maintenance of innocence, resultir
in what Hugh Cunningham has cakl1l660do an ov
1750 to the natural chil d: 175" Victorianl 8 30
upbringing became a sentimentaks@arience thatleallywas entirely separated from

the adult world, a period of protection and dependence inchiidrien were shielded

from the responsibilities and behaviours of lateT life.had an impact on the treatment

of children in upper and middle class households althorsgies and schoolrooms

continued to begidly structuredVorking class childrgparticularly those fulfilling roles

in industrialisedirban centresvere also affected, although to a lesser extent. For instance
a number of pieces of legislation in the nineteenth century removed young children from
employmenand entered them intbe schoolroort.

Eachof thechaptes in thishesigexcept the final onis) structured around an

examinatiomf thefoundation and development of one of tHesms of school

establishmerand thesareroughlycategorised alonigteand class lines. iSlaccount

includes aeviewof thewider social issues affecting schools of this type. The adoption and
development of school uniform is then applied to this contextual framework and the
resulting causes, impacts and dialogues analysedlegamyesarchand dscussion

drawn fromthe fieldsof fashion, art and educational history and cultural silitéefve

chapters cover a very broad temporal span and this approach has been chosen due to the
lack of existing research in the field. The thesiste@e&ate a structure within which

future research can be situated as well as allowing an examination of the effects of social
adjustments on school uniform over theH@mm, demonstrating the importance of

school uniform as an indicator of social asiiical change.

Whilst there is a body of acaderagearclvailable on school uniforiausd clothing
much of it focuses on the psychology of uniform or involves contemporary research and

debate on itasesapplicationadvantages and disadvantagesciedly in countrsewhere

20| eveneThe Childhood of the34or,

2lHugh Cunni ngham, ¢ HhedAmerican Kistorical Rédava.4(1991200.d

2Harry Hendrick, o0Constructions and tafveStumy $800r uct i
t o the RFomstudimgtand®econstructing Childhood: Contentpedacjolsgies Study of Childhood
ed. Allison James & Alan Prout (London: RoutledgeFalmer 3350B),



it is less widely worn or introduction is ntement such as New Zealand, Australia and
America® There is also a significant amount of material generated by recent issues of
schooling and multiculturalism, notably the bamdfitige hijab in French schoél3hese
areas aside, however, the paucity of writingn historicauniform design, particularly
with regards to school uniform in Britamd this can be seen in a lack of dedicated texts
but also in it®mission froneducational histori&dn relation tathe historyand contexof
school uniform theublicationgall into three broad categories; antiquarianacatemic

andthoseof partial relevance.

Theearliest of the antiquarian works available ardghiedate eighteenth centuryn A
increased thirst for knowledge, technology and exploration in conjunction with rapid
advancements in the printing press made the publication of historical and contemporary
surveys of societies and cultures both practicallglp@ssi commercially viabtethe

prefacea o Wi | | iThe @ostBrygerofeGiest Biitstipublished in 1808, the publisher

asserts that:

As civilization and mental improvement advance in any country, a laudable curiosity is
awakened to inquireténand become acquainted with, the appearance, manners, and
opinions of ot hgharof thia Waorkohaving af dreait |aRBoudbXipence
produced a series of Costumes, illustrative of the Manners, Habits and Decorations of
several highlyintetes ng For ei gn Countrieséthought t
whole might be considerably augmented by contrasting them with similar representations,
taken from his own count.

23See, for example: D. Meadmore & C. Syinkse e pi ng up Appearances,:6 Uni f o
British Journal of Educational IRiude$1997),741 8 6 ; A n $choBl &Jniformseand Déscourses on
Childhoodb Childhodi®D, no.1 (2003336 4 an d J e SchdolfVmlenceandsEffect on the
Constitutionality of Public School Uniform Poljciésurnadf Law & Education.29 (2000113118
“JjohnR.BoweWhy the French dondt | i ke (PHeaodsanhOxford:s 1 | s
Princetown Universityress, 2007); Dianne Gerefjmbolic Clothing in Schools. What\8baulanoeVhy

(London: Continuum International Publishing Group, 2008); Dominic McGdiinnkn Rights and Religion:

The Isimic Headscarf Debate in @ufopd and Portland: HiaPublishing, 2006) and John Wallach Scott,

The Politics of the (Peihceton and Oxford: Princeton University Press) aétidhgst others.

251t is worth noting that some work has been done regarding the history of Argentinian school uniform, for
whichInes Dussel is entirely responsildlees | nes Dussel, 0 WheeepveeAppear anc:
Comparative History of Schoatifbrms in Agentina and the United States (Ninetédntkntieth

Centuries) Baedagogica Historica: International Joustahpbfieddcattmo. 12 (2005)179195.

26William H. PyneBritish Costur(idsrtfordshire: Wordsworth Editions, 1989jiTi]



Other publicationgvith a similarly home foctdlowed suchas thetiree volumdlicrocosm

of Londdii80810) which illustratednd described various attractiand buildings within
London at the tim&.These works recording contemporaryaithough few in number
arevaluablerimary sourcesvhether, in the caseRyne as an illustrated record of

clothing outside the bounds of high fashion or more specifiddlyracosaiich contains
images and information relating to London schidbolaist be notechoweverthatwhen
presenting the working classieswordsand images these bookshay have been

sanitised for publicatiom a similar, but less useful vein |#teeighteenth anéarly
nineteentttenturiesaw the production of a small handfidafount®f histori@al dress

within Britain The majorityof thesecontainfancifulillustrationsandsoughto ridicule or
romanticise the past in place of factual accivaityng inThe History of British Costume

1834 James Robinson Planche fails to distinguish between satirical and actual
representations efighteenit e nt ur y wi gs and asserts that
with varieties of this fashion, which certainly is not exceeded in absurdity and ugliness by

the hormedandhessthaped headdresses® of the fifteeé

Until the 1880 focus remained purely bistoricarecordkeeping for general interest

rather tlan conservatioand it wagot until the turn of the century that ancient and
architectural landmarks were offered any form of prote&tianterest in preserving the
pastconsequentlfollowed and with it a new slew of publications focused on the
preservation of historicsites, events, skills andfadts. This waamost certainly

bolsteredy the naturalesire to look backwarasd seek stability in the pastimesof

rapid social and technological cha@ge. of the mostisefulvolumes to come out of this
periodis that of the Rev Wallace Clare, whos& The Historic Dress of the English Schoolbo
published in 1939 sought to collect together for the first timcera of the styles of dress

in a number of prominent public schédWhilst the images offer a snapshot of traditional

uniforms in the late 1930s, the accompanying text contains somAlsorofsnterest is

27Rudolph AckermaniThe Microcosm of L¢ghdom d o n : R. Ackermannfs Reposi
28 James RobinsoraRcheHistory of British Cosuomeon: Charles Knight, 1834), 323. For other similar
examples s&2R. Meyrick & C.H. Smitipstume of the Original Inhabitants of the (Batislods|Psinted by

J. Kay, 1815) and Joseph StAu€omplete Viefithe Dress and Habits of the People of England, from the
Establishment of the Saxons in Britain to the PresdifLdinden: Printed by J. Nichpls/96).

29Wallace Clard@he Historic Dress of the English fichwddroyThe Society for theeBervatiof Ancient
Customs, 1939).



The Heritage of Dfesspublished i907, which contains a chapter on school uniform,
but is most relevant for its commemtgarding the contemporary situation, notably the

recent adoption of° uniforms in girlsd sc

The nonacademic field is both large and divacdedingthe ubiquious school history.
Published at some suitable anniversary, this is generally desperately dry to read, imperfec
organised and deeply variable in quality, although they can be a valuable source of primar
texts and referencE&Jhere are, of coursexeptiongo this,Eton Portraifirst published

in 1937 captures, in stirring prake,rosdinted day to day experiences of an Eton

schoolboy in the 1928sd 30slt is also beautifulljfustrated with photographs twe

New Vision artist Moholagy whilstChristophem y e r rmAdlistorg of Harrow Sakool

both insightful and informative.

Autobiographical works and collections of sattapimemoriealso aboundorime
examplesaer t h ur MWhimperm@ih thedReododérBapehichcontains
numerous reflections @nep school life includireghool uniformThemorefocused
Blazer, Badges and Béalcsorial History of School UaB&Gtontains some solid
historical research halso asignificanhumber ofunreferenced storiaadpieces of
anecdotal evidenaadit is organised in a countatuitive fashioi® These works tend to
be nostalgic and often humorous in tone with little by way &l @antalysis, or even
indexes anceference®\so in this categogre the coffetable tomes whicplace artistic
appearance above comntenparticularly beautiful and glossy new entry into this area is Jack
Car | RowingiBtazgt814)Thisfeatures contemporary portratsowers in their
traditional blazetsy the preppy fasin photographer and designer F.E Castlelzaeh
photograph is accompanied by a brief descriptistory*

30 Wilfred Mark WebbThe Heritage of Dress; Being Notes on the History and Evdluditdoof Thathes

Times Book Club, 1912).

31See, for instand.H.D RouseA History of Rugby S¢hadon: Duckworth & Cadl909) or O.FChristie,

A Histay of Clifton College-1888(Bristol: J.W Arrowsmith Ltd, 1935

32Bernard FergussoBton Portraitondon: John Milestd, 1937); Christopher Tyermartiistory of Harrow

School 132891(Oxford: Oxford University Pres200)

33 Arthur MarshalyWhimpering in the Rhododendrons; The Splendours and Miseries of tH&E&sglist: Prep Schc
Fontana Paperbacks, 198%xander DavidsoBlazer, Badges and Boaters; A Pictorial History of School Unifor
(Hordean: Scop&ooks, 1990).

34 Jack CarlsoRowing Blaz@irendon: Thames & Hudson, 2014).



Unfortunatelyn lieu of other texts on schagiiformsome of these works are referdnce

as gospeparticularly bthose from outside the cdmnd writing inThe School Uniform
Movement and What it Tells us about AmericaBriadsicatinotes thatT h e mo s t
outstanding history of the sc hBlazdrs, Badgesf or
and Boaters: A Pictorial History of Stdra®llUn r e | y tHisdb@ok to delsty this phase

oft h e h¥This reliance od imperfect texts allows errors to be repeated and
propagated through numerous sources and some of these, such as the clerical origins of
Chri st s Ho s phereladidn ofthe appearanoe ofibtod to the death George

Il are addressed and corrected within this thesis.

Some of thevorks of partiatelevance also contain some mistdkasinstangan Uniforms
Exposed; From Conformity to Transgres@@raik devotes ahapter to school uniform

In an otherwise interesting book, this chaqaetains a number efrorsfrom misplaced

dates to more overarching conceptsinstance, Cragtates early in the chapter that
school uni f or mst aarye da bdes ssOEngizsindchaalhl@iforms
were0 mi I-influeaced/t hen | ater that Christdés Hosp
cl er i c*Bbthofithesesstatémerdsenot onlya matter for debatasdiscussed in
chapterag,butal so contradictory as Christds Ho
first British institution to implement school unifoktany of these inaccuracies appear to

be attributable to one ofawdrsait kd soadad ear O
Boysd @lcjlyt hi ngo

Moreinformativeworks include thosmn educationadnd sportindpistory notably J. A.

Mangan who has written prolifically on public schools, the games ethic and Inguedialism
Josephine Kamm who has published numbmu& s on t he history o
similar topics incl udi #ghesewerexcelennfernds s uf
contextual background, although some publications in thisrigdl be date and

legislative orientategthich although usefgirovides little in the wayf social background

35BrunsmaThe School Uniform Maygme
36 Jennifer Craik)niforms Exposed; From Conformity to TréDsfpetsierg, 2005), &3.
S%’Wagner, o0Schoolst amidc £lduB@ay s ® nCléotHhi ng, accesse

http://histclo.com/schun/schun.html

B Eor instancd.A.ManganAthleticism in the Victorian and Edwardian Public School; The Emergence and
Consohdim of an Educationaldg¢ibondon The Falmer Press, 1986) andammHope Deferde@i r | s 6
Education in English Hi@torydon: Menthuen, 1965).
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Additionallya number ofvellresearchedtey texts exighone of which have a direfticus
on school uniformbut all offer a unique insight into the subject in some mammengst
theseGathorneHardyd Ehe Public School Phendnaework of Cunnington and Lisamn
charitydres, Ewingand Rosenc hi | d r e nHagreavddawdslapn academic
dressandCunnington anlansfieldandWarneron sporting wear stand 6ut.

A number of texts on haicd clothing and fashion werensulted to provide background

on changinghapesind dress norms, these included sdayklames Lavérhillis
CunningtonJohn Stylegohn Peacockalerie CummingAmy de la HaandJoan Nunn.

Each of these authorsgwidedauniqie resourcérom the broad chronological overviews

of Laver, Nunn and Peacock t olhenboesseoftifeo c us
People; Everyday Fashion in E@ameenttitngldfioh a similar vein theignificanbody of

work on fashion theory, particularly in relation to idecrigtiorandthe diffusion of
stylesvasusefll. Despite a lack of individual choice in uniform desigasof

construction and communication of group seltidentitythrough clothingreoften

equally as applicable to unifaunsituationas to fashioand these concepts have been

drawn uporthroughout the thests.

39 Jonathan Gathorrdardy,The Public School Phenomd@#y@®ndon: Hodder and Stoughton, 1977);
Philis Cunnington & Catherine Lg¢@harity Costumes of Children. Scholars, AlmsfolkpRdorioheasn
& Charles Black, 1978)jzabeth Ewing;li st or y of (l©@hdon: BIT. Ratsford LtdCI®EQjateme
RoseMaking, Selling &vidar ng Boy s & Cl ot h@arnham Ashgate, 201%;INct or i an |
HargreaveMawdsleyA History of Academical Dress in Europecnatibthhe Eighteenth G&esiport:
Greenwood Press, 19:/Bhillis Cunnington & Alan Mansfielthglie Costume for Sports & Outdoor Recreation
(London: Adam & Charles Black, 19P8}ricia Campbell Warnéthen the Girls Came Out to irdagirth of
American SportsWeaherst and Boston: Univeysitf Massachusetts Press, 20@&lyicia Campbell War,
oThe Gym Slip: The Origins of the English Schoolgirl Tubiesg2 no.1 (1995%1558.
40 James LaveCostme & Fashion: A Concise Histargon: Thames and Hudson, 199@hn Style§he
Dress of the People; EverydayrFagititeertbniry Englarfiondon Yale University Press, 2016hn
PeacockThe Chronicle of Western Costume: From thed&odieatl\AterTwentieth Qdatodpn: Thames &
Hudson, 2003)/alerie Cummind/nderstandifgshion Histdkpndon: Batsford004) ValericMendes
Amy de la Hay&0" Century Fashjpandon: Thames & Hudson,192BbanNunn, Fashion in Costume-1200
2000(ChicagoNew Amsterdam Books, 200Btephani®aviesCostume Larggjaa Dictionary of Dress Terms
(Malvern: CressrellPsibilshing Company, 1994).
41Useful texts include: Fred Da¥ashion, Culture and Idgttibago: The University of Chicago Press,
1992; Amyde la Hayé& Elizabethwilson,Defining Dress; DassSbject, Meaning and I@éatithester:
Manchester Unérsity Press, 1998lathan Josephkuniforms and Nonuniforms; Communication Through Clothing
(Connecticut: Greenwood Press, 1;986on LurieThe Language of Clgthldsam: Hamlyn Paperbacks,
1983 and Dian&raneFashion and its Social AgensisSe@tier and Identity in Cl@hieggo and
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The transfer of fashioms consumable gootietween classes and sexes parallels the
imitation of uniform designs between schootkffefring status and genddere too, the
existing canon of wodan helprovidesuitablenodeldor this movemeniThere ara

range ofexts that discuss specific examples afr#émsfemprocess, most relevant, are
those on the nineteenth centumuéation of the upper classes by the middle classes and
female imitation of male clothiimgthe same peridél.Works that tackle fashion
transmissiofrom awiderperspective araoweverless prevalenvost useful amongst

t hese i s Cr amrrewhish slte\assesses broademptranosein fadfusion

from a longitudinal perspectiaowingnore generalised patterns to be discussed
alongside those found within this wBrk

Use haslsobeen made agesearcimvestigating the uniforand dres of other
comparablgroups such as the military, workhouse inmadesuéfragettes. The

associations between such groups and school uniform are stronger in certain contexts tha
others. For instaneeany parallels can be drawn between the clothindgutav

workhouses and almshouses and charity school uriffbfititary uniforms exerted the
strongest influence on the public schools as many pupils would eventuallyaentedthe
forcesand the concepts of masculinginforcedn the military had #ir foundations in

the ethopromoted at the public schadl$ie creation of school cadet forces in the mid

nineteenth century furthered this connection bringing both uniform and militarised

London: The University of Chicago Press, 2000).

42 See, for instancehillipe PerrgtFashioning the Bourgeoisie: A History of Clothing in the Nineteenth Century
(PrincetonPrinceton University Press, 49858 6 |, 180; Geoffrey Crossick, ¢
Middle Class in Britain: A Discusgion The Lower Middle Class in BritaihdB¥€d. Geoffrey Crossick

(London: Croom Helm, 1977),; 46nda YoungMiddleClass Culture in the Nine@anritiry: America, Australia
andBritain(Basingstoke: Palgrave Macmillan, 208B8),62;Carol MattinghyAp pr opr i at e[ i ng] [
Rhetorical Style in Nine@emitlry Amer{€arbondale & Edwardsville: Southern lllinois University Press,

2002) 68; Gayle V. Fisch®&antaloons and Power: A Nirgegutih Dress Reform in the Unit@¢eBtates

Ohio & London: The Kent State University Press, 20@HaC r a rClething®ehavio as NorVerbal

Resistance: Marginal Women and Alternativas Drehe Nineteenth Centuriashion The8ryo. 2 (1999),

241268.

“Di ana [Offusion Blgdelvand Fashion: A Reassessnit@ Annals of the American Adddelitiga

and Social Scig6ao. 1 (1996),324 see als@eniz Atik & A. Fa t  BHashiart Greation and

Diffusion: The Institution of Marketingdournal of Marketing Manag@&memt 78 (2013)338

“Steve Hindle, o0Dependen ctlyeDeséling Foor, alEbB500E eltuirabndg i n g :
Social Histdkyno 1. (2004),-85.
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activities into daily school fiféOn the other hanatrinaRdl ey 6 s and Kapl it
Stowel | 8ds discussions of the use of <cl ot
movementelates closely tbetightp ol i ci ng of dress an® mor
These studies, alongside the large bodgratuite on thedy themes of the thesis

gender, class and youth have helped to situate school unifanna broadesecondary

context of social and cultural chafige.

Due to the scantinessdifectly relevargecondary literature, the majority trimation
usedn the thesigs drawn from prim sources. This opens up a huge amount of material

for potential consultatidout also has its problenhs.the words of Susan Vincent:

Typically, commentary about clothing is dispersed widely througé af neatords whose
main subject is almost always something

brief mentions of apparel. Very few, however, offer sustained comffientary.

Thisis particularly true with regards to the earliest phase of soloohdevelopmenin
the sixteenth and seventeenth centwhes informationas a matter of necess#ther
than choicghas been drawn from numerous and diverse sduarlzdsr centuries the
archives of the Society for Promoting Christian Knowltig were heavily influential in

45 See, for exampl8cott Hughes MyerlBritish Military Spectacle; From the Napoleonic Wars through the Crime
(CambridgeHarvard University Press, 1996).

¥Katrina Roll ey, e Rghtfor thenVpte At édistonh3i no.i 11{19903& #l;dJoel

H. Kaplan& Sheila Stowellheatre & Fashion; Oscar Wilde to the Smadeitiee: Cambridge University

Press, 1994).

47 Amongst other€lena Maria BuszeRinup Gmis: Feminism, Sexuality, Popula(Quth&e :Duke

University Press: 20086 N Burstynyictorian Education and the Ideal of W¢haatmoodCroom Helm,

1980) DeborahGorham,The Victorian Girl and the Feminifieoltdah & Canberra: Croom Helt982;
ChristopheBreward;The Hidden Consuktasculiniti€gsshion and City Life 188@(Manchester:

Manchester University Press, J998vid Kuchta,The Thrédece Suit and Modern Masculinity; England, 1550
1850(Berkeley: University of California Press,)2R0pert HWi | ki n s o nemamldenland e nt |
Maintenance of a Political Elite: Two Case Studies: Confucian Education in the Tang, Sung, Ming and Chinc
Dynasties; and the Late Victorian Public Schools 1284 Sociology of Edu@tiaro. 1 (1963),26;

David CannadineTheRise and Fall of Class in BN York: Columbia University Press, 1999); Patrick
JoyceVisions of the Petmiestrial England and the Question of QR%3(Ca48oridge: Cambridge

University Press, 1991); Davivler,The First Teenageestiféstyle of Young-Béagers in Interwar Britain
(London: The Woburn Press, 1996p)Savageleenage: The Creation of Youdt®dB8z&hdon: Pimlico,

2008)

48Vincent,Dressing the Elite
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the spread of charity schools have proved invaluable, notalslyghested clothing lists

and the collated reports on individual schools.

From the Victorian perioohwards, ool archiveg@nd umbrella organisaticush as

the Girl so Dfeythe B rasbompldte bddy ahsdencavailableyith many
establishments retaining treithives on sitgvhilst older antharger schools such as Eton
HarrowandThe North London Collegiate Scheaniploy archivistand have well

catalogued and accessible archives, accessing the material held at many schools brings it
own unique set of challengdsch have naturally shaped my resgatghto ircreased

security in schootsachingtte correct person to speak tofiten problematic, all enquiries

are roudd througha menber of administrative staff ang&ining the research and

obtaining contact details to someone more suitable is often the first hurdle. When someon
is reached it can be anyd&noen a librarian onistory teacher tanorganiser of the Old

Boys or Girls Association, their knowledge basefiemeclectic and physical archives

may not exisSome of these people Bdeen wonderfully knowledgeanid helpful

whilstother contact was less fruitful

A significant numbaeaf schools were contacted for each chaptefpibtiite reasons

outlined abovenly a limited selection in each instance had available and relexiaht mate
and a means through whichatuldbeacessedsi r | s 8 s, anhihe whble, bettee r e

at respondingositivelyto enquiries than baischools and this means tthet examples

cited in later chapters are weighted slightly towards female educaftrendnienas a

strange one and it is perhaps due to continued attenfgrsaby educational

establishments to garner positive publicity or conversely, the dismissal of clothing as an ar
ofnonri mportance by some boys® school s. Reg
highlights the gender differentials which constitarge part of the discussion in this
thesisArchive use waasogenerallgonfinedto institutions still in operation as the

records of manglosedschoolhavesubsequentlyeen lostinless held within a central
archiveThis is mrticularly relevantithr regards to Grammar schools which survived in
certain limited area$the UK due to localised governmental decisions (maintendhee of
Eleven Rus), notably Trafford, Kent, Surrey, Essex and Devon. This means that research

into such schools has t@ed on these geographical locations

The tems held vary hugely from institution to institution but typically comprise
photagraphs, uniform lists, accouatsl letters. These offer alministrativensight into
14



uniform implementation fromules and regafions to théogistics of provision and sake
well as the physical appearanemiddbrmitems Archivesare often lacking, however, in
information outside the purely practi@alis includethe thoughts and opinion$ pupils

and teacherggarding uform and the reasons fmmtial uniform implementatiomirect
testimonies from children are particularly felfar between and this is eurging feature
within the field of childhood studf3his can be remedied, to some extent, through the
consulation of autobiographies, personal recollections, diaries and school magazine
contributions, although these passing comments are often hard to locate and, if they are tc
offer a valuable contribution, need to be situated clearly within the wider Toatext.
commercial de of uniform production is aladruitful sourcén the late nineteenth and
twentiethcenturieswith therecordsand advertisemera$ uniform supplierand retailers

such a8. Hyam, Chas. BakendMarks & Spenceroving relevant

It is, however, worth noting a couple of issues with regards to reading and utilising these
primary resources. Whiidtotographs are extremely usafudgesre ofterformal
showing representations of the lideaswf childrenrather than an actuatoed of

appearanceds Burke Ribeiro de Castnoote in relation to specially posed photographs:

The school photograph positions and frames the body of the schoolchild, sattanes
and sometimes in relation to others. This is at once a techistal, @adfessionaind
cultural process. There is evident ritual, regularity and recurrenpecoetbe of
production and, once made, the photograph takes on a powerfuleptesanting
identity, awarding status and reassuring the viewer ofraldeistomariness.

Distinguishing between carefully posed images and more naturalistinairsdeays
easythe latteiofferinga greater insight into actallthingpractices verstiseidealised
onesportrayed in the former instantaese problensan be mediated by the association
of photographs with oral or written histories of the event depicted, although this is not

always possible as many photographs exist, isolated from icosdterb| archives and

YPaula Fass, o0l s Ther eoad Ahedowledge iistornhoé Childihosd irothie YWesbefn
World ed. Paula Fass (Abingdon: Routledge, Z013),

0Cat herine Burke & Helena Ribeiro de Castro, 0Th
Assembling the Body of the Schoolchltistay of Educati®®, no. 2 (2007), 214.
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collections! Much of this thesis, how&yeoncentrates on the creation of idealised
appearances, consequently the portrayal of these in school photographs is congruent with
theoverall themes of the workoRiding the divergence between aetudlideal is not too

great theuseof photographas a source of information on unifatesign remains

appropriate to this conteXthere is, however, considerable scope for further work on the
modification of school uniforms and to what extent school uniform regulations were
contested by pupiand parets.

Also relevant is the fact thatminology for various items of school unifappears to
havedeveloped differently in different locations, with some schools adopting location
specifiovords Consequently it is not always easy to identify in vagtteants exactly

what item is being referred to. For instance the@ghialdis used variously to describe
theoriginalflared and sleeved tunic of Roedean school, a sleeveless straight tunic and a
sleeveless pleated tunic (or gymslip) dependinigoar @cd locatioand this is daussed
further in chaptethtee.To ease confusion, tik@rdswill be applied consistently

throughout the thesis and the definitions used can be found in the appendix. Where any

possible confusion exists over the useerfain original documentation this is also noted

Whilst this is a work on dress history, it is nis istrictest sense fashion histbttye

history of uniform and the history of fashion are two distinct but related histories in which
influences pa$s both directions, but in one the creation of (and rebellion against) group
identities is critical and in the other, personal identities are more dSiialsot.

encompasses cultural themes and to a lesser extent consumption and production. The
diver® nature of the subject means that it cannot be mastered through one single approac
and it seems countietuitive to pigeonhole it unnecessarily. Consequently the overall
methodology is consciously crdsiplinary utilising elements from a number of

goproaches. This follows in the footsteps of historiansasBcaward The Culture of
FashionRocheThe Culture of Clothing; Dress and Fashion in the factNiRegimhe

51 St ephani e Spencer, OA Uniform | de n Histaryy&duc&ionh ool g
36, no. 2 (2007227228.

52Ann Margar et Br ach 0J)bdldentitigs thypugka&ashi MultidisoplinanuAppreaacht i v
ed Ana Marta Gonzalez & Laura Bovone (London: Berg, 8052}, KellyTepper Tian, William O.

Beaden &GaryL.HunterConsuMee d 6f or Uni gueness: ScadumalofDe v e
Consumer Res@grgio. 1 (2001), 806 ; Jon Swain, o0The Right Stuff:

Cl ot hing i n Genddrand Educatdofoc h(2002), B3
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(Dressing the Elite; Clothes in Early ModeynvBadiand considerdtketsocial history of
clothing from multiple standpoints engaging with current and historical commentaries from

a range of spherés.

Overall, thistudyaims toprovide aroverviewof the adoption and spread of school

uniform andhe cultural and sociattars and constructs that affected both its
implementation and appearance. It is not intended to be a close analysis of individual
schools or garments, unless theyparticularly influential. Thieesis, however, is not
6a-attefact 0, otastribegothapdu yayldr eceaml ofrthought in which all
social clothing histories must be buttressed with original fabrics and gexgsedtess of

a discernable link between them and the restahncig anyintellectual weightThis in

no waybdittlesthe excellent work of Naomi Tarrant, Janet Arnold, Elizabeth Ewing, Phillis
Cunningtoret alvho have focused in many of their publications on digeet garment
research, it is simply not the focus .HEnes isoredominantly because survivikgneples

of school uniform are femr number The research produced by these academics provides
the scholarship for many of the assertions made in this study and their work is referenced
throughoutThepersonal and psychological effects of school unifararainvestigation

into the global spread of British uniform practices arewttsde the scope of this thesis

except when they impact directly on the histordcedtiveor argument

The question of why this subject has been so neglected is & compled can, in part,

be attributed to the lack of interdisciplinary scholarship in the fiesgfistory in

general. lis still a relatively new discipline, it has only been fully accepted into the academi
canon in the last couple of decadedtamfleld continues to develop theoretical and

practical approaches at a rapid padehool uniform is clearly a subject to which this new
breed of analytically rigorailresdistory is yet to be applied and its broad temporal span

53 Christopher Brewardhe Culture of Fashion; A New History of Fashigihddnheretes: Mhchester
University Press, 1995); Daniel Rothe,Culture of Clothing; Dress and Fashion in the AGeirbikggeme
Cambridge University Press, 1996); Susan ViDoesging the Elite; Clothes in Early Mode(©Okfaytiand
Berg, 2003).
54Lou Taylor,The Study of DHistoryManchester: Manchester University Press, 2602),
55John Styles, o0Dress in Hi s tBashign:TheBwof 4 (k88), 88 s o f
Christopher Breward, ORkei Pwlti Thes PaolirmaFchsbki oh &t
Contemporary Higtdnp. 4 (2007),6®87 5; Jonat han Faiers, o0Dress Thi
I ndi s ci pDressHistoiy:tNgw Directions in Theory aed FChetrtmte Nicklas & Annebelldédtol
(London: Bloomsbury, 2015);11A
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and crosslisciplinarynature, along with thack of original garmemntsted abovéschool

uniforms tended to be worn out completely or passed onto siblings) may have discouragec
others. Additionallthe public view of school uniform has been influemgdide modern
tendency o associate school uni forms with dr
school uniforms, titillation. The volume of remademic written texts attached to the area,
such as the school history and nostalgic review noted above may also wiarla tialsea

sense of a body of work on the subject.

The majority of the emphasis of stedywill be on England, although examples in
Scotland and Wales will be used when rel@ayiters are arranged so that each
concentrates on a significant phasledrevelopment of school unifoamd this is
generallyassociated with a type of educational establisantamtanged in a broadly
chronological fashion. Whilst there is some temporal overlap, each chapter contains its ow
unigue themes and debatesreehdn the institutions discussed. fiilséchapter considers

the earliegstegulatiorof clothing in schoolsith a major focus on the supply of uniform
garments in charitable institutions of the sixteenth, seventeenth and eighteenth century.
These earlgstablishments provided a rudimentary education for poor and orphaned
children and the clothing they bestowed ensured attendees were clean arargleeent.
that hese garments alsought to denotihe low status of the children @adnculcate

humility, outwardly demonstratitigg position in societthat had been assigned to them

This proceswas reinforcethrough traditions of public display in which charity children
took part in processions, services and public viewirggeemhbled those of thgr status

to reinforce their own position in sociegyrelatingt to others of lowerank as well as
bolstering individual status through the demonstration of charitableChaipigr one

doesnot connects closely as some of the subsegbaptersn thatthedirect influence

of charity school uniform is not discernablater institutional clothing.is not, however,

a historical sideote the charity schools laid the foundations for the very British tradition
of school uniform anthany of thehemedrom this chapter, most notably the visible

designationf statis trough clothingre repeatettiroughouthe thesis

At the opposite end of the social spectrmsecond chapter concentrates on the
conversion oélitepublic schools in thengteenth century froamarchic and poorly
regulate@stablishments the gamesbsessed and hierarchigatitutionssoromantically
portrayed irschoolboy literature. Téeschoolsegan taldine and teaclwhat it waso be
0 ma thiloygld the publicckool ethogndin doing so controllealccess to elite
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professions, particularly colonial caredrneh sought men who had been educated in this
mannerlt is posited in the chapter thatan attempt to prevent natite members of the
burgeoning middlglassegaining entry to these cassmrd the increased status that

public schooéducation offered, traditional public schools developed complicated exclusion
processes from invented traditions to specific slang and unique attire, which alienated
outsdersanddemonstrated institutional affiliatemd loyaltyn both appearance and

action. With many members of theldlingclasses consequently debarred from these
schoolspumerousnstitutions opened which closely imitated the public school ethos,
organisation and appearance but which allowed admittameader range of pupils

Uniform wagnitiallyadopted to create and reinforce elite institutional identity, but as it was
emulatedit also worked toemove these distinctions and allow the mideed access to

similar experiences and prospects, an outcome firmly at odtis erthinal intentions

Girlsd public schools al so c¢ amandtedhirdor o mi
chapter explores tireigeupheavah gender rolethatoccurred during this period. These
changesvereprovoked angromotedby female educatipandclothing was utilised in the
campaign for educatiorza@iceptance ayldter equality between the gendérs ho ol gi r |
were initially encouraged to dress anarfine and socially correct fashion as a
considerable portion of the debate again
and by encouraging such clothing practices these arguments could be dismissed. The
impracticalities of sport in corsetéteg however, saw the introduction of sports uniforms

i n many institutions. L at eacceptesl, egfablisimenis e d
begat o0 i mitate the dress and organassegt i on
theircomparablacademiability andachievemenThese masculine inspired uniforms
became a symbol @mancipation in both a practical wathatthey allowed freedom of

movement but alsas an emblem of similar educational attainment.

The fourth chapteiocuses onhte education of the middle and working cladsading

the imitation of public school uniform by the new County and Grammar schools, which

offered secondary education to the middle cléssegarallel tthe imitation occurring

within the public schdsystem itsethiswasa clear attempt to mirror te&atus of the

upperclass schools. It is in this period that schooling became compulsory and uniform

uptake, albeit in a pared down form also occatteschoolavhich opened to fulfil the

demandhat this createfdr working class educatiorheimplementatiof uniformat

this levelvas not without proles, particularly regarding cost. By the Second Waxld W
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howeverschool uniform was an expected and understood part of the educational process
Whilst the design of uniform changed little throtsgrationwide adoptigrthe meanings

that it was imbued with, did. In this chapter | argueitiifarm moved from a

distinguisher of class status, highlighting upper class pupils and establishitiasss to
leveller, disguisirdass background and allowing some integration of the classes through
secondary education.

The final chaptas divided into two parts, part one consittersffectsof twentieth and
twentyfirst centurysocial change onheml uniform from théabricshortages of the

Second World War thugh the introduction of comprehensive education in the 1960s to
the increasing demands of multicdligm in the present dayhe second half of the

chapter reverses the flow of ideaaudsed elsewhere in the thethe effets of social

change on uniformby considering the effect of school uniform on popular culture and
social norms, focusing particularly on the appearance of school uniform as a fancy dress
costume and the use of gaohuniform as a media trofdarough the course of these

chapters the thesis aims to fulfil a dual function of creating tfecfirataccount of

school uniform development in Britain and to offer an analysis of the social and

institutional contexts wwhich this occurred.
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Chapter One
The Charity Schools 1552900

"Twas on a holy Thursday, their innocent faces clean,
The children walking two and two in red and blue and green:
Greyheaded beadles walked before, with wands as whiw as sn
Till into the high dome of Paul's they like Thames waters flow.

Charity schools were an early feature in the development of the modern British education
systent! The first schools were founded in the sixteenth century and they became
increasingly pvalent throughout the seventeenth and eighteenth centuries, seeking to
provide free education for orphans and other impoverished members of society. The
compulsory clothing provided, for pupils, by these charity schools constitutes the first
widespread ewgle of the use of school uniform. During this first chapter | will argue that
charity school uniforms were initially adopted out of practicellitthing needed to be

provided for pupils who could not provide for themselves and the mass production of
identical garments was eeffective. The designs and colours chosen, however, ensured
that these uniforms were also a symbol o
this were twofold in that it emphasised the low social position of the weatier to b
themselves and others whilst also enabling benefactors of the school to demonstrate their
status in relation to the children. This status differential between wearer and spectator and
wearer and benefactor was further reinforced through public wétheghildren in

processions, open mealtimes, church services and at public festivities.

The above extr aHoly ThirsdamyBongd of inkoeeddy cabtdr8sdhe
picturesque spectacle of uniformed charity school claldreassedgives us an idea of

the sheer number of them within London at this time. The event is Ascension Day, the dat
of the annual London charity school church service, a tradition first mentioned in 1703, bu
taking place in St P aheheyjday ofthexharitylschBabs, evem h i
though they already had a formidable history, some schools having been in existence for
nearly two hundred and fifty years. In the full teidiobf ThursdBjake praises the beauty

Wi | I'i am Bl ake, OHol y TihThe Gomhgleye WritBgs of y\ilianed@|&kebfineg o c e n
Keynes (LondorOxford University Press, 1968} £122.

57Neil J.SmelseiSocial Paralysis and Sbaiade: British Working Class Education in the Nineteenth Century
(Berkeley: University of California Press, 1393)
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of the innocent children in aygpical of the sanitised portrayals of charity schools in
literature and illustrations from the late eighteenth century. The immediate impact of the
verses suggests a sentimental witness using Biblical language to praise the treatment anc
behaviour of th children. It is only on closer examination that the details of the language
hint at unsettling aspects in the image Blake has created and suggest that the poem may |
subtle critique of the treatment of poor children; the orderly nature of the @nomedsi

the wands or rods of the Beadles imply regimentation and harsh discipline. The last line of

the poem, o0Then cherish pity, |l est you d
as a plea for genuine feeling for the plight of these childreot gunst the provision of

|l i feds essentials. This becomes more obyv
companion piece fBongs of Experisrite ch r ef ers t o the i nsti
hand?é. 't rail s aglaacnesncyt hoef sa Isfo criiegthyt eio
reduced to miseryd, but in which a spect

not only charitable, but beauttfllh these two poems Blake captures the dichotomy
between the outwardly successfdivaidely promoted work of the charity schools in

raising and instructing poor and orphaned children and the internal structure of the
institutions which resulted in subjugation, rigidity, reinforcement of class boundaries and

religious and moral inculcatio

This disjunction between charity in its Biblical and Christian sense of loving kindness and
charity as a sederving and setbngratulatory gesture is exemplified by the clothing
procedures adopted by the first charity schpo#ctices which weséll in operation at

the time of Blakeds poems. Whilst the sc
children, the garments chosen allowed those in authority to outwardly manifest their own
social values, particularly the promotion of disciplinecadérgand class divisions, and

imprint these upon the pupils. It is in these practices that the first school uniforms, of a
variety that we would recognise, originated. It is, therefore, important within the history of
school uniform to chart the narratofehe charity schools, and to link this history with the
later evolution of uniform practices and the snadging role of clothing in the creation

and dissemination of a particular and predetermined image.

Sources on charity schools in the sixteedtlerenteenth century are few and

consequently information has been drawn from a wide range of places, but most notably

8Bl ake, OHoly Thur s,daTheGoSpeiey\sitings bf WHianRlake. e n c e )
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from the archives of Christds Hospital a
has been taken from the archives of Thetydor Promoting Christian Knowledge

(SPCK) which encouraged the setting up and maintenance of charity schools from its
foundation at the turn of the eighteenth century. Early images of charity school children ar
particularly unusual. Although represtgns of children may be found in prints and

portraits and on tombs, these images tend to be almost exclusively of upper class children
and very rarely of charity pupils; original garments are everr'seam@eesult the

majority of early informatiotaut charitable institutions and their uniforms, both factual

and contextual, must be drawn from written descriptions, which brings its own limitations,
notably, in this instance, the modern interpretation of cldthgsgl language. From the

end of the seenteenth to the middle of the nineteenth century it became fashionable for
charity schools to adorn their buildings with statues of the children they were educating,
these provide a rare and valuable record
copied one from another or cast in the same moulds, surviving examples may also have
been altered, damaged or subsequently repainted, so they must be treated with care as
historical sourcéln the nineteenth century changing attitudes to childhood in

conjunction with the invention of technologies such as the camera led to a surge in images
of charity children and these have been utilised where possible. The definition of a charity
school has been left purposely wide, encompassing any institutiavithed pree

schooling, predominantly for members of the working classes, allowing the use of the
greatest amount of historical material. The chapter will be structured in a broadly
chronological fashion, but will conclude with a thematic discussiontgfschaol

children as spectacle.

Early School Clothing

Whilst the charity schools represent the first instances of the complete regulation of schoo
clothing, there are earlier examples of the provision of garments in educational situations.
The inventio of school uniform, therefore, needs be set within the wider historical and
social continuum of organised education, a history which can be traced back to the sixth
centuryWhen Augustine was sent from Rome to the Kingdom of Kent he brought with

him theteachings of the Roman Catholic Church and the first seeds of structured

59 Ninya Mikhaila & Jane Malcelavies,The Tudor Tailor; Reconstructing Sixteenth Cgratudpmress
Batsford, 2006y,
600Gr egory Hol yoakFi,r sotSuRrve ev 0Scsh cod | st;h el o @Godrirynlifies Ch a |
Nov 13, 1980, 1787
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education. As the conversion of the Aif8d®on pagans spread new religious centres were
founded, initially at Canterbury but later at York, Rochester and London. Closely linked
teading institutions were also set up in conjunction with the monasteries and cathedrals
which were built at these sites. These were intended to provide bright and educated recrui
for the growing church, with the majority of pupils drawn from the pocsrclahe

language of the church was Latin and this needed to be taught to pupils, consequently the
schools became known as grammar schools. For all but the select few at these schools ar
those of noble birth who were educated in the houses of othenept®thing but a

scant education was available, usually provided by a local priest or in the form of an
apprenticeshif.

During the subsequent centuries this general pattern was retained with the grammar schot
growing in size and influence. Many mane founded, most famously Westminster

(1179), Winchester (1384) and Eton (1440). These preserved their religious affiliations, bu
their modes of operation began to alter; recruitment of poor scholars became less importa
for the maintenance of the Ctlurand more of a charitable obligation with fees being
introduced for betteoff pupils?>Founder sé interests began t
often diverse, ranging from a focus on a specific element of the curriculum to educating
their own kin. Schoaolg on a smaller scale also emerged with an increasing number of
reading and writing schools appearing during the fifteenth century. These provided both
standalone teaching of skills and also an elementary education for those entering the
grammar schoof.

There are examples of grammar schools providing pupils with gowns from the earliest
available records; the 130308 accounts for Westminster
bought for the Master and boys with the shearing of thé$fiaeand for fur fahe

maste® 2 2 & Similarly, the school statutes of Winchester from 1400 state that all
scholars of the coll ege were to be provi

anklel engt h gown with a hood tod be made fr

61 Jonathan Gathorrdardy,The PulsliSchool Phenorfiemaiion: Hodder and Stoughton, 1977222
62Hugh Cunninghanthildren and Childhood in Western Society$éve¥drkOQongman Publishing,
1995)118.

63Richard AldrichAn Introduction to the History of Equoation: Hodér and Stoughton, 1982)631

64 Accounts, 1307308, goted in Lawrence Tann&/estminster S¢hooldon: Country Life Ltd, 1951), 2.
65 Statutesl 440 Winchester College Archives.
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A drawing of circa 1460 of Winchester School at chapel gives an idea of the nature of thes
gowns, showing the boys in higdtked, longleeved tunics with surplices over the top
(fig. 1). Gowns of this nature were

worn over shirts and other linen
undergarmentsnd resemble ordinary
boyds wear of the ti
of ankle or knekength, loose and
unbelted gowns fastened at the front or
shoulder. The long length of the gowns
also reflects religious dress of the
period as clergy wore longer, more
modest ersions of adult attire, which
tended to be shorter than the gowns of
boys. The surplices were only added
for service& Over timesuch garments

{ transformed into the gowns worn by
academics today, which preserve some
;f" of the length and style but became
open at the front and developed more
decorative sleeves from the late
fifteenth century onwarés.

Fig. 1: Thomas ChaundMfinchester Colegd66°

Christods Hospital
Sixteentkcentury Britain was an arena of massive social change resultieligiours,
economic and political upheaval which had a profound impact on the education system

along with many other facets of daily life. High inflation fed by imports of precious metals

66 Phillis Cunnington & Anne BudB,h i | dr end s C o0-8390(Lonelon:i AdamRI1Challes Black, 1 3 0 O
1978), 226.
67W. N. HargreaveldlawdsleyA History of Academicab®m Europe until thetbedsighteenth Century
(Westport: Greenwood Press, 1978), 4
68 Thomas Chaundléwinchester Colietd60, drawing, WeCollege, Oxfordtom A.F. LeachThe Schools of
Medieval Engléhdndon: Methuen & Co, Ltd, 1915), ii.
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from the New World peaked in the middle of the century and in cioomjurith sudden
population growth and a consequent lack of employment resulted in an increase in poverty
and vagrancy.The prevailing view held by the middle and upper classes at this time was
that such hardship predominantly sprang from lazinegmarahicé’ Indicative of this

belief is Thomas Starkey who, writing in 1532, contended, in his work of political theory
Dialogue between Reginald Pole and Thamaashleupset,were entirely responsible for

their own condition. Inthisworkhetstad t hat : o0t he mul titude
poverty, but rather much idleness and ill pdlicy r it i s their own ¢

and this opinion is representative of literature on the subject at this time.

The scale of poverty, however, alitg potential motives of charitable assistance and

state control, ensured that some governmental action was seen as d1Tduwe4$i80s,
therefore, saw the introduction of a number of poor laws which outlined suitable
punishments for those vagracassidered idle. The laws also ensured that local parishes
provided for those unable to work, notably widows, children and the disabled who were no
viewed as having agency over their posit
poor & iionto themamrty of those suffering hardship, the undesgriing.

addition to the punishments and stgtensored assistance the {tamm solution to

poverty was increasingly seen as education. Through carefully managed religious and
practical instretion, it was supposed that the children of the poor could be instilled with a
more suitable work ethic than their parents and go on to fulfil useful roles in society. It was

in the context of this movement that the initial charity schools were f6unded.

69 Aldrich,History of Educat®#68.

70Tom Nichols,The Art of Poverty: Irony and Ideal in-SbataentiBeggar Imdganghester: Manchesst
University Press, 2003};58

1Thomas Starkeg, Dialogue between Reginald Pole and Th@imaddmupSkatto and Windus, 1948), 89.
For similar seventeenth century rhetoric see Sir Joshua Childs and J. Bellars quoted in DorofftyeMarshall,
English Poor in the Eighteenth Century: A Study in Social and Administrativel A3@pifrodon662
Routledge, 20025

72For a more irdepth discussion of governmental motives for involvemepaskslackihe Engligtoor
Law 1531 782(Cambidge: Cambridge University Press, 1995).

73Paul SlaclRoverty and Policy in Tudor and StuaiNewgMork: Longman, 1993), 118.

74 John Lawson & Harold Silvér Social History of Education in EAdiegdion: Routledge, 200182
MarshallThe Bglish Poor in the Eighteenty &iaith WrightsonEnglish Society 1B880(Abingdon:
Routledge, 2004), 1993.
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Christdés Hospital, which opened in 1552,
day one of the most widely recognised. It was founded as part of a scheme promoted by
Edward VI under the recommendation of Bishop Ridley. This took the form of the
establishment or4modelling of five London hospitals between 1544 anddT857
Barthol omewds, St Thomasds, Bridewell, B
maintain the sick, old, infirm, orphaned and mentally unstable, each with their own
spechi sm: in the case of Christods this was:c
hospitals were maintained by public subscription and local donation and the concept behir
them was taken from poor relief institutions on the continent, but was uliggaind at
thistime?’As the first of its kind, Christds
imitated across the country and, as such, was hugely influential in that it laid down the eth

and dress that subsequent charity schools adopted.

The uni form at Christds Hospital fulfille
was therovision of clothing for the pupils; foundlings who were lodged and wholly
maintained by the institution. For the general public clothes cost a significatibprof

an annual salary and decisions about what items to make or purchase were lasting, as
clothes were accumulated gradually and often repamedierand reuséd.ack of

clothing, therefore, was a considerable problem amongst the poor anfctimeactyildren

were too deprived to afford suitable attiPéacing the children in a simple uniform

ensured that they presented a decent appearance and had the advantages of economy as
bulk produced items were cheaper to purchase.

Accounts booksfromh e f oundation period of Chri st
for uniforms around the time of the first admissions in November 1552, when the costs of
shoes, canvas, kersey (an inferior grade of carded wool), caps, cotton, knitted hose and
tailorsweg paid’l t i s worth noting that O6cottond

75 SlackPoverty and Policy in Tudor and StuartlE8gRnGarol Kazmierczak Manzio@hrist's Hospital of
London, 158%98 6A Passing Deed ob Rigphdon: Associated University Presses, T905),

76 Mikhaila & MalcolaDavies;The Tudor Tajlbt

77Sarah Trimmef,he Oeconomy of Charity or An Address to Ladies Adapted to the Present State of Charitak
Institutions Englan@_ondon: J. Johnson & F & C. Rivington, 1801), 315.

78 Ann Rosalind Jones & Peter StallybRessaissance Clothing and the Material§@diatendgey.

Cambridge University Press, 20032118

“Treasur er s §1592t568pRinancial Beods&hr i st 8s Hospi tal Coll eci
Metropolitan Archives.

27



nap has been 6écottonedd or rais
the natural fibres of the cotton plant as is its contemporary®usage.

At foundati on @dnnrfor baysicensidted sfpn t a |
anklelength, girdled coat of russet fabric and a cap. The coat had
fastenings to the waist and was open from there to the ankle, with
stockings and a shirt worn bene
was composed of a tmit dress, also in russet, along with an apron
and white coif and ht.

Fig 2:Brass &oger Kyndba7 ¥

It has been suggested by a number of authors including Craik, Richmond and Brunsma th
the design of the boyigidus cassoék.This limk, vowever,mo d e
has been contested in other literature including works by Cunnington & Lucus and

Mansfield who make a compelling argument that the style of the uniform simply reflected

the general styles of working class wear dhemetiod®Chi | dr ends <cl ot hi
took the form of a smaller and simpler v
therefore, be considered within the fiel

male and female designs djoserrored standard working clothes of the period and this
can be seen by examining church brasses of the fifteenth and sixteenth century. As with a

source, brasses have their limitafisshjects are predominantly wealthy and male figures

80 CecilWillet Cunningtonphillis Cunnington & Charles Bea#dDictionary of English Coftomdon: A &
C Black Ltd1976), 251.
81Elizabeth EwingWomen in Uniform through the<{eotatam: B.T. Batsford Ltd975), 22.
82 Roger Kyngdiotv1prassSt Hugo, Quethioglirom Lack, Struchfield & Whittemoiidhe Monumental
Brasses of Corn@all
83 Jennifer Craik)niforms Exposed: From Conformity to Tré@sfwegssierg, 200559; Vivienne
RichmondClothing the Poor in Nineteenth CentufCEBndiadde: Cambridge University Press, 2013), 243;
David L. Brunsm&,he School Uniform Movement and What it Tells us About American Education; A Symboli
(Lanham: Scarecrdwducation, 20045,
84 Phillis Cunnington & Catherine Luda@bkarity Costumes of Children, Scholars, Almsfo{lhdaemgioners
Charl es Bl ack, London, 1978), 26; G@dstamkndMansfi el d
(1974%6.
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in civilianclothing are relatively rare as men were often portrayed in armour. Nonetheless
significant similarities can be seen bet
and the basic garments worn by civilian men in brass images including\iheamts,

Thwaite in Norfolk; St Nicholas, Fowey; St Hugo, Quethiock (fig. 2) and St Gluvias, St
Gluvias in Cornwall and St Mary Tower, Ipsfich.

The children of Christds Hospital are de
Survey of Lamdwiginally published in 1598:

On Christmas day in the afternoone, while the Lord Mayor and Aldermen rode to Powles,
and children of Christoés Hospitall stood
Powles, all in one livery of russet cottoB,iBsumber. And at Easter next, they were in

blew at the spittle, and so have continued evefsince.

As Stow noted, both girlsdé& and boysd uni
changed to blue less than six months after opening. The autkay fabric is recorded in

the accounts for March and April 185he new uniforms had clearly been issued by the
beginning of April 1553, when their appearance was recorded by Henry Machyn, the
clothier and diarist:

The third day of April went unto. $4ary Spital unto the sermon all the masters and rulers
and schoolmasters and mistresses and all the children, both men and women children, all |
blue coats and wenches in blue frocks and with escutcheons embroidered on their sleeves
with the arms of Lafon and red capes. And so two and two together. And every man in

his place and office. And so at the scaffold was made of timber and covered with canvas
and sets one above another, for all the children sit one above another like steps. And after
through Landonss

85)Jerome Beram,Monumental Brasses as Art and $tistody Alan Sutton Publishing Limited, 1996), 44;

William Lack, Martin Struchfield & Philip Whittem®tes Monumental Brasses of Qarnda:

Monumental Brass Socijet997, 42, 98 & 118; John P&jallips,Ma c k| i nds Mondome nt al |
George Allen & Unwin LtdL970, 60.

86 John StowA Survey of Lonflamdon: Printed by John Windet, 1603), 119.

8Treasur er s §1572t568Chmti sBdsk Hospi t al Coll ection.

88 Henry MachyriThe Diary of ki Machyn; Citizen and MeFalgbomtof London from A.D. 1550 to A.D. 1563

ed. John Gough Nichdlsondon: Camden Society, 1839),
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The reason for this change in colour remains unclear and neither contemporary nor model
sources offer a satisfactory explanation. Considerable meaning could be ascribed to the
modification; in the middle ages blue was the colour of the truand\ke faithful

servant and also stood for religious faith and deVtiana possible, then, that the

change was a symbolic one, but it is more likely to have come at the specific request of a
benefactor or resulted from practical concerns, ibltreatvas more economically viable.
Sober colours such as brown, grey and dark blues and greens were generally worn by the
working classes, partly because they did not show dirt easily and partly because they were
cheap to produceBlue from woad was on&the most costffective dyes available and

was very widespread particularly in the context of lower class and servanf$laathing.
survey of clothing bequeathed in wills from the Tudor period, it was a popular choice
(along with tawny and black) dadmore prevalent than rus¥dt.is probable that the
. monetary saving made by switching from russet

. to blue clothing was not inconsiderable when the
number of children to provide for was taken into
account. The changeover would not, however,

have beephased (new pupils dressed in blue,

whilst existing russet clothing was worn out) due

to the public duties the children were expected to
undertake (as discussed later in the chapter) for
which a neat and unified appearance was
essential. Regardless ofrteson blue, with its
association of low status and servitude, was a

choice that reflected and propagated the charity

school rhetoric of humility.

Fig. 3: Thomas Crane & Ellen E. Hough@i, r i st d83FHospi t al ,

89 Alison Lurie,;The Language of Cléthiisam: Hamlyn Paperbacks, 1983), 198.

VB ever | ySetoachandBeayxa mBedadr me d : @mlict larel $hé Creation obBhions in

England, c. 168Q 8 0 Qontiduity and Chasgao.3 (2000395.

99MariaHayward o0 Dr essed i n Blue: The | mp4d67OustmOMbmad on
2 (2015), 17476.

92Maria HaywardRi ch Appar el ; CIl ot hi n g(Faanhai: AsHygae, 20@89100. n He r
93 Thomas Crane & Ellen E. Hought@hh r i s t @833, HustsatifremeFklix LeighlL.ondon Town

(Belfast: Marcus Ward & Co0.,1883)A37.Vi ct or i an i ma g euniform showirgth€ hr i st 6.
original design of coat, stockings and girdle, but including the later additions of britches and collar tabs
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The other items of note with regardsdtour are the stockings or hose worn by both

sexes, which were knitted wool and although generic in style, were dyed yellow. Whilst a
true yell ow was attainable through commo
the correct mordants), it wast hugely common in workingass wedf A bright yellow

could also be achieved through the application of the more expensive saffron, a dye whict
was alleged to keep away vermin and@Gce.r i st s Hospi tal owned
around Hertfordsine, and children too young to be accepted into the school were put out

to nurse in this area. At various points throughout the seventeenth century branches of the
school existed in Hertford, Hoddesdon and Ware. Saffron was grown in many villages in
North East Essex and South Cambridgeshire as well as in the neighbouring counties of
Suffolk and Hertfordshire and | and bel on
known saffron producing aré3k.is, therefore, possible that some of the land olaned
Christés Hospital in this region was use
at a cost below market price and, this in conjunction with its supposed rodent repelling
properties, could account for the choice of dye.

The factthattherui f or ms of Chri stds Hospital wer e
cheap fabrics and dyasd with little form of ornamentation, signalled to both the pupil

and the observer the status of the weare
theappropriate soci al position of the c¢chil
w e a r¥d¢undlity was considered an important characteristic to promote amongst the
poor and both the appearance of the uniforms and the curriculum served to reinforce

pupilsdéd station in |life, in a s¥%stem tha

Pupils were prepared for subordination in their future lives and the uniforms reflected this,
reinforcing the chil dos fpnotisningasavwvisiblen soci
reminder of their lowly stattisThis message was reinforced by the addition of

%4 e mi SeeonchandBe a u x Redaardmeédd , B9 | | es d

9% Jones & Stallybrag&naissance Clotigh.

% John S. Le&€ambridge and Its Economics Regib60HE field: University of Hertfordshire Press, 2005),
108.

97 Nathan Josephlyniforms and Nonuniforms; Communication Thrq@inGéaticay Greenwood Press,
1986, 16.

98 Cunnington & ucasCharity Costunes

99 David WardleThe Rise of the Schooled Society; the History of Formal ScfianithgninRengladde &
Kegan Paul, 1974),-73.
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escutcheons, which served to identify the origin of the clothing and mark the children as
belonging to an institution specifically intended foradbe Badging of the parish poor

was an occasional practice in the sixteenth century, with insignia issued as a testament to
deserving status of the wearer. The decision to badge school children can undoubtedly fin
its origins in these customs. Byliaginning of the seventeenth century, however, the
symbolism of badges for the poor had begun to shift from a stamp of approval to one of
stigma. This process culminated in a 1697 statute which made it compulsory for those
receiving handouts to wear badtg®ting their status as reliant on the pdfishis

change to humiliating symbol of dependency is at odds with the developmental arc of the
school badge which was to become an element of symbolic importance in the nineteenth
and twentieth centuries wherepresented, to many, affiliation, community and pride in

belonging.

The emphasis on modesty and ease of social identification continues as an overriding thel
throughout much of the history of the charity schools. Isaac Watts, the notable hymn write

and theologian writing in 1728 declared that:

The clothes which are bestowed on them once in a year or two, are of the coarsest kind,
and of the plainest form, and thus they are sufficiently distinguished from children of better
rankeét her e for charity childgn to grom dain and proud of their raiment,

when it is but a sort of livery, that publically declares those who wear it, to be educated by

charity'®*

In 1796 it was recorded that the children of the Charity School of St Pancras ¢tontinued
be instructed in oOtrue humility and obed
qualifications as make them of bené&¥it t
These quotes demonstrate the ingrained nature of the social hierarchy aandrudairtg
preoccupation with claappropriate dress and this was further amplified by the increasing
emphasis placed on dress, taste and consumption in the eighteenth century.

l0Steve Hindle 0 Dependency, Shame aenvihg F®ar,lc.a580)7i 5rOgjtudal Bnd d g i n
Social Histdkyno.1 (2004), 8.
101 |saac Wattghe Works of The Rev. Isaac Watts, D.D. in Nine Voluthegd#lPkihted by Edward
Baines, 181333.
102Charity School of St. Pancra®grief Account of @ieaity school of St. Pancras, for Instructing, Cloathing,
Qualifyingpf Usefubervants, and Putting out to Service, the Female Children obitihhstiSuoR,
1796), 4.
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Prior to the sixteenth century access to fabric and clothing was lirodst] ayailability

and, in some instances, legislation and, therefore, dress was an important signifier of statt
for an individual, providing a unique index to rank, income, age and occupation. Towards
the end of the sixteenth century, however, an espamsiational and international

commerce and manufacturing made clothing increasingly affordable and, therefore,
accessible to new consumers and this trend continued throughout the seventeenth and
eighteenth centuri®8T hi s t r ansf or mme ohto antaterea ofclass t ur a |
aspirationsét ooupholoaistocratic privilege, edmenercial wealth

threatened to unsettle the®™established o

As the denotation of class through clothing moved from simple viswasn@rkcreasing

subtle distinctions, a situation was created where it was possible for servants, prostitutes ¢
other members of the working classes with a certain level of disposable income to pass as
ladies through their emulation of the dress amohexd those of higher rank. Writing in

1725, Daniel Defoe passionately recounted several incidents of female servants being

mi staken for the | adies they served, and
distinguish'd by their dress, why then maymoto wo men servants? ¢€éwe
suitable to her condition, it woul® teac
Most charity school children were sent into service and whilst it was not possible to regula
adults in the way Defoe suggdsinless they were attached to an institution, the children
destined for their roles in the future could be taught appropriate dress habits and deferenc
to their superiors, thereby attempting to prevent future problems of this kind. Although
outwardly tle uniforms were a symbol of charitable giving, they also signalled the
dependency of the children, and served as a tool to teach and enforce their social

position:®

103] e mi Seeonch @n d B e a uaxr naendd B3&IEbde/grdo, Bélfanti & Fabio Giusberti,

0Clothing and Social Inequality in Earbditn Europe: IntroductoryeRm a r Gostinuity and Chalfgje

no.3 (2000361

104Robert Jonesender atite Formation of Taste in Eigheguatl Britain: The AnalysaatfiBambridge:
Cambridge University Press, 1938),

105Daniel DefoekEverpol's Business, isBddy's Business: or, Private Abuses, Publick Grievances: Exemplified
Pride, Insolence, and Exorbitant Wages ofSemvtsn&ootmen, &b.a\Rroposal for Amendmenaofahe S
(London sold by T. Warner; A Dodd; and E. Nutt, 1725), 16.

198 30hn Style§,he Dress of the People; Everyday FashionGegightdergt@#hdndon: Yale University

Press, 20)0272274.
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Changes to the established order were viewed with concern by those in authority and
beliewed to lead to wider social breakdown and loss of morality. Thus the powerful and elite
continued to seek, where possible, the maintenance of class and patriarchal structures
despite challenges such as the grdemth of
and subser vi émThroughdhe &nforceyl appéamrece o charity children

those of higher rank, particularly middle class men, could also define their role in society b
way of their distinction from and authority over the f&or.

WhilstDefoe is predominantly occupied with the transgression of class boundaries, he
reserves the majority of his criticism on this front for women and this fits into a wider view
of female morality in the sixteenth and seventeenth centuries. Male and featadesep

were perceived differently, although these perceptions altered over time, particularly durin
the eighteenth centufyIn line with religious standards there was a wide and enduring
belief that women, and particularly lower class women, weti&ketpte demonstrate a

lack of seftontrol by contravening social and sexual ¢@tiesddition the greater

importance placed on female chastity (chastity and good reputation went hand in hand) ar
a double standard of morality between men and womeacetigt any indiscretions were
viewed more harshly in women than in their male countétptngas, therefore,

believed that when lower class women dressed like the upper classes, they would further
transgress class boundaries by associating witltlagpenen, as well as the possibility of
resorting to prostitution in order to continue to fund extravagant purchases.

Consequently the importance of-detipline and purity along with more general gender

107peter EarleThe Mking of the English Middle Class: Business, Society, and Family LHE7B0London 1660
(Berkeley: University of California Press, 1989%t8¥8Rappaportyorlds Within Worlds: Structures of Life in
SixteentBienturyondoCambridge: Cambridtmiversity Press, 2003D4306; Peter Lake Michael

QuestierThe AntChrist's Lewd Hat: Protestants, Papists and PiRgfesrimBostEng(ilelv Haver&

London Yale University Press, 2002),

108Kathleen WilsorThe Sense of the Peopke: ®dllitice and Imperialism in Englaiid8b{Cambridge:
Cambridge University Press, 192880,

19Amanda Vickeryy he Gent |l emands Daught gNewHaw€henddnidalel i v e s
University Press, 1999), 2.

1106The Constructionf Honour, Reputatioand Status in Late Seventeeamith Early Eighteen@entury

England ®dransactions of the Royal Historiod ismoiet¥996207%208

111Farle,The Making of Bheglish Middle Cl4€9.

12Ch 1l oe aliidoMadamsoServantsConsumpt i on, &ighdeer@enteryGB4,] i co C
no.2 (200743
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differences were consciously reinforceduoatidnal settingSWhilst both sexes were
expected to be tidy, clean and @agsopriate in their uniforms, this gender disparity is

reflected in a greater emphasis placed on the modesty of dress for charity girls.

Although the concept of female alesty in dress is prevalent throughout both the rhetoric

of the sixteenth and seventeenth centuries and that of the charity schools, as shown by th
examples above, precisely how this translated into clothing design is harder to pinpoint an
sources whictirectly link these two concepts in the realm of the charity school have not
been forthcoming. Some idea, howeV®r, ma
Education of a Christian WBirsmublished in 1524, this work was intended to assist with
the education of Mary | and it promoted a range of fottwenking ideas concerning the
education of women and their intellectual equality with men. Despite this, the book

mai ntained a traditional appr oac huldb®e mod
such that it shoul d e man a¥lethefigoesmntdo he sou

recommend how such modesty should be demonstrated through appearances:

Her dress will not be resplendent, neither will it be squalid. She will not be an object of
admiration, nor one of repugnanceémy 1ide
clean it, she will not smear it with soap, but wash it with water. She will not bleach her hair
in the sun or dye it to change its colour, but at the same time shdeallenditunkempt

or bristling with dandruff éShe wil!| | ook
painstakingly but to make sure nothing in her face and on her head appears ridiculous or
repulsive, which she cannot see without looking in the milvesr she will groom herself

in such a way that there is nothing in her countenance that would defile her chastity and

modesty1s

Despite concerning himself with women of
the charity school ethos of clothimgthat items should be simple, neat and clean. It
consequently shows that although modesty was considered a more prominent issue with
regards to the working classes, the promotion of standards of behaviour and dress was nc

113Kathleen WilsorThe Island Race; Englishness, Empire anth&&iglaieenth Ce@thiygdon:
Routledge, 2003),266 Debor ah Si mont on, eraicClss mEightegnth Cénery Po o r
E n g | doural for Eighteenth CenturStudie? (2000), 1-888.
114 Juan Luis Vive3he Education of a Christian Woman: A-SexaaenytiManuad. & trans. Charles Fantazzi
(Chicago: University of Chice@ess, 2000106
115Vives,The Education of a Christian VIOFEDSB.
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only confined to the lowerheglons of society. The interpretation of such advice would,
however, have been different in different contexts with certain fabrics and fashions deeme
suitably modest for the elite, but not so for the working classes. The piece also reiterates t

link beéween chastity and modesty.

Other Charity Schools

Early reports from Christédés Hospital dee
followed. On the surface the function of these schools was to continue the work of
alleviating and controllingygperism. Organised education, however, also reflects and
propagates ideas and values current in s
throughout history, children and others have been initiated into the developing, prevailing,
or outmoded, intellegal, moral, religious and social ideas of their society prdjtdhe
sixteenth century saw the rise of the Anglican church, which, despite two major ehallenges
the restoration of Roman Catholicism during the reign of Mary TudeB) EsteBthe later

rise in Puritanism during the Civil War and the Interregnum(@6@)) grew hugely in

power, taking over from Catholicism as the dominant réligtrarity schools were seen

as a way of disseminating the new Anglican faith and ideas associateldefaimthton

were propagated through the emerging charity school system.

The split with Rome and the growth of the Anglican church also played a part in raising
funds for the new schools. Under Edward VI chantniesdy to cover expenses for

masses andagyers, usually said for the soul of the founder of the endowment) were
banned Consequently the rich needed to find other ways to ensure their place #fheaven.
Thus donations to charitable endeavours increased in popularity and the charity schools
were garticularly common choice as the children could take on a similar function to that
of the chantries in that they could sing in praise of their benefactors.

Many of the early charity schools were founded by those involved with Christ's Hospital or
bybeef act ors who had directly witnessed i
Hospital, Bristol was modell ed directly

Carr, who left provision for the founding and running of the school in lmE8#6. Carr

116 Aldrich, History of Educatiih

117Kaspar von GreyerReligion and Culture in Early Modern EurdB@0(GRfbrd: Oxford University
Press, 2008), 56.

118Howard ColvingThe Oiigin of Chantrigs dournal of Medieval H&Epnpo. 2 (2000), 164.
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became interested in Christoés Hospital 0
school should be 0in such order, manner
laws and government as the Hospital of Christ Church nighS.lBal o mew®& s i n

founded, order ed an d®Tieaniferm was ddiréchcopy of thaty r

of Christds Hospital and remains extreme
was consciously monitored and maintained inlinew@ar r 6 s wi | | and w
were made to Christds Hospital uni form t

Hospital. Bands at the collar were added in the seventeenth century in direct imitation of
alterations t o t pital andrini 1848 thengovernors©fQueers t 6 s H
Eli zabethds Hospital resolved that buckl

preserved at Christds, despite havi®g di

Chet hamdés Ho s (founded|1656) dhd Reading Blue €oat School (founded
1660) followed a similar pattern. Chetha
Humphrey Chethamdés will of 1651 and alth
1875, the school had previouslg pi ed t he uni form of Chri st
i n Ch et HReading BlueiCbat School was founded from an endowment from

Ri chard Al dworth, a former benefactor an
the school shouldbgae pl i ca of Chri stdés Hospital, i
should be emulated.

Through this imitation of Christods Hospi
with charity schools and they béé&anlame kno
founded from the late seventeenth century onwards were less commonly modelled directly
on Christdés Hospital, but the majority n
uniform, although the cut was altered to be more in keeping with iytesn

Westminster Blue Coat School (1688), for example, wore blue coats, but shorter in length,

just covering the knee and with buttons nearly to the hem, a design which reflected a more

119The Wl of John Carrl586, quoted in Walt8ampsortli st ory of Queen(Bistoi zabet
John Wright & Sons Ltd, 1910), 13.

120Sampsortistory of Queen Elizdb& s Hospi t al |

121Clare Hartwellf he Hi st ory and Ar c hi t(leoodonYake UrovérsityCHress, h a mo s
2004), 61.
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contemporary cut in comparison to the longer coats worn ab@Afise Guide to

Records at the Guildhall Archive in London suggests that amiyrngthools were

model l ed directly o%ThuhmyllingitedreseaChl hdvesonlp s
been able to conclusively establish direct links with fiv@hbuti st 6 s Hospi t al

clearly wider than th.

As charity schools became an established part of the education system through the twin
desires of controlling pauperism and spreading Protestantism and the increased popularity
of charitable givin(discussed in greater detail later in the chapieater variety began to
emerge in the uniform design. Schools, however, tended to retain the basic premises of
economy, modesty and imitation of woralags style. From the late seventeenth century
number of grey coat charity schools were opened, including the Grey Coat Hospital,
Westminster; St Anneds, Soho (both found
(1710)*Grey clothing was even cheaper to produce than blue coats as itenes could b
manufactured from undyed wool. Occasionally a school opened which did not follow eithel
pattern but chose a different colour of coat instead. This could be at the discretion of a
founder or to distinguish children from other local establishments, &trMarg 6 s Ho s p
Westminster, also known as the Green Coat School (1624) was one such establishment.
Whilstchildren attending this school did indeed wear green coats, allegedly because schoc
with other coat colours already existed in the vicinityy@ninstances the notion of an
alternative colour in fact only accounted for the trim, facings, hat and stockings of the
uniform, with the coat itself remaining Bfi& his was certainly the case at the Orange
School in Northampton (or Driden Free Cha&ithool, 1709) and demonstrates how

engrained the bluecoat ethos had be&dme.

122\ allace Clar@he Historic Dress of the English SctiddioyThe Society for the Preservatiohnafient

Customs, 1939), 22.

123|nformation Leaflet Numb& &% or ds of Chri st ds Hospilbnadn: and Bl
London Metropolitan Archive2013)2.

2These include Queen Elizabet hds HandReadingBlue Cdatr i st
School asrecordedinthetéexn addi ti on to Babl akebds, Coventry a
125Cunnington & Luca§ harity Costund&154.

126Clare Dress of the English Scigmlboy,

127 John Driden stated in his will of 1707 thafpi | s shoul d wear O0A blue coat
brass buttons, a knit cap and a pair of stocking
closed in 192Cunnington% LucasCharity CostunS@<96
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By the end of the seventeenth century, a considerable number of charity schools were in
operation, but these were sporadic in their distribution. From this point onwasds charit
schools proliferated through the exertions of The Society for Promoting Christian
Knowledge (SPCK), which was established in 1699. Very much in line with previous
attitudes, the founders of the SPCK saw charity schools as a method of providing religious
and social discipline, helping to mediate the problems of irreligion and Catholicism, as wel
as poverty through Protestant etfftBhey also continued to reinforce class boundaries as
children were taught ot hi ng®Whissnotalireetly mo st
founding institutions, the SPCK provided encouragement and a blueprint for their
members and other interested parties to set up schools. Initially these were concentrated
around London, but by the early eighteenth century schookeimgrestablished further

afield. Each school was an independent entity, governed by trustees and funded by
subscribers. Most operated as day schools as opposed to the full board and lodging offere
by Christds Hospital seestablshmerdgsrfollosvedthe! ar i
principles and directions set out by the SPCK and reported back to it F&€guiarly.

reports were collated and published on a yearly basis, along with updated guidelines.

The SPCK advocated uniform for the children fagra¢veasons, these included following

the example of older foundations; the necessity of making children from very poor homes

decent in appearance and the preservation of discipline outside of schGbT hisuliesst

point was particularly relevantasma of t he i1 nstitutions ins
wear their Caps, Bands, Cloaths, and other Marks of Distinction, every Day; whereby the

Trustees and Benefactors may know?t hem,

128peter ClarkBritsh Cluband Societies-1880 The Origins of an AssociationdO&forid: Oxford

University Press, 2008%,66; M.G. Jone§he Charity School Movement; A Study in Eighteenth Century Puritan
in ActiorfLondon: Frank Cass and Co Ltd, 1964

129TheMehods Used for Erecting Slududtyls, With the Rules and Orders by Which they are Governed. A Partic
Account of the London Gatritpls: WithiatloThose Erectdselhere in Great Britain & I(elzmibn:

Printed and &d by Joseph Downingj716), 4.

130\ K. Lowther ClarkeThe History of S.P.Q.8ndon: S.P.C.K, 19593 25. It should be noted that there

is a significant dearth of more recent texts on

131] owther ClarkeThe History of S.P.CIB.

132 An Account ofh&ritySchools LatetedEed in England, Wales, andWithatite Benefactions Thereto; and of the
Methods Whereby They Were Set Up, and are Governed. Also, a Proposal for Enlarging their Number, and .
Work to the Childrens leeprifihereby &l@r their Education More Useful to thd Bnbtick Printed and

Sold by Joseph Downing, 1706), 21.
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Unlike boarding institutionday schools could not directly control the moral and social
sphere of the children out of teaching hours, particularly with regards to regulating the
influence of parents and relatives who might hold political and religious views at odds with
the teaching the school. In these circumstances, marking the pupils in their personal and
domestic arenas served as a reminder of the principles of the school and extended the rul
and regulations outside the physical limits of the institution. It also made ctaldity
identifiable and thereby acted as a deterrent to unsuitable conduct in the local area,

reinforcing discipline and behavioural standards.

The SPCK reports included a suggested list of clothing to be provided by new schools anc
a breakdown of thexpected costs (at London prices) to purchase it. In 1706 the following

items were recommended:

Boys-

1Yard and half quarterof Gté¢yor k shi re broad Cloth 6 Quar
1 Black Knit Cap, with Tuft and String

1 Band

1 Shirt

1 Pair of Wollen Stockings

1 Pair of Shoes

1 Pair of Buckles

Girls-

3 Yards of blue | ong Ell s, about Yard wi
A Coif and Band

A Shift

1 Pair of Woollen Stockings

1 Pair of Shoes

1 Pair of Bucklés

By 1709 O0OA Wasttchh@t( o tthe caante) Cdrmd 0A
Leather | ineddé had been added to the 1|is
St o maforlgidsP*8y 1715 01 paleabheKnGtooes®Wahh

133An Account of Cheitiool$,706 5.
134 An Account oh&ritySchools LatetedEed in England, Wales, andWithatits Béaetions Thereto; and of the
Methods Whereby They Were Set Up, and are Governed. Also, a Proposal for Enlarging their Number, and .
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included for both sexes alongwii 0 A Whi te, Blue, 0% Checql
Charity statues contemporary to this period suggest that the coat mentioned fell to the kne
and was single breasted and coll ar-l ess a
skirted in line witearly to miekighteenth century styles (fig. 4). These clothing lists

resulted in a strong degree of uniformity in the appearance of the SPCK schools as most
foll owed the Societyds recommendations i
the peiod.

=V

Fig. 4Charity Statues, St Mary Roth&itiftie

Whilst this uniform was contemporary in appearance in comparison to the older
institutions, when evaluated alongside other clothing, it seems more representative of wha

the working classes amdal communities wore and was certainly not at the forefront of

Work to the Childrens Learning, Theneby tioeR EducatiamrévlUseful to the Pufllimkdon: Printed and

Sold by Joseph Downing, 17CH),

135TheMethods Used for Erecting-Stlaoitys, With the Rules and Orders by Which they are Governed. A Partic
Account of the London CBeritpls: WithiatlofThose Erectdselhere in Great Britain & I(etzmdbn:

Printed andld by Joseph Downing, 1715), 32.

136 Charity Statues, St Mary Roth#vdigheainted metal [lead?], St Mary Rotherhithe Free ,Si@rsohal

photograph The knit cap with tuft c¢an beceifwithatgdfeedi n t h
frill and a squareut collar typical of the period. The yellow stockings are also of note, demonstrating the

l asting influence of Christds Hospital.
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fashion*It is hard to ascertain this exactly as the descriptions given are not detailed, but
there are a number of indicators. Coifs, a closely fittingaapdérat curved over the ears,
although still in circulation, were mostly worn by children and old women by {ffigntime.
addition, buckles first appeared half a century earlier as recorded by Pepys in his 1660 dic
0This day | began to put on ydstardakdflrs t o n
Wo t t '&whilst still widely worn, by the early eighteenth century they had begun to filter
downwards through the class system. The SPCK continued to be very prominent in the
field of charity schools until the rlid20s, when its overseassionary work and

publishing business began to redirect focus and resources. Even so it continued an

involvement with the charity school sector for many further4jears.

From the 1720s onwards there was a greater emphasis placed on working sahoaols; it w
longer enough to educate children, they had to be conditioned to work, and contribute to
their own keep. This move may be linked with an intensified interest in the promotion of
national wealth through the organisation and discipline of the labeubta also with a

need for the schools to generate revenue in an increasingly competitive entfronment.
With large numbers of charity schools now in operation, available subscribers were fewer
number and maintenance of income was vital to survorélce¥ried out by the children

not only served to teach basic skills as well as inuring them to repetitive jobs, but it could
also be used to raise funds for the school.

This labour varied from establishment to establishment and often included spinning,
sewing, knitting or other similar tasks. A report from the Bicester Charity School in 1725 is

indicative of the evolution in views taking place:

A gentleman in this Neighbourhood, who subscribes very largely to the School, declared

thatunlessthechilde n wer e empl oydd in some Sort of

137_owther ClarkeThe History of S.P.CIK.

138Stephanie DavieSpstume Langua@égtionary of Dress Thtahgern: @ssrelles Publishing Company,
1994)33.

139Samuel PepyBhe Diary of Samuel Pepys; Volumed, Red@rt Latham and William Matthews (London:
Harper Collins Publishers, 2000), 26.

140 JonesThe Charity Schomvdvinent, 24.

141Dorothy MarshalEighteenth Century Englanet 782( ondon: Routledge, 201810
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he would withdraw his subscriptionéit wa
spinning Jersé4g

These opinions are echoed elsewhere over the following decades. One of thetrustees fr

the Ladiesd Charity School at Bristol i n

When youth, idleness and poverty meet together, they have become fatal temptations to
many unhappy creatures, who, if they had been taught good principles, aatheat the s
ti me, brought up to a habit of industryé

themselves, and useful members of sééiety.

This additional work could also involve the children contributing to the manufacture of
their own uniforms. Often this wamaneysaving tactic as well as an educational process
and whilst more complicated items continued to be sewn by tailors, garments such as shir
aprons and tippets were manufactured by
clothing representecsai gni fi cant part of the costs f
Mr. Allen the Mercer for neWathé@xdwtdhi ng 5
Charity School being in excess of any other figure disbursed in the year 1712 and outlay f
clothing ontinued to make up a major proportion of the budget in subsequent years. In
many cases-tmouse production could mediate these costs as well as publically
demonstrating and displaying the pupil sb®
started tesubside and greater importance began to be placed on academic lessons and on
the quality and breadth of the education provided in line with new ideas on the treatment c
children.

The nineteenth century saw an increase in the speed of diffusioms thsbugh

increasingly affordable and available print media. Images of new items and silhouettes we

1429 R erpfrom Bicester Charity Schookfordshire, June 19 1728 An Account of Several Workhouses for
Employing aMidintaining the Poor; JettitigThe Rules by Which they are Goverresat, J$efinlGess to the
Publick, Anith Particular To the Parishes Where They are Eseci€&eferal Charity Schools For Promoting
Work, and Labdlwondon: Printed andfl by Joseph Downing, 173258.

143The tateof the Ladies Ch&ttyool, Lately Set Up in BSldeen, in the City of Bristol, for Teaching Poor Girls to
Read and Spin; Together with Rules and Metedifgns®l.Printed bys.Farley, 1756), 2.

144An Accountof @ ar i ty School i n Oxford ( MaChantedor, Rdads ofb y
Houses, and dtembers of the Universitylifofdars: vis. From Michaelmas 1711 to Micha@bmésrd7]15.
1715).
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consequently available more quickly and cheaply to those outside of the fashionable worlc
Although this is a simplistic overview of these changdseamnktall picture was more
complex, in a general sense this resulted in a shorlagtimeéween the advent of

fashions and their uptake by the working clds$ass was reflected in new, and to some
extent existing, charity schools, particularleinltthing of girls. Although such items as
hoops, crinolines and other fashionable extravagances were avoided and clothing remaine
unadorned, in many institutions the waistline rose in accordance with the vogue for empire
waists in the 1820s. In the samamner trousers started to appear for charity boys from the
early nineteenth century, and by the 1850s some charity school boys started to be clothed
short waistcoats and squang tail coats. These replaced the sloping shape of coat fronts in

previok years and mirrored th'® changes in m

Traditional Appearances

Despite new schools of the late seventeenth and early eighteenth century adopting a more
contemporary cut to the uniforms provided, early institutions tended tchetanginal

design. The main garments were rarely altered in appearance, although minor changes m
be made to certain elements. This was th
and colour of the coat rema&ssentially unchanged todalge addition of neck bands in

place of soft turdlown shirt collars stemmed from the seventeenth century and breeches
were introduced from 1736 onwards, initially for sickly children but later for everyone. The
petticats, a sleeveless,-8lirted garmeamwhich was worn for extra warmtrere dyed

yell ow from the early 1600s. The Swveffokat u

Londan

Their Habit being now a long Coat of Blue warm Cloth, close to the Arms and the Body,
hanging loose to thmdieels, girt about their Waste, with a red Leather Girdle buckled; a
loose Petticoat underneath of Yellow Cloth, a round thrum Cap tyed with a red Band,

Yellow Stockings, and Black Low heeled Shoes, their Hair cut close, their La¢ks short.

“W5Kay Boar dma rGjrlinaMateridé/ t € d Eashlortaliiéemale Bdy inVictorianWwomen's
Magazines dournal bictoriarCulturd®, no.1 (1998), 93; Elizabeth Wilgagrned in Dreams: Fashion and
Moderni{Berkeley: University of California Press, 1384)).For amore indepth discussion of fashion
di ffusi on s PiffusidhiMadelsandCHashione A Reassessniifig Annalsf the American
Academy of Political and Socid@gcirncé (1996),-23.
146 Cunnington & Lucagharity Costuni@129.
147John StrypeA Survey of the Cities of London and W@S20indtewxvi. 175.
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These undergaents werdiscontinued altogether in the nineteenth century along with the
caps. There are references to the overall dress being outmoded from the nineteenth centu

onwards, but there does not appear to have been a serious attempt to change it.

As Cunmngton and Lucas eloquently express this process of maintenance and adaptation,
OEach costume is seldom fossilized as a
collection of fossils from successive strata, since its different parts may represent old
fashions not &9Essentafly, schoas presemee theranifem fér many
years after it had gone out of fashion, sometimes adding to them or discontinuing specific
items but retaining the overall look and feel of tgenatiappearancehis phenomenon

of perpetuating the dress of a specific time period can be charted throughout fashion

history, having occurred in other professional and social arenas, for example the effects ce

be seen today in |l egal mgaté | erical <cl ot
A few | ater foundations continued to sl a
appearance. One of these was Col stonds i

Governor of Christds. The omhygy thhafeobénC
Hospital was that the coat linings and stockings were scarlet instead 'dfBgliogy.
eighteenthcentu@hr i st s Hospital had begun to at
charity school . Reme mb eimthernlg90sthe poettand mssayist t
Leigh Hunt stated that:

Christds Hospital is a nursery of trades
has produced some of the greatest ornaments of their time; and the feeling among the boy
themselves, that it is a medium between the patrician pretension of such schools as Eton
and Westminster, and the plebeian submission of the charity’8thools.

It is possible that this continued imitation, therefore, was not merely dogged adherence to
traditonlwt aspirational in that it | ooked to
academic, and to some extent, elevated social standards that a charity school might achie

148Cunnington & Lucagharity Costunds

149 James Lavek]odesty in Drgssdon: Heinemann, 1969%62.

150Clare Dress of the English ScHialboy,

151] eigh Hunt,The Autobiography of Leiglflldndbn: The Cresset Press, 1949), 56.
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Although the fact that the dress, whichas of t he coarwassoiw and
orespected out of doorso seems at odds w
demonstrates the way in which the meaning of dress can be reintéfpraethitial

social significance of the uniform was no longer relevant in thienkageriod and it had
become anachronistic in appearance. With the earlier meaning of humility lost, the
connotations of the garment subsequently improved through the increased status of the
wearers and the connotations of tradition that it has ghmedic | ot hi ng o0bega

virtues of distinction and é&%prit de cor

This proactive maintenance of anachronism can be seen on a more widespread basis
through the pervasive adoption of bands as part of charity wciimwh. These were

white collars which fastened around the neck with a narrow band and had two rectangular
tabs hanging down at the front. They originated from Puritan-squeodiars of the

1640s which became fashionable during the InterregnunusEhieithe charity schools
probably originated in Christds Hospital
the SPCK, where they were suggested attire for both boys and girls. They continued to be
widely worn throughout the nineteenth centm adong with the tai-ehanter style flat

cap with a tuft on top (a style which al
charity school child. Later they were considered so representative that even when a schoc
did not provide full clothingf the children, they usually provided cap and b4nds.

This retention and promotion of tradition can be viewed in a number of ways and remains
recurring theme in the British education system. Such practices were not outside social an
class norms ashiad long been conventional for servants to be gifted the discarded clothes
of their masters, representing a{agebetween the way in which they were dressed and
current fashions. This practice was perpetuated, to some extent, in the seventeenth centul
when uniforms began to be provided for servants. Initially those in uniform were the most
visible servants, males such as footmen and personal servants in large houses and these
were often dressed in the styles of previous'yediss also served to \ibi distinguish

between employer and servant and reinforce the status differences between the two. This

152Hunt, The Autobiography of Leigh@8unt

BMansfield, oO0ODress ,066 the English Schoolchild
154Cunnington & Luca§ harity Costumes.

155Tim MeldrumDomestic Service and, G668ETr50: Life and Work in the London Hdlselolat
Routledge, 2014658 LaverModesty in Dr&@ss31.
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practice, however, was gendered and female servants continued to wear their own clothes
dressing more fashionably, although this changed in thentmetntury when they were,
increasingly, provided withiforms>*Benefactorsould consider dressing charity children

in the same terms as giving livery to their servants and therefore similar rules applied.
Parallels may also be drawn between thé lngads and ecclesiastical dress and therefore

tie in with the religious underpinnings of many of the schools and the SPCK itself.
Alternatively, the maintenance of outmoded clothing can be viewed as a disciplinary tactic
which paralleled the intentionghd sumptuary laws of previous centuries by reinforcing

the differences between classes and consequently maintaining social divisions through the

restriction of particular dress styles and fabrics amongst lower social classes.

From the miehineteenth aggury many charity schools discontinued the provision of

board, free meals and clothing. Although some schools, particularly the established
institutions, continued to provide uniforms for all; at the London School of Industry in
1837 girl s wihetufiegowny apoonsj bdnmets, tippets, cloaks, shoes, &c. at
the discretion of the Treasurer **Othérs 0 Wi
started to provide nothing beyond the standard cap or bands or clothed only a proportion
of the school In 1825 Rotherhithe Charity Schools clothed 48 out of 150 boys and 25 out
of 50 girls with oOthe vacancies for Cl ot
Charity Schools, provided they have been punctual in attendance, and have a good
chara t &9Tlds. shifting emphasis may be attributed to increasingly tight budgets, but alsc
improved conditions for the poor in general. This was certainly the view taken by The

Taunton Commission whose report, published in 1867 stated that:

Inaconsiderabl number of the schoolséand in som
large portion of the income is expended in clothing or apprenticing the scholars It appears

156Dijane Crand;ashion and Its Social Agendas: Class, Gender, and |dg@ficagClatitirigondon:
University of Chicago PressQ®090692
157Daphne Meadmore & CoByme s, 0 Of Uni form Appearance: a Symbt
Governmentality Discourse: Studies in the Colftical @ducatioti7, no. 2 (1996212.
158 School of Industry for the Instruction of thedremaleh@ Industrioud_Blodon: Printed by R. Newton,
1837), 6.
159Rules for Government of the Rotherhithe Charity & Amicable Society S@2mISPCK Archives,
Cambridge University Library, 5.
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to be certain that the great majority at least of the scholars who receive these benefits are
not in real want of thei

In some schools that did retain their uniforms dress was relaxed and many items updated
keeping with more modern ideas about education and child rearing, such as allowing
children greater freedom of movement and expreBgitime mietwentieth century most
traditional uniforms had been abolished altogether or were retained only for ceremonial
purposes, Christoés Hospital remaining a
Blue Coat School which discontinuettatditional uniform in 1948, although the garments

are still worn by a selection of pupils

Viewing Charity Children

It is regularly recorded that charity school children made a pleasing spectacle in large
numbers and theinvolvement in many formal and ceremonial occasions is

documented. From very early in their existence there are records of them marching

in funeral processions and attending church services, Henry Machyn noted the
presence of Chr i sfunérdin 1bb63slgss thaa & year afterlthd r e n a
Hospital opened:

The same day, which was the twesatpnd day of March, was buried Mr. John

Heath, painter, dwelling in Fenchurch Street. And there went before him a hundred
children of Grey Friars, boys andsgiwo and two together, and he gave them

shirts and smocks and girdles and handkerchiefs. And after they had wine and figs
and good al&?

In this instance the children were given presents in the form of clothing for their
attendance. This was a valuabfemodity and this mutually beneficial exchange explains
why it became common practice for charity school children to take part in funerals. The
chil drends presence increased the specta
status of the indigual. The benefactors correspondingly provided for the institution in

their will, whilst also creating an opportunity for the children to be viewed by the public anc
thereby for the school to raise awareness of theirMerkact that later institutioatso

adopted similar practices of participating in funeral processi@hsignidgoing activities

160Schools Inquiry Commi&slidrReport of tBemmissior{esdon: Printed by George Edward Eyre and
William Spottiswoode, 1868), 214
161Machyn;The Diary of Henry Ma&3yn
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reinforces the idea that they were not simply a remnant of older charitable and religious
customs, but indicates the usefulness of such rituals in vaidggrid sourcing new
subscriber$?l n 1623 (the earliest complete rec:
attended over 50 funerals during the course of the year in numbers ranging between 60 ar
120. This custom seems to have tailed off by thiedatirter of the seventeenth century;

only 11 funerals were attended in 1675 and 4 iti*ag06ther forms of viewing became

more prevalenChildren subsequently took part in other public events for similar reasons,
and as thechools proliferated theilclien became an increasingly prominent part of state

ceremonies, particularly in London.

As processions became less frequent, the tradition of viewing charity children took a
different form, with mealtimes and chapel services thrown open to berafiacioiome
instances even the ticketed puBlsctecorded in 1809 The Microcosm of Loadon, Ch r i s
Hospital oOpublic suppers commence the fi
Sunday: the time of suppisgvesoframssmil
be witnessed by attending Sunday lunch at the Foundling Ff83jpieasimple and

uniform appearance of the children at these events was invariably couched in glowing terr
and their behaviour and demeanour praised. g\intiti¥23 Bernard Mandeville forcibly

set out to condemn charity schools but succinctly sums up a general fascination with publi
viewing of the children:

There is something Analogous to this in the Sight of Charity Children; there is a natural
Beauty irUniformity which most People delight in. It is diverting to the Eye to see
Children well matchodéd, either Boys or Gi
them all whole and tight in the same Clothes and Trimming must add to the comeliness of
the sightss

162Sarah Lloyd Pléasing Spectacles and Elegant Dinners: Conviviality, Benevolence, and Charity
Anniversaries in Eighteerftentury Londoj Journal of British Stddieso. 1 (2002), 26.

163Record of Attendance at Funerals by Pupils ottimBs Mourners, Giving the Name, Status and
Occupation of Each Individual to be Buried, and Details of the Arrangements for takSeumiee,

Number of Pupils Requested to Attend and Amount of Money GiveanoisBd, 1622754 Children,
Christds Hospital Coll ection, London Metropolita
164\W. H. PyneTheMicrocosm of Lowdohondon in Miniature; Volume | (London; VBOK)1E .

%5 Bernard Mandevill@he Fable of the Bees or Private Vices, Publick Bendditd; Ctarendon Press,

1732)188.
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The pupils were seen as charming in their own right, but they were also presented to the
public looking and behaving in a way that society felt they should. Their appearance and
actions represented humility, modesty and godliness, all oeivticciced the differences

of rank, background and prospects between the viewer and the child. As Sarah Lloyd

ar g u e frmalizet mattetns of display produced the categories and boundaries through
which men and women, rich and poor, were to know thvesigelrelation to peers and
others for fleeting fYhoments or sustained

The way in which the children represented thtfseencegncouraged the viewers to
remember their position of privilege and the charitable and religious obligatioiss that
entailedWhen these responsibilities were fulfilled the recompense was tangible in that the
outcome of the charity could be viewed in the public arena and pride taken in the spectacl
that the viewer, as a benefactor, had helped ta Git@ates arculated by the writer and
naturalist Thomas Pennant in 1790:

The procession of these, a&EasterMohdagndk hi | dr e
Tuesdayto St. Bridés church, affords to the humane the most pleasing spectacle, as it
excites the refleon of the multitudes thus rescued from want, profligacy, and péfdition.

This pride could be flaunted publically if benefactors were acknowledgedhthisibggh

token of their generosity on the uniform itself, and for some patrons this was a requireme
of their bequest. This acknowledgement ranged from embroidered initials or insignia to
mar kings, silver buttons, belt buckles a
name. A benefactords requi r emenimestcauseth e r

a conflict between plain dress and the more flamboyant elemeniglofifsedtion.

This desire for public recognition might be as simple as flaunting wealth or good deeds
within a society that from the eighteenth century deemed chgniabléashionable. It

can, however, also be linked with the medieval traditions of livery, a concept that survived
into the eighteenth century, albeit in a diminished form. Landowners attached men to their
service for the purpose of fulfilling estatéedds well as creating and maintaining units of

power and these individuals wore the insignia of the landowner in a public display of their

166] J]oyd, Pl@asing Spectacles and Elegant Dinréers 2 6 .
167ThomasPennantOfLondofLondon: Finted for Robt. Fault, 1790)204
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affiliation’**The di splay of the benefactords ins
therefore be a remnaofitthis traditon n t hat the pupil sd uni f
to the piety and good works of their benefaa@asdemonstrated a connection between

the two'®®

A continued appreciation of the viewing of charity pupils, in conjunction with the

nindgeenth century aesthetic appreciation of children and childhood, ensctetitiiat

children began to appear in portraits, novels and even music hall songs in significant
numbers°More often than not they are represented as wholesome, blamelesdyand good
creatures, with many of the images bordering on both the winsome and the saccharine.
Promi nent among artists of this genre 1is
illustrator in the 1880s and 90s, and who regularly sketched charity $dieyol®hch
representations almost certainly relate to the changes taking place in the social and cultur;
understanding of childhood in this period. These alterations in attitudes to children
stimulated a greater interest, and in some instances, alobgsisaion, with the trappings

of childhood, which manifested itself specifically in areas such as the development of book

168 Jones & Stallybrag&naissance Clothing

169 Aldrich,History of Educatich

170J, HarrowayThe Chari§chool, A Comic Quatdon: T. Purday, c.1835).

As the final verse runs:

Girl: A truce to care, this is the day

They give thenilk and buns away

Boy: And in their kindness each one knows

They gave to us these lwraew clothes.

Girl: With music, flags, and banners gay

Wed6l |l in procession march away,

Boy: But now to school with speed | etds on,
Before the milk and buns are gone

| nB so happy

Girl: So am |

BothTo be good children then wedl|l try,
With joy to shout shall be our rule,

Success to every charity school
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and games which were aimed directly at children, which also created a new outlet for suct

images’

Moreover, the charity schooldrbhecame a literary trope, although whether this was as a
charming innocent or oppressed minor depended on the author and the role of the child in
the story. QdnaEydemied both Ba harshtliveng cnditions and the
uniform of LowoodSchool in 1847:

They were uniformly dressed in brown stu
surrounded by a narrow tucker about the throat, with little pockets of Holland tied in front
of their frocks and destined to serve the purpose of ebagedl too wearing woollen
stockings and countmgade shoes fastened with brass buékles.

Whil st Charl es Dickensd deDBombey&SmlddBisof t

more humorous and wryly benevolent:

6The dress, Ri cWlue batzestailedicaat aad capi tarred upwighromange
coloured binding; red worsted stockings; and very strong leatheltoginesl] One might
wear the articles one's self,® Maid Mrs

These detailed descripts o bserved in association wit
The Prince and the Ra884y), suggest that by this point the image of the charity school
child was so inextricably bound up with their uniforms that to find a place in the cultural
undersanding of readers, the uniform needed to be described for the social context of the
child to be apparent.

For several centuries charity schools played a large part in the education of the lower
classes. Although many were rendered obsolete by the tidopmudsory education and
the | ater switch to the comprehensive sy

intentions and appearance to this day. It is through these that we can garner an insight int

1”1Mary Cadogan and Patricia CMig,udr e a Brick Angela! A New Look
(LondonVictor Gollancz Ltd, 1976), 1-AB0; John Rowe TownseNditten for ChildrAn:Outlinef&nglish

Chi | dr e nlwdonLGatnet Milket, Londen, 1968)4.

172Charlotte Bronte]lane Ey(@xford: Oxford UniversitiPress, 2008), 44 .

173Charles Dicken®ombey and @&wston: Bradbury anduiid, 1848), 44.
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the importance that uniform played indhganisation and running of these schools and

the creation of the identities of the children that were projected onto society. Many people
today recognise Christdés Hospital pupil s
understanding of their traditions atlos, in a modern cultural context, through their
appearance. This is an understanding that has changed in line with contemporary thinking
on childrends education and devel opment
date of foundation, bubnetheless remains synonymous with the uniform.

Whilst charity uniforms are not directly related to the development of school clothing in
different educational contexts their background is not a historical footnote. Themes such a
the maintenance of skaboundaries, religion, conceptions of childhood and anachronism in
clothing are also apparent throughout the history of education and particularly that of
school uni form. As Leigh Hunt wrote of t

It was the ordinarydresso chi | dren in humble Iife duri
we used to flatter ourselves that it was taken from the monks; and there went a monstrous
tradition, that at one period it consisted of blue velvet with silver buttons. It was said, also,
thatduring the blissful era of blue velvet, we had roast mutton for supper; but that the
smaliclothes not being then in existence, and the mutton suppers too luxurious, the
eatables were given up for the ineffailes.

The children not only imagined hugentjtias of delectable food, they also aspired to a
uniform of much higher status than that which they actually wore. In doing so they blurred
the class boundaries that the adult world aimed to construct. As the next chapters will
explore, these elementstdtus, emulation and distinction can be seen to feature

prominently in the development of uniform in the public schools.

174Hunt, The Autobiography of LeighG@unt
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Chapter Two
The Public Schools 1806 1939

The rich man in his castle,

The poor man at his gate,
God made them high and Igwl

And ordered their estéte.

The public schools of the Victorian and Edwardian period represent a very important stage
in British school uniform development in that they created a uniform model that was widely
imitated throughout the education systens dlmapter will explore the multifaceted factors

at work in these institutions at this period and investigate how these promoted and affecte
school uniform implementation and development. In general, the initial adoption of
uniform can be attributed togatical considerations, particularly on the sports field. The
subsequent widespread implementation of uniforms, however, demonstrates a clear
correlation with the development of complex ideological practices associated with the
schoolingorocess isuch istitutions. These practices centred in the establishment of a

new, national definition of what a public school was, how it operated and what it sought to
achieveé the public school ethdS. This definition included an emphasis on sport,

manliness, moraliand the maintenance of established class hierdf¢hidsargue that

the development of the public school ethos had a large impact on the way in which uniforn
was adopted in these schools (and its later imitation in other institutions) and that the
influence of class was a particularly intricate factor in this process.

Writing in the 1840s, Cecil Alexander represented very traditional views of class in her

f amous c¢ hiAlld@hingsBidght artd Beayidikd at the head of the chapter. In

the established social order that she depicts, individuals were assigned a position in the cl
system by birth. Society was changing, however, thanatgbnth century was a period of
largescale wealth creation due to the development of new tradesdusiries and

increased male access to the professions through training and education. This was

175CecilAlexanderHymns for Little Childfleondon: Joseph Masters, 1852), 27.

176S. J. Curtis & M. E. A. Boultwodth Introductory History of Endligtation Since 180&ton: University
Tutorial Press, 1966),-85.

177David WardleThe Rise of the Schooled Society; the History of Formal ScfianithgninRengladde &
Kegan Paul, 1974),-38.
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responsible for a swift and significant growth in the size of the middle Thaessesew
businessmen and professionals defined themselves by a rigidesspeefic moral

code borrowed from Anglican religious principles in which the home was central and ideas
of masculinity and femininity were closely tied to roles and respon¥ibiltiesniddle

class was not a unified mass, however, but contamggnadations of wealth; from the

rich business elite through to loweddle class shopkeepers and clerks. This chapter is
predominantly concerned withtheupperd d | e cl asses and the 6
and factory owners, physicians, lawyerstards of similar status who could afford to
maintain a large house and multiple serVdntsese men demanded increased access to
status and political leverage through their money and one of the most accessible routes to

social mobility was through edticn!®

Throughout the sixteenth to eighteenth centuries, many grammar schools came and went,
but the few that stayed the distance gained social prominence. These schools switched to
charging significant fees for teaching and boarding and conseceetiyayraphics of

their student population changed. Poorer students were financially excluded, except via a
few bursaries and pupils were, increasingly, drawn from wealthierlaggd®ackgrounds.
These became the early public schools and the edatatiorce for the sons of gentry

and gentlemen and it was to these schools; notably Eton, Harrow, Rugby, Winchester,
Charterhouse , Shrewsbury and Westminster that the nevinigiderclasses sought

admission and were, on the whole, given a&cess.

Although there were exceptions, conditions at these schools in the early nineteenth centur
were generally unpleasant and often brutal, particularly with regards to corporal
punishment; beatings were frequent and this climate of aggression and violence passed
down to the regularly unsupervised boys who replicated it amongst théfhseluesl

178] eonore Davidoff & Catherine Hatlamily Ftunes: Men and Women of the English Middle -C&&3es 1780
(London: Routledge, 2002);xxii; John ToshA Man's Place: Masculinity and theCMgiildome in Victorian
Englan@New Haven & London: Yale University Press, 20a7); Hric J. Evan$he Forging of the Modern

State: Early Industrial Britain; I§8¥London: Routledge, 2001), -34B.

19Tosh, A Man d®I13PI| ace

180 J.A.MangarAthleticism in the Victorian and Edwardian Public School; The Emergence and Consolidation
Educationlealodi,ondon: The Falmer Press, 1986);1228 Sally Power, Tony Edwards, Geoff Whitty &
Valerie WigfalEducation and the Middle (Basdéisgham: Open University Press, 2003), 7.

181]. Gathorngdardy,The Public School Phenome@tv@®ndon: Hodder and Stoughton, 1977)226
182GathorneHardy, The Public School Phen@vienon,
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the middle of the century conditions started to improve and the public school ethos began
to emerge and develop. This ethos is difficult to articulate precisely bed iasdtong

emphasis on sport and the importance of games in teaching moral lessons of teamwork,
leadership, and timeanagement of physical discomfbhis tied in closely with the

Victorian construction of manliness which was characterised by tbédoaitage,

fortitude and decency, along with ideals of patriotic and milita®? dittg. ethos is also
associated with an increasingly structured school environment with the organisation of the
institution into sulunits such as houses, societies amnastand these elements will be
discussed in more detail later in the chapter. Thomas Arnold, headmaster of Rugby from
18281841 is often credited with initiating
through Stanleyds faWwamnBr bwo grficiddised aih dD
account of public school | i fe based on R
Arnold is acknowledged to have been an influence in many respects, these two works hav
served to inflate the impact that Arnatduially had on the system as a wtfole.

In reality this change in thredus operafdnhe public schools may be attributed as much

to behavioural, structural and moral reforms taking place in society rather than to the work
of Thomas Arnold and his folvers. It may also be viewed as the development of class
exclusion processes which prevented the lower echelons of the middle classes from
accessing a public school education. Having gained entry to the advantages that a public
school education broughigtupper middle classes were reluctant to extend the privilege to
others. Public schooling, therefore, became a method of policing the established class
system through | imitation of access. Sch
methods bthought and behaviour could be reinforced in pupils, a process in which
uniform and clothing, along with other aspects of the public school ethos played an
important role. Public schools consequently became the places in which gentlemen were
made, initiéng boys of the upper and middling classes into manhood and preparing them
for the futuré®*Those without such an education could not partake in the careers and
activities reserved for these elite groups, particularly jobs in the rapidly growing British

Empire.

BJohn Tosh, o0Gentl emanly Pol it eneTFBransaciondftid&oydly Si
Historical Soc&tyo. 12 (2002), 455.

BT W. BamfordT he Ri se of the Public Schools; A Study c
1837 to the Presen{Dmdon: Nelson, 1967),-53.

185 John ToshManliness and Masculinities in NiGetgengBritai,2.
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Focus will be placed, primarily, on the seven schools designated under the Public Schools
Act of 1868 Charterhouse, Eton, Rugby, Harrow, Shrewsbury, Westminster and
Winchester, drawing on materials from their archives along with informatithefrom
Pocklington School archives (a grammar school, founded in 1514 which later assumed the
status of public school). Transcripts of the Clarendon Commissict§&8pprovide an
especially rich resource. The Commission was convened to investigatecdseand
management of the same seven school s 1in
Merchant Taylorsd) and the records suppl
Public schools of a later foundation will also be discussed, notablyoéltaigge

(1859). Additional source material has been drawn from newspaper advertisements and
letter pages, which shed light on the commercial imitation of uniform and its widespread
usage. Much of the chapter focuses explicitly on the attire of gklasbleir use of

uniform was more consistent over the period. In contrast, the education of the under 13s
(and, with it, their relationship to uniform) went through some major changes. Younger
boys were initially educated in the public schools whicpupitk from around 7 to 20. In

the second half of the nineteenth century the education of the under 13s was transferred t
separate educational establishments in line with new ideas of childhood for younger boys
which they were protected from the rigaand dangers of public school life until later.

These establishments mainly took the form of prep schools which often adopted the

manners and dress of their older compatriots.

The first part of the chapter will consider the role of sport in unifapti@d because

this demonstrates the earliest adoption of regulated clothing within public schools. The res
of the chapter is arranged into general themes, which are ordered roughly chronologically.
These include the influence of the public school atitbslass on the initial adoption of
uniform; some specific influences on the design of uniforms; the increased regulation of
clothing and its role in identity creation along with the widespread imitation of public
school uniforms. The chapter will clogh & case study of Harrow which brings these
themes together, illustrating them in a specific context and demonstrating their complex

interplay.

Sport and the Introduction of Uniform Clothing
Prior to the nineteenth century there was little regulatwmadpublic school pupils wore.
For example at Rugby in the latter part of the eighteenth century, the boys were
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documented as wearing the normal dress of the upper classes, an array of; coloured
waistcoats; jackets of cloth or kerseymere; breeched nhaekkim, washleather, cloth or
nanking, worn with worsted or silk stockings anébbatf, ankkvoot, or buckled shoes.

All activities, including sport, were carried out in these outfits, the only concession made
being the removal of coat and ‘fat.

Games were always played at the public schools, but prior to the nineteenth century they
were organised by the boys themselves; masters usually took little notice, often viewing
them with detachment and sometimes distfisbm the miehineteenth centuriis

outlook began to change as team games were promoted as a means of improving school
discipline and as an outlet for the less academically giftetf®@naitkially sport ceased

to be merely a channel for the mediation of indiscipline, but starteshtmbeaged for

other reasons. Games began to be considered as character forming, administering a more
education through sport and teaching boys to lead and°obey.

This growth in frequent and organised games sessions meant that everyday garments we
no longer suitable for sport. They failed to provide the freedom required for vigorous
exercise and expensive clothing was ruined by mud and sweat. At first older clothes were
worn for the sports field, but these too were found unsatisfatAsyeam gamdmecame
increasingly regulated, the ability to identify teams from one another was also required for
both players and spectators. This practical element was particularly important in fast
moving sports and explains why uniforms were initially adoptedédeam games and
fastpaced activitieR o0 u t Hamdbgok @ Bootmatlished in 1867 recommends placing

teams in differing clothing, as this prevented:

186\\/.H.D RouseA Histoy of Rugby Scfiaidon: Duckworth & Co, 1909), 158.

18ANriting in 1621, John Brinsley in his texdus Literarius; or the Grammardgchodtrates an early

suspicionof spori Very great <care is to be hadhools gendrdiye mo d «
do not take more hindrance by any one thing, than byftareteave to play. Experience teaches, that this
draws their minds utterly away from their booksd
188 ManganAthleticism in the Victorian and Edwardian Puliic School,

189patrck F. McDevittMay the Best Man Win; Sport, Masculinity, and Nationalism in Great Britain and the En
18801935(New York: Palgrave Macmillan, 2004), 10; J.A. Mamga@ames Ethic and Imperialism; Aspects of
the Diffusion of an (@iéiddlesex: King, 1986), 18.

190Phillis Cunnington & Alan Mansfielthglish Costume for Sports and Outdoor Recreation; From the Sixteent
Nineteenth Cent(timsdon:Adam & Charles Black, 1969)549
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Confusion and wild attempts to run after and wrest the ball from your neighbour. | have
often £en this done, and heard the invariable appfody beg your pardon.

were on thelopposite sidebo

Sporting strips of this kind were not a completely novel idea, in horse racing the
Newmarket Agreement made in 1762 assigned specificatBdcsiles to each owner or

stud and all jockeys were required to ride in the correct colours. This allowed ease of
identification during a race, particularly at the finish line. In a similar vein, members of the
Marylebone Cricket Club (M.Cxore sky hle coats from the late eighteenth century,
although this was more akin to bearing t
response to the exertions of sporting activity as the jackets were only worn off the field to
demonstrate allegiance arae discarded before playfig.

A rudimentary football uniform including white trousers and black gaiters worn with
coloured jerseys and caps (usually@ pilk , s kul | cap or knittec
at Harrow from the late 1830s and from addlL840 onwards Winchester denoted

affiliation by placing competing school teams in different coloured striped jed eyl

white on one side and blue and white on the Bttuamiforms also began to emerge on the
river, at the first Oxford and Cambedgpat race in 1829 the Oxford team wore dark blue
striped jerseys, canvas trousers and black straw hats whilst Cambridge were attired in whi
shirts and pink sashi&Many of the garments adopted were modifications of-clpger

casual and country stytef the period with the exception of the ubiquitous jersey which
probably originated in the clothing of fisherman and other outdoor workers and was

embraced for its sheer practicality.

199R 0 u t Hamdabagok df Bootlladindon: G. Routledg® Sons, 1867).

192Cunnington & Mansfiel@&nglish Costume for Sports and OutdogrlBecreation
193Cunnington & Mansfiel&English Costume for Sports and Outdogr4Recreation
194Cunnington & Mansfiel&English Costume for Sports and OutdogrB@creation

19%5Rae ComptoriThe Complete Book of Traditional(KaeittiMgrk: Dover Publications Inc., 2010)565
59



WADOMealy. AW Hooper: W.Parry
Walnglram.Jd.6.C Curhs Y E.cunqu.uc Komwﬁ ¥

RY.6miH.

J.PHawort

g Nicholle
Shaos Apsertt:~ C.Charleror
U Hackolheld.

Fig. 1Malvern Football T,e868'%°

These n& sporting garments were often brightly patterned and colourRaedoliections of

Rughy written in 1848 6An Ol d Rugbeiand re

Considerable improvement has taken place within the last few years, in the appearance of
match, not only from thgreat increase in the number of boys, but also in the use of a
peculiar dress, consisting of velvet caps and jerseys. The latter are of various colours and

patterns, and wrought with many curious de¥ices.

Hi storian Mar k Girooasddeasripas, esiess, stats,at t h
crosses and fledelys were heavily influendgdheraldic iconography and that they can

be viewed as a manifestation of the popular Medieval revivalism of the period. It is
consequently easy to suggest thatsthefusuch imagery might reflect the gentleriemly
gualities that sport was supposed to represent and this can lead to drawing parallels betwe
the Victorian passion for chivalry and the concepts of fait®plegn find little evidence,
however, towpport a direct link between the two and it is more probable that although

1% Malvern Football TeE868plack and white photographalvern College Archives

197 An Old Rugbeian (R.H. Huttomecollections of Rugigon: Hamilton and Adam4.848), 131.
19%Mark GirouardThe Return to Camelot: Chivalry and the Englis(Néertiawegamand London: Yale
University Press, 1981), 240.
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these patterns and symbols were culturally prevalent at the time they were, more
importantly, simple to identify and reprodAdeer an initial period of exuberance where
clashingolours and designs were randomly adopted by players, decoration became
gradually streamlined and certain colours or patterns began to be consistently associated
with certain sports, schools, clubs or hoMgearing specific colours was an easy and
distirctive way of showing allegiance and this process of codification can be seen as a
reflection of the increasing affiliation of boys with school and house which occurs during
this period

1830.

w.omgleron Haprke PGReynolds
R.H.Arder

H.M.Wehb. H.Wntts.
FHMormia

HaAmslic GE @nrdiner F.Graennll H.H.C.Frampton.

Fig. 2Malvern Football T,ek888*°

This developmémay be noted between figs. 1 and 2, both images of the Malvern football
team from 1868 and 1888 respectively. The first image shows evidence of designated spo
clothing, with all players attired in a similar style, but in a wide variety of colours and
bearing assorted fledelys and cross symbols on their shirts, although their caps appear to
be of a uniform dark colour and appearance. The later image shows that in the space of
twenty years a clearly regulated football uniform of white shorts cllarrgbteam shirt

has been introduced, the caps have also become more detailed in line with the wider
aesthetic.

19 Malvern Football Te8®8, black and white photographalvern College Archives
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As games became an increasingly important part of the curriculum sports clothing
continued to develop in formality and specificity. By thefahe nineteenth century

teams wore uniform outfits which were different for each sport and included whites for
tennis and cricket and the adoption of striped blazers for many &tBiies, adept at

sport also began to be viewed as the embodifrteeteew Victorian notions of

masculinity. An emphasis on muscular Christianity was particularly important as an
increasing stress on the connection between religious certainty and physical strength mea
that the ability to do the right thing (as didtaiea pervasive Christian morality) was

demonstrated by toughness and excellence atffames.

Boys strove to appear athletic and to do well at games and prefects were chosen based ol
how closely they resembled this athletic and behavioural ideal. Tte/sncaty able,
often known as Obloodsd, assumed officia
wielded a significant amount of power within the school. Boys consequently sought visible
markerf their athletic prowess and prestige both on ffutitecsports field and clothing

was the easiest method of communication. Initially pupils were awarded the privilege of
flannels, which allowed preferred boys to play games in flannel trousers instead of ducks (
type of canvas trousers). Later playews neevarded with specifically patterned caps,

jerseys, ties, decorated blazers or other privileges such as the right to wear knickerbocker:
or studs. For instance, at Charterhouse cricket caps for excellence in school or house gan
were awarded from 184@,d football caps from 18%1.

By the end of the nineteenth century this system of sporting rewards had become
normalised to such an extent that Sir Henry Newbolt could reference it within his stirring,

saccharine and aftioted poenvitai Lampadaithin any further explanation.

Therebds a breat h-highEs hush in the Close t
Ten to make and the match to fivin

A bumping pitch and a blinding light,

An hour to play and the last man in.

20Ri chard Holt, o0The A lastMan:rWorR,dleaith aadrStyle in Vict@nidein cd | e
Sport in Histo#g, no. 3 (2006365.
201 Hugh Cunninghanthe Invention of Childhoondon: BBC Book, 2006), 1®&4nald E. HallMuscular
Christigty: Embodying the VictoriafCag®ridge: Cambridge University Press, Z086),
202 H. Tod,Charterhoysendon:George Bell & Sons, 1901);194.
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And i tds not for the sake of a ribboned
Or the selfish hopeofase asonéds f ame,

But his captainds hand on his shoulder s
OPl ay wup! play 2p! and play the game! 6

This demonstrates how engrained the sporting culture and its associated clothing had
become. When the poem was pubdailyatidey i n 1
understood cultural reference and this establishes how recognisable the signifiers of
sporting attainment were to those both inside and outside the public schodllsgstem.
demonstration of allegiance through sporting clothing and theaksmnaof hierarchy

through the signifiers of sporting prowess are part of a much wider trend of both group anc
personal identity creation in the public schools and in many ways sporting clothing acts as

precursor of later trends in this area.

Creationof the Public School Ethos

With the growth in the middle classes and their subsequent demands for greater access tc
the upper echelons of society, public schools became increasingly concerned with class a
ensuring that they excluded +site influences$n discussing his time at Harrow ¢.1912
Henry Vigne stated that the aim of the s
nottoohidebound people with decent manners an
aware of class which was a very reg thin n  t Bk wab thyss &ey concern and
public schools sought to separate themselves from other educational establishments of a
lesser statd$’

These exclusion processes took a number of forms, both practical and social. In the forme
categoryhe lower middle classes could be financially excluded through high fees and the
costs of clothing and equipment. Schools were often in rural locations which necessitated
complicated transport arrangements and the need for boys to board at the sbhool whic
further contributed to the expense. Additionally entry level requirements included a
familiarity with classical subjects and this meant that boys were expected to have been
suitably taught. The education that pupils then received was specificallipttilere

203Henry John NewbolAdmirals All, and Other Vérseslon: Elkin Mathews, 1898), 21.

204Henry VignedHenry Vigne id Edwardian ChildhpedsThea Thompsghondon: Routledge & Kegan
Paul, 1981)162.

205GathorneHardy, The Public School Phen@a&non,

63



future requirements of the upper and middling class and contained little in the way of the
skills needed for trade, such as accountancy. On the social front, exclusion was
implemented through the creation and maintenance of a clear distinoten pepils

and nonpupils through dress, school practices and everyday norms. The latter two forms
of distinction are closely tied to the public school ethos, the development of which can be
viewed as a combination of methods for the communication opapg ideals and

complex ritualistic behaviour which was hard to imitate by those outside of the system.
New rituals and expected behaviours were
within a short period of being introduced. Such a desigako served to emphasise the

history of an institution placing it in a category of veneration and historical maturity.

From the 1860s a large number of public schoolboys (around 30% of the total intake at
Harrow and Rugby and more from other schaas} on to public service positions in the
military and civil service, filling leadership roles throughout the Ef@aresequently

public schools offered a curriculum that provided the necessary knowledge for civil service
examinations and military exeece through volunteer coffRRobustness was also
considered vital for imperial command in th#idag reaches of the Victorian Empire and

the rise of organised games mirrors the growth of the public schools as the training grounc
for colonial servic&enior government staff members valued manliness over academic
excellence and more often than not colonial recruits were good spétssndrC

Jackson records in his memoirs of his time in the Sudan Service, joining in 1907, he was c

of:

Eight youngnen [who] boarded the crowded Desert Express on its long journey from

Wa d i Hal fa to Khartouméwe eight included
captain of Oxford and Scotland, arceptain of the Cambridge University cricket team, a
member of the Chord University soccer Xl, a rowing trials man, a member of Oxford and
Middlesex county cricket teams, and a Somerset county Rugby footballer. It was this
emphasis on physical fithess which gave rise to the aphorism that the Sudan was a country
of Blacks ad Browns administered by Blgés.

206 GathorneHardy, The Public School Phenai#énon,
207Hartmut Berghoffd Pu b | i ¢ S c h dine bf ¢he Britisd Econoray, 1B¥913} Bast & Present
no. 129 (1990148149.
208 Mike HugginsThe Victorians and §portdon: Hambledon & London, 2004), 226.
209H.C. Jacksorgudan Days and Wlagsdon: Macmillan, 1954), 15.
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This emphasis on physical achievement in colonial employment in turn affected the
operation of the Empire. As J.A. Mangan
have been the same without the existence of thevattpame: the nature of the Empire

woul d scarcely have been the %ame withou

Thus public school (often followed by attendance at Oxford or Cambridge) became the
main method by which to access such caréesdimitation of access extended beyond

the schooling process itself and into the world of work. Not only wepalnlanschool
attendees restricted in their choice of careers as a public school education was a prerequi
for some roles, public school networks ats@ retained in later years. Men who had
attended public school were more likely to be trusted, promoted and develop relationships

with influential figures who had attended the same or similar institutions to théthselves.

The adoption of uniform cdre seen as the most obvious way of differentiating between
types of school, physically distinguishing public school pupils fratiemaeeslthough

the development of structural differences such as houses, along with slang, complicated
hierarchical cas, special celebrations and other unique actions were equally exclusive.
These changes served to create distinct communities with their own rules and social norm
and reinforcedamoseu bt | e di fferentiation; a menta
usd. Thidsf wotrekre da toor por at edparticuasiyewhenf s up
these had to be recruited from those tha
notably the uppemiddle classé¥. The development of the public sohethos and the
subsequent reinforcement of class boundaries was a gradual one and one that can be
demonstrated through the move from internal dress divisions to the creation of an

increasingly unified and select appearance.

In most schools, the gresttexcesses of fashion were initially prohidigeaidy ties,
decorative waistcoats and fancy socks were banned and then stricter dress codes were
introduced lateThe Clarendon Report, published in 1864, was the culmination of a Royal

Commission invegttion into the nine public schools in England in the wake of

210J.A. Mangarfhe Gameshiit and Imperiglis

211 John ToshManliness and Masculinities in NiGetgengiBritain. Essays on Gender, Family and Empire
(Harlow: Pearson Education Limited, 2005), 197.

212Eric Hobsbawm | nt r oduct i o n: ihThe laventdmeaditiofd EaicHokdsbawmm& , 6
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complaints regarding the management of. Hiiois marks an early, but key period in both

the growth of the public school ethos and the initial stages in the control of school clothing
and as sticthe Report gives a unique overview of this process in a selection of schools. It
is also a rich resource on the subject of contemporary concerns and anxieties regarding th

role of garments in the concealment or differentiation of class and statys identi

The report consisted of questionnaires concerning the administration and structure of eacl
school, followed by a series of interviews with masters and current and former pupils. Of
the nine schools surveyed there are direct or indirect referemess o five, of these

Harrow will be discussed in more detail later in the chapter. This lack of consistency may
explained by the remarks of Lord Clarendon in an interview with G.F Harris, an assistant

master at Harrow:

There is another point, of pafgs no great importance, and yet | believe it is

thought so by some of the boys, which is their2tfress

This indicates that although school clothing was beginning to be discussed and regulated
this date it had not yet become a widetlerstood symbof the public schools and this
was to follow later.

Dress, as with all aspects covered by the report, is dealt with most completely at Eton,
being the institution which originally sparked the investigation. It is regularly asserted that
Eton was the firgtublic school to implement uniform in 1820, adopting its famous jackets
in mourning for George I This is clearly not the case as an interview with the

headmaster Rev Balston in 1862 records little in the way of regulated clothing:

3613. (Lord Clarendgd One more question, which bears in some degree upon other
schools, namely with regard to the dress. The boys do not wear any particular dress at Eto
7 No, with the exception that they are obliged to wear a white neckcloth.

2BReport of Her Majestyds Commi ssioners Appointed
Schools and the Studies Pursuedctind Biven Therein; with an Appendix andf @videibedence Part 2.
(London: Printed by George Edward Eyre and William Spottiswoode, 1864), 203.

214See for instance: Tony Cooptrad on the Bl@&auchamp: Matador, 2012), 122 or Mary Ellen
Sodgrassiorld Clothing and Fashion: An Encyclopaedia of History, Culture afido8doiaRaofitledge,

2015), 233.

66



3614. Is the colour of theilothes much restrictéd®e would not let them wear for

instance a yellow coat or any other colour very much out of the way.

3615. If they do not adopt anything very extravagant either with respect to colour or cut
you allow them to follow their own tasti¢gh respect to the choice of their clotlfey'@s.

3616. (Lord Lyttelton.) They must wear the common round Fvas?

3617. (Lord Devon.) How far down in the school does the wearing of the white neckcloth
goT It does not extend to those who wear turn dooltars.

3618. Do many of the boys wear stick dpges, and they must then wear a whigéStie.

Thus, with the exception of ©6the common
were allowed to dress much as they chose and similar situatjgrerente @ \Westminster

and Rugby where there is no formal regulation of clothing but certain items are
prohibited™As t he sons of wealthy families, pt
fashionable in style and cut. This clothing, however, waswetatide too outlandish in
appearance and this prevention of ostentatious display and encouragement of conservativ
dress was the forerunner of uniform in many establishments and marks the early stages ir

the regulation of clothing.

In addition to thesrules Collegers at Eton, pupils who were supported by the school in
line with the terms of the original foundation, were provided with a gown which had to be
worn throughout the school day. This marked them out from the Oppidansplayiree

pupils wio did not wear such a garmdifte Report contains a significant debate about the
nature of the divide between Oppidans and Collegers and whether this was reinforced by
these differences in dress. The Hon. C.G. Lyttelton, a former Eton pupil sums up these

views in his answers to the commission:

To what do you attribute the distinction [between the collegers and oppidans] disappearing
in the upper part of the school as compared with that which existed in the lower part of it
F | believe the collegers thaiwves ascribed it in great measure to the fact of their

wearing the gown. When a boy first comes to the school and sees a lot of other boys

25Report of Her Majestyds Commi ssioners Appointed
Schoolsdhtine Studies Pursued and Instruction Given Therein; with an AppevidixlinE\EdéatermcPart 1.
(London: Printed by George Edward Eyre and William Spottiswoode, 1864), 116.

26Report of Her Maj estyds eRevemms andsMaosageeens of GepggindCollagesead
Schoolgol. 1ll. Evidence Par3@¢375Report of Her Majestyds Commi ssi
and Management of Certain Colleges, ¥iodl 8¢hEvidence Par22.
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walking about in a peculiar dress, he naturally regards them as a separate class. He learns
get out of that as lggets older, but it is a long time before the impression vanishes
entirely1?

Similar distinctions were found at Charterhouse, Wbenglation scholars, those
provided for by the school, were given a black suit of contemporary cut and a gown, this

processvas explained by Rev. Elwyn, Headmaster of Charterhouse:

234. | see he is provided with clothes ; what amount, and what sort of clothesfare they ?

It is a plain black suit; black trousers, and black jacket.

235. In an antique fashiofi 2No, a perfedy modern dress. That change was made many
years ago. They used to wear knee breeches, and that kind of clothing, but there is nothing
now to mark them from other boys, except that they are dressed quite in black. A boy is
permitted to wear a black waistcbut it is not required

236. Is he supplied with a school govin Yes.

237. Which he is bound to wear in the schibolY2s ; and at dinner, and at prayers in the
house and in chap&k

Thus, in both schools, financially supported pupils were raar@#férent, or in the

words of The Hon. C. G. Lyttelton, of o0a
compelled to wear, separating them both sartorially and socially from their higher status
peers. These distinctions were rooted in tradition, lmdiag based on provisions in the
foundation documents or the original statutes. As class consciousness became more
focused on excluding outsiders, however, these internal dress divisions were, in most cas
abolished and replaced with uniforms whickepted the school as a coherent whole. The
fact that such internal dress distinctions are questioned in the Report is indicative of
changing attitudes in this period.

From this point forward the adoption of uniform took several routes, varying frain scho
to school. The most common method was geadual process of increasingly strict dress

codes. For instance, at Radley College the implementation of uniform took place between

2R@port of Her Majestyds Commi ssioners Appointed
Schoglgol. 1l. Evidence Par273.

2BReport of Her Majestyds Commi ssi onerisCollegepand nt e d
Schoglgol. 1V. Evidence Pari 2.
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the 1860s and 1897 when it was finally codified in its éftiregther £hools uniform

was imposed from above over a relatively short period of time and this is often seen in
newer establishments. In a few interesting cases uniform was introduced trHtedgh boy
innovation, a process which represented pupils actively pamt#keniprmation of the

schools unique appearance and exclusions processes. This is the case at both Harrow an
Eton.

Whilst correlating with the rise of the public school ethos, this move towards uniformity
can also be viewed as a reflection of chlipatjitudes to male dress. In the-miteteenth
century masculine dress was seen as an important way of conveying status and socially
correct behaviour but too greater focus on dress and fashion was not initially aligned with
the culture of overt and phgal masculinity that was developing in the public schools.

Later in the century male consumption became more prolific and the mass market fashion
of the department stores broadened the scope of acceptable masculinity with regards to
concerns of dress. Bhmoved the processes of choosing, purchasing and wearing clothes
from a pursuit that could be considered effeminate in th@meigenth century to one

that might be enjoyed by men, albeit in different spaces and on different terms to women.
Despite thisthe relationship between masculinity and consumption remained a complex
area® The growing acceptability of male consumption, however, helped to create a suitabl
social environment for the increasing interest paid to clothing in the public$chools.

Uniform Design

Public schools sought to create a uniform appearance that fell within the narrow limits of
social and sartorial acceptability, but discernibly differentiateddbEfrom other

institutions both of the same social standing and thosdfefendiclass. Despite the
creation of forums such as the Headmaste
in the number of inteschool sporting fixtures which provided greater opportunities for the

informal exchange of ideas, schools remaimeelyi@rotective of their autonomy and this

219A K. Boyd,The History of Radley Colleg®48@xford: Blackwell, 194853.

220Christopher Brewar@he Culture of Fashion: A New History of Fashiqivdte!rstes: Manchester
Universiy Press, 1993)76.

21Br ent SRefashiorng MenoFashion, Masculinity, and the Cultivation of the Male Consumer in
Britain, 186914 ¥Wictorian Studi&gno. 4 (200459%598.
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makes broad generalisations difficult. This was particularly true with regards to areas of

internal management such as curriculum and unfférms.

During the early to midineteenth century there was a sobefintate attire; colours

became darker, textures more limited and decoration increasingly subtle. Simplicity rather
than flamboyance became stylish and this steadily developed into a general distaste for
significant singularity in appearafcehis is not tasay that masculine fashion was not
important and increasingly prominent male consumers demonstrated their individuality
through distinctive items, but overall changes to the fashionable silhouette were more
gradual and the palette of colours used moseeanv at i ve t han i n wom
upper and middle classes neat;aueBimplicity began to define masculinity. School

uniforms reflected this, with pupils most commonly dressed in black, navy and dark green
in conservatively cut and fashionatylesand with little in the way of visible decoration.
Particularly prominent were versions of the top hat and tails model (seen at Eton) as these
reflected normal youth dress practices when they were adopted. Such styles were also
practical for pupils akark colours did not show dirt easily and fancy trimmings were easy

to damage and hard to launder in quantity.

This conservatism operated alongside an increasing informality in clothing. As the precurs
to day uniforms sporting clothing naturally @mfbed uniform design. School sporting

clothing was adapted from upper class casual styles and as menswear became gradually
formal in the lat@ineteenth and twentieth centuries, these styles were adopted for a greate
range for situations. Consequeati item that had previously only been correct wear on

the river became acceptable attire in other locations, including schools. In fact, such
garments often became suitable for children prior to being generally acknowledged as
conventional adult wear,cmsldren were usually granted a greater degree of freedom from

formal constraintg?

This is particularly true of the blazer which started as rowing and cricket wear but became

standard uniform for many schools from the Edwardian period. This waséaffliog

222Alicia C. PercivaL, he Or i gi ns of (Ldndon: BohraMumey,4968311s 8 Conf er er
223David KuchtaThe Thrédece Suit and Modern Masculinity; Engle880(Be5Reley: University of
California Press, 2002), 117B.
224Brent ShannotT;he Cut of his Coat: Men, Dress and Consumer Cultur®itOrd(aihia86hio
University Press, 2006), 118B.
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Stowe School, which opened in 1923 and sought to compete academically with the
established public schools, but move away from archaic systems and practices. Stowe
rejected the black jacket, waistcoat, stiff collar and top hat/straw boater miodetachd

placed boys in grey flannel suits during the week and blue serge suits on Sundays. The
success of this approach caused other institutions to move to blazers and jackets, creating
the shirt, blazer and tie model that we know f8day.

Another exampl of this process in action is the adoption of shorts for younger boys,
predominantly from the interwar period of the twentieth century onwards. Shorts first
appeared in athletics in the 1860s and p
notwidely worn until latéf® Their use in school uniform can be attributed to some extent

to the scouting movement who popularised the garment. Aimed at the middle and working
classes Baden Powell 6s scouts, fofunded i
masculinity, Empire and militarism to a wider audience and as such the uniforms became
imbued with similar valugslt was a simple step, therefore, to transfer the garment into

the public and prep school environment for younger boys (shorts wereraitlygen

adopted by adults until the 1930s).

These two factors, traditional simplicity in conjunction with sporting informality acted to
create complicated sartorial codes for every occupation and situation in which certain
degrees of casual clothing vedi@ved depending on the specific context. These were
promoted as correct, particularly amongst the upper anemipgpkr classes. They were

often ignored by the lower middle classes, however, who did not wear sporting clothing in
the prescribed mann&rading to accusations of flamboyance and a condemnation of
sartorial transgressidfi$ublic schools keen to maintain their upper class image followed
the 6correctd styles of dress to the | et
different ad unique outfit of clothing (fig. 3). This situation is reflected by Arthur

Ponsonby the British politician and writer in his social commEmaBecline of Aristocracy

225Alice GuppyC h i | dr e n 81870;ThedAtvene of FagRd@e9Blandford Press, 1978), 58.
226Cunnington & Mansfiel&English Costume for Sports and Outdoor5R&&eat®nEwinddisory of
Childre®®Bs Cost ume
2ITammy M. Proctor, 00On my Hono u,rtrans@aidnslofthericam d Sc o
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in which he argues that boys attending p

Pppropriate for each occupatiofff designec

Fig. 3:Harrow Uniformi948*

The Volunteer Movement of 1859 established local volunteer rifle and artillery forces to
assist in the event of an invasion threat; these wérestiieners of the modern

Territorial Army. Whilst foreign military campaigns were a normality, having a military
presence in the community was, in some areas, novel. Their impact was felt in a variety of
ways including an increased interest in, anchagsud, their operational activities and this
was reflected in clothing through fashions for military detailing and styles. For example
Zouave jackets and bodices became fashionable in 1859 in imitation of thstyigental
jackets worn by the Zouavesght infantry regiment of the French army and these

retained their popularity f o#InthelB8®s decad

229 Arthur PonsonbyThe DeclineAgistocra@iyondon: T Fisher Unwin, 1912),191.
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